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Abstract
In Tennessee, a majority of students who idensfiz@sbian, Gay, Bisexual, or
Transgender (LGBT) do not feel safe due to bullyang harassment that is targeted
toward them by their peers. Schools, such as Mh8d (a pseudonym), are not
required to specify protection for LGBT studen@sing the LGBT bullying to continue
without being reported and resulting in higher alses, lower achievement, greater
mental health issues, and in some cases, suidiealion among LGBT students.
Through confidential personal interviews that weeaascribed and coded, this case
study’s purpose was to better understand how M@ athkeholders perceive (a) the
issue of LGBT based violence, (b) the effectiveraddbe school’s current bullying
policy in protecting LGBT students, and (c) the gbaity of implementing a change in
the school policy to protect LGBT students. Expigrthe barriers to protecting LGBT
students was based on the theoretical framewoaktibias education in which students
gain self-awareness, develop acceptance of humanrsdy, recognize unfairness in
society, and are empowered to act against discaitioim. The following four themes
emerged: (a) accepting culture, (b) protectioataflents, (c) need for change, and (d)
process for change. These findings have led tdéwelopment of a policy
recommendation and plan of action that, througibes education, will specifically
protect the LGBT students and include acceptandaaarance of the LGBT community
in the counseling curriculum. The results of gtisdy may create a positive social
change by opening up dialogue concerning the afi@ict GBT-based bullying on

students and exploring opportunities to creatdasehool environment for all children.
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Section 1: The Problem
Introduction

This case study addressed Lesbian, Gay, Bisextaisgender (LGBT)-
based bullying, harassment, and violence, whiehriational problem that is also of
concern in the state of Tennessee, where the ¢ocamunity under study is located.
Though there are bullying policies currently inaals, only applying the term
“bullying” minimizes the experiences of Lesbian,yGGBisexual, or Transgender
(LGBT) children and youth. According to Mayo (201Bullying as a term does not
capture the institutional scope of exclusion th@BI and other minority youth
experience...nor does [it] necessarily encouragedgersonnel to think broadly
about exclusionary and hostile experiences studaoés (p. 57). In this study |
investigated how adult members of a rural elemgrgelnool community in middle
Tennessee perceive issues of LGBT-based bullys@gssment, and violence to gain
a better understanding of the barriers that keeBT&udents from feeling safe in
this school, which could translate to what is hagipg in schools across the state of
Tennessee. In order to contextualize this studyil first address the issue from a
statewide perspective and then offer a descrigfdahe problem at the elementary
school where the study will take place.

Definition of the Problem

Nationally, 89% of self-identified LGBT studentsdullied at school in relation

to their sexual orientation, whereas in Tennes38%, of those students experience being

bullied at school according to the 2011 Nationdidat Climate Survey of the Gay,



Lesbian & Straight Education Network (GLSEN, 201Qyer 60% of those bullied did
not report the incidents, and the primary reasos thvat almost 37% of the students who
did report such incidents said that school staffrebthing in response (GLSEN, 2011).

A major role for public schools is to provide aesahvironment for the children
who attend them. The recent focus on antibullgampaigns throughout the state of
Tennessee evidence the importance of a safe enverain However, the LGBT
population lacks legislative protection from bufigiin Tennessee, and this lack of
protection carries over to Tennessee’s public dshdéorecent years, Tennessee
legislators have attempted to specifically excltieeLGBT population from protection
against bullying. In 2013, the last of severam@ipts to pass a “Don’t Say Gay Bill” into
law failed. The proposed bill prohibits any classn instruction or reading materials in
the classroom that are inconsistent with “natutahéin reproduction” and it states that
counselors, school nurses, and administration motdly parents of any discussions they
have with their child in regard to sexuality (TN &8}, 2013). Such legislation would
result in LGBT students having no one at schodélioto openly about their sexuality
without fear of having their parents find out. Tham increase homelessness due to the
fact that 40% of homeless teens who identify as TGBve been thrown out of their
parents’ homes (Williams Institute, UCLA websit®12). Rejection by parents is a
powerful stressor for LGBT youth in that those véxperience this type of rejection are
at a higher risk of attempting suicide (Haas, Bilgsviays, Mathy, Cochran, D’Augelli,
& Clayton, 2011). The last attempt to pass theriD8ay Gay Bill” failed in March of

2013.



The current controversy in the Tennessee Legigasua bill that has been
introduced to keep the state from identifying spegrotected groups from bullying in
schools. Initially, Tennessee House Bill 927 wasoduced in January, 2013 and
defined bullying as “any written, verbal, or phyadiconduct that substantially interferes
with a student’s educational benefits, opportusjtar performance...” (HB 927). The
bill also specifies categories of students who wdad protected from such bullying.
These categories include students being bulliedlation to their sexual orientation,
gender identity, and gender expression (HB 927).

However, in response, State Representative Wiiteduced an alternative bill
that leaves it up to each school to determine wbastitutes bullying as well as which
populations are protected. Not including LGBT ge@ected population could result in
individual districts and schools allowing bullyitaygeted at these particular students.

Although they did not pass, these alternative hisipled with the lack of action
by school officials in response to reports of LGBIlying, it is logical that LGBT
students in Tennessee would not feel safe in thégschool environment. This is
important in the local area of this qualitativedstibecause at MTS School, teachers,
staff, and parents have witnessed children as yaari{jndergarten age who are
transgender, and others who feel as though theyldghave been born the opposite sex.
There have also been instances of students whotdexhibit heteronormative behavior.
There is no attempt at this school to specificptigtect LGBT students from anti-LGBT
bullying, nor is there any curriculum used to edacudents about the LGBT

community.



Therefore the purpose of this study was to gaiateebunderstanding of the
barriers that keep LGBT students from feeling safinis school. According to GLSEN
(2011), 64% of LGBT students, nationwide, felt Uesat school because of their sexual
orientation, 30% reported having skipped at least@dass and 32% reported having
missed an entire day of school in the month podhe survey because they felt unsafe or
uncomfortable. Mustanski and Liu (2013) studie@ RGBT youth, of whom 62% self-
identified as gay/lesbian, 28% identified as bisgxand 10% identified as questioning,
queer, or unsure. The study reported prospectedigiors of suicide attempts among
LGBT youth by surveying the participants. The pegalis included previous suicide
attempts, impulsivity, hopelessness, family supgmeer support, conduct disorder (CD),
major depressive disorder (MDD), age of same-seaation, and LGBT victimization.
The data were examined using correlational analysebrisk factors that were found to
positively correlate with lifetime suicide attemptere MDD , CD, impulsivity, and
hopelessness. Their findings showed a “need tcsfpoevention and support efforts on
youth who experience an early age of same-sexcttina as they appear to be at greater
risk for suicidality (p. 446). Thus, it is cruciddat prevention and support be available to
students in elementary, middle, and high school.

This study took place at MTS Elementary Schooldguglonym), where | am
currently employed as a teacher. MTS is a Tidementary school, located near a
major metropolitan city, yet in a suburban, outtytown with a population of
approximately 42,000. MTS is a K-5 school with epgmately 1,000 students currently

enrolled. Around 30% of the students are categdr&s minority. There are 71 teachers,



two school counselors, and two administrators2dh2, MTS adopted a zero tolerance,
antibullying policy which defined bullying as “atgok, word, or action that makes
someone feel angry, sad, or scared” (MTS, 2012k first occurrence results in a note
home to the parents of the students, a secondseffezsults in a note to the parents and
an email to an administrator, and a third offeresilts in an immediate office referral.
There is no language in the antibullying policyttheecifically defends students from
harassment based on actual or perceived sexuatatian.

Rationale

Statistics that show such a large number of selftified LGBT students are
bullied are unacceptable to me as a teacher aaghament. | selected the problem of
bullying LGBT students because two teen suicidédioidle Tennessee counties were
given state-wide attention recently after both selead complained of being bullied in
relation to their sexual orientation (WSMV.com, 2D1 Poteat, Mereish, DiGiovanni,
and Koenig (2011) stated that “LGBTQ youth repodager victimization, distress, and
poorer academic performance than heterosexual ¥¢utb98). According to Center for
Disease Control (n.d.), lesbian, gay, and biseyoath were more than twice as likely to
have attempted suicide as their heterosexual peers.

This issue is of concern before children reachr tieein years. Throughout their
educational experience, from first grade througélftv, children are continually
discovering themselves and who they are (Connd0y2). LGBT children’s inabilities
to conform to the heteronormative environment ant®or a large part of the

mistreatment and violence they experience befeage of 12 (Roberts, Austin, Corliss,



Vandermorris, & Koenen, 2010). According to Sweafarner, Givens, and Pollack
(2008) students who do not meet traditional gemdems need a supportive climate
starting in elementary school. At MTS, | have alied students using words such as
Gay, andLesbianto intimidate and humiliate other students. klesar that these
children’s perceptions of LGBT people are negaéind there is a level of intolerance
instilled in them from either their families or sety. On the faculty level, discipline for
such offenses is implemented in the same manramasther name calling. R. Jones, a
faculty member on the behavior committee at MT&est that there is nothing in the
antibullying policy specifically protecting studerftom harassment based on actual or
perceived sexual orientation, thus it is left uphe individual teacher to categorize any
reported bullying and deal with it as they se€dé@rsonal communication, May 29,
2014). There is no attempt to teach tolerance@®LIGBT community at MTS.
According to J. Thompson, a counselor at MTS, tolee and acceptance are taught in
guidance classes, however the topic of LGBT tolegaand acceptance is not included in
the discussion because of possible backlash fraemfa(personal communication, May
28, 2014). Teachers’ own beliefs and biases diedrepon to deter or allow harassment
and bullying of LGBT students. According to M. @aer, a # grade teacher at MTS,
she is not comfortable addressing LGBT tolerandé thie students in her classroom for
fear of reactions by parents, fellow teachers, @sbibly administration. She relates
LGBT tolerance to religious beliefs and can beireanded for promoting a certain
religious belief (personal communication, May 2812). J. Simpson, a fellow teacher at

MTS worries that being vocally supportive of LGBSBuies will “out” him and possibly



cost him his job, or at least ostracize him fromdvlleagues. In fact, he has witnessed
instances of faculty members laughing and makimgofiuan openly gay educational
assistant behind his back and questioning whetiher éaculty members might be gay,
using disapproving tones and negative stereotypiestures (personal communication,
May 29, 2014). These examples taken from MTSigeosome context that supports
the need for a better understanding of the cuttiiblic schools, which influences their
policies and procedures. When schools operateeoagbumption that everyone should
be heterosexual, inequitable practices result (VE€gawford, & Van Pelt, 2012).

Exploring the perceptions of parents, teacherd aaministrators in regards to
LGBT students and the bullying that is being paidet against them can help district
and state leaders understand the importance diraygzolicies that will protect this
group of students. The purpose of this study isetter understand the perceptions of
the adult members of the MTS Elementary School canity in regards to LGBT
students and the bullying that they experience.

Evidence of the Problem from the Professional Liteature
Bullying is a serious problem in U.S. schools thfé¢cts one in five students

(Ttofi & Farrington, 2012). Using data from tl&owing Up Today Studyf over
16,000 children of women who participated in thedés’ Health Study Il in 2007,
Roberts et al. (2010) looked at “behaviors durihgdhood up to age 11 years, regarding
media characters imitated or admired, roles takgaretend play, favorite toys and
games, and feelings of femininity or masculinitg’411) to determine if childhood abuse

and PTSD were more prevalent among children whadictconform to traditional



gender roles. As a result of their analysis, tleeyntl LGBT students are twice as likely
to experience violence as are their heterosexuwabg&oberts et al., 2010). Poteat et al.
(2011) analyzed data from the 2009 Dane County iYdgsessment in Wisconsin. In
the assessment, 17,366 middle and high schoolrg#gio=presented all but two of the
public schools in the district. The researchesessed how frequently students
experienced homophobic victimization within thetds# months due to being perceived
as gay, lesbian, or bisexual. The researcherduabed that LGBT youth experience 30%
higher rates of victimization, 11% higher rateabgenteeism, and 12% higher rates of
substandard academic performance than heterosgutal (Poteat et al., 2011). As part
of a longitudinal study of male students of a pieyaollege preparatory school in an
urban Midwestern city, Swearer, Turner, Givens, Ratlack (2008) surveyed 251
students in grades 9 through 11 regarding incideinbeing bullied. The researchers
concluded, “Boys who are bullied by being callegt gaperience greater verbal and
physical bullying than boys who are bullied for@theasons” (p.170). LGBT based
verbal bullying was experienced 47% more, namencplas experienced 54% more,
and physical attacks were 11% higher (p.169). kediy Espelage, and Koenig (2009)
agreed that LGBT students not only frequently eigmere homophobic harassment by

their peers, but also on occasion by school staff.

Kopels and Pacely (2012), stated that LGBT yoatlesmore at risk of bullying
than their non- LGBT peers. Robinson and Espela@#2) surveyed over 11,000 middle

and high school students in the Midwest UnitedeStain a range of topics, including but



not limited to sexual identity, suicide, bullyingdavictimization. The participants were
given the option to identify as LGBT and were alémirto choose more than one option if
so desired. Participants indicated whether thelydxperienced peer victimization in any
form. They also indicated if they had seriouslgught about killing themselves in the
past month, if they had attempted suicide in trst paar, as well as how many days of
school they skipped. The researchers demonstif@edtudents who identify themselves
as LGBT reported 3.3 times higher frequency ofidaldhoughts, 3.8 times higher rate
of attempted suicide, and 79% higher unexcusedabsdrom school than did their

heterosexual demographically similar peers.

There is a range of severity of effects that baljyhas, not only on the victims,
but on the bullies and on those who witness thlyibngl behavior. Bullying has serious
effects on the victims including personal sufferisglf-reported anxiety, depression, and
negative thoughts about themselves (Hunt, PeteRagee, 2012; Osvaldsson, 2011).
LGBT children are at a greater risk of experienaiggction, victimization, and having
poorer health, both physical and mental, than theierosexual counterparts (Roberts et
al., 2010) as well as greater academic concerrnePet al., 2011; Swearer, Espelage,
Vaillancourt, & Hymel, 2010) because feeling ingerio others affects a child’s
motivation to do well in school (Connolly, 2012Jhe most common emotional response
of victims is anger (Ortega, Elipe, Mora-MerchamrGaestra, & Vega, 2009). Students

who have multiple roles in bullying, having beewietim, witness, and/or bully have
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more often had thoughts of suicide than those whwiatims only (Rivers & Noret,

2010).

Being a witness to bullying can have serious ¢ffas well. Rivers, Noret,
Poteat, and Ashurst (2009) examined perpetratidiutbfing behavior in over 2,000
students, ranging from 12 to 16 years old, who va¢tiending public schools in Northern
England. The students were able to indicate wheiiey had experienced bullying,
perpetrated bullying behavior, or witnessed butjyfiehavior, which included an
extensive list of items such as name calling, pfatsabuse, rumors spread, being
ignored, intimidation, being robbed, being phydic#ireatened, having homework
destroyed, graffiti written, or pressure to takegdr or drink alcohol. The researchers
found that bullying was part of the daily livestbé majority of the participants and that
“observing victimization can negatively impact pegtogical functioning even in cases
where students themselves have not been victimiged18). In today’s society, cyber
bullying has become a popular method of bullyingpagteenage youth; however, the
effect on the bullying victims is more a resultloé nature of the incident rather than its

method of delivery (Bauman & Newman, 2013).

Prevention of bullying can be multifaceted, andude parental involvement as
well as school-based programs. Parents can aoidhelp prevent the bullying behavior
as well as aid in the severity of the reactionhefictims. Steinfeldt, Vaughan,
LaFollette, and Steinfeldt (2012) studied 206 tsghool football players between the

ages of 14 and 18 years who attended one of thgbesbhools in the Midwestern United
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States to investigate their bullying beliefs antdaors. The participants were presented
with four bullying scenarios that a high schoold&nt might encounter and asked how
appropriate they deemed the behavior to be, if theyld engage in such behavior, and if
they ever had engaged in such behavior. The rdsmartound that a major predictor of
bullying behavior was the students’ perception bether their parents would approve of
their behavior, especially between boys and tlairdrs, as well as if their friends were
engaging in the behavior too. Ledwell and Kingl20surveyed over 14,000 U.S.
students in Grades 6—-10 who had at least one |pangnt with whom they lived. The
participants were questioned in regards to thgegrnces with physical bullying, verbal
bullying, and relational bullying (having rumorslas spread about them or being
excluded from their group of friends). A second péthe survey questioned how
experiencing bullying behavior affected them inexdp of depression, anxiety, and
satisfaction of life. The third part of the survegasured parent-child communication
and closeness. The researchers found that comatiamdetween parents and children
about bullying incidents can help buffer the intgnef the child’s reaction by acting as a

sounding board.

School-based programs are the most effectiveeaepting bullying.
Antidiscrimination policies in schools should indeisexual orientation (Graybill, Varjas,
Meyers, & Watson, 2009). Swearer et al. (2010doeted interviews with 22 school
personnel who were Gay-Straight Alliance (GSA) adw in high schools (10 who

worked in Georgia, and 12 who worked in other stateoss the country) in order to
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determine what strategies supportive school peearse to advocate for LGBT
students. The researchers found that school pslighould include diversity education
for students and faculty as well as interveningdiy with the perpetrators of bullying
and teaching them how to engage in prosocial bera{Gwearer et al., 2010). The best
way to lessen the detrimental effects of LGBT dimagration in schools is to expand the
supportive policies and services in schools for IGButh (Almeida, Johnson, Corliss,
Molnar, & Azrael, 2009). According to StrohmeierdaNoam (2012), if educators would
intervene, they could put an effective and efficiend to bullying. Because school-based
programs are most effective in preventing bullyithgn those programs should include
measures that are specific to LGBT victims by affgthem a safe place to share their
experiences. Cowie (2011) suggested that childeex mo be given more opportunities to
express their fears as well as to help createisakitFurthermore, “increasing our
understanding of bullying of lesbian and gay youthy contribute insights to the field of
bullying in general, which has the potential to &&rall youth” (Mishna, Newman,

Daley, & Solomon, 2009, p.1611).

School climate can influence the amount of bullyiingt occurs among the
students (Klein, Cornell, & Konold, 2012). The me#ective antibullying programs
engage schools in changing the practices and dweifalre of the school (Strohmeier &
Noam, 2012). Ttofi and Farrington (2011) affirntldt antibullying programs within the
schools are effective. Within the schools, thesgm@mms need to be tailored to the

school demographics and should be sensitive tdekielopmental stages of the students
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as well as to the gender of the children in orddya most effective (Waasdorp &
Bradshaw, 2011). Fedewa and Ahn (2011) urged $sho@ducate all school personnel

in creating a welcoming environment where LGBT Yaaly is not tolerated.

Definitions

In this section, terms have been identified thatcaucial to the understanding of
the case study and need to be clarified for theéereaFor the purposes of this study,
these terms are defined below:

Bullying: For the purpose of this study, bullying is a ie#pé pattern of
aggressive behavior that is unprovoked and intetaleduse physical harm or mental
anguish and involves an imbalance of power or gtre(Berlan, Corliss, Field, Goodwin,
& Austin, 2010; DelLara, 2012; Hong & Garbarino, 2D1

Harassment For the purpose of this study, harassment imééfas humiliating
and threatening actions exerted by one peer toamother that may include threats and
demands aimed at making someone fearful or anx({@asan & Li, 2005)

Heteronormativity For the purpose of this study, heteronormatiiatihe
assumption that everyone identifies as heterosethatlheterosexuality is the natural
order of human sexuality and any other tenden@egte from the norm (Atkinson &
DePalma, 2009; DePalma & Jennett, 2010).

Heterosexism For the purpose of this study, heterosexisrhasielief that
heterosexuality is superior to, and excludes nathsexual people from policies,

procedures, and activities (Robinson, 2010).
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Homophobia For the purpose of this study, homophobia isn@ef as the
negative beliefs, attitudes, and behaviors direttadrd sexual minorities (Hong &
Garbarino, 2012).

Sexual stigma For the purpose of this study, sexual stigntaesnegative regard
and inferior status that society collectively placgon nonheterosexual behaviors and
persons (Vincent, Parrott, & Peterson, 2011).

Significance

For a child to succeed in school, he or she neels provided a safe learning
environment. Bullying of children in schools ocgtirom the first grade through the
twelfth grade. The recent attention given to #sie of school bullying in the United
States indicates the importance of preventing swtiities from happening. However,
researchers have indicated that LGBT children andhyare not experiencing as much
protection in their schools as their heterosexealp. Researchers have shown that
LGBT students experience harassment more frequirattydo their heterosexual peers
(Robinson and Espelage, 2012). Researchers hawweegdorted that such harassment and
violence towards them contributes to poorer physisavell as mental health, higher
rates of depression and anxiety, and a higherofiskiicidal tendencies (Hunt et al.,

2012; Osvaldsson, 2011; Roberts et al., 2010; Robii& Espelage, 2012). Suicides are
not the only fatal result of experiencing harassnbympeers. Researchers have shown
that the predominant emotion raised as a resddtltying is anger, and many school

shootings have been related to the aggressorsopstyibeing bullied.
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In order to prevent children and youth from expaeiag these negative effects of
bullying and harassment, it is important to stuay perceptions of the members of the
school community in regards to LGBT bullying. Bginlg so, | can better understand the
barriers standing in the way of providing spegcitotections for LGBT youth in school.
The more | understand these barriers and the iggddehind them, the better equipped |
become at removing them. The culture of the schowimunity drives the practices of
the school. Understanding the thinking behindrests culture will enable me to see
where | stand, and plan a strategy to change thtre if needed. Using the data that |
obtain from the study, | can make the school conmityaware of their own perceptions
and how they are affecting the children and youtH.find that the majority support
providing specific LGBT protection in the schogfislicies, then | can show them that as
well, and help them initiate the change.

Guiding/Research Question

There have been multiple studies done recentlydeynaLGBT bullying and the
effects that such experiences have on youth. example, Poteat, Mereish, DiGiovanni,
and Koenig (2011) tested the effects of homophwiattmization among approximately
16,000 adolescents in grades 7 through 12. Theyfthat effects of bullying on grades,
attendance, desire to graduate, and suicidalite wignificant and underscored the need
for implementation of school policies that spedaifig address homophobic bullying.
Almeida, Johnson, Corliss, Molnar, and Azrael (20§idied 9 through 19 grade
students and evaluated emotional distress thegk@erienced as a result of being

bullied or harassed because others thought they WeBT. They found that LGBT
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youth were at higher risk of depression and sulityddnan their heterosexual

counterparts.

The underlying theme in these studies is that L@&Bildren who experience
harassment and violence based on their actualroeiped sexual orientation are at
higher risk of harmful effects such as depressaomjety, poorer physical and mental
health, and suicidal tendencies than the heterasekildren who experience other forms
of bullying. Through personal interviews, | propds turn the focus of my study on the
local community members of MTS Elementary Schookgards to LGBT bullying and
what should be done about this issue.

Therefore, the guiding/research questions far ¢hse study are:

1. How do adult members of a rural elementary schooiraunity in Tennessee
perceive the problem of LGBT -based student bufjylmarassment, and violence?

2. How do adult members of a rural elementary schooiraunity in Tennessee
perceive the utility of the school’s zero-toleramegi-bullying policy in addressing
bullying, harassment, and violence against LGB Oestiis?

3. How do adult members of a rural elementary schooiraunity in Tennessee
perceive the possibility of initiating a changesthool policy to address the
prevention of bullying, harassment, and violencairegf LGBT students?

(a) How would they consider changing school policy idey to serve this
purpose?
(b) How might the school obtain the support of the stlcommunity in

changing policy?
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Conceptual Framework

The conceptual framework for this study is thaawofi-bias education, in which a
climate of positive self-identity is created toelch child reach his or her full potential
(Teaching for a Change, 2014). Anti-bias educatemmaid in preventing LGBT
bullying and discrimination through awareness gpgteciation of diversity. According
to Brown (2011), anti-bias education is a curricalun which children learn about the
negative consequences of discrimination and stggestthrough intervention programs.
Derman-Sparks and Edwards (2010) described fous gbanti-bias education. The
first goal is one of self-awareness in which cldlddemonstrate confidence and pride in
who they are. The second goal is acceptance o&hutiversity, in which children begin
to develop deep connections with people who aferéifit than themselves. The third
goal is for children to recognize unfairness inistycand develop an understanding of
how unfairness hurts people. The fourth goal ismtpower the children to act against
discrimination and prejudice.

Additionally, anti-bias education involves morerihjast educating the children.
Hohensee and Derman-Sparks (2010) indicated thet tre two phases to implementing
anti-bias education. In the first phase, the teexbecome self-aware of their own biases
and bias-related issues in relation to themsethes, community, and the children they
teach. During the second phase, teachers begienmepting anti-bias activities in the
classroom based on observations and interviewsthalchildren. Teachers also begin
involving parents during this second phase. Teadmen adapt the curriculum to the

changing needs of the children.
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The bullying that LGBT students are experiencingois a direct result of bias
on the part of the aggressor. Biases and negstiveotypes in regards to diversity in our
society is a detriment to our children’s social@lepment and ability to effectively
interact with others (Hohensee & Derman-Sparks).nléurthermore, Derman-Sparks
and Edwards (2010) stated that biased behaviorh, agiteasing and exclusion based on
part of a child’s identity is just as serious asifal as physical aggression.

The conceptual framework of anti-bias educationgiga direction to the study
by including teachers, parents, and administratBuallying in schools is a problem that
inherently involves issues of bias and identitylid not select the framework because of
a presumption that participants are necessarigebiagainst LGBT youth, but instead
see anti-bias education as a means for framingdhection and analysis of data. The
theoretical underpinnings of anti-bias educatioth & in understanding the current
dynamics of bullying in the school under investigatand also will provide potential
insight into ways to improve the situation.

In her mixed methods field design, Dessel (2016etkthe effectiveness of an
intergroup dialogue intervention on the attituded behaviors of teachers toward LGBT
students. The tests indicated that participatointergroup dialogue resulted in
significant positive changes in attitudes and bedray

An antibias education program of teaching earlyles®nts about gender
discrimination was examined by Pahlke, Bigler, &@rden (2010). They showed that

those children who received lessons that includéatmation about gender
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discrimination had higher levels of awareness oidge discrimination as well as a desire
to combat it.

A search for pertinent topics relating to the Imgland harassment of school
children and youth was completed using the Waldeivéisity Library. Among the
terms used to search for articles were, “anti-dl};, “LGBT bullying”, “LGBT youth”,
“harassment of LGBT youth”, and “school bullyingopgrams”. The search provided
several topics of importance and relevance. Ttmgses include Bullying Adolescents,
Prevalence of Bullying Against LGBT Students, Eftecf Bullying on Children and
Adolescents, The Role of School Climate on LGBTIng, A Need for Elementary
Intervention, The Role of the Community, and Préieenof LGBT Bullying.

Bullying of Adolescents

In their examination of the answers of 7,559 admats ranging in age from 14-
22 on the Growing Up Today Study, Berlan et al1(2Gound that bullying is an
aggressive form of behavior that negatively afféleeshealth of children and youth in our
schools, often targets those children who are perdeo be different than the norm, and
has a tendency to disproportionately affect LGB®lascents. Bullying is a type of
aggressive behavior that causes physical or meatal and can come from individuals
or groups of students and can be perceived acdeptathin the school climate (Cowie,
2011; Hong & Garbarino, 2012; Hunt, Peters, & Ra@é42). Bullying can involve
several participants, including : (a) the bullys) the victim; (c) assistants to the bully,
who are peers who actively help the bully; (dphfeicers, who escalate the bullying by

encouraging the bully or laughing at the victing) ¢utsiders, who are aware of the
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bullying but take no action to prevent or stop(ify defenders, who take an active role in
stopping or attempting to prevent the bullying \i@x 2011).

Kopels and Paceley (2012) suggested there carrda dind indirect experiences
of bullying. Direct experiences include the spiedicts that are targeted toward the
victim and indirect experiences refer to those wiitness or are aware of the bullying,
but are not the targets. Bullying within the sdh®estems can include name calling,
rejection of peers, exclusion from activities, mgvrumors spread about the victim, and
cyberbullying (Bauman & Newman, 2013). Cyber bingyis less common and uses
information and communication technology to harmvictim by negatively affecting
his or her social status, relationships, and/outapon (Ortega et al., 2009; Ttofi &
Farrington, 2011).

In a study done to determine the effectivenes1df@GBT led intervention that
used theater and dialogue as a tool to inform ampiave the safety of school systems for
LGBT youth, Wernick et al. (2013) analyzed the oates for middle and high school
students who viewed a theatrical performance reg@idGBT bullying and participated
in a group discussion afterward. They found thadlents who attended the performances
and participated in the discussion afterwards itepldhat they would be more likely to
intervene when witnessing LGBT bullying. Wernidkaé found that LGBT youth-led
education and intervention using performance aleitig group dialogue is effective in
preventing bullying against LGBT students.

The effect of intergroup dialogue intervention eadher attitudes and behaviors

toward LGBT students was tested by Dessel (2018)nmxed methods study using pre
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and post-quantitative surveys and qualitative emslgf post-interviews. Dessel found
significant positive changes in teacher attitudssua civil rights and Gays and Lesbians
for those who participated in the dialogue.

Prevalence of Bullying Against LGBT Students

In general, discrimination and hate crimes agdi@BT adults are prevalent in
the United States, with 50% of all Gay men and lasbexperiencing verbal abuse, and
more than 20% experiencing some form of a physigale, as is the prejudice and
bullying experienced by students in public schatisgs (Dessel, 2010; Vincent,
Parrott, & Peterson, 2011). LGBT students expegdmomophobic bullying by their
peers ranging from verbal insults to physical alssaare frequently than African
Americans, Muslims, and students who come from f@eeioeconomic backgrounds
(Berlan et al., 2010; Birkett, Espelage, & Koer#2§09; Dessel, 2010; Sherriff et al.,
2011).

In a survey of 6,667 Grade 7 and 8 students inge I&lidwestern county, Birkett,
Espelage, and Koenig (2009) sought to identifyansés of bullying, teasing, drug use,
depression, and truancy for self-identified LGBUidgnts. Of the students who
participated in the survey, 50.7% were male an8%9wvere female. In the study, 13.8%
of the males identified as homosexual or bisexndl®%5% of the females identified as
lesbian or bisexual. Birkett et al. found thatdemts who were questioning their
sexuality experienced the most bullying, followéassely by LGB students.

Heterosexual students experienced the least anobbutlying.
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Sexual minority adolescents are at a significahityer risk of being the victim
of school bullying than their heterosexual peergflitbw-Weidman et al., 2011; Hong &
Garbarino, 2012; Mishna et al., 2009; Robinson §dtzge, 2012). In their study of
young men who have sex with men (YMSM), ages 13a2¥y participated in the Special
Projects of National Significance Initiative, Hight-Weidman et al. (2011) sought to
assess the prevalence of racial and sexual iddrdaggd abuse. The participants were
from New York, North Carolina, lllinois, Michigaf,exas, and California and identified
as homosexual minorities. Hightow-Weidman et@nd that “74.1% of the participants
reported that they were made fun of because af seguality, with more than half (55%)
reporting that these experiences were somewhagrgrstressful” (p. S41). They also
found that 58% reported being treated unfairly beeaof their sexuality, and 57%
reported being physically abused because of te&uaity.

Not only are LGBT youth at a higher risk of beinglied, but LGBT youth
experience higher levels of violence, abuse ancticination than those who are bullied
for other reasons (Gerouki, 2010; Swearer et @082 Of those LGBT students who are
bullied, it is the ones who are perceived to bedgemonconforming who are at greater
risk of being targets. Heteronormativity is ofeamforced through the school
environment, daily interactions between studentstaachers, in the curriculum, and in
extra-curricular activities such as the reinforcatred masculine gender norms through
middle and high school football rituals (Steinfeddtal., 2012; Vincent, Parrott &
Peterson, 2011; Wilkinson & Pearson, 2009). FangXe, in their study of

241heterosexual men, aged 18-30 years old, inthesastern United States city, Vincent,
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Parrott, and Peterson (2011) sought to test tlypiotheses that aggression toward gay
men and lesbians was directly related to anti-famtynnorms, toughness norms, and
sexual prejudice. They stated in the results‘tinadlitional male gender norms of status,
toughness, and anti-femininity, and religious funéatalism exercised an effect on
aggression toward gay men and lesbians eithertijir@adirectly, or both” (p. 392).

Effects of Bullying on Children and Adolescents

Bullying is a worldwide problem in schools, ands@me major implications for
children and adolescents who are victimized, esflgdor those who are bullied based
on their sexual orientation, or perceived sexudfyearer et al., 2010). LGBT students
who experience being victims of bullying are atagee risk of experiencing high levels
of anger and aggression toward the bullies, indgdiomicidal ideation and action
(Berlan et al., 2010; DelLara, 2012; Hong & Garbari2012; Ortega et al., 2009;
Swearer et al., 2010; Vincent, Parrott, & Peter&ii1). In a study involving a sample
of 1,671 students from seven secondary schooleiddba, Spain, whose ages ranged
from 12 to 17, Ortega et al. (2009) sought to idem@ind analyze the emotional impact of
bullying victims. Their findings indicated that 4%o of those students experiencing
direct bullying felt anger. Twenty-eight perceaported being upset or stressed as a
result of the bullying, and 25.7 % admitted to lgegmbarrassed by being the target of
the bullies (p. 200). Victimization for LGBT youtian also negatively affect the child’s
perceived quality of life due to a heightened seafseferiority and may even result in

the child becoming intensely homophobic, themse{@nolly, 2012; DePalma &
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Jennett, 2010; Mishna et al., 2009; Patrick e8l13; Poteat, O’'Dwyer, & Mereish,
2012; Robinson, 2010).

An analysis of the 2010 Washington State Healtbytlf Survey (HYS) data on
students in grades 8-12 in Washington State classavas conducted by Patrick, et al.
(2013). Their intent was to examine the associdbetween perceived sexual
orientation, bullying, and the quality of life anghllS adolescents. Their results
indicated that there was a significant impact diyimg because of perceived sexual
orientation on the quality of life of adolescerand a prevalence of depression-related
symptoms. The lower quality of life adds to intefiselings of depression, which places
the youth at a higher risk of having suicidal ideat attempting and completing suicide
(Berlan et al., 2010; Birkett, Espelage, & Koeri§09; DelLara, 2012; Dessel, 2010;
Hatzenbuehler et al., 2014; Meyer & Bayer, 2013stMuoski & Liu, 2013; Ploderl &
Fartacek, 2009; Robinson & Espelage, 2012; Sae2@dil). Two hundred thirty-seven
youth between the ages of 16-20 years participatadstudy by Mustanski and Liu
(2013) to examine LGBT specific risk and protecti&etors for suicide attempts.
Participants completed questionnaires that measgesteral risk factors for suicide
attempts, including hopelessness, impulsiveneskparceived social support” (p. 437).
Seven variables were found to be “related to hfiethistory of attempted suicide:
hopelessness, depression symptoms, conduct disynagtoms, impulsivity,
victimization, age of first same-sex attractiond &ow family support” (p. 437). In
another study, Almeida et al. (2009) evaluatedcetinetional distress among students in

gih — 12" grades in Boston, MA. They used a two-stagatifigd random sampling
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strategy to evaluate data from the Boston Surdéwey randomly selected thirty-two
schools, 18 of which agreed to participate. Theyntl that “girls and boys in the sample
were more likely than their heterosexual, non-tganslered peers to have emotional
distress as demonstrated by higher levels of dspeesymptoms, and a greater
likelihood of reporting self-harm and suicidal itiea” (p. 10).

Being involved in bullying is associated with marggative health indicators for
LGBT children and youth, such as having high lewélanxiety, a higher rate of drug
use, and are at a higher risk of being overweighihderweight than their heterosexual
peers (Berlan et al., 2010; Delara, 2012; Fedewss, 2011; Gerouki, 2010; Hong &
Garbarino, 2012; Hunt, Peters, & Rapee, 2012; kofdPaceley, 2012; Mishna et al.,
2009; Rivers & Noret, 2010; Robinson, 2010; Saev#¥d,1). For example, a research
synthesis of 18 published and unpublished studasa@nducted by Fedewa and Ahn
(2011), in which they examined the relationshipaesn bullying, peer victimization,
and physical, social, and mental health outconfé®y found that suicidal ideation,
sexual and physical abuse, mental health problantssubstance use were all
significantly higher occurrences in sexual minogibuth victims than in heterosexual
youth victims of bullying.

The negative effects on LGBT youth who experiersiadpbullied in school can
be immediate, such as a higher rate of absentestisohool because they do not feel safe
there, and lower academic performance in schoad$8le2010; Hong & Garbarino,
2012; Kopels & Paceley, 2012). Birkett, Espelagel Koenig (2009) used data from the

Dane County Youth Assessment to test their hypathbat LGB and Questioning



26

students experience more depression/suicidal fglmore drug use, and more truancy
than their heterosexual peers. Twenty-seven misttheols representing 80% of tHe-7
12" graders in the county participated in the assessmigeir findings confirmed that
LGB and Questioning students experienced more dsecgand truancy. Victimization
for LGBT students can have long term effects thdw these youths into their
adulthood and can be felt throughout the lifespateims of adult mental health issues
such as post-traumatic stress disorder (DelLar&;28dng & Garbarino, 2012; Vincent,
Parrott, & Peterson, 2011).

The Role of School Climate on LGBT Bullying

School climate is an important factor in eitherrmpoting or preventing bullying
against LGBT youth and determining their experisramed attitudes toward school
(Hong, Espelage, & Kral, 2011; Hong & Garbarinol20Swearer et al., 2010). A
positive school climate translates to studentsrfigedafe, and LGBT youth who report
greater feelings of safety at school are lessylikelbe victimized, alienated, depressed,
and have suicidal ideation (Birkett, Espelage, &HKig, 2009; Hatzenbuehler et al.,
2014; Macgillivray, 2008; Poteat, Mereish, & DiGawni, 2011). A school climate that
is positive, welcoming, and protective of its LGBilidents will decrease the risk of
harmful behaviors such as substance abuse andsaggréKlein, Cornell, & Konold,
2012).

School climates can also be hostile and unsafe@®BT students by being
unresponsive to bullying and aggression and by@tiog heteronormativity (Vega et

al., 2012). Many schools reproduce and reaffirsuagtions that everyone is or should



27

be heterosexual and by doing so, reward conforamtyalienate those who do not
conform (Dessel, 2010; Payne & Smith, 2012; Vegawdord, & VanPelt, 2012).
Classic examples of heteronormative ideation amadbschool activities such as
Homecoming king and queen and school dances wieteedsexuality is rewarded
(Payne & Smith, 2012).

Students can be inhibited about reporting instan€ésillying in an environment
where they do not feel safe, and where they ddambthat there will be any action taken
by a teacher or administrator, yet when teachetssahool personnel are involved and
demonstrate that they care, students are morg liggkport instances of bullying which,
in turn, reduces the amount of bullying that ocqiitsng & Garbarino, 2012; Vega et al.,
2012).

A Need for Elementary Intervention

There is a need for elementary school personrdgvelop a positive and
supportive environment for students who do not confto traditional gender norms due
to a high prevalence of bullying and harassmenatdwhildren younger than age 12
(Swearer et al., 2008; Roberts et al., 2010). dzéil are continually discovering who
they are from first through twelfth grade and anéherable to cultural prejudices and
forced heteronormativity (Connolly, 2012; DePalmdénnett, 2010). Worldwide,
primary school age children disclose predispos#timnbehave in ways that do not
conform to heteronormative; these nonconformitietuide boys with effeminate
gestures and attractions to stereotypically “gmy)s and games (Gerouki, 2010;

Mclintyre, 2009; Cullen & Sandy, 2009). Victimizai of LGBT youth has occurred in
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elementary schools and the harmful effects of oudjyare more extreme for the younger
sexual-minority youth and for the older sexual-nnityoyouth (Fedewa & Ahn, 2011,
Mishna et al., 2009).

The Role of the Community

It is important to look at the community as a whaleen examining the
experiences of LGBT youth and the contributordéxperiences they face as children.
From a school standpoint, teachers who were pexddivbe passive or unsupportive
indirectly contributed to and encouraged the attggression being perpetrated on
LGBT students because they tend not to report tistances when they feel there will
be nothing done about it (DelLara, 2012; Mishnd.eR809; Zack, Mannheim, & Alfano,
2010). In a study of four high schools in New Yavith a total student population of
3,000, Delara (2012) conducted focus groups ofestisdwho were selected by
principals and counselors. The students who patied in the study stated that they
found it difficult to report bullying incidents t@an adult. The reasons they cited for not
reporting the incidents were inaction of the adwltenever it was reported, concern for
confidentiality, and fear of not being taken sesigu According to Kopels and Paceley
(2012), more than half of the students they studipdrted that school personnel
intervened in bullying against LGBT students ordyng or none of the time. For these
reasons, it is important that teachers are tramedto detect bullying in school and how
to best intervene and prevent those acts of aggre€Strohmeier & Noam, 2012). Part
of that training should focus on them reflectingtbeir own feelings and possible biases

because their personal experiences can influercealy in which they deal with
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aggressive behavior directed toward LGBT studea&squki, 2010; Sleeter & Owuor,
2011).

Parental support or lack thereof can have a drameffect on LGBT youth by
causing the additional stress of being rejecteddrgnts. In turn, this rejection heightens
the chances of mental health problems and raigessk of them using illegal drugs,
feelings of depression, and attempting suicide (@jdlli et al., 2010; Haas et al., 2011;
Ryan et al., 2010; Shilo & Savaya, 2011). In glardinal study conducted over the
course of two years, D’Augelli et al (2010) exandrfactors associated with GLB
youths’ parents’ knowledge of their children’s sakarientation. Over a two-year
period, a sample of 528 self-identified GLB youithh®New York City and the
surrounding suburbs were interviewed three sepacaasions. They found that the
youth whose parents learned of their sexual oriemtauring the study experienced less
internalized homophobia; whereas, the youth whcareed closeted due to lack of
parental support reported the most internalizeddpmabia. Conversely, acceptance and
support from parents and family has a positivectfbe self-esteem, mental and physical
health, reduces the risk of suicide ideation, amproves academic performance (Mishna
et al., 2009; Mustanski & Liu, 2013; Ryan et aD10; Shilo & Savaya, 2011).

Religion and religious groups have been notedfastar that inhibits teachers
from showing compassion for or defending LGBT studdrom bullying for fear of
retributions from conservative religious groups wéod to be the most heteronormative
in practice and prejudiced against homosexuals éDe# & Jennett, 2010; Dessel, 2010;

Wilkinson & Pearson, 2009).
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Implications

This study collected data from various adult memloéithe MTS community in
regards to LGBT students and LGBT-based bullyiRgsearch shows a need for LGBT-
specific provisions in school anti-bullying programinterviewing adult members of the
MTS community provide insight into the existing bars that inhibit the support and
protection of the LGBT student population. Thrbulge collection of data, it was
anticipated that a revision to the current antiypag policy of MTS might occur in
which specific protections for LGBT students cob&lcreated. Another possible
implication may be the beginning of a communitycdission and an awareness of the
plight of the LGBT population, as well as self-aemess in regards to the feelings of the
adults who would potentially be instrumental irtisting support programs as well as the
prevention of LGBT-based bullying and harassment.

The results of this study may be used to determi@eevision to the existing
anti-bullying policy at MTS is supported by the sohcommunity. Anticipating a
commonality of wanting what is best for the childrand based on information gained
from the interviews, recommendations for an altevegpolicy may be written and
presented to the MTS school administration and \iehaommittee for approval.

Summary

The national problem of bullying in our public sci®is well documented.

Research shows that LGBT children and youth aresrilcely to experience bullying in

the forms of harassment and physical violence. TBBsed bullying also has more
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harmful effects on the victims than does other sypiebullying. These effects include
severe depression, anxiety, suicidal tendenciesgp@hysical and mental health, and
poorer academic achievement.

Studies have shown that bullying occurs in all grevels, from ¥ grade through
12", and have recommended that schools include pomssi their policies to offer
support to their LGBT population and specificalbatiwith LGBT-based bullying.

MTS, an elementary school in rural Tennessee hapacfic provisions in its anti-
bullying policy to protect students against LGBTdssment. It is the goal of this case
study to look at the perceptions of adult membéth®school community in regards to
the bullying of LGBT students, supporting thosedstuts and offering LGBT-specific
protection from harassment and violence in the aichbullying policy.

In the next sections of this study, the qualitativethodology used is explained in
depth, as well as a description of the potentigig@pants, data collection methods, data
analysis, and the limitations to the study. Thejdat section describes the findings of
the study and how they relate to the chosen prappsgect. Then reflections of the
completed study are discussed including applicafionplications, and directions for
future research. Appendix A includes the complgtegect intended to address the

guiding problem of the study.
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Section 2: The Methodology
Introduction

The purpose of this study was to better undergpanents’, teachers’, and
administrators’ perceptions of the bullying of LGBiudents at MTS Elementary School
and to gain a better understanding of the bartiesare keeping LGBT students from
feeling safe in this school, which could transkatevhat is happening in schools across
the state of Tennessee. In this section, the refs@aethod, data sources, data collection,
and data analysis intended for this study are disel

Research Design

According to Merriam (2009), qualitative researchare interested in
understanding human lived experience; how theypnée them, what they mean to them,
and how they help build their worlds. This stuthed qualitative research to inquire into
the perceptions of adult members of a school conitmuegarding LGBT bullying of
youth. | attempted to determine how the participamerpret and give meaning to those
experiences in the context of the political andaldandscape | described above.

This was a qualitative instrumental case studyhicivthe goal was to gain an
understanding of how adult community members iniddM Tennessee school (MTS)
perceive the issue of LGBT-based bullying, harasgnaend violence and how the
school’s anti-bullying policy applies to LGBT studs. According to Yin (2014), “a
case study allows investigators to focus on a ‘case retain a holistic and real-world
perspective” (p. 4). Qualitative case studies engopbophenomenon within its context

using a variety of data sources, or lenses, allgon multiple facets of the phenomenon
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to be understood (Baxter & Jack, 2008 his was done through the perceptions and
experiences of a variety of adult members of th®skcommunity, including teachers,
counselors, and parents. Lodico, Spaulding, arebtfe (2010) stated that the purpose
of case study research is to gain in-depth undeastg of a situation.

Yin (2014) defined a case study as “an empiricgliiry that investigates a
contemporary phenomenon in depth and within itsweald context...” (p. 16). The
phenomenon explored in this study is the bullyihg®BT students at MTS Elementary
School. By focusing on a particular practice pagticular school, | am separating it out
for research and the number of people who coulidteeviewed is limited, which
constitutes a bounded system according to Lodipautding, and Voegtle (2010). Case
studies allow researchers to focus on a case,astihdividual life cycles, small group
behavior, organizational and managerial processghborhood change ...” (Yin, p.4).
Because the objective of this study was to illurtertae conditions of a common issue,
the lack of protection for LGBT students within th&hool policy, it is a single case study
(Yin, 2014). According to Baxter and Jack (20@8¥ase study examines a case in-depth
in order to provide insight into an issue. In thligdy, the issue is the bullying that occurs
at MTS Elementary School to the LGBT studentsought to gain insight into what
factors or ideologies may be barriers to the schpetifically protecting LGBT students
in their anti-bullying policy.

In this study | focused on the bullying that occat$TS School, particularly the
bullying against the students who are, or are pexdgo be, non-conforming to the

heteronormative culture. Through the informati@megd during the interviews, | also
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evaluated the effectiveness of the anti-bullyinggopam to adequately protect the LGBT
population of the school. However, “program evabrais used for decision-making
purposes whereas research is used to build ourgjeamelerstanding and knowledge on a
particular topic and to inform practice” (Lodicagp&ulding, & Voegtle, 2010). The main
purpose of this study was to gain an understandiirgy barriers that may be standing in
the way of the school’s ability to provide protectito its LGBT students. Therefore, a
case study was the best option since | was lodkingn in-depth analysis of the bullying
issue at MTS School, and the effectiveness of theitent policy in protecting LGBT, or
perceived LGBT, students.
Data Sources

This study evaluated data from personal interviemrsducted with adult
stakeholders of the MTS community. These stakeduslohclude teachers, counselors,
administration, and parents of children who att®fids.

Participants

The focus of this case study was to better undeilstammunity stakeholders’
perceptions of the bullying of LGBT students anel liarriers that are keeping them from
feeling safe in schools. In keeping with this fectinere was one primary group and three
other groups of individuals who were able to previgsight regarding the issue of anti-
LGBT bullying in schools. The primary group progdithe majority of the data
collected consisted of the teachers employed at Bii&: they are the ones who are
charged with the day-to-day implementation of the-haullying policy and are most

likely to observe such occurrences of bullyingc@wlary groups include MTS



35

counselors, administrators, and parents of stuademtently enrolled at MTS. The
individuals in the secondary groups are involvethwhe anti-bullying program
inasmuch as their job requires or as it affects tteld. The total number of participants
was 14.

Selection Criteria and Sampling Method

The patrticipants in this case study consisted oBMAachers, counselors,
administrators, and parents whose children cuyrettend MTS. The research site is an
elementary school with students in Grades K-5. fifr@ary group had 7 participants,
consisting of at least one teacher from each dgeads along with cocurricular teachers
(teachers who teach Art, Music, P/E, Computer,lahchry Science). The secondary
group consisted of one of the two administratoosh lof the school counselors, and four
parents of children attending MTS, making the tatahber of participants 14. The
participants from the primary group consisted afteers who were able to give the
greatest insight and understanding of the effen@ge of the anti-bullying policy, so
there were more interviews from this group. Theipi@ants from the secondary groups
consisted of administrators and counselors whoigeolinsight into the implementation
and administration of the anti-bullying policy. &bther participants from the secondary
group, consisting of the parents of students ctigrettending the school, provided
perceptions of the community outside of the bouedasf the school building and the
perceived need of their children.

| used analytic generalizations to generalize‘fineings or lessons learned...that

go beyond the setting for the specific case.”(2i014, p. 40) These generalizations may
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result from building on the theoretical proposigsahat formed the basis of the case study
at the beginning, or a new generalization may ctmiight from the findings of the case
study (Yin, 2014).

At the time of this study, at MTS, there are 7Gte:as, two administrators (one
principal and one assistant principal), two sclamalnselors, and approximately 980
students currently enrolled. It was difficult tet&blish an exact sample size based on the
number of possible participants. The sample wamtted by conducting the study and
reaching the point where new “information is of @&sing relevance to the case” (Yin,
2014, p. 203).

Procedures for Gaining Access to Participants

In preparation for conducting a case study at MEppoke with the principal of
the school. I informed him of the study and myide®® interview teachers, staff, and
parents on site. | obtained verbal permission ftleenprincipal, and after | obtained IRB
approval (approval #01-05-16-0288372) from Waldenversity, | submitted a written
request to the school administration, providingrtheith the purpose of the study,
intended participants, how long the study will tatkes time of day at which the
interviews will be conducted in order to not digrthee normal daily routine of the
school, how the identities of the participants Ww#l protected, and what will be done
with my findings. Participation was completely untary.

Researcher-Participant Relationship

It is important to develop a positive working réaiship with the participants of a

research study, which will help establish trustdico, Spaulding, & Voegtle, 2010). A



37

good part of establishing a positive working relaship with potential participants was
accomplished due to the fact that at the timeisfstudy, | was a teacher at MTS. The
faculty is a close-knit and supportive group of&tors, and | had established a positive
relationship with my coworkers by serving on comeas, cosponsoring clubs, and
serving in leadership roles within my grade leva&ll interactions between
administrators, faculty, staff, and myself haverbpesitive and those who know | am
currently working on obtaining an EdD have beerpsutive and encouraging of me the
entire time. | had also established positive i@tethips with parents of the students at
MTS. Being one of three male teachers in the damades it easier for parents to take
notice of me. One of my duties at school is torege those students who arrive before
school starts each morning, so | have had the tpmoy to interact with students from
all grade levels, and those interactions are m@styjtive. Personal qualities that have
been commented on include my easy going naturdriandliness, and sense of humor.

A possible negative aspect to conducting the caghl/ sit the school where |
worked was that some teachers, staff, and paragts fieel as though they were being
pressured into participating due to their establistelationship with me. It was crucial
for me to make it clear that participation is styicoluntary, and that there would be no
hard feelings if they chose not to participate.

Having taught at MTS for seven years, | had an tstdeding of the policies and
procedures of the school, which afforded me theodppity to relate to the participants
of the study. However, being a part of the staff the potential to cause some

unintended pressure for colleagues to participathe study. It was important for me to
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be straightforward with those invited to particpabout it being totally voluntary and to
not imply any repercussions if they chose not ttigipate. One way in which this was
accomplished was that, although | was still a céenqrl was not in a position of
authority over any of them. Since the participamse going to be interviewed, it was
important to start each interview with small tatkarder to develop rapport (Bogdan &
Biklen, 2007) and to put them at ease to expresgevir they think and not worry about
saying what they think | want them to say.

Ethical Considerations and Safeguards

In order to protect the participants, | obtainefimed consent by disclosing the
measures that would be used and what treatmentsl Wwewgiven to them (Lodico,
Spaulding, & Voegtl, 2010). In order to gain infegd consent, | spoke to each
participant to ensure they were fully aware oftilaéure of the case and that their
participation was completely voluntary and woultheen anonymous and confidential
(Yin, 2014). This included guidelines of the stubgt ensure the privacy and
confidentiality of the participants and the datatthre collected from the interviews.

Data Collection

Through confidential individual interviews with gaats of school age children
(whether or not their children identify as LGBTg@athers, and administrators in the MTS
school community, | collected data that includesl élxperiences and perceptions of
parents, teachers, and administrators in regard&RBY students and the bullying that is
being perpetrated against them. The following tjaes were developed to guide the

interviews:
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1. How would you describe the culture of the schoaklation to students who are, or
are perceived to be, LGBT?

2. How important do you perceive protecting LGBT studeo be?

3. Would you be supportive of or opposed to prograntee school that would address
this issue? Why?

4. How would you describe the effectiveness of thélamftying policy?

The data were analyzed to identify the need, if ahy.GBT specific bullying programs

as well as the barriers that stand in the way oBILGbased anti-bullying programs being

implemented in the school systems.

Collection of data was a multi-step process. Bielkary verbal approval of the
MTS principal was obtained to access and condseiareh activities. Written
authorization was granted by the school administnaince | submitted a letter of
cooperation and data use agreement in accordaticd\Viaiden University Institutional
Review Board (IRB). Participants were recruited wiritten invitations distributed
throughout MTS School, sent home with students,taraigh email and local
community websites. | sent out approximately S0tations to participate and obtained
15 participants as a result. Data was collectezltyh individual, in-depth, face-to-face
interviews scheduled at a time and place of eadiicgmnt’'s choosing. The interviews
lasted 20 to 30 minutes and were audio taped anddribed. | met with each participant
a second time, and copies of the transcripts wigeeeal to the participants in order for

verification of accuracy. The audio tapes and tepts are kept in a locked safe at my
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home. Participant identities were coded to ensardidentiality. | anticipated the
interview process to last between two and four wekdpending upon participants’
schedules and availability, and it actually tootethweeks to complete the interviews. |
was fortunate that | only needed the initial intews for the majority of the participants.
| did follow up with a couple of participants tokes couple more questions and get
additional information.

A secondary source of data was the school’s offimidlying policy. | obtained a
copy of the written policy from the guidance codose This provided evidence of the
official stance of the school towards bullying iengral as well as bullying specifically
targeted at LGBT or perceived LGBT students. Exémg a secondary source of data
aided in triangulating the data. As Yin (2014) stat‘'When you have really triangulated
the data, the case study’s findings will have baguported by more than a single source
of evidence (p121). Another way to triangulatedhga is to interview a variety of
people. According to Thurmond (2001), having aarare of people increases the
chances of finding atypical data or finding simibetterns, thus increasing confidence in
the findings.

Data Analysis

Qualitative data analysis is an inductive procasshich multiple small pieces of
data are collected and combined to form broaderemeneral descriptions and
conclusions (Lodico, Spaulding, & Voegtl, 2010)odslan and Biklen (2007) stated that
analysis “involves working with the data, organgitmem, breaking them into

manageable units, coding them, synthesizing thaochsaarching for patterns” (p. 159).
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The source of data in this study was in-depth uigrs with teachers,
administrators, counselors, and parents. Thevietes were audio-taped and
transcribed. The transcriptions were read andsrtalen to determine any themes. As |
read each transcript, | highlighted statementsulemeé made by each that | felt were
valuable to the study. Different colors of highiigrs were used so that statements that
were similar were easily identifiable. A spreadshegas then created in Excel listing
each participant and condensed versions of thgoreses to each guiding question, so
that they could easily be sorted together. Oheesbrting was done, the four themes
became evident. In reviewing the themes idewtjfeenarrative has been created that
accurately reflects the information obtained inititerviews.

Evidence of Accuracy and Credibility

Credibility of qualitative research refers to hoecarately the participants’
perceptions of the information given in the intews matches up with how the
researcher portrays them in the research repodi¢hpSpaulding, & Voegtl, 2010).

One method | used to ensure credibility is triaagah. According to Yin (2014),
triangulation is “the convergence of data colledtedn different sources, to determine
the consistency of a finding” (p. 241). When tfaa collected are in alignment with the
information reported, credibility is establisheddé8well, 2012). By using multiple
sources of data in a case study, the researchbtago generalize the data through
comparing the information obtained from each soara determining their commonality
(Yin, 2014). In order to triangulate the dataphtpared the information obtained

through teacher interviews with information obtaifieom counselor, parent, and
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administrator interviews to identify commonalitieAnother method | used to ensure
credibility is member checking. Member checkingalves asking participants to review
and provide feedback on the researcher’'s emergudmfs to verify that there is no
misunderstanding on the researcher’s part (Merr20@9). After transcribing, coding,
and analyzing data from interviews, | invited pagants to review my findings from
their interview to verify accuracy. In additiontrtangulation and member checking to
ensure credibility, the possibility of researchirsbwas continually addressed.
Throughout the interview process, | kept a checkvbat my perceptions are and made a
concerted effort to remain objective when askirlp¥-up questions. | also let the
participants read the transcripts of their intemg¢o ensure there is no bias in the
transcription. Any discrepant information that egesl was looked at for new themes
that add to the understanding of the study, an@added accordingly.

Conclusion

This was a qualitative instrumental case studyhictvl interviewed adult
members of the MTS Elementary School communitye iBsue being illuminated was
the lack of protection for LGBT students within thehool’s anti-bullying policy.

Once IRB approval was received from Walden Unitgrs$iobtained permission
from the Principal of MTS. Personal interviews weoaducted with volunteer
participants comprised of teachers, counselorsjragimators, and parents of MTS
students at a time that was convenient to theqiaatits. There were 14 interviews of
participants who were chosen through purposefuptiamsince they were all adults

within the MTS school community.
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The audio tapes of the interviews were transcrdretikept in a locked safe away
from the school to ensure confidentiality. Infotroa from the interviews was coded for
analysis of the content and identification of them@ narrative was created to reflect the
information obtained in the interviews. Credilyilwas ensured through triangulation and
member checking.

Qualitative Relss

The aim of this research project was to explorelzetter understand parents’,
teachers’, and administrators’ perceptions of thié/ing of LGBT students at MTS
Elementary School and to gain a better understgmafithe barriers that are keeping
LGBT students from feeling safe in this school, evhcould translate to what is
happening in schools across the state of Tenne$sfteen adult members of the school
community were recruited via written invitationsuibuted throughout MTS School,
sent home with students, and through email.

This section presents the significant elementstified during the interviews.
Some actual responses of the participants aredadlin this section offer the reader a
deeper insight into the school culture, the commyumindset, as well as the current
policies. These responses are based on percepfiadsit members of the school
community. Likert and Likert (1976) described thgngficance of perceptions, by
stating:

People act on the basis of what they perceiveithat®n to be, whether the perceptions
are accurate or grossly inaccurate. Since beha/hmsed on perceptions, the existence

of each of them is a fact to be considered. Shtgjléhe frustrations, attitudes, loyalties,
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and hostilities felt by each member and the infdromeand misinformation possessed by
each are facts as is their evaluation of the mantsdesirability of each particular course
of action under consideration (p.165).

School Culture

In response to the questidtow would you describe the culture of the school in
relation to students who are, or are perceiveded_BBT?The majority of participants
stated they believe that all teachers are accepfitigese students.

Teacher G agreed with the majority and statethiilk some teachers are
personally against that lifestyle, but in theirfessional life, they are dedicated to
protecting all students.” Teacher E respondedoriFwhat | know of the staff and
teachers, | think they are tolerant.” Administratostated: “I think the culture of our
school here for the most part is...I think it's vegcepting, at least the people that |
know and am familiar with.” Counselor B comment&s a school | do think we do a
really good job of being inclusive, we're a big ilgmeven among the staff that's how it
is here. So | think the culture is pretty good.eather A expressed a different perception
when speaking of how teachers and staff reacuttesits saying negative things about
people who are LGBT by stating: “[As for] the stdfthink most people just turn it into a
humorous situation, but don’t turn it into a ‘weedeto correct these students’.”

When it came to the subject of parents, six padrs believed that parents in
the community are not accepting of nonheteronoraatr LGBT children at this age.
Four believed parents in the community are suppsraind two believed that the parents

in this school community are somewhat acceptingsapgortive. Teacher B echoed the
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majority sentiment by stating: “I do feel like trasuld be a harsh environment for
them...based on the kinds of children we have heddlankind of upbringing they're
having.”

Teacher E commented: “| could see some of our psiering not ok.”

Parent A responded: “Based on location being hetled South, | think that
people here are a little more closed minded thay would be in other regions of the
country. | think the biggest issue is studentshasting anybody they can truly trust or
talk to.”

Parent B stated: “The culture in this communitpas as tolerant from what I've
seen.”

When speaking of whether the children in this comityuare accepting, five
participants believed that the children are alkepting of each other. Four believed that
most children are accepting of each other’s diffees, and three people stated they did
not think the children of this community are sugper or accepting of other children
who are LGBT. Teacher A, when commenting aboutioém’s acceptance, stated:
“They’re open about it because they don't undersiaiget, and the others don’t
understand it, so they accept it. They haven’t iaaght whether it’s right or wrong.”

Teacher C suggested that children this age areaneawy stating: “In elementary
school | think even the kids that may become treat and dress that way don’t even
know that they're that way yet. They just knowstts what | want to dress like because |

like it. The other kids don’t realize it eithefhe year | had the little boy who dressed
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differently and ran around with the girls, the atkiels didn’t bully him, they just didn’t
look at him, and so he really was nonexistent.”

Teacher E agreed that the kids are not awaregbingt “at this age they’re just a
little bit naive to it still. They don’t really kaw. We have one kindergarten girl who,
since the first of the year, has transitioned atitle boy. And the boys play with her
and there’s no harm done.”

Teacher F told of an experience: “I had a boy wao &n earring and long hair
and a pretty face, but he acted masculine. | tholghvas [gay]. | didn’t see him being
treated differently. | didn’t see him being pickawal or being called ‘sissy boy’. In fact, a
girl had a crush on him.”

Teacher G commented: “As far as the kids, | thideé are some who come
through this school who have definite LGBT tendesgcalthough | believe they are too
young to fully understand what that means for tlerno identify as LGBT. | have
noticed some kids, especially in tHea@nd %" grades, using the word ‘gay’ as an insult to
other students, or make a blanket statement thaifstso gay’.”

Teacher B responded: “Based on the kinds of childre have here and the kind
of upbringing they’re having, I'm afraid that inathsense it would be a very difficult
environment.”

Two participants believed that this is not an issuthis age, and one stated they
have not witnessed any bullying of LGBT studentstadents who are perceived to be

LGBT. Counselor A responded: “l would say that's adig part of our culture at this
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school.” Parent A stated: “l personally haven’tioetl any students [who are] in the
LGBT community.”

Importance of Protecting LGBT Students

In response to the questidtipw important do you perceive protecting LGBT
students to bePhe majority of those interviewed believed protegtiLGBT students to
be very important. Teacher E stated: “I think &y important...they say a lot of
children’s suicides are because they are afragdtoe out and say that they are lesbian or
gay...and social media is so awful to these kidse flore we can make kids aware that
(1) it is ok and you always have someone to takkto (2) if they are being bullied they
need to talk to somebody. I think it should be¢dllabout. That it is ok that some people
are this way and some people are that way and ged to respect everybody. | think if
we could be more open to education it could hetpathilying and it would help a lot of
kids that would hurt themselves.”

Counselor A explained similar thoughts: “[l thirtks] very important. This time
of their life is very formative years and the végginning of them figuring out who they
are, and so, protecting them [is] very importantigr self-esteem, their identity, it's
something that will go with them throughout théfie | it can really affect them for many
years.”

Teacher A commented: “At this level, I think it'eny important. Kids at this
level...when they start to realize their sexual daéion | think it is extremely important
because that is going to lead to how other kidsgree them and how they perceive

themselves. And if they perceive that no one cabesit [them]... they will be those
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kids who aren’t true to themselves until they &te in their mid-twenties and they're
like, ‘oh my God, | was gay that whole time and nidw married with two kids.” And
their like, ‘oh, crap!” It's those people who diditave acceptance at an early age who
get to their mid-twenties to thirties who didn’atize who they are and that’s a life that's
gone by.”

Teacher B echoed similar sentiments, stating:ifiklit’s highly important. |
think they should have as much protection as any@mel these days right now with
situations, even more so, they need to feel liky ttan be open and free with what they
believe and feel...they may be struggling with untéerding what's going on with them,
so | feel they should be protected and respected.”

Teacher G replied: “I think at this age ranges iaitime when students are
learning about themselves and developing a senselfeivorth and developing their
identity. | believe they should know from an eaatye that they will be protected, no
matter who they are or how they feel inside.”

Administrator A commented: “I think it's very imp@ant. | think it's important to
protect all our students, but a lot of the LGBT<ithey feel out of place and obviously
are not going to have as many friends. They aiggdo feel, | don’t know, weaker to a
certain extent.”

Counselor A responded: “Very important. This tiofeheir life is very
formative years and the very beginning of themriggiout who they are. So, protecting
them is very important to their self-esteem andt tidentity. It's something that will go

with them throughout their life. It can really afteahem for many years.”
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Parent A stated: “| think it's very important. Yewant everybody to be accepted.
You don’t want anybody to feel like they don’t betpjust because of how they feel on
the inside. The earlier that we can create a stmetdwork for these kids, then the more
successful they will be in life.”

Parent D commented: “Well, | think that is a choiged whatever their choice is,
| believe we should be protective of that. | ddhibk they should be separated in any
way...because of their belief.”

Parent E expressed a different viewpoint by statig not important at this age.
Kids don’t choose to be that way until they areeold calling someone ‘sissy’ is just
what kids do. They did it when my parents were kidd we did it when | was a kid.”

Effectiveness of the School’s Antibullying Policy

In response to the questidtow would you describe the effectiveness of thie ant
bullying policy at this school®nly one of those interviewed responded that thieeat
bullying policy at this school is very effectiv&our stated that it wasn’t bad, but it could
use some work, eight of them described it as icéffe, and two admitted they are not
familiar with the bullying policy.

Teacher C expressed his concerns as follows:d#t Isomeone that | consider
really, really bullying, | send them to [the officnd let them take care of it. What
happens most time? Oh, they talk to them, giveta m their agenda and send them
back to class. And that’s all that ever happe®s.| don’t see a big bullying policy

here.”
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Teacher B echoed this sentiment by stating: “I iela lot of times the bullies in
this school do not get the discipline or the conseges they deserve. | feel like a lot of
times it's not acknowledged and the kids are scav@dme forward because they know
nothing’s going to happen.”

Teacher D commented on the inconsistency of theestibullying policy by
stating: “I think it could be better. | still danminderstand our consequences a lot. | think
it's sometimes one thing and sometimes it's andther

Teacher E explained her feelings by stating: ‘hiht’'s weak. We are at a tough
school. | think that the bullying programs shobé&lgeared to each school, because what
is working at [the more affluent schools] is noanthe same situations that we are
dealing with at this school, and the bullying praags should be adapted to the
environment. And we deal with some serious stafelf

Teacher G offered the following comments: “The Yianll) policy at this school is
not stressed. Until there is a system that wilhalty get to the cause of the bullying, and
educate students, then it will not be as effeclivé@ needs to be.”

Counselor B stated: “We do have a...county boardiatation bullying,
harassment, and intimidation policy. | think itBeetive if you have the correct
procedures. | think that's where we're lacking...httahink it's effective here because
we don’t have the procedures to go along with tlep. So, whenever instances do
come up, | think there’s confusion as to what toTeere might be a delayed response
because we don’t know what to do. So, in that séttgak it could be more effective if

we did something differently.”
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Parent A stated: “I don’t think it's effective dt.al think the kids that really are
being bullied, they're scared to tell anyone, dhiéy do tell someone, nothing happens as
an end result.”

Parent C expressed concern for the bullying pdiiggtating: “...the definition
that we have is pretty generic, and | feel like gnelance counselors deal with it the best
they can, but | don'’t feel like it's very effective

Parent D had a different perception in statingvtuldn’t rate it high, and |
wouldn’t rate it low. | think right now, we’re leVevith it, because | don’t think we put
enough emphasis on some issues but | don’t thinkompletely ignore it either.”

Teacher A had a positive response: “I think we aitdvell with the guidance
department here. On a scale of 1 to 10, the éfssatss would be an 8. Because you
have those kids who don’t say anything and intézaeat and you can’t catch it, or you
have those kids who constantly say they are buliesthuse someone looked at them.”

Support of new Programs in the School to Address thLGBT Bullying Issue

In response to the questidNpuld you be supportive of or opposed to programs
in the school that would address this issi&® majority of the participants stated they
would be in favor of new programs that would adgieSBT bullying.

Teacher D expressed support as follows: “I thinfou address it early and take
away any type of misnomer or shame from anythiey thight be feeling and pump up
their confidence about who they are or who they bwpr might become someday...
you need to be prepared for middle school and ketalhave the right words to say back

to people. If you are teased in middle school, yeed to be able to react to it in a way
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that's productive and not lashing out...becausesibisiething you have to deal with your
whole life.”

Teacher F stated similar feelings: “I think we h&wéeach tolerance because this
is here to stay and it’'s not going to stop. Iftémyg, it's going to increase so I'm all for a
program that tells kids that we accept people foo they are. Even though they may
come from parents who say ‘those gays, they'rédefrwe still have to take a stand at
school.”

Teacher B responded: “this is something | belieeenged to be open to and |
think we need to find a way to make a positive aphere, again, for them to feel safe
and comfortable. We need to have something in ftaceake them feel like they are
protected and they are secure, and maybe to eVemhaen understand what they are
going through or feeling.”

Teacher C expressed support for an educationatgrogy stating: “If they
started something saying, ‘hey, can we come into yopom and talk about [LGBT
issues]?’ Let them come on in there ‘cause it'®a@ing worldwide, and if the kids
haven’t seen same sex marriage on t.v...yet, theygneg to. The older they get, it's
going to spread and it's going to get worse. Yoaw, it's going to be more and they've
got to know what’s going on. So, ok, let them cam#he room and talk to the kids about
it. Let them ask questions about it, | think thdtie best thing that we could do. Just
don’t let me. I wouldn’t know how to answer it, b them as a trained professional.”

Administrator A responded: “I, personally, would\eEry supportive. It's only

going to become more common. | think that's a oneeption a lot of people have. A
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lot of people think that now that it's ok, that newerybody is trying to be gay, and what
people don't realize is that maybe [those] peopeanalways gay, but they were hiding
it. But now that people...get to be more normal ligggeveryone] needs to be more
aware and be more respectful. | think there diefimneeds to be some informational
type programs, and awareness.”

Counselor B responded positively by stating: “I Waosupport it 100%. It is so
important to me that | advocate for my studentsnadter what their struggle is, whatever
might be impeding their learning, it's my job tgdire out how to better serve them and
reduce that barrier to learning. So, | would suppay program that’s supposed to be
advocating for our students feeling like they’retpd an inclusive community.”

Parent C stated: “I would be supportive of it if sgw a lot of it in our school. |
know that middle schools are having an issue offichildren are making that choice,
then there needs to be some kind of class onpgtagram that addresses how we can see
these different beliefs and we need to respect tiegtbelieve. A program to let them
see that in real world society, people don’t baeditve same way and we’ve got to come
to an understanding of that.”

Parent A expressed support as follows: “I wouldrdesly support it. | think the
key to fixing this problem is to start getting kidsaccept each other at a young age.
Instead of waiting until middle or high school whi&eir thoughts are already developed
based on what their parents are thinking.”

Counselor A could not promise support without siiesabout the program: “If

this were a high school or middle school | wouldvbey supportive of that. For
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elementary school, | would need to know a lot dade about the program. | would
need more information to say if | would be supp@tf that.”

Parent E expressed opposition to such programtabgg “No. | don’t think
they need to be telling my child what is right amdng morally. They should get that
from their parents and church, if they go.”

Potential Changes to the Current Bullying Policy

In response to the questidiow might the school make changes to its current
bullying policy to better protect LGBT studeni®e majority of the participants
responded that they believed some changes neethedmade to the current policy to
better address the bullying issue at the school.

Teacher A responded: “Talk about it. Everyone wamtslk about ‘you don’t put
your hands on someone’, but no one ever wantskal@ut someone when they say
‘that’s gay’. You rarely hear that addressed,that’s stereotyping the LGBT students as
well, so talking about it is how you could changg i

Teacher B explained: “I think there’s got to be stinmng that can be put into
place that can address this in a better mannleave not been trained in that so | don’t
know what, but there’s got to be something. ‘Catiseetting worse, and now you've
got kids taking their own lives because they didedl secure, they didn’t understand
what they were going through, they didn’t know htmaive and there was no one there
to address it. They need to step it up and actiiaWye consequences for the bully, and

make it a more positive atmosphere for the perseolved.”
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Teacher D stated: “I would just think more teaobgucation. You need to have
programs specifically for this type of issue, amdnore of an advocate for them. Maybe
just have some teachers, like a committee andsifcimes up in your classroom and
somebody doesn’t feel comfortable handling it, teay, ‘ok, well you need to go talk to
Ms. Smith, she’s been trained.’, so you could dvave specific teachers you could go to,
not just the guidance department that would help yo

Teacher G responded: “They could write into theqyah sentence or statement
that specifically lists the use of language thatris-gay, or protection of students who
don't fit into a category that others see as ‘ndinoa heterosexual. The Guidance
counselors could include in their classes, howysre is to be respected, and how we
are all different. Not just LGBT students, butlime those in the lesson along with those
of different races, religions, ages, sexes, abdjtlooks, etc.”

Teacher C suggested adding verbiage into the dypdicy: “let them add in,
‘calling them these names is bullying.” So let thbe a policy that is part of the bullying
policy that goes along with ‘ok, first offens@d®ffense, 3' offense.”

Teacher G responded with a couple of suggestidriey could write into the
policy a sentence or statement that specificadhg lihe use of language that is anti-gay,
or protection of students who don't fit into a gaiey that others see as ‘normal’, or
heterosexual. The guidance counselors could irdludheir classes, how everyone is to
be respected, and how we are all different. Nstt[IGBT students, but include those in

the lesson along with those of different racesgiehs, ages, sexes, abilities, looks, etc.”
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Administrator A explained: “The main thing we ndedlo is get it out [to the
community]. The policy needs to be known. We rieeldlave lessons.”

Counselor B proposed: “Take the policy and put spmeedures in place so that
your policy is effective, and you can do that inlple ways... [One way] is like a form
that everybody could use and be on the same pddleatat. The parent could be there,
whether by phone call or in person, and we colildt fhut with them so there’s no
guestions asked. It would determine if the inctdés all three parts of the definition of
bullying. Is it repeated? Is there an imbalancpafer? Is the person being mean on
purpose? Once this is filled out, everybody’s loe $ame page, and then what do we do?
What was the follow-up? So it kind of takes yowtlgh the steps that you need to take
to follow up with the bully.”

Parent A agreed that “they need to make a clefamition as to what
bullying is.”

Parent D echoed that sentiment as follows: “itdsee be clarified what bullying
is. Things that students can and cannot say, whéthough announcements in the
morning or posters throughout the school. Justenesderybody aware.”

Parent C suggested: “The guidance counselors t@mve classes on it, like they
do with certain issues. | don’t know if that's tpoung, or if they would have permission
to do that, like teach about gay and lesbian, ey should.”

Counselor A had a different viewpoint by statings‘far as | know, LGBT is not
considered a protected class at this time, likaiaas the way race, age, and ethnicity are

by law. | guess the school doesn’t have a sayhatwhe laws are. | am not sure if we
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would have the power as a school or a school sysiegstablish that as a protected class,
but I think that would help if it was at least imiting that we will not tolerate any kind of
harassment or name calling for this group of sttsleédometimes just having something
in writing helps.”

Parent E offered an opposing viewpoint: “I think fine the way itis. | don't
think this needs to be addressed at this age.ahpieéds are going to joke around and
call each other ‘gay’, we did it when | was youit, what kids do. That’s not bullying.”

Perceptions of Community Support

In response to the questidhyou are supportive of a change in the school’'s
current policy, how difficult do you perceive ithie to get the community’s support of the
change?Twelve of the respondents perceived getting thensonity’s support to be
difficult. Two of them felt it might be difficultand only one participant did not think it
would be difficult to get the community to suppsuch changes. The majority of those
who perceived it to be difficult mentioned the gexgahic location of the community and
religion as reasons why it would be so.

Counselor A summarized this perception, when rediogn “If we were going to
have some sort of program about LGBT or try tog@wareness or educate students
about that, | think we would definitely run intogimems and | would not anticipate
getting much support on that and | think many peepbuld be against it. | think that
has to do with being in Tennessee, and being ilsthuth, and especially being in the
‘Bible Belt’. A lot of people have religious reasoand are passionate about not talking

about those things.”
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Teacher B expressed concern by stating: “This coniiy®i There are a lot of
backward attitudes. | mean, we even still haveatagsues here. So I think that this area
and this school | do foresee it being a little maifécult probably just because of the
situations that our children come from and theuwad#s they’re hearing from their
parents. But | think if they look at it as beimgthe best interest of the child, whatever
they believe, if they'll look at the child and wabothelp the child to adjust to their new
lifestyle. They need to look at the benefits antdeondemning. You know, it seems so
often, these kinds of communities, they like toad®mn, and they just have a more
backwards attitude about it.”

Teacher C expressed similar perceptions: “In tres &think it would be
[difficult], because | really feel [this area] isvary redneckish community, and | think...
they would be very against it. Some of them wouldmit I'd say more than half or
three-quarters would be against it.”

Teacher D offered the following viewpoint along lwva suggestion: “I'd say
difficult unless you had a parent who could kindake up the flag so to speak. As a
parent, if | thought this was an issue in my famiilywould say, ‘hey, | want to get
involved’. It's such a polarizing subject, | thititkat it would have to be handled where it
was strictly like say, as far as the communityyoii feel like you and your family need
this...this guidance or this advice, then you caneamd we’ll have a meeting at
school.” | think that’s how you’d get the communilivolved; to invite them in and have

a discussion.”
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Teacher F responded: “just where we're locatedthedocioeconomic
demographics and just this community just seengs they just seem redneck, you know,
like not accepting of things they don’t agree withnd | can see a lot of them being anti-
gay and really giving [the kids] a hard time, ahtheir own child tried to come out, |
think they would be furious; that kind of parents.”

Administrator A perceived a more balanced respémse the community: “The
community here is iffy. | don’t think the commupivould support it. | think you’'ll have
some. But | don’t think you’ll have the majoritypport ever in this type of area. | think
there’s literally opposition in everything we dbptigh. In the school system, honestly,
they have to support it somewhat because it iseptiotlg our students, all students, and
that’s our job. So there has to be support. Aagéacommunity support, | think you'd get
as much opposition as you would support at thistdaitime with LGBT in this area
because it's kind of redneck.”

Parent A expressed similar thoughts: “I'm not duwev difficult it would be. |
would think it might be somewhat difficult becaudfegeography and living in the South.
People are not as open-minded here. You got Gimsstand | keep thinking ‘rednecks’,
but that's what it is; People who have been raisduk prejudiced against other people
for no reason.”

Parent B echoed these thoughts: “Very difficulatSe we’re in the Bible Belt

and all the religion.”
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Parent C stated: “Highly difficult. We are in a'yeonservative part of the
country, we're in the Bible Belt, and so peoplendrgoing to be supportive of policies
that deal with LGBT stuff.”

Parent D perceived it would not be difficult andtet: “Every community is
different based on living environment. But if a gohputs a plan into play [and states]
‘hey we are going to support this, this is whatase doing’ and can convince the
community, | don’t think it would be as difficult. think it’s all in how they perceive it
and how they communicate it.”

Parent E agreed that it would be difficult by stgti“This is a religious area, and
people believe that lifestyle is wrong, and theostlsn’t going to change their minds.”

How to Gain the Community’s Support

In response to the questidn,what ways might the school approach gaining the
support of the school community?2 of those interviewed agreed that the commusity’
support could be gained, and gave their ideas wftbalo so. Two of them were not
sure how to get their support, and two felt therea reason to get the community’s
support.

Of those who expressed ideas on how to gain themzomty’s support, a great
majority mentioned the need to bring the commutatthe school to communicate and
discuss it.

Teacher A responded: “I would start by pulling pedpgether, doing some type

of activity to pull them together...and actually [leheonversations.
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Teacher B echoed this sentiment by stating: “hasenamunity meeting or
something to address it and then move to the stesdeecause if you don’t get [the
parents] on board, then the kids will just copy telar their parents say.”

Teacher E suggested, “letting it be known to soarenus that there are things
available, support available, places to go. Adtfia support group that meets on
Thursday evenings for parents and kids cause soreetihings grow.”

Teacher F suggested finding “a good spokespersonvweiald talk to the
community” and explain the need for such a change.

Teacher G suggested “talking with parents and &radio get a feel for who
might be receptive to such a change. Then targétioge individuals to be a part of a
committee, whose goal is to gain the support ofathele community.”

Parent D suggested, “bringing them in and showiRgwaer Point. Saying ‘these
are our beliefs and this is where we are going,ighwhy we believe this’.”

Most of those who suggested ways to gain the contgisisupport agreed that
any attempt needs to start small.

Teacher B stated, “It would have to be baby sté&fghatever is put into place, it
would have to be baby steps.”

Teacher D agreed by stating, “I think small outhegmoups are really good for
schools...kind of like a mini support group for paseh

Teacher E concurred by responding, “I don’t thin&ttoffering it to everyone,

making it mandatory for everyone is a good approdc¢hink maybe letting it be known
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to some parents that there are things availabpn@tiavailable. If parents knew there
was a support group they could go to, even ifipée one person, it would be worth it.”

Parent B stated, “I think you have to break it dawmal do it one person at a
time.”

Summary

This research project, using a qualitative instmtalecase study, sought to gain
an understanding of how adult community membeeshiddle Tennessee school
perceive the issue of LGBT-based bullying, harasgnand violence and how the
school’s anti-bullying policy applies to LGBT studs. Fifteen adult members of the
school community served as study participants,datd were collected from each
participant through personal interviews. The wigwvs were audio-taped and
transcribed.

In order to ensure validity and transferabilitye thata were triangulated by
comparing the information obtained through teadherviews with information
obtained from counselor, parent, and administriaterviews to identify commonalities.
Another method used to ensure credibility was membecking. Confidentiality of the
participants was protected by encoding the idestitif each and storing all information
in a locked safe. Walden University’s Internal RewBoard reviewed the proposal and
addressed any ethical issues and protected this ofthe participants.

Cross-Cutting Themes

The following four themes emerged from the datdectdd from the participants

answering these questions that revolve around immgring a change in the school
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policy (see figure 1). (a) Accepting culture, floptection of students, (c) need for
change, and (d) process for change.

Accepting culture. The culture of MTS is perceived to be one thaicisepting of
all students. This is evidenced by ten participamthe study stating they believe that all
teachers are accepting of these students. Orevbdlthat some teachers are accepting,
and one believed that teachers are not acceptingreheteronormative students at this
age. Three participants did not have enough knayded the school culture to form a
definite opinion, or weren’t sure one way or thieaut

Protection of students.Fourteen of the fifteen participants reported thay
thought it is important to protect all studentsnfirbullying. One participant disagreed
because of the age of the students at the school.

Only one of those interviewed responded that tlieeatibullying policy at this
school is very effective in protecting studentsrirbullying. Four stated that it wasn’t
bad, but it could use some work, eight of them dieed it as ineffective, and two
admitted they are not familiar with the bullyingliog.

Need for changeTwelve of those interviewed agreed that some claage
needed and made suggestions. Two of them perct#iaedothing additional needs to be
done. One responded that they were not sure Viaatything should be done to change
the current school policy

Fourteen of the respondents agreed that they vwaaddort programs in the
school that would address this issue, althoughstated that their support would depend

on the details of the program. One parent expdespposition to such a program.
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Of those who supported a change, some suggesteiiniag the bullying policy
and making it clear to the stakeholders what ctutss bullying. Others suggested
educating the teachers through professional dewedapclasses to prepare them to
address LGBT bullying when they observe it or teported to them. A common
suggestion was to communicate, have discussiodguantalk about it to everyone
involved. An addition to the counseling curriculuvas also suggested as a way to
educate the students to be more accepting of tHBEIL&dmmunity.

Process for changeOf those participants who gave suggestions of twow
proceed with changing the current status, a larg@nity of them recommended getting
the community’s support. They believed this cdugdt be accomplished by having
meetings with all the stakeholders and open thie tgpfor discussion in order to
educate and offer support. Most of the respondeets in agreement that any attempts
at meeting with the community regarding this issheuld be done in small groups at
first in order to gradually gain support of the mbas and to offer support to those
families who are directly affected by LGBT bullyiagd discrimination.

Data Comparisons

There were some discrepancies in the perceptioiesachers as opposed to those
of counselors and those of parents. Teachers aver@vhelmingly in favor of protecting
all students, no matter the issues. The majority@m were also in favor of revising the
current bullying policy to include protection of B3 students and to make the policy
more effective. The counselors were also in faf@rotecting and advocating for all

students, however, they were split in whether actioould be taken at the elementary
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level. Parents’ responses indicated some hesiiarmegards to protecting LGBT
students at an elementary school. The parentsal&yenot as knowledgeable about the
current bullying policy. Some parents were evepaged to any changes to the policy
and curriculum that would support LGBT issues.

Data collected from the participants revealed thatmajority perceive the culture
of the school to be accepting towards studentsavbmr are perceived to be LGBT,
although they did not believe the current bullypadicy to be very effective. The
majority also felt it is important to protect LGBstudents from bullying and would be
supportive of a change in the current policy. Tharges suggested by most of the
respondents were to write it into the school’'s-@tiying policy, and to have an action
plan such as a program to present to the studem&lhas communication to all people

involved.

Parents
School culture is not as tolerant
toward LGBT, but most do not
believe this to be an issue at this
age. Most are not familiar with the
current bullying policy.
Split on the importance of
protecting LGBT students. Most
support a change in the current
policy, one did not support a
change.
One suggested changing procedureMost suggested a change in the

Counselors
School culture is mostly accepting
toward LGBT students, and the
current school policy is effective,
but could use some help.

Teachers
School culture is
accepting toward LGBT
students, but the current
school policy is not
effective.

Very important to protect
LGBT students. All
support a change in the
current policy.

Very important to protect LGBT
students. Split on whether they
would support a change in the
policy at this level.

Change the verbiage of

the current policy to
specify LGBT related
bullying. Add to the
guidance curriculum to
educate students about
the issue.

in how to deal with bullying
instances. The other believes that|
nothing can be done because LGB
is not a legally protected class.

written policy to specify LGBT
related bullying. One had no idea

Tas to what to do. A couple
suggested changing the guidance
curriculum.

Invite small groups into
the school to discuss ang
begin obtaining support

of the change.

Building relationships with teacher:
is important.
It would have to come down from

5 Bring parents into the school in
small groups. Present proposed
change and explain the reasoning

the State government.

Figure 1Participant-specific themes.



66

A plan of action emerged from the results of thiglg that proactively addresses
the issue of protecting LGBT students from bullyihgrassment, and violence in the
school. The project, which is defined in detaiSection 3, will initiate a plan of action
that will communicate to and educate the schoolroanity on the issue of elementary
aged LGBT students and progress into a revisidheschool bullying policy and

procedures.
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Section 3: The Project

Introduction

This qualitative case study explored the perceptafradult community members
in a Middle Tennessee elementary school regardses of LGBT-based bullying,
harassment, and violence and how the school’sbatifing policy applies to LGBT
students. The study involved an analysis of inésve with teachers, counselors,
administration, and parents of children who attéraschool. Data collected from these
interviews indicated that the majority believe thadtecting LGBT students from this
type of bullying, harassment, and violence is ingat; however, the also do not feel that
the school is currently doing an adequate job ofgmting students who are, or are
perceived to be LGBT. The data also showed tleatrthjority would support a change
in the school’s policy, but they also feel it woldd difficult to get all the parents on
board with the change, due to the geographic locatnd strong religious beliefs in this
community. The proposed project is a policy recandation that will ultimately get the
community’s support, add specific verbiage to theent bullying policy to address
LGBT-specific bullying, harassment, and violenceweell as adding LGBT-related
material to the guidance counseling class currioulu

Description and Goals

As mentioned in Section 1, this case study adddels&BT-based bullying,
harassment, and violence, which is a national praldhat is also of concern in the state
of Tennessee, where the local community under saithcated. Qualitative interviews

with adult members of an elementary school commupribvided data that indicated
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there is a need to change the current school pahdycurriculum to address the issue of
LGBT bullying. Given the issue is of concern befohédren reach their teen years in
that children’s inabilities to conform to the heteormative environment accounts for a
large part of the mistreatment they experienceredfte age of 12 (Roberts, Austin,
Corliss, Vandermorris, & Koenen, 2010). The data ahdicated that gaining the
community support, although perceived to be adiiffitask, is necessary.

Three central goals informed the development af phoject. The first goal, as
identified by the majority of the participants hetstudy was to gain the support of the
parents in the school community by first invitingall groups in to present and discuss
the issue of LGBT-based bullying, harassment, aolénce at an elementary school
level. The second goal was to make a change mags to the current school bullying
policy to specify LGBT-based bullying, harassmemig violence. The third goal was for
the counselors to add to their classroom curricdesaons on diversity including LGBT
children. Taking these goals into consideratioplaa will be developed to work with
the school in communicating with the community t&cdss changing the current school
bullying policy and counseling curriculum.

Rationale

Data from this study collected from the intervienwgealed that the majority of
the adult members of the school community perceaveded and a desire for a change in
the current school bullying policy regarding speailly protecting LGBT students.
“Given the strong connection between bullying, pdgge, and discrimination, there is a

need for such programs to place greater emphaglsGBIT] issues. (Poteat & Russell,
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2013, p. 267). Several participants suggested awttange should be put into writing in
the bullying policy in order to be consistent thgbout the school. Writing a change into
the current bullying policy would ensure that aththers and parents would be aware of
the school’s stance on this type of bullying.

When questioned about possible changes that ceutddale, the majority
suggested a change to the guidance curriculunttoda lessons on acceptance and
tolerance of LGBT people. Poteat and Russell (2@tBped this sentiment by stating,
“There is also a need for inclusive curriculum tregiresents LGBT issues and
individuals (p. 268). Smith and Payne (2015) adgtiraat “destabilizing the gender
binary and teaching children (and adults) aboutigediversity would contribute to
creating a school culture that is inclusive ofgahder identities and expressions and
decrease peer-to-peer, gender-based aggressié. pdtling the category of LGBT
into the school counselors’ lessons on diversityldegin the education process and
generate a greater understanding at earlier dgescteating a more accepting, tolerant,
and supportive population of adults in the yearsaime.

The majority of participants also expressed thelneebtain the support of
parents, although most all of the participantsaatkd that they perceived it will be
difficult to get the parents to support such a geadue to the geographic location of the
school community and the strong religious foundabbthe community. When asked
how they might suggest the school get the supgdhteoparents, the majority responded
that it should start with inviting small groupsarthe school to present the proposed

changes and to start a dialogue regarding thesssiulgand. Hardy and Grootenboer
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(2016) suggested that “responsive, agentic actaiakygue and relationship-building
[help] encourage more productive individual andextgive schooling practices to
become established (p.36). Starting a dialogule thi# parents in small groups will also
begin educating the adult members of the commuamtyhopefully acquire an
understanding and tolerance, if not a change athé#alins (2016) stated that “the
responsibility to address diverse gender and sedaatities does not rest with the
teachers alone; a network of support... must be ptésecreate a positive school climate
(p.136).

Based on the responses of the participants ircss study and supported by
literature, a policy recommendation is neededwwaild (a) change the verbiage of the
current bullying policy to include anti-LGBT bullyg, (b) alter the counseling
curriculum to include tolerance and a greater ustdaeding of LGBT people, and (c)
assemble the school community together in ordedtaate and dialogue with them
about the proposed changes.

Review of the Literature

As the data collected from the interviews discusaéeskection 2 indicated, there is
a need to protect students at an elementary sthaglwho are, or are perceived to be,
LGBT. The data indicated that not only writingrito the bullying policy, but actively
teaching tolerance to the students is desiredlsdt suggests that getting parents to
support such changes is necessary; however, ibeidlifficult. This change in policy
and procedure was developed using data collectddsistudy as well as information

obtained in a review of literature. A search tdrature was conducted using the
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following terms —curriculum changes, LGBT elementary, LGBT curricujdiversity
education, gaining parental support, changing sdhpmdicy, and community support.
The searches were conducted using Google SchalawWaitden University Discover
Service.

Given the study’s themes related to perceptiorscbbol culture, policy, practice,
and community in promoting the safety and well-gedh LGBT students who are in
elementary school, this literature review coversesa direct and indirect resources. The
need for protection of LGBT students in an elemgnsahool, community support,
sexual orientation curriculum, policy and practiaed barriers to changes were all
subject to review.

Teaching Diversity in Elementary SchoolsWhen proposing to address the
safety and protection of LGBT students, there isrofesistance from the community,
especially when addressing the issue in an elemesthool setting, but it is becoming
more evident that children are not as innocentraide about sexuality as adults like to
think, but they are overwhelmed with images anddsdhat promote normative gender
expectations from them (Smith & Payne, 2016).

As addressed in section 1, because children ateoafly discovering
themselves from infancy to adulthood, there isedrfer a positive and supportive
environment in elementary schools for students ddnoot conform to traditional gender
norms. Ryan, Patraw, and Bednar (2013) concluddukir study of how an urban
public elementary school teacher added discussibdiversity and gender-

nonconforming people to her curriculum and howstuelents responded, that children
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are ready to learn about gender diversity in elgéargrschools and that carefully planned
lessons can be taught appropriately and effectioedy time.

Teaching children acceptance of diversity can kelter-act the negative
effects of a heteronormative environment, suchnaisihg a child’s preferred interests
and activities and creating an atmosphere of fedn#lence. In so doing, “children may
be more likely to pursue individual interests agientities without facing fear and
oppression...The earlier this process begins, the mpportunities there are to intervene
and decrease developing violence and aggressioim@a016, p.137).

Payne and Smith (2014), in their research of edusatesponses to the news that
a transgender child would be attending their elgargrschools, found that creating an
accepting environment for LGBT children in elemeyntschools is an ideal way for the
schools to look at themselves and see how depetitsmnare on the gender binary. This
reliance on heteronormativity is conducive to febanyone who does not fit that norm,
and such fears hinder educators’ ability to supp@BT students, thus providing an
inequitable education for them.

In the current study, some participants describsthnces in which they have
observed non-gender normative behavior in elemestirool aged children. Teacher A
stated: “a boy in my class told me he feels likeshe girl trapped in a boy’s body.”
Teacher E commented: “I know for a fact that we &&f grade boy who very much
you can tell wants to be one of the girls.” Adretrator A stated that “there’s a first
grader now, who shaves her head...really short Ingirraen wears boys’ underwear,

you can see are Mutant Ninja Turtles when she bewesand her pants ride down a bit.”



73

These accounts from school community members demad@shat non-traditional gender
roles are being expressed in children at a vermgage, which would justify a change
in the current bullying policy and the school caeloss’ classroom curriculum on
diversity.

Policy and Practice

The fact that many LGBT youth experience schooktdsullying, harassment,
and violence highlights the need for this issuba@ddressed in school policy and in
practice (Poteat & Russell, 2013). In their stofljpullying behaviors and how educators
react to them when the victims are LGBT, Pereza8ding, and Dao concluded there is
a need for ongoing bullying training, especiallyitaglates to youth who identify as
LGBT (2013). LGBT students are better equippedawigate successfully through their
school years when supported by educators and ardsbment policies (Beck, 2015).
However, changes in written policy are not enowghdequately protect the LGBT
students. Smith and Payne (2016) stated:

Policy implementation strategies that focus on mumn standards of safety and

inclusion rarely stimulate conversations about geczing and valuing

differences. In the case of accommodating trargdgyeyouth, new policies are

not necessarily leading to recognition of the nyexamples of gender fluidity or

gender nonconformity that have been present indstadl along. (p.35)

In their study of the experiences and results athéng students about gender

diversity in an elementary school classroom, RYyatraw, and Bednar (2013) supported
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such practice in the curriculum because it tauightstudents to question restrictive social
systems, and think more inclusively regarding gerederession.

School counselors are uniquely qualified to helpriowe the school climate
towards LGBT students because they are trainedcigssfon the whole student,
academically as well as psychosocially (Jennin@$42 One way that counselors can
demonstrate their commitment to advocating fostitlents is by using their school
webpages. School counselors can use their welbsifesst statements of
nondiscrimination or include more content on diitgré&Kennedy & Baker, 2014/2015).

In the current study, many participants agreedtti@issue should be addressed
in the classroom, either by a guidance counseta,guest speaker who is trained on the
subject. Counselor B suggested the followinghfhk creating a school-wide program
that addresses a ‘safe place’ for students to gmmearn would be the approach |
would take...our goal would be to teach respectfulds@and define words like
‘prejudice’, ‘bias’, and some of those other keyrdsthat come up when discussing
LGBT.”

Cultivating Community

In order to adequately address the multifacetedheeLGBT students, it is
necessary for school counselors to collaborate aliteducational stakeholders,
including administration and parents (Beck, 2015chool counselors should look for
opportunities to create community partnershipsuliymg prevention work, which could
ultimately shift the school climate and promoteosifive change in the school

environment (Cerezo & Bergfeld, 2013). Schoolsraereable to tackle and solve
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complex social problems without utilizing resoure@sl support from the school
community (Skovdal & Campbell, 2015).

In order to get the support of the communitys itiucial for the professional
practitioner to build a good, positive relationshiph parents (Owen & Anderson, 2015).
By bringing in families and getting their suppdhe students, teachers, and staff all
benefit (Warren et al., 2011). Parental involvetraard support positively affects
students’ behavior, improves their social skillsgd @an aid in creating a successful
democratic school community (Haines et al., 201hbitlset al., 2011 ; Warren et al.,
2011).

In the current study, when asked how the schoohtrggin the support of the
parents, many of the participants suggested sgestimall, bringing in small groups of
parents and opening up a dialogue about the issSieacher A stated: “a gathering of all
those in support and you could have where peof{abeut it and stuff like that.”
Teacher D suggested: “small outreach groups...evegyhas an issue with their child
they could use help with.” Teacher E echoed $katiment by stating: “I don’t think
that offering it to everyone, making it mandatooy éveryone is a good approach...
letting it be known to some parents that theretfsiregs available, support available.”
Counselor B responded: “relationship building withur teachers is very
important...parent communication is important.” Paf@rsuggested, “bringing them in,
showing a Power Point. Saying that these are eligfb and this is where we are going,
this is why we believe this.” The sentiments @& garticipants is supported by Hardy

and Grootenboer (2016) when they studied the aadydica the community partnerships
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program of the Southern Cross school communityeyTdéoncluded that the community
did not just come together spontaneously, but gin@pecific actions, dialogue and
relationship-building.
Project Description

Introduction

With the approval of the project study from Waldémversity, the policy
recommendation will be submitted to the principMd S elementary school. If
approved by the principal, the project could besprgéed to the guidance counselors and
behavior committee to organize the implementatilmriormation on potential resources
and existing supports, potential barriers, the psapfor implementation and timetable,
and roles and responsibilities of those involveriétuded below.

Potential Resources and Existing Supports

Implementing such a change in school policy, pcaciind getting the school
community on board, requires stakeholder suppontedlsas some financial support.
Given the school’s history of recruiting faculty mieers to volunteer to serve on
committees, and having interviewed both school selars on this topic, forming a
committee to oversee the implementation of thiggutashould not be difficult.
Additional community support could be obtained bytacting the local chapter of
GLSEN for literature and people to speak on theassSome money from the school’s
general fund could be used to purchase refreshrf@mmnpsrent meetings, and also to

purchase literature for use in the counseling otesss.
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Potential Barriers

The most significant barrier to the implementatadrthis project will be reaching
parents who are willing to attend a meeting atsitt®ol concerning this issue. Parental
involvement after school hours has historicallyrblited to a small percentage of the
population. Another reason for this potential karis the religious beliefs of the majority
of the school community. There are approximat&@ygBurches within a five mile radius
of MTS Elementary School. Most all of the partags in this study mentioned that
religion would be a reason for the difficulty ofttgleg community support on this issue.
The school is located in Tennessee, which is conyrtiarown to be in the “Bible Belt”
of America, and in recent weeks, the Tennessee Beaislature passed a bill naming the
Holy Bible as the Official State Book of Tenness@ée Bill was vetoed by the governor
of Tennessee in April of 2016. This action is gadive of the highly religious and
conservative values of many citizens in Tennessee.

Addressing Barriers

Participants in the current study expressed cont@trgetting the parents’
support for changes to the current school poliey Would protect LGBT students would
be very difficult due to geographic location antigieus beliefs. Teacher B stated that
“this area and this school | do foresee it beingenthfficult probably just because of the
situations that our children come from and theuwat#s they’re hearing from their
parents.” Teacher G added, “Although | think thare some members of the community
who would be very supportive, | think the majomtfypeople would not want the issue

addressed in school. | think they feel that isligiaus issue, and not a social issue.”
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Parent E agreed by stating, “This is a religiomaand people believe that lifestyle is
wrong, and the school isn’t going to change thends.” These sentiments were echoed
by Beck (2016) when he stated “barriers such agnpesition of parent and community
religious values to implementing LGBT resources...aso create ambivalence and
challenge for principals” (p. 7).

Prevention of LGBT Bullying

In an effort to create safe and supportive enviremis for all students, schools
should take action to develop a supportive clinfiatestudents who do not conform to
traditional gender norms, and to intervene andgmethe bullying, harassment, and
violence against their LGBT students (Saewyc, KoinlRose, & Homma, 2014; Swearer
et al., 2008). One way this can be achievedrisfachers to actively and openly support
the LGBT students by taking action when they ararawf such instances occurring
(Delara, 2012; Poteat & DiGiovanni, 2010). Teaslean participate in trainings in
order to become more self-aware of their own fgmsliabout homosexuality and
homosexuals as well as increasing their persomafart level in relation to LGBT issues
(Atkinson & DePalma, 2009; Graybill, Varjas, MeyegsWatson, 2009;). Schools can
also support the organization of gay-straight atles (GSA), which are student led clubs
that provide a safe place for LGBT students and thends (Graybill et al., 2009). The
presence of a GSA can help create a safer, mopogiye climate which lowers the risk
of alienation, depression, and suicidal ideaticae{@yc et al., 2014). A GSA can
provide intergroup dialogues which may, in turncréase stereotypes, teacher prejudice

against LGBT students and parents and increasg dexselopment of positive
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relationships, and promote respect for diversitgr(@iki, 2010; Dessel, 2010). The most
effective way to reduce and/or stop bullying isniplement prevention and intervention
programs that target entire community, including itidividual, school, family, religion,
and surrounding community in which the bullyingstgi(Swearer et al., 2010).
Proposal for Implementation and Timethle

Upon approval of the project study by Walden Ursitgr the first step in
implementation would require obtaining approvahirthe principal of MTS Elementary
School. If approved by the principal, the projeatild be presented to the guidance
counselors and behavior committee to organizentipdeimentation. Then, as early as
July, 2016, contact would be made via email recrgitaculty members to volunteer to
serve on a committee to oversee the implementafitinis project. Once the committee
has met, contact would be made to the local chapt&LSEN to elicit advice and
resources to be used in community meetings. Witterfirst four weeks of school
starting in August of 2016, the committee wouldibhegaching out to the community to
get parents to attend the first meeting. A writtbange to the current bullying policy as
well as an addition to the counseling curriculumulddbe discussed with the community
and could be implemented as early as the end dirtt® weeks of school.

Roles and Responsibilities of Studenbd Others

My role will be to oversee the implementation abtthree step process in order
to gain community support, change the written badypolicy of the school to
specifically address protection of LGBT studentg] begin including LGBT in the

counseling classroom curriculum on diversity. Uagproval by the principal, 1 will
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assume my role as coordinator and begin contatditigty members to get a committee
formed. Next, | will contact the local chapter@ESEN to arrange for someone to come
speak to the committee. | will serve as the liaibetween the committee, the school
administration and counselors, and GLSEN.

Once the committee is formed, it will be their rtdeorganize and schedule a
community meeting to bring parents into the dismrss The committee will also
determine how many meetings to schedule, as welhasand how many to invite to the
initial meeting, and any subsequent meetings.

Adding the new verbiage to the written school polidll be the result of a
collaborative effort of the committee and the sdlomunselors, and will require a final
approval from the school administrators. Upon apal, the administrator would need to
provide support for hosting community meetings eochmunicating the dates and times
of the meetings to those who are interested imditg the meetings.

Project Evaluation Plan

The outcome of this project study is a school-widgect that has three
overarching objectives, which are: (a) to gainghpport of the school community, (b) to
add verbiage to the existing school bullying poliegt includes specific protection of
LGBT students, and (c) to add resources to thesmlung classroom curriculum that
include the LGBT population in lessons regardingedsity.

To assess the overall success of this projectaklzased evaluation will be
implemented. The goals have been identified, hadletermination of whether they

have been attained will be accomplished in thevalhg manner: (a) a majority of the
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parents who attend the discussion meetings indibateare supportive of the proposed
changes in policy and counseling curriculum, (l&) sbhool bullying policy is changed to
specify an intolerance of bullying, harassmentiolence that is anti-LGBT, and (c)
counseling classes on diversity include resourpesdeéscussions concerning the LGBT
population.

Key stakeholders include Kindergarten throu§flgéade teachers, support staff,
counselors, administration, as well as parenthibdien who attend the school.
Evidence of parental support will be evident in@ymous surveys for those who attend
the meetings at the school. Because the populatian elementary school changes with
each new school year, parent meetings will be &ette beginning of each year to
inform and discuss the school policy and practiceegards to the issue of protecting
LGBT students.

Implications Including Social Change
Local Community

This project study explored the perceptions of ah@mbers of the school
community regarding the bullying of LGBT studentgldo gain a better understanding
of the barriers that are keeping LGBT students ffeeting safe in school. The outcome
of this analysis is a three-part project that g#essupport of the majority of parents,
changes the current bullying policy, and adds LG&81he categories discussed in
diversity lessons. The goals of the project wafermed by the data collected and a
related literature review. The promotion of thejpct will be aided by the local chapter

of GLSEN.
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The faculty who volunteer to be on the coneitas well as the parents who
attend the informational meetings will increasartkrowledge and gain a better
understanding of the plight of LGBT students ofagjes. The students in the school will
gain an understanding of and learn the importafcespect and tolerance of people in
the LGBT community by using the resources in thenseling class lessons on diversity.

Far-Reaching

Children are continually forming their own iderggifrom kindergarten through
12" grade, and they are continually subjected to thiei@l prejudices and forced
heteronormativity of their peers and families. ,Yeis rare to find policies or practices in
elementary schools that address, much less suppdiprotect LGBT students. Given
the recent trend in some southern states to passtheat arguably discriminate against
LGBT persons and the public debate that has enghisdroject has the potential to
educate the local school community and create derstanding of the LGBT
community, which in turn could eventually lead tgraater understanding and
acceptance of the LGBT community by the distritdtes and southeast region of the
United States.

This project, by educating the school community abthining their support
through open discussions and sharing of persomedreences of LGBT students, has the
potential to reach to the surrounding communitiethe district. By including verbiage
that specifically protects students from anti-LGB{llying, harassment, and violence,

this project can be the role model for other eleiagrschools to follow. A successful
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attempt to gain the support of one school commumaya greater chance of spreading to
other communities and eventually to the state level
Conclusion

Formed in response to, and enlightened by datangatdrom adult members of
an elementary school community in rural Tennegséepolicy recommendation and
action plan will help to connect anti-LGBT bullyimgsearch with the policy and practice
of the school. Surrounding this qualitative caselygs conceptual framework of anti-
bias education, this project will help create aniremment of positive self-identity for
every student by providing educators with the krealge and support they need to more
effectively guide and protect all students in tbleo®l. It is through this form of anti-bias
education, the students will learn more about tBBT population and gain an
understanding and acceptance of their differenebih will extend into their middle
and high school years and decrease the amountlgihign harassment, and violence
perpetrated against LGBT students and youth. Gasé&d evaluations will be conducted
to determine if the project actually achieved thpport of the majority of parents in the
school community, if a change was written into $bhkool bullying policy, and if LGBT-

specific resources were included in the counselessons on diversity.
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Section 4: Reflections and Conclusions
Introduction

The following reflections provide insight into tpeocess of researching a societal
problem, identifying a need, collecting data, ardeloping a project to address the
initial problem. This section offers me the oppoity to reflect on this educational
journey and learn from my thought processes aneéfatlp discover ways to continue
this work.

Project Strengths and Limitations

This project was developed as a result of datarmddafrom personal interviews
of adult members of the school community, so, drtéis project’s strengths is that it is
relevant to the participants of the study as wekhthe members of the school
community. The focus of this study was on theyind of LGBT youth and children of
elementary school age and is supported by antiddasation theory, therefore it is
theoretically sound. Collecting data from adultmbers of the school community
through interviews helped to provide helpful infation about the needs and desires of
this school. The data also provided informatiorpotential barriers to addressing the
problem within the school community. Following tb@lection and analysis of this data,
a project was designed to face the barriers anthgie change in school policy and
practice, ultimately providing a safe environmeortdll students.

Recommendations for Alternative Approaches
A limitation of this study would be whether the uts may actually be

generalizable to the entire population of teachmyanselors, administrators, and parents



85

of children who are attending this school. A recmendation may be made that future
research include quantitative or mixed methodsysthat doesn’t include personal
interviews.

Another limitation of this study, considering thm@tional nature and recent
national attention given this topic, is the podgipthat the majority of people who
agreed to participate in the study were suppoditie topic. Although, there were some
data collected that were not in support of any geario school policy or special
protection of LGBT students, the majority of papants were sympathetic to the LGBT
community to some extent. Future research shdrilgego use a method that is even
more confidential, or if possible, anonymous to@etore accurate reading of the school
community.

A limitation of the proposed project is the uncertyof whether the initial small
group meetings with parents will actually resulgaining their support. This project is
built on the assumption that the majority of thegpés will support the changes to be
implemented. Future research and related profeigjist focus on the cultivation of
school community support, and develop an evaluaysitem that can accurately measure
success.

Scholarship

In the process of earning my Master’s degree n@aas/ago, | took an
educational research class which involved writirBPgpage research paper. At the end
of the term, the professor took me aside and eagaar me to continue on to get a

doctorate. | had mixed reactions to his suggestlomas flattered that he thought | had
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the potential to accomplish such a feat, but pamethought, “There’s no way” because
| did not enjoy any part of that class or writitgit paper. However, a few years later,
when | entered the doctoral program at Walden Unitye | immediately began thinking
about what topic | would choose for my researcheguto For the first two years, | had a
topic in mind that | had chosen based on my caeédrmpersonal experiences and
attitudes of other teachers on the subject. Alghpers | wrote were focused toward the
topic of standardized assessment. Although | wigsested in that topic and it directly
affected me as a teacher, | ended up switchingsophen it actually came time to begin
my project study. That decision to change topmeght me the importance of choosing
something that one is passionate about. All thedof research, reading, and writing
were worth it because | kept in mind how this migttually be of help to LGBT students
one day. This was the most important lesson hkhregarding scholarship.
Project Development

This project, obtaining the support of the scharhmunity to change the policy
and practice of the school in protecting LGBT studdrom bullying, harassment, and
violence, was developed from the review of relevaetature that identified the problem
of LGBT students being bullied in school and thegéerm effects it was having on them
as well as interviews that identified potentialriEs to correcting the problem. The
lesson | learned about project development duhmggdrocess was the importance of
listening to those who are closest to the problathta let their responses guide the
project development; for, it is the experiences p@ateptions of those people that will

provide insight as to the possible solution. sbdkarned that for a project to be
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effective, it does not have to be complicated. ré&luan be relatively simple solutions to
a problem that just need someone to implement them.
Leadership and Change

During this process, much thought amelrgibn has been given to educational
leadership. | have had the opportunity to not sagd and view videos regarding
leadership in the educational community, but tohagpat information to my role as a
grade level team leader at the school where | tetiel learned that a great part of
leadership is listening to what everyone has tQ sespecting their thoughts and
opinions, and stepping back and empowering otloelesad as well.

An integral part of educational leadgvsh to recognize and to be receptive to
necessary changes. | have learned that to suattgssfect change, it is important to get
the buy-in of all the stakeholders. Mandating genwithout considering the ones that
are directly affected by the change is not effextin itself. It is by clearly explaining
why you feel a need for change and, again, listetorthe thoughts and suggestions of
those directly affected by the change that the geamill be successful.

Reflection on the Importance of the Work

Analysis of Self as Scholar-Practitiome

Until | began this journey at Walden Universityydver really thought of myself
as a scholar. |, of course, had written reseaagiers on assigned topics for classes
throughout my educational career, but | limited tmyughts of scholarship to those
assignments. | have discovered through this joutingt scholarship can be practiced

outside of the classroom setting, as long as | elwirth deeper for information on a topic
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of interest. | tend to do this in creating lesptans for my # grade students, not to the
extent of this project study, but | play the pdrascholar, nonetheless. | have also
learned through this doctoral process, that persigt pays off, and that if there is
passion, there is motivation to find out as mucliascan about anything.

Analysis of Self as Project Developer

My experience in designing and implementing programd projects has been
limited up to this point in my life. | have hadetibpportunity to serve on committees at
school and to give an opinion or a suggestion ordw occasion. However, this journey
has given me more confidence that | am capabléesitifying a need, developing a plan
to meet that need, and implementing that plant taast overseeing the implementation
of that plan. As a practitioner, it is importaatibcorporate the characteristics of a good
leader in successfully implementing a project. iDgithis project study, | have
discovered that once you come up with an ideagtiptens can change throughout the
development process, and it is important to ste bad consider the possible outcomes
and make necessary changes before the implementatio

The Project’s Potential Impact on Socl&Change

The rights of LGBT citizens have been making hewdiin recent months, and
reactions to court rulings have sparked heatedtdsllaroughout the nation. A court
clerk in Kentucky received national attention wistie was arrested for refusing to issue
marriage licenses to LGBT couples. There have lesuits against owners of bakeries
who have refused to make wedding cakes for LGBplasu In May of 2016, the

Tennessee legislature passed a bill that would mbkeBible the official book of the
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state. This was, arguably, a backlash againsttétte acknowledging same sex marriages,
although the governor vetoed the bill. Most relyemt the Spring of 2016, the state of
North Carolina has made national headlines by pgssiaw requiring transgender
people to use the restroom that matches the géistit on their birth certificate. The
amount of resistance to equal rights for LGBT peapdicates the prevalence of
intolerance around the country, but mostly in seutrstates. This is indicative of a lack
of education and understanding on their part. Ti@erance is passed down to their
children and has been manifesting itself withinghkools. LGBT-based bullying has
been getting greater attention in recent yearsjtreg in much literature being published
on the subject. Such bullying has resulted indcei and youth feeling isolated,
hopeless, and even taking their own lives.

The data from this study illustrated the desirediicators and some parents to
protect students who are, or are perceived to HBT feom such bullying in schools.
The data also revealed that elementary educatelrstfengly about protecting all
students, and that it is also important to getodueents support in order to address the
issue of LGBT bullying in the school. Informed lwyat literature reviews and data
collected from adult members of an elementary skcb@mmunity, this study resulted in
a project aimed at gaining the support of paretanging the school bullying policy,
and adding LGBT resources to the counseling clasgalum on diversity. With the
ongoing goal-based evaluations, this project vatitmually grow and develop with each
new year to become increasingly effective in pridgcLGBT students by promoting

acceptance and tolerance. The information gaimélis study, when published, may
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possibly provide helpful information to others wéui@ seeking to make changes to
existing policies and procedures to better praéictudents everywhere.
Implications, Applications, and Directions for Future Research

Thousands of students are experiencing anti-LGBIyibg, harassment, and
violence throughout elementary, middle, and higtosts across the country. The
negative affect that such bullying has on thosdesits, range from lower academic
performance in school to tragic instances of seiciilhe data from this study illustrate
that educators are not only aware of a need tegr@GBT students in elementary
schools, but they are open to changes in policypaactice in order to achieve that goal.
This study promotes open dialogue with memberglobsl communities to address the
issues and needs of LGBT students and to gain suppoecessary changes in school
policy and practice. The present study took placerural school community in
Tennessee, known for its strong religious presanceconservative values. However,
the majority of the participants in this study sagpd being proactive in getting
community support and changing school policy aratfice regarding LGBT bullying.
Additional research, in other southern states caatthn research to evaluate the
effectiveness of this project in protecting LGBTd#nts from bullying, harassment, or
violence.

Conclusion

This critical reflection of my journey through thectoral process has provided

me a chance to see how differently | view myseld asholar, practitioner, leader, and

project developer. | have also taken a close &idkis study to see the true potential it
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has to affect positive social change in elemergahpols throughout the country as well
as to aid in future research on LGBT bullying iarekentary schools and overcoming the

barriers to preventing it.
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Appendix A: Policy Recommendation

Policy Recommendation Present to the MTS school community a plan
for making changes to the policy and proceduréseaschool in order to provide
a safe environment for all students, including ¢hao are LGBT.

Obtain approval of school administration- After receiving final project
approval from Walden University, | will scheduleneeting with the school
administration in July to propose the following:

There is a dearth of research and informationrcégg the effects of
bullying, harassment, and violence against childmh youth. The research also
shows that bullying against LGBT children and yolhélve greater negative
effects than bullying that is aimed at their hesesaial peers. These effects
include, but are not limited to an increase in stlabsences, which negatively
influences academic performance, lower self-este@mpression, and an alarming
rate of suicide attempts. While research has fahatichildren are already
discovering their self-identity as early as kindetgn age, there is little
understanding by parents, teachers, and schooh&trators of the importance of
creating a positive, safe environment for LGBT stuig from Kindergarten
through high school. As a result of this researetnuld like to recommend a
policy and procedure change for the school. Thisld/be a multi-step project
that includes educating and gaining the suppai@school community to
advocate for those students who are LGBT, percdivéd LGBT, or have LGBT

parents.
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Organize a committeed will meet with the school counselors to disctres
formation of a committee whose purpose is to (@manicate with the school
community regarding the changes in school poliay procedure, (b) write an
amendment to the current school bullying policyt 8yzecifically protects LGBT
students from being bullied, and (c) find LGBT nesms to add to the counseling
class lessons on diversity that are appropriatel&nentary school students. The
school counselors, via school email, will recraitdlty and staff who are
interested in volunteering to be on this committee.

Gather resources The committee will reach out to the community fesources
to use when presenting the policy changes to theatcommunity. | will be
available and willing to share the results of tieisearch study with them. Other
possible resources would be the local chapter BN, the Nashville chapter of
the Human Rights Commission, and local high schatbis have Gay Student
Alliances in place.

Community Meeting: The committee will begin to plan the first in sealer
community meetings to promote discussion, answestipns, and gain the
support of the school’s stakeholders.

A. Plan community meeting Using available resources, the committee will
create a power point to present to the attendetsedirst community meeting. A
guest speaker will be scheduled and other dethitseaneeting such as specific
location (cafeteria, library, or gymnasium), chilare during the meeting, and

refreshments to be provided will be decided.
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B. Schedule the meetingThe committee will check with the school’s
calendar for an optimal time that is available tetrwith parents.
Changing the current policy- The committee will agree on verbiage that will be
added to the current school bullying policy. Therdwg will specifically address
the issue of bullying, harassment, and violencénagjatudents who are, or are
perceived to be LGBT. The committee will presérat proposed change of the
written policy to the leadership committee for apya.
Changing the counseling curriculum Using resources that address the issue of
acceptance and tolerance of the LGBT communityctimemittee will plan a
lesson on diversity. The counselors will use tee tesson plan when educating
students about diversity, tolerance, and accept&urae recommended books to
include in the diversity lessons include: (1) Myneess Boy by Cheryl Kilodavis,
(2) Sissy Duckling by Harvey Fierstein, (3) Heathas Two Mommies by
Lesley Newman, and (4) Daddy, Papa, and Me by kdd&vman.
Inviting the community - The data collected in this research study redethiat
the majority of adult school community members teel school should begin
meeting with small groups in order to gain the camity’s support. The
committee will create a survey to send to all peea@sking their feelings on
various subjects, including the issue of LGBT binly Based on the responses
received, the committee will specifically inviterpats who indicated they would

be supportive of, or interested in discussing sti@nges. The purpose of this is
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to gather those who are already supportive andhgse to help communicate to
other parents and gain their support.

VII.  Time table: Recruiting for the committee will take place theek that teachers
come back from summer break. The committee wilehts first meeting by the
end of the second full week of school. Allowinghanth for gathering resources,
writing the amendment to the current policy, arehping a new lesson on
diversity, the first community meeting will be hedgt the end of the'®week of
school. The amendment to the current policy shbeldhade, upon approval at
the first leadership meeting, by the end of thev@ek of school. The first
revised diversity lesson should be in place byda@rttie first 9 week grading

period.
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Appendix B

There were seven questions that guided the intesvie

(a) How would you describe the culture of the schoakiation to students who are, or
are perceived to be LGBT?

(b) How important do you perceive protecting LGBT &mit$ to be?

(c) How would you describe the effectiveness of thelaullying policy at this school?

(d) Would you be supportive of or opposed to prograntee school that would
address this issue?

(e) How might the school make changes to its curraflying policy to better protect
LGBT students?

(H If you would be supportive of a change in the stlsacurrent policy, how difficult
do you perceive it to be to get the community’sparpof the change?

() In what ways might the school approach gainingstiygport of the school

community?
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