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Slide 41

Slide 42
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Keep in touch...

In the next three days, you will receive a link to a website with contact
information, copies of all posters and resources, and a blog for any
communication you care to carryout until we meet again.

This website is solely intended as support and connection...

No homework, no extra work is required

Slide 43

Thank you for your work!

Slide 44
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Session 2: Moving Along
A detailed overview of each part of the session is outlined below. Resources are inserted
and shaded in gray.

Two weeks before Session 2:
Send a letter to all participants (pasted below).

Dear R

Thank you for attending Session 1 of the New Teaching on the Prairie Seminar. I hope
that you found the day to be enjoyable and useful to your teaching practice. I wanted to
give you a little information about Session 2 so you can think about how you want to
spend your working time in the afternoon. We will be focusing on areas of support for
new teaching in the morning, and in the afternoon, you will have time to work on
something that you can use when you return to you classroom. Similar to the afternoon
session of Day 1, you will also have access to resources and colleagues so that you can
collaborate, solicit feedback, and focus on just one thing.

Some suggestions for areas of focus for your working time might include the following:
Preparing for a substitute teacher

Researching classroom design ideas

Outlining a unit that you will be implanting soon

Working with another teacher to design a lesson with a common assessment

Writing an assessment that is aligned with learning objectives

Differentiating an existing lesson to include activities for early finishers

Preparing for parent-teacher conferences

Designing a learning center

Feel free to contact another teacher in the group to plan a collaborative effort — maybe
you can work together to design a lesson, activity, or assessments.

If possible, please let me know what area you have selected so that I can make sure I
have resources available for you. If you have questions, please do not hesitate to contact

me. [ am excited to have the group together again soon.

Thanks so much for your participation during this busy year.

8:00 — 8:45 Introductions and Catching Up

Overview

Slide 2: Objectives for Session 1

Review the objectives, which are listed below:

* Teachers will have the opportunity to build connections with colleagues.

* Teachers will compare their teaching experiences with the phases of first-year
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teaching.
* Teachers will discuss strategies for working with their mentor.
* Teachers will focus on one aspect of their teaching practice.
* Teachers will have the time to reflect on their professional practice.

Slide 3: Reviewing Norms

Slides 4-5: Moving Along

1. Show the progress in pictures. The prairie roses are opening, the fields are growing,
etc.

2. Invite teachers to compare the growth in the pictures to growth in their teaching
practice.

Slide 6: Catching Up
1. Assuming that the new teachers have established a level of familiarity and comfort
with each other, provide a casual time for them to catch up by responding to the
questions on the slide at their tables. Tell new teachers they will be asked to share
highlights from the conversation at 8:30.
2. Invite new teachers to discuss their responses to the following questions. (Until 8:30)
*  What is one thing that happened since the last session that you just have to share
with another new teacher?
* Have you used any of the information or resources from last session? Explain.
* Based on your experience, if you were going to write a “survival guide for new
teachers on the prairie,” what would you include?
3. Ask each table to share the main points of their discussion. Take notes as needed and
make efforts to respond to pertinent needs throughout the day and in planning for the
final session.

8:45-10:30 Phases of First-year Teaching

Objectives:

1. Teachers will review the phases of first-year teaching.

2. Teachers will have the opportunity to discuss their experiences as it relates to
disillusionment.

3. Teachers will explore strategies to move toward rejuvenation and anticipation.

Preparation:

1. Have copies of the descriptions of Moir’s phases of first-year teaching (available
from Los Angeles Unified School District at https://achieve.lausd.net/Page/8346).

2. Prepare a piece of large newsprint and markers for each group of teachers (about 4 to

a group).
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Overview:

Slides 8 -9: Introduction (5 minutes)

1. Move through the overview slides to explain the basics of the Moir’s (1999) phases.
It is likely that the teachers have already reviewed the information with their mentors.

2. Handout descriptions of phases or direct teachers to the New Teacher Center website.

3. Explain that according to Moir’s (1999) description, they should have experienced
anticipation and survival by the time they meet for this session. Provide teachers time
to review the descriptions of anticipation and survival.

Slides 10 - 11: Phases on the Prairie (30 minutes)

1. Invite each group of teachers to use words, symbols, or pictures to depict the part of
the line that zooms in on their collective experiences that relate to the anticipation and
survival phases. Advise the teachers to use Moir’s (1999) descriptions and their
experiences to show the experiences that have contributed to their experiences in the
anticipation and survival phases.

2. After 20 minutes, invite the teachers to tour the tables and discuss similarities,
differences, and insights. (15 minutes)

3. Discuss as a group. (15 minutes)

Slide 12: Results from the Teaching on the Prairie Study (10 minutes)

Share some of the findings from the study: References to survival and anticipation more
frequent in the fall than spring; References to disillusionment did not change
significantly; not many references to reflection. For most teachers, working with a mentor
provided supports through the challenging times.

Slides 13 — 17: Using and Building Supports (30 minutes)

1. Acknowledge the fact that some of the survival characteristics are self-perpetuating.

2. Start with the Survival Stage. Review the definition of survival and remind teachers
that surviving is a good thing, but it can be exhausting!

3. Ask the teachers to brainstorm strategies that would reduce the challenges associated
with the survival phase. Hand out post-it™ notes to each table. Invite teachers to
write one strategy on each post-it™ note and place it on their poster close to the
factor that the strategy addresses. Remind them that big changes are great, but often,
small changes can make a big difference.

4. Ask table groups to share what they think are the most effective strategies. Promise

new teachers that a photo of each poster will be shared with all.

Share the “Staying alive” slides with strategies from other resources.

6. Own it! Ask teachers to grab on to the suggestions that seem the best fit for them and
tell someone what they will do to build teacher resilience and not only survive but
thrive.

7. Wrap up — explain that we will address disillusionment next time, but that most of the
same strategies will be helpful when working through disillusionment.

N
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10:30 — 11:45 Working with a mentor
Objectives:

1.

2.
3.

4.

Teachers will explore the four types of mentoring support (as identified by Lipton and
Wellman (2001) and described by Boogren (2015).

Teachers will discuss the value of receiving support in these areas.

Teachers will discuss ways they can seek specific support from their mentors and
others.

Teachers will discuss how they can focus on different areas of support while
completing the requirements of teacher observations.

Preparation:

1.

2.

Before this session, ask the teachers to identify the evaluation rubrics used at their
schools.

Have descriptions of domains associated with classroom instruction and classroom
environment on hand for each evaluation tool.

Overview:
Slides 19 — 25: Understanding Types of Mentoring Support (45 minutes)

1.

2.

5.

Review the description for each type of support to include physical, emotional,
instructional, and institutional (Boogren, 2015)

Facilitate a whole group discussion to identify what the need for support “looks like”
in their rural schools. Solicit specific examples and emphasize that it is normal and
expected that new teachers will require support in these areas.

Click on the American Gothic image, and acknowledge that it is easy to fall into the
mode of “I can do it myself” and “I don’t want to bother anyone.”

Click on the Support on the Prairie slide and invite teachers to focus on the areas of
physical and emotional supports and brainstorm things they could be asking their
mentors or colleagues to receive more support. Provide examples as necessary by
drawing from the NDTSS mentor training handbook (ESPB, 2016).

Share ideas and insights.

Slide 26 - 28: Targeting Areas of Support When Observing Other Teachers (30 minutes)

1.

2.

3.

Ask teachers at each table to brainstorm specific areas of focus for physical and
instructional aspects of teaching. (10 minutes)

Guiding Question: What specific areas could you focus on to benefit your classroom
environment and practice?

Hand out the evaluation rubric domain descriptions for instruction and classroom
environment to provide more ideas for teachers to consider (Provide each teacher
with the appropriate rubric to coincide with the evaluation model used for his or her
district). Ask them to summarize their brainstorming on a list for “Physical Support”
and “Instructional Support” and post on the walls. (20 minutes)
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11:45 — 12:45 Lunch and Discussion

Objectives:

1.
2.

Teachers will continue to discuss areas and sources of support.
Teachers will focus on opportunities that are available during observations.

Preparation:
Provide bag lunches for new teachers.

Overview:
Slide 29: Thinking About Support (40 minutes)
Invite teachers to discuss the areas of support from the following perspectives:

* Support they have received from their mentors, colleagues, and others
¢ Support they could seek out from mentors, colleagues, and others
e Support they could offer to each other

Slide 30: Dessert (20 minutes)

1.

Watch 11 minute “mentoring” video on Teaching Channel
https://www.teachingchannel.org/videos/mentoring-for-new-teachers

Invite teachers to discuss their reactions to the information and ideas presented in the
video.

12:45-2:30 Collaboration and Focus on Teaching Practice

Objectives:

1.

Teachers will have the chance to share experiences and seek resources in small
groups based on teaching context.

2. Teachers will have the time to begin to develop one activity or resource they can use
in their classroom practice.

3. Teachers will have the opportunity to conduct professional conversations.

Preparation:

1. Depending on the size of the group, be prepared to suggest various breakout
conformations based on grade level and/or content areas.

2. Depending on responses to letter sent to participants, have resources available.

3. Have evaluation rubrics available.

Overview:

Slide 32: We Walk Many Walks

Introduce this activity by explaining that as teachers, we walk to the office with reports
and grades, we walk to our classrooms with our lessons, we walk to the games and other
extracurricular activities as spectators or advisors, we walk out of our classroom leaving
work for a substitute, and we walk to meet parents to discuss their children’s learning.
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Slide 33: Pick One Path (90 minutes)

1. Explain that the teachers have the next hour and a half to focus on one thing they
would like to accomplish that they can use in their teaching practice before the next
session.

2. Explain that during the sharing time, they will be asked how their focus will improve
student learning in their classroom.

Slide 34: Celebrate (15 minutes)
Ask teachers to shout out their progress and plans for using what they developed and how
it will improve student learning in their classroom.

2:30-3:00 Using Reflection and Building Your Teaching Identity

Objectives:

1. Teachers will think about reflection as described by Charlotte Danielson (2007).

2. Teachers will increase their understanding about how reflection can take place during
conference time with mentors.

Overview:

Slide 35: Teaching Identity and Reflection (5 minutes)

1. Acknowledge the fact that reflection is a skill that we can continue to build
throughout teaching career.

2. Propose that even during this busy first-year, when it does not seem there is time to
do one more thing, taking time for reflection is worth it.

3. Remind teachers that reflection can be done with the mentor during conferencing time
as well as individually and with other colleagues.

Slide 36 — 37: Reflection (5 minutes)
Ask for examples of how reflection has helped them so far this year.

Slide 38: Connecting Observations, Reflections, and Identity (5 minutes)
Share findings from Kane’s (2013) research.

Slide 39: During Your Busy days (15 minutes)

Ask teachers the following questions and ask them to discuss at their tables.

* How can you increase reflection opportunities while also conferencing with your
mentor?

* How can you use reflection to bolster emotional support for you?

3:00-3:15 Evaluation, reminders, wrapping up

Overview:
1. Give time to teachers to complete the evaluation (pasted below).
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2. Thank teachers for their hard work. Encourage them to keep in touch. Facilitate

4.

sharing of resources and contact information through the development of a course-
specific Google Site.

. Let teachers know they will receive a reminder before the next session to bring

something with them that they want to focus on for their teaching practice. They will
have at least an hour and a half to work on this focus — individually, but with access
to others for collaboration and support.

Make a list of the evaluation models each school uses to prepare for session 3.

Session 2 Evaluation:

Please rate the following comments following the scale below:

—

2
3
4

6.

7.

: strongly disagree
: disagree

: agree

: strongly agree

Since the last session, I have contacted at least one teacher from
participating in this seminar to discuss some aspect of teaching.
Since the last session, I feel I am better equipped to seek and respond to
feedback from my mentor.

Since the last session, I have used one or more tools that I researched or
learned about during lunch and our work time.

I have a better understanding of the causes and results of the survival phase of
first-year teaching.
I have at least one specific idea of how I will effectively deal with the
survival phase of first-year teaching.
I made enough progress during the afternoon work session that I will be
able to put my work into action in the next week.
This session has been a valuable use of my time.

Please answer the following questions.
8. What has been the most valuable part of this session?

9. What has been the least valuable part of this session?

10. What suggestions do you have to improve the next session?

Thank you so much for sharing your insights and ideas. Your feedback will be reviewed
and seriously considered as plans for the next sessions are finalized.
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Session 2 Presentation: Moving Along

New Teachers on the Prairie Seminar
Multiple Supports for NDTSS Participants in Rural Schools

SESSION 2: MOVING ALONG

Slide 1

Objectives for the day

Teachers will have the opportunity to build connections with colleagues
Teachers will compare their teaching experiences with the phases of first-year teaching.

Teachers will discuss strategies for working with their mentor.

-~ W

Teachers will focus on one aspect of their teaching practice.

5. Teachers will have the time to reflect on their professional practice.

Slide 2
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A reminder of the norms

* Building a culture of support

*  Working toward positive solutions
* Celebrating progress

* Being real

* Discussing as respectful professionals

Slide 3

Moving along....

Slide 4
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Moving along....

Slide 5

Catching up

Grab a cu%of coffee, and catch up by discussing the following
at your table.

* 1. What is one thing that happened since the last session
that you just have to share with another new teacher?

* 2. Have you used any of the information or resources from
last session? Explain.

* 3. Based on your experience, if you were going to write a
“survival guide for new teachers on the prairie,” what would
you include?

Photo Credit: "Pretty in Blue” by anokarina. Retrieved from Flickr at https://www. flickr.com/photos/anokarina/6869833257

Slide 6
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PHASES OF FIRST-YEAR TEACHING

Slide 7
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Phases of First-Year Teaching Overview

* Proposed by Ellen Moir, in an article published in the newsletter
for the California New Teacher Project in 1990 by the California
Department of Education.

* Based on the extensive work with new teachers through the Santa
Cruz New Teacher Project (Moir, 2011).

* Describes five phases that most new teachers experience during
their first-year (Moir, 2011).

Moir, E. (2011). Phases of first-year teaching. Retrieved from the Los Angeles Unified School District eNews Page: https://achieve.lausd.net/Page/8346

Slide 8
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Phases of First Year Teachers’
Attitude Towards Teaching

Anticipation Anticipation

Reflection

Survival

Rejuvenation

Disillusionment

Aug Sept Oct Nov Dec Jan Feb Mar Apr May June July

Image Credit: Moir, E. (2011). Phases of first-year teaching. Retrieved from the Los Angeles Unified School District eNews Page: https://achieve.lausd.net/Page/8346

Slide 9
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Discuss and Draw — Phases on the Prairie

Anticipation
\\
Survival Zoom in
on anticipation
and survival

=

Slide 10
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Phases on the Prairie
* What did you learn?

* |Is there comfort that comes from reviewing the phases
and discussing them with other first-year teachers?

* What are the common themes that appeared?
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Slide 11

Teaching on the Prairie Results

* Teachers experienced all phases throughout the year, and working with a mentor helped to
level the challenges for most participants in the study.

* An analysis of six sets of conference logs showed that references to the stages changed for
most phases.

WEALL

Phases of First-Year Teaching

Moir's Phases of First-Year Teaching

Frequency of references to phase

Slide 12
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Using and Building Supports
START WITH SURVIVAL

Definitions

* “continuing to live or exist especially in spite of difficult conditions.
(merriam-webster.com)

*  “Stayin’ alive”

(Bee Gees and vocabulary.com)
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Slide 13

Using and Building Supports

In addition to working with your mentor, what are other ways you can reduce
the challenges associated with the survival phase?

Phases of First-Year Teaching

Photo Credit: "Glasses" by Juni. Retrieved from Flickr at https://www.flickr.com/photos/freshfruit/6964927155

Slide 14
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Staying alive through the survival stage.

* Keep reminding yourself that you won’t stay in this phase forever.

* Ask someone for support.

Ex. | am really struggling in the survival phase right now, can you help me to remember this won’t last
forever? Chocolate would help too.”

* Ask the “how-to” questions right away.
Don’t spend 15 minutes trying to figure out how to make the copy machine staple and copy on both sides.

* Ask a teacher to share a resource with you.
Sometimes you don’t have to reinvent the wheel.
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-- Suggestions based on recommendations for mentors in the book Supporting Beginning Teachers.

Boogren, T. (2015). Supporting Beginning Teachers. Bloomington, IN: Marzano Research

Slide 15

Staying alive through the survival stage.

* Develop a network of support from former classmates, friends, family, and colleagues.

*  When observing other teachers, watch for successful teaching that you can develop in your
practice.

* Seek help from parents, former classmates, administration, and colleagues.

* Take care of yourself - sleep, physical activity, and outside interests can make a big
difference.

* Hold on to optimism — balanced with realism

* Practice reflection to use frustrations as an opportunity to plan to do things differently next
time.

Phases of First Year Teaching

-- Suggested based on research on resilience for new teachers by Melanie Tait, 2008.

Tait, M. (2008). Resilience as a contributor to novice teacher success, ¢ i andr ion. Teacher Education Quarterly, 35(4), 57-75. Retrieved from
http://wwaw.tegjournal.org/

Slide 16
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Own it!

Tell someone what you are going to do to build
your teacher resilience and not only survive, but
thrive.
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Slide 17

WORKING WITH A MENTOR

“The task ... is not to make teaching easy; that is probably impossible, given the realities of life.
" (Danielson, 2007, p. 175.)

Danielson, C. (2013). Fromework for teaching evaluation instrument {2013 ed.). Retrieved from the Danielson Group website: http://www.loccsd.ca/~div15/wp-
content/uploads/2015/09/2013-fr k-for-teaching: luation-instrument.pdf

Slide 18
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Mentoring for New Teachers

“Teaching is not an easy job,
period. But it is rewarding — or at
least it can be.”

Working with a Mentor

Danielson, 2007, p. 175

Danielson, C. (2013). Framework for teaching evaluation instrument {2013 ed.). Retrieved from the Danielson Group website: http://www.loccsd.ca/~div15/wp-
content/uploads/2015/09/2013-f rk-for-teaching-evaluation-instrument.pdf
Slide 19

Understanding types of mentoring support

According to Lipton and Wellman (2001), there are four types of support that new teachers
need:

Physical support
Emotional support

Instructional support

s~ W

Institutional support
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Boogren (2015) provides information about each type of support.

ogren, 1. . Supporting beginning teachers. mington, IN: [3T2an0 Research
Lipton, L. & Wellman, B. (2001). Why mentoring matters: A practical guide to | ing-focused relationships. Sh , CT: Mira Via.

Slide 20
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Figuring out the routine and geography of your
setting.
* Supplies

—

(o] * Resources

c

'S+ Procedures

=

© * Classroom set up

==

= * Schedules

3
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= Boogren (2015)

Boogren, T. (2015). Supporting beginning teachers. Bloomi IN: Marzano Research

Slide 21

Learning how to cope with the stresses and
expectations of teaching

Emotional Support

* Exhaustion

* Doubt

* Feeling behind
* Fighting illness

* Questioning career choice
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Boogren (2015)

Boogren, T. (2015). Supporting beginning teachers. Bloomington, IN: Marzano Research

Slide 22
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Always striving to improve your practice.

Instructional Support

* Discerning what isn’t working in a lesson
* Learning the language of education

* Using data to inform instruction

* Providing feedback to students

* Using evaluation rubrics to guide progress and measure growth

Working with a Mentor

Boogren (2015)

Boogren, T. (2015). Supporting beginning teachers. Bloomington, IN: Marzano Research

Slide 23

Developing as a professional in the teaching field

Institutional Support

* Learning about the culture of the school
* Building professional connections
* Professional learning opportunities

* Extracurricular involvement

Boogren (2015)

.
O
+~
o
Q
=
L]
N =
=
=
oTs]
=
-
—
2

Boogren, T. (2015). Supporting beginning teachers. Bloomington, IN: Marzano Research

Slide 24
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Physical Emotional

Working with a Mentor

Instructional Institutional

Slide 25
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When planning
for classroom
observation,
what specific
areas could you
focus on to
benefit your
classroom
environment
and practice?

o |

Slide 27

Would are specific aspects of the classroom
and teaching that you can focus on?
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Thinking about support
As you eat, share ideas about

Support you have received from your
mentors, colleagues, and others

Support you could seek out from
mentors, colleagues, and others

Support they could offer to each other

Photo Credit: "Brown Bag (without staple)” by leffrey Beall. Retrieved from Flickr ath {fwww flickr.com/ph /d jeffrey/4391650061

Slide 29

VIDEO TIME...
What resonates? Desse rt
What can you use?

How would you tailor this video
for teaching in rural schools?

https://www.teachingchannel.org/
videos/mentoring-for-new-teachers

Photo Credit: "cookie and coffee” by Will Taylor. Retrieved from Flickr at https://www.flickr.com/photos/subsetsum/5517036930

Slide 30




O YOUR TOOL BOX

Photo Credit: "tool box DSC_450" by el cajon yacht club. Retrieved from Flickr at https://www.flickr.com/photos/el_cajon_yacht_club/9335128135

Slide 31

We walk
many
walks...
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Photo Credit: "Is 15 pairs enough | ask myself* by Kit. Retrieved from Flickr at https://wwaw.flickr.com/photos/practicalowl/6667485609

Slide 32
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Pick one path for
now

* Fortoday...

* Pick an area of focus

* Perhaps something you can use later this
week.

* Remember the support you have here,
feel free to collaborate.
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*  You will be asked to share how your work
will improve student learning in your
classroom.

Slide 33

Celebrate your progress!

Time to Work

Slide 34
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YOUR TEACHING IDENTITY: PART 2
USING REFLECTION TO IMPROVE YOUR PRACTICE

Slide 35

« “.. the ability
to reflect on
teaching is the
mark of a true

III

professiona

Danielson, 2007, p. 92

Danielson, C. (2007). Enhancing professional practice: A framework for teaching (2nd ed.). Alexandria, VA: The Association f
Development. ;

Photo Credit: "Reflection” by Susanne Nilsson. Retrieved from Flickr at https://vaww.flickr.com/photos/infomastern/3198

Slide 36
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Insights after reading Danielson’s (2007)
description of reflecting on teaching

« “..although refleciton on practice is a natural activity for all
professionals, doing it well, is a learned skill” (p. 92).

* New teachers may reflect in generalization — the lesson was a
disaster, the lesson was awesome.

* Guiding questions during reflection may inquire:

* What worked well? Why do | think so? How do | know students were
learning?

* What didn’t work as | had planned? Why do | think so?

* What would | do differently next time? How would that make a difference?
Who could | ask for suggestions?

Slide 37
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Connecting observations, reflection, and
developing teacher identity

* According to a study by Kane and Francis (2013)
* When new teachers had opportunities to:

* Observe other teachers teaching

* Discuss planning, practice, student learning

* Discuss challenges

Using Reflection

* Discuss strategies to deal with challenges

* “These new teachers reported developing increasing confidence as teachers over the
first-year of teaching and for some, the experience also supported them to reflect
upon and reframe who they were as teachers (Kane & Francis, 2013, p. 371).

Slide 38
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During your busy days...

* 1. How can you increase reflection opportunities while also
conferencing with your mentor?

» 2. How can you use reflection to bolster emotional support for
you?
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Keep in touch...

* In the next three days, you will receive a link to a website with contact
information, copies of all posters and resources, and a blog for any
communication you care to carryout until we meet again.

This website is solely intended as support and connection...
No homework, no extra work is required

Before the next session, you will receive a reminder to bring something with
you that you want to focus on for your teaching practice — could be a lesson, a
unit overview, an assessment, etc. More details to come.

Slide 41

Thank you for your work!

Slide 42
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Session 3: Reaching Out and Moving Forward
A detailed overview of each part of the session is outlined below. Resources are inserted
and shaded in gray.

Two weeks before Session 3
Send a letter to all participants (pasted below).

Dear R

Thank you for attending the first two sessions of the New Teaching on the Prairie
Seminar. I hope that you found the days to be enjoyable and useful to your teaching
practice. Once again, | want to give you a little information about Session 3 so you can
think about how you will to spend your working time in the afternoon.

We will be focusing on the first-year teaching phases of disillusionment and rejuvenation.
We will also spend quite a bit of time talking about the evaluation rubric your school is
using. [ have a list of the evaluation models that participating teachers’ schools are using.
We will focus on the domain related to instruction. If you have time, feel free to review
that domain to see what area you would like to focus on during your afternoon work
session, but this is not required.

During the afternoon work session, you will have an hour and a half to work on a
strategy, lesson, or other activity that focus on one component of the instruction domain
of the evaluation rubric your school has adopted. Feel free to contact another teacher in
the group to plan a collaborative effort — maybe you can work together to design a lesson,
activity, or assessments.

If you have questions, please do not hesitate to contact me. I am excited to have the group
together again soon.

Thanks so much for your participation during this busy year.

8:00 — 8:45 Introduction and Catching Up
Overview:

Slide 2: Objectives for Session 3
1. Review the objectives, which are listed below:

* Teachers will reestablish connections with colleagues.

* Teachers will explore resources that are available at the state level and beyond.

* Teachers will build an understanding of the disillusionment phase and discuss
strategies to move to the rejuvenation and anticipation phases.

* Teachers will focus on one aspect of their teaching practice.
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e Teachers will have the opportunity to reflect on ways to deal with isolation in
their teaching context.

Slide 3: Reminder of norms

Slides 4 — 5: Reaching out

1. Show the progress in pictures. The prairie roses are both open, the fields are
blooming, etc.

2. Invite teachers to compare the growth in their teaching practice and opportunities to
reach out beyond their classrooms — or at least consider doing so in the near future.

Slide 6: Catching Up (Until 8:30)

1. Assuming that new teachers have established a level of familiarity and comfort with
each other, provide a casual time for them to catch up by responding to the questions
on the slide at their tables. Tell the teachers they will be asked to share highlights
from the conversation at 8:30.

2. Invite new teachers to discuss their responses to the following questions.

*  What is one thing that happened since the last session that you just have to share
with another new teacher?

* Have you used any of the information or resources from last session? Explain.

* Based on your experience, if you could bring in any expert to provide information
you could use in your classroom, what topic would you focus on?

* Ask each table to share the main points of their discussion. Take notes as needed
and make efforts to respond to pertinent needs throughout the day and in planning
for the final session.

8:45-9:45  The Phases of First-year Teaching

Objectives:

1. Teachers will have the opportunity to discuss their experiences related to
disillusionment. Teachers will review the phases of first-year teaching.

2. Teachers will review the phases of first-year teaching.

3. Teachers will have the opportunity to discuss their experiences related to
disillusionment.

4. Teachers will explore strategies to move toward rejuvenation and anticipation.

Preparation:

1. Make sure to have copies (distributed during session 2) of Moir’s phases of first-
year teaching (available from Los Angeles Unified School District at
https://achieve lausd.net/Page/8346).

2. Copy a “four corners” discussion sheet for each table.

Copy a “Hang on” handout for each participant.
4. Have evaluation rubrics on hand — focus on instructional practice.

(98]
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Overview:

Slide 8: Overview of the Phases

1. Remind teachers that last session, we focused on survival, and that today, we will
focus on understanding and moving through the disillusionment phase.

2. Handout descriptions of phases or direct teachers to the New Teacher Center website.
Review the section on disillusionment.

Slide 9: The Disillusionment Phase (10 minutes)

1. Invite each table to discuss their responses to the questions about the disillusionment
phase, which are listed below.
* How does disillusionment differ from survival?
* To what extent have you experienced this phase?
* How do you cope?
*  What would help?

2. Ask teachers to summarize the factors that correspond to each question by jotting
notes in the “Four Corners” handout.

3. Facilitate a large-group discussion on their findings.

Four Corners handout for teachers to take notes during discussion

How does disillusionment differ from survival? To what extent have you experienced this
phase?

How do you cope? What would help?

Slides 10 — 13: Disillusionment (15 minutes)
1. Go through slides as needed to review some of the causes, results, and supports that
are related to this phase.
e Contributing factors to disillusionment
* Results of the phase
* Supports
2. Invite teachers to discuss the information related to the phase of disillusionment using
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the questions below as guides.
*  What did you learn?

* s there comfort that comes from reviewing the phases and discussing them with
other first-year teachers?

*  What are the common themes that appeared in your discussion?

Slide 14: Results from the Teaching on the Prairie Study (5 minutes)

1.

Ask teachers for their insight as to why disillusionment seemed to show up
consistently through both semesters among new teachers in rural schools. (It is
possible that in the spring many extracurricular activities as well as standardized
assessments and other activities and obligations tend to spread everyone in small
schools very thin).

Most teachers reported that working with a mentor was important in getting through
this part of their first-year. Some reported that once they started to trust their mentors,
the support was even more meaningful.

Slides 15-16: Coping with Disillusionment (15 minutes)

1.

2.

Use discussion to identify examples of how working through specific issues with a
mentor in a reflective manner can help make this phase seem manageable.

Make the analogy to winter snowstorms on the prairie and using a rope to find the
way back from the barn.

Handout “Hang On” (see below) and provide time for teachers to discuss and
complete.

Help new teachers think of specific things they can do when things seem like a
blizzard in their life.
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Hang on...
When things get tough, when you are questioning yourself, when you don’t what to
do next, do one thing or another.... (see below)

Best strategies for self-care

Songs to see me

h the fough
froughhetoug

Lifelines: Whom will you call?

Jour mantsr has you coversd...

How can you let your mentor you need support?

Slides 17 - 20: From Disillusion to Rejuvenation (15 minutes)

1. Start with the quote “Having a bad lesson doesn't make you a bad teacher. We all
have off days. It's what you do afterwards that makes the difference” (Stock, 2016).

2. Review visual of phases and emphasize that the rejuvenation phase has ups and
downs.

3. Ask why this is a good time to focus more closely on the challenges of teaching
practices? (When teachers are not in survival or disillusion phases, they are better
equipped to focus on challenges associated with improving teaching practice.
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9:45-10:30 Working with a Mentor

Objectives:

1. Teachers will have the opportunity to review one aspect of their evaluation rubric
with a growth mindset.

2. Teachers will explore how they can work with their mentor to improve specific
aspects of their teaching practice.

Preparation:
Make sure that teachers have a copy of the evaluation model used by their schools. It is
not necessary to have the entire rubric, just the portion dealing with classroom practice.

Overview:

Slides 21 - 25: Using the Rubrics with a Growth Mindset (25 minutes)

1. Ask teachers to form groups according to evaluation models used by their schools.
(For the most part, ND uses Marshall, Marzano, or Danielson.)

2. Go to the “GROWTH?” slide and discuss the format of the rubrics moving from basic
to proficient, and how this progression can guide growth.

3. At the “Learning the language of your rubric” slide, encourage teachers to discuss
things that do not make sense about the evaluation rubric their school uses. This could
be anything from vocabulary to organization to the way it is used. Have teachers
make a list to take back to their mentors and discuss. Suggest that they report their
findings on the seminar website.

4. At the “Looking at your evaluation rubric as a guide” slide, propose that teachers shift
their focus from some of the “judgmental” terms on evaluation rubrics and view the
descriptions as a guide. If teachers are not currently implementing a practice, they can
progress from “starting” and use the language of the rubric to mark improvements. It
might be helpful to ask teachers how they feel about getting a “1” or “0” on the
evaluation rubric. If this feels like a failure to some of them, suggest that they try to
reframe and think of it as a logical beginning place for some aspects of teaching that
they didn’t learn in their pre-service experience.

5. Provide time for teachers to work in pairs to focus on one part of their evaluation
rubric. Ask them to discuss what the progress of descriptions would “look like” in
their classrooms.

6. Ask teachers how they can use support from their mentors to move to the next level
on the rubric.

10:30 — 11:45 Exploring Supports that Fit Your Needs

Objectives:

1. Teachers will collaborate to focus on one aspect of first-year teaching.

2. Teachers will review and explore resources associated to one essential question posed
on the video that will be featured from the Teaching Channel.

3. Teachers will share what they learned and how it can apply to their teaching
experience.
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Preparation:

1. Prepare “Breadcrumb trail” handouts for each participant (pasted below).

2. Make sure there are computers and Internet connections.

3. Ifpossible, provide breakout rooms for small groups.

Overview:

Slide 26: Exploring Supports

1. Ask teachers to respond to the Shulman (2004) quote about the complexity of
teaching.

2. Explain that although it is true that teaching can be complex, demanding, challenging,

and overwhelming, it becomes less so with collaboration, support, and focus on
progress.

Slide 27-28: To the Teaching Channel (75 minutes)

1.

3.

4.

Go to the “Pick a Piece” slide and explain that the Teaching Channel has organized a
section of their website to help teachers answer the four essential questions listed on
the slide. Invite teachers to select the question that seems most pertinent to their
practice. Divide teachers into groups by questions they select with all teachers who
selected the same question in one group. Divide into subgroups if needed so there are
no more than five teachers in each group.

Introduce the “Breadcrumb trail” strategy to taking notes by explaining that it can be
easy to get lost when digging into a website of resources. Invite teachers to keep a
record of where they have been and where they might want to return by using the
guide (pasted below) to keep track of their travels through the resources.

Inform teachers they will be breaking into groups of teachers from each group in a
jigsaw activity to share the highlights of what they learned.

Send teachers to separate areas to explore one of the essential questions from the New
Teacher Survival Guide at the Teaching Channel.
(https://www.teachingchannel.org/new-teacher)



Record your path so you can come back again.

s

Information to come back to:

28

Information to come back to:

3%

Information to come back to:

4

Information to come back to:

S.

Information to come back to:

6.

Information to come back to:

(Name)

(Name)

(Name)

(Name)

(Name)

(Name)

Quoles To remember:
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Other notes...

11:45 - 1:15 Lunch and Discussion

Objective:
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Teachers will show and discuss what they learned while exploring the Teaching Channel

resources.
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Preparation:
Provide bag lunches for the teachers.

Overview:

Slide 29: Thinking About Support (45 minutes)

1. Encourage teachers to divide themselves into small groups that include teachers who
focused on all four essential questions.

2. Invite teachers to share what they learned with a focus on instructional practices.

Slide 30: Screen Time (45 minutes)

1. Stay in groups, and encourage teachers to show the sites and videos that were most
meaningful. (20 minute)

2. Discuss how topics that were covered align to the evaluation rubrics they reviewed
earlier (25 minutes)

1:15-3:00 Collaboration and Focus on Teaching Practice

Objectives:
1. Teachers will select one specific area to target for growth.
2. Teachers will seek resources to support them in that area.
3. Teachers will share their ideas and make a plan to work towards growth as
measured by the evaluation rubric their school uses.

Preparation:
Prepare a copy of “Reaching Out and Moving Forward” for each teacher.

Overview:

Slides 31-33: Reaching Out (15 minutes)

1. Explain that we grow at different rates at different times in our teaching career. Just
as we had growth spurts during childhood and adolescence, we have professional
growth spurts as well. We also have times that seem like we are not making any
progress. Those can be the times that self-care and patience are crucial. Those can
also be the times when we are making progress that will lead to a future growth spurt.

2. Explain that the teachers will have time to explore one specific area they would like
to focus on for growth that allows them to reach out beyond their classroom and
school by collaborating, attending professional learning opportunities, or other means
to plan and measure growth in one area.

3. Hand out the “Reaching Out and Moving Forward” guide (pasted on next page) and
explain that these are steps that will help them develop a SMART goal (describe as
needed) for their progress. Explain the components of the guide as needed — have an
example ready to share if needed.
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Slide 34: Time to work (45 minutes)
Provide time for teachers to work on their plan, research their resources, and complete
their guide.

Reaching Out and Moving Forward

1. Identify the item you have selected with enough clarity to find it again:

2. Describe the level of your current practice for this item:

3. Describe the level of practice you will attain by completing the sentence

below:
By (date), I will reach the level
of the itew listed above.

4. Describe how meeting this goal will improve your teaching practice:

5. Identify the steps that you will take to meet this goal:

6. Identify resources (in addition to your mentor) that you will use to reach
this goal:

7. Describe how your mentor can help you reach this goal:

8. Describe how you will celebrate when you reach this goal:

Will you share your progress on the course website?

Slide 35: Writing a SMART goal (15 minutes)
1. Review and provide examples as needed.
2. Give teachers time to convert the information on their “Reaching Out” guide to a
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SMART goal.
Ask teachers to share their goals with each other at the table.

Slides 36-37: Sharing (30 minutes)

1.

Ask teachers to explain the resources they will use to reach out and move forward to
meet the goal. Keep track of the resources and facilitate the discussion to highlight
the benefits of reaching out — especially in a rural setting where isolation can be a
factor.

Ask teachers to explain how they will celebrate reaching this goal. Record and post to
the seminar website. Emphasize the benefits of sharing and celebrating successes —
large and small.

3:00-3:30 Evaluation, reminders, wrapping up

1.

Remind teachers of their journal writing the first day and that they are becoming the
teachers they want to be through continuous growth.

Give time to teachers to complete the evaluation (pasted below).

. Thank teachers for their hard work. Encourage them to keep in touch. Facilitate

sharing of resources and contact information through the development of a course-
specific Google Site.

Encourage them to seek ways to stay connected, reach out, work with their mentors,
and celebrate their successes.

Session 3 Evaluation:

Please rate the following comments following the scale below:

—

2
3
4

: strongly disagree
: disagree

: agree

: strongly agree

Since the last session, I have contacted at least one teacher from
participating in this seminar to discuss some aspect of teaching.
I have improved the way I communicate with my mentor because of the
information we have covered in these sessions.

I have used one or more resources that I have explored or learned about
during these sessions.
I have a better understanding of the causes and results of the disillusionment
phase of first-year teaching.
I have at least one specific idea of how I will effectively deal with the
disillusionment phase of first-year teaching.
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6.

7.

I have a better understanding of how to use my school’s evaluation rubric
as a tool for growth.
This session has been a valuable use of my time.

Please answer the following questions.

8. What has been the most valuable part of this session?

9. What has been the least valuable part of this session?

10. What suggestions do you have to improve the next seminar for new teachers?

Thank you so much for sharing your insights and ideas. Your feedback will be reviewed
and seriously considered as plans for the next seminar is finalized.
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Session 3 Presentation: Reaching Out

Multiple Supports for NDTSS participants in rural schools
SESSION 3: REACHING OUT

Slide 1

Objectives for the day

* Teachers will reestablish connections with colleagues.
* Teachers will explore resources that are available to you at the state level and beyond.

* Teachers will build an understanding of the disillusionment phase and discuss strategies to
move to the rejuvenation and anticipation phases.

* Teachers will focus on one aspect of your teaching practice.

* Teachers will have the opportunity to reflect on ways to deal with isolation in their teaching
context.

Slide 2
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A reminder of the norms

* Building a culture of support

* Working toward positive solutions

* Celebrating progress

* Being real

* Discussing as respectful professionals

Slide 3

Reaching out ....

Slide 4
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Reaching out....

Slide 5

Catching up

Grab a cup of coffee, and catch up by discussing the
following at your table.

1. What is one thing that happened since the last session that
you just have to share with another new teacher?

2. Have you used any of the information or resources from
last session? Explain.

3. Based on your experience, if you could bring in any expert
to provide information you could use in your classroom, what
topic would you focus on?

Photo Credit: "Pretty in Blue” by anokarina. Retrieved from Flickr at https://www.flickr.com/photos/anokarina/6869833257

Slide 6
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PHASES OF FIRST-YEAR TEACHING

Slide 7

Last session, we focused on
survival.

Phases of First Year Teachers’
Attitude Towards Teaching

Anticipation Anticipation

Reflection

Survival

Rejuvenation

Today's focus will be on
moving through
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rejuvenation and
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With the help of reflection.

Image Credit: Moir, E. {2011). Phases of first-year teaching. Retrieved from the Los Angeles Unified School District eNews Page: https://achieve.lausd.net/Page/8346

Slide 8
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The disillusionment phase...

* How does disillusionment differ from survival?

* To what extent have you experienced this phase?
* How do you cope?

* What would help?

Slide 9

Factors that can contribute to this phase

Exhaustion
Classroom management

“Firsts”
* Parent-Teacher Conferences

* Evaluations
* Standardized assessments
* Grades
(Moir, 2011)

Slide 10

Moir, . (2011). Phases of first-year teaching. Retrieved from the Los Angeles Unified School District eNews Page:
https://achieve.lausd.net/Page/8346
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Results of living in the disillusionment phase

*Doubt

*Stress and physical problems

* Questioning career choice

*Struggles finding a balance between personal care and
professional responsibilities

*The need for emotional support!

Boogren, T. (2015). Supporting Beginning Teachers. B ington, IN: Marzano Research

Slide 11

Supports through disillusionment

* Check in with mentor and other supportive colleagues daily (or more)

* Celebrate successes

* Write down your successes and review them frequently

* Some teachers find help from a journal or a double journal with their mentor or other colleague
* Remember that this is a temporary phase of teaching

* Remember you are embarking on a huge learning curve that will level off

* Seek assistance in increasing efficiency

* Don’t be afraid to ask teachers to share resources

* Check with your mentor to develop realistic, feasible, short-term goals

* Be on guard - this phase can return — be ready for it and know that it won't last

Boogren, T. (2015). Supporting Beginning Teachers. Bl ing IN: Marzano Research

Slide 12
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Phases on the Prairie
What did you learn?

Is there comfort that comes from reviewing the phases and
discussing them with other first-year teachers?

What are the common themes that appeared?
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Slide 13

Teaching on the Prairie Results

A review of conference logs showed references to disillusionment during both spring and fall
semesters with high consistency, but more in the spring than in the fall.
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Slide 14
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Reflection and getting through
disillusionment

Phases of First-Year Teaching

Slide 15

What can serve as your rope?

Phases of First-Year Teaching

Slide 16
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From disillusion to rejuvenation

“Having a bad lesson doesn't make you a bad
teacher. We all have off days. It's what you do

afterwards that makes the difference.”

Josh Stock, 2016

Josh Stock. (2016, September 6). Having an off day: A letter to new teachers. [Web log post]. Retrieved from Edutopia at https://www.edutopia.org/blog/having-an-
off-day-josh-stock]

Slide 17
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Phases of First Year Teachers’
Attitude Towards Teaching

Anticipation Anticipation

Survival Reflection

Rejuvenation

Disillusionment

Aug Sept Oct Nov Dec Jan Feb Mar Apr May June July

Rejuvenation

Often follows time of rest and
renewal (winter break).

Ready to move on

Understanding the teaching
context better

Accepting some things

Relief at completing first part of
the school year

A time of struggles and
celebrations.

Moir, 2011

Image Credit: Moir, E. {2011). Phases of first-year teaching. Retrieved from the Los Angeles Unified School District eNews Page: https://achieve.lausd.net/Page/8346

Slide 18
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Rejuvenation
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Slide 19

Rejuvenation

A time to celebrate progress

A time to focus on teaching strategies

Be prepared for ups and downs along the way

Phases of First-Year Teaching

Slide 20
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WORKING WITH YOUR MENTOR

Slide 21

Growth

Evaluation rubrics can be used for growth as well as
for evaluation.

Look at them with a focus on improvement.

How can the rubrics guide you and help you to
measure your progress?

Slide 22
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Learning the language of your rubric

What doesn’t make sense?

Make a list to take back to your mentor

Slide 23

Looking at your evaluation rubric as a guide

Reframe the categories to consider the progress you make and the goals you set

Slide 24
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Work in pairs with your rubric

* Focus on a section of the rubric associated with teaching
strategies.

* Discuss what each description would “look like” in your
classroom.

* How can your mentor assist you in developing these skills and
practices.

Slide 25

EXPLORING SUPPORTS THAT FIT YOUR NEEDS

Teaching ...
"is perhaps the most complex, most challenging, and most demanding, subtle, nuanced, and frightening
activity that our species has ever invented” (Lee Shulman, p. 504).

Slide 26
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Pick one piece

1. What can | do to prepare for my
first year of teaching?

2. How do | get started with
planning?

3. How do | develop a positive
classroom culture?

4. What small strategies can have
big impacts in my classroom?

The Teaching Channel New Teacher Survival
Guide. Retrieved from https://
www.teachingchannel.org/new-teacher

Photo credit: Puzzled by Jeremy Crow. Retrieved from Flickr at https://www.flickr.com/photos/jhcrow/1967795539/

Slide 27

Use a breadcrumb trail as you explore

Photo Credit: Prairie Trail by Adam Baker. Retrieved from Flickr at https://www.flickr.com/photos/atbaker/31392076036

Slide 28
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Thinking about support
* As you eat, share ideas about

* What you learned as you explored
one question.

Photo Credit: "Brown Bag (without staple)” by leffrey Beall. Retrieved from Flickr at https://www.flickr.com/photos/denverjeffrey/4391650061

Slide 29

Screen time

* Share the best links and D esse rt

information

* Why are these sites useful?

Photo Credit: "cookie and coffee” by Will Taylor. Retrieved from Flickr at https://www.flickr.com/photos/subsetsum/5517036930

Slide 30
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Time to work...

REACHING OUT

Slide 31

We grow
at
different
rates at
different
times

Photo Credit: "Growth Chart” by Christa. Retrieved from Flickr at https://wwuw.flickr.com/photos/christaface/7107377499/

Slide 32
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Focus on one
little thing...

For today...

* Pick one specific item on your evaluation rubric.

* How can you develop a plan to reach out and
move toward the next step.

* Remember the support you have here, feel free
to collaborate.

Photo Credit: "Seedling” by Poppet with a camera. Retrieved from Flickr at https://wvaw.flickr.com/photos/infobunny/6990260933/

Slide 33

But first...

Don't think of your area of focus as an evaluation rubric, think of it as a “scale for measuring
teacher progress” (Boogren, 2015, location 1350 in the Kindle Version Chapter 5)

* Pick an item that is meaningful to you. Perhaps an item you are you currently using or are at
the beginning level.

* Consider working with a partner.

* Write a plan using the “Reach ng Out and Moving Forward” guideline

Boogren, T. (2015). Supporting Beginning Teachers. Bloomington, IN: Marzano Research

Slide 34
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Writing your SMART goal

Specific

Measurable
Achievable
Realistic

Timely

Slide 35

Time to share

Reaching out helps to
minimize the challenges of

isolation.
How will you reach out as you use NP Ll oEn Sty

) N
resources to meet your goal? F N <

Slide 36
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Time to share

Celebration helps to
minimize the challenges of
isolation.

How will you celebrate when you
reach your goal?

Slide 37

You are on the
way to
becoming the
teacher you
want to be.

Enjoy the
journey and
keep in touch!

Slide 38
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Appendix B: Conference Log

- N

CONFERENCE LOG

REV. 06-2012 NORTH DAKOTA
TEACHER
SUPPORT
— SvsTEM
First-year teacher Mentor:
Date Time Duration: School:

Progress from last conference: recommended if you haven’t already touched base on implementation of plans made during last meeting.

What | feel good about: required What feels the most challenging: required

Focus for today: Required

Identify the Domains, Components and Elements you are working with today Required

Evidence: use if needed

Possible solutions: use if needed

Teacher’s next steps: Required Mentor’s Next Steps: Required

Resource ideas: use if needed

Next meeting date: Rrequired

Copied with permission from the NDTSS (2013) Mentor Handbook Levels of
Performance.



Appendix C: Levels of Performance Rubric

Teacher:

Mentor:
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Date:

Grade Level/Content Area:

To be completed after two observations and three face-to-face conferences.
Please complete the following checklist by selecting the most appropriate level for each component. Please

only check one box for each component.

FALL 2013: CURRENT LEVEL OF PERFOMANCE RUBRIC

DOMAIN 1: PLANNING AND PREPARATION

Component 1a

Demonstrating
knowledge of
content and

pedagogy

Teacher displays little
understanding of the
subject or structure of
the discipline, or of
content-related

Teacher's content and
pedagogcal knowledge
represents basic
understanding but
does not extend tc

Teacher demonstrates
solid understanding of
the content and its
prerequisite
relationships and

Teacher's knowledge of
the content and
pedagogy is extensive,
showing evidence of a
continuing search for

backgrounds, skills, or
interests, and does not
use such information in
planning.

skills, and interests,
and attempts to use
this knowledge in
planning for the class
as a whole.

pedagogy. connections with other | connections with other | improved practice.
disciplines or to disciplines. Teacher's Teacher actively builds
possible student instructional practices on knowledge of
misconceptions. reflect current prerequisites and
pedagogcal misconceptions when
knowledge. describing instruction
or seeking causes for
student
misunderstanding.
Current Level of Low Average High Low Average High Low Average High Low Average High
performance
Component 1b
Demonstrating Teacher makes little or | Teacher demonstrates | Teacher demonstrates | Teacher demonstrates
knowiedge of no attempt to acquire partial knowledge of through knowledge of | thorough knowledge of
students knowledge of students’ | students’ backgrounds, | students’ backgrounds, | students’ backgrounds,

skills, and interests,
and uses this
knowledge to plan for
groups of students.

skills, and interests, and
uses this knowledge to
plan for individual
student learning.

Current Level of
performance

Component 1e

Average High

ow Average High

wow Average High

wow Average H“gh

Designing coherent
instruction

Teacher's goals
represent trivial
learning, are unsuitable
for students, or are
stated only as
instructional activities,
and they do not permit
viable methods of

Teacher's goals are of
moderate value or
suitability for students
in the class, consisting
of a combination of
goals and activities,
some of which permit
viable methods of

Teacher's goals
represent valuable
learning and are
suitable for most
students in the class;
they reflect
opportunities of
integration and permit

Teacher's goals reflect
high-level learning
relating to curriculum
frameworks and
standards; they are
adapted, where
necessary to the needs
of individual students,

performance

assessment. assessment. viable methods of and permit viable
assessment metheods of
assessment.
Current Level of wow Average High Low Average High Low Average High Low Average High

Modified with permission from the NDTSS (2013) Mentor Handbook Levels of

Performance.
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DOMAIN 2: THE CLASSROOM ENVIRONMENT

among students, are
negative or inappropriate
and characterized by

from conflict but may
be characterized by
occasional displays of

respectful of the
cultural and
developmental

Component 2a

Creating an Classrcom interactions, Classrcom interactions | Classrcom interactions | Classrcom interactions
environment of both between the are generally reflect general warmth | are highly respectful,
respect and rapport | teacher and students and | appropriate and free and caring, and are reflecting genuine

warmth and caring
toward individuals.
Students themselves

nonexistent or
inefficient, resulting in
the loss of much

been established but
function unevenly or
inconsistently, with

established and
function smoothly for
the most part, with

sarcasm, putdowns, or insensitivity. differences among ensure maintenance of
conflict. groups of students. high levels of civility
among members of the
class.
Current level of Low Average | =igh Low Average | =igh Low Average | =igh Low Average | =igh
performance
Component 2¢
Managing classroom | Classrcom routines and Classrcom routines Classrcom routines and | Classrcom routines and
procedures procedures are either and procedures have procedures have been procedures are

seamless in their
operation, and students
assume considerable

performance

Component 2d

instruction time. some loss of little loss of instruction | respeonsibility for their
instruction time. time. smooth functicning.
Current level of Low Average | High Low Average | High Low Average High Low Average | High

Managing student
behavior

Student behavior is poor,
with no clear
expectations, no
monitoring of student
behavior and
inappropriate response
to student misbehavior.

Teacher makes an
effort to establish
standards of conduct
for students, monitor
student behavior, and
respond to student
misbehavior, but these
efforts are not always
successful.

Teacher is aware of
student misbehavior,
has established clear
standards of conduct,
and responds to
student misbehavior in
ways that are
appropriate and
respectful of the
students.

Student behavior is
entirely appropriate,
with evidence of
student participation in
setting expectations
and monitoring
behavior. Teacher’s
monitoring of student
behavior is subtle and
preventative, and
teacher’s response to
student misbehavior is
sensitive to individual
student needs.

Current level of
performance

ow Average | Hgh

Low Average | *gh

Low Average | *gh

Low Average | *gh
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Component 3a
Communicating with | Teacher's oral and Teacher's oral and Teacher communicates Teacher's oral and
students written communication written communication | clearly and accurately to | written communication

contains errors or is
unclear or inappropriate
to students

contains no errors, but
may not be completely
appropriate or may
require further
explanations to avoid

students, both orally
and in writing.

is clear and expressive,
anticipating possible
student misconceptions.

significant learning, as a
result of inappropriate
activities or materials,
poor representations of
content, or lack of lesson
structure.

only partially, resulting
from activities or
materials of uneven
quality, inconsistent
representations of
content or uneven
structure or pacing.

confusion.
Current level of Low Average High Low Average High Low Average High Low Average High
performance
Component 3¢
Engaging students in | Students are not at all tudents are Students are tudents are highly
learning intellectually engaged in intellectuzlly engaged intellectually engaged engaged throughout the

throughout the lessen
with appropriate
activities and materials,
instructive
representations of
content and suitable
structure and pacing of
the lesson.

lesson and make
material contributions to
the representation of
content, the activities,
and the materials. The
structure and pacing of
the lesson allow for
student reflection and
closure.

quzlity and is not given in
a timely manner.

its timeliness is
inconsistent.

Current level of Low Average High Low Average High Low Average High Low Average High
performance

Component 3d

Using assessment in | Teacher's feedback to Teacher's feedback to Teacher's feedback to Teacher's feedback to
instruction students is of poor students is uneven, and | students is timely and of | students is timely and of

consistently high quality.

consistently high quality,
and students make use
of the feedback in their
learning.

Current level of
performance

Average High

Average High

Average High

ow Average High

Component 4d

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Participating in a
professional
community

Teacher's relationships
with colleagues are
negative or self-serving,
and teacher avoids being
involved in school and

Teacher's relationships
with colleagues are
cordial, and teacher
participates in school
and district events and

Teacher participates
actively in school and
district projects, and
maintains positive
relationships with

Teacher makes a
substantial contribution
to school and district
events and projects
assuming leadership

performance

district projects. projects specifically colleagues. with colleagues.
requested.
Current level of Low Average | =igh Low Average | =igh Low Average | =igh Low Average | =igh
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Appendix D: Interview Protocols and Questions
Synchronous interview protocol

Project: Teaching on the Prairie: Participation in the NDTSS mentoring program and the
experience and effectiveness of new teachers in rural schools

Time of Interview:

Date:

Interviewer: Mary Eldredge-Sandbo
Interviewee pseudonym:

Purpose of the study:

Thank you so much for agreeing to participate in this study. The purpose of this study is
to understand the relationship between participation in the NDTSS program and any
change in the experience and practice of new teachers in rural schools. Although I have
collected, and will analyze, other data from the year, it is not possible to truly understand
the experience of NDTSS participants’ first year of teaching without having the
opportunity to hear what the participants have to say. Therefore, not only do I greatly
appreciate your participation, I want you to know that you are contributing to this study
in a very important way.

The individuals and sources of data being collected:

In addition to this interview, I will also interview two other NDTSS participants from
each of the other three quadrants of the state. I have also sent the same questions via e-
mail to other teachers who also agreed to participate in this study.

I will analyze the responses to the interview questions to look for common and unique
themes that describe the experience of rural teachers who participated in the NDTSS
program during the past school year. In addition, I have collected samples of conference
logs and levels of performance rubrics from other first-year teacher/mentor pairs who
agreed to participate in this study. By analyzing all of the data, I hope to be able to
enhance the understanding of how participation in the NDTSS program affects the
teaching experience.

Handling of the data to protect confidentiality

To protect your anonymity and the anonymity of your mentor, I will use pseudonyms and
only describe your school in terms of the state quadrant and general size of the school. I
ask that you try to refrain from naming your mentor during this interview, but if you do,
please rest assured that I will change it to a pseudonym in all transcripts. I will keep a
copy of the recording on an external storage device but will delete it from my computer
and will not use any identifying information about you or any other people you mention
in the transcript or study. When I am done with the recording, I will place a copy of it and
the transcript in a locked box or file, which will be stored in my home for at least 5 years,
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according to Walden University’s regulations. I will destroy the transcripts by shredding
and the digital copies by deleting them after that time. Although I will not share names or
schools with the NDTSS coordinator, I will invite her to review summaries of my
findings as an extra assurance that I have not breached the confidentiality of any new
teachers, mentors, or schools in the study.

I will record this interview on two different devices just to make sure that [ have a good
quality recording. I will transcribe the entire interview onto a Microsoft Word document
and then I will begin to analyze the data. If you are interested, I will also e-mail you a
copy of the preliminary summary of your interview. This is called a member-check, and I
will ask you to look it over to see if my analysis is consistent with what you meant. After
receiving your feedback, I will make necessary changes before moving forward with the
analysis. If you do not respond with feedback after 10 days, I will move forward with
analysis. The e-mail address to which you will send any correspondence about this
interview is designated for the sole purpose of this study. I will not share your e-mail
address with anyone, and I will delete this account at the end of the study

Length of the interview
I will try to keep this interview to one hour, but I promise we will not go longer than 90
minutes.

Do you have any questions?

Letter of Consent for face to face interviews

Last fall, you signed a letter of consent to participate in this interview. Here is a copy of
that letter for you to review before we begin. I’ll set up the recording equipment while
you look it over. If you have any questions, please let me know before we begin.

Letter of Consent for telephone interviews

Before we get started, I want to review the letter of informed consent, which you signed
last fall before I ask any questions. I recently mailed a copy of this letter to you. As you
know, the letter reviewed potential risks and benefits to participants in this study. I want
to verify that you have received a copy of your signed letter. Please ask if you have any
questions you have about this letter, and then we can get started!

Questions:
(I have also included follow-up questions, which I will ask as time allows)
1. Please tell me why you decided to pursue a teaching career.
a. What grade/subject did you want to teach?
b. Did your teaching experience match your expectations?
2. Would you please tell me about your teaching assignment this past year?
a. What grade and/or subjects did you teach?
b. Did you have any extra-curricular assignments?
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Since one focus of this study centers on teaching in rural schools, please tell me

about teaching in a rural school.

a. Did you ever attend a rural school as a student?

b. Did you live in the same town as the school where you taught?

c. What were the benefits of teaching in a small school?

d. What were the challenges of teaching in a small school?

Would you please tell me about working with a mentor for your first year? I did

not have a mentor and even though I attended the mentor training, it is hard for

me to really imagine what the process would be like.

When did you find out that you would have a mentor?

Were you happy to hear this?

How often did you and your mentor meet?

Was your mentor in the same school?

How similar was your mentor’s teaching assignment to yours?

What was the best part of working with the mentor?

Were there any drawbacks to participating in the process?

Looking back on the year, how would you evaluate your role in the mentoring

program?

One big part of the mentoring program includes professional development —

learning about Danielson’s framework, analyzing your teaching, monitoring your

progress, and discussing changes in your teaching practice with your mentor.

Could you describe how, or if, these learning opportunities influenced your

teaching practice?

a. Did this learning process change your thoughts about what it means to be a
teacher?

b. How was the learning process different from student teaching?

c. What would you say are the three things that you will continue to focus on as
a professional learner?

When you think back to your first months of teaching and compare them to the

end of the school year, how would you describe changes that taken place in terms

of what you have learned or what you do in the classroom?

a. How did participating in the mentoring program influence these changes?

b. Do you think you would have made the same changes if you had not had a
mentor?

c. What parts of Danielson’s Framework did you seem to focus on most often
during your meetings with your mentor?

How do you imagine your future as a professional?

a. Do you plan to stay in the teaching profession? Why or why not?

b. Do you plan to continue teaching in a small school? Why or why not?

c. Do you plan to continue teaching in North Dakota? Why or why not?

d. How would you describe your ideal teaching position?

Would you advise other new teachers to participate in the mentoring program?

Please explain.

SRmo ac o



360

Well, our time is up. Thank you so much for answering these questions! Remember that I
will send the summary of this interview to you by e-mail sometime before the end of
October. Once again, I want you to know that the names that were mentioned will not be
included in the transcript. If you have any questions or think of other things that you
would like to add, feel free to call or e-mail me. I will give you my contact information.

I look forward to sharing the results of this study with you when it is completed.

This protocol is based on a sample protocol described by Creswell (2012).
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Asynchronous interview protocol

This correspondence will be sent to up to sixteen participants who will be purposively
selected from the pool of willing volunteers. Depending on the distribution of willing
volunteers, the goal will be to select four participants from each quadrant. I will send
letters of informed consent to the participants who are selected to participate in the e-mail
interviews. Once they return the signed consent, I will send the following message along
with an attached copy of their signed letter of informed consent.

Project: Teaching on the Prairie: Participation in the NDTSS mentoring program and the
experience and effectiveness of new teachers in small, rural schools

Thank you so much for agreeing to participate in this study. I know that you have read
about the study when you signed the informed letter of consent last fall. I am also
attaching a copy of that letter to this e-mail. If you have any questions, please send me e-
mail or call me. My contact information is included below and on the attached letter of
informed consent.

Purpose of the study and e-mail interview:

The purpose of this study is to understand the relationship between participation in the
NDTSS program and any change in the experience and practice of new teachers in small
rural schools. Although I have collected, and will analyze, other data from the year, it is
not possible to truly understand the experience of NDTSS participants’ first year of
teaching without having the opportunity to hear what the participants have to say.
Therefore, not only do I greatly appreciate your participation, I want you to know that
you are contributing to this study in a very important way.

The individuals and sources of data being collected:

I have sent the same questions via e-mail to fifteen other teachers who also agreed to
participate in this study. In addition, eight teachers were selected from willing volunteers
for a face-to face or telephone interview to respond to the same questions I am asking you
in this e-mail.

I will analyze the responses to the interview questions to look for common and unique
themes that describe the experience of rural teachers who participated in the NDTSS
program during the past school year. In addition, I have collected samples of conference
logs and levels of performance rubrics from other first-year teacher/mentor pairs who
agreed to participate in this study. By analyzing all of the data, I hope to be able to
enhance the understanding of how participation in the NDTSS program affects the
teaching experience.

Handling of the data to protect confidentiality
To protect your confidentiality and the confidentiality of your mentor, I will use
pseudonyms and only describe your school in terms of the state quadrant and general size
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of the school. I ask that you try to refrain from naming your mentor as you answer these
interview questions, but if you do, please rest assured that I will change it to a pseudonym
when I transfer your responses to a Microsoft Word document. The e-mail address to
which you will send any correspondence about this interview is designated for the sole
purpose of this study. I will not share your e-mail address with anyone, and I will delete
this account at the end of the study. I will keep a copy of your responses in an electronic
and paper file, but I will not use any identifying information about you or any other
people you mention in the transcript or study. When I am done with the responses to this
interview, [ will place a copy of it and the transcript in a locked box or file, which will be
stored in my home for at least 5 years, according to Walden University’s regulations. I
will destroy the transcripts by shredding and I will destroy the digital copies by deleting
them after that time. Although I will not share names or schools with the NDTSS
coordinator, I will invite her to review summaries of my findings as an extra assurance
that I have not breached the confidentiality of any new teachers, mentors, or schools in
the study.

I will keep a copy of your e-mail response to the interview questions, and I will transfer
your response to a Microsoft Word document before I begin to analyze the data. I will
also e-mail you a copy of my preliminary summary of your interview. This is called a
member-check. I will ask you to look it over to see if my analysis is consistent with what
you meant. After receiving your feedback, I will make necessary changes before moving
forward with the analysis. If you do not respond with feedback after 10 days, I will move
forward with analysis.

Length of responses:

Please feel free to answer the questions in as much detail as you choose. You do not have
to answer every question, but know that your responses will contribute to the strength of
this study.

The format of this e-mail interview centers on the seven main questions. Beneath each
main question, I have asked a few optional, follow-up questions. Please answer the
follow-up questions if they apply to your situation, but if they do not fit your teaching
experience, it is fine to skip them and just explain your experience, insight, and ideas
below the main question.

I look forward to sharing the results of this study with you when it is completed.

Questions:
1. Please explain why you decided to pursue a teaching career.
a. Why did you want to be a teacher?
b. What grade/subject did you want to teach?
c. Did your teaching experience match your expectations?
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Would you please describe your teaching assignment this past year?

a. What grade and/or subjects did you teach?

b. Did you have any extra-curricular assignments?

Since one focus of this study centers on teaching in rural schools, please describe

your experience teaching in a rural school.

a. Did you ever attend a rural school as a student?

b. Did you live in the same town as the school where you taught?

c. What were the benefits of teaching in a small school?

d. What were the challenges of teaching in a small school?

Would you please describe working with a mentor for your first year?

When did you find out that you would have a mentor?

Were you happy to hear this?

How often did you and your mentor meet?

Was your mentor in the same school?

How similar was your mentor’s teaching assignment to yours?

What was the best part of working with the mentor?

Were there any drawbacks to participating in the process?

Looking back on the year, how would you evaluate your role in the mentoring

program?

One big part of the mentoring program includes professional development —

learning about Danielson’s framework, analyzing your teaching, monitoring your

progress, and discussing changes in your teaching practice with your mentor.

Could you describe how, or if, these learning opportunities influenced your

teaching practice?

a. Did this learning process change your thoughts about what it means to be a
teacher?

b. How was the learning process different from student teaching?

c. What would you say are the three things that you will continue to focus on as
a professional learner?

When you think back to your first months of teaching and compare them to the

end of the school year, how would you describe changes that taken place in terms

of what you have learned or what you do in the classroom.

a. How did participating in the mentoring program influence these changes?

b. Do you think you would have made the same changes if you had not had a
mentor?

c. What parts of Danielson’s Framework did you seem to focus on most often
during your meetings with your mentor?

How do you imagine your future as a professional?

a. Do you plan to stay in the teaching profession? Why or why not?

b. Do you plan to continue teaching in a small school? Why or why not?

c. Do you plan to continue teaching in North Dakota? Why or why not?

d. How would you describe your ideal teaching position?

Would you advise other new teachers to participate in the mentoring program?

Please explain.

S e ae o
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9. IfI have follow-up questions, could I contact you for clarification or further
information via e-mail?

Thank you so much for answering these questions! If you have additional information
you would like to share, please write it in the space below:

I will send the summary of this interview to you by e-mail sometime before the end of
October so you can do a member check.

Once again, I want you to know that the names that were mentioned will not be included
in the transcript. If you have any questions or think of other things that you would like to

add, feel free to call or e-mail me. I will give you my contact information.

This protocol is based on a sample protocol described by Creswell (2012).



