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Abstract 

Teachers in elementary schools are often faced with countless disruptive bullying 

behaviors, which cause them to lose valuable classroom instruction time. In addition, 

bullying victims have shown a decline in academic success as compared to students who 

are not bullied. The purpose of this qualitative bounded case study was to explore 

teachers’ understanding and awareness of bullying behaviors and policies at the 

elementary school level, particularly in an elementary school in a southeastern state that 

has experienced large increases in student disruptive behavior over the past 2 school 

years. Bandura’s social cognitive theory served as the conceptual framework. Semi-

structured interview data were collected from a purposeful sample of 8 certified teachers 

at the school who taught students in Grades 3 through 5 during the past 2 school years. 

Open and axial coding procedures were utilized to discover themes based on teachers’ 

perceptions of bullying, interventions and regulations. The findings revealed that teachers 

struggled with recognizing bullying behaviors, were unsure of the policies and 

procedures related to reporting bullying incidents, and their confidence levels were low 

when handling bullying behavior. Findings reflected components of Bandura’s social 

cognitive theory in that individuals with high levels of perceived competence were 

motivated to set goals and complete tasks. A professional development workshop was 

created to provide teachers with the necessary tools to assist them in recognizing, 

responding, and reporting bullying incidents. Positive social change might occur from 

promoting bullying awareness among teachers and creating a positive impact on teaching, 

student learning, and the overall school environment at the local level. 
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Section 1: The Problem 

Introduction 

School bullying, also known as peer victimization (Morgan, 2012), is not a new 

phenomenon. However, recent acts of suicides and violence due to bullying, harassment, 

and overt violence in schools have called for immediate awareness. Strohmeier and 

Noam (2012) explained that aggression, harassment, and teasing are contributing factors 

for targeted school violence that have occurred in various school shootings. For instance, 

the Columbine shooting in 1999 heightened awareness in the United States of the links 

associated with school bullying, victimization, and violence when two students were 

bullied and harassed by their peers murdered 15 people and injured more than 20 people 

(Zuckerman, Bushman, & Pedersen, 2010). Although extreme school violence is rare, 

Algozzine and McGee (2011) reported that violence is often the result of theft, 

intimidation, bullying, and harassment. As a result of school-related violence beginning 

with the 1999 Columbine shooting, school bullying and violence has become a concern 

for many school leaders and politicians in the United States. Because bullying is 

associated with violent and aggressive behaviors that can lead to serious injuries to self or 

others, it has also become a public health issue (Burgess, Garbarino, & Carlson, 2006; 

Herrenkohl et al., 2012). Events such as these have forced politicians and states to take 

notice as well as action. State legislatures have either amended or implemented more than 

120 bills from 1999 to 2010 to address bullying and aggressive behaviors in schools 

across the county (U.S. Department of Education, 2011). As of January 2015, 49 states 

have put in place bullying prevention laws requiring schools to implement policies 
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dealing with peer victimization and harassment including cyberbullying (Hinduja & 

Patchin, 2015). 

Bullying (victimization) is associated with a series of behaviors that are 

aggressive in nature or meant to do harm (Bullying Statistics, 2013). Some early 

childhood educators refuse to label young children as bullies because they believe that 

aggressive or bullying behaviors is a normal part of a child’s development process; 

therefore, they believe that young children are incapable of such acts (Goryl, Neilsen-

Hewett, & Sweller, 2013). Although many people view bullying as an innocent behavior 

or a rite of passage, it can have a lasting effect on the person who is being bullied or 

harassed. Liu, Lewis, and Evans (2012) explained that aggressive behavior is associated 

with psychiatric disorders that can escalate over a period of time, from attention-deficit 

hyperactivity disorder in children, to more violent behaviors in adolescents (e.g., fighting 

or carrying concealed weapons). In addition to displaying aggression, bullying could lead 

to students performing harm to others as well as themselves. Suicide is one of the causes 

of death amongst youth and remains to be a clinical problem (Amitai & Apter, 2012). For 

example, an 11-year-old Georgia student committed suicide after being verbally bullied 

repeatedly by classmates in 2009 (Jaffe & D’Agostino, 2011). Due to such events, public 

school officials have become concerned about both bullying and suicide acts (Zirkel, 

2013). Student suicides in U.S. schools are on the rise, and they affect families, 

individuals, communities, and society (Centers for Disease Control and Prevention 

[CDC], 2014). According to the CDC (2013), suicide is the third leading cause of death 

amongst youth starting at 10 years of age in the United States. 
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Teachers’ goals are to provide a safe and supportive learning environment for 

their students; while an administrators’ goals are to provide a positive school climate for 

their employees and students. According to Goryl et al. (2013), both teachers and 

administrators are seeking for the necessary tools to assist them in reaching these goals. 

In Section 1, I present a synopsis of the bullying phenomenon starting with the problem 

statement, definition of bullying, rationale, review of literature, and significance of the 

study. 

Definition of the Problem 

The phenomenon of bullying in schools is a problem (Bullying Statistics, 2013; 

Hemphill, Tollit, & Herrenkohl, 2014; McVie, 2014; Morgan, 2010). Bullying is 

prevalent between students, and the outcome for both the perpetrator and victim can be 

severe, having long-lasting effects into adulthood (Hemphill et al., 2011; McVie, 2014; 

Olweus, 2011; Renda, Vassallo, & Edwards, 2011). Students who are subjected to 

victimization usually show signs of low self-esteem, anxiety, and depression (Cornell & 

Mehta, 2011; Ttofi, Farrington, Losel, & Loeber, 2011). Cornell and Mehta (2011) 

explained that students who experience bullying often display higher rates of school 

avoidance, academic difficulties, and absenteeism. Throughout the United States, schools 

K-12 has received national attention due to recent bullying issues (National Center for 

Education Statistics [NCES], 2011). Bullying can have a negative impact on a school’s 

overall environment (Allen, 2010; Gu, Lai, & Ye, 2011; Migliaccio, 2015; Morgan, 2012; 

Wynne & Joo, 2011).  
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Some children view school as a place for aggressive behavior and victimization 

(Morrow, Hubbard, & Lauren, 2014). Scholars have shown that 15% to 30% of students 

in the United States have encountered bullying (CDC, 2014; Goldammer,Swahn, 

Strasser, Ashby, & Meyers, 2013; Migliaccio, 2015; National Center for Educational 

Statistics [NCES], 2013). According to the NCES (2013), 27.8% students reported being 

bullied during the school year. Goldammer et al. (2013) reported that 27.9% students 

were involved in some form of bullying as either a bully, victim or bully-victim. More 

than 30% of students in the United States have claimed to be involved in bullying 

incidents as either a bully or victim (Migliaccio, 2015).   

Although there are various definitions of bullying, for the purpose of this project 

study, the following definition was used: Bullying is an aggressive behavior that is 

intentional, repetitive in nature, and involves an imbalance of power between the 

aggressor and his or her target (Haltigan & Vaillancourt, 2014). Grumm and Hein (2012) 

identified aggressive behavior as a behavior that is repeated over a period of time and 

involves an imbalance of power between the bully and victim. Bullying can involve 

blatant behaviors (direct bullying) such as hitting, pushing, and teasing as well as less 

blatant behaviors (indirect bullying) such as stealing, some types of irrational rejections, 

and spreading rumors (Waasdorp, Pas, O’Brennan, & Bradshaw, 2011). 

The teacher who is the leader of the class is tasked with the responsibility of 

maintaining a positive and productive class environment that fosters cooperative learning 

(Grumm & Hein, 2012). Therefore, it is important to understand that how teachers react 

to bullying (Grumm & Hein, 2012). Strohmeier and Noam (2012) explained that usually 
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teachers are not present when bullying happens, and they usually are not made aware of 

such incidents. Venstra, Huitsing, Lindenberg, Sainio, and Salmivalli (2014) suggested 

that teachers are not aware of bullying. In other cases, teachers will either ignore or 

condemn the behavior using disapproving gestures or language (Gardner, Moses, 

&Waajid, 2013). However, it is typical for teachers to focus more on direct bullying or 

victimization while struggling to identify indirect behaviors (Cheng et al., 2011). 

According to Elledge et al. (2013), educators who crack down on classroom bullying 

usually cause students to find new ways to victimize their victims, making victimization 

more difficult for teachers to monitor. Therefore, it is important that teachers learn (a) 

how to recognize bullying in their schools; (b) how to differentiate light cases from 

serious ones; (c) how to intervene in bullying incidents with the bullies, victims, and 

bystanders; and (d) how to prevent bullying from occurring (Strohmeier & Noam, 2012). 

Farmer, Lane, Lee, Hamn, and Lambert (2012) argued that bullying acts are embedded in 

a social context that supports and sustains unwanted aggressive behaviors, which 

increases the chances of future aggressive acts. 

Aggressive behavior has an effect on academic and school climate (Goldweber, 

Waasdorp, & Bradshaw, 2013; Wynne & Joo, 2011). Because teachers spend a great 

amount of time with students, they can establish the level of bullying that is allowed in 

the classroom. Teachers’ attitudes, classroom practices, and the school environment has 

an impact in understanding how often students report aggression, bullying, and 

victimization, as well as associated behaviors (Espelage, Low, & Jimerson, 2014). How 

teachers respond to or tolerate this sort of behavior sets the foundation for how bullying 
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is viewed and accepted, especially at the elementary school level (Migliaccio, 2015). 

Morgan (2012) explained that many students are reluctant to report bullying, fearing that 

teachers will reveal their identity, which could lead to retaliation, or that their claim of 

being harassed will be dismissed when these actions occur; therefore, many times the 

victims will choose to remain silent.   

Teachers at ABC Elementary School (pseudonym) in the Southern region of the 

United States have identified a need to better understand bullying, particularly in relation 

to promoting bullying awareness within the school and the local community (personal 

communication, March 27, 2015). According to the state’s website, suspension reports 

associated with battering, bullying, and violent incidents increased from SY 2013-2014 to 

SY 2014-2015 (over a 2-year period). These discipline referrals consisted of behaviors 

such as arguing, excluding other students, teasing, threatening, fighting, and other forms 

of unruly behaviors. The rise of aggressive acts has caused teachers to stop instruction in 

order to address these unwarranted behaviors inside the classroom. Bullying is disruptive 

and can negatively affect teaching and learning (Crothers & Kolbert, 2008; Holen, 

Waaktaar, Lervag, & Ystgaard, 2013; Migliaccio, 2015; Wynne & Joo, 2011).  

The principal at ABC Elementary School suggested that bullying goes on in many 

cases without teachers being aware that it is taking place (personal communication, 

March 27, 2015). Allen (2010) argued the importance of teachers being able to recognize 

bullying before they can intervene or prevent bullying incidents. No data have been 

collected regarding teachers’ understanding and awareness of bullying in ABC 
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Elementary School. The intent of this project study was to investigate teachers’ 

understanding and awareness of bullying at the elementary school level. 

Rationale 

Evidence of the Problem at the Local Level 

In 2014, the ABC School District implemented a new bullying policy in response 

to several bullying incidents including an elementary student who committed suicide 

after reporting that he was repeatedly bullied by classmates at school (personal 

communication, August 4, 2015). This incident has caused school districts to revamp 

policies in order to battle bullying based on newly implemented state guidelines. Under 

the new state policy, bullying can range anywhere from unwanted teasing on school 

premises to cyber-bullying through text messages or social media websites (Georgia 

Department of Education [GaDOE], 2015). According to GaDOE (2015), by the end of 

each school year, all school districts are expected to report bullying incidents through the 

Georgia Department of Education’s Student Record Data Collection Database. This 

database is part of the newly implemented safe school climate initiative. GaDOE further 

explained that bullying, as well as other problems related to school climate, are often 

viewed separately from academic performance and that students are unable to reach their 

full achievement unless more focus is given to the relationship between academic 

achievement and school climate.  

In an analysis of the data for students from Grades 3 through 5 over the past 2 

years, I found that there is a slight increase in the number of school suspensions. In SY 

2013-2014 school year, there were a total of three battery incidents, three bullying 
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incidents, 11 disorderly conduct incidents, and 22 fighting incidents documented for 

Grades 3 through 5 (see Table 1). During the SY 2014-2015 school year, there were a 

total of 42 battery incidents, zero bullying incidents, 11 disorderly conduct incidents, and 

five fighting incidents documented for Grades 3 through 5 (see Table 1). According to 

the same report data, there were a total of two bullying suspensions and 10 violent related 

suspensions made for SY 2013-2014 school year, and two bullying suspensions and 18 

violent related suspensions reported for SY 2014-2015 school year (see Table 2). ABC 

Elementary School Climate report revealed a decline in the school climate star ratings 

from SY 2013-2014 to SY 2014-2015. 

Table 1 

 

Discipline Incidents Reports for Grades 3 Through 5 

 

Type of Discipline                                 # of Incidents                     # of Incidents                    

 Incidents                                                  2013-2014                          2014-2015  

_____________________________________________________________________________ 

Battery                                                             3                                        42                 

 

Bullying                                                           3                                         0 
                                                                                                                                   

Disorderly                                                       11                                       11               

Conduct 

 

Fighting                                                           22                                        5 

Note: Data retrieved from public records from the state website. 
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Table 2 

 

Student Suspension for Grades 3 Through 5 

 

Type of Suspensions                      # of Suspensions                   # of Suspensions 

                                                             2013-2014                              2014-2015  

_____________________________________________________________________________ 

Bullying & 

Harassment                                                     2                                         2                 

 

Violent Incidents                                                     10                                       18                   

 

Weighted                                                    88.73                                  91.044                

Suspension 

Note: Data retrieved from public records from the state website. 

Evidence of the Problem from the Professional Literature 

School climate can be defined as a person’s perception of the character and 

quality of school life (Perron, 2015). School climate includes the feelings that all 

stakeholders (staff, students, and parents) have about the school’s environment, safety of 

the school, and their perceptions of support received regarding teaching and learning 

(Kartal & Bilgin, 2009; NSCC, 2012). Students who are subjected to victimization fear 

coming to school because they view school as being an unsafe place (Bullying Statistics, 

2013; Kartal & Bilgin, 2009). When students view their school as unfriendly, unsafe, and 

unsupportive, they begin to have negative views about the school, resulting in them 

disobeying school rules (Wang, Berry, & Swearer, 2013). 

Teachers are faced with the task of improving students’ academic performance to 

meet the standards of Common Core. Teachers must prepare students for high-stakes 

standardized testing and track student progress while trying to maintain a safe and 

productive classroom setting (Allen, 2010). Providing a positive learning environment 
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can be a factor in the wellbeing of the child and his or her academic achievement (Holen 

et al., 2013). Migliaccio (2015) explained that teachers may have a broader understanding 

of the meaning of bullying than students; yet, they are unable to recognize and properly 

respond to bullying. Children who display aggressive-disruptive behaviors early on have 

been known to suffer with academic difficulties (Bierman, Coie, Dodge, Greenberg, & 

Lochman, 2013; Reuland & Mikami, 2014). Victimization in the early years can cause 

poor academic performance (e.g., low grade point average, standardized tests, teacher 

reports), problems adjusting in school (e.g., disruptive behavior), and negative outlook 

regarding school climate (e.g., lack of friends or teacher support; Juvonen, Wang, & 

Espinoza, 2011; Rothon, Head, Klineberg, & Stansfeld, 2011). According to Kartal and 

Bilgin (2009), bullying issues cause staff to lose instructional time. In this project, I 

created a positive platform in which teachers had an opportunity to express their 

understanding and awareness as it regards to bullying at the elementary school level. 

Purpose of the Study 

The purpose of this project study was to collect teachers’ perceptions of bullying 

at the elementary school level. Due to an increase in battery and violent related incidents 

in Grades 3 through 5, there was a need for further understanding about the phenomenon 

of bullying from the perspective of teachers at this elementary school located in a large 

metropolitan area in the southeastern United States. Although there has been research on 

the topic and significant policy changes regarding bullying, teachers in this region have 

acknowledged a need to address and prevent bullying of students during their early 

school years. According to Gendron, Williams, and Guerra (2011), children who display 
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aggressive acts or take part in bullying during their early elementary years begin to 

believe that this type of behavior is acceptable. Burk et al. (2011) explored the 

importance of identifying children at an early age who displayed an increased risk of 

becoming a bully or victim as a means to prevent bullying. Therefore, how educators 

view and respond to bullying is a factor in reducing the rate in which bullying takes place 

at school (Espelage, Polanin, & Low, 2014; Kyriakides & Creemers, 2012; Migliaccio, 

2015). Addressing the problem of bullying will benefit the overall community and 

society, thereby promoting social change. Bosworth and Judkins (2014) reported that 

schoolwide policies and daily norms that support respectful and positive collaboration 

amongst adults and students contribute to less bullying issues in the school community.   

Definitions 

Bullying: Bullying is an aggressive behavior that is intentional, repetitive in 

nature, and involves an imbalance of power between the aggressor and his or her target 

(Haltigan & Vaillancourt, 2014).   

Community violence: When violence occurs between individuals who are 

unrelated, and who may or may not know each other, usually happens outside of the 

home (Dahlberg & Krug, 2006).  

Cyberbullying: Cyberbullying entails sending or posting cruel or harmful images 

or text using technology (e.g., e-mails, instant messaging, social networking sites, and 

chat rooms) or other digital devices to communicate such as cell phones (Feinberg & 

Robey, 2008). 
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Direct bullying: Direct bullying involves name-calling, hitting, kicking, and 

teasing (Waasdorp & Bradshaw, 2009). 

Indirect bullying: Indirect bullying includes rumors, stealing, and social exclusion 

(Waasdorp & Bradshaw, 2009). 

Peer victimization: Peer victimization is defined as a repetitive behavior that is 

aggressive and intended to do harm, which involves an imbalance of power between the 

bully and the victim (Graham, 2010; Piotrowski & Hoot, 2008). 

School climate: School climate consists of patterns based on the community and 

an individual’s experience as it relates to school life and reflects goals, norms, 

interpersonal relationships, values, teaching and learning, leadership practices, and 

organizational structures (National School Climate Council, 2015). 

Victim: An individual who is singled out, targeted, and experiences negative 

interaction with a bully repeatedly over a period of time (Visconti, Sechler, & 

Kochenderfer-Ladd, 2013). 

Violence: The intent of committing the act, no matter the outcome (CDC, 2014).  

Significance of the Study 

There has been significant research conducted on the issue of bullying or peer 

victimization; however, few scholars have focused on teachers’ perceptions of bullying at 

the elementary school level (Goryl et al., 2013). This project study contributed to the 

current body of research by providing insight on elementary teachers’ perceptions of 

bullying. Migliaccio (2015) explained that teachers may have a broader understanding of 

the meaning of bullying than students; yet, they are unable to recognize and properly 
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respond to bullying. Zehr (2005) and Gardner et al. (2013) argued that many educators 

ignore or shy away from effectively addressing bullying, which leads students to hesitate 

when reporting victimization. The findings from this project study could have a positive 

impact on the school’s climate and provide administrators, counselors, and teachers with 

information for future best practices and antibullying interventions. In addition, this 

project study could also contribute to the Walden University mission for positive social 

change by promoting bullying awareness and creating a positive impact on students, 

teachers, and the overall school environment at the local level. Lastly, this project could 

play a role in preparing students to positively interact in society, thus creating a safer 

community.    

Guiding/Research Question 

The focus of this project study was to explore teachers’ perceptions of bullying 

incidents at the elementary school level. According to Goryl et al. (2013), there has been 

little research conducted on bullying during the elementary years. Bullying is a concern 

that begins as early as preschool and progresses over the years (Espelage, Jimerson, & 

Low, 2014). In order to examine this phenomenon, the following research questions were 

used:  

RQ1: How do teachers at ABC Elementary School define bullying? 

RQ2: How do teachers at ABC Elementary School describe their experience in 

preventing and addressing bullying behaviors? 

RQ3: What type of professional development do teachers at ABC Elementary 

School receive on bullying policies? 
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Review of the Literature 

The purpose of this project study was to investigate teachers’ perceptions of 

bullying, particularly in relation to promoting bullying awareness within the school and 

the local community. The aim of this literature review is to offer a comprehensive review 

of scholarly books, dissertations, Internet sources, and peer-reviewed journal articles. The 

literature review for this study was conducted using a Boolean search on Walden 

University’s library website using the Academic Search Complete, Educational 

Resources Information Center (ERIC), EBSCO, ProQuest, PsycINFO, PsycARTICLES, 

and SAGE databases. I focused on peer-reviewed journal articles dating from 2010 to 

present. The search terms used included the following: aggression and bullying, peer 

victimization, cyberbullying, environmental factors associated with bullying, school 

climate, learning environment, academic, violent behavior, bullying and suicide, 

cyberbullying, teachers’ perceptions, teachers’ attitudes, teachers’ efficacy, Bandura’s 

social learning theory, Bandura’s moral disengagement, and victimization. My goal was 

to find relevant material that will contribute to understanding the phenomenon of 

bullying. 

Conceptual Framework 

 The conceptual framework that was used for this study was Bandura’s (1977) 

self-efficacy theory and Bandura’s (1973, 1986) social learning theory of aggression. 

According to Bandura (1977), self-efficacy refers to a person’s personal beliefs in his or 

her capability to effectively accomplish a task. A task in which a person may feel 

unprepared for may instill fear and discourage him or her from completing the task 
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altogether (Bandura, 1977). Bandura (year) claimed that self-efficacy influences a 

person’s performance. Bandura (1977) identified four influences of self-efficacy beliefs: 

personal mastery experiences, vicarious experiences, verbal persuasion, and 

physiological states. First, mastery experience, also referred to as performance 

accomplishments, suggests that accomplishments motivate and contribute to a person’s 

belief that he or she can experience success (Bandura, 1977). Bandura (1988) explained 

that because mastery experiences are considered a form of proof, this type of self-efficacy 

is the most significant of the four. Second, vicarious experiences involve learning while 

observing others. Self-efficacy can also be acquired by observing models similar to the 

person seeking success. This is known as identification, which allows the observer to feel 

a connection with the individual being imitated, leaving the observer more optimistic 

about being able to follow through on the imitator’s action (Bandura, 1988). Third, verbal 

persuasion or encouragement by others consists of a person believing that he or she can 

perform a certain task successfully, based on others’ suggestions (Bandura, 1977). 

Finally, an individual’s physiological state can affect his or her emotional state, such as 

his or her anxiety level or feeling relaxed in anticipation to future failure or success 

(Bandura, 1977). 

The social learning theory details people’s behavior in terms of continuous shared 

interaction between behavioral, cognitive, and environmental influences (Bandura, 1977). 

Solomon (2004) explained that, according to the social learning theory, humans possess 

the capability to learn and adjust their behavior primarily learning through observation. In 

the early stages of development, conduct is controlled by external influences and social 
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factors (Bandura, 1999). The social learning theory includes various influences on 

behavior, which is a result of observing and interacting in social relationships. According 

to Bandura (1989), a child acquires aggressive behaviors by observing others (parents, 

peers, siblings) who engage in aggressive interactions. For example, parents who resolve 

a conflict aggressively at home may cause the child who is observing this situation to 

think that aggressive behavior is appropriate when dealing with a peer at school to 

resolve conflict (Card, 2011; Shetgiri, Avila, Flores, & Lin, 2012).  

McLeod (2011) reported that children usually imitate people who are similar to 

them. If the imitated behavior is accepted, the child will usually repeat the behavior. This 

is considered as reinforcing the behavior, and reinforcement can be either external or 

internal (McLeod, 2011). McLeod explained that if a child seeks approval, this is an 

external reinforcement; however, feeling happy about the approval is an internal 

reinforcement. Bandura (1989) stated, “In multiple areas within social and moral 

behavior the internal standards that serve as the basis for regulating one’s conduct have 

greater stability” (pp. 50). People do not change their moral views overnight; this is a 

learned behavior that takes place over a period of time. People’s moral standards stem 

from multiple influences within their environment (Bandura, 1986). Furthermore, these 

moral standards are used as a guideline, accepting or rejecting a person’s behavior by 

relevant people in his or her lives and the moral standards modeled by others (Bandura, 

1989). Bender and Losel (2011) explained that this trend is common amongst younger 

children who are easily influenced as opposed to their older counterparts. In addition, 
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victims are liable to be influenced by bullies by displaying aggressive or violent behavior 

eventually (Bender & Losel, 2011).  

There are various theories available to address aggressive behaviors. 

Understanding the elements that predict aggressive behavior in school requires a look at 

the complex interrelationships between the environment and the individual (Hong & 

Espelage, 2012). According to Bandura (1989), the environment has an influence on how 

students react to situations. In the social learning theory, individuals learn from others 

through imitation, observation, and modeling. In Bandura’s self-efficacy theory (1977) he 

explained how a person’s performance is influenced by his or her personal beliefs in his 

or her ability to successfully complete a task. 

Bullying 

Bullying is a complex phenomenon that has had an impact on the school and 

community as a whole (National School Climate Council, 2015; Rowan, 2007). In past 

decades, bullying was considered a normal part of the growing the process (Briggs, 

2012). However, in recent years, bullying has been identified as the most common form 

of low-level violence in schools and is considered as a factor in more serious forms of 

violent behavior (Bowllan, 2011; Bullying Statistics, 2013). The two most common 

forms of bullying are physical bullying (direct bullying) and verbal bullying (indirect or 

relational bullying). Rueger and Jenkins (2014) and Wang et al. (2014) described 

physical bullying as including behaviors such as hitting, pushing, or kicking, and verbal 

bullying includes gossiping or name calling. Smith, Polenik, Nakasita, and Jones (2012) 

found that students involved in bullying (whether it was direct, indirect, both, or neither) 
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experienced some form of social rejection. Students involved in direct bullying or both 

direct and indirect bullying show the greatest levels of emotional, behavioral, and social 

problems, while students involved in indirect bullying practices display weaknesses in 

self-perception. 

Focusing on the bully alone without understanding the complex roles all youth 

play in the bully epidemic can hinder the prevention of students being victimized 

(Espelage, 2012). In a study that included 243 fifth grade students, Jacobson, Riesch, 

Temkin, Kedrowski, and Kluba (2011) found that 23.8% (about 58 students) reported 

feeling unsafe at school due to teasing, bullying, or threats made against them. Out of the 

23.8% who responded to feeling unsafe, 27 of the 58 participants reported feeling unsafe 

due to witnessing bullying or fighting, knowing the presence of gangs and weapons, 

witnessing drug dealing, and other perceived threats (Jacobson et al., 2011).  

Rueger and Jenkins (2014) suggested that schools are increasing their awareness 

of the social-emotional challenges that students experience as they relate to peer 

victimization. Adolescents who are involved in bullying as either the bully or victim have 

a greater risk of poor educational and psychological outcomes (Smith et al., 2012). Youth 

play a role either directly or indirectly in bullying others. Students can experience 

bullying (i.e., victims), observe bullying (i.e., bystanders), and/or commit bullying (i.e., 

bullies) depending on the situation and over a period of time (Swearer & Hymel, 2015). 

Ryoo, Wang, and Swearer (2014) found that students played different roles in bullying 

throughout their academic lifespan and repeated victims and perpetrators were the least 

stable subgroup. Victims of abuse may deal with trauma by identifying with the abuser or 
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by abusing others based on their experience of victimization (Kerzner, 2013). For 

example, a student who is victimized at school may victimize his or her siblings at home 

(Swearer & Hymel, 2015). Bullying has an impact on many of the nation’s youth, either 

as bullies, victims, or as bystanders (Espelage, 2012).   

Bullies. Unlike their nonaggressive peers, bullies can either disregard moral rules 

or they self-justify their aggressive behavior in order to avoid dealing with feelings of 

guilt (Caravita, Gini, & Pozzoli, 2012). Bandura (1991) explained that the moral 

disengagement process could allow the offender to self-justify his or her aggressive 

actions. In most cases, bullies seek an audience for support (Kerzner, 2013). Bullies tend 

to seek out victims who they perceived as vulnerable and/or unwilling to defend 

themselves. Bullies can be categorized into two categories: (a) the active bully and (b) the 

passive bully (Olweus, 1994). Olweus (1994) explained that an active bully is considered 

dominant; this individual is secure and exercises his or her power over others. A passive 

bully is usually a follower of a bully; this individual is insecure and will not initiate 

bullying but would support the bully’s action (Olweus, 1994).   

According to Card (2011), the home environment is also a contributing factor in 

how a bully interacts socially with his or her peers at school. If the parents display 

aggressive or violent behavior towards one another during a disagreement, this could 

influence or influence the child’s behavior (Card, 2011). The possibility of aggressive 

behavior in schools is putting students’ educational, psychological, and social 

development at risk (Johnson, Burke, & Gielen, 2011). Other long-term outcomes and 

risk factors as they relate to bullies are the abuse of alcohol and other drugs, more likely 
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to lash out violently, engaging in sexual activity, criminal activity, and abusive to others 

(Briggs, 2012; Bowllan, 2011).  

Victims. Victims are referred to as individuals who are on the receiving end of 

bullying behaviors (Espelage, Rao, & Rue, 2013). A victim is an individual who is 

singled out and targeted by a bully repeatedly over a period of time (Visconti et al., 

2013). Victims may display signs of shyness and withdrawal, even anxious demeanor as 

a result of such behavior (Briggs, 2012; Swearer & Hymel, 2015). In addition, victims 

may be more likely to retaliate violently, and this violent behavior could continue into 

adulthood (Briggs, 2012). Kerzner (2013) explained that victims might respond to 

victimization by displaying acts of aggression. Victims may be disliked by their peers 

because they lack social skills as well as difficulty interacting with peers (Guerra, 

Williams, & Sadek, 2011). Austin, Barnes, and Reynolds (2012) suggested that the 

victim of a bully may display passive behavior and refuse to stand up to the bully. When 

the victim experiences victimization over an extended period of time, they could 

experience long-term side effects, such as difficulty adjusting emotionally and socially to 

their environment (Shetgiri et al., 2012). Victims of bullying have been known to skip 

school because they perceive school to be unsafe, resulting in low academic performance 

(Espelage, 2012; Visconti et al., 2013). This heightened level of aggression puts the 

victim at risk of academic problems (Juvonen et al., 2011; Nakamoto & Schwartz, 2010). 

Furthermore, victims whom are subjected to bullying at school are more likely to display 

signs of withdrawal, avoidance, and self-protective delinquent behaviors (Wynne & Joo, 

2011). 
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Bystanders. Bystanders is a part of the whole bullying epidemic. They can either 

have a positive or negative impact on bullying (Espelage, 2012). Bystanders are 

described as individuals who stand around watching fights instead of helping the victim 

(Hong & Espelage, 2012). Bystanders can also be categorized as individuals who are not 

directly involved and may or may not report bullying situations (Espelage et l., 2013). 

Both overt reinforcement and passive acceptance of bystanders encourages the bully as 

well as contributes to the aggressive behavior that is bestowed onto the victim (Kerzner, 

2013). Although bystanders may not partake in victimization, Briggs (2012) explained 

that children who witness bullying situations are at risk of alcohol and drugs, chance of 

mental health problems, and increased absences from school.   

Kerzner (2013) suggested that 85% acts of aggression are witnessed by peer 

bystanders. Twemlow and Sacco (2013) suggested that bystanders are not passive but are 

a component in the evolution of victimization. The bystander plays a role by providing an 

audience. When bullies control and force bystanders to support them, the triangle of the 

bully, bystander, and victim is functioning as a submissive group (Kerzner, 2013). In 

contrast, if the bystander is perceived as popular or held in high regard, they may prevent 

bullying from occurring and defend the victim (Caravita et al., 2012). In addition, if 

bystanders display moral courage by standing up to a bully to defend the victim, the 

moral standard of the group will increase (Kerzner, 2013). Caravita et al. (2012) further 

explained that children who are well liked tend to refrain from bullying because this type 

of behavior is typically disliked by peers. 
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Association between bullying and school climate. Schools are a part of an 

extensive community in which children should feel safe, able to engage in learning, and 

afforded an opportunity to develop their personality, talents, and cognitive and physical 

capabilities to their fullest potential (Wang et al., 2014). Students’ and teacher’s 

interaction in school is important; therefore, it is expected that teachers’ perceptions of 

the environment have an effect on student attitudes and behaviors (Espelage et al., 2014). 

Kerzner (2013) reported that school communities who ignore bullying are enabling 

bystanders. This could have a negative impact on the overall culture of a school, as well 

as the school climate. School climate consists of patterns of a person’s experiences 

related to school life that reflect goals, norms, interpersonal relationships, values, 

teaching and learning, leadership practices, and organizational structures (National 

School Climate Council, 2015). Although the climate and culture of a school are 

different, they both have an effect on the learning environment. Therefore, school culture, 

according to Kartal and Bilgin (2009), reflects the identity of an organization as well as 

shared ideas, values, and beliefs for standards and behaviors.   

Bullying is mostly studied in the school context. A school’s climate can be 

positively or negatively impacted based on the frequency of bullying and victimization 

(Gendron et al., 2011; Marsh et al., 2012; Wang et al., 2013). A positive school climate 

promotes a healthy atmosphere and can determine the success or failure of a school 

(Osman, 2012). According to Wang et al. (2014), a student’s academic achievement and 

peer victimization is frequently connected to school climate. It is important to understand 
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how aggressive and negative behaviors, such as bullying, can disrupt the learning 

environment as well as have a negative blow on the culture and climate of a school.  

Several researchers have described how issues with bullying can have a negative 

outcome on the overall learning environment and school climate. Osman (2012) inferred 

that the school climate could make a difference in forming a healthy environment that 

promotes teaching and learning. Johnson et al. (2011) reported that the environment of 

the school could influence students’ academics indirectly as well as have an impact on 

students’ behavior. Factors such as a negative school environment (e.g., staff not reacting 

to bullying) can lead to students having low self-confidence, low attendance, and low 

academic achievement based on the fear of being victimized (Brown & Benedict, 2004; 

Goldweber et al., 2011). In addition, bullying concerns can lead to issues such as 

depression, school refusal, anxiety, and low self-esteem (Bowllan, 2011; Tsiantis et al., 

2013).   

From the first time that a child begins his or her educational journey outside of 

home, he or she spends more time in school than any other place except for home until he 

or she finish his or her formal schooling (Bayar & Ucanok, 2012). The environment of a 

school is related to a student’s self-reported aggression, victimization, bullying, and 

willingness to intervene in bullying situations (Espelage et al., 2014). The National 

School Climate Council (2015) explained that in order to sustain a positive school 

climate, educators must model and nurture attitudes that stress the advantages gained 

from learning. Because teachers play a role in ensuring that students are safe while at 



24 

 

school, it is imperative to understand if teachers can recognize and feel adequately 

prepared to prevent aggressive behavior.  

Osman (2012) argued that if the teachers’ perceptions of a school are problematic 

(e.g., significant disciplinary problems), there is a greater chance that the school will have 

a negative school climate. Not only does this negative perception interrupt the climate, it 

also interferes with the culture of the school. According to Gendron et al. (2011), students 

are more likely to take part in aggressive acts when they perceive the environment of the 

school to be unfriendly, unsupportive, unfair, and a source of potential conflict. 

Consequently, Waasdorp et al. (2011) argued that how students perceived bullies or 

bullying incidents are an aspect of a school’s culture as it relates to bullying. If bullies are 

looked upon as popular by their peers, there will be fewer students reporting acts of 

aggression. Therefore, how teachers respond to victimization not only supports victims, 

but also helps to create and sustain a school culture that disapproves of bullying 

(Migliaccio, 2015). I stopped reviewing here due to time constraints. Please go through 

the rest of your section and look for the patterns I pointed out to you. I will now look at 

Section 2. 

In order to establish a positive school climate, it is important to implement 

interventions that include the school community as a whole and focus on creating 

positive relationships among all stakeholders (Cohen & Geier, 2010). The National 

School Climate Council (2015, para. 4) described a positive school climate as the 

following: 
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• A sustainable, positive school climate fosters youth development and 

learning necessary for a productive, contributive, and satisfying life in a 

democratic society.  

• This climate entails expectations, norms, and values that support people 

feeling emotionally, socially, and physically safe.   

• People are engaged and respected.   

• Families, students, and educators work together to develop, live, and 

contribute to a shared school vision.  

• Educators model and nurture attitudes that emphasize the benefits and 

satisfaction gained from learning.   

• Each person contributes to the operations of the school and the care of the 

physical environment.  

There have been several programs created over the past two decades to shift school’s 

climate from unsupportive to a more caring environment to decrease school bullying 

(Wang, Berry, & Swearer, 2013). In a study conducted by Waasdorp, Pas, O’Brennan, & 

Bradshaw (2011) found that characteristics of the school-level bullying climate (e.g. 

amount of indirect bullying and disliking bullies) were connected with individual 

perceptions of belonging, safety, and reports of witnesses’ victimization.   

 The most important part in keeping the school environment safe is to prevent 

violent circumstances from taking place or becoming more serious (Johnson et al., 2011). 

Bullying and violence have been linked to several school violent incidents. Johnson et al. 

(2011) reported that violence in U.S. schools jeopardizes student’s educational, 
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psychological, and social development. School is one of the prominent locations where 

violence takes place amongst children and youths (Sela-Shayovitz, 2011). Kerzner (2013) 

reported that tragic reports of revenge through violence and suicide due to cyberspace 

bullying and bullying in schools have created public attention on the dangers and 

sometimes deadly effects of overly aggressive behavior. Ttofi, Farrington, & Losel 

(2012) argued that there is a significant connection between school bullying, perpetration 

and victimization, and violent behaviors later in life.  Bullying at school was a major 

factor of violence later in life, on an average of six years later (Ttofi et al., 2012). Despite 

the growing concern for school violence and prevention, Sela-Shayovitz (2011) found 

that teachers often confirm they lacked the necessary skills to deal with violent incidents. 

Along with this information, the same study reported that even though it is important for 

teachers to be trained to intervene in violent situations, it is not an essential component in 

teacher training curriculum. 

Teachers’ Perceptions of Bullying 

 Teachers and school personnel are an important factor in protecting students from 

bullying in schools (Duong & Bradshaw, 2013). However, amongst school personnel, 

teachers are a major component in the prevention of bullying from occurring (Duy, 

2013). The most prevalent behaviors that teachers find problematic would be 

externalizing problems (i.e., aggression, anger, etc.) in which the behavior is disruptive to 

the child’s environment (Galini & Kostas, 2014). O’Connor, Dearing, and Collins (2011) 

explained that when teachers develop a positive relationship with children who exhibit 

behavioral issues, this could stop the emergence of future problems from occurring.  
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According to Duy (2013), a teachers’ attitude and how they respond to bullying could 

possibly discourage or reinforce aggressive behavior. 

While research has shown that teachers can have a positive impact on decreasing 

bullying (Reuland & Mikami; Kartal & Bilgin, 2009; Rigby, 2014; Veenstra et al., 2014), 

it also suggested that teachers cannot be effective if they are unaware that bullying is 

taking place (Veenstra et al., 2014). This may be at a time when the teacher is not around 

to witness aggressive behavior such as recess while students are on the playground or 

during lunch while students are in the cafeteria. One study reported that often time school 

staff and teachers fail to notice or, at least to report acts of aggression (Kerzner, 2013). 

However, in another study, Waasdorp et al. (2011) reported that many teachers are 

oblivious to the seriousness and to the extent that bullying takes place within their school, 

and most likely are unable to identify bullying incidents. In a study that included 5,064 

teachers and other educational staff, 43% indicated that bullying presents a problem at 

their school and 53.8% members specified that they received training by the school 

district on the bullying policy (National Education Association [NEA], 2010). While 

bullying is a worldwide problem, Twemlow and Sacco (2013) suggested that this 

dysfunctional social behavior is a result of an adult culture that is not dealing with 

bullying and victimization.   

Despite the fact that educators have attempted to address various forms of 

bullying, this behavior in schools remains a serious problem. Acts of bullying can start as 

early as preschool (Goryl et al., 2013) and becomes an established trend during the 

duration of elementary school (Espelage, Jimerson, & Low, 2014). Bullying Statistics 
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(2013) reported that around one in four school aged children are bullied in the United 

States on a regular basis. According to Rigby (2014), surveys implied that a substantial 

number of students is continuously bullied at school even after reporting the incident to 

their teachers. This problem can be detrimental to the overall learning environment and 

school climate. Teachers who overlook or accept bullying are sending a message that 

aggressive behavior is acceptable in which can lead to increased aggression among 

students (Holt & Keyes, 2004). Further research conducted by Goldweber et al. (2013) 

indicated that when students perceive adults’ ability to intervene and prevent bullying 

problems to be ineffective, the chances of bullying increases and willingness for students 

to intervene decreases.   

 In many cases, adults view school bullying as common behavior amongst youth.  

This thought process is not uncommon for many teachers. Hektner and Swenson (2012) 

and Troop-Gordon and Ladd (2014) explained that teachers often believe that bullying is 

a normal part of the developmental process and believe that students can solve bullying 

issues on their own. However, according to Espelage, Polanin, and Low (2014) youth 

will usually display high levels of aggression and victimization if they feel that adults are 

ignoring bullying incidents. As a result, there is a need for educators to understand that 

students who are victimized will most likely not like school and view school as an unsafe 

place (Morgan, 2012).   

Despite the crucial role educators play in minimizing bullying in schools, there is 

an inconsistency between how students perceive bullying in comparison to how teachers 

perceive bullying (Espelage, Polanin, & Low, 2014). How students view teachers’ 
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attitudes towards bullying matters if there is going to be a cultural shift. Veenstra et al., 

(2014) argued that understanding how teachers respond to victimization will most likely 

affect the occurrence of bullying and can be critical for a successful development and 

implementation of a school-wide antibullying prevention program. Teachers are a pivotal 

part in the intervention in the bullying process (Kartal & Bilgin, 2009) and those who 

acknowledge that bullying does exist may be more inclined to create learning 

environments that discourage aggressive acts (Goryl et al., 2013). Cortes and 

Kochenderfer-Ladd (2014) found in their study that elementary classrooms where 

children were comfortable with reporting bullying to their teachers had less victimization. 

As a result, recognizing how teachers’ approach peer victimization could influence the 

probability of bullying occurring and could be crucial for development and 

implementation of an anti-bullying program (Veenstra et al., 2014).   

Bullying and Classroom Management 

 Classroom management also referred to as “teacher practices” is a term used to 

describe how teachers manage behavior problems in the classroom (Galini & Kostas, 

2014). A lack of effective and appropriate classroom management skills could possibly 

cause major problems for many educators as it relates to bullying. Garner, Moses, and 

Waajid (2013) explained that understanding teachers’ understanding and beliefs 

regarding their experiences with students’ behavior is a pivotal factor in promoting 

classroom competence. Classroom management practices play an important role as it 

relates to teachers reducing and eliminating aggressive behaviors in the classroom (Allen, 

2010). By identifying the need for effective classroom management and bullying 
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prevention, educators and school administrators could potentially avoid future crises from 

occurring. In one study conducted by Rowan (2007), 87% of participants reported 

observing no bullying issues in the classroom due to the teachers’ strong classroom 

management skills (defined as orderly with very little misbehavior). Conversely, the 

majority of the participants who observed a vast amount of bullying taking place in the 

classroom reported the teachers’ classroom management skills as being poor (defined as 

very disorderly with a great frequency of misbehavior). Rowan (2007) also reported that 

14% of the participants surveyed specified that the teacher ignored bullying accidents 

instead of dealing with the situation. This lack of intervention could be dangerous 

because bullies or bully victims may view this type of behavior as teacher approved 

(Crothers & Kolbert, 2008).   

Measuring students’ academic achievement is a daily routine for teachers while 

they reluctantly dismiss assessing nonacademic issues, in most cases leaving that to the 

school psychologists and counselors (Crothers & Kolbert, 2008). An important 

component of classroom management involves providing structure. Structure consists of 

having strong expectations, rules and consequences that are fair, consistent routines and 

procedures, and teacher-centered activities that eliminates misbehavior and promote 

positive social behavior and academic achievement (Yang et al., 2013). Strohmeir and 

Noam (2012) suggested that bullying could possibly be reduced if teachers effectively 

intervened as soon as the situation begins. In classrooms where aggression is more 

common, children with externalizing tendencies are more likely to take part in 

victimization opposed to classrooms with less levels of victimization (Reuland & 
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Mikami, 2014). Educators need to be able to (1) identify or detect bullying, (2) 

differentiate light cases versus serious cases and effectively intervene with bystanders, 

bullies, and victims, and (3) prevent bullying from taking place before it starts (Strohmeir 

& Noam, 2012). Consequently, Biggs et al. (2008) spoke of teachers modeling and 

teaching positive behavior by showing empathy for victims, promoting an attitude that 

bullying is unacceptable and encouraging students to take responsibility for the dynamics 

within the classroom by responding positively when aggravated. In addition, teachers can 

minimize problematic behaviors by observing students in various settings (e.g., 

classroom, lunchroom, playground) for longer period of times, comparing observations 

with another teacher, and having activities overlap to keep students engaged in 

continuous learning (Crothers & Kolbert, 2008). 

Educators who value the importance of emotion in learning understand both the 

negative and positive impact that it can have on planning lessons, teaching styles, 

capability to engage students, and may very well be attuned to the slight relational 

bullying that takes place in school and its potential negative influence on teaching and 

learning (Garner, Moses, & Waajid, 2013). In addition, when there are high aggression 

levels in the classroom, there is a risk that students’ learning is in jeopardy, thus lowering 

the academic achievement of the entire classroom (Reuland & Mikami, 2014). As a 

result, there is a need for educators and students to have a prevention program in order to 

reduce peer victimization (Morgan, 2012). Reducing peer victimization affords students 

an opportunity to focus on academic achievement, which is the reason for schools’ 

continuing existence. Biggs et al. (2008) explained that the degree to which teachers 
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develop bullying intervention skills in their classes could significantly contribute to 

student academic outcomes. Crothers and Kolbert (2008) shared that one way for 

teachers to maintain classroom management and possibly prevent bullying is to 

implement effective instruction to keep students actively engaged in the learning process 

giving them little time to engage in bullying. When classroom management is poor or 

minimum, students have more opportunities to misbehave, and as a result, they are 

missing out on quality classroom instruction. In addition, Riley, McKevitt, Shriver, & 

Allen (2011) reported that improper behaviors and disruptions in the classroom is time-

consuming and takes away precious instructional time from academics. Besides 

disruptive behaviors and taking away from instructional practices, Strohmeir and Noam 

(2012) reported that harassment, victimization, and teasing have been connected to 

several school shootings. 

Many people may view bullies as having low social skills and academic abilities, 

affording them a chance to manipulate the situation in their favor. Perpetrators of peer 

victimization sometimes use manipulation to mislead their teachers while victimizing 

other students (Hamarus & Kaikkomen, 2008). Morgan (2012) went on to explain that 

bullies in many cases are over achievers who are often favored by teachers, 

administrators, faculty, and students because of their academic and social standing, 

creating the problem of teachers having to choose whom to believe, the bully or the 

victim. This misconception could possibly leave the victim feeling vulnerable and unsure. 

According to Crothers and Kolbert (2008), students who are victimized may feel that 

bullies get more attention from the teacher rather than those who are harassed. In this 
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type of situation, it is important that teachers not only be able to identify when bullying is 

taking place (Rigby, 2014), but understand that peer victimization can have a negative 

emotional impact on the victim. Therefore, it is important for educators to acknowledge 

that emotional competence is an important factor in promoting academic performance as 

well as seeking assistance from parents and administrators to assist when dealing with 

peer victimization (Gardner et al., 2013).   

The teacher’s idea of what represents acceptable classroom behavior is at the 

heart of this matter because their classroom style and perception of bullying impacts how 

decisions are made and how discipline is handled (Gardner et al., 2013). If the teacher is 

effective in providing classroom management, not only will this increase the probability 

of decreasing bullying but it can also open up a gateway for teaching and learning. By 

creating a positive environment, the teacher is promoting cooperative learning 

opportunities by allowing students the ability to work cohesively in groups while learning 

respect and mutual trust (Cohen & Geier, 2010). 

21st Century Bullying (Cyberbullying) 

With the rise of technology in the 21st century, a new kind of bullying referred to 

as cyberbullying or cyber victimization is becoming a common form of bullying for 

many young children (Baas, Jong, &Drossaert, 2013). Social communication using 

electronic devices (i.e., through Facebook and Twitter) has provided a new means for 

students to harass their peers and it is apparent that cyberbullying is an increasing 

concern for the United States and counties abroad (Elledge et al., 2013). While 

cyberbullying is in fact different from traditional bullying, Elledge went on to explain 
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that there are similarities between the two. The primary difference between cyberbullying 

and traditional bullying is the ability for the perpetrator to remain anonymous and reach a 

large audience in a short period of time (Burton, Florell, & Wygant, 2013). In most cases, 

cyber victims are unable to identify their perpetrator (Toshack & Colmar, 2012; Bullying 

Statistics, 2013; Burton, Florell, & Wygant, 2013).   

According to Morgan (2012), cyberbullying creates a new problem in American 

schools because technology has made bullying easier than ever. This form of bullying 

presents serious problems because youths are subjected to being victimized by their peers 

by using various techniques such as online harassment, sexual explicit messages, social 

networking websites, images and videos via electronic devices such as laptops and cell 

phones (Bullying Statistics, 2013; Tolia, 2014). This cruel trend has become popular 

among youth by posting insensitive messages and pictures that is often harmful and 

irreversible. Stop bullying (n.d.) explained that cyberbullying is harder for students to 

escape from because it includes the following: (a) being victimized 24 hours a day, 7 

days a week, and can reach students even when they are alone, (b) involves hurtful 

messages or images posted anonymously and dispersed rapidly to a large audience, and 

(c) erasing harassing or inappropriate messages or images can be extremely difficult once 

they have been posted.   

 Cyber victimization can have lasting effect on adolescents’ well-being; causing 

challenges and much concern for many adults (Feinberg & Robey, 2008; Bullying 

Statistics, 2013). Tokunaga (2010) estimated that cyberbullying would affect 20-40% of 

youth during their adolescence. In the study conducted by Baas et al. (2013), twenty-eight 
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elementary students from four different elementary schools participated in an 

examination of cyberbullying. The study revealed that cyberbullying was a common 

phenomenon in all four schools and that most of the participants were involved in some 

form of cyberbullying. In another study, it was concluded that students who are involved 

in bullying as either the victim or bully in the traditional sense would likely be involved 

in cyberbullying incidents (Burton, Florell, Wygant, 2013). It is estimated that almost 

43% of youth in the U.S. experienced some form of cyber victimization (National Crime 

Prevention, 2007; No Bullying, 2014). Bullying Statistics (2013) reported that over 25% 

of adolescents have been repeatedly bullied via their cell phones and the internet. More 

recently, Hinduja and Patchin (2015) argued that the number for youth who experience 

cyber victimization ranges from 10-40% depending on how cyberbullying is defined and 

the age group of the study’s’ participants.       

With the staggering numbers of cases of cyberbullying, bullying is now being 

associated with youth violence, consisting of both homicide and suicide (Bullying 

Statistics, 2013). Victims of cyberbullying may be at a greater risk of suicide opposed to 

victims who endure traditional bullying (Hinduja & Patchin, 2010; Morgan, 2012; 

Bullying Statistics, 2013). Dowd (2015) explained that bullying is a form of a destructive 

violence that demands our attention and is a serious matter that must be taken seriously in 

schools. The Centers for Disease Control and Prevention [CDC] (2013) reported that a 

staggering 17% of students who attend high school thought about committing suicide and 

13.6% attempted suicide at least one time in the past 12 months. However, in a more 

recent report from NCES (2014) revealed that out of 1,456 suicides of youth ranging 
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from ages 5-18, three of the suicides took place on the school premises in 2011. In the 

same report, 1,336 homicides of youth ranging from ages 5-18, three took place on the 

school premises (NCES, 2014). While this may not all be relevant to elementary school 

students, it shows the importance of addressing all forms of bullying during an early age. 

It is important to take into account tragedies such as the Columbine shooting 

remembering that adolescents are a whole person and that school is not a solo act but 

remains connected to the entire community (Dowd, 2015). As of recent, the government 

has realized the seriousness of bullying and have passed various government initiatives 

and educational acts to promote bullying awareness and safeguard children from the 

effects of victimization (Allen, 2010; U.S. Department of Education, 2011).   

The review of literature suggested that young adolescents as early as elementary 

school feel unsafe at school. In addition, the data revealed that victimization as early as 

elementary school can lead to various acts of violence from physical altercations to gang 

facilitation. Georgia was one of the first states to pass an antibullying legislation law and 

was actively involved in informing the public that bullying affects student’s emotional 

and social well-being (Weaver, Brown, Weddle, & Aalsma, 2013). Bullying, whether in 

or out of the school environment can cause both bullies and victims to have problems 

academically and socially (Morgan, 2012). Although research from students’ perceptions 

regarding bullying exists, there is a gap in literature from teacher’s standpoint (Dedousis-

Wallace et al., 2013; Stauffer, Heath, Coyne, & Ferrin, 2012).  



37 

 

Implications 

The local community in which the school in this study is located consisted of 

school board, staff, students, and parents. Therefore, researching teachers’ perceptions of 

bullying at the elementary school level could have a positive impact on social change 

within the local community. Depending on the research findings, school administrators 

may decide to implement an antibullying program to assist students and staff in 

understanding the importance of peer victimization. The antibullying program could 

possibly decrease bullying incidents, which would cause less disciplinary problems, 

allowing more time for what is important, teaching and learning. Along with increased 

teaching and learning, the possibility for positive academic outcomes, and an increase in 

students’ standardized tests scores might emerge. Finally, the antibullying program may 

help students and teachers to develop a positive outlook on the school’s environment as 

well as develop strategies that would assist students in becoming productive citizens 

within their community. The antibullying program could be a possible project in which I 

constructed a three-day workshop informing teachers on how to recognize, respond, and 

report bullying behaviors. It is important for school staff to recognize bullying behavior if 

they are going to be effective in addressing and reducing bullying issues in the classroom. 

The workshop would focus on providing PD to improve the school’s learning 

environment and school climate as well as make the environment a safe place for students 

and staff members. 
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Summary 

Section 1 of the project study included an introduction followed by the definition 

of the problem. The focus of the project study was centered on teachers’ perceptions of 

bullying at the elementary school level. While some individuals viewed bullying as 

innocent child’s play, researchers have provided data on the seriousness of this 

aggressive behavior. The conceptual framework, Bandura’s (1973, 1986) social learning 

theory suggested that younger children and adolescence behaviors are influenced by their 

environment and social factors. 

Section 2 of the project study provided a conceptual context outlining the 

methodology of the study by justifying the research design, giving explicit details on the 

method used to recruit participants, the characteristics of the participants, and the 

procedures utilized throughout the life of the project study. Lastly, detailed information 

was given on the data analysis process and methods used to ensure trustworthiness of the 

data process. 
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Section 2: The Methodology 

Introduction 

Bullying is associated with antisocial behaviors that negatively affect the learning 

environment. Aggression and other disruptive acts can negatively affect academics and 

school climate (Goldweber et al., 2013; Wynne & Joo, 2011). As a result of these types 

of behaviors, the study site revealed a decline in the school climate report at the 

researched site from SY 2013-2014 to SY 2014-2015 (see Table 2). My study has the 

potential to raise bullying awareness, improve recognition and intervention, streamline 

the reporting process that can improve social interactions among staff and students, 

increase student achievement, and increase overall school climate.   

In Section 2, I discuss the research design and approach, participants, data 

collection process, as well as the method used for data analysis. A qualitative, descriptive 

case study design was used that consisted of open-ended, face-to-face interviews with 

semistructured questions to gather data as they relate to teachers’ perceptions of bullying. 

Questioning techniques afforded me the ability to gather rich data that could only be 

generated in a qualitative context (Lodico, Spaulding, & Voegtle, 2010). Participants 

were purposefully selected based on the criteria that were set in place. I collected 

interview data via audio recordings and notes, documented the data in a Word document, 

and analyzed the data using open coding procedures that allowed themes to emerge until 

saturation was obtained. Creswell (2012) explained that when using qualitative methods, 

the researcher is able to supply validity by having participants, external reviewers, or data 

sources offer evidence of the accurateness of the information in the report.     
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learned experiences. Overall, this journey was enlightening. It is refreshing to know that 

through it all, you’re not alone. From the beginning to the end of my journey, I had a 

committee to assist me in ensuring that my problem statement, research questions, 

literature review, research design, and theoretical framework were properly aligned. 

Together, my committee members assisted me in finding my scholarly voice and ensured 

that I remained biased free throughout the process. As I reflect on my experience, the 

most important lesson that I took away is in order to grow, an individual must be pushed 

out of their comfort zone and it will be challenging but worth it in the end. 

Analysis of Self as Practitioner 

Because I am an educator, the teachers’ perceptions of bullying as well as their 

inability to properly report bullying incidents were both informative and startling. 

However, the more I delved into my research, the more I began to re-evaluate my daily 

practices and thought process which leads to the importance of leadership, PD, and 

teachers’ self-efficacy. Gardner and Laskin (2011) argued that a strong leader 

understands that leading involves creating a sense of community for their employees. 

Building a professional learning community allow faculty to share best practices which 

can help struggling teachers, thus increasing their self-efficacy. Collie et al. (2011) noted 

that when teachers communicate with their coworkers, they tend to be more receptive to 

professional growth and innovation. In addition, positive teacher self-efficacy has been 

linked to improved psychology well-being as it relates to higher levels of commitment 

and job satisfaction as well as less stress and burnout (Aloe, Amo, & Shanahan, 2014; 

Collie Shapka, & Perry, 2012; Klassen & Chiu, 2011). The knowledge that I acquired 
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throughout my doctoral process have prepared me to develop a PD that will provide 

teachers with the necessary knowledge to be successful in combating bullying and 

increasing their overall self-efficacy when presented with bullying situations. Through 

this process of developing a PD workshop, I learned that a successful PD training 

depends on the collaboration of the leadership team and stakeholders working towards a 

common goal. I stopped reviewing here. Please go through the rest of your section and 

look for the patterns I pointed out to you. I will now look at your references. 

Analysis of Self as Project Developer 

Developing the project required knowledge of the topic, knowledge of the 

collected data, and determination. Throughout the entire process, I kept the teachers’ 

recommendations in mind. Also, I reflected on the many PD sessions that I set through 

and my ultimate goal was to create a PD that was relevant to my audience by ensuring 

that it was informative yet collaborative and hands-on. I developed my project around the 

themes that emerged from the research findings. I ensured that the PD was aligned with 

the districts’ goals and state standards to offer an additional layer of relevance to my 

audience. Lastly, it was important that the project activities were strategies that teachers 

could incorporate into their daily practice in the hopes of eliminating bullying behaviors, 

increasing student achievement, increasing school climate, and leading to positive social 

change. 

The Project’s Potential Impact on Social Change 

The proposed project could have a huge impact on social change for numerous 

reasons. Hoffman (2010) explained that diversions such as school administrators and 
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teachers taking time from academics to investigate bullying claims and counsel victims 

have a negative impact on quality education. However, in order to combat the issue of 

school bullying which has been reported as a serious issue in many schools for the past 

several decades, it is important that administrators, students, teachers, parents, and the 

community work together to find ways in helping victims, bullies, and bystanders to 

incorporate coping strategies and prevent bullying (Hughes & Laffier, 2016). In addition, 

the proposed PD could possibly boost struggling teachers’ self-efficacy by allowing them 

an opportunity to collaborate with teachers who are more effective with recognizing and 

responding to bullying behaviors. PD workshops is an effective strategy and the most 

important variable in assisting teachers to be more prepared and to ensure that they are 

using the proper techniques when intervening to decrease bullying behaviors as well as 

offer support to bullying victims (O’Neil, Keller, Green, & Elias, 2012). Social change 

has the potential to come about when students and staff are empowered and committed to 

intervening and preventing bullying. 

Implications, Applications, and Directions for Future Research 

The purpose for this qualitative project study was to understand elementary 

school teachers’ perceptions of bullying. The findings revealed that participants struggled 

to recognize bullying behaviors from daily conflicts, lack of knowledge on the policy for 

reporting bullying situations, and the need for a more rigorous PD on antibullying. 

However, this was a qualitative study and involved a small sample size; therefore, the 

study findings cannot be generalized to the general population.  
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Initially, in the beginning I did not factor in implications and directions for future 

research. Implications for the project consist of me clearly defining bullying as well as 

providing examples of light and serious cases of bullying, including hands-on and 

collaborative activities to incorporate antibullying strategies, and providing guidance and 

techniques for responding and reporting bullying behavior to meet district and state 

mandated guidelines. Providing a larger outlook, this project could be provided to all 

faculty and staff at the elementary and secondary school levels. As O’Brennan, 

Waasdorp, and Bradshaw (2014) suggested one factor that is often overlooked is how 

staff perceive their personal connectedness and their level of safety of the school 

environment. It is important to view bullying as a systematic school climate problem 

because it opens up the possibilities for prevention and intervention (Bosworth & 

Judkins, 2014).    

Although the purpose of this project study was to examine and gain an 

understanding of teachers’ perceptions of bullying at the elementary school level, other 

research possibilities emerged for future research. Based on the research findings, 100% 

of the participants reported not having low confidence level as it relates to recognizing 

bullying behaviors. However, Waasdorp et al. (2011) explains that many teachers are 

unaware of the seriousness and to the extent that bullying occurs within their school, and 

it is likely that they are unable to recognize bullying incidents. In addition, it is suggested 

that teachers cannot be effective if they are oblivious to the fact that bullying is taking 

place (Veenstra et al., 2014). According to Strohmeir and Noam (2012), educators need 

to be able to (1) Detect bullying, (2) Differentiate light bullying cases versus serious 
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bullying cases and effectively intervene with bystanders, bullies, and victims, and (3) 

Proactively prevent bullying from taking place before it starts. Therefore, I recommend 

future research to gain an understanding of teachers’ perceptions of their ability to 

recognize bullying versus their ability to handle bullying situations.  

Conclusion 

The purpose for this project study was to explore elementary school teachers’ 

perceptions of bullying behaviors. The Bandura’s (1977) self-efficacy theory and 

Bandura’s (1973, 1983) social learning theory of aggression conceptual framework was 

utilized for this study. My research led me to conclude that some teachers struggled in 

recognizing bullying situations, teachers reporting practices as it related to bullying 

varied, teacher’s low confidence level as it relates to handling bullying situations, and a 

more rigorous PD training was needed to improve teacher effectiveness when intervening 

in bullying incidents. Based on this data, I created a project which included a 3-day PD 

workshop. The PD is a collaborative workshop that includes hands-on activities that will 

provide teachers with the necessary skills to recognize bullying situations, strategies to 

effectively handle and report bullying situations. The ultimate goal for the PD project is 

to improve teacher self-efficacy, reduce school-bullying, increase student achievement, 

and increase the school climate. 

 Included in section 4 was a detailed discussion of my projects’ strengths, 

projects’ limitations, as well as other recommendations to remediate the projects’ 

limitations. As I analyzed my project, I determined that one of my projects’ strengths was 

the fact that I used the Georgia Performance Standards to guide my research design. This 



120 

 

is essential because the goal is for teachers to earn PD credits towards their certification 

renewal. Another important strength for this project involves assisting teachers in 

meeting their legal obligations. Law 0.C.G.A.20-2-751.4 section (c) (2) states, “A 

requirement that any teacher or school faculty member who has reliable information that 

would lead a reasonable person to suspect that someone is a target of bullying shall 

immediately report it to the school principal’ (GaDOE, 2015, p. 11). As I examined my 

growth throughout the research process, I was challenged to explain my role as a scholar, 

practitioner, and project developer. In conclusion, I discussed the implications for my 

research, recommendations for future research, and how an alternative approach to 

increasing self-efficacy and bullying awareness is by providing teachers with effective 

PD workshops and affording them with an opportunity to take part in learning 

communities to share best practices, anti-bullying strategies, and have meaningful 

discussions as it relates to school bullying in which will have a positive impact on social 

change. 
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Appendix A: The Project 

The project for this study entails a three-day anti-bullying PD workshop. The PD 

was established based on the research study findings. Therefore, the purpose for this PD 

workshop is to provide teachers with the necessary tools needed so that they can 

recognized, effectively respond and report bullying incidents. The PD will serve two 

major purposes: teacher evaluation-professional growth and accountability. This will be 

beneficial to teachers because they will be able to upload information from the training 

into TKES to prove that they are continuously improving their professional growth in 

order to maximize student growth and school climate. The PD workshop will cover the 

following standards: (1) Performance Standard 7 (Positive Learning Environment), (2) 

Performance Standard 8 (Academically Challenging), (3) Performance Standard 9 

(Professionalism), and (4) Performance Standard 10 (Communication) (GaDOE, 2015). 

Each Performance Standards has indicators that describes the role of the teacher. Both 

Performance Standard and indicators will serve as the basis for this professional 

development workshop. They set clear guidelines to assist teachers in understanding and 

evaluating their learning environment, their level of professionalism, and communication 

skills as it relates to their perceptions of bullying, how they respond to bullying, and their 

bullying practices. The overall goal for the project is for teachers to work collaboratively 

on bullying activities to build teachers’ self-efficacy, improve teachers’ reporting 

practices, provide strategies to effectively intervene in bullying incidents, increase 

student achievement, and increase school climate.  
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Agenda for Professional Development Session Day One 

Anti-Bullying Intervention and Prevention 

 

 

Day-1 Professional Development Workshop 

Time  Activity 

8:00 a.m. – 8:15 a.m.                          

(15 min) 

Welcome: Introduction 

 

8:15 a.m. – 8:30 a.m.                          

(15 min) 

PD Session purpose and goals  

8:30 a.m. – 8:45 a.m.    

(15 min) 

Module 1: Activity 1 (What is Bullying) Definition 

(Slide 6) 

8:45 a.m. – 9:00 a.m.    

(15 min) 

Group discussion - Reflection for Activity 1 

9:00 a.m. – 9:30 a.m.    

(30 min) 

PowerPoint Presentation – Explanation of Bullying 

9:30 a.m. – 9:45 a.m. 

(15 min) 

Break 

9:45 a.m. – 10:00 a.m. 

(15 min) 

YouTube Video: Two Anti-Bullying Videos          

 

10:00 a.m. – 10:30 a.m. 

(30 min) 

Module 1: Activity 2 – Responding to Bullying 

Activity (Response to Anti-Bullying Videos) (Slide 13) 

10:30 a.m. – 11:00 a.m. 

(30 min) 

PowerPoint Presentation  

11:00 a.m. – 11:30 a.m. 

(30 min) 

Module 1: Activity 3 - Self-Reflection Activity: Work 

with partners and share own bullying experience. 

Individual – write a summary about the emotions you 

felt. (Slide 16) 

11:30 a.m. – 12:00 p.m. 

(30 min) 

Self-Reflection Gallery Walk 

12:00 p.m. – 1:00 p.m. 

(1 hr) 

Lunch 

1:00 p.m. – 1:45 p.m. 

(30 min) 

Module 1: Activity 4 – Breaking Down the Literature 

(Cyberbullying)! (Slide 19) 

1:45 p.m. – 2:15 p.m. 

(30 min) 

PowerPoint Presentation - Cyberbullying 

2:15 p.m. – 2:45 p.m. Group Discussion: Small groups will discuss how  

they can break the barriers and change their perceptions 

of bullying behaviors using the results from the current 

research study as well as the perceptions of their peers 

2:45 p.m. – 3:00 p.m.  

(15 min) 

Wrap-up (exit slip): Complete  

 Formative Evaluation for Day-1 (Slide 24) 
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Day One Anti-Bullying Intervention and Prevention Activities 

Module 1: Activity 1 - What Is Bullying? Activity  

With your group, discuss the definition of school bullying (traditional and cyber). On the 

chart paper provide, write down both definitions. In addition, discuss and write down 

what does not constitute as bullying. Come up with one effective way as to how you 

handle bullying. Select one person from your group to post your definitions on the wall 

and to be your spokesperson (15 min). 

 

What Is Bullying? 

 

My Definition of Bullying 
Bullying is ___________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

Bullying is not ________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

I handle bullying by ___________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

 

Module 1: Activity 2 

Abby’s Story & 10 Most Evil School Bullies Activity 

 With your group, discuss both school bullying videos. On the chart paper provide, write 

down if you have or had an Abby in your class. What are some signs to recognize an 

Abby? How would you approach the situation? From the video “10 Most Evil School 

Bullies”, as a group choose the bully you feel is the most evil and come up with some 

effective strategies as to how you would handle that bullying situation. Select one person 

from your group to post your definitions on the wall and to be your spokesperson (15 

min). 

 

Module 1: Activity 3 

Self-Reflection Activity (Do you remember how it feels to be a victim of bullying?) 

Was there ever a time when you were bullied or a situation when you were embarrassed 

or were threatened? With the person sitting next to you, share how that made you feel. 

 (5 minutes). Summarize the emotions you felt during that experience by sharing with the 

class. (Write how you felt and draw an emoji on the large chart paper and taped it to the 
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wall). Individually, we will all take 5 to 7 minutes to walk around and read the responses 

(30 min). 

 

Module 1: Activity 4  

Breaking Down the Literature (Cyberbullying)!  

Teachers will be provided with literature on cyberbullying. In their group, they will be 

asked to read the “abstract” and the “results or discussion” and select at least three 

important points to present to the whole group (30 min). 

 

Module 1: Formative Evaluation 

Using the “Teacher Keys Effectiveness Fact Sheet” attached the performance standards 

that were covered through the PD workshop along with a brief description (15min).  

 

PROJECT FORMATIVE EVALUATION (End of Day One) 

Directions: Please answer the following questions: 

1. What did you take away from today’s PD? 

 

 

 

2. What questions do you have about what you have learned so far? 

 

 

 

 

3. Which standards can you attach to today’s PD workshop? 
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Agenda for Professional Development Session Day Two 

Anti-Bullying Intervention and Prevention 

 

Day-2 Professional Development Workshop 

Time  Activity 

8:00 a.m. – 8:15 a.m.                          

(15 min) 

Welcome 

 

8:15 a.m. – 8:30 a.m.                          

(15 min) 

PD Session purpose and goals  

8:30 a.m. – 9:00 a.m.    

(30 min) 

Share Project Study’s Findings 

9:00 a.m. – 9:30 a.m.    

(30 min) 

Module 2: Activity 1 – Conflict vs. Bullying (Slide 32) 

9:30 a.m. – 10:00 a.m.    

(30 min) 

PowerPoint Presentation w/YouTube Video– Conflict 

Vs. Bullying 

10:00 a.m. – 10:15 a.m. 

(15 min) 

Break 

10:15 a.m. – 10:45 a.m. 

(30 min) 

Module2: Activity 2 – Classifying Bullying Activity 

(Slide 36) 

10:45 a.m. – 11:15 a.m. 

(30 min) 

PowerPoint Presentation -  Recognizing Bullying 

11:15 a.m. – 12:00 p.m. 

(45 min) 

Module 2: Activity 3 – Create an Anti-Bullying class 

activity (Slide 42) 

12:00 p.m. – 1:00 p.m. 

(1 hr) 

Lunch 

1:00 p.m. – 1:30 p.m. 

(30 min) 

Module 2: Activity 4 – Breaking Down the Literature 

(Recognizing Bullying)! (Slide 43) 

1:30 p.m. – 2:30 p.m. 

(1 hr) 

Module 2: Activity 5 – Bullying/Harassment Scenarios 

(Slide 44) 

2:30p.m. – 2:45 p.m. 

(15 min) 

Break 

2:45 p.m. – 3:00 p.m. 

(15 min) 

Group Discussion: Small groups will discuss how  

they can break the barriers and change their perceptions 

of bullying behaviors using the results from the current 

research study as well as the perceptions of their peers 

3:00 p.m. – 3:15 p.m.  

(15 min) 

Wrap-up (exit slip): Complete  

 Formative Evaluation for Day 2 (Slide 45) 
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Day Two Anti-Bullying Intervention and Prevention Activities 

Module 2: Activity 1- Conflict vs. Bullying Activity 

With your group, read over the Conflict Vs. Bullying worksheet. Together, answer the 

questions and state why you selected whether it is bullying or a conflict. We will share 

our answers and reasons in 15 minutes (30 min). 

 

 
 

Module 2: Activity 2 - Classifying Bullying Activity 

With your group, read over the Classifying Bullying worksheet. Together, answer the 

questions and classify which bullying behavior each situation falls into. Be ready to share 

your answers (30 min). 
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Module 2: Activity 3 

Anti-Bullying Class Activity 

With your group, create an Anti-Bullying activity that is age appropriate for your 

students. The activity should be meaningful, collaborative, and hands-on. Create your 

activity on the “chart paper” provided and hang it on the back wall once you are finished 

for all to see (45 min). 

 

Module 2: Activity 4  

Breaking Down the Literature (Recognizing Bullying)!  

Teachers will be provided with literature on recognizing bullying and anti-bullying 

prevention. In their group, they will be asked to read the “abstract” and the “results or 

discussion” and select at least three important points to present to the whole group (30 

min). 

 

Module 2: Activity 5  

Bullying/Harassment Scenario Activity.  

Teachers will be provided with 10 scenarios of possible bullying or harassment situations 

based on real-life situations. Please use 

the following questions to analyze the scenarios: 

1. Is this bullying or harassment or some other form of misconduct?  

2. If it is possible harassment, what is/are the protected category/categories?  

3. If you are not sure, what additional information would you need to determine if it 

might be harassment? (1 hr) 

PROJECT FORMATIVE EVALUATION (End of Day Two) 

Directions: Please answer the following questions: 

1. What did you take away from today’s PD? 

 

 

 

2. What questions do you have about what you have learned so far? 

 

 

 

 

3. Which standards can you attach to today’s PD workshop? 
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Agenda for Professional Development Session Day Three 

Anti-Bullying Intervention and Prevention 

 

 

  

Day-3 Professional Development Workshop 

Time  Activity 

8:00 a.m. – 8:15 a.m.                          

(15 min) 

Welcome -  PD Session purpose and goals 

 

8:15 a.m. – 9:00 a.m.                          

(45 min) 

Module 3: Activity 1 – Anti-Bullying Strategic 

Handout (Slide 49) 

9:00 a.m. – 9:30 a.m.    

(30 min) 

PowerPoint Presentation – Keeping Lines of 

Communication Open Regarding Bullying 

9:30 a.m.  - 9:45 a.m.    

(15 min) 

Break 

9:45 a.m. – 10:45 a.m.    

(1 hr) 

Module 3: Activity 2 – Responding to 

Bullying/Harassment Scenarios (Slide 53) 

10:45 a.m. – 11:15 a.m.    

(30 min) 

PowerPoint Presentation – Responding to Bullying 

11:15 a.m. – 11:45 a.m. 

(30 min) 

Module 3: Activity 3 – Superhero Activity (Slide 61) 

11:45 a.m.- 12:45 p.m.   

(1 hr) 

Lunch 

12:45 a.m. – 1:15 p.m. 

(30 min) 

PowerPoint Presentation -  The Bystander 

1:15 p.m. – 2:15 p.m. 

(1 hr) 

Module 3: Activity 4 – Policies & Procedures 

Scavenger Hunt Activity (Slide 64) 

2:15 p.m. – 2:30 p.m. 

(15 min) 

Break 

2:30 p.m. – 3:00 p.m. 

(30 min) 

PowerPoint Presentation -  Reporting Policies & 

Procedures 

3:00 p.m. – 3:15p.m.  

(15 min) 

Wrap-up (exit slip): Complete a  

 Summative Evaluation via Survey Monkey for Day 3 

(Slide 64) 
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Day Three Anti-Bullying Intervention and Prevention Activities 

Module 3: Activity 1 

Antibullying Strategic Handout  

Teachers will be provided with the following handout. Together as a grade-level, read, 

discuss, and answer the following questions. Be ready to share your strategies with the 

whole group. 

1. Grade-level discussion. 

2. What does elementary school teachers need to know about school bullying 

in order to be effectively intervene when presented with bullying 

incidents? 

3. Use the worksheet to list skills and strategies needed to intervene.  

4. Decide which skill or strategy is more important and explain why (45 

min). 

WHAT DO ELEMENTARY SCHOOL TEACHERS NEED TO  

KNOW ABOUT SCHOOL BULLYING? 

 

Classroom Management Managing Bullying Behaviors 

 

 

 

 

 

 

 

  

 

  

 

What is the most important skill or strategy needed for maintaining bullying behaviors? 

 

______________________________________________________________________ 

 

Why? _________________________________________________________________ 

 

_______________________________________________________________________ 

 

What strategies do you feel is most important in order to effectively intervene in bullying 

situations? ______________________________________________________________ 

_______________________________________________________________________ 
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Module 3: Activity 2  

Responding to Bullying/Harassment Scenario (Follow-Up) Activity.  

Teachers will be provided with 10 scenarios of possible bullying or harassment situations 

based on real-life situations. Please use the following questions to analyze how you 

would respond to the scenarios: 

1. What are some immediate responses you could initiate to manage or resolve this 

situation and who needs to be involved? 

2. What would you do and/or say?  

3. Consider how you would respond to the target, perpetrator, bystanders, parents, 

and/or school staff. 

4. What follow-up steps need to be taken and by whom? (1 hr) 

 

Module 3: Activity 3  

Superhero (Bystander) Activity!  

Teachers will use the worksheet provided “Superhero Activity” in their packet to answer 

questions about bully bystanders. Imagine that you are a “Bully Superhero”, what skills 

do you possess? Take 10 minutes to discuss the skills you need to fight school bullying 

with your table. Then write the skills your group thinks are important traits on the chart 

provided, next select a spokesperson to share with the class, tape the chart paper to the 

back wall. Activity and skills will be discussed with the entire class. This is an activity 

that you can do with your students!!! (30 min) 

 

“Superhero Bystander Activity!” 

Directions: Imagine that you are a Superhero standing up to bullies. As teachers, list 

the necessary “skills” you would need as a superhero to intervene when you encounter 

a bullying situation. As a group, write the skills you think are important traits on the 

chart provided, next select a spokesperson to share with the class, tape the chart paper 

to the back wall. Activity and skills will be discussed with the entire class. This is an 

activity that you can do with your students!!! 

 

Answer the following questions: 

1.Define Bystander 

 

2.How significant do you think bystanders are in bullying situations? 

 

3.List five things bystanders can do to prevent bullying? 
a. ________________________________________________________ 

b. ________________________________________________________ 

c. ________________________________________________________ 

d.  ________________________________________________________ 

e. ________________________________________________________ 
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 Appendix B: Interview Protocol 

 

Interview Guide 

 

Interviewer: Tiffany Thomas                                   Date: 

 

Interviewee Identification Number:                       Location:  

 

Time of Interview: 

 

Prior to the Interview: 

 

Thank the participants for participating in this project study as well as the interview. 

Describe the purpose of the study and confirm that the interview is being recorded. 

Confirm that the interview will last 45 minutes to one hour. Have the participant to sign 

the consent form. Turn on the audio recording device and record the word “test”. Replay 

the audio devise to make sure that the recording is working properly. The following 

questions will be utilized to guide this interview. Follow-up questions will be asked as 

necessary. 

 

1. Tell me about what types of bullying have you personally witnessed or were 

reported to you by students at ABC Elementary? 

2. What do you believe to be the major cause of bullying? 

3. What actions do you take when students report bullying acts or when you witness 

bullying? Are they effective? 

4. What forms of bullying do you think are more predominant in elementary school? 

5. What is the school’s policy for teachers addressing and reporting bullying? 

6. What policies are in place to manage bullying ABC Elementary School? 

Following the Interview: 

 

Thank the participants for participating in the study and ensure each participant that  

 

all of their information related to the study will remain confidential.   
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Appendix C: Sample Transcribed Interview 

Project Study Title: An analysis of teachers’ perceptions of bullying at the elementary 

school level  

 

Teacher 1  

 

1Q1:  Please tell me a little about your educational background and how long you have 

been teaching? 

 

Participant: I have been in education for over twenty-plus years. I have been 

teaching at this particular school for close to fifth-teen years. I have a master’s 

degree in education and I really enjoy what I do. 

 

1Q2:  Tell me about what types of bullying have you personally witnessed or were 

reported to you by students at ABC Elementary? 

 

Participant: Most of them are name calling, that’s what I see a lot of, he said-she 

said type of behavior. It’s kind of a sneaky behavior where kids like to tease one 

another like on the low, where the teacher can’t see it but everyone else can. But 

the teacher cannot or doesn’t catch wind of it until later. So sometimes it’s those 

little sneaky things or name calling that’s done in the bathroom or places where 

they have an opportunity to be alone with a child and it even happens in the 

classroom with notes and things like that. We have fights but I don’t necessarily 

think that can be considered bullying. Bullying itself is something that is repeated. 

But the main thing that I see is that sneaky name calling, picking at each other 

type thing that I would consider bullying.    

 

1Q3:  What do you believe to be the major cause of bullying? 

 

Participant: In our society today, we have taken away the opportunity for children 

to play with each other and converse with each other. We text, we do things 

online and we don’t look at one another anymore. So those personal expressions 

when you talk with someone, you don’t see that. I write one thing in a text and it 

can misinterpret a whole lot of ways. I just don’t think that we are spending the 

time to teach our children how to interact with one another. They have their 

phone, just about every kid has a cell phone, they have their tablets, and they have 

something where they are connected outside of being together as a child. Even 

when children play games, their playing video games, they’re not looking at each 

other. More board games need to be played, outside games should be played. You 

used to have kids fight with one another but they would solve their own problems 

but nowadays it’s bullying “he looked at me strange”. No, it’s not, they don’t 

understand those nuances of physical behavior or social biases of how to get 



207 

 

along with each other. I think that’s one of our biggest problems. Stop letting 

these kids have their phones and internet, make them talk to one another. 

 

1Q4:  What actions do you take when students report bullying acts or when you witness 

bullying? Are they effective? 

 

Participant: Normally what I try to do when they come to me is I would try to 

listen to both sides, watch and see, and if it’s something serious where they are 

calling names or hitting one another or girls pulling hair in the bathroom, I have 

them to write a statement so that I know exactly what’s going on so that we can 

monitor the behavior and a lot of times we try to give them advice and separate 

them so that they are away from each other, sometimes that works. It doesn’t 

always work but sometimes it does. Witnessing bullying at that point we would 

usually write it up and put it in the hands of an administrator but you would have 

to make sure that you have multiple forms of documentation for that to happen. Is 

it effective? Separating the desk or separating them geographically, sometimes 

that works. Sometimes bringing them together and talking so that it is not a 

misunderstanding. That’s what happens, they don’t understand each other and it 

becomes a problem. Sometimes it’s bigger than that and we have to go beyond 

that and get an administrator involved. Beyond that, effectiveness, sometimes. 

Have I seen any really bad things going on that I have not been able to be 

resolved? No. I have not had a child that was so distract that they did not want to 

come to school or so distract that there was a possibility to do harm to themselves. 
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Appendix D: Sample Codes and Themes 

 

Participants Types of 

Bullying 

Factors Influence 

Student Behavior 

School/Teacher 

Effectiveness 

Recognizing 

Bullying 

Behaviors 

Teacher 1 Most of them are 

name calling and 

teasing. It’s kind 

of sneaky 

behavior.  

In our society today, 

we have taken away 

the opportunity for 

children to play 
together. They have 

their cell phone and 

tablets. Even when 

children play 

games, their playing 

video games, 

they’re not looking 

at each other. taught 

to be social.  

 

I try to listen to 

both sides, watch 

and see if it’s 

something serious 
when students 

report bullying 

acts. When 

witnessing 

bullying at that 

point we will have 

students to write 

a statement and 

give it to an 

administrator but 
you would have to 

have multiple 

forms of 

documentation. 

 

 

School’s policy – I 

document and 
take necessary 

action as well as I 

can and call 

parents if needed 

from there contact 

counselor and the 

administrators if 

needed. 

I am very 

confident with 

recognizing 

bullying, there is 

always those 

conflicts that you 

don’t catch until 

later on. I haven’t 

seen a lot of 

fighting. Now that 

doesn’t mean that 

it hasn’t happened 

or that it won’t 

happen but the 

true bullying 
where someone is 

making someone 

feel very 

uncomfortable 
and a child is not 

coming to school, 

I have not seen 

that so if it 

happens I am 

confident that I 

can discern that. 

Teacher 2 Physically 

getting 

aggressive 
(tripping and 

pushing) and 

saying mean 

things, teasing 

Lack of parental 
involvement, 

students are raising 

themselves. Family 

values such as 

having dinner and 

having family 

I report the 

incident to an 

administrator and 

make referrals to 

counseling 

department. 

 

I think I am very 

confident in terms 

of recognizing 

bullying behavior 
because if you see 

the same child 

engaging in the 
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about clothing 

and shoes. 

 

Sneaky and 

physical bullying 

such as shoving 

and tripping are 

the most common 

from a small 

group of students. 

 

 

discussions are no 

longer taking place. 

 

Technology is 

playing a big role 

in elementary. The 

latest trend in 

Facebook and 

snapchat is spilling 

over in school.  

 

Students are trying 

to fit in with other 

students (clickish). 

School’s policy – I 

really don’t 

know. I’m told 

that we have a 

bullying policy 

that’s district-

wide. Generally 

speaking, they say 

report it to the 

principal and the 

administrative 

team. But not 

clear steps such as 

step 1 and so on. 

same pattern of 

behavior over 

and over whether 

its name calling or 

physical. 

Teacher 3 Teasing (making 

fun). Students 

reporting wrote 

something about 

them on social 

media, put their 

hands on me, 

and teasing me. 

 

 

I believe the major 

cause of bullying is 

a lack of empathy. 

In elementary, 

honestly social 

media component 

even though they 

shouldn’t have any 

social media 

accounts because of 

they are not of age 

but you here more of 

that now. 

When I witness 

bullying I will pull 

a student to the 

side and have a 

conversation with 

them to try to get 

them to see that 

they behavior is 

not nice. If an 

incident is 

reported to me, I 

immediately 

submit the 

bullying form to 

our 

administrative 

team. 

 

School’s policy: 

Once a student or 

parent reports 

bullying to a 

teacher, we have 

the student or 

parent to fill out 

the bullying form 
and the teacher 

submit the form 

to an 

administrator. 

I have medium 

confidence level 

recognizing 

bullying. There 

are some 

incidences where 

I’m looking at 

situations and I’m 

not really sure if 

that is really 

considered 

bullying. 
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Teacher 4 I have seen both 

physical and 

verbal bullying. 

The strength of 

the bullying has 

been the 

diversity, there 

has been very 

subtle and very 

blatant. 

I truly believe that it is 

a societal problem, 

we have lost a respect 

for a line where 

children have not 

been taught what is 

not appropriate for 

them. So if they have 

not been taught, they 

do not know any 

different. They also 

witness and see so 

much in their youth 

that is on television 

and in their music that 

those things have 

more influence than 

we understand. 

Usually, I give a 

ten-minute sermon, 

because to me if we 

don’t have the 

respect for one 

another what is the 

use of education. If 

it’s physical, then I 

usually report it 

right away, I write 

it up. If it is verbal, 

we usually talk 

about how our 

words can hurtful 
and if it’s sneaky 

then usually I talk 

to someone after 

class concerning 

that.  

 

School’s policy: Our 

school expects us to 

report bullying and 

then the counselors 

deal with it from 

there and either refer 

it to higher level or 

deal with it on the 

counselor level. 

I have medium 

confidence level 

in recognizing 

bullying. I am 

very aware of my 

student’s facial 

expressions or 

body language 
this enables me to 

see a difference. 

There are 

sometimes cases 
where kids are 

able to mask it 

and I would not 

feel confident 

saying that I could 

every time catch 

it. 

Teacher 5 I have not 

personally 
witnessed any 

bullying. I have 

students report 
bullying but 

after further 
investigation it 

was not 

incidents of 

bullying. 

Lack of self-

confidence for the 

bully in not having 

an understanding of 

a broad people and 

different ways of 

life. 

I first make sure 

that the student 

who is reporting 

the bullying is 

O.K., get a good 

understanding of 

the situation, and 

secure that student 

is emotionally 

alright before I do 

anything else. I 

follow the 

bullying protocol 
that is in place by 

taking notes and 

turn it in to the 

I have medium 

confidence levels 

in recognizing 
bullying because 

my personality 

interferes with 

that, I am a strong 

minded person so 

things that bother 

someone else may 

not bother me or I 

don’t necessarily 

see as bullying 
might hurt 

someone else’s 

feelings but not 

mine.  
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administrative 

team. 

 

School’s policy: 

We have a 

bullying protocol 
where teachers 

should talk to 

students to get all 

of the information, 

fill out the 

bullying sheet, 

give it to 

administrators, 

and 

administrators 
will do a thorough 

investigation. 

Teacher 6 I have witnessed 

is verbal 

bullying such as 

calling names, 

stuff like that. 

Appearance, 

usually their 

bullying because 

they’re not wearing 

the latest name 

brand clothes, hair 

isn’t combed, 

overweight, or 

underweight. 

Sometimes boys 

dressed like girls or 

girls dressed like 

boys. 

I automatically 

report all bullying 

situations to an 

administrator. 

 

School’s policy: 
As a teacher you 

report it to an 

administrator and 

they refer to the 

student code of 

conduct. 

I am somewhat 

confident with 

recognizing 

bullying 

behavior. Often 

times in class you 

do see a 

consistency of 

those kids who 

are bullies. But 

there are those 

situations where 

you don’t see, not 

necessarily saying 

that it’s not 

happening but you 

are just not 

catching it at the 

time. 

Teacher 7 A lot of bullying 

is not very 

obvious, it’s 

covert and a lot 

of times I find 

that it is going on 

in the bathrooms 

Kids don’t feel good 

about themselves. 

They’ve been 

picked on so they 

find the weakest 

link to pick on. They 

also find someone 

Instead of 

punishing bullies, 

have them to 

volunteer, allow 

victims to leave a 

statement 
anonymously. I 

I am somewhat 

confident, I catch 

some and I miss 

some. Some kids 

are just aggressive 

and know that as 

soon as the teacher 
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or in a transition 

period. Kids also 

tells me that it is 

happening on the 

bus, in the 

cafeteria, or in 

the bathroom. 

who they can 

intimidate and who 

will take the abuse. 

talk to both sides 

before I involve 

an administrator. 

 

School’s policy: 

Teachers have a 

bullying form that 

we forward to the 

administration 

and they contact 

all those involved. 

I also contact the 

parents to let 

them know what’s 

taking place. 

is not looking that 

is their time to do 

something. You 

notice behavior 

changes when kids 

don’t want to 

participate in 

activities that they 

normally would 

do, work ethics 

change, or things 

like that. But some 

kids just fall 

under the radar. 

Teacher 8 I have witnessed 

when a superior 

child was 

bothering an 

inferior child 

trying to fight 

them, 

consistently 

bothering them. 

I have also had 

cyberbullying 

reported to me. 

The bully seems to 

be a little insecure, 

especially 

academically so 

they want to bully 

the academically 

smart kids. 

If I witness 

bullying I may 

bring the two 

people involved to 

have a discussion. 

If I find that it is a 

serious case of 

bullying I report 
it to an 

administrator. 

 

School’s policy: If 

a child or parent 

uses the word 

bullying then the 

teacher is to give 

them a form for 

them to complete 

using their own 

words.  

I have medium 

confidence level 

recognizing 

bullying because a 

lot of the things 

that are happening 

at school, kids 

know how to hide 

it from teachers 
and it’s not until 

you have done a 

lot of investigating 

that you find out 

that oh my God, 

that was really 

happening. 

Note: The codes such as teacher 1 was created to protect the participants’ identities. In 

addition, the following codes and themes emerged from the project study’s’ research 

questions after the data analysis was conducted. I color coded the codes and themes 

which are categorized into the table headings. 
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Appendix E: Teacher Keys Effectiveness Performance Standards 
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Appendix F: Policies and Procedures Scavenger Hunt 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


