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Benefits of Literacy Coaching

Gross (2010) found through interviewing 15 secondary teachers about high school literacy coaching,

that the constant access to literacy coaches did positively impact teaching strategies.

Additionally, Blachowicz et al. (2010) found that principals and teachers alike, as well as district

stakeholders, found coaching to have a positive impact on changing the dynamic of a school.

Petti (2010) found in her lab site consisting of herself, the teacher, the coach, 20 kindergarten students,

and six observers that what began as literacy coaching could spread to additional school subjects.

Dean et al. (2012) found that the 35 principals who answered Likert-type questions in their study valued

the literacy coaches at their schools.

Benefits of Literacy Coaching

Thirty-nine teachers were selected for interviews from a larger study of 1,600 teachers who had received literacy
coaching in the form of study groups and in-class coaching (Vanderburg & Stephens, 2010). A majority of these teachers
felt that the following components of coaching were valuable to them: collaboration, support, and discussion of
research-based instructional practices. Changes teachers made were venturing into new teaching strategies, increasing
their use of authentic assessments, increasing their investigation of professional literature, and shifting the locus of

control to students (Vanderburg & Stephens, 2010).

Carlisle and Berebitsky (2010) found that students (especially those at risk) made more gains when taught by teachers

who received coaching by literacy coaches. Similarly, Vernon-Feagans et al. (2012) concluded that when teachers worked
with a literacy coach and were able to work one-on-one with students, even their 29 challenged readers could make gains.
De Naeghel and Van Keer (2013) found in their study using teacher and student questionnaires, that when a teacher had a

literacy coach, the autonomous reading motivation of the students increased.
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Why YOUR Role is so Important

If the perceptions regarding the literacy coaching process are negative, teachers can become resistant
to literacy coaching tactics. Teacher resistance to coaching can take many forms, including but not
limited to completely “refusing to participate” (Lynch & Ferguson, 2010, p. 202), or seeming to accept
the coaching, but not truly internalizing what has been shared with them about teaching. Lynch and
Ferguson (2010) repeatedly mentioned the importance of a positive relationship between the coaches
and the teachers. Woodcock and Hakeem (2015) stated that it is important for teachers to be able to
resist, for that allows them to feel valued. The creation of a more positive and trusting relationship is
more beneficial than being forced to comply. Once again, literacy coaching has opposing
characteristics. McDowell (2012), a reading specialist and literacy coach, expressed the potential for

coaching to grow at a worksite over time.

Checking in...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?
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Mixed Methods (quantitative and

qualitative).

Population: 587 elementary reading

teachers in County.

Sample: | received 22 valid

My Re SearCh responses, which was well below
the recommended sample size of
234 (Johnson and Christensen,
2011). Of those, 12 waived
anonymity and consented to an
interview. | was able to interview 9
ofthose 12.

I collected quantitative data in October and

November of 2015.

I used a modified version of the Wyoming
Instructional Facilitator Evaluation survey used by
Rush and Young (2011), and administered it
through Google Formes.
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7. How effective have the following activities been in changing your practice? Please
choose “Does not apply” for those activities you have not worked on with a district
literacy coach in this County during the 2014-2015 school year. *

Mark only one oval per row.

Does
t

Yo Effective Neutral Ineffective no
apply

Very
Effective Ineffective

Provide support in
choasing
appropriate
instructional
strategies

Provide support in
developing and/or
using appropriate
formative
assessments
Assistin
maintaining a
supportive
classroom
environment
Coach me in my
classroom

Model effective
instructional
strategies

Provide oral or
written feedback
Review with me the
effectiveness of
modeling or
coaching
Participate in
collaborative
meetings

Help me to use
student
achievement data
Help me identify
student needs for
instructional focus
Support me in
embedding
technology in
instruction
Facilitate a cohort
study group

| calculated median scores, for
each coaching activity. Teachers
rated “provide support in
developing and/or using
appropriate formative
assessments,” with the lowest
scores, as the three median scores
were 3, 3, and 4. While the lowest
scores, they were still neutral,
neither ineffective nor very
ineffective.

An example of one of the
three most important

questions on the form.

The full survey is available
in our Google Classroom.

There were several most effective areas, all of
which had three median scores of 4, 4, and 4.
They were: “provide support in choosing
appropriate instructional strategies,” “assist in
maintaining a supportive classroom
environment,” “coach me in my classroom,”
“model effective instructional strategies,”
participate in collaborative meetings,” “help
me to use student achievement data,” and
“help me identify student needs for
instructional focus.”
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Median Scores for Effectiveness of Literacy Coaching Components

Questions 1-12 Questions 13-24 Questions
25-36

Provide support in choosing appropriate instructional strategies 4 4 4
Provide support in developing and/or using appropriate formative 3 3 4
assessments 4 4 4
Assist in maintaining a supportive classroom environment

Coach me in my classroom 4 4 4
Model effective instructional strategies 4 4 4
Provide oral or written feedback 4 4 3
Review with me the effectiveness of modeling or coaching 3 4 4
Participate in collaborative meetings 4 4 4
Help me to use student achievement data 4 4 4
Help me identify student needs for instructional focus 4 4 4
Support me in embedding technology in instruction 3 4 4
Facilitate a cohort study group 4 35 4

Checking in...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?
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Out of the 22 participants, 8 found
literacy coaching to be ineffective

| calculated central (with scores ranging from 1.6364 to
summed scores for Part 11|

(with scores ranging from 3.1923 to
) 3.4667), 9 found it to be effective
(QueStlonS /,8,and 9) and (with scores ranging from 3.5714 to

Part IV together. 4.4773), and 2 found it to be very
effective (with scores of 4.7391 and
4.8864).

Literacy Coaching Effectiveness Ratings

Numeric Effectiveness Verbal Effectiveness Range Rounded Effectiveness Rating

Rating
Participant 1 2.07 Ineffective to neutral Ineffective
Participant 2 3.72 Neutral to Effective Effective
Jenna* 4 Effective Effective
Participant 4 2.41 Ineffective to Neutral Ineffective
Participant 5 4.18 Effective to Very Effective Effective
Lily* 3.47 Neutral to Effective Neutral
Madeleine* 218 Ineffective to Neutral Ineffective
Participant 8 4.89 Effective to Very Effective Very Effective
Meg* 3.84 Neutral to Effective Effective
Natalie* 1.64 Very Ineffective to Ineffective Ineffective
Eleanor* 220 Ineffective to Neutral Ineffective
Participant 12 2.36 Ineffective to Neutral Ineffective
Participant 13 1.86 Very Ineffective to Ineffective Ineffective
Participant 14 3.20 Neutral to Effective Effective
Participant 15 3.82 Neutral to Effective Effective
Participant 16 3.73 Neutral to Effective Effective
Maya* 4.48 Effective to Very Effective Effective
Rachel* 228 Ineffective to Neutral Ineffective
Participant 19 3.57 Neutral to Effective Effective
Sybil* 4.27 Effective to Very Effective Effective
Participant 21 4.74 Effective to Very Effective Very Effective
Participant 22 3.19 Neutral to Effective Neutral

*All names are neelidnnvme
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Checking in...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?

| used a process called Framework
(Jane & Liz, 2002) to analyze the

( I f°||?0te‘; Quﬁ“tativi data g interview data. Framework includes
interviews) in November an .
December of 2015. Each interview familiarization, identifying a

lasted between 8 and 27 minutes, and thematic framework, indexing,
consisted of 7 questions. charting, [and] mapping and

interpretation...” (Jane & Liz, 2002,

Each interview was transcribed and p-9)-

checked for accuracy.
| utilized member checking to

ensure accuracy.
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Interview Protocol

Time and Location

Individual, face-to-face, audio recorded interview, lasting approximately 45 minutes at a location of the participant’s choosing.
Introduction

1. I'will introduce myself and my teaching background.

2. | will ask the teacher about her/his teaching background.

3. 1 will ask the teacher how her/his teaching day went today.

4. | will express something about how my teaching day went today.

Official Interview

Tell me about your most successful literacy coaching experience.

What do you think contributed to this?

Tell me about your least successful literacy coaching experience.

What do you think contributed to this?

How would you generally describe your experiences with literacy coaching?

If you were to structure literacy coaching in our district, what would be your ideal?

(Show the teacher her/his quantitative survey) | will then ask the teacher to comment on the survey and discuss my interpretation of
the survey results to

Post Interview

N ok oDN =

1. I will ask them any additional questions | formulated after/during interviewing previous participants (I will go back to any previous
participants via short 5 to 10-minute audio-recorded phone interviews and ask these additional questions).
2. | will contact the teacher with my analysis of their interview to conduct member checking with her/him.

Themes and Subthemes

Themes Subthemes

1: What Teachers Want from Coaches and Coaching . Teachers want to know that the coaches are working hard.
Teachers want clear explanation of the coaching job description and for coaching to
make sense.

Teachers want coaches to focus on their specific needs.

Teachers want coaches to be in classrooms and leave feedback.

Teachers want their coaches to have a personality where the teacher doesn’t have to
reach out.

The teachers also want coaches to work directly with students.

Teachers want their professional time to be respected.

2: Teacher Concerns . Teachers feel the coaches are lazy or do not know how they can best be used.
Teachers are concerned if they do not know how the coaches spend their time.
Teachers feel administration is taking up too much of the coaches’ time or not allocating
them correctly.

3: How Teachers View the Coaches . Teachers like when the coaches help them.
Teachers think the coaches are nice people.
Teachers give coaches the benefit of the doubt.
Some teachers think the coaches are lazy.

4: Coaching in Practice . Coaching experiences varied greatly.
Coaching was best when it was relevant to the needs of the teacher.
Coaches were particularly helpful with work stations and writing.
Teachers who advocated for their coaching needs seemed to have more positive
experiences.
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Checking 1n...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?

Individual
School Data
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Literacy Coaching Job Description

Unfortunately, there is no job description specific to literacy
coaches. They fall under Teacher Specialists.

That document is available in the Google Classroom.

Goal Setting

What do you want to accomplish this year in reading at your school?

What do you want to get out of this day of professional development?
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Checking 1n...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?

There are two that everyone will read.

Please choose at least 2 additional ones to
read. Make sure to pick 2 that best align with

your goals.

Readings

In the Google Classroom

Highlight parts that speak to you.

Remember, this is scholarly reading...do not
feel pressured to read every word. Skim to find

the best parts for you.

We.will. be having a discussion regarding the
readings.
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Discussion of Readings

WhO read WhICh How do the readings relate to your
. Is?
articles? 208

What have you learned that you can

implement?

What have you learned that you will
not do anymore?

Common Barriers
How will you prepare to overcome them?

Multiple responsibilities

Conflicting messages from different parties
Student needs

Resistance

Trust
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The barrier of multiple responsibilities.

What could this look like?

Overcoming Barriers Associated with
Multiple Responsibilities

Google Classroom Responses
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The barrier of conflicting messages from
different parties.

What could this look like?

Overcoming Barriers Associated with
Conflicting Messages from Different Parties

Google Classroom Responses
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The barrier of student needs.

What could this look like?

Overcoming Barriers Associated with
Student Needs

Google Classroom Responses
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The barrier of resistance.

What could this look like?

Overcoming Barriers Associated with
Resistance

Google Classroom Responses
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The barrier of trust.

What could this look like?

Overcoming Barriers Associated with Trust

Google Classroom Responses
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What are some
other potential
barriers?

Google Classroom
Responses

How can we
overcome them?

Checking in...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?
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You will start by role
playing with a partner from
your school and flip flop
roles.

Role Playing

Then for each slide, you
will find a partner from a
different school and flip
flop roles.

‘ Role 1: Teacher

Role 2: Coach

Scenario: Your coach wants you to
implement something new that you do
not want to do.
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‘ Role 1: Teacher

Role 2: Coach

Scenario: You want the coach to come
and observe you, but she hasn't yet. \

‘ Role 1: Teacher

Role 2: Administrator

Scenario: You go to talk to your
administrator about your coach
because she is not helpful.
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Role 1: Teacher
Role 2: Teacher

Scenario: Another teacher could
benefit from coaching but is being
resistant.

Role 1; Teacher
Role 2: Coach

Scenario: You are having a very tough time with
your class this year and want to confide in your
coach, but need to make sure your coach won't run
back and tell your administrator.
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Checking 1n...

What was noteworthy?

What questions do you have?

What was consistent and inconsistent with
your current schema?

Planning for this
coming year...

How do you see your reading and writing block being
structured?

How would you like your coach to support you?

What are the biggest areas you would like to grow in?
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Reflection and Closing

What did you learn?
How can | support you?

What do you want administration and coaches to know about
your perspective?

Follow-up

KT AT T T %

#1: Survey today (plus survey)

#2: Submit evidence of a meaningful interaction with a
Ilteracy coach from this year (either privately through email or
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District Literacy Coach Evaluation
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Appendix B: District Literacy Coach Evaluation

District Literacy Coach Evaluation
* Required

SURVEY CONSENT FORM

SURVEY CONSENT FORM

You are invited to take part in a research study of teacher experiences with county literacy
coaches. The researcher is inviting kindergarten through fifth grade general education
homeroom teachers of reading to be in the study. This form is part of a process called
“informed consent” to allow you to understand this study before deciding whether to take part.

This study is being conducted by a researcher named Crystal Tessmann, who is a doctoral
student at Walden University. You may already know the researcher as a teacher leader and
union representative in this county, but this study is separate from those roles.

Background Information:
The purpose of this study is to investigate how teachers are experiencing literacy coaching in
this county and there are two phases to the study.

Procedures:

If you agree to be in this study, you will be asked to:

. Answer an online survey (10-20 minutes) in Phase 1 of the study.

. Provide your first and last name if you would like to be considered for a face-to-face
interview in Phase 2 of the study. If you do not provide your name your responses will be
anonymous. If you do, they will still be confidential.

Here are some sample questions:

. How effective have the following activities been in changing your practice? Please
choose “Does not apply” for those activities you have not worked on with a district and/or
literacy coach?

. Please assess the value of the time you have spent working on the following activities.
Choose “Does not apply” for those activities you have not worked on with a district literacy
coach in this County during the 2014-2015 school year.

Voluntary Nature of the Study:

This study is voluntary. Everyone will respect your decision of whether or not you choose to
be in the study. No one will treat you differently if you decide not to be in the study. If you
decide to join the study now, you can still change your mind later. You may stop at any time.

Risks and Benefits of Being in the Study:

Being in this type of study involves some risk of the minor discomforts that can be
encountered in daily life, such as slight stress from answering questions. Being in this study
would not pose risk to your safety or wellbeing

Participating in this study can benefit you by allowing you to reflect on your professional

371
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experiences with literacy coaches.

Payment:

There is no payment for participation in the survey. However, if you later consent to
participating in the face-to-face interview (Phase 2) you will receive a $10 gift card to the
establishment of your choosing after completing the final phone call.

Privacy:

Any information you provide will be kept anonymous unless you provide your name so that
you may be selected for an interview. In this case your information will be kept confidential.
The researcher will not use your personal information for any purposes outside of this
research project. Also, the researcher will not include your name or anything else that could
identify you in the study reports. Data will be kept secure by being locked in a privately owed
filing cabinet and/or stored on a password protected private Google Drive. Data will be kept
for a period of at least 5 years, as required by the university.

Contacts and Questions:

You may ask any questions you have now. Or if you have questions later, you may contact
the researcher via (352)870-7471 crystal.tessmann@waldenu.edu. If you want to talk
privately about your rights as a participant, you can call Dr. Leilani Endicott. She is the
Walden University representative who can discuss this with you. Her phone number is
612-312-1210 Walden University’s approval number for this study is IRB will enter approval
number here and it expires on IRB will enter expiration date.

Please print or save this consent form for your records.
Statement of Consent:

| have read the above information and | feel | understand the study well enough to make a
decision about my involvement. By returning a completed survey, | understand that | am
agreeing to the terms described above regarding participation in the survey part of the study
(Phase 1). | understand that there is a separate consent form for the interview part of the
study (Phase 2), if | agree to participate.

In the following survey, “district literacy coach” will refer
to a coach employed in this county whose primary
concern is the subject of reading. It is also in reference to
a coach who dealt with you directly at your work site in a
manner more personal than a general workshop.

Part |
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Please respond to the following three questions.

1. During the 2014-2015 school year, were you an elementary general education,
classroom teacher of reading? Here | am referring to the 90-minute state reading
block, and while | am including inclusion classrooms, | am not including ESE
pullout.

Mark only one oval.

Yes

No Stop filling out this form.

N

Were you offered the opportunity to work with a district literacy coach in this
County during the 2014-2015 school year? *

Mark only one oval.

Yes

No

w

. Have you worked with a district literacy coach in this County during the 2014-2015
school year? *

Mark only one oval.

Yes Skip to question 4.
No Stop filling out this form.

Part I

Please answer the following two questions that ask how often you have worked with a district
literacy coach in this County during the 2014-2015 school year?

4. In a typical week, approximately (to the
nearest half hour) how much time have
you spent working one-on-one with a
district literacy coach? *

5. In a typical week, approximately (to the
nearest half hour) how much time have
you spent working in a group setting with
a district literacy coach? *

Part Il

3of 11
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4of 11

Please respond to the questions below listing activities you might have worked on with a
district literacy coach in this County during the 2014-2015 school year.

6. Please check all activities you have worked on with a district literacy coach. Check
all that apply. *

Check all that apply.

Provide support in choosing appropriate instructional strategies
Provide support in developing and/or using appropriate formative assessments
Assist in maintaining a supportive classroom environment
Coach me in my classroom

Model effective instructional strategies

Provide oral or written feedback

Review with me the effectiveness of modeling or coaching
Participate in collaborative meetings

Help me to use student achievement data

Help me identify student needs for instructional focus

Support me in embedding technology in instruction

Facilitate a cohort study group

Other:

8/15/15,9:30 AM
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7. How effective have the following activities been in changing your practice? Please

choose “Does not apply” for those activities you have not worked on with a district
literacy coach in this County during the 2014-2015 school year. *

Mark only one oval per row.

Efye o Effective Neutral
Provide support in
choosing
appropriate
instructional
strategies

Provide support in
developing and/or
using appropriate
formative
assessments
Assist in
maintaining a
supportive
classroom
environment
Coach me in my
classroom

Model effective
instructional
strategies

Provide oral or
written feedback
Review with me the
effectiveness of
modeling or
coaching
Participate in
collaborative
meetings

Help me to use
student
achievement data
Help me identify
student needs for
instructional focus
Support me in
embedding
technology in
instruction
Facilitate a cohort
study group

Does
Very not
Ineffective
apply

8/15/15,9:30 AM
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8. Please assess the value of the time you have spent working on the following
activities. Choose “Does not apply” for those activities you have not worked on
with a district literacy coach in this County during the 2014-2015 school year. *

Mark only one oval per row.

Good Poor Complete Does
Excellent
: use of Neutral use of waste of not
use of time . ) )

time time time apply
Provide support in
choosing
appropriate
instructional
strategies

Provide support in
developing and/or
using appropriate
formative
assessments
Assist in
maintaining a
supportive
classroom
environment
Coach me in my
classroom

Model effective
instructional
strategies
Provide oral or
written feedback
Review with me the
effectiveness of
modeling or
coaching
Participate in
collaborative
meetings

Help me to use
student
achievement data
Help me identify
student needs for
instructional focus
Support me in
embedding
technology in
instruction
Facilitate a cohort
study group

8/15/15,9:30 AM
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9. Please evaluate the impact of each activity on student learning in your classes.
Please choose “Does not apply” for those activities you have not worked on with a
district literacy coach in this County during the 2014-2015 school year. *

Mark only one oval per row.

Ve Ve Does
ry Positive Neutral Negative ry not
positive negative apply

Provide support in
choosing appropriate
instructional
strategies

Provide support in
developing and/or
using appropriate
formative
assessments

Assist in maintaining
a supportive
classroom
environment

Coach me in my
classroom

Model effective
instructional
strategies

Provide oral or written
feedback

Review with me the
effectiveness of
modeling or coaching
Participate in
collaborative
meetings

Help me to use
student achievement
data

Help me identify
student needs for
instructional focus
Support me in
embedding
technology in
instruction

Facilitate a cohort
study group

7of 11 8/15/15,9:30 AM
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10. Please check all activities you would like to work on with a district literacy coach in
the future. Check all that apply. *

Check all that apply.
Provide support in choosing appropriate instructional strategies
Provide support in developing and/or using appropriate formative assessments
Assist in maintaining a supportive classroom environment
Coach me in my classroom
Model effective instructional strategies
Provide oral or written feedback
Review with me the effectiveness of modeling or coaching
Participate in collaborative meetings
Help me to use student achievement data
Help me identify student needs for instructional focus
Support me in embedding technology in instruction
Facilitate a cohort study group

Other:

Part IV

Please choose your level of agreement with each of the following statements.

11. My teaching practice has improved because of my work with a district literacy
coach in this County during the 2014-2015 school year. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

8of 11 8/15/15,9:30 AM
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12. My work with a district literacy coach in this County during the 2014-2015 school
year has helped me reflect on my teaching. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

13. My students’ performance has improved because of my work with a district literacy
coach in this County during the 2014-2015 school year. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

14. District literacy coaches in my building were easily available to me during the
2014-2015 school year. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

15. Working with a district literacy coach in this County during the 2014-2015 school
year has helped me to develop a better relationship with my colleagues. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

9of 11 8/15/15,9:30 AM
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16. | want to continue working with a district literacy coach.
Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

17. District literacy coaches are an excellent use of this County’s money. *
Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

18. District literacy coaches with whom | worked during the 2014-2015 school year
have the knowledge they need to do their jobs effectively. *

Mark only one oval.
Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

Background Information

Please tell me a little about you.

19. What grade did you teach during the
2014-2015 school year? *

20. What is your gender?

10of 11 8/15/15,9:30 AM
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21.

22,

23.

24,

25.

26.

27.

How many years of teaching experience
do you have?

How many years have you been teaching
in this district?

How many years have you been teaching
in your current school?

Please identify your school for the
2014-2015 school year.

What other comments would you like to make about the work of district literacy
coaches in your school? *

I would like to participate in a confidential interview with the researcher (Crystal
Tessmann) concerning my survey responses and additional related questions.

Mark only one oval.

Yes. Please provide your first and last name on the next page. The researcher will
contact you at a later date regarding your participation.

No. Your responses will remain anonymous. Stop filling out this form.

Please provide your first and last name
below.

Powered by
E Google Forms
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Appendix C: Communication With Rush & Young and Permission to Use Their Survey

Request for Assistance--Survey on the Work of Instructional Facilitators

Crystal Tessmann r> Thu, Nov 28, 2013 at 10:04 AM
To: [ N

Dear Dr. Rush and Dr. Young,

I am a doctoral student with Walden University, and a fourth grade teacher in Florida. I
am studying the process of teacher coaching and in what areas it can be made more
effective, as my doctoral project. I am reading your article entitled, Wyoming's
Instructional Facilitator Program: Teachers' Beliefs about the Impact of Coaching on
Practice, and am extremely interested in using your survey, whether in online or paper
format. Is this something you would be willing to grant me permission to do?

Thank you so much, and Happy Thanksgiving, Crystal Tessmann

Masters in Special Education, with a Concentration in Emotional and Behavioral
Disorders (University of Florida)

Bachelors in Elementary Education, with a Minor in Environmental Science (University
of Florida)

Contact Information:

Suzanne Young < > Sat, Nov 30, 2013 at 11:44 AM Reply-To:
Suzanne Young <
To: Crystal Tessmann

>

>, Leslie Susan Rush

Hi Crystal,

Our survey is attached for you. You can certainly use it and adapt as needed. We ask only
that you cite us in your paper.

Suzie Young Leslie Rush

Walden University Mail - Request for Assistance--Survey on t...
https://mail.google.com/mail/u/2/7ui=2&ik=1a87b0eb3c&view...
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IF_survey for Rural Ed.pdf

r> Sun, Jul 13, 2014 at 5:52 PM To:
>

Dear Dr. Rush and Dr. Young,

879K

Crystal Tessman
Suzanne Young <

As I searched my email to write this letter, I truly cannot believe I did not thank you
before now. I am so sorry about that. Thank you so much for allowing me to use your
survey, and I will of course cite you both. Is it possible for me to access the reliability and
validity statistics for your original survey from pilot testing and such?

I hope you are both enjoying your summer, and thank you again.
Crystal Tessmann [Quoted text hidden]

Suzanne Young < >

To: Crystal Tessmann >

Hi Crystal,
I'm so sorry but we don't have that information for you. Suzie Young

Fri, Jul 25, 2014 at 8:46 AM
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Crystal Tessmann < - " ° © ©** *¢°)

to Suzanne

Dear Dr. Young,

I am sorry to bother you again, and still appreciate you very much! My committee chair
etc. are concerned now (after the IRB and URR already approved my research AND I
completed the research and analysis) about validity of the instrument I used. Can you
confirm that reliability and validity were checked in some manner, even if you do not
have the specifics? This may be helpful if I can cite that.

Thank you so much!

Suzanne Young via IR " ° (© 425 22)

to me

Hi Crystal — absolutely. We established content validity by aligning it with the literature
and seeking expert opinions. We also based it on an earlier version (see our article too)
and piloted it to identify any problems with the itesm. And we checked the internal
consistency of the scale items by using Cronbach’s alpha. It was at least .80 but probably
greater. You can cite the personal communication with me if that’s helpful.

Suzie



385
Appendix D: Interview Protocol

Time and Location
Individual, face-to-face, audio recorded interview, lasting approximately 45 minutes at a
location of the participant’s choosing.

Introduction

1. I will introduce myself and my teaching background.

2. T will ask the teacher about her/his teaching background.

3. I will ask the teacher how her/his teaching day went today.

4. 1 will express something about how my teaching day went today.

Official Interview

1. Tell me about your most successful literacy coaching experience.

What do you think contributed to this?

Tell me about your least successful literacy coaching experience.

What do you think contributed to this?

How would you generally describe your experiences with literacy coaching?

If you were to structure literacy coaching in our district, what would be your ideal?
(Show the teacher her/his quantitative survey) I will then ask the teacher to comment
on the survey and discuss my interpretation of the survey results to determine
accuracy.

Nk whd

Post Interview

1. I will ask them any additional questions I formulated after/during interviewing
previous participants (I will go back to any previous participants via short 5 to 10-
minute audio-recorded phone interviews and ask these additional questions).

2. T will contact the teacher with my analysis of their interview to conduct member
checking with her/him.
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Appendix E: Member Checking Document
Below are the preliminary conclusions I shared with my participants during member

checking. Results of member checking are in parentheses.

When I interpreted the data, I came to the following conclusions.

1. The teachers gave coaches the benefit of the doubt if they were not performing
at the level they thought the coaches should. (All nine teachers I member checked with
affirmed this, Jenna and Natalie stated that it was “pretty accurate™).

2. The teachers felt that the coaches are nice people. (All nine teachers I member
checked with affirmed this, Jenna and Natalie stated that it was “pretty accurate™).

3. The teachers felt that personality was very important in coaching. (All nine
teachers I member checked with affirmed this, Jenna and Natalie stated that it was “pretty
accurate”, and Meg made a point to mention that she agrees specifically with this
statement).

4. The teachers don’t have enough resources to meet expectations, want help, and
believe all teachers can improve. If they didn’t express a need for help, they felt they got
so much from the coach or coaches already that they were functioning fine without help.
(All nine teachers I member checked with affirmed this, Jenna and Natalie stated that it
was “pretty accurate”. At first Rachel disagreed with the statement, so I let her comment
on it, then I reread it and emphasized the part about “If they didn’t express a need for

help,” and then she agreed with the statement).
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5. The teachers felt administration is taking up the coaches’ time and/or is not
allocating them correctly. (Seven teachers I member checked with affirmed this. Meg
mentioned that as a coach this year she thinks this statement is very true. Jenna stated that
this was not happening at her school, but maybe it is happening at other schools.
Madeleine doesn’t know if she sees mandating to coaches because when she has asked an
administrator where the coach’s office was the administrator didn’t know. She stated
administration doesn’t seem to know what’s going on with literacy coaches).

6. The teachers who advocated for their coaching needs seemed to have more
positive experiences. (Eight teachers I member checked with affirmed this. Eleanor said
“definitely” for this one. Rachel disagreed, stating that her team did advocate for their
needs and still did not have a positive coaching experience. She went on to express a lot
of frustration with a situation with writing groups from this school year. She was
unhappy with the lack of flexibility the coaches had in conforming to what the teachers
wanted, and how one coach seemed to be uninformed about the plans. Though important
to note, it is also important to note that in her interview she mentioned a case of
advocating for herself twice, the second ending with better results).

7. The teachers liked when coaches work directly with students and want to see
student improvement. (Eight teachers I member checked with affirmed this. Meg noted
that technically working with students is not part of their job description, but it happens,
and that a lot of teachers don’t really know what the job of coaches is. She noted that she

doesn’t know how it was decided how or who people work with when she was in the
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classroom, but that it would be helpful if that was clearly communicated with teachers at
the beginning of the year).

8. The teachers liked when coaches help them. (All nine teachers I member
checked with affirmed this).

9. It was very important to the teachers that the coaches work hard, and of great
concern if they could not figure out what they were doing with their time. (All nine
teachers I member checked with affirmed this).

10. Time came up a lot, either there wasn’t enough time, or it took too long to get
things back from coaches. The teachers wanted timely responses from coaches. The
teachers recognized that coaches have time and flexibility that teachers don’t...and
teachers expected them to use it wisely. However, they also understood that coaches are
probably being pulled in a lot of directions. (All nine teachers I member checked with
affirmed this. Meg said this was very true. Jenna stated, “Oh I’m sure they are.”).

11. Most of the time if there was a problem with coaching it was an absence of
help or not enough help...not too much help. (All eight teachers I member checked with

affirmed this. Meg was happy to hear this. Natalie stated, “Absolutely.”).

It also became clear through analysis that if teachers are to be coached, they
prefer certain things. Teachers feel they themselves work hard, and they want coaches to
work hard as well. They want a clear explanation of the coaching job description and for
coaching to make sense. Work stations and writing in particular came up as areas coaches

were helpful with. (Jenna stated that all the coaches were great at coming in to help with
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areas kids aren’t getting, making mini lessons or centers, and that it was good to have
different perspectives. Natalie stated that she did not feel that her coach helped her with
work stations or writing samples, that she held the minimum number of meetings, they
went well past the contractual time, and that they weren’t engaging meetings, but more of
a lecture. She stated that the coach told them what they could do, but didn’t make
anything for them. She went on to express that she and her team would have rather been
in their rooms to meet and plan, and that administration made it clear they wanted to see
student book studies, but the coach didn’t offer any suggestions for that. She felt that
what was suggested but the coach could have been found by the teachers with a little
research, and that her team was doing that. She noted that as she has left the county and is
in a new school, she now feels she is being coached. This looks like administration
supporting teachers going in to observe others, the curriculum resource teacher modeling
and providing resources so they don’t have to make anything, and that it feels like a
breath of fresh air. She clarified that it could have just been her school, as there was very
low morale and teachers were not supported in a plethora of ways.)

Teachers want coaches to focus on their specific needs. They don’t just want
coaches to pop their heads in for a minute, they want to feel a genuine offer of help. They
want their coaches to have a personality where the teacher doesn’t have to reach out.
They want them to have a welcoming and helpful personality, as well as enthusiasm for
what they are doing. They want them to be in touch, realistic in their expectations,
understanding, and knowledgeable. They want the coaches to build relationships with

students and teachers. (Jenna: Pretty good.)
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They want for them to provide useful resources, especially immediately useful
and/or tangible resources (and for them to teach teachers how to use them). Many
teachers did not value general ideas or suggestions. They want specific planning or
training to be done or resources to be provided. They want coaches to be in classrooms
and leave feedback; for coaches to work with kids in small groups, and for them to follow
through with anything they have committed to. (Natalie noted that in the previous year
the coach came into rooms every now and then but never left anything they could
improve on, only stated positive things. This caused a problem when a teacher who
received effective reading observations was let go, as it shocked the faculty. She stated it
made them feel as if they were walking on eggshells because they didn’t know what
might cause them to be let go if someone who was doing what he was supposed to be
doing was let go. Eleanor: 1 love all of that).

They want their professional time to be respected. They do not want their time to
be wasted or for things to be done at the last minute, they want timeliness of responses,
coaches coming when they say they will, and providing resources at the most logical
time. They think it is ideal for them to not be shared between schools. (Natalie was
initially confused by this statement, but once I reread and clarified the paragraph she
agreed. Jenna said it was definitely ideal. Eleanor: Yes, definitely. Meg said this was
interesting).

Most felt there are improvements that can be made to make coaching more

effective. Lastly, it didn’t seem like there was a big difference for teachers between being
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coached one on one versus in a group...what seemed to matter most was that the

coaching was relevant to their needs. (Eleanor: Definitely yes).



