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Unpacking Lesson Preparation

How is a Sheltered Instruction
different?

Content Objectives | Language Objectives
A sheltered SIOP® classroom is Participants will be able to: | Participants will be able to:
systematic, consistent, and concurrent e ™
focus on teaching both: content objectives in activities for all students.
lessons.
academic content AND 2. Adapt content to students
proficiency levels.
academic language 4. Deckoand iiode
meaningful activities into
To all students, including ELL students. oot
29 30

Lesson Preparation Component

Why Language Objectives?

Academic achievement requires academic
language proficiency.

Academic language proficiency involves the
vocabulary, language patterns, and register
specific to individual content areas.

Academic language proficiency is developed
through sustained content-based language
instruction.
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How to Write Content Objectives?

Write Content Objectives that:

* Will be read by students, for
students

* Will be easy for students to
understand

* Are given orally and in writing

* Are tied to a specific grade-level
content standard

understand

How to Write Language Objectives?

Write Language Objectives that:
*  Will be read by students, for students
*  Will be easy for students to

* Are given orally and in writing
* Are related to the tasks necessary to
master the content objective.

33 34
How to Write Language Objectives? Building Background Knowledge
Content Objectives |Language Objectives
Write Language Objectives that: e - z
Participants will be ableto: | Participants will be able to:
*  Will be read by students, for students 3. :;::.nu the Impoem 3. Eu:ﬁuetmtodete:nhe
+ Will be easy for students to of connecting students key vocabulary for students
personal experiences to to know.
understand lesson ideas. 4. Include a wide-range of
* Are given orally and in writing 4. Identify strategles for vocabulary activities into
connecting past lessons.
* Are related to the tasks necessary to knowledge with new
master the content objective. leaming.
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Link Concepts to Students’
Background Experiences

* Discuss students’ previous personal
and academic experiences to help
bridge meaning.

* Question students’ backgrounds to
preview an upcoming topic.

* Following discussion, relate students’
input and directly apply it to the new
concept.

How to Connect Students’ Cultural and Linguistic
Background

* Review content and language objectives from prior
lessons

* Refer to past notes

* Pull out old power points

* Establish routines that require students to “go
back” into past lessons .

* ldentify notes by lesson

* Journals

* Connect to previous units

* Connect to other content areas

37

38

Other ways to bridge past learning

* KWL Chart: Have students individually or as a class
create a KWL chart to refer back to throughout the
unit.

* Questioning: Ask a simple question, “Who
remembers what we did yesterday?” and solicit
responses.

* Student Journals: Have students write or draw
what they have learned in a journal or notebook.

How to Link Students’ Background

Reslia (REAL OBJECTS), photos, snd g
bring in “real items™ to bring the new concept to life.

m-mmu—_mw =rtiog
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How to Teach Key Vocabulary

Vocabulary knowledge is important in

comprehension

* Self-selection: Encourage stude
vocabulary words that they feel
for their understanding

* Word Wall: Display vocabulary words related to
the new concept being taught.

* Multiple ways: Have students identify, illustrate,
define and write sentences with vocabulary
words.

Metacognitive Strategies

* Predicting/Inferring

* Self-questioning

* Monitoring/Clarifying
* Evaluating

¢ Summarizing

* Visualizing

41

Cognitive Strategies

* Previewing/Rereading

* Establishing a purpose for reading
* Making connections

* Reading aloud

* Highlighting

+ Taking notes

* Mapping information

* Finding key vocabulary
*  Mnemonics

Social/Affective Strategies

* Interaction/questioning D
+ Cooperative learning P
* Group discussion/self talk : ‘ll +
* i.e.. Think/Pair/Share




Social/Affective Strategies

* Interaction/questioning
* Cooperative learning

+ Group discussion/self talk ‘i i-‘”

* i.e.. Think/Pair/Share

Social/Affective Strategies

Teacher- Teacher- | Peer- Student-Centered
Centered Assisted | Assisted
Lecture Drill & |Role Playing  Rebearsal Strategies
Practice (repeated readings)
Direct Instruction | Discovery | Peer ing E Stratesi
Learning (imagery)
Demonstration Brain- Reciprocal Organizational
storming | Teaching Strategies
(graphic organizers) |
Recitation Discussion | Cooperative
== | 43

A2.5: Building Background Knowledge

After viewing the video, please discuss the
following questions:

1. What are some ways that you build
background knowledge?

2. How can you connect students’ culture
and language when building
background knowledge

3. How can you use technology to assist with
background knowledge?

A2.6: Design Lesson Plan

Please design a lesson plan in your
content area addressing content and
language objectives using the SIOP
model. Please the SIOP checklist to
guide your lesson preparation. You could
use you rlaptop to type the lesson plans
50 you can email it to other group
members at the end of the training or
put in the faculty shared folder.




A2.7: Reflection on SIOP Model

Thank you for your time. Please give your
feedback/reflection for future workshops.

A2.8: Evaluation survey

Thanks for your participation. Please
fill out evaluation survey!!

E’.’--wh. 3

?‘svlhank "u"'m"-

‘Mﬂ !k*.p.ull
Ilﬂﬂ
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Collaborative Leamning using Culturally and
Linguistically Differentiated Instruction

Educational quote

What children can
do together
today, they can
do alone
tomorrow.

— Vygotsky, 1965

53

Purpose

This is last of the 3-day workshops, which
was designed and created to support
teachers and administrators in
collaboratively learning differentiated
instruction methods to increase
engagement and motivation for all
students for academic achievement.

w&

Day 3: Session 3:
Collaborative Learning
Content Objectives:

Participants’ will understand how to m@
differentiate instruction by using colla
learning to address the needs of all learners,

including ELL, SIFE, and students with diversity.

Learn the of coop L4

*  Learn what is takes for studh 10 work sfully in
cooperative groups

- y ways to imp perative learning egies into
their classrooms.

* Collaborating using technology differentiated instruction

55




Language Objective

Language Objective
Create a lesson plan unit
across content area using
collaborative learning
strategies to address content

and language objectives.

Activity 3.1: Ice-breaker

* Participants will introduce
themselves and explain
one thing they have
learned the hard way
about the topic of
collaborative learning with
students.

57 58
w A3.2a. What is collaborative
Activity 3.2: Students’ engagement learning?
Think about these questions as Think about your own experiences with
you watch the following video: cocrative loariinss o both o loaiir
1. Did this ever happen to you? and as a teacher. Discuss with your table
2. How d(:’ you feelﬂwhe:';tudents mates the pros and cons of using this
scores do not reflect what you
believed you have taught them strategy. Record your responses on i
and they have learned (oos
I A
!
59 60
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What is Collaborative Teaching?

Mapies [2007) T 1ouchurs o e betio San a0 467 Sssentinl Ineher 4.

1. What knowledge will students
learn?
2. Which stratefles will provide

Questions to ask when planning

collaborative learning instruction

evidence that students have > p
learned that knowledge? . ? L 4

3. Which strategies will help

students practice, review, and
apply that knowledge?

4. Which strategies will help

students acquire and integrate R
that knowledge? % 2 0 -

61
Which strategy will help students? Why use cooperative learning?
* Promote student learning and
T S hich academic achievement
. ic . ic * Enhance student satisfaction with
strategies will strategies will their learning experience
help students help students . Helr students' de:relop skills in
pracice, || acqire and S
review, and integrate that . Prom:tpo student self-esteel
::szlte':‘lagte? knowledge? * Increase student retention
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Activity 3.3: Presentation on Collaborative

Learning

Educational goals:
* Involvement and
engagement
* Co-operation and
teamwork

* Community
responsibility

Under Collaborative Learning Umbrella

Collaborative learning

Co-operative
learning
Learning
communities Discussion
groups

65

66

Assumptions about cooperative learning

Please discuss with your partner
what are some assumptions of
students’ learning.

—Learning is an active const \
process ’

—Learning depends on rich ;
contexts

—Learners are diverse

—Learning is inherently social

Research recommendation on Cooperative
Learning Group

1. Organizing groups based on
ability levels should be done
sparingly. ot

2. Cooperative learning groups 47
should be rather small in size." /%5

3. Cooperative learning should :
be used consistently and
systemically, but should not
be overused.




Five Elements of cooperative learning

1. Positive interdependence

1. Positive interdependence . Eachigrgup :’nembetri'sleffforts are

ey required and essential for group
2, Fac_e to-face interaction _ Pt
3. Individual and group accountability
4. Interpersonal and small group skills * Each g;oup membe': has ahunlque -

: contribution to make to the joint effort
% GroupIROTHEng because of his or her resources and/or
69 70

2. Face-to-face interaction

* Orally explaining how to

solve problems .C?i“%ﬁt R0

* Teaching one's knowledge "iff
to others =g

* Checking for b ‘-..
understanding

* Discussing concepts being
learned

* Connecting present with
past learning

3. Interpersonal and small group skills

* Keeping the size of the group small (3-5)
* Giving an individual test to each student.
* Randomly examining students orally.

* Observing each group and recording the
frequency with which each member-
contributes to the group's work. F

+ Assigning one student in each group the | * =
role of checker.

* Having students teach what they learned to
someone else.

n
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5. Group processing

* Group members discuss how well they are
achieving their goals and maintaining
effective working relationships

* Describe what member actions are helpful
and not helpful

* Make decisions about what behaviors to

continue or change

+ Reflect on how well we completed our work
(academic) How did

* Review data/information we do?

* Make a goal for next time ’

Pros and cons of cooperative learning

* How does the list of pros and cons
about using cooperative learning
that you generated at the
beginning of this training reflect
the generalizations from research
and the recommended classroom
practices for collaboration?

75

76

What does the teacher do?

* Group members discuss how well they are
achieving their goals and maintaining effective
working relationships

* Describe what member actions are helpful and
not helpful

* Make decisions about what behaviors to
continue or change

* Reflect on how well the groups completed their
work (academic)

* Review data/information

* Make a goal for next time

Activity 3.4. Sample of Jigsaw learning

Modeling cooperative learning using
a jigsaw puzzle.

Please get in groups of 4 within your
content area.

78
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Activity 3.5. Interactive Websites

The following sites have ’.@ PSRN
instructional technology to be -
used with cooperative learning e
to promote e-learning to connect
with students diverse learning
styles.

All of the bcft K-5 online, interactive, ecucational games and simulations

“ e eductton

This link has 34 ways you can use Google docs to promote collaboration.
Choose one that you are interested in, 2nd follow the directons:

http://finteractivesites weebly.com/

A3.6. Reflective Questionnaire

Please take a few minutes to leave
me your feedback by filling out the
reflective questionnaire.

mvu/coa Mwn/pruumwwmu
® ToxcaieuESs
/-nbed’sidc-ld 0
79 80
A3.7. Evaluation Survey References for Session 3
Thank you for your participation, e e B
please fill out the survey for future Aciiy - AL g, . CHLI, The Pome of slbarnian Bt o
Mope wwm yeebesem wah v ey mdaReeu\Y
workshops.
Gregery, J. & Salman, C. (201]). Prefcasienal development far saline @
wwinersity tenching. Dismmce Edurasion, 343}, 266-20.
deiarp 10,3080 01387015 2023 8351 ‘
Smuh, B L & 3.4992) Whaeis
Comnr oo Poassicandary cducntinn
Tembmaza, CA. (2001). Eow = Dif it dor Mized Abidin;
w-mw
81 82
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Appendix B: Initial Contact Letter

Dear Fellow Educators,

My name is Poorandai (Chano) Itwaru. I am an ESL teacher at the XXXX, as well as, a
doctoral student in the Ed.D at Walden University. I would like to invite you to
participate in an upcoming study intended to measure teachers’ perceptions concerning
their preparedness to address diverse learning needs of English Language Learners
(ELLs) for academic achievement.

Your role in this study will be to participate in a taped interview, lasting about 50-60
minutes. I would also like to conduct one 42-minute classroom observation. I will be
inviting 8-10 teachers from the middle school to participate in this study.

Confidentiality is an upmost concern in this research. From the beginning of the research
you will be assigned a pseudonym. Any data that concerns the district, school, or job will
be given a pseudonym. All research that is gathered will be placed in a locked filing
cabinet in a place that is off campus and will be kept for 5 years.

Please respond to this email by April 11, 2016 to let me know your interest and
availability.

Thank you very much for your time and consideration.

Poorandai (Chano) Itwaru
Doctoral Student at Walden University
(xxx) 123-5555



10.

211

Appendix C: Interview Questions

. What kind of instruction do you currently have in place to address ELLs’ cultural

and linguistic needs?

What kind of effective reading and writing instruction do you have in place for
ELLs?

What is your greatest success or challenge in meeting ELLs’ diverse learning
needs in your school?

How do you consistently and purposefully collaborate or share ideas to promote
achievement for ELLs in content areas?

What do you regularly do to address the instructional learning needs of ELLs?
What kind of materials and instructional resources do you utilize to align with
Common Core Learning Standards to address ELLs linguistic, and cultural
learning needs?

Are there quality instructional resources available for you to use with ELLs to
meet their literacy needs? If so, please explain.

How do administrators in this school collaborate or share ideas with you to
improve the instructional learning needs of ELLs?

What kind of specialized training have you had either in your teacher preparation
program or in professional development training to prepare you to teach ELLs?
Is there anything else that you would like to add or comment on that I may have

missed regarding the instructional learning needs of ELLs’ in your classroom?
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Appendix D: Observational Protocol/Checklist Guide

Date of observation: Start Time: End time:

Classroom: Subject and grade level:

Number of students:

Name of Participant (pseudonym):

Please note: I will observe classrooms where the teacher states that ELLs are present. The
entire class will be observed and the presence/absence of ELL teaching methods,
differentiation of lessons, and adjusted accommodations will be observed. It is not
necessary to know which students are ELL, only that the teacher indicates these students
exist in the class. I will observe whether or not there are best practices present during
instruction.
Research Questions:

1. What instructional strategies do teachers believe are best to deliver

instruction that is culturally and linguistically appropriate for ELLs?
2. What do teachers believe can be done to improve ELLs’ classroom

engagement and motivation for increased academic performance?

Reflective
Comments/ Notes

The physical * What is the physical environment

setting like?

*  What kinds of behavior is the setting
designed for?

*  What kinds of technologies are in the

room?




213

Participants

Describe who is in the setting, the
number of people, and their roles.
Why are they there?

Where does the teacher provide
instruction?

How is instruction provided?

How is learner-centered teaching
encouraged?

How is the teacher accommodating
ELLs?

What methodologies or instructional

approaches being used?

Conversations

What kinds of class discussions are
used to show that students are
engaged/motivated?

Are the conversations related to
content of the lesson?

How are the discussions fostering
learner-centered teaching?

Are all students, including ELLs

involved in the conversations?

Subtle factors

Unplanned activities

Nonverbal communications
Disruptions (bathroom passes and
announcements, etc.)

What should happen and does not
happen?




