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Handout 2: Video Reflection Sheet

New information |
learned...
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Handout 3: ABC Verbs

Directions: Think of action verbs you associate with learning. Try to finish the sentence
“I Can ” with what you want your students to be able to do. Try to think of a verb
that starts with each of the letters listed below. No more than two (2) verbs per letter!

A N
B 0
C p
D Q
E R
F S
G T
H U
I \Y%
J Y%
K X
L Y
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Handout 4: Learning Target Verbs

Know

e |ist, tell, describe, relate, locate, write, find, state,
name, identify, label, recall, define, recognize,
match, reproduce, memorize, draw, select, write

e explain, interpret, outline, discuss, predict, restate,
compare, describe, summarize, convert, construct,
distinguish, determine, create, plan, hypothesize

Anderson, L.W., Krathwohl, D.R. (Eds.) (2001). 4 taxonomy for learning, teaching, and
assessing: A revision of Bloom’s Taxonomy of educational objectives (Complete ed.).
New York, NY: Longman



Handout 5: Bloom’s Taxonomy

List
Label
Name

Tell

Describe
Select

Summarize
Execute
Classify

Compare
Explain
Restate

Calculate
Apply
Solve
Execute

Categorize
Compare
Simplify

Relate
Appraise

Conclude
Interpret
Prove
Choose
Interpret
Argue

Compose
Create
Formulate
Design
Devise

Remember
Choose
State
Underline
Arrange
Recognize
Find
Understand
Demonstrate
Translate
Interpret
Predict
Outline
Estimate
Apply
Model
Develop
Construct
Perform
Analyze
Analyze
Diagnose
Distinguish
Theorize
Inspect
Evaluate
Investigate
Evaluate
Support
Defend
Measure
Assess
Create
Integrate
Build
Modify
Invent
Establish
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Repeat
Choose
Define
Memorize
Identify
Match

Show
Illustrate
Rephrase
Contrast
Interpret

Discuss

Complete
Use
Sketch
Conduct

Classify
Contrast
Differentiate
Debate
Test

Justify
Determine
Decide
Deduct
Recommend
Compare

Combine
Develop
Predict
Propose
Synthesize

Anderson, L.W., Krathwohl, D.R. (Eds.) (2001). 4 taxonomy for learning, teaching, and
assessing: A revision of Bloom’s Taxonomy of educational objectives (Complete ed.).

New York, NY: Longman



Handout 6: Practice Learning Targets

L.

I can learn about the phases of the moon.

I can explain what events led up to the Boston Tea Party.

I can understand that an essay is divided into three main parts: an introduction, body,
and conclusion.

I can solve an equation.

I can work in a small group to read and discuss an article about pollution.

I can identify characters, setting, and plot.

I can complete the worksheet on the days of the week in Spanish by the end of the
period.

I can create a Venn diagram to compare the characters in Wonder.

I can determine the volume of a cylinder.
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10. I can describe and give examples of how Native Americans used stories in their culture.
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Handout 7: Grade Level Standards
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of text.

NISLSA.W3. Write narratives to develop real or imagined experiences of events using
effective technique, well-chosen details, and well-structured event sequences.

3.0A.DS8. Solve two-step word problems using the four operations. Represent these
problems using equations with a letter standing for the unknown quantity. Assess the
reasonableness of answers using mental computation and estimation strategies including
rounding.

3.MD.B3. Draw a scaled picture graph and a scaled bar graph to represent a data set with
several categories. Solve one- and two-step “how many more” and “how many less”
problems using information presented in scaled bar graphs.

RI.4.2. Determine the main idea of a text and explain how it is supported by key details;
summarize the text.

NISLSA.W7. Conduct short as well as more sustained research projects, utilizing an
inquiry-based research process, based on focused questions, demonstrating understanding
of the subject under investigation.

4 NF.A2. Compare two decimals to hundredths by reasoning about their size. Recognize
that comparisons are valid only when the two decimals refer to the same whole. Record
the results of comparisons with the symbol >, =, < and justify the conclusions, e.g., by
using a visual model.

4.MD.A3 Apply the area and perimeter formulas for rectangles in real world and
mathematical problems.

NIJSLSA.R7. Integrate and evaluate content presented in diverse media and formats,
including visually and quantitatively, as well as in words.

NISLSA.WI1. Write arguments to support claims in an analysis of substantive topics or
text using valid reasoning and relevant and sufficient evidence.

5.NBT.BS. Fluently multiply multi-digit whole numbers using the standard algorithm.
5.G.A2. Represent real-world and mathematical problems by graphing points in the first

quadrant of the coordinate plane, and interpret coordinate values of points in the context
of the situation.

www.state.nj.us/education/cccs/2016/ela; www.state.nj.us/education/cccs/2016/math
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Module 3: Providing Feedback

The Module 3 instructional goals are to (a) recognize effective feedback, (b)
understand the importance of feedback, (c) provide positive feedback, (d) apply feedback
to homework. This module is scheduled to last 5 working hours with a 1-hour lunch
break. During Module 3, participants will complete five sessions to meet the goals.

Each session includes multiple steps or time segments that are aligned with the
module and session instructional goals. The professional development plan includes a
matrix with the steps for each session. The matrix includes the specific steps;
stakeholders involved in the step; the actual interactive activity or learning format; the
resources needed to complete the step and activity; the allocated time for the step; and the
quality indicators, artifacts that may evidence the participants’ accomplishment or
improvement in the learning objective. This matrix is designed as a guiding tool for the

facilitator and may be adapted into an agenda for participants.



Module 3: Providing Feedback
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Purpose

Goal for Session

Stakeholders
Instructional
Goals for Session

To provide hands-on experiences for teachers related to the formative
assessment process including feedback, learning targets, and self-
assessment that will improve the homework assignment practices of the

participants.

The goal of this session is to develop an understanding of what is effective
feedback and how to apply feedback formatively to homework.
General education teachers in Grades 3-5
e Recognize effective feedback
e Understand the importance of feedback
e Provide positive feedback
e Apply feedback to homework

Session Activity Resources Mins Quality
Indicators
1. Provide an PowerPoint, review Computer, 45 Whole group
overview of norms, share Smartboard, sticky discussion
the session, reflections of previous notes, pens, Parking Lot
review norms, PLC activity markers, marbled
and previous notebook, chart
PLC paper, tables and
reflections chairs, Printed
agenda (Handout
1), printed
PowerPoint
presentation, index
card, Parking Lot
2. Learning PowerPoint, read and  Article (Handout 2), 90 Whole group
about effective  discuss two articles Video Reflection discussion
feedback on feedback, viewa  page (Handout 3), Video
video and discuss, speakers, reflection
facilitator pen/pencil, Article
presentation (Handout 4),
highlighters
3. Understand PowerPoint, hands-on  Feedback Practice 90 Whole group
the activity, review of worksheet (Handout discussion
importance of  feedback continuum,  5), pen/pencils, Activity
feedback view video and speakers, Video Video
reflection

discuss, facilitator
presentation

Reflection (Handout
3)
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Module 3: Providing Feedback (con’t)

4. Applying PowerPoint. Read Article (Handout 6), 60 e Whole group
positive article and discuss, highlighter, discussion
feedback create a single-point ~ markers, chart e Single point

rubric paper, Single-Point rubric
Rubric (Handout 7),
pen/pencil

5. Applying PowerPoint and Homework Samples 45 e Whole group
feedback to discussions, exit (Handout 8), discussion
homework ticket pen/pencils, Parking e Parking Lot

Lot questions, * Exit ticket
Sentence Strip

(Handout 9), Exit

Ticket

Session 1: Overview and PLC Reflection

The learning objectives for Session 1 is to establish the goals for the day and to
share outcomes of the previous PLC session. The facilitator uses PowerPoint slides 1-5 to
begin the module sessions. Facilitator welcomes participants and provides them with a
copy of the agenda (Handout 1) and PowerPoint. The facilitator gives a brief overview of
the day including there will be a break in the morning and afternoon and that lunch is on
their own and last one hour. The facilitator asks participants to fold the index card the
long way and write their name on the card to display on the table. The facilitator asks the
participants to quickly review the norms set last meeting. If there are any changes to the
norms, the facilitator notes them. The facilitator also reviews use of Parking Lot.
Session 2: Effective Feedback

The facilitator leads a discussion on the second question in the formative

assessment process-Where am [ now? The facilitator uses PowerPoint slides 6-11. The
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facilitator provides the participants with a copy of the article “Beyond Grades and
“Gotchas” (Handout 2) to read independently. After reading, the participants choose three
statements that were meaningful to them and note them on chart paper hanging in the
front of the room. When everyone notes their statements, the facilitator leads a discussion
about the statements noted on the chart paper.

The facilitator leads a discussion on the research by Tomlinson and Moon about
not grading formative assessments. The facilitator plays the video clip and asks teachers
to complete a Video Reflection page (Handout 3). After reflecting, the teachers share
their thoughts with the table group and then the whole group. The facilitator provides
each participant a copy of the article The Secret of Effective Feedback (Handout 4). The
participants silently read the article and highlight or jot notes as a response to the article.
After everyone completes reading the article, they share their responses with the table
group and then share out with the entire group. The facilitator leads a discussion about
what each of the attributes look like as listed for effective feedback. The facilitator asks
teachers to reflect on their own practices and if they apply these attributes consistently
when providing feedback to students.

Session 3: Importance of Feedback

The facilitator leads a discussion on the research connecting learning targets and
feedback. The discussion focuses on the teachers understanding the interconnectedness of
the two practices. The facilitator uses PowerPoint slides 12-15. The facilitator provides
each participant with the Feedback Practice worksheet (Handout 5). The participants read
the list of examples and place a check in the correct box related to the feedback. When

completed, the participants discuss at their table the questions noted on the slide. As a
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table group, they then rewrite the statements that do not provide useful feedback to
statements that do provide effective feedback. They share their feedback with the entire
group.

The facilitator asks the participants to look at the chart and reflect on their
practices and determine where they are at on the continuum. They jot down ideas on what
they feel they should do to move up the continuum in their personal classroom practices.
The facilitator shares the video clip with the participants. After viewing the clip, the
participants complete a Video Reflection sheet (Handout 3). They share their responses
within their table group first and then share with the whole group.

Session 4: Positive Feedback

The facilitator leads a discussion about providing positive feedback to encourage
growth. The facilitator uses PowerPoint slides 16-18. At the tables, the participants
discuss what they feel leads to a cognitive response and what leads to an emotional
response. The facilitator asks the participants at each table to share out their examples for
the whole group. The facilitator provides each participant with a copy of the Article Do
They Hear You? (Handout 6). The participants read the article and reflect. They highlight
three statements in the article, move to a piece of chart paper and write their statements
on the paper. As a group, the facilitator leads the discussion about common statements
highlighted and why.

The facilitator leads the group in creating a Single-Point Rubric (Handout 7).
Each participant creates a single-point rubric related to an upcoming assessment for their
classrooms. The participants share their rubrics at their table groups and if any

participants are willing; share the rubrics with the whole group.
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Session 5: Applying Feedback to Homework

The facilitator uses PowerPoint slides 19-23. The facilitator provides participants
at each table samples of homework (Handout 8) completed by students for them to apply
feedback. The participants exchange papers and review/make suggestions on the
feedback and discuss as a table group. As a whole group, the facilitator leads a discussion
about how they felt about the type of feedback they provided and if it was a challenge or
relatively easy to provide this type of feedback. The facilitator reminds participants of the
upcoming PLC date on the district calendar. The facilitator encourages the participants to
complete the activity and be prepared to share out their thoughts at the next professional
development day. The facilitator answers any Parking Lot questions and gives each
participant a sentence strip (Handout 9) to respond to as the Exit Ticket. The facilitator
asks the participants to put their Exit Tickets on the front table and the facilitator

positions herself near the door to thank participants and to say good bye.
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Module 3: Presenter Notes and Power Point Slides

Slide 1 Facilitator welcomes
participants and provides an
overview of the professional

development.
Feedback
Day 3
Slide 2 The facilitator will provide
the agenda to each
participant and review the
Review of Day 3 goals for the day.
m Turntoa partner and talk about why clear learning targets are important in
formative assessments
m Goal of the day
- To learn the importance of effective feedback
- To learn how to give effective feedback as part of the formative assessment
process
= Overview of Day 3
Slide 3 The facilitator will ask the
participants to review the
norms created in the first
Revisit Norms module. The norms will be
posted at the front of the
ot tacng s room. The participants will

Be engaged. share your thoughts and ideas

Speaklindy have an opportunity to
Be an active listener Chal’lge or add any normes.

Stay on topic
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Slide 4

Parking Lot

m Please write down any questions you may have and place them on the parking lot
chart paper.

»  We will address any questions during our reflection time at the end of the day.

The facilitator will review
the chart paper with the
words Parking Lot at the top.
The facilitator will explain at
any point in the day if a
participant has a question,
they can note it on a sticky
note and place the note on
the Parking Lot chart paper.
The questions will be
answered at the end of the
session each day.

Slide 5

PLC Review

m Share out about the learning targets you created and your thoughts on the process
of writing learning targets.

The facilitator will
encourage participants to
share their experiences from
the previous PLC meeting.

Slide 6

Formative Assessment Questions

The formative assessment
theory postulated by the
seminal work of Black and
Wiliam (1998; 2006) and
articulated by Chappuis
(2005) into a strategic
process framework. In an
effort to guide educators
through the best practices to
appropriately apply
formative assessment in
classroom instruction.
Chappuis articulated three
key questions that framed
the analysis in this study:

Where am I going?

Where am I now?

How can I close the gap?
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Slide 7

Grading or Feedback

Read the article: Beyond Grades and “Gotchas’
Reflect
Choose three statements that stood out to you and write them on the chart paper

Share out as a group

Tomlinson. C. (2016). Beyond grades and “gotchas. " Educational Leadership, 73(7).
89-90.

Teachers perceive
assessments as mostly
summative and use these
tools to assign grades
(Dixson & Worrell, 2016),
or quantify achievement.

Grades are frequently the
sole outcome of summative
assessments indicating
whether the student has an
acceptable level of
knowledge.

Slide 8

Grading or Feedback

m Instead of grading formative assessments. provide focused. descriptive and
meaningful feedback
= Routinely grading formative assessments impedes learning.
- Misrepresents the learning process
- Students focus more on getting good grades than on learning
- Makes the classroom environment seem unsafe

When students focus on only
maintaining good grades or
enough points, they miss on
authentic learning for fear of
less points or a lower grade.

Slide 9

Video

Educational Scotland. (2016. July 15). Feedback on learning [Video file]. Retrieved from
https://www.youtube.com/watch?v=n70x5aoz4ww

Formative assessments
provide feedback teachers
and students use during the
course of instruction (Hattie,
Fisher, & Frey, 2016).

A formative assessment is
about gauging progress
toward a learning goal,
giving feedback, and
teachers along with students
filling in the gaps.
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Slide 10

Effective Feedback

= Read the article: The Secret of Effective Feedback

m  Wiliam, D. (2016). The secret of effective feedback. Educational Leadership, 73(7).

10-15,

Feedback is the teacher’s
intentional response to
student work to improve
learning (Clark, 2015).
Feedback can be written,
oral, or demonstrated.

Using feedback provides
opportunities for students to
grow by giving them
knowledge of their work that
they might not understand
on their own (Brookhart,
2016; Clark, 2015).

Slide 11

Attributes of Effective Feedback

m Clear
Builds trust

User-friendly
= Specific
Focused

Differentiated

u Timely

= Invites follow-up

The use of feedback relies
on two elements to
successfully improve
learning. For example, if the
class was asked to complete
a mathematical story
problem involving dividing
and then multiplying to find
a total cost; feedback on a
formative assessment might
include where to place the
decimal point. This type of
feedback is different from a
summative assessment that
the teacher might just mark
as correct or incorrect. The
first part of feedback is for
teachers to interpret the
evidence from student work
against the set criteria or
rubric. The second part of
feedback is informing the
student what should come
next towards the learning
target (Brookhart, 2016).
Feedback can build on
strengths and improve
weaknesses. Feedback
enhances cognitive
processing (Brookhart,
2016).




240

Slide 12

Importance of Feedback

m Justas we noted the importance of setting learning targets, feedback comes next in

the student's journey toward the learning target (Heritage. 2010; Moss & Brookhart.

2009; Wiliam, 2011)

m Feedbackwith the attributes in the previous slide can double the rate of student
learning (Wiliam, 2011)

Students who received
formative assessments
embedded, and qualitative
feedback during instruction,
scored higher than students
who were given traditional
assessments (Yin, Tomita, &
Shavelson, 2013).

Providing students with
feedback is a critical strategy
for improving achievement.

Slide 13

Activity

Reviewthe list and place a check in each column that relates to the feedback
example.

At your table discussthese questions:
- Which feedback might actually have an impact on student achievement?
- Which might feel good in the moment, but have no lasting impact?
- Which are useless or negative in impact?

Now change the statements that are not useful feedback in a way that promotes
student learning.

Descriptive feedback is a
powerful instructional
strategy to assist students
with their learning (Hawe &
Parr, 2013). Formative
assessments provide this
type of feedback.

Harkes, Rakoczy, Hattie,
Besser, and Klieme (2014)
noted that feedback was the
most powerful component
that influences learning,
positively or negatively.

Slide 14

Lunch

= LunchBreak is 12:00-1:00 PM

m Please return from lunch on time.

Lunch break for 60 minutes
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Slide 15 Students who received
formative assessments
embedded, and qualitative

Feedback Continuum feedback during instruction,
scored higher than students
NotYetAchieved __ Developing ____ Teaching ___| Leading __| who were given traditional
Theteacherdoes not  Theteacher provides  The teacher selects The teacher supports . .
provide different types feedbackaboutthe  the type of feedback  colleaguesin the asse Ssments (Yln, T Omlta, &
of feedback. task, about the conducive to providea  abilityto select the
processes of the task, clear understanding of type of feedback most
and about self- how a student is doing conducive to providing Shavelson) 20 1 3 ) .
regulation, but these relative to the learning the students a clear
feedback offerings goal and providing understanding of how
may not be scaledto  feedback about they are doing relative
match the learning + thetask to the learning targets.
progress of the + processing the task
student. Feedbackis « self-regulation Teacher supports
more like praise. colleagues in their
Praise is kept separate abilityto keep praise
from feedback separate from
feedback.
Slide 16 Learners need to participate

in the assessment process.

Involving students can be
Video accomplished through
weaving assessment and
feedback opportunities
throughout the learning
experience.

Learning intellectual or

LSI: Learning Sciences International. (2018, September 17). Strategy 3: Providing feedback that . . .

moves learingforward [Video file]. Retrieved from SOClal SkIHS requlres

https://www.youtube.com/watch?v=vdk9ysWJXQ . . .
experiences 1 a Supportlve
setting and feedback (Sadler,
1989; Van der Kleij,
Vermeulen, Schidkamp, &
Eggen 2015).

Slide 17 Feedback can build on
strengths and improve
weaknesses. Using feedback

Feedback provides opportunities for
students to grow by giving
» Feedbackdossn talways needto be negative them knowledge of their
m Highlight excellence, but be specific WOI'k that they l’l’llght 1’10t
m Feedback should elicit thinking and not defensiveness €
- Cognitive response from a student rather than an emotional response understand on their own

(Brookhart, 2016; Clark,
2015).
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Slide 18

Do They Hear You?

Read the article: Do They Hear You?
Reflect
Choose three statements that stood out to you and write them on the chart paper

Share out as a group

m Hattie, )., Fisher. D., & Frey. N. (2016). Do they hear you? Educational Leadership,

73(7).16-21.

Positive feedback given in a
supportive manner has been
shown to increase student
learning (Bennett, 2011;
Black & Wiliam, 1998;
Schoenfeld, 2014).

For feedback to be positive,
it must address where the
learner is going and what is
needed to achieve the next
goal. It should focus on the
task and not the learner. The
goal of feedback is to reduce
the difference between the
current level of knowledge
and the next objective
(Strandberg, 2013).
Feedback should be specific,
clear, and simple.

Slide 19

Single Point Rubric

m Great tool for assessing specific skills.

m Students can create this rubric too.

Gallagher and Thordarson (2019)

When students receive
concise feedback that is also
generalizable they develop a
better idea of what to do
differently the next time
(Bennett, 2017).
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Slide 20

Applying Feedback to Homework

m Table Activity
- Apply feedbackto homework samples

If homework is the feedback
artifact in a classroom,
purposeful design and
implementation can help it
best guide the learner
positively.

Whichever feedback
strategies teachers choose,
monitoring homework is
important as it acknowledges
students’ efforts (Vatterott,
2017).

Homework will allow
students’ feedback to
improve learning and time to
use that feedback. Hawe and
Dixon (2017) found
providing feedback after
learners have attempted a
solution leads to more self-
regulation. Zimmerman and
Kitsantis (2014)
characterized self-regulation
through a repetitive process.

The feedback received from
a formative assessment is
external to the learner, but
becomes part of the
information students use for
learning. The feedback
provides students insight
about their work, in this
study homework, to help
them grow.

Involving students can be
accomplished through
formative assessment and
providing appropriate
feedback (Metcalfe, 2017).
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Slide 21

PLC Direction

= Provide feedback to writing samples and share

Professional learning
communities are based on
the framework of DuFour
and Eaker (1998). A PLC
encourages teachers to work
together to achieve a
collective purpose.

Work accomplished within a
professional learning
community clarify: (a) what
is it we want the students to
know, (b) how will we know
if students are learning, and
(c) how do we respond when
students are not learning
(DuFour & Eaker, 1998).

Characteristics of an
effective PLC include:
shared value, vision, and
goals, collective learning
and application, and shared
individual practices.

A PLC is action-oriented
and the goals are established
by the teams and not for the
teams. A PLC promotes
intensive reflection on
teachers’ instructional
practices.




245

Slide 22

Reflection and Exit Ticket

m Answering any questions from parking lot

m Please take a sentence strip and complete the sentence.

Reflection as part of
professional development
allows teachers deeper
meaning to the new expected
practice. Professional
development activities need
to support teachers in
reflecting about their
professional knowledge.

Allowing teachers to write in
journals facilitates
communication. Journal
writing combines writing,
reading and discourse
(Brady, 2016). Reflective
practices in professional
development should be
deliberate, purposeful and
structured.

Slides 23

References

References consist of
primary sources, scholarly
articles, and books, with
most being published within
the last 5 years.
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Time Topic Activity

8:00-8:15 Review and Agenda Greet participants; review
the activities for the day
and the agenda

Session 1

8:15-8:30 Norms and Parking Lot Ask if they want to change
any norms from last
meeting and remind about
using the Parking Lot for
questions during the day

8:30-8:45 PLC Review Group discussion on prior
PLC topic

8:45-10:00 Formative questions and Discussion, article, video

feedback and reflection

10:00-10:15 Effective feedback Facilitator presentation

Session 2

10:15-10:25 Break On Your Own

10:25-11:25 Importance of feedback Activity

Session 3

11:30-12:30 Lunch On Your Own

12:30-1:00 Feedback Continuum Table activity, video and
reflection

1:00-1:30 Positive feedback Discussion; video and
reflection

1:30-1:40 Break On Your Own

1:40-2:00 Do They Hear You Article and discussion
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Session 4

2:00-2:15 Single Point Rubric Creating a rubric

2:15-2:30 Applying feedback to Table activity with
homework homework samples

Session 5

2:30-2:45 PLC Direction Facilitator presentation

2:45-3:00 Closing Activity Reflection on learning and

exit tickets; Questions from
parking lot
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Handout 2: Beyond Grades Article

Tomlinson, C.A. (2016). Beyond grades and “gotchas.” Educational Leadership, 73(7),
89-90.
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Handout 3: Video Reflection Sheet

New information |

learned... | agreed with...

Questions | now
have...

| disagree with...
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Handout 4: The Secret of Effective Feedback Article

Wiliam, D. (2016). The secret of effective feedback. Educational Leadership, 73(7), 10-
15.



Handout 5: Feedback Practice

Feedback Example

Your use of capital letters has improved.
Check your work again to see if you can
make any additional corrections.

Specific

Timely

251

Corrective

You’ll get your paper back next week

C-

Check your work on Problem 3. Ask for
help if you need it.

How could you improve your
performance on this essay?

You need to study more.

What’s wrong with you?

Look at the rubric to see how you are
doing.

Stop daydreaming and pay attention.

If you make eye contact with me, you
will be able to listen and remember
better.

What can you do to improve your score
from a 3 to a 4 using this rubric?

Better luck next time!

Plan to study your vocabulary words
using your flashcards for 10 minutes
every night and we’ll see if that
improves your test score.

I’1l check your answers and let you
know how you’re doing.

Good job!

Fote, L. & Joseph, M. (2015). On the Road to Student Success: Designing Lessons with
the Common Core. Dubuque, IA: Kendall Hunt.
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Handout 6: Do They Hear You? Article

Hattie, J., Fisher, D., & Frey, N. (2016). Do they hear you? Educational Leadership,
73(7), 16-21.
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Handout 7: Single Point Rubric

Feedback on What We Still
Need to Work On

Feedback on Where You
Exceeded Expectations
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Handout 8: Homework Samples
Please visit this URL in order to view homework samples relevant to this project.

https://docs.google.com/document/d/1FXQzrOkotol VIVVW6vcecBR8uQ8K0lzFeHQ6Ba
ce8Vg/edit
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Handout 9: Exit Sentence Strips

One thing I wish....

Now I will...

I have a question about...
I am glad that...

I am confused about...

Fote, L. & Joseph, M. (2015). On the Road to Student Success: Designing
Lessons with the Common Core. Dubuque, 1A: Kendall Hunt.
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Module 4: Self-Assessment

The Module 4 instructional goals are to (a) understand what is self-assessment,
(b) learn about the benefits of self-assessment, (c¢) learn how to teach self-assessment
strategies, (d) develop different ways to promote self-assessment. This module is
scheduled to last 5.5 working hours with a 1-hour lunch break. During Module 4,
participants will complete five sessions to meet the goals.

Each session includes multiple steps or time segments that are aligned with the
module and session instructional goals. The professional development plan includes a
matrix with the steps for each session. The matrix includes the specific steps;
stakeholders involved in the step; the actual interactive activity or learning format; the
resources needed to complete the step and activity; the allocated time for the step; and the
quality indicators, artifacts that may evidence the participants’ accomplishment or
improvement in the learning objective. This matrix is designed as a guiding tool for the

facilitator and may be adapted into an agenda for participants.



Module 4: Teaching Self-Assessment
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Purpose

Goal for Session

Stakeholders
Instructional
Goals for Session

To provide hands-on experiences for teachers related to the formative
assessment process including feedback, learning targets, and self-
assessment that will improve the homework assignment practices of the

participants.

The goal of this session is to develop an understanding of what is self-
assessment and how it benefits students during the formative assessment

process.

General education teachers in Grades 3-5

Understand what is self-assessment

e Learn about the benefits of self-assessment
e Learn how to teach self-assessment strategies
e Develop different ways to promote self-assessment.
Session Activity Resources Mins Quality
Indicators
1. Provide an PowerPoint, norms Computer, 45 e Whole group
overview of Smartboard, sticky discussion
the session, notes, pens,
review norms, markers, marbled
and reflect on notebook, chart
previous PLC paper, tables and
meeting chairs Printed
agenda (Handout 1),
printed PowerPoint
presentation, index
card
2. What is self- PowerPoint and 45 Whole group
assessment discussion, presenter discussion
facilitation, Fist to Fist to Five
Five activity Activity
3. The benefits of PowerPoint, video Speakers, Video 60 Whole group
self- and reflection, exit Reflection sheet discussion
assessment ticket before lunch (Handout 2), Video
pen/pencils, sticky reflection
notes, chart paper Exit ticket
4. How toteach  PowerPoint and More Than a 90 Whole group
self- discussion; video and  Checklist (Handout discussion
assessment reflection, read article  3), pen/pencil, Video
and discuss highlighter, reflection
Article and

markers, chart paper

discussion
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Module 4: Teaching Self-Assessment (con’t)

5. Ways to self-  PowerPoint and Reflection Sheet for 45 e Whole group
assess in the discussions, activity  Minute Math discussion
classroom sheet, creating visual ~ (Handout 4), e Activity sheet

supports, self- pen/pencil, Chart * Visual support

assessment paper, markers, e Self-

worksheet, high-low  paper, Sample assessment

response page, exit Student Self- sheet

ticket Assessment * High-Low
(Handout 5), Index TeSpONSes

e PD Evaluation

cards, Professional .
> f e Exit ticket

Development
Survey (Handout 6)

Session 1: Overview and PLC Reflection

The learning objectives for Session 1 are to establish the goals for the day and to
share outcomes of the previous PLC session. The facilitator uses PowerPoint slides 1-5 to
begin the module sessions. Facilitator welcomes participants and provides them with a
copy of the agenda and PowerPoint. The facilitator gives a brief overview of the day
including a break in the morning and in afternoon; and that lunch will be on their own
and last one hour. The facilitator asks participants to fold the index card the long way and
write their name on the card to display on the table. The facilitator asks the participants to
quickly review the norms set last meeting. If there are any changes to the norms, the
facilitator will note them. The facilitator also reviews use of the Parking Lot.
Session 2: What is Self-Assessment

The facilitator reviews the three questions asked during the formative assessment
process and discusses how during this session the final question-How can I close the gap?

is addressed by looking at self-assessment. The facilitator uses PowerPoint slides 6-7.
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The facilitator leads a discussion on the definition provided by Brookhart (2010) and
what the definition means to the whole group. A discussion takes place about whether or
not teachers have heard about self-assessment before and their experiences with it. The
conversation continues about what is self-assessment based on the four talking points
noted in the slide. The facilitator encourages whole group interactions.

Session 3: Benefits of Self-Assessment

The facilitator presents about the benefits of self-assessment and ask participants
why they felt the two bullet points are important for all students. The group discusses this
topic. The facilitator uses PowerPoint slides 8-14. The facilitator shares the Fist to Five
strategy and encourages the participants to use this strategy after talking points or
activities. The facilitator continues the presentation on why teachers should use self-
assessment with their students. Teachers participate in the discussion and share their
experiences or ideas. The facilitator leads a discussion on the benefits for teachers to use
self-assessment. At the end of the discussion the facilitator uses the Fist to Five to assess
everyone’s understanding so far.

The facilitator shows the embedded video clip on self-assessment. The teachers
watch the video and then complete a Video Reflection sheet (Handout 1). After
completing the sheet, the facilitator asks the participants to share with the table group and
then the whole group their reflections or thoughts on the video. The facilitator leads a
discussion with all the participants about the benefits of self-assessment. The facilitator
recaps the morning session by having the participants write their responses on sticky

notes and place the notes on two different chart papers, one is labeled Benefits for
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Students and the other labeled Benefits for Teachers. Once teachers place all the sticky
notes on the chart paper, the group reviews and discusses.
Session 4: Teaching Self-Assessment

The facilitator welcomes everyone back from lunch and reviews the progression
of why and where self-assessment could be incorporated in their teaching practices. The
facilitator uses PowerPoint Slides 15-21. The teachers participate in the discussion about
how they can evaluate student progress. The facilitator provides each teacher with a copy
of the article More Than a Checklist (Handout 2) to read. After reading the article, the
teachers write three statements that stood out or were meaningful to them on the chart
paper. Once everyone has a turn to write their statements, the facilitator leads the group
in a discussion about what they highlighted in the article.

The facilitator leads a discussion on how to teach self-assessment and what that
would look like in an elementary classroom. The facilitator encourages the whole group
to be part of the discussion and share any ideas they have to teach this skill. The
facilitator reviews the research noted on the slide and asks the entire group for their
reactions to the results of the studies. The facilitator models the I Do-We Do-You Do
approach to teaching self-assessment. The model includes the teacher first demonstrating
the skills and modeling the actions. Then the group moves into the second phase where
they practice together or with a partner and then finally the last step when the student
completes the tasks independently. The facilitator provides the example of teaching

someone to ride a bike. First, you hold and steady the bike as you run along next to the
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person; then you start to let go a little, but grab the bike again; until finally you let go
entirely and the person is riding.
Session 5: Ways to Self-Assess

The facilitator uses PowerPoint Slides 22-32. The facilitator provides each
participant with a copy of Reflection Sheet for Minute Math (Handout 3). The teachers
complete the sheet as if they are a student, and then, at their table group, discuss the two
points noted on the slide. The participants share out their thoughts with the whole group.
The facilitator leads a discussion on ways to support self-assessment to be part of the
regular classroom practices.

The facilitator asks the teachers to look back in their notebooks to choose a
learning target they created. The teachers then create a support for self-assessing to be
used in the classroom. At the end of the set period (15 minutes), the teachers share the
learning target and the support they created for the students to use with the group. The
facilitator leads a discussion on other methods for students to self-assess. The facilitator
encourages to add any other ideas they may have now that they know more about self-
assessing. The facilitator urges teachers to discuss if any of these ideas could be used in
their classrooms and how they plan on implementing them.

The facilitator provides each participant with a Sample Student Self-Assessment
sheet (Handout 4) and asks the participants to complete the self-assessment. After the
sheet is completed, the facilitator encourages the teachers at their table groups to respond
to the three talking points on the slide. The facilitator then asks the participants to share

out their responses to the whole group. The facilitator shares more examples of ways to
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self-assess. The participants share their ideas of these additional strategies and if they
have other self-assessment practices they use beyond exit slips and thumbs up/thumbs
down.

The facilitator leads a discussion on how the strategies presented today could be
applied to assigned homework. The facilitator encourages teachers to discuss what could
easily be implemented and what they are willing to try right away. The facilitator urges
the teachers to discuss the benefits of using self-assessment with assigned homework.
The facilitator reviews the use of High to Low Response Cards. A discussion ensues on
how this strategy could be used for homework; quickly allowing students to self-assess.
The facilitator gives the teachers an index card and asks them to create their own High to
Low Response to implement in their current class.

The facilitator reminds participants of the upcoming PLC date on the district
calendar. The facilitator encourages the teachers to complete the activity and share their
thoughts/responses with the team at the PLC meeting. The facilitator asks teachers to turn
to a partner at their table and share one or two ideas that resonated with them during
today’s session. The facilitator reviews any parking lot questions. The facilitator provides
the teachers with the Professional Development Survey (Handout 5) to complete and
hand in. The facilitator thanks everyone for their participation and waits at the door to

personally thank each participant as they leave.
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Slide 1 Facilitator welcomes
participants and provides an
overview of the professional
development.

FORMATIVE
ASSESSMENT
Self-Assessment
Day 4
Slide 2 The facilitator will provide

Overview of the Day

m Agenda

m Goal for the day
- Participants will understand the importance of self-assessment
- Participants will learn how to teach self-assessment
- Participants will learn ways for students to self-assess

the agenda to each participant
and review the goals for the
day.

Slide 3

Revisit Norms

Start and end on time

Turn off distracting devices

Be engaged. share your thoughts and ideas
Speak kindly

Be an active listener

Stay on topic

The facilitator will ask the
participants to review the
norms created in the first
module. The norms will be
posted at the front of the
room. The participants will
have an opportunity to change
or add any norms.
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Slide 4 The facilitator will review the
chart paper with the words
Parking Lot at the top. The

Parking Lot facilitator will explain at any
point in the day if a
= If you have any questions during the day. please write them on a sticky note and partICIPaHt haS a questlon,
place on the parking lot chart paper. . .
m  We will address each question during reflection time at the end of the day. they can nOte lt ona Sthky

note and place the note on the
Parking Lot chart paper. The
questions will be answered at
the end of the session each
day.

Slide 5 The facilitator will encourage
participants to share their
experiences from the previous

PLC Review PLC meeting.

= Reflectand share your thoughts on providing feedback and how you applied
feedback differently.




265

Slide 6

Formative Assessment Questions

For formative assessments to
be effective, they need to be
part of a full system of
components working together
to facilitate learning (Bennett,
2011). However, the
collection of data with a
formative assessment is not
enough.

This information on what to
do next guides the students in
answering the question How
can I close the gap? For
example, a student receives
feedback about using vivid
language. The student would
then self-assess to determine
if at least five examples of
vivid language is included in
upcoming assignments.

Slide 7

Working Definition

= Students critically examining their own work and judging their performance against
predetermined indicators

m Brookhart, S.M. (2010). How to Assess Higher-Order Thinking Skills in Your
Classroom. Alexandria, VA: ASCD

The clear targets and the
feedback move students
towards self-assessment and
achieving the desired
outcomes.

According to Antoniou and
James (2014), formative
assessments provide
information related to student
progress allowing for
instruction to be modified.
Routinely using the data to
decide what to do next with
students is critical in the
formative assessment process
(Li & DeLuca, 2014).
Formative assessment is
intended to by cyclical or
continuous.
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Slide 8

What is Self-Assessment

Can take place at any time in the teaching and learning cycle.

Might take place while students are undertakinga task.

May happen many times

When students have a clear understanding they can assess their work

Self-assessment encourages
learners to take control of
their learning by allowing
them to target their learning
and help gather information
along the way to see how they
are doing.

Self-assessment activates
students as the owners of their
learning (Forster &
Souvignier, 2014; Lipnevich,
McCallen, Miles, & Smith,
2014).

Slide 9

Benefits of Self-Assessment

Self-assessment promotes higher-order thinking

Students need to analyze, evaluate, and create

Brookhart, S.M. (2010). How to Assess Higher-Order Thinking Skills in Your
Classroom. Alexandria, VA: ASCD

Students should have a role in
the formative assessment
process. According to Hawe
and Dixon (2017) peer and
self-assessments are
important for students to think
at a higher level about
learning. By self-assessing,
they can evaluate the
effectiveness of their learning
and adjust how they are
addressing a learning goal.

Slide 10

Fist to Five

= How well did you understand what | said?

- Fist—unfamiliar

- 1-2Fingers—need lots more practice
- 3 Fingers—Good understanding

- 4 Fingers—Really Well

- 5 Fingers—Teach it to my friends

DeLaet et al. (2015)
supported the necessity of
engaging students in
identifying learning targets
and self-assessment strategies
to monitor progress.
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Slide 11

Why Use Self-Assessment

Help students recognize the development of their own skills
Support continuous improvement

Extend their learning in all areas

Feel ownership over the assessment process: more engaged
Plan future goals

Build capacity to be life-long learners

Pride in achievement

Students should have a
proactive rather than reactive
role in the classroom (Nicol
& Macfarlane-Dick, 2016).
Self-assessment allows for
timely support and
interventions could be applied
early.

Slide 12

Video

Wisconsin DPI. (2017, January 31). Identifying formative assessment practices [Video file). Retri3eved
from https://www.youtube.com/watch?v=ZJISbv10KKk&5s

When students self-assess
they can see their own errors
and this helps inform their
learning targets. A study
performed by Sanchez,
Atkinson, Koenka, Moshontz,
and Cooper (2017) peers who
engaged in self-assessment
performed better (n=.34) on
future assessments than peers
who did not self-assess.

Slide 13

Teacher Benefits of Self-Assessment

Students are more responsible for their learning behavior
Students are more on task and less disruptive behaviors
Sense of partnership between teachers and students
Further opportunities for extension of learning

Promoting self-directed learners

Formative assessments help
teachers anticipate in advance
any gaps and change the
learning process (Tridane,
Belaaouad, Benmokhtar,
Gourja, & Radid, 2015).

Feedback, learning targets,
and self-assessment are all
key components to the
formative assessment cycle.
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Slide 14

Long Term Benefits of Self-Assessment

Developing life-long learners
Understand and use feedback
Understand purpose of learning

Students become critical thinkers

Self-determined and creative thinkers

Self-assessment allows for
timely support and
interventions could be applied
early. When students self-
assess they can see their own
errors and this helps inform
their learning targets.
Teachers require a better
understanding of self-
assessment so students can
experience success and
receive interventions when
needed (Chappuis, 2014).

Slide 15

Before lunch

= Think about self assessmentthen
= Write three benefits for students on individual sticky notes and place on chart
= Write three benefits for teachers on individual sticky notes and place on chart.

Teachers should be aware of
the importance of self-
assessment and how to
support students with this
skill. Black and Wiliam
(1998) asserted that the ability
to self-assess was a key
aspect of formative
assessments. Students must be
able to determine where they
are supposed to be headed,
where they are currently, and
how to close the gap.

Slide 16

Lunch

= Lunchbreakis 11:30-12:30PM

m Please report back from lunch on time

Lunch break for 60 minutes
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Slide 17

Self-Assessment

e

Black and William (1998),
Heritage (2010), and
Schoenfeld (2014) asserted
students must be taught how
to self-assess and the main
purpose of their learning, and
what to focus on to improve.
By self-assessing, students
can evaluate the effectiveness
of their learning and adjust
how they are addressing a
learning goal.

Hattie, Fischer, and Frey
(2016) determined that
students are only able to self
or peer assess if they clearly
understood the learning
targets and what mastery of
the targets looked like.

Slide 18

More Than A Checklist

Read the article: More Than A Checklist
Reflect
Choose three statements that stood out to you and write them on the chart paper

Share out as a group

= Nidus, G. & Sadder, M. (2016). More than a checklist. Educational Leadership,
73(7).62-66

Self-assessment does not
come naturally to students.
They must be taught to use
criteria to assess they work
and interpret what comes next
in their work.

The students need to compare
their work against the
conception of what they were
trying to accomplish.
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Slide 19

How to Teach Self-Assessment

Need direct and ongoing instruction

Provide students with sentence starters and prompts to help them think about
learning and identify areas of growth

Students develop own rubrics
Teachers provide feedback on the quality of their self-assesments
Students create practice test questions and use them to study

Self-assessment allows
students to review their work
and become aware of their
strengths, their progress, and
their gaps in learning that
need to be addressed still.

It is a process that students do
as part of their learning
activities.

Slide 20

Benefits of Teaching Self-Assessing

Fifth and sixth graders who received 12 weeks of self-assessmenttraining in
mathematics increased problem solving skills.

®  Ross, Hogaboam-Gray, and Roheser (2002
Third and fourth graders who self-assessedtheir writing increased the quality of
their writing.

= Andrade, Du, and Wang (2008)

Teachers should work with a
learning target students
already know something
about. They can first develop
their own criteria which could
be a list of important
qualities.

Teachers should give timely,
descriptive feedback on their
self-assessments.

Slide 21

How to Teach Self-Assessment

Students practice first with finding successesin given examples.
Then students practice finding weaknesses

IDo WeDo YouDo

Teachers should give criteria
for any self-assessment
reflections. Teachers should
ask questions to clarify what
the student was thinking.
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Slide 22 Teachers should provide
plenty of practice at self-
assessment. Opportunities
should become routine in the
classroom.

Reflection Sheet for Minute Math

= Complete the Reflection Sheet for Minute Math as if you are a student
= Discussat your table how this could be used with studentsin your class.

- Would you change anything about the reflection sheet?
- Do you see students applying this strategy?

Slide 23

How to Support Self-Assessment

Anchor charts of exemplar student work
Checklists

Rubrics

Emphasize achievement rather than failure and defeat.
- Promotes a “Can Do" attitude

Effective self-assessment is
met when students can tell
someone about their strengths
and weaknesses. Students see
the value of reflection and
perform it routinely.

Slide 24

Practice

m Chooseone of the learning targets created last session
m Decide on a support you would create for this target

- Anchorchart

- Checklist

- Rubric
m Create the support

- Materials at the back table

Self-assessment needs to be a
safe activity. Teachers need to
respond with supportive
feedback. The climate in the
classroom cannot be
authoritarian or only seen
assessment as the “teacher’s
job.”
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Slide 25

Ways to Self-Assess

m Students highlight the best sections of their work and explain why.
= Students highlight a sentence/section they are most pleased with and explain why.
= Students write a question they want answered by teacher feedback.

Indicator systems can help
students give teachers
information about what they
understand and what they
don’t.

Slide 26

Ways to Self-Assess

m Complete the Sample Student Self-Assessment worksheet.

= Inyourtable group discuss the following:
- How could you adapt this practice to your classroom?
- What would you need to do to support students in using this?
- What are the benefits or drawbacks?

m Share out your thoughts with the group.

When completed together,
student goal setting and self-
assessment are effective
means to empower students
(Moss & Brookhart, 2009).
Student goal setting and self-
assessment are self-regulation
activities that put students in
control of their own learning
(Zimmerman & Kitsantis,
2014).

Slide 27

Ways to Self-Assess

= Beyond exitslips and thumbs up/down

m  Weather report
Sunny—I'm clear!

@ Cloudy—I'm unclear
—

= 60-Seconds

- Plan for 60 second thinking time at key points in your lesson. Everyone stops and
thinks how their learning is going.

Indicator systems can help
students indicate whether they
are understanding a lesson as
it progresses. They can be
used to check understanding
for all the students, not just a
few.
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Slide 28

How Do We Apply All This to Homework

m Students check their own work and discussstruggles
m Reflection if they are happy with their progress
m How hard did they work on the assignment

Self-assessment is not for
grading (Chappuis, 2014). It
is part of a continuous process
in learning.

Slide 29

High to Low Responses

m Provide students with High to Low Response Cards

Happy Face Straight Face Sad Face

Yes Maybe No

Pluses Still Questioning Minuses
Explained Fully Explained Some No Explanation

m Create your own High to Low or Low to High Response Card for your class.

A high/low card is a means
for students to identify the
most and least clear points of
a lesson. The teacher can
collect the card and use the
information to adjust
instruction. The information
collected must be used by the
teacher in order to be
effective (Nicol &
Macfarlane-Dick, 2016).
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Slide 30 Professional learning
communities are based on the
framework of DuFour and

PLC Direction Eaker (1998). A PLC
encourages teachers to work
m When meeting in your PLC please bring examples of these self-assessment tOgCthCI‘ to achieve a
strategies you may have created to share: .
- Modeling collective purpose.
- Reflective journals
- Rubrics
- Graphic organizers . . .
- Student-led conference Work accomphshed within a
m Reflectand discussyour experiences and what you noticed when implementing . .
them professional learning

= What self-assessment strategy are you going to try in the next few weeks?

community clarify: (a) what is
it we want the students to
know, (b) how will we know
if students are learning, and
(c) how do we respond when
students are not learning
(DuFour & Eaker, 1998).

Characteristics of an effective
PLC include: shared value,
vision, and goals, collective
learning and application, and
shared individual practices.

A PLC is action-oriented and
the goals are established by
the teams and not for the
teams. A PLC promotes
intensive reflection on
teachers’ instructional
practices.
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Slide 31 The professional development
activities should be aligned
with real classroom

Reflection and PD Assessment experiences. This purposeful
alignment results in an

m Please turn to a partner at your table and discuss what stayed with you today. aCCumulation Of knowledge

m Complete the professional developmentsurvey by teachers (Klng, 20 1 6),

m Thank you for your participation! ACCOI‘dil’lg to Attara (2017)

teachers learn through their
daily experiences. They need
to develop necessary tools to
take charge of their own
continuous professional
development.

Slide 32 References consist of primary
sources, scholarly articles,
and books, with most being

Resources published within the last 5
years.

w  Andrade, LW.. & Krathwohl, D.R. (Eds.). (2001). A taxonomy for learning, teaching, and assessing
A revision of Bloom’s Taxonomy of Eduicational Objectives (Complete ed.). New York, NY: Longman.

m  Brookhart, S.M. (2010). How to Assess Higher-Order Thinking Skills in Your Classroom. Alexandria.
VA: ASCD

= Drapeau. P. (2014). Sparking Student Creativity. Alexandria. VA: ASCD.
m  Nidus, G. & Sadder, M. (2016). More than a checklist. Educational Leadership, 73(7). 62-66

m  Ross, JA. Hogaboam-Gray, A., & Rolheiser. C. (2002). Student self-evaluation in grade 5-6
mathematics: Effects on problem-solving achievement. Educational Assessment, 8(1), 43-58.

w  Wisconsin DPI. (2017, January 31). Identifying formative assessment practices [Video file]
Retri3eved from https://www.youtube.com/watch?v=ZJISbv10KKk&5s
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Time Topic Activity

8:00-8:15 Review and Agenda Greet participants; review
the activities for the day
and the agenda

Session 1

8:15-8:30 Revisit Norms and Parking  Ask if they want to change

Lot any norms from last

meeting and remind about
using the Parking Lot for
questions during the day

8:30-8:50 PLC Review Group discussion on prior
PLC topic

8:50-10:15 What is Self-Assessment Facilitator presentation,
Fist to Five

Session 2

10:15-10:25 Break On Your Own

10:25-11:30 Benefits of Self- Video and reflection, group

Assessment discussion

Session 3

11:30-12:30 Lunch On Your Own

12:30-1:00 Evaluating progress Facilitator presentation,
video and reflection

1:00-1:20 More Than a Checklist Article and reflection;
discussion

Session 4

1:20-1:50 Teaching Self-Assessment  Facilitator presentation; I

Do-We Do-You Do
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Session 5

1:50-2:20 Ways to Self-Assess Minute Math, Student Self-
Assessment Worksheet

2:20-2:30 PLC Direction Facilitator Presentation

2:30-3:00 Closing Activity Reflection on learning and

exit tickets; Questions from
parking lot; PD
Assessment
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Handout 2: Video Reflection Sheet

New information |

learned. .. | agreed with...

Questions | now
have...

| disagree with...




279

Handout 3: More Than A Checklist Article

Nidus, G. & Sadder, M. (2016). More than a checklist. Educational Leadership, 73(7),
62-606.
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Handout 4: Reflection Minute Math

Name Date

Goal: What do you want to learn?

Right now I can do facts in five minutes.

Plan: My goal is to get out of 100 facts correct on my next test. I need to
improve in

Action: When will you begin? Starting I will use the study strategies to

improve (study flash cards, play multiplication games, study with parents, etc.):

Results: Did you follow through with your plan? What happened? Did you see
improvements?

Moss, C.M. & Brookhart, S.M. (2009). Advancing Formative Assessment in Every
Classroom. Alexandria, VA: ASCD



Handout 5: Student Self-Assessment

Name

This week in math I did:

Math Topic Date

My goal for next week will be to

One Thing I learned
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Name

Date Title

My goal for today as a reader is

Date

Reading Log

Pages Read

My goal today as a reader is
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Handout 6: Professional Development Final Survey

Presenter: Date:

Evaluation Instruction: Please use the following scale for each item below:

Excellent Very Good Average Below Average Poor
5 4 3 2 1

Content (Circle your response for each item)

1. The objectives for each session were made clear to me.
5 4 3 2 1

2. The workshop provided me with key strategies to support my practices.
5 4 3 2 1

3. The material in the workshops contributed to my learning and were a valuable

resource.

5 4 3 2 1

4. The sessions provided sufficient time to practice the strategies and skills.
5 4 3 2 1

5. The sessions were well organized.
5 4 3 2 1

Presenter/Facilitator (Circle your response for each item)

1. The presenter used a variety of strategies and activities to meet the objectives.
5 4 3 2 1

2. Opportunities were provided for collaborating with colleagues.
5 4 3 2 1

Result (Circle your response for each item)

1. The workshops engaged me critically and creatively as well as in self-reflection.
5 4 3 2 1
2. There was adequate time to ask questions and for clarifications.
5 4 3 2 1
3. Overall the training met my needs, content was appropriate, and relative to my
assignment.
5 4 3 2 1



283

What was the most useful to you during the 4-day professional development workshop?

What was the least useful to you during the 4-day professional development workshop?

What new ideas have your gained and how do you plan to implement these new ideas?

Has your opinion of using formative assessments changed? If so, in what ways?

What are some recommendations for improving the training?

Additional Comments/Feedback

Thank you for your participation!



284

Appendix B: Local School District Homework Policy

2330- HOMEWORK

The Board of Education acknowledges the educational validity of work assigned
to pupils for completion outside the classroom as an adjunct to and an extension
of the instructional program of the schools which supports the district’s Mission
Statement.

L. Assignment of Homework:

Homework is defined as learning activities students complete outside
of the school day. Homework consists of all types of learning activities
including but not limited to: independent reading, writing and research,
skills practice, studying and reviewing class notes. Homework should
NOT be assigned as a matter of routine, but rather as needed when it
is essential to extend the depth of learning. Unwritten homework
(studying, reading, researching and the like) should be counted in
homework time. Unassigned, self-guided and family-guided experiences,
as well as travel, field trips and virtual learning experiences are valued and
encouraged as independent learning activities. The research identified at
the end of this policy highlights the importance of the regular practice of
mathematics and daily independent reading.

Weekend and holiday assignments should be avoided in grades K-8, with
special consideration for minimizing homework during these times in
grades 9-12. By pledging to work for homework free weekends and
holiday breaks, teachers and administrators support one first step toward
revolutionizing our schools and our culture. In doing this, we join a
growing chorus of communities who acknowledge that we need to
demonstrate support for more time for:

A. Students to enjoy a balanced schedule that includes family, friendship,
creative, imaginative and spiritual pursuits, community service,
involvement in community-based activities, and civic engagement.

B. Students to have time to be passionate, curious, inventive and creative with
their personal interests.
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Students to include daily time for physical and mental health - including
sleep, healthy meals, physical activity and down time.

Students to embrace learning and achievement for its inherent rewards.
Students to read for pleasure.
Students to have time to develop the skills that will truly prepare them for

the 21% century: integrity, determination, empathy, resourcefulness,
resilience, kindness, respect and lifetime of learning.

The Superintendent shall develop regulations for the assignment of homework
according to these guidelines:

A.

Homework should be a properly planned extension and reinforcement of
the curriculum;

Homework assignments should be appropriately differentiated to meet the
needs of the students. The frequency, number and degree of difficulty of
homework assignments should be based on the ability and needs of pupils.

Homework should never be assigned hurriedly or in a confused manner.

Homework should be assigned with clarity so that pupils know precisely
what is expected of them. It might be helpful for teachers to post homework
assignments at the beginning of the class and encourage students to ask
questions for clarification on any aspect of the assignment they may not
understand. Teachers are encouraged to utilize the district’s available
technology to create personal web pages where homework assignments are
posted regularly.

Homework should be meaningful for the students. Students should be able
to articulate what they are learning from the assignment.

Homework should be able to be completed by the students with little or no
assistance from parents, siblings or tutors. Independence breeds self-
confidence.

Homework should help develop the student’s responsibility and provide an
opportunity for the exercise of independent work and judgment.

Homework should help children learn by providing practice in the mastery
of skills, experience in gathering data and integrating knowledge, and
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offering opportunities to exercise independent learning. Most importantly,
homework should serve as the catalyst to help students make connections
between what happens within the classroom and life outside the classroom.

Homework should never serve a punitive or disciplinary function; the
purpose should be to promote learning.

Although we recognize that students may collaborate on their own initiative,
group homework should not be assigned. Group projects are valuable
learning experiences which deserve class time under the supervision of the
teachers.

Unless the writing of numbers or script is the skill being taught, homework
should not require excessive copy work. Writing words, phrases or doing
problems excessively is considered counter to the spirit and definition of
quality homework.

Homework should take into account other activities that make a legitimate
claim on the pupil’s time. The Board of Education values all aspects of the
students’ experiences including academic, co-curricular and extra-
curricular programs, as well as the role of family time, and religious and
civic endeavors. Additionally, the opportunities for students to enjoy free
time, recreation, pleasure reading, and necessary physical activity should be
considered when assigning work.

Homework should not require the use of research/resource tools, and/or
supplies that are not readily available in the pupils’ homes or in sufficient
quantity in the public or school library, or available for borrowing from the
classroom. Homework may require paper, pencils, and basic art supplies
found in the home.

Homework should be carefully evaluated in a timely fashion. That
evaluation should be reported to the pupil. Homework is often used for
practice, prior to mastery. Evaluation does not necessarily mean the
assignment is graded.

When homework is graded, multiple entries should be considered before
homework is weighed in the grade average. Homework should not count
for more than 10% of a student’s overall grade.

Long-term assignments completed at home and counted as quizzes, tests,
and other larger projects must be identified as such.
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Q. Teachers should weigh work completed in class as primary evidence of
learning.

R. The schools should recognize the role of parent(s) or legal guardian(s) by
suggesting ways in which parent(s) or legal guardian(s) may assist the
school with helping a child carry out assigned responsibilities.

The following references were used to create this Policy.

Bardach, E. (2009). 4 Practical Guide to Policy Analysis: The Eightfold Path
to More Effective Problem Solving. CQ Press: Washington, DC.

Cooper, H. M. (2001). Battle over homework: Common ground for
administrators, teachers, and parents (2" ed.). Thousand Oaks, CA:
Corwin Press.

Fairbanks, E., Clark, M. & Barry, J. (2005) Developing a comprehensive
homework policy. Principal. Alexandria, VA: NAESP.

Kohn, A. (20017, January/February).Rethinking homework.

Principal. Alexandria,VA: NAESP.

Keith, K. M. (2008) The case for servant leadership. Westfield, IN: The
Greenleaf Center for Servant Leadership.

Marzano, R. J., & Pickering, D. J. (2007). Errors and allegations about research
on homework. Phi Delta Kappan, 88(7), 507-513.

Protheroe, N. (2009, September/October). Good homework policy. Principal.
Alexandria, VA: NAESP.

Senge, P. (2000). Schools that learn: A fifth discipline fieldbook for educators,
parents and everyone who cares about education. New York NY: Crown
Business.

Time for change homework pledge mission statement. (2011). Retrieved from
www.endtherace.org

Vatterott, C. (2009). Rethinking homework. Alexandria, VA: ASCD.

Adopted: xx xxxx 1995
Revised:  x xxxx 2012
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Appendix C: Instrument Alignment Matrix
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Appendix D: Letter of Cooperation

School District
Administrative Offices
July 23, 2018

Dear Ms. Perro,

I understand you are currently enrolled in a doctoral program at Walden University and
are writing your dissertation on the topic of homework. The purpose of your qualitative
case study will be to better understand the processes for developing homework that
properly aligns with both formative and summative assessments. I am aware your plan
is to interview teachers in Grades 3-5, collect homework samples, samples of
deidentified student homework assignments, and lesson plans, and conduct a focus
group with participants also using Nearpod on their personal devices to answer belief
statements. I am informed there are no risks involved with any of the participants of the
study. Participants will not be compensated for their participation and their participation
is voluntary. I grant permission for you to conduct the study at XYZ. I request you share
the findings with the faculty and staff of XYZ

Very truly yours,

Superintendent of XYZ School
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Appendix E: Prescreening Questions

The following questions are provided to determine eligibility to participate in this study. All
questions are about the local school site. Participants will be called by me to qualify them for the
study. They must meet the following criteria:

1. Are you a general education teacher?
2. Do you teach in the local school district?

3. Do you teach in Grade 3, 4, or 57

4. Do you assign homework which is defined as learning activities students complete
outside of the school day to the students in your class?
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Appendix F: NIH Certificate

\/\/'\ ,

i Certificate of Completion

" The National Institutes of Health (NIH) Office of Extramural Research
certifies that Whitney Perro successfully completed the NIH VWeb-based
training course “Protecting Human Research Participants”.

UNF. A A
RESTORon

Date of completion: 08/04/2013
Certification Number: 1222240

v
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Appendix G: Interview Protocol

Date Grade Teaching Study Code
Location Initials
Start Time End Time Total Minutes

Interview Procedures:

e Each participant will be interviewed individually.

e The interview will be audio recorded.

e Privacy and confidentiality will be protected by assignment of a
pseudonym for each participant.

I will read one question at a time. If you do not understand a question, I will be
more than willing to repeat or clarify it for you. As a reminder, your answers will be
audio recorded.

10.

11.

12.

13.

What classroom assessments do you use currently?

What are formative assessments or assessments for learning?

How do you prepare formative assessments in your classroom?

Describe how you engage students in their daily learning.

Tell me about some learning goals you have helped students set.

How do you measure these learning goals to know if they are achieved?
How do students react when you give them feedback on their homework?
Tell me about how you determine how often to assess students.

After an assessment, what do you do with the information gathered?
How do you use data from formative assessments to inform your instruction?
When you give students positive feedback, what do you notice?

Tell me what you do when a student does not seem to be learning.

Tell me how you involve a student before, during, and after an assessment.
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14. How do your formative assessments prepare students for a summative
assessment like PARCC?

15. Tell me how your homework assignments are individualized for each student.

16. How do students know what they are expected to learn when completing
homework?

17. Do your current homework practices reinforce the State Standards? How do
you know?

18. Give me examples of feedback you have given to help a student improve.
What was the student’s response to it?

The interviewer will thank each participant for his/her time and participation.
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Appendix H: Document Collection Instruction Sheet
Each participant will receive a postage paid, self-addressed document mailer at
the interview. The envelope will be coded to match the documents with the participant.
Each participant will receive the following directions for collecting requested documents:
Dear Participant,

Thank you for participating in the interview. Please follow the directions and use

this self-addressed mailer to collect the following items over the next 2-week period:

e Make a copy of each language arts and math homework assigned over the
next 2-weeks.

e Make a copy of three student completed homework assignments for both
language arts and math with the students’ names redacted during the same 2-
week period. Please code each language arts and math assignment as Student
1, Student 2, and Student 3. I request sending a sample of exceptionally
completed assignments, average assignments, and assignments where student
struggled as your three documents. Please collect and copy the same three
students’ homework assignments during this 2-week period.

e Print a copy of your language arts and math lesson plans written during the
same two-week period.

e Place all the documents in the provided mailer at the end of the 2-week
period.

e Seal the mailer and drop it in a local mailbox within 72 hours of the end of the

collection period.
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Thank you again for your assistance. Please e-mail at whitney.perro@waldenu.edu or call

me at xxx-xxx-xxxx if you have any questions.
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Appendix I: Document Analysis

Document Analysis Procedures:

Each participant will place (a) a blank copy and (b) provide three different student
completed copies of each mathematics and language arts homework assigned during a
set 2-week period into a self-addressed envelope. The student copies will each be
coded as noted below.

Participants will include in the provided envelope a copy of their language arts and
mathematics lesson plans for the same 2-week period.

The provided envelope will be coded to match the participant with the interview to
the documents.

Privacy and confidentiality will be protected. Student information will be coded by
the teacher as Student 1, Student 2 and Student 3. The documents will be from the
same three students during the 2-week period. Teachers will be assigned a
pseudonym.

Document Analysis Guide
Grade Level and Date of Homework
Description Notes Reflective Notes

Subject Area:

Objective noted in lesson plan:

Type of questions/activity:
Recall

Understand

Apply

Analyze

Evaluate

Create
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Appendix J: Belief Statements

Participants will be asked to bring a phone, iPad/tablet, or laptop to the focus

group. Upon entering the focus group, each participant will be handed an index card. On

the card specific to them will be the web address for Nearpod, the group code number

and their coded user name. Prior to the start of the focus group a test statement will be

sent to all participants to ensure Nearpod is working. Study participants will be asked to

respond to the following statements based on their level of agreement or disagreement.

The will respond 1-4 based on the scale noted below. The response will be used within

the qualitative data gathering process to determine if teachers are using best practices

related to formative assessments. Each statement below will be sent separately to the

group via Nearpod.

Rating Scale: 1=Strongly Disagree, 2=Disagree, 3=Agree, 4=Strongly Disagree

1.

2.

8.

9.

I am comfortable making decisions on what to assign as homework.
I value homework assignments.

I typically set learning goals for my students to achieve.

I provide feedback on homework assignments.

I connect homework assignments to instructional objectives.

I provide verbal praise when returning homework.

I return homework assignments in a timely manner.

I have used homework as a punishment.

I have used homework as a reward.

10. I encourage students to self-reflect on their homework assignments.
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11. I individualize homework assignments.
12. I create homework assignments with higher order questions.

13. I use formative assessments in my classroom.
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Appendix K: Focus Group Prompts

I will begin the focus group by giving a brief introduction of the problem in this

study. I will display one piece of poster paper with a single prompt listed below. There

will be a time limit of 10 minutes per statement/question. Participants will be encouraged

to share their thoughts. Responses will be audio recorded. Participants will be presented

with the following prompts:

1.

2.

6.

7.

What is the purpose of homework in your classroom?
Share some examples of what feedback looks like on homework assignments.
How do you feel feedback helps a student?

How do you help students set learning goals?

. How do you know that students understand what they are learning?

What types of questions do you ask on homework assignments?

After you give a formative assessment, what happens next with that

information?

I will ask the participants if they have any questions. I will thank the participants for their
time and participation, then end the recording once they all leave the room. Often the exit
conversations reveal some very rich data.



