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The Socratic Professor

In the Socratic method, the Socratic professor is not the opponent in an argument, nor is he or she someone who always plays devil's advocate, saying essentially: "If you affirm it, | deny it. If you deny it, | affirm it." This
happens sometimes, but not as a matter of pedagogical principle.

Neither does the Socratic professor possess all the knowledge or the answers, nor is he or she "just testing" the students. The professor is a participant in dialogue, and must always be open to learning something him- or
herself. It follows from this, that the Socratic professor does not seek deference to his or her authority. Nor does he or she create a cult of personality by seeming aloof, cold, and distant. Instead, the Socratic professor

knows his or her students' names, and the students know each other's names.

The Socratic professor aims for "productive discomfort," not panic and intimidation. The aim is not to strike fear in the hearts of students so that they come prepared to class; but to strike fear in the hearts of students
that they either cannot articulate clearly the values that guide their lives, or that their values and beliefs do not withstand scrutiny.

Tips for Using the Socratic Method

1. Set down conversational guidelines:

* Learn student names and have the students learn each other's names.

* Explain that participation requires listening and active engagement and that it is not enough to just insert a single comment in class and then be silent for the rest of the day.

* Emphasize that students should focus their comments on concepts or principles, not first-person narratives.

2. Ask questions and be comfortable with silence. Silence is productive. Be willing to wait for students to respond. There is no need to fill a conversational void; silence creates a kind of helpful tension. Use the "ten-
second wait" rule before you attempt to re-phrase your questions!

3. Find ways to produce "productive discomfort." Cold-calling works, but temper it with small group work so students can talk to their neighbor.

4. Above all else, use follow-up questions! Get students to account for themselves, not just to regurgitate readings and lectures.

5. Always be open to learning something new. Don't be a sage on the stage, or a guide on the side. Be willing to say, "I don't know the answer to that question."

6. Welcome the "crazy idea" that offers a new perspective on the topic, but discourage those ideas which are not serious.
At the end of his talk, Professor Reich gave an example of an exercise in Socratic method in which he posed a moral dilemma to his audience (you are the conductor of a train that has lost its brakes and you have to make
the choice to either kill five workers on the tracks of an alternate route, or risk killing all 300 passengers on the train) and asked them to make arguments for what should be done. He then followed up each suggestion
provocatively, pushing each speaker to defend and articulate the reasons and values underlying their decision (is it better to save the many at the expense of the few?), and then applied their reasoning to other moral
dilemmas in which their conclusions might not be as defensible.
In each round of questioning, Professor Reich tried to focus on breaking down the assumptions of the respondents in an effort to “build truth back up"-which is exactly the task of the Socratic professor in the classroom.

When asked if he ever asserts his own views in the classroom, Professor Reich responded that he usually waits until the discussion has run its course and even then he might engage in a bit of "pedagogical deception"
(taking a position he might not necessarily hold) in order to push students to examine their own premises.

While Reich's model of the Socratic method is not based entirely on Socrates's methods in Plato's dialogues, it is a long way from the confrontational t that has become mi ly associated with the Socratic
approach. Instead, as practiced by Reich and others, the Socratic method is a dynamic format for helping our students to take genuine intellectual risks in the classroom and to learn about critical thinking.

Bibliography
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Article #2: What is Socratic Dialogue?

What is Socratic Dialogue?

Andrew Kern &
Mar 24,2011

cee

Classical education places a great emphasis on Socratic dialogue ¢, but what do we mean when we use the title? s it question driven instruction? Is there some pre-
determined answer the teacher is looking for from the student? Well, Plato is not a writer for either the overly serious (no sense of humor? Don't read The Symposium) or
the vacuous (don't care about justice? Don't read the Republic) so there is no simple answer to this question. If you have drawn a firm conclusion about what Socrates meant
by a given argument, chances are you missed the point! But that doesn't mean it isn't worth reading Plato's works. On the contrary, it's what makes them so breathtakingly
insightful and profitable. They reflect reality: you know, that place where we keep thinking we understand things only to discover that we were thinking like mere neophytes, |
that place where we live. But you can't conclude from this that Socrates/Plato didn't believe in anything. On the contrary, it was their conviction that truth was knowable
that compelled them to contend with the Sophists &, who believed that truth was relative or unknowable. They were so confident that the truth was knowable that they
developed strategies for discovering it, and these strategies have proven to be stunningly effective. The post-enlightenment world, however, does not believe that the truth oA
can be known. As a result, they don't teach the tools of the classical tradition, the lost tools of learning, as Dorothy Sayers called them. Socrates was aware that people were va‘ |
not open to the truth and that they had many barriers to reaching it. He knew that we all spend most of our time living in error. So he developed a procedure by whichhe
was able to rise from error himself and to raise others from error as well. It has come to be called Socratic Method e, though | think that Socrates would not agree that there
is a "method" being followed. His approach, when fully realized, passes through two stages, which are most clearly demonstrated in the passage in the Meno when he
teaches geometry to an ignorant slave boy.

Plato in his academy, painting by Swedish
pain...

The first stage is what we can appropriately call by a modern term: deconstruction. During this stage, Socrates asks questions that help the
disciple see the contradictions and inadequacies in his opinion. If the disciple is willing to accept the obvious, then he will say those magic
words: | don't know. He has reached what Plato calls "metanoia," which is the Biblical word for repentance and means "to turn around." When
you know you are ignorant, you are now teachable. Socrates now begins the second stage of his teaching, which he calls remediation. Now he
will guide the student to "remedy his ignorance." As the goal in the first stage was to demonstrate the disharmony of the student's thought
(contradictions, inconsistencies, etc.), the goal of the second stage is to restore harmony on a more solid foundation. Underlying this "method"
were at least four Socratic convictions. First, truth is. Second, truth is knowable. Third, truth can be discovered. And fourth, truth is ultimately
one, in the sense that all things fit together into a harmonious symphony of being. The sophists denied each of these convictions. For them,
there was no truth, and if there was, you couldn't know it, and if you could, you couldn't communicate it to another person. Consequently,
there is no harmony of being to guide our inquiry. You have your truth and | have mine. The late 19th century saw the wide spread triumph of Doubling the square as in
the Sophist in the American school. Whereas Socrates tried to deconstruct in order to bring healing, the Sophist and the modern goes in a very Plato’s Meno

different direction. He also has two stages, but they are ugly. Socrates sought to expose contradictions. The Modern Sophist seeks to debunk.

Socrates sought to bring healing by remediating his disciples' ignorance. The Modern Sophist seeks to condition. After all, when there isno  Image via Wikipedia
truth to seek, all we are left with is power. And that is all we are left with.

Figure A5. OPD Module 1 Page 3: Article #2.
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Article #3: An Example of Great Socratic Teaching

An Example of Great Socratic Teaching

by Christopher Perrrin, PhD e | May 9, 2011 | Videos e | 2 comments e

As | talk and consult with classical schools and teachers, | am frequently asked what makes for great Socratic teaching. Good Socratic teaching is an art that is hard to define and takes time to master. Every Socratic class is
akind of performance or drama, and no class (even with the same students) will be the same. | hope to take some time on this blog to define and explore great Socratic teaching, because without it no one will build a truly
excellent upper school. | would like to start, however, by showing and example of excellent Socratic teaching. The featured teacher is Grant Horner who is dean of the rhetoric school at the Trinity Classical Academy in
Santa Clarita, CA. Grant is a master teacher (in my opinion) and also a professor at the Master's College where he teaches literature and philosophy. Grant is also a Fellow with the Alcuin Fellowship (which is part of the
Institute for Classical Schools). In my view, this video is worth showing to new upper school teachers for analysis and inspiration. His topic is culture and film.

One final note of thanks: This video was made in November, 2010 in a sophomore class at the Regent's School of Austin. Grant was a guest teacher in the class. Thanks to the Regent’s School for permission to tape this
class and to Dr. Rosenberg and his 10th grade class for hosting Grant. Click on the icon below to watch the video.

Figure A6.OPD Module 1 Page 4: Article #3.



Using the text as evidence, please define the Socratic Method in your own words.

Module 1: Discussion #1 - Define Socratic

All Sections

professional or personal praxis.

or personal praxis.

personal praxis.

Discussion Forum Rubric
Criteria Excellent Good
Demonstration | Postings made it clear that you Postings made it clear that you Postings made it clear that you
of quality have f the some ing of i little ing of the
discussion discussion forum question. the discussion forum question. question under discussion.
content Your responses include: Your responses include: Your responses included:

. g and . g and *  No affirming statements or
citing several relevant citing a couple elements of references to relevant course
elements of course the course readings readings
readings ® Asking a new somewhat * Asking no related questions

®  Asking new related related question.
thought-provoking
questions.

Demonstration | Written responses are free of Written responses are usually free | Written responses frequently contain
of quality of grammatical, spelling, or of grammatical, spelling, or obvious grammatical, spelling or
 writings punctuation errors punctuation errors. punctuation errors.

Critical Evidence of critical analysis of a | Some evidence of critical analysis | Little evidence of critical analysis of a
applications to | posted idea with clear of a posted idea with some posted idea with no clear

praxis connections drawn to drawn to drawn to p or

Figure A7. OPD Module 1 Discussion 1: Define Socratic.
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Module 1: Discussion #2 - Socratic Seminars

———— 1

All Sections

Socratic seminars are an integral component of the classical model : Based on the articles, please explain how Socratic seminars can add value to your own

classroom.
Discussion Forum Rubric
Criteria Excellent Good
Demonstration | Postings made it clear that you Postings made it clear that you Postings made it clear that you
of quality have thoughtfull dthe | displayed some understanding of | displayed little understanding of the
discussion discussion forum question. the discussion forum question. question under discussion.
content Your responses include: Your responses include: Your responses included:

o Affirming statements and o Affirming statement and * No affirming statements or
citing several relevant citing a couple elements of references to relevant course
elements of course the course readings readings
readings * Asking a new somewhat * Asking no related questions

®  Asking new related related question.
thought-provoking
questions.

Demonstration | Written responses are free of Written responses are usually free | Written responses frequently contain
of quality of grammatical, spelling, or of grammatical, spelling, or obvious grammatical, spelling or
m punctuation errors punctuation errors. punctuation errors.
Critical Evidence of critical analysis of a | Some evidence of critical analysis | Little evidence of critical analysis of a
applications to | posted idea with clear of a posted idea with some posted idea with no clear
praxis connections drawn to connections drawn to professional | connections drawn to professional or
professional or personal praxis. | or personal praxis. personal praxis.

Figure AS8. OPD Module 1 Discussion 2: Socratic Seminars.
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Module Assignment 1: Assignment

Due No Due Date Points 0 Submitting a text entry box
A vital tenet of Socratic seminars is to always reference the text. The text may be an article, book, primary source document, TED talk, etc. Taking this into consideration, please

refer to the first article The Sooratic Method: What it is and How to Use it in the Classroom, specifically the tips for educators for Socratic, to complete this assignment.

Please generate 5 possible conversation guidelines to govern Socratic discussions in your classroom and explain your reasoning for each.

Figure A9. OPD Module 1 Assignment 1.



93

Professional Learning: Module 2 Contents'?

The "How" of Socratic Seminar

Socratic Teaching Method provides a structure to the teacher from which to guide the students through specific steps of reading, analyzing, commenting, and reflecting on key text associated with Thales curriculum

Michael Strong, whom you watched in an earlier TED talk, provides some additional commemsl |

Michael Strong - Keynote Session Socratic Practice in School-Wid... 0 »

The following pages will detail important information to consider when setting up your classroom, planning before the seminar, and how to successfully wrap up the activity. Click "Next" in the lower right to continue.

Figure A10. OPD Module 2 Page 1: Michael Strong Keynote.

" Identifying information has been redacted.



94

SOCRATIC STANDARDS

ACCURACY
Generate precise text-based responses

CLARITY
Compose clear thoughts and explanations

PRECISION

Present detailed responses with a high level of execution

BREADTH
Demonstrate respect for divergent viewpoints

DEPTH
Apply content knowledge and skills to real world situations

FAIRNESS
Analyze bias and conflict through meaningful analysis

LOGIC

Classify and compare contradictions while evaluating the validity of conclusions

RELEVANCE

Execute a cohesive and on-topic discussion

SIGNIFICANCE

Generate important realizations and conclusions

© OO0 N O 1 A WON -

Figure A11. OPD Module 2 Page 2: Socratic Standards.



Before the Seminar: Checklist 95

|. Choose an appropriate text.

For more information on choosing a text, click here. ¢

Il. Introduce the upcoming Socratic Seminar, in such a way to excite student interest.

Il. Review Guidelines for Socratic Seminars.

Define and state purpose for the Seminar

Describe the responsibilities and rules for facilitator and participants

i.e,, only 1 person should speak at a time. For a list of rules, check out https:/www.paideia.org/socratic-seminar-rules/ e. These rules are adapted from the sample lesson plans on Paideia's website.

Have students choose a Personal Goal

Agree on a Group Goal

Example: We want to gain ... by reading this text.

Example: We want to discuss the ideas contained in this text in a respectful fashion.
Example: We want to help each other read texts more closely and carefully.

Note: As you and your students get more comfortable with Socratic Seminars, it may not be necessary to go through all of these steps but it is helpful for the first few sessions that you review these goals with students.

What should the students be doing? «

IV. Background Information

A history class studying the Peloponnesian War may need very little background information on Thucydides, for instance; whereas a Trivium class reading Plato's Gorgias may need considerable details on the background of this dialogue, its characters, and the
philosophy of Plato. The background information may look different, depending on the class and the degree of relevancy between the text and the unit, so use your best judgment!

V. First Reading

Once the reading of appropriate length has been selected, students should read it in class or for homework.
VI. Vocabulary

Identify and explain difficult vocabulary. Feel free to get creative with word walls and graphic organizers.

VII. Analytical Reading: Close reading, conducted paragraph-by-paragraph at teacher discretion.

Michael Strong advocates spending hours on the minute details of paragraphs, which may not be possible in your classroom. But, some texts are very difficult to understand at a glance. Feel free to use your best judgment when it comes to this process.

Figure A13. OPD Module 2 Page 4: Before the Seminar.



Module 2: Assignment 1-Questions

Due No Due Date Points 0 Submitting a text entry box

After reviewing the Module 2 materials carefully, create a series of Opening, Core and Closing questions, 8-12 questions total, that you believe address all standards based on a text specific to your content area Be sure to use Revised Bloom's
Taxonomy stems when drafting your questions. Please post the text and questions to receive full credit.

e I

Opening questions should be general questions, exciting interest in students and guiding their focus to the text under discussion. These questions stem from context, direct students to the text, and elicit more than one-word responses.

Core Questions:
These questions are tied to individual paragraphs or points raised by the author. These questions are content specific, focus on the interpretation of a specific line or passage.
Core questions should be phrased with words like "how" or “why." These questions should be open-ended, so they may provoke further discussion and interest.

Generally, these questions should be answered with evidence taken from the text and move the discussion into abstract ideas and themes.
Closing Questions:
These generally abstract questions may provide further discussion once the seminar is closed.

These are opportunities for students to personalize the ideas, as well as transitioning into a written assignment based off of the Socratic Seminar.

laall cancidacwouc tahlich zol Szam thic oy b tha caal wadld and ta tha livac of tho chudogtc | )

Z00M +

Developing Opening, Core, and Closing
Questions

se this page (o guide you as you develop questions in the categories of opening, core, and closing
UOpcmng questions should get the seminar of o a star, ore questions should help pticipants examine

decper meanings in the text, and closing questions should help the group bring the seminar to a close,
though not necessarily a conclusion. Use the template on the following page (o record your questions as you pre-
pure 0 lead the seminar

Opening Questions

Stem from context

Examples
‘Whats the theme of the reading?

What significanceis thisto___?

Direct pricipunts ino lext

Hlcit more than one-ord responses

Whatar the assumptions of this ext?

Are generally concree questions

Could the two main characters have switched
places? Why or why not?

What might be some other good tles?
Isit betir to b or d

In fecent times, what wellknown people are like
9

Core Questions
+ Arecontentspevific

+ May ask forthe interprtaton of a specific line
or passage: often “how” or “whv" auestions

Examples

* Why does the main character think ?

+ How do you support that positon from the ext?

Your role

Your role is to guide the discussion and model the habits needed to read the text closely, understand its ideas, and participate in a meaningful, courteous discussion of those ideas. You may act as "referee" every so often, but your primary role is to participate in the
reading of the texts under discussion and model for students what it means to read a text closely and enjoy discussing ideas that are worth discussing.

inar?-Part 3

(U3

*Curiosity

*Thoughtfulnesd

Figure A14. OPD Module 2 Page 5: The Questions.



Figure A15. OPD Module 2 Assignment 1: Questions.
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After the Seminar: Checklist

Student Reflection:

Ask students to complete a short reflection of how they participated in the Seminar. Did they express themselves as well as they would have wished? Did they give adequate time for other students to express themselves? How might they improve?

Transition to a Writing Assignment (optional):

Many students feel more comfortable writing than they do speaking in a group, since there is less opportunity for embarrassment. Consider assigning a writing assignment at the close of a Socratic Seminar for those students.
Students should brainstorm ideas for further discussions and areas of research.

Consider a new writing prompt, or tailor your closing question in such a way that it leads naturally to a writing assignment of appropriate length.

Click "Next" at the lower right of the screen to continue.

Figure A16. OPD Module 2 Assignment 1.
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Parts of a Socratic Seminar in Action

Using the video segments on this page, we will identify the key components of a Socratic Seminar in action. These are videos of actual Socratic seminarsf_ J. Thus, you are able to view raw, uncut footage of a seminar

in order to gain an authentic perspective on how Socratic seminars may be implemented in your classroom.

Watch each video, playing close attention to the moments in which specific standards are identified.

RELEVANCE

Figure A17. OPD Module 2 Page 8: Socratic in Action.
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Module 2: Discussion 2-Critique E

1

Respond with your observations of the videos as follows: what specifically did you notice about how the teachers interacted with the class? Were there any standards represented more than once? If so, explain and include the time stamp.

Figure A18. OPD Module 2 Discussion 2: Critique.
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Design Your Own Socratic Seminar
Design Your Own Socratic Seminar

Socratic Seminars are one of the best tools we have to engage students. In leading Socratic Seminars, we are cultivating in our students the habits and skills they'll need to read difficult texts, comprehend the
ideas within those texts, and discuss those ideas in a courteous and respectful way with their peers.

To aid in the process of creating a successful Socratic Seminar, we have created the following checklist:
1. Choose 1 text of appropriate length, somewhere between 2-8 pages, that your students will read during Track 1

2. Read through the "Before the Seminar” Checklist, available here.

3. Create a lesson plan that explains the relevant background information to your text.

4, Create a list of the vocabulary words essential to the understanding of your text (no more than 10 words).

5. Create a series of Opening, Core, and Closing Questions tailored to your Socratic Seminar. For more on writing these kinds of questions and optional rubrics, click here.

6. Read through the "After the Seminar” Checklist, available here.

7. Turn in your Socratic Seminar, including a lesson plan, vocabulary list, and questions, here. Click here for Module 2: Assignment 1-Questions and click here for Module 2: Assignment 2 Lesson Plan.

The Format?

Please fill out the "Socratic Seminar Template &, available here when turning in your finished project.

The format for your lesson plan and Socratic Seminar you would implement in class is flexible-- do what you feel comfortable with. Here is sample rubric Winston Brady created for Plato's "Allegory of the Cave @". They are also available on the "Conducting a Socratic
Seminar” page.

Figure A19. OPD Module 2 Page 10: Design Your Own Socratic Seminar.




102

| |Conduct Effective Socratic Seminars.docx

e
level and student abiliy.
o Expected formats:
®  One fll circle 25-30:1
© 2circles: (classes of 30+:1 ONLY) inner and outer
e class period,
ircl takes notes
Regularseating
. s ook
This
Saxon.
4 comers
. on Agree, Agree,
Di isagr
students

theizanswer. This s most appropriate for elementary clases a5 it helps
tudentsbegin to form opisions and reasoning kil

area, grade leveland student sbily.
© Age-appropriste

rading:
. en 100,16
you do this, students will speak up early and ofen 1o meet tha expectation, mostof
ull o stop
ogetber.

ps

should not be consideredtest or gz grades uatil 11th and 12t grade.
N G MaM i

prodctive way. Do not give them 3 grade ssthis evel should be focused on
it

yetto speak. Plus, candy i a great motivator for elementary studens!

Figure A20. OPD Module 2 Page 11: Conducting an Effective Socratic Seminar.
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Module 2: Assignment 2 Lesson Plan

Due No Due Date Points 0 Submitting a text entry box

Please upload your Socratic lesson plan. To receive full credit, you must include
1. Content area and grade level

2. Questions (copy and paste from Assignment 1

3. Classroom design: How wil you set up your class for the seminar?

4. Assessment: How will you assess student knowledge? Explain

5. Time Management: How much time will you need to complete your Seminar? How will you manage your time so that you complete your seminar in the time you allot?

Figure A21. OPD Module 2 Assignment 2: Lesson Plan.
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Course Evaluation

Due No Due Date Points 0O Submitting a text entry box or a file upload Available Sep 2 at 12am - Oct 8 at 11:59pm about 1 m

Professional Development Evaluation Form

Please rate the following by placing an X in the most applicable box.

Strongly Agree [Neutral |Disagree Strongly

uestion
Q Agree Disagree

| am satisfied with
the content of this
course.

Course materials,
i.e. articles, videos
and assignments
were engaging.

The Modules were
presented well and
in a meaningful
way.

The discussions
created a
community of
learners.

The course
developer was
accessible,
knowledgeable and
helpful.

Content and

How did the materials that were provided support your facilitation of Socratic teaching?
Did the modules meet your learning needs?

What further support is needed for you to feel comfortable with Socratic teaching, if any?
What challenges to full Socratic implementation do you still need to work through?

Additional comments?

Figure A22. OPD Course evaluation.



Course Finished

You have reached the end of the Socratic Teaching Method Course. To ensure credit and transcripting of the course for CEUs, please send a confirmation email to Melissa Edwards at;
Email Mrs Edwards

Please feel fre to reach out to Melissa Edwards if/when additional Socratic support is needed.

Figure A23. OPD Course finished page; final page of course.
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Appendix B: Interview Protocol Form

Interviewee Pseudonym: Date of Interview:
Researcher: Interview Site:
Melissa Edwards

Demographic Questions
The first five questions provide demographic information and will set the tone for the
main interview.

1. Participant’s Gender:

2. Participant’s Race:

3. How long have you taught high school?

4. What was your undergraduate, and if an applicable graduate, major(s) in college?

5. Why did you decide to teach at the high school level?

Time/Length of Interview:

Before the interview begins, remember to greet and introduce yourself to the interviewer.

“I am conducting a research study to describe the effect the Socratic Method has on
developing critical thinking skills in high school students through the perceptions and
experiences of teachers. Thank you for reviewing and signing the informed consent form,
which provides details about the study, confidentiality, and factors associated with your
participation in the study. Please remember, throughout the study and its subsequent
findings; your identity will remain confidential. If at any time you want to leave the
study, you are free to do so. If you have any questions, please feel free to ask them now
or contact my chair or me using the information on the informed consent form.”

Interview Questions:

What is your background in education, including the grade levels or age groups that you
have taught?

Would you please define critical thinking in your own words?
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Would you please define the Socratic Method in your own words?
How comfortable are you with implementing SM in your classroom?

Based on your perception/opinion, how does Socratic Questioning (SQ) influence
students’ critical thinking in the classroom? Can you provide any examples of this?

Based on your classroom observations, how do students who receive SM in the classroom
participate in non-SM lessons in comparison to those who do not receive SM? Have you
noticed a difference between those who actively engage in SM and those who do not? If
so, how? If not, can you hypothesize why?

Based on your current understanding of SM, what is your perception of its effectiveness
on developing critical thinkers?
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Appendix C: Observation Protocol Form

The criteria presented in this observation form are grounded in the basic tenets of the
Socratic Method and based on Dr. Michael Strong’s (1996) book. The Habit of Thought.

Participant Pseudonym:

Date:

Researcher: Melissa Edwards

Location:

Reading Passage/Text:

Implementation Criteria

Observed | Not Observed | Comments

Teacher (Tchr) establishes the main
discussion goal and subsequent
objectives prior to beginning the
discussion.

Tchr poses open-ended questions,
requiring evidence from the text to
support student answers.

Tchr maintains a high level of student
engagement by encouraging non-
responded to participate.

Tchr maintains an appropriate pace for
the discussion and moves on to a new
question when there is a lull in the
discussion.

Tchr incorporates positive reinforcement
and leading questions to help students
gain a deeper understanding of the
discussion goal and objectives.




