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Attachment 9-3: Presentation to Introduce School Processes Data

Slide 52

Slide 53



Presenter Notes

Slide 52

Schools have almost complete control over school processes; this is
the only measure that schools control almost completely. We cannot
control where our student come from, who they are, or why they
think what they do, but we can control the processes that shape their
learning such as instructional practices, programs, and learning
environments.

School processes data are things teachers do on purpose, by custom,
or habitually. These things my help or hinder school progress.

Understanding school processes is Step 1 to clarify how a school is
getting its results.

It is essential to reflect upon and improve processes. Analyzing
processes is necessary in the move from compliance to continuous
improvement.

Slide 53

There are 5 types of school processes data. The goal of today’s

session is to examine the current school processes for the school.

These types of processes may include the following examples:

* Instructional—direct instruction, differentiation, assignments,
technology integration

* Organizational—parental involvement, professional learning
communities, teacher evaluation, hiring, and observations

* Administrative—attendance program, class size, graduation
strategies, retentions

* School improvement—partnerships, self-assessment, evaluation,
mission, vision, data use and analysis

* Programs—9™ grade academy, at risk, counseling, gifted and
talented, special education

Participants will list processes for the school. Then, small groups will
combine processes data. Finally, a comprehensive list will be
compiled through large group consensus.
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Attachment 9-4: School Processes Worksheet

Working with your collaborative team, list the processes of your school. Discuss
the implications of these processes on student achievement and growth in your
classroom, grade level, school, and district. Record your reflections.

. o . . School
Instructional Organizational =~ Administrative Programs
Improvement

Reflections:



Local District and/or
School:

Purpose:

Goal for PD Project:

Local Gap in
Data/Problem:
Significant
Instructional Goal(s)
to Improve Local
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UNDISCLOSED FOR THIS STUDY

To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy of
the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.
Decisions made at the local site are made without
collaborative analysis of all types of data.
The goals of this session are to:

* Explore observation data

* Analyze observations to improve practice versus

observations for performance evaluation

Problem
STEP STAKEHOLDERS

1. Burning  Teachers
Questions Instructional
(formative Coaches
assessment)
2. Explore Teachers
observation @ Instructional
data Coaches

RESOURCES QUALITY
LEADERSHIP ACTIVITY TIME
NEEDED INDICATORS
Trainer Teachers --burning 10 Trainer
CIA Leader  will place questions poster min.  will answer
Principal burning --sticky notes burning
questions for questions questions
about --writing for the
demographi  materials participants
c data on the --participant to open the
fire wall. sign in sheet session.
--trainer log
Trainer PowerPoint  --Laptop 25 Whole
CIA Leader  related to --Projector min. | group
Principal observation  --Screen presentatio
data --Remote n and
--PowerPoint discussion
presentation including
questions
and
answers.
Participant
notes in
reflective

journals.



3. Reflect
on
observation
data

5. Next
Steps

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Participant
s will
reflect in
small
groups and
share
observation
s to
improve
practice
versus
observation
s for
performanc
e
evaluation.
Spark
interest in
the next
session to
get
participants
thinking.

--reflective
journals for
participants
--writing
utensils

--trainer voice
--trainer log
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Participan
ts will
record
answers in
reflective
journals.

Trainer
log.

Whole
group
discussion
including
questions
and
answers.
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Day 10 (1 hour)

The goals of today’s session are to (a) explore observation data and (b) analyze
observations to improve practice versus observations for performance evaluation.
Today’s session is scheduled to last 1 hour. It is essential that participants sign in each
time they attend a professional development session (see Attachment 10-1: Collaborative
Learning Experience for DDDM Participant Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 10-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will share the presentation related
to observation data (see Attachment 10-3: Presentation About Observation Data). The
presentation will be shown to the whole group. Whole group discussion and questions
will be encouraged.

In Part 3 of the session, the participants will reflect on learning in small groups.
Participants will be asked to consider observations to improve practice versus observation
for performance evaluation. A trainer guide that lists some examples of each type of
observation (see Attachment 10-4: Trainer Guide). Participants will discuss observations

in each category and make notes in participant journals. Trainer will observe and use a
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check mark next to the participant’s name in the trainer log to identify participation in the
activity (see Attachment 10-2: Trainer Log).

In Part 4 of the session, the trainer will inform participants of the topic of the next
session to spark interest. Participants will verbally acknowledge their understanding. The
trainer will make anecdotal notes about the session using the Trainer Log (see
Attachment 10-2: Trainer Log). These notes will identify how many participants

acknowledged understanding of the next steps.
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Attachment 10-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 10-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed



Attachment 10-3: Presentation About Observation Data

CAPTURING |/
OBSERVATION o [/
DATA

AW

&

Slide 54

WHAT DO WE OBSERVE

* Behavior

+ Academic performance

* Participation in the classroom

* Interactions with other students

+ Teacher actions and instruction

Slide 55

(Qeservation recording page
————
Note cards

HOW TO CAPTURE OBSERVATION DATA

Slide 56

TWO PRIMARY To improve For

ROLES OF practice (not performance
OBSERVATIONS high stakes) evaluation

Stide 57 DO/ 7 | A VR S
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What observations have you completed?

TH'NK. PA'R. What are some types of observations of teachers to
SHARE etk e

ALLABOUT Wwfa;:cnw:nmec?pu of observations of students to
OBSERVATIONS

What are some types of observations of teachers for
performance cvaluation?

Slide 53 MAAREZ /NI 17 AT T .

Presenter Notes

Slide 54

Today’s session is about capturing observation data. In schools,
observations serve multiple purposes. There are observations of
students made by the teachers and observations of teachers made by
administrators, curriculum specialists, and colleagues. The session
today focuses on observation data that may be helpful for school
stakeholders.

Slide 55

Trainer will share experiences of observations with the group and
discuss what is being observed and why it matters. Trainer will
explain that observations can be made at almost any time in any
place. But all observations are not helpful. It is important to share
with the participants that observations are data and should not
include feelings.

Slide 56

The trainer will open discussion about how each of these data
collection options for observation data could be beneficial in the
classroom or school. The floor will be open for discussion about
other data collection tools participants may use for collecting
observation data. Participants will be encouraged to record some
options for observation data.

The trainer will note that observation data should include frequency
(number of times something is observed) and notes about the actions
observed; the observer should only record the facts. Perceptions
about the observation should be reserved for making meaning from
the data rather than data capture.




Slide 57

Observations serve two primary roles in education. Some
observations are conducted to improve practice and are not high
stakes. These observations are often informal and provide an
opportunity for the observer to give immediate feedback.

Other observations are for performance evaluation. These
observations are sometimes high stakes and can result in a grade or
even performance-based pay.

Slide 58

This thinking activity will ask participants to consider their
background knowledge surrounding observations and share
experiences with one another and the whole group. Participants may
record reflections in their learning journal. Use the trainer guide for
as a reference during this reflection activity.
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Attachment 10-4: Trainer Guide

Participants will have small group discussions about observations. This guide may
help you facilitate the discussion activity.
Ask participants to consider observations that they have completed or times they
have been observed.
Ask participants to think of observations with two purposes:
0 Observations to improve practice (those with no high stakes)
0 Observations for performance evaluation
Potential examples of observations of teachers to improve practice are:
0 Short walk-through style observations
0 Peer observations
0 Video observations
0 Coaching observations
Potential examples of observations of students to improve practice are:
0 Anecdotal notes of independent work
0 Notes about reading fluency
0 Notes about interactions with other students
0 Notes about non-cognitive skills and processes relevant to student success
0 Notes about mathematical problem-solving strategies
Potential examples of observations of teachers for performance evaluation:
0 Formal classroom observations by school administrators
0 Licensing observations
0 Observations by district personnel
Potential examples of observations of students for performance evaluations:
0 Checklists of skills learned in each content area
0 Standards based report cards



Local District
and/or School:

Purpose:

Goal for PD
Project:

Local Gap in
Data/Problem:

Significant
Instructional

Goal(s) to Improve

Local Problem
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UNDISCLOSED FOR THIS STUDY

To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy of
the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data literacy
among school stakeholders to improve the use of data to
inform decisions.
Decisions made at the local site are made without
collaborative analysis of all types of data.
The goals of this session are to:

* Explore the critical question “How did we get to

where we are?”

* Explore key points for data use

* Introduce the problem-solving cycle for DDDM

* Practice using the problem-solving cycle for DDDM

STEP STAKEHOLDERS  LEADERSHIP ACTIVITY IO QuArITY
NEEDED TIME  INDICATORS
1. Burning Teachers Trainer Teachers --burning 10 Trainer will
Questions Instructional = CIA Leader will place questions min. = answer
(formative Coaches Principal burning poster burning
assessment) questions --sticky notes questions
about for questions for the
observation = --writing participants
data on the materials to open the
fire wall. --participant session.
sign in sheet
--trainer log
2. Explore Teachers Trainer Whole --laptop 20 Participant
“How did we Instructional  CIA Leader group --projector min.  notes in
get to where  Coaches Principal presentation  --PowerPoint reflective
we are?” related to presentation journals.
critical
question.
Discussion

encouraged.



3. Data
analysis by
collaborative
teams

4. Key points
for data use

5. Introduce
and practice
problem-
solving cycle
for DDDM

6. Next Steps

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Share
information
about the
individual
data sets
and the set
of data for
the school.

Whole
group
presentation
about key
points for
data use.
Whole
group
discussion
and
questions.
Introduction
of problem-
solving
cycle for
DDDM with
practice.

Explain
remaining
data work
sessions to
participants.

--data sets
provided by
school
leadership
--chart
paper
--markers
--participant
data analysis
worksheet

--Powerpoint
presentation
--laptop
--projector
--reflective
journals for
participants
--writing
materials
--trainer log

--PowerPoint
Presentation
--laptop
--projector
--Participant
reflective
journal
--writing
utensils
--trainer log
--trainer
voice
--trainer log

90

min.

20

min.

90
min

10
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Data
analysis
worksheets.

Charts
created by
the group.

Participants
record key
points in
participant
reflective
journals.

Participant
notes in
reflective
journals.

Whole
group
presented
with data
topic for the
next session.
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Day 11 (4 hours)

The goals of today’s session are to (a) explore the critical question “how did we
get to where we are?”, (b) explore key points for data use, (¢) introduce and practice the
problem-solving cycle for DDDM. Today’s session is scheduled to last 4 hours. It is
essential that participants sign in each time they attend a professional development
session (see Attachment 11-1: Collaborative Learning Experience for DDDM Participant
Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 11-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will share a whole group
presentation related to exploring the critical question “How did we get to where we are?”
(see Attachment 11-3: Presentation Related to “How did we get to where we are?”).
Participants will take notes in participant journals. Whole group discussion and questions
will be encouraged.

In Part 3 of the session (objective a), the participants will analyze strengths and
challenges of school-wide data sets using the data analysis process earlier introduced to
participants as part of the professional development series. The data sets will be provided

by the school leadership team and will include demographic data, perceptions data,
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process data, and student learning data. Participants will be encouraged to use the data
analysis worksheet to examine the different data sets and record ideas (see Attachment
11-4: Participant Worksheet). The goal of the large group consensus is to establish
common strengths and common challenges. The collaborative data teams will use these
challenges as a starting point for the problem-solving cycle.

In Part 4 of the session (objective b), the trainer will share key data points (see
Attachment 11-5: Presentation About Key Points for Data Use). Participants will record
the key points in their reflective journals. The trainer will check journals to evaluate
visual representations and make notes in the trainer log (see Attachment 11-2: Trainer
Log) if a participant needs assistance or did not participate.

In Part 5 of the session (objective ¢), the trainer will introduce the problem-
solving cycle for DDDM with embedded decision-making practice with the participants
(see Attachment 11-6: Presentation to Introduce and Practice Problem Solving Cycle).
Participants will record work in their reflective journals. The trainer will check journals
to evaluate decision lists and make notes in the trainer log (see Attachment 11-2: Trainer
Log) if a participant needs assistance or did not participate.

In Part 6 of the session, the trainer will tell participants that the sessions that
follow will be 1-hour work sessions for participants to use the problem-solving cycle to
make decisions for their own grade levels, classrooms, or students in small group
collaborative teams. the topic for the next session to spark interest and encourage them to
begin thinking about the topic. Participants will be asked to bring data sets with them to

the next session. Participants will verbally acknowledge their understanding. The trainer
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will make anecdotal notes about the session using the Trainer Log (see Attachment 11-2:
Trainer Log). These notes will identify how many participants acknowledged

understanding of the next steps.
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Attachment 11-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 11-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed



Attachment 11-3: Presentation Related to “How did we get to where we are?”

Organizing a . .
comprehensive Daa ‘":":‘" M::;P::ttwﬁ of
school data profile PECC ersect

ANSWERING THE QUESTION
HOW DID WE GET TO WHERE WE ARE?

Slide 59 DB/ O 1017 | TNAT ¥ S .

BENEFITS TO ANSWERING
HOW DID WE GET HERE AS A GROUP

K ENSIA!S DATA

MGD“AYO mums‘lm
REVIEW

Stide o0 DOAREIZ AORY P07 | T ¥ G

REFLECTIVE QUESTIONS FOR THE DATA REVIEW

Who are the students,

and what do teachers What is the current

need to learn to help health of the school?
the students learn?

How have student and
teaching populations
changed over time?

What influence are
the current policies or
practices having?

How is the school
getting results now?

Slide 61
Presenter Notes
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Slide 59 Each type of data is important and provides information to
stakeholders independently. But, to answer the question of how we
arrived at our current point, we must look at the intersections of the
data sets. The process of analyzing all data sets together and merging
strengths, challenges, and implications will culminate in a school
data profile from which all stakeholders can work to find solutions.
School improvement planning that is focused on multiple data sets




and the intersections of these are more thorough than those focused
primarily on summative data which then become compliance based.

In today’s session, stakeholders will be asked to use the data analysis
process to look across all data sets previously introduced for the
school and evaluate strengths, challenges, and implications of the
data. The trainer will facilitate the process to begin at independent
review, then small group, and culminate with whole group consensus.
Ultimately, today, the group will compile an aggregate list of
implications and begin to work toward lessening the challenges
within the school.

Slide 60

There are many benefits to the approach of a whole group data
review to culminate in a comprehensive data profile. The trainer
should encourage all staff to participate. Some of the benefits of
participating in a data analysis in this way is that each staff member
receives only one type of data at a time and can review it. During
discussion of the individual reviews and small group reviews, staff
members can hear immediate feedback about the review they have
made and reflect upon the reviews of others. This provides reflection
and sometimes alters the individual perceptions. Often when staff are
not brought together to review data as a whole group, the data are
reviewed in parts by some individuals but a whole group review of
all data rarely occurs. The review of all data by all staff at the same
time is crucial to buy in from the whole group for success.

Slide 61

As participants review data, considering the following could be
considered. These questions are not meant to be an all-inclusive list.
However, seeking understanding of these reflective questions may
lead to a more thorough data review cycle. The trainer should
facilitate this activity.
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Attachment 11-4: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e
—

Implications Other data

Independent Review Small Group Review

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.



Attachment 11-5: Presentation About Key Points for Data Use

ﬂ Believe that all students can learn

KEY POINTS
FOR DATA USE |||l Honest review of data...all data
|~ Use the data
Slide 62
HELPING TEACHERS USE DATA

Slide 63
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Presenter Notes

Slide 62

For teachers to successfully use data to improve teaching and
learning, staff must believe that all students are capable of learning.
Sometimes this belief is not yet present if teachers have not yet
experienced a time when all their students have demonstrated
learning growth. Once a teacher has this experience, his/her beliefs
often change. Open the floor for discussion to allow teachers to
discuss their belief about student learning.

Additionally, staff must honestly review their data, all data from
multiple measures. And after reviewing the data, the staff must use
the data. Using the data analysis process, staff will be able to
recognize strengths, challenges, and implications.

Slide 63

To encourage effective data use among teachers, professional
learning that provides opportunities for collaborative analysis and
use of data is essential. This requires teachers to have the data in
front of them. Another necessity for data use is for leadership in a

school to provide structures such as designated time for data analysis.

Finally, teachers who are successful at using data are those who have
accountability in place. Allow for discussion of how these structures
are already in place; facilitate the discussion.
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Attachment 11-6: Presentation to Introduce and Practice Problem-Solving Cycle

PROBLEM- Eakasn [
SOLVING CYCLE ‘

Slide 64 WEAAREZ 0T FELTY TN VR NR

Q Work collaboratively through
PROBLEM- the problem-solving cycle
SOLVING
PRACTICE
Record work in your
V4 participant journal

Slide 65

PROBLEM IoANTE I

Slide 7 ERPAABED2 MDD 7 | TR R .

HYPOTHESIS

List hypothesis (hunches and opinions) about why the problem exists.

4 M
10 20.

Slide o DBAARZ) O P | TR Vi
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QUESTIONS/DATA
1.Who are the low-performing students? Achicvement results by demographic group.
2.What do students know and not know? Achievement results by learning standard.

I

Stide 60 MPAARE2 /AT P17 | A VG

ACTION PLAN

* Participants note conclusions from the data
* Participants collaborate to identify appropriate actions
* Participants develop an action plan to improve the undesirable results

Slide 70

EVALUATION

How will we know if the actions were effective?
What is the timeline for evaluation?
What data will help to determine success or fallure?

Slide 71
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Presenter Notes

Slide 64

Once teachers are familiar with an able to analyze data effectively,
then the process of improvement using the data can begin. This part
of today’s session focuses on the problem-solving cycle that is used
by teachers to make actionable decisions about the data they have
which may lead to improvement in student learning. During this
session, each step of the problem-solving cycle will be presented,
and participants will practice using a set of data for training. The data
set will be provided by the local school leadership prior to the
training. The trainer will facilitate the problem-solving cycle with the
staff. The data used during this problem-solving cycle will be school
level, summative assessment data.

Slide 65

The problem-solving cycle will be used in training today for staff to
practice using data to develop an action plan. To begin, we will look
at the steps in the problem-solving cycle. Then, we will work through
each step collaboratively using the state summative assessment data
for the school.

Step 1: Problem—the first step in solving any problem is to identify
the problem to be solved. Often when a problem is related to data,
the problem is the undesired result that we can see. For example,
many students are receiving discipline consequences and missing
instruction because they do not tuck in their shirts although it is a
rule in the school.

Step 2: Hypothesis—this is a time for staff members to brainstorm all
reasons for why they think this is a problem. These hypotheses
should be listed by all staff and placed on a whole group recording
sheet like chart paper. Encourage the team to aim for 20 hypotheses
as deeper thinking leads to the true cause of the problem. Examples:
It is uncomfortable for students. Students don’t like the way it looks.
The shirt is too short to tuck in. It isn’t cool. It does not align with
cultural practices. Students don’t want to conform. Students are
seeking attention.
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Step 3: Questions/Data—it is essential to identify each question
related to the problem and which data will help to answer the
question. For example: Who are the students that are not tucking in
their shirts? Data needed: demographics about students; Are all
teachers expecting students to tuck in shirts? Data needed:
observation, teacher survey; What do we need to do to improve
compliance? Data needed: processes related to the policy, practices
related to the policy. After determining the data needed, staff will
follow-up with analyzing what needs to change to get different
results.

Step 4: Action Plan—the goal is to create an action plan that will
eliminate the gaps by remediating the contributing cause(s). Staff
will collaboratively develop this action plan. For example, based on
the data analysis, the staff concludes the following: (a) The uniform
shirts cannot be tucked in because they are too short for most
students to tuck in. (b) The updated style of pants have lower
waistbands, so it makes it more challenging for shirts to remain
tucked in. (¢) More than half of teachers are not concerned with
students tucking in shirts because it has not relevant impact on
student learning. (d) Students are becoming frustrated by staff telling
them to tuck in shirts repeatedly, and this frustration is leading to
students refusing to participate in instruction. So, based on these
conclusions, the staff determines an action plan. In the action plan,
staff agree that tucking in shirts may no longer need to be a rule. It is
a rule that has been kept over time because of tradition. However, the
staff do not feel like it is vital. So, the staff action plan is to stop
enforcing the rule that students should tuck in shirts.

Step 5: Evaluation—evaluation of the action plan is necessary to
know if it is working. The staff agree to reevaluation the problem and
the results of the action plan in 4 weeks. Evaluating the problem with
new data is essential to determine if the action plan is working or if
new data are necessary.

Slide 66

Participants will work through the problem-solving cycle with the
trainer as a facilitator. The data will be provided by the school
leaders. The data for this practice session will be the school
summative assessment data from the state assessment.
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Slide 67

Participants will identify a problem using the data. The trainer will
encourage participants to record the problem as a statement in their
participant journals. The trainer will record the problem on a piece of
chart paper.

Slide 68

The trainer will facilitate responses from the participants. Do not
attempt to prioritize these reasons. List them as they are named. The
goal is at least 20 hypotheses as this encourages deeper thinking from
the participants. The trainer will record responses on chart paper;
participants will record information in their journals.

Slide 69

During this step participants will develop questions and identify
necessary data to answer the questions. Encourage participants to use
multiple measures of student data in addition to the summative test
results which are the primary set of data under review. Analyze data
sets to answer questions. The trainer will record responses on chart
paper; participants will record information in their journals.

Slide 70

The trainer will facilitate discussion among participants to help
develop an action plan. Participants will record the action plan in
their learning journals. The school leaders may summarize the action
plan and send it via email to participants.

Slide 71

Participants will work collaboratively to develop a plan for
evaluating the success of the actions. Participants will agree on a
timeline for evaluation. The school leader may include this plan in
the action plan correspondence. The trainer will facilitate the
discussion.




Local District and/or
School:

Purpose:

Goal for PD Project:

Local Gap in
Data/Problem:

Significant Instructional
Goal(s) to Improve
Local Problem

STEP STAKEHOLDERS

1. Burning Teachers
Questions Instructional
(formative Coaches
assessment)

2. Making Teachers
Meaning Instructional
from NWEA | Coaches
Assessment

data
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UNDISCLOSED FOR THIS STUDY

To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy
of the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.
Decisions made at the local site are made without
collaborative analysis of all types of data.
The goals of this session are to:
* Make meaning from NWEA Assessment data
* Share information about NWEA Assessment data
» Make decisions using NWEA Assessment data

LEADERSHIP ACTIVITY RESOURCES TIME QuALITY
NEEDED INDICATORS
Trainer Teachers will =~ --burning 10 Trainer will
CIA Leader place burning questions min. answer
Principal questions poster burning
about NWEA  --sticky questions for
Assessment notes for the
data on the questions participants
fire wall. --writing to open the
materials session.
participant
sign in
sheet
--trainer
log
Trainer Members of  --data sets 15 Collaborative
CIA Leader | the datateam broughtby  min. discussion
Principal will share teachers including
NWEA --markers questions and
Assessment --chart answers.
data sets paper
brought to --trainer Participant
the meeting.  log worksheet.

Each data
team member
will share
his/her
questions,

concerns, or
highlights



3. Sharing
information
about NWEA
Assessment
data

4. Making
decisions
using the
NWEA
Assessment
data

5. Next Steps

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

from the
data.

Share
information
about the
individual
data sets and
the set of
data as a
whole for the
school.

Data team
members will
discuss
decisions
influenced by
NWEA
Assessment
data.

Collaborative
discussion
about
decisions that
need to be
made at this
time may be
had.

Ask
participants
to bring data
set for the
next session.

--chart 15

paper min.

--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--chart 15

paper min.

--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--trainer 5

voice min.

--trainer
log
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Using
information
shared by
participants
and
reflections,
participants
will create a
visual
representation
of
demographic
data to
remain.
Whole group
discussion
including
sharing,
questions,
and answers.

Participants
will record
decisions list
on participant
worksheet.

Whole group
presented
with data
topic for the
next session.
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Day 12 (1 hour)

The goals of today’s session are to (a) make meaning from NWEA data, (b) share
information about NWEA data, and (c¢) make decisions using NWEA data. Today’s
session is scheduled to last 1 hour. It is essential that participants sign in each time they
attend a professional development session (see Attachment 12-1: Collaborative Learning
Experience for DDDM Participant Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 12-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will guide teachers to use the
participant worksheet to begin collaborative discussion and analysis of the NWEA data
they have brought to training (Attachment 12-3: Participant Worksheet). The trainer may
ask questions to guide teachers to share similarities and differences in data. The trainer
will act as a facilitator for the session. Participant concerns, questions, and/or highlights
will be recorded using participant initials, so the trainer will have evidence of
participation. Each participant will be asked to share at least one answer.

In Part 3 of the session (objective b), the trainer will encourage participants to
share the information they have recorded in Part 1 of the participant worksheet.

Participants will record new ideas and notes on the participant worksheet as appropriate
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(see Attachment 12-3: Participant Worksheet). Again, the trainer is acting as a facilitator
during this session and encouraging collaborative discussion among team members.

In Part 4 of the session (objective c¢), the data team members will discuss
decisions influenced by NWEA data. These decisions will be listed on chart paper by the
trainer as they are shared, and participants will record the list of decisions in their
reflective journals. The trainer will facilitate potential decision-making opportunities
through questioning using the Potential Decisions List (see Attachment 12-4: Trainer
Guide). The trainer will ask participants to record decisions that are relevant to their
specific grade level, classroom, or individual students on the participant worksheet (see
Attachment 12-3: Participant Worksheet).

In Part 5 of the session, the trainer will tell participants the topic for the next
session to spark interest and encourage them to begin thinking about the topic.
Participants will be asked to bring the data set for the next session. Participants will
verbally acknowledge their understanding. The trainer will make anecdotal notes about
the session using the Trainer Log (see Attachment 12-2: Trainer Log). These notes will

identify how many participants acknowledged understanding of the next steps.
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Attachment 12-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 12-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed
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Attachment 12-3: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e |
—

Implications Other data
Problem/Hypothesis Questions/Data
Action Plan/Decision Evaluation

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.
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Attachment 12-4: Trainer Guide

* Facilitate discussions among participants about decisions that are influenced by

the data.

* Potential teacher decisions that may be made using the data are:

o

Classroom grouping—this may be the initial placement of students into
classes for the upcoming year or grouping of students within a class for
small group instruction based on instructional need

Lesson planning—teachers may adjust the lesson content that will be
present in whole group or small group instruction based on the data
Curriculum resources—a teacher may need additional curriculum
resources based on the needs revealed in the data; sometimes a teacher
may also decide to stop using a resource that is having an undesirable
result

Pacing—data reveal student instructional needs; pacing of instruction may
be adjusted based on data

Instruction—teachers may determine a need for more direct instruction or

differentiated instruction based on the data

* Potential administrative decisions that may be made using the data are:

o

o

(0]

Student classroom assignment

Teacher grade level and teaching assignments

Scheduling decisions such as increasing the number of instructional
minutes for a specific content area or offering a new course to assist

students academically



Local District and/or

School:

Purpose:

Goal for PD Project:

Local Gap in
Data/Problem:

Significant Instructional
Goal(s) to Improve
Local Problem

STEP

1. Burning
Questions
(formative
assessment)

2. Making
Meaning
from
DIBELS/DRA
Assessment
data

STAKEHOLDERS

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

UNDISCLOSED FOR THIS STUDY
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To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy
of the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.
Decisions made at the local site are made without
collaborative analysis of all types of data.
The goals of this session are to:

* Make meaning from DIBELS/DRA Assessment

data

e Share information about DIBELS/DRA
Assessment data
* Make decisions using DIBELS/DRA Assessment

data
LEADERSHIP

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

ACTIVITY

Teachers will
place burning
questions
about
DIBELS/DRA
Assessment
data on the
fire wall.

Members of
the data team
will share
DIBELS/DRA
Assessment
data sets
brought to the
meeting.

Each data
team member
will share

RESOURCES
NEEDED

--burning 10

questions min.

poster

--sticky

notes for

questions

--writing

materials

TIME

participant

sign in

sheet

--trainer

log

--data sets 15
brought by  min.
teachers
--markers
--chart

paper

--trainer

log

QUALITY

INDICATORS
Trainer will
answer
burning
questions for
the
participants
to open the
session.

Collaborative
discussion
including
questions and
answers.

Participant
worksheet.



3. Sharing Teachers

information Instructional

about Coaches

DIBELS/DRA

Assessment

data

4. Making Teachers

decisions Instructional

using the Coaches

DIBELS/DRA

Assessment

data

5. Next Steps  Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

his/her
questions,
concerns, or
highlights
from the data.
Share
information
about the
individual
data sets and
the set of data
as a whole for
the school.

Data team
members will
discuss
decisions
influenced by
DIBELS/DRA
Assessment
data.

Collaborative
discussion
about
decisions that
need to be
made at this
time may be
had.

Ask
participants to
bring data set
for the next
session.

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--trainer
voice
--trainer
log

15

min.

15

min.

min.
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Using
information
shared by
participants
and
reflections,
participants
will create a
visual
representation
of
demographic
data to
remain.
Whole group
discussion
including
sharing,
questions,
and answers.

Participants
will record
decisions list
on participant
worksheet.

Whole group
presented
with data
topic for the
next session.
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Day 13 (1 hour)

The goals of today’s session are to (a) make meaning from DIBELS/DRA data,
(b) share information about NWEA data, and (c) make decisions using DIBELS/DRA
data. Today’s session is scheduled to last 1 hour. It is essential that participants sign in
each time they attend a professional development session (see Attachment 13-1:
Collaborative Learning Experience for DDDM Participant Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 13-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will guide teachers to use the
participant worksheet to begin collaborative discussion and analysis of the DIBELS/DRA
data they have brought to training (Attachment 13-3: Participant Worksheet). The trainer
may ask questions to guide teachers to share similarities and differences in data. The
trainer will act as a facilitator for the session. Participant concerns, questions, and/or
highlights will be recorded using participant initials, so the trainer will have evidence of
participation. Each participant will be asked to share at least one answer.

In Part 3 of the session (objective b), the trainer will encourage participants to
share the information they have recorded in Part 1 of the participant worksheet.

Participants will record new ideas and notes on the participant worksheet as appropriate



276

(see Attachment 13-3: Participant Worksheet). Again, the trainer is acting as a facilitator
during this session and encouraging collaborative discussion among team members.

In Part 4 of the session (objective c¢), the data team members will discuss
decisions influenced by DIBELS/DRA data. These decisions will be listed on chart paper
by the trainer as they are shared, and participants will record the list of decisions in their
reflective journals. The trainer will facilitate potential decision-making opportunities
through questioning using the Potential Decisions List (see Attachment 13-4: Trainer
Guide). The trainer will ask participants to record decisions that are relevant to their
specific grade level, classroom, or individual students on the participant worksheet (see
Attachment 13-3: Participant Worksheet).

In Part 5 of the session, the trainer will tell participants the topic for the next
session to spark interest and encourage them to begin thinking about the topic.
Participants will be asked to bring the data set for the next session. Participants will
verbally acknowledge their understanding. The trainer will make anecdotal notes about
the session using the Trainer Log (see Attachment 13-2: Trainer Log). These notes will

identify how many participants acknowledged understanding of the next steps.
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Attachment 13-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 13-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed
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Attachment 13-3: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e |
—

Implications Other data
Problem/Hypothesis Questions/Data
Action Plan/Decision Evaluation

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.
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Attachment 13-4: Trainer Guide

» Facilitate discussions among participants about decisions that are influenced by

the data.

* Potential teacher decisions that may be made using the data are:

0]

Classroom grouping—this may be the initial placement of students into
classes for the upcoming year or grouping of students within a class for
small group instruction based on instructional need

Lesson planning—teachers may adjust the lesson content that will be
present in whole group or small group instruction based on the data
Curriculum resources—a teacher may need additional curriculum
resources based on the needs revealed in the data; sometimes a teacher
may also decide to stop using a resource that is having an undesirable
result

Pacing—data reveal student instructional needs; pacing of instruction may
be adjusted based on data

Instruction—teachers may determine a need for more direct instruction or

differentiated instruction based on the data

* Potential administrative decisions that may be made using the data are:

(0]

(0]

o

Student classroom assignment

Teacher grade level and teaching assignments

Scheduling decisions such as increasing the number of instructional
minutes for a specific content area or offering a new course to assist

students academically



Local District and/or

School:

Purpose:

Goal for PD Project:

Local Gap in
Data/Problem:

Significant Instructional
Goal(s) to Improve

STEP

1. Burning
Questions
(formative
assessment)

2. Making
Meaning
from
Edulastic
Assessment
data

Local Problem

STAKEHOLDERS

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

UNDISCLOSED FOR THIS STUDY
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To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy
of the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.
Decisions made at the local site are made without
collaborative analysis of all types of data.
The goals of this session are to:

* Make meaning from Edulastic Assessment data

e Share information about Edulastic Assessment

data

* Make decisions using Edulastic Assessment data

LEADERSHIP

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

ACTIVITY

Teachers will
place burning
questions
about
Edulastic
Assessment
data on the
fire wall.

Members of
the data team
will share
Edulastic
Assessment
data sets
brought to
the meeting.

Each data
team member
will share
his/her
questions,
concerns, or

RESOURCES
NEEDED

--burning 10

questions min.

poster

--sticky

notes for

questions

--writing

materials

TIME

participant

sign in

sheet

--trainer

log

--data sets 15
brought by = min.
teachers
--markers

--chart

paper

--trainer

log

QUALITY

INDICATORS
Trainer will
answer
burning
questions for
the
participants
to open the
session.

Collaborative
discussion
including
questions and
answers.

Participant
worksheet.



3. Sharing
information
about
Edulastic
Assessment
data

4. Making
decisions
using the
Edulastic
Assessment
data

5. Next Steps

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

highlights
from the
data.

Share
information
about the
individual
data sets and
the set of
data as a
whole for the
school.

Data team
members will
discuss
decisions
influenced by
Edulastic
Assessment
data.

Collaborative
discussion
about
decisions that
need to be
made at this
time may be
had.

Ask
participants
to bring data
set for the
next session.

--chart 15

paper min.

--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--chart 15

paper min.

--markers
--reflective
journals for
participants
--writing
materials
--trainer
log

--trainer 5

voice min.

--trainer
log
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Using
information
shared by
participants
and
reflections,
participants
will create a
visual
representation
of
demographic
data to
remain.
Whole group
discussion
including
sharing,
questions,
and answers.

Participants
will record
decisions list
on participant
worksheet.

Whole group
presented
with data
topic for the
next session.
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Day 14 (1 hour)

The goals of today’s session are to (a) make meaning from Edulastic data, (b)
share information about Edulastic data, and (¢) make decisions using Edulastic data.
Today’s session is scheduled to last 1 hour. It is essential that participants sign in each
time they attend a professional development session (see Attachment 14-1: Collaborative
Learning Experience for DDDM Participant Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 14-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will guide teachers to use the
participant worksheet to begin collaborative discussion and analysis of the Edulastic data
they have brought to training (Attachment 14-3: Participant Worksheet). The trainer may
ask questions to guide teachers to share similarities and differences in data. The trainer
will act as a facilitator for the session. Participant concerns, questions, and/or highlights
will be recorded using participant initials, so the trainer will have evidence of
participation. Each participant will be asked to share at least one answer.

In Part 3 of the session (objective b), the trainer will encourage participants to
share the information they have recorded in Part 1 of the participant worksheet.

Participants will record new ideas and notes on the participant worksheet as appropriate
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(see Attachment 14-3: Participant Worksheet). Again, the trainer is acting as a facilitator
during this session and encouraging collaborative discussion among team members.

In Part 4 of the session (objective c¢), the data team members will discuss
decisions influenced by Edulastic data. These decisions will be listed on chart paper by
the trainer as they are shared, and participants will record the list of decisions in their
reflective journals. The trainer will facilitate potential decision-making opportunities
through questioning using the Potential Decisions List (see Attachment 14-4: Trainer
Guide). The trainer will ask participants to record decisions that are relevant to their
specific grade level, classroom, or individual students on the participant worksheet (see
Attachment 14-3: Participant Worksheet).

In Part 5 of the session, the trainer will tell participants the topic for the next
session to spark interest and encourage them to begin thinking about the topic.
Participants will be asked to bring the data set for the next session. Participants will
verbally acknowledge their understanding. The trainer will make anecdotal notes about
the session using the Trainer Log (see Attachment 14-2: Trainer Log). These notes will

identify how many participants acknowledged understanding of the next steps.
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Attachment 14-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 14-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed
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Attachment 14-3: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e |
—

Implications Other data
Problem/Hypothesis Questions/Data
Action Plan/Decision Evaluation

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.
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Attachment 14-4: Trainer Guide

» Facilitate discussions among participants about decisions that are influenced by

the data.

* Potential teacher decisions that may be made using the data are:

0]

Classroom grouping—this may be the initial placement of students into
classes for the upcoming year or grouping of students within a class for
small group instruction based on instructional need

Lesson planning—teachers may adjust the lesson content that will be
present in whole group or small group instruction based on the data
Curriculum resources—a teacher may need additional curriculum
resources based on the needs revealed in the data; sometimes a teacher
may also decide to stop using a resource that is having an undesirable
result

Pacing—data reveal student instructional needs; pacing of instruction may
be adjusted based on data

Instruction—teachers may determine a need for more direct instruction or

differentiated instruction based on the data

* Potential administrative decisions that may be made using the data are:

(0]

(0]

o

Student classroom assignment

Teacher grade level and teaching assignments

Scheduling decisions such as increasing the number of instructional
minutes for a specific content area or offering a new course to assist

students academically



Local District and/or

School:

Purpose:

Goal for PD Project:

Significant Instructional
Goal(s) to Improve Local
Problem

STEP

1. Burning
Questions
(formative
assessment)

2. Making
Meaning
from
Formative
Classroom
Assessment
data for
reading

Local Gap in
Data/Problem:

STAKEHOLDERS

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

UNDISCLOSED FOR THIS STUDY
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To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy
of the participants.
The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.
Decisions made at the local site are made without

collaborative analysis of all types of data.

The goals of this session are to:
* Make meaning from Formative Classroom
Assessment data for Reading

® Share information about Formative Classroom
Assessment data for Reading
* Make decisions using Formative Classroom
Assessment data for Reading

LEADERSHIP

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

ACTIVITY

Teachers will
place
burning
questions
about
Formative
Classroom
Assessment
data for
reading on
the fire wall.
Members of
the data team
will share
Formative
Classroom
Assessment
data for
reading
brought to
the meeting.

Each data
team
member will
share his/her

RESOURCES
NEEDED
--burning
questions
poster
--sticky
notes for
questions
--writing
materials
--participant
sign in sheet
--trainer log
--data sets
brought by
teachers
--markers
--chart
paper
--trainer log

TIME
10
min.

15
min.

QUALITY
INDICATORS
Trainer will
answer
burning
questions for
the
participants
to open the
session.

Collaborative
discussion
including
questions and
answers.

Participant
worksheet.



3. Sharing
information
about
Formative
Classroom
Assessment
data for
reading

4. Making
decisions
using the
Formative
Classroom
Assessment
data for
reading

5. Next Steps

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

questions,
concerns, or
highlights
from the
data.

Share
information
about the
individual
data sets and
the set of
data as a
whole for the
school.

Data team
members
will discuss
decisions
influenced
by Formative
Classroom
Assessment
data for
reading

Collaborative
discussion
about
decisions
that need to
be made at
this time may
be had.

Ask
participants
to bring data
set for the
next session.

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer log

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer log

--trainer
voice
--trainer log

15

min.

15

min.

min.
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Using
information
shared by
participants
and
reflections,
participants
will create a
visual
representation
of
demographic
data to
remain.
Whole group
discussion
including
sharing,
questions,
and answers.

Participants
will record
decisions list
on participant
worksheet.

Whole group
presented
with data
topic for the
next session.
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Day 15 (1 hour)

The goals of today’s session are to (a) make meaning from Formative Classroom
Assessment data for reading, (b) share information about Formative Classroom
Assessment data for reading, and (c) make decisions using Formative Classroom
Assessment data for reading. Today’s session is scheduled to last 1 hour. It is essential
that participants sign in each time they attend a professional development session (see
Attachment 15-1: Collaborative Learning Experience for DDDM Participant Sign-In
Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 15-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will guide teachers to use the
participant worksheet to begin collaborative discussion and analysis of the Formative
Classroom Assessment data for reading they have brought to training (Attachment 15-3:
Participant Worksheet). The trainer may ask questions to guide teachers to share
similarities and differences in data. The trainer will act as a facilitator for the session.
Participant concerns, questions, and/or highlights will be recorded using participant
initials, so the trainer will have evidence of participation. Each participant will be asked

to share at least one answer.
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In Part 3 of the session (objective b), the trainer will encourage participants to
share the information they have recorded in Part 1 of the participant worksheet.
Participants will record new ideas and notes on the participant worksheet as appropriate
(see Attachment 15-3: Participant Worksheet). Again, the trainer is acting as a facilitator
during this session and encouraging collaborative discussion among team members.

In Part 4 of the session (objective c¢), the data team members will discuss
decisions influenced by Formative Classroom Assessment data for reading. These
decisions will be listed on chart paper by the trainer as they are shared, and participants
will record the list of decisions in their reflective journals. The trainer will facilitate
potential decision-making opportunities through questioning using the Potential
Decisions List (see Attachment 15-4: Trainer Guide). The trainer will ask participants to
record decisions that are relevant to their specific grade level, classroom, or individual
students on the participant worksheet (see Attachment 15-3: Participant Worksheet).

In Part 5 of the session, the trainer will tell participants the topic for the next
session to spark interest and encourage them to begin thinking about the topic.
Participants will be asked to bring the data set for the next session and an individual
electronic device with internet access. Participants will verbally acknowledge their
understanding. The trainer will make anecdotal notes about the session using the Trainer
Log (see Attachment 15-2: Trainer Log). These notes will identify how many participants

acknowledged understanding of the next steps.
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Attachment 15-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 15-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed
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Attachment 15-3: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e |
—

Implications Other data
Problem/Hypothesis Questions/Data
Action Plan/Decision Evaluation

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.
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Attachment 15-4: Trainer Guide

» Facilitate discussions among participants about decisions that are influenced by

the data.

* Potential teacher decisions that may be made using the data are:

0]

Classroom grouping—this may be the initial placement of students into
classes for the upcoming year or grouping of students within a class for
small group instruction based on instructional need

Lesson planning—teachers may adjust the lesson content that will be
present in whole group or small group instruction based on the data
Curriculum resources—a teacher may need additional curriculum
resources based on the needs revealed in the data; sometimes a teacher
may also decide to stop using a resource that is having an undesirable
result

Pacing—data reveal student instructional needs; pacing of instruction may
be adjusted based on data

Instruction—teachers may determine a need for more direct instruction or

differentiated instruction based on the data

* Potential administrative decisions that may be made using the data are:

(0]

(0]

o

Student classroom assignment

Teacher grade level and teaching assignments

Scheduling decisions such as increasing the number of instructional
minutes for a specific content area or offering a new course to assist

students academically



Local District and/or
School:

Goal for PD Project:

Significant Instructional
Goal(s) to Improve Local
Problem

STEP

1. Burning
Questions
(formative
assessment)

2. Making
Meaning
from
Formative
Classroom
Assessment
data for math

Purpose:

Local Gap in
Data/Problem:

STAKEHOLDERS

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches
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UNDISCLOSED FOR THIS STUDY

To provide real-time collaborative learning experiences to
practicing educators related to data, data analysis, and data
driven decision making that will increase the data literacy
of the participants.

The goals of the professional development project are to
encourage more effective use of data and increase data
literacy among school stakeholders to improve the use of
data to inform decisions.

Decisions made at the local site are made without

collaborative analysis of all types of data.

The goals of this session are to:
* Make meaning from Formative Classroom
Assessment data for math

* Share information about Formative Classroom
Assessment data for math

* Make decisions using Formative Classroom
Assessment data for math

RESOURCES QUALITY
LEADERSHIP  ACTIVITY
NEEDED TIME INDICATORS
Trainer Teachers will =~ --burning 10 Trainer will
CIA Leader  place questions min.  answer
Principal burning poster burning
questions --sticky questions for
about notes for the
Formative questions participants
Classroom --writing to open the
Assessment materials session.
data for math = --participant
on the fire sign in sheet
wall. --trainer log
Trainer Members of = --data sets 15 Collaborative
CIA Leader  the datateam broughtby @ min.  discussion
Principal will share teachers including
Formative --markers questions and
Classroom --chart answers.
Assessment paper
data for math = --trainer log Participant
brought to worksheet.

the meeting.

Each data
team
member will
share his/her
questions,



3. Sharing
information
about
Formative
Classroom
Assessment
data for math

4. Making
decisions
using the
Formative
Classroom
Assessment
data for math

5. Next Steps

Day 16 (1 hour)

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Teachers
Instructional
Coaches

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

Trainer
CIA Leader
Principal

concerns, or
highlights
from the
data.

Share
information
about the
individual
data sets and
the set of
data as a
whole for the
school.

Data team
members
will discuss
decisions
influenced
by Formative
Classroom
Assessment
data for
math.

Collaborative
discussion
about
decisions
that need to
be made at
this time may
be had.

Ask
participants
to complete
the post
assessment
Inventory
About Data
Use

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer log

--chart
paper
--markers
--reflective
journals for
participants
--writing
materials
--trainer log

technology
devices for
teachers to
complete
survey form
-survey
form on
Google
--participant
sign in sheet

15

min.

15

min.

min.
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Using
information
shared by
participants
and
reflections,
participants
will create a
visual
representation
of
demographic
data to
remain.
Whole group
discussion
including
sharing,
questions,
and answers.

Participants
will record
decision list
in on
participant
worksheet.

Submission
of Google
form from
each
participant.

The goals of today’s session are to (a) make meaning from Formative Classroom

Assessment data for math, (b) share information about Formative Classroom Assessment
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data for math, and (c) make decisions using Formative Classroom Assessment data for
math. Today’s session is scheduled to last 1 hour. It is essential that participants sign in
each time they attend a professional development session (see Attachment 16-1:
Collaborative Learning Experience for DDDM Participant Sign-In Sheet).

In Part 1 of the session, the trainer will ask participants to place burning questions
on the burning questions poster using sticky notes. The trainer will take and answer
burning questions. Participants will verbally acknowledge that the trainer has answered
questions. The trainer will record the number of participants’ acknowledgments in the
Trainer Log (see Attachment 16-2: Trainer Log) as evidence of answering burning
questions.

In Part 2 of the session (objective a), the trainer will guide teachers to use the
participant worksheet to begin collaborative discussion and analysis of the Formative
Classroom Assessment data for math they have brought to training (Attachment 16-3:
Participant Worksheet). The trainer may ask questions to guide teachers to share
similarities and differences in data. The trainer will act as a facilitator for the session.
Participant concerns, questions, and/or highlights will be recorded using participant
initials, so the trainer will have evidence of participation. Each participant will be asked
to share at least one answer.

In Part 3 of the session (objective b), the trainer will encourage participants to
share the information they have recorded in Part 1 of the participant worksheet.

Participants will record new ideas and notes on the participant worksheet as appropriate
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(see Attachment 16-3: Participant Worksheet). Again, the trainer is acting as a facilitator
during this session and encouraging collaborative discussion among team members.

In Part 4 of the session (objective c¢), the data team members will discuss
decisions influenced by Formative Classroom Assessment data for math. These decisions
will be listed on chart paper by the trainer as they are shared, and participants will record
the list of decisions in their reflective journals. The trainer will facilitate potential
decision-making opportunities through questioning using the Potential Decisions List
(see Attachment 16-4: Trainer Guide). The trainer will ask participants to record
decisions that are relevant to their specific grade level, classroom, or individual students
on the participant worksheet (see Attachment 16-3: Participant Worksheet).

In Part 5 of the session, the trainer will thank participants for their time and ask
participants to complete the Inventory About Data Use (see Attachment 16-5: Inventory
About Data Use). Participants will complete the form online through Google forms at

https://goo.gl/forms/PtFevmldMAAIdSLm]1 . The trainer will make anecdotal notes about

the session using the Trainer Log (see Attachment 16-2: Trainer Log). These notes may
compare the pre and post assessment of data use as reflected by participants. These notes

may be shared with school leaders for future action.
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Attachment 16-1: Collaborative Learning Experience for DDDM Participant Sign-In

Sheet

Participant
Name

Participant
Signature

Job Title

E-mail address
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Attachment 16-2: Trainer Log
Day Part
Activity:

Participant Name Trainer notes about observations, comments, etc. that
demonstrate completion of the activity by participants.

Training Session | Training Session | Trainer Reflective Anecdotal Notes
Day # Action Step #

*add more sheets if needed
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Attachment 16-3: Participant Worksheet
Data Analysis Cycle

Strengths Challenges

[ e |
—

Implications Other data
Problem/Hypothesis Questions/Data
Action Plan/Decision Evaluation

*Create a chart using chart paper that describes the small group review and provides a
graph of the demographic data set. Leave the chart with the trainer at the end of the
session.
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Attachment 16-4: Trainer Guide

» Facilitate discussions among participants about decisions that are influenced by

the data.

* Potential teacher decisions that may be made using the data are:

0]

Classroom grouping—this may be the initial placement of students into
classes for the upcoming year or grouping of students within a class for
small group instruction based on instructional need

Lesson planning—teachers may adjust the lesson content that will be
present in whole group or small group instruction based on the data
Curriculum resources—a teacher may need additional curriculum
resources based on the needs revealed in the data; sometimes a teacher
may also decide to stop using a resource that is having an undesirable
result

Pacing—data reveal student instructional needs; pacing of instruction may
be adjusted based on data

Instruction—teachers may determine a need for more direct instruction or

differentiated instruction based on the data

* Potential administrative decisions that may be made using the data are:

(0]

(0]

o

Student classroom assignment

Teacher grade level and teaching assignments

Scheduling decisions such as increasing the number of instructional
minutes for a specific content area or offering a new course to assist

students academically
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Attachment 16-5: Inventory About Data Use

Inventory About Data Use in Schools

" Reguned

1. What daia do you use in your school? Mark all that apply. *
Check &l hal spply

[ ] Obsarvation Data

[ ] Demographic Data

[} Parcepbions Data

[7] Setoal Processes Data
[ ] Student Learning Data

[ other

2. How ere decisions made at the schoal? *

3. Which team members work with data at your school?

4. Which of the following statemants best describes dala and decisions at your sehool?
Mark anfy ong oval

() AB geclzions at our scheol re made using data.
() ‘Daits ks collectsd about many things in our school, but cnly state kesling data ane used for
decision making.

(7 Many types of data are coiecied in our schood, and most are usad for making decisions.

Marry types of data are used n cur sehool and none of them are used for decision making.

| know Bhat data are colecied In our schadd, bul | am unsune of how they are usad.



306

S

5. Rate your level of comfort with anslyzing data
Mk anly ove ovel
very Uncomtorssie () () () () () Wery Comforsiie

6. Rate your level of comfort with ereating an action plan for & problem using data
Mark aniy one ovel
veryUncomtortante 0 (0 3 () () Very Comboriatée

7. Rate your level of comfort with making decisions using data
Mask anly one aval

very Uncomforiste (1 (3 (3 (3 very Comonisbie
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Appendix B: Invitation to Participate E-Mail

DATE OF TRANSMISSION

Greetings.

I hope this email finds you well. My name is Michelle Sorrells, and I am a
doctoral student enrolled at Walden University. While I was employed in your school as
a teacher, I became interested in the data-driven decision-making processes related to the
instructional decisions at your school. I am seeking participants who would like to
describe their experiences with the data-driven decision-making processes and
instructional decisions related to single-sex instructional grouping in Grade 5 in your
school.

Attached to this invitation is an informed consent form and description of the
study. It includes the purpose of the study and describes factors related to it. It explains
that participation is voluntary, and a participant may withdraw from the study at any time.

If after review of the document, you would like to participate in the study or if
you have questions about your eligibility to patriciate in the study, please email your
response from your personal, confidential email address and include your contact phone
number (or other preferred method of communication) so that I may share more details
with you. You may also reach me via phone to volunteer or ask questions.

Thank you for your time and consideration.

Michelle Sorrells, M.Ed.
Walden University Research Student
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Appendix C: Invitation to Participate, Printed Copy for Snowball Sample
Greetings,

I hope this email finds you well. My name is Michelle Sorrells, and I am a
doctoral student enrolled at Walden University. While I was employed in your school as
a teacher, I became interested in the data-driven decision-making processes related to the
instructional decisions at your school. I am seeking participants who would like to
describe their experiences with the data-driven decision-making processes and
instructional decisions related to single-sex instructional grouping in Grade 5 at your
former school.

Attached to this invitation is an informed consent form and description of the
study. It includes the purpose of the study and describes factors related to it. It explains
that participation is voluntary, and a participant may withdraw from the study at any time.

If after review of the document, you would like to participate in the study or if
you have questions about your eligibility to patriciate in the study, please email please
email your response from your personal, confidential email and include your contact
phone number (or other preferred method of communication) so that I may share more
details with you. You may also reach me via phone to volunteer or ask questions.

Thank you for your time and consideration.

Michelle Sorrells, M.Ed.
Walden University Research Student
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Appendix D: Prescreening Questions
The following pre-screening items are provided to determine eligibility to participate
in this study. All questions are about XYZ, the local school site, and specifically refer
to the decision making or instructional processes related to single-sex instructional
grouping in the 5th grade.
1. Are you a teacher?
2. Are you a leadership team member?
3. Are you an administrator?
4. In what capacity did you work in the site school when single-sex instructional
grouping was first implemented in Grade 5?
5. In what capacity did you work in the site school when Grade 5 was instructionally
grouped by single-sex?
6. In what capacity did you work in the site school when single-sex instructional

grouping was discontinued at the site school?
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Appendix E: Interview Protocol

DATE LOCATION
START/END TIME: LENGTH OF INTERVIEW (MINUTES)
PARTICIPANT’S INITIALS STUDY CODE

STAKEHOLDER SUBGROUP IDENTIFICATION

INSTRUCTIONS: The interviewer will ask each question in bold print. Probes will be used
for clarification and elaboration when relevant to the participants’ responses.

INTERVIEW ITEMS

1. Please tell me how data are used at your school.
2. Please tell me decisions you make at school

3. Please tell me about a school decision you have been a part of. What was
your role? What informed those individuals involved in making the decision?

4. Please describe your role in the site school during the time single-sex
instructional grouping was in place for students in Grade 5.

5. Which of the following would most accurately describe your perception of
single-sex instructional grouping for students in fifth grade? Explain your
choice. Do you have data to support your perceptions? What data do you use
to make instructional choices?

a. _ single-sex instructional grouping was not beneficial for students

b.  single-sex instructional grouping was somewhat beneficial for the
girls, but not beneficial for the boys

c. _ single-sex instructional grouping was somewhat beneficial for the
boys, but not beneficial for the girls

d.  single-sex instructional grouping was beneficial for some students in
each sex group but not beneficial for all students in Grade 5

e. __ single-sex instructional grouping was somewhat beneficial for all
students in Grade 5

f.  single-sex instructional grouping was very beneficial for all students
in Grade 5

6. Research indicates that single-sex instructional grouping potentially
influences students. Please talk to me about how you feel that single-sex
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instructional grouping influenced . What data did you record or
maintain on these aspects? How were these data used in decision-making?
Inside the classroom? By the administration?

a. Student behavior

b. Student achievement

c. Differentiation to meet the needs of students

7. Explain how decisions related to single-sex instructional grouping were
made.
a. Tell me more about your role in those decisions.
b. Tell me more about data sources that were used in the decision-making
process.

OPTIONAL PROBING QUESTIONS:

8. Are there any other perceptions you would like to share related to the
DDDM processes in the school and/or the DDDM process related to the
single-sex instructional grouping in Grade 5?

The Interviewer will thank each participant for his/her time and participation.
Additionally, each participant will be invited to share the opportunity for participation
with others who may have experiences that would be valuable for the study.
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FinalProjectStudy9-26-17.nvp - NVivo Pro
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Sources < | Look for S Search In v Find Now Clear Advanced Find

[ Intemals Internals T\MC Inerview (phone) A2 | Research Log [

& Extemals % Name © Nodes Referer = = = —

1 Memos P UEinte ) of DDDM and SS, Leadership team perceptions of DDDM and SS, Teachers perceptions of DDDM and SS

I% Framework Matrices *\ SBinte 1 hovember 14,2017
[?) Resear 0 Interview Question1
[ MClnt 1
o Responses from administrators listed types of data, mostly related to assessment of students in
) Rinter ! response to question 1.
[ Minte 3 LT members told about how data was supposed to be used and named decisions for which data were
B Intervie 7 1/| consulted but did not tell what data sets were used.
=N Intenvie 3 Treported that data were used to make decisions about grouping and decision making withinthe
- classroom.
j Intervie 8 2
[ Intevie 21 3|| Interview Question2& 3
P Intenvie 7 1|| Administrator 1 answered the question and told abouta decision that was made about what PD the
o teachers in the building needed. She shared information about how teachers were flailing and unsure of
[E)) Impact 3 whatto do and they needed more PD time to help. The LT member, however, added that while the
[3) Impact 3 teachers were provided more PD time on that area, it was a one and done type PD so they did not really

- ™ DS Int 0 rely on the information.
| Sources = e
) Diffe
I} Difere : LT2 noted that the insructional leadership team would look at data; no elaboration on actions or plans
D Nodes [7) Doom 0 based on data
" ) Mint 1
SIS ™ ASinte P T stated that they made decisions using data but were non-specific in data types or the data process.

1 collctions
Q Queres
7= Reports
>§C Maps
hl_..

Interview Question4

Roles were varied across participants including classroom teachers, instructional support,
iministration, and special ed

Interview Question5
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Appendix G: Examples of Word Clouds and Initial Frequency Analysis
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Top 100 Words from Interview Transcripts

Interview Question 1 Word Cloud from Responses
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Word Length | Count Pe:/cveerg:;d(%) Similar Words

students 8 126 3.09 | student, students

grouping 8 116 2.85 | group, grouping, groups
instructional 13 99 2.43 | instruction, instructional, instructions
single 6 90 2.21 | Single

decisions 9 78 1.92 | decision, decisions

data 4 77 1.89 | Data

teachers 8 64 1.57 | teacher, teachers

school 6 61 1.50 | school, schools

beneficial 10 60 1.47 | Beneficial

boys 4 58 142 | Boys

make 4 58 1.42 | make, makes, making

girls 5 53 1.30 | girl, girls

grade 5 50 1.23 | Grade

used 4 46 1.13 | used, using

classroom 9 44 1.08 | classroom, classrooms
need 4 38 0.93 | need, needed, needs

think 5 37 0.91 | think, thinking, thinks

like 4 35 0.86 | like, likely, likes

looked 6 34 0.83 | look, looked, looking, looks
tell 4 33 0.81 | tell, telling

time 4 33 0.81 | time, times

really 6 32 0.79 | Really

teach 5 29 0.71 | teach, teaching

year 4 28 0.69 | year, years

classes 7 27 0.66 | class, classes

please 6 27 0.66 | Please

behavior 8 27 0.66 | behavior, behaviorally, behaviors
just 4 25 0.61 | Just

works 5 24 0.59 | work, worked, working, works
influenced 10 23 0.56 | influenced, influences
things 6 23 0.56 | thing, things

gender 6 22 0.54 | gender, gendered

know 4 20 0.49 | know, knowing

made 4 20 0.49 | Made

talk 4 20 0.49 | talk, talked, talking

better 6 19 0.47 | Better
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Word Length | Count Pe:/cv:r:?:;d(%) Similar Words

help 4 19 0.47 | help, helped, helps

role 4 19 0.47 | Role

somewhat 8 18 0.44 | Somewhat

perceptions 11 17 0.42 | perception, perceptions

related 7 17 0.42 | related

team 4 17 042 | team

back 4 16 0.39 | back

going 5 16 0.39 | going

process 7 16 0.39 | process, processes

test 4 16 0.39 | test, testing, tests

want 4 16 0.39 | want, wanted

coming 6 15 0.37 | come, comes, coming

participant 11 15 0.37 | participant, participants’, participate, participated,
participating

feel 4 14 0.34 | feel, feeling

interview 9 14 0.34 | interview, interviewer

together 8 14 0.34 | together

well 4 14 0.34 | well

achieving 9 14 0.34 | achieved, achievement, achievements, achievers, achieving

active 6 13 0.32 | active, activities, activity

describe 8 13 0.32 | describe

informed 8 13 0.32 | information, informed

kids 4 13 0.32 | kids

place 5 13 0.32 | place, places

question 8 13 0.32 | question, questions

decided 7 13 0.32 | decide, decided, decides

choice 6 12 0.29 | choice, choices

fifth 5 12 0.29 | fifth

leadership 10 12 0.29 | leadership

part 4 12 0.29 | part

areas 5 12 0.29 | area, areas

different 9 12 0.29 | difference, different, differently

scores 6 12 0.29 | score, scores

able 4 11 0.27 | able

administration 14 11 0.27 | administration, administrator, administrators

explain 7 11 0.27 | explain

learning 11 0.27 | learn, learned, learning

start 11 0.27 | start, started
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Word Length | Count Pe:/cveerg:;d(%) Similar Words

change 6 10 0.25 | change, changed, changing
coach 5 10 0.25 | coach, coaches

dddm 4 10 0.25 | dddm

getting 7 10 0.25 | gets, getting

involved 8 10 0.25 | involve, involved, involvement
math 4 10 0.25 | math

plan 4 10 0.25 | plan, planned, planning, plans
research 8 10 0.25 | research

understand 10 10 0.25 | understand, understanding
lesson 6 9 0.22 | lesson, lessons

meet 4 9 0.22 | meet, meetings

writing 7 9 0.22 | write, writing

allowed 7 8 0.20 | allow, allowed, allowing, allows
also 4 8 0.20 | also

based 5 8 0.20 | based

came 4 8 0.20 | came

differentiation 15 8 0.20 | differentiation

even 4 8 0.20 | even

following 9 8 0.20 | followed, following

good 4 8 0.20 | good

individuals 11 8 0.20 | individual, individuals

much 4 8 0.20 | much

principal 9 8 0.20 | principal

seemed 6 8 0.20 | seem, seemed

still 5 8 0.20 | still

strong 6 8 0.20 | strong

study 5 8 0.20 | studies, study
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Screenshot from NVivo Software Representing Nodes (Codes), Distribution of Sources,
and References.

OH " 9"+ FinalProjectStudy9-26-17.nvp - NVivo Pro NodE ook - & x
HOME  CREATE  DATA  ANALYZE  QUERY  EXPLORE  LAYOUT  VIEW NODE
> | Look for - Searchln  ~ | Nodes Find Now Clear  Advanced Find x
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(© ADDDM Perceptions 3 4 2
(© ASSPerceptions 7 15 || Reference 1 - 7.77% Coverage 2
@®-© Data 5 21 . o . z
@ Decisions y 17 | they were used in decision making because we had to take gl
v | @ informati into consideration when we finally decided to change that 8
8 | - © mnformation 1 1 > ] |
< © Keowiedge 3 s | we had different teachers and those teachers had certain A
'
4 © LTDDDM perceptions 4 10 strength§ but those strengths but those strengths weren't
@ LTssp necessarily in areas that helped the students when we had
0) erceptions 7 16
(O Participant roles in the school during S instructional groupin 1 s | the same sex CIGSS?OO'“S{ they mayvhad some areas that they
. weren't as strong in which lends itself to a lot of
(© TDDDM Perceptions 3 10 . ot )
© TS Percetions 7 6 b(_ehonor prgblems. so we looked at tha\‘f but 1t_1s kind of
like cause it was different teachers, it was like
comparing apples to oranges.
<Internals\\Interview Question 1= - § 3 references coded [18.73% Coverage]
O Reference 1 - 5.57% Coverage
H N used so that the teachers can sense exactly where the
) - students need to start from and drive their instruction;
they also use that to group students as far as reading in
D\\ small groups and to levelize their center areas in the
= classroom.
30 5
-\q,/\ Reference 2 - 5.02% Coverage v
In  [Node | 20 Codeat e (CTRL+Q -| B X

|& MS 28ltems Sources:3 References:5 Y Unfiltered =

Screenshot from NVivo Software to show a sample of a coded interview transcript.

Participant’s Initials _SB Study Code T1| o 1% S »

5 g 2

2 =35

Stakeholder Subgroup Identification _Teacher gc’ ; é

& gz

Interview Transcript 3 @
]

M: Alright, please tell me how data are used at your school.

A: Data is used in the classroom in a variety of ways. Umm, we use the data to decide
how we are going group students when we educate them in math and in reading. We
actually give parents the data, so we can tell them how they are growing throughout the
year and that also allows the groups to become more flexible within the classroom.
Umm, data is used even on a daily basis; have you gotten the concept or have you not
because | can see from a score on an activity how well you understand the concept.

neq

M: Okay, tell me about a school decision you have been part of, what your role was, and
what informed the individuals involved in making the decision.

Guidnoab jpuononnsul §§ Guunp jooyos ay) uisajos uediiey

A: | would say that most of the decisions that are made for the campus are made using
data. We group the students in the classrooms based on data. We decide how to pull
small groups based on data, as far as decisions that | have helped become a part of in
the school, | helped with intervention groups, really whatever is best for the child; | want
to be a part of all of them; however, the decisions that are best for the children are the
ones that | help with.

SU0ISI0a ()
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Appendix I: Summary of Participant Interview Responses

During the interviews, the first question was “Tell me how data are used in the
school.” The administrators both answered with types of data that are used while
leadership team members and teachers both noted how data were used but did not name
specific data sets as a reference point. Answers paralleled one another among subgroup
populations and across the subgroups within the site school. Each participant mentioned
assessment data at least one time during the interview.

After asking about which data are used in the school, I asked participants to tell
me about decisions they make in the school and further elaborate on one decision that
he/she had a role in and the data used to make that decision.

* Al told of decisions related to teacher lessons, professional development,
and planning for school programming. She mentioned that the district
leaders used teacher success rates on timely submission of student work
samples to determine one decision; she also mentioned that all decisions
within a school are ultimately made by the school administrator. She
stated, “No matter who makes the decision, administrators have to okay it”
(A1).

* A2 did not answer this question during the interview.

* LTI mentioned decisions about planning for staff development and named
“observations, feedback from teachers to the instructional team, classroom
walkthroughs by administration, and engagement checks” as data sources

for decision making about professional development.
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LT2 recognized daily decisions made based on the needs of students, but
no data sources were listed for these decisions. She added that the
leadership team would decide about teacher support and professional
development using “teacher input and administrative observations”.

LT3 mentioned decisions of the leadership team unrelated to professional
development. She shared that the Leadership Team used data from the
state summative assessments to determine if teachers were teaching
rigorous lessons. She also identified that the leadership team members
who represent the teaching staff were responsible for sharing information
like what lesson plans should look like, expectations for sending home
homework, and identifying what key evidence the administrators and
instructional coaches would be looking for in upcoming visits to
classrooms. She also added that while she is allowed as a teacher to
determine how she will teach information to students, the Leadership
Team tells teachers what they will teach and with what resources.

T1 stated that “most of the decisions made on the campus are made using
data”. However, no specific data source was identified. She did say that
data are used when grouping students in small groups within the
classroom and for intervention groups.

T2 said that her source of data for decision making was “the coaches and
the administration and team teachers”. She stated that she makes decisions

on what to each and when to teach it.
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* T3 identified that she was in charge of making decisions only within her

classroom; she did not mention any data source.

Overall, a range of decisions were mentioned by the individual stakeholders. While there
was some similarity between decisions made, there is no obvious connection to a specific
data source that is heavily relied on for decision making.

The next question in the interview explored the role of each stakeholder at the
during the time of single-sex instructional grouping in Grade 5 at the site school. A1 held
many roles during the time of implementation, but her most significant was the role of
building principal at the time of the discontinuation of this instructional grouping method.
A2 was the administrator who began grouping students in Grade 5 into single-sex
instructional groups. LT1 was the first teacher of the male group and moved into an
instructional facilitator position after year one. LT2 was a literacy coach. LT3 was the
grade level representative for the leadership team. T1 taught the male group for one year.
T2 taught the female group for one year. And T3 began teaching during the first semester
of the year when the single-sex instructional grouping method was discontinued.

After establishing each participants’ role in the school during the implementation
of single-sex instructional grouping, I inquired about the decision-making processes
related to this instructional grouping method. The initial decision to implement single-sex
instructional grouping in Grade 5 was an effort described by A2 and all participants that
were interviewed from the Leadership Team (LT1, LT2, and LT3). A professional
development conference was attended where single-sex grouping was identified as a

research-based practice for reaching struggling learners. A2 and LT2 attended the
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conference together. Upon their return, they shared the information with the leadership
team which included LT3. After seeking teacher buy-in and research articles, a decision
was made to attempt this grouping model for the coming year. LT1 was a teacher at the
time and agreed to teach the male group. She stated, “Knowing that it takes three years to
show substantial data for change, the plan was to look at three years of the model to
decide to continue or discontinue” (LT1).

Both administrators discussed the need for “strong teachers” for single-sex
instructional grouping to be successful. LT3 mentioned that the teachers really made a
difference and said, “in years where we had a really good teacher, it was a really good
thing; but one year, the teachers were not passionate about having all boys or all girls in
the room.” A1, the administrator responsible for making the decision to revert to co-
gendered grouping in Grade 5, shared her experience:

I was the principal while they still had the same sex classroom and then the
change came while | was still the building principal. The change was informed
because it got to the point where we had some teachers that came in and they
were trying to have favor with the students, but they were really having a lot of
problems with discipline as in they just really couldn't get a grasp on, on, on in
the girls classroom, they felt that there was a lot of drama going on with the girls
and then in the boys classroom boys are just very active learners and so they
were having trouble keeping them engaged in the way they needed to so there
was a lot of classroom management issues so it finally got to the point where we
sat down, talked about it we met, this was after we tried to put some things in
place, some routines and procedures in place to help, and it just came to the
point where the teachers were in tears and they were like "would you please just
allow us to mix up the classrooms for the rest of this year? | think it would make a
difference; this is not working can we try that please and see?" So we all came to
the table and we talked about it and we decided to go ahead and give it a try and
change it back in January, so we did change it for the new semester and things
did get better for those classes, so because of that we didn't want to go and flip
flop and be changing back and forth so we just left it as it was after that.
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The participants of the teacher subgroup were unable to tell about the implementation of
the practice of single-sex grouping. These teachers began teaching after single-sex
instructional grouping had begun.

The value of the practice of single-sex grouping for students in fifth grade was
shared by each of the participants. Each of the 8 participants, ranked single-sex grouping
as beneficial for at least some of the students in Grade 5. And 5 of 8 participants stated
that they would return to this grouping method if given the opportunity. A2 stated that
she would have liked to expand this method for Grades 3-5, but she was happy she was
able to do it in at least one grade level.

Much information was gained from the last series of questions in the interviews; I
asked participants to share their perceptions of how single-sex grouping impacted student
behavior, student achievement, and differentiation. Additionally, they were asked to tell
me about data they had to support these perceptions. The table below share the quoted

participant responses to this series of questions.
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Perceptions of Impacts of Single-Sex Grouping on Students in Grade 5

Par(t:l;:zipe ant Student Behavior Student Achievement lef;izrgéi?gle;g/leet
Al Phenomenal; students were ~ Really influenced in a Did not answer
engaged; hardly got any positive way because each
students in the office from gender was getting exactly
those classrooms what they needed; students
put their all into it and
achievement scores were a
lot better. When teachers
were strong scores were
stronger
A2 students being more Students were more Boys were more active
comfortable; outgoing; comfortable, not trying to and girls were a lot
working well together impress one another; they quieter.
were willing to take more
chances in both classes
LT1 Boys behavior documents Girls grew in achievement In the pilot, the teachers
decreased; girls’ behavior more in math and science were trained and
remained close to average. where boys showed more worked together to
growth in writing and develop appropriate
language; data available teaching techniques for
through state assessment each gender. As the
scores and prompts given program continued and
weekly by the district the school replaced fifth
grade teachers
repeatedly, training was
not followed through.
LT2 Boys seemed to be the most I did not see any specific data Teachers were able to
difficult for behavior; girls showing a direct correlation pick books more
were talkative to student achievement and specifically to girls’ and
single gender classrooms. boys’ interest.
LT3 Boys became more mature I think they made better gains It allows the teacher to

and built each other up; the
students helped one another;
girls seemed more
competitive

on their tests; they may not
have all been proficient, but
they did make better gains.

better hone in on what
those kids need; it
seemed based on
research that boys seem
to struggle in certain
areas more than girls.
She can provide this for
them and girls can
flourish too.
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Table A (con’t)
Participant . . Differentiation to Meet
Code Student Behavior Student Achievement Student Needs
Tl Behaviors were more I think for the students it was ~ Differentiation is really

specific to one gender;
fewer types of behaviors for
the teacher to battle.

beneficial for, they were
really able to succeed in
those situations; for the kids
that it doesn’t really matter
who they’re with, it didn’t
necessarily benefit them in
one way or the other.

done by ability level so
gender didn’t necessary
impact the ability level
grouping in the
classroom.

T2 It made the students behave It made the students want to It didn’t affect the
better do better for themselves students as much to be
because they weren’t in a lower group. They
distracted, and it raised the were more comfortable
standard of learning. because they didn’t
have to worry about
what students of the
other sex group
thought.
T3 Students behaved much Students were more likely to  Differentiation was

differently; less fights, less
referrals, more on task
behavior

be on task and engaged. This
allowed for greater
achievements and student
academic goals being met.

easier due to lack of
distractions. Students
felt less embarrassed
about their level which
allowed for more
successful
differentiation.

Participants were then asked to share their DDDM processes related to the single-sex
instructional grouping. A1 recognized that the leadership team compared student
achievement at the end of the year to look at male and female scores. They looked at
disparities between the sexes and looked at sources that could have contributed. The team
wanted to “make sure it was a good thing that they wanted to continue”. The decision to
discontinue was made because of the fatigue and frustration of the teachers during the last
year who were failing with classroom management for the single-sex groups.

Achievement data were not consulted at the time of discontinuation. A2 named informal
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assessments, teacher note-taking about student learning, and student progress in addition
to formal state assessments as data sources for justifying continuation of the instructional
grouping method. LT1 shared that the teachers in the pilot year were given one article to
read before school began. The principal had attended professional development and been
convinced to try. Data were collected after implementation through classroom
observations. LT2 stated, “Our principal was the decision maker in this process, and I am
unaware of the data sources that were used.” LT3 stated that the principal made the
decision to attempt this instructional grouping based on research she had read and then
told the staff they would try this for the upcoming school year. T1 said the data really
decides; but she did not elaborate on the type of data. T2 and T3 both stated they did not
know how the decision for single-sex grouping had been made or what data sources had

been consulted in the process.



