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Abstract 

This study addressed the implementation of the tutorial program currently in use at an 

urban school district in Mississippi. Because successful completion of assessments is a 

graduation requirement, the study site implemented the tutorial program to help at-risk 

students improve their academic outcomes on state-mandated assessments in Biology I, 

United States History, English II, Algebra I. The purpose of this study, guided by 

Bloom‟s theory of mastery learning, was to examine the perceptions of the teachers who 

served as tutors in the program. Using the narrative inquiry method, the research focused 

on the implementation of the tutorial program, the perceived impact of the program on 

the academic achievement of at-risk students and what changes would benefit the 

program. Interviews were conducted with a purposive sample of 10 tutors. Data were 

collected using open-ended questions in semi-structured interviews that were transcribed 

and coded. Emergent themes indicated the program needed more administrative support, 

better parental notification, and better communication between tutors. While the results 

suggested that the program was beneficial for at-risk students, recommendations were 

made to further improve the program‟s delivery through the development of an executive 

report to school administration and an evaluation report to stakeholders. Suggested 

modifications included designating a specific time for tutors collaboration 

 and administrators taking a more active role during the implementation of the program. 

Modifications made to the existing tutorial program could lead to positive social change 

by increasing the academic success on both the state-mandated examinations and in 

academic classes, thus leading to increasing the graduation rates of at-risk students.  
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Introduction 

 

The Problem 

 

A tutorial program was mandated at the research site, which was created to help 

low achieving students improve their academic outcomes on state-mandated assessments 

in Biology I, English II, United States History and Algebra I. This study examined the 

perceptions of teachers regarding remediation services and the methods used to develop 

the tutorial program. Recommendations for the local school leaders included strategies to 

improve the tutorial program as a part of the school‟s goal of improving academic 

achievement on state-mandated examinations. Throughout this section, the problem is 

defined and justification for this study explained.  

Definition of the Problem 

 

 District exams for a Mississippi school district are created to model state 

mandated examinations and are used to assess the student‟s potential achievement on 

those state exams. The state exams are given in Mississippi subject area testing program 

(SATP) classes: Biology I, United States History, English II, and Algebra I.  The issue 

noted by the subject area teachers was the student performance of the standardized 

district examinations.  According to guidelines set by consensus among the staff, a score 

of 70 on the district assessment is considered the equivalent of proficient on the state 

examination. A disproportionate number of students tested scored below 70 on the test 

given at the end of the first 9 weeks, leading to concerns about student retention of the 

academic content.  Because of the 9 week timeframe constructed by the district, teachers 

were limited to the amount of in-class help they could provide. Teachers are required to 
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follow the district mandated pacing guide (Jackson Public Schools, 2012).  The pacing 

guide listed the objectives that had to be covered and the amount of time spent on each 

one, culminating with the district exam at the end of the 9-week term. (JPS, 2012).  In 

order to prepare the students for the exam, teachers had to ensure coverage of all the 

objectives. For the struggling student, however, there is no time during class to slow the 

pace and ensure understanding without falling behind on the other objectives.  

The program was used as additional tutorial to help students be successful on the 

Subject Area Test in Biology I, English II, United States History, and Algebra I. The 

tutoring sessions take place during a special block of time set aside during the school day. 

Students who are assigned the tutorial report to their designated tutorial site while other 

students report to their regular class where they participate in ACT preparation activities 

or silent, sustained reading. The sessions are 30 minutes long and meet twice a week.  

The groups consist of between 10 to 12 students per tutor.  

The subject area teachers select students for the tutorial program. The criterion 

used is based on two factors. Students who score below 70 on the first term district test 

score and have a below 70 overall class average are assigned to attend tutorial. Students 

can also request to be included in tutorial if they desire. Parents are notified when their 

child is chosen for tutorial and have to opportunity to opt out if they do not wish for their 

child to participate. Teachers are chosen to tutor based on their academic certification.  

All tutors are teachers of and have certifications in the subject areas of science, math, 

social studies, and English. They are also familiar with the curriculum in place at the 

school. They are not paid an additional stipend for working as tutors. 
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The project focuses on the teachers‟ perceptions of the methods used to assess a 

student‟s current knowledge and implementation of a tutorial program to provide the 

assistance.  The information collected will be used for an extended period to provide 

academic assistance to future groups of students.   

 Rationale 

Evidence of the Problem at the Local Level 

 

Because of the mandates enacted by the No Child Left Behind Act of 2001 

(NCLB), schools are required to provide supplemental educational services to at-risk 

students. The school developed a small group tutorial program to address the needs of the 

at-risk students and to meet the requirements of NCLB. The major issue the subject area 

teachers noted was the number for students who were not successful when taking the 

district-mandated exams. Because the data collected from the district exams is used as a 

correlation point to determine the possible achievement on the state-mandated exams, this 

was a cause for concern.   

Questions have arisen from the teachers who serve as tutors on the effectiveness 

of the tutorial program and what steps can be taken to ensure uniform implementation of 

the program. The participant school created a tutoring program to help students improve 

on the objectives on which they tested below 70%. However, teachers are not sure if the 

program is effectively helping the students achieve academic gains. The components of 

the programs were created collectively within the individual departments with no 
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consistent format developed between all subjects. Because of this inconsistency, there 

was not a standard available for the teachers to evaluate the effectiveness of the program.    

Revisions with the program were created through several meetings with the 

teachers. The purpose of the meetings was to establish the goals and objectives of the 

program. They developed an established format for each subject by determining the 

activities that were to take place, what materials would be needed, and the possible short- 

and long-term outcomes. With the new revisions, a consistent set of standards were 

created for all teachers to implement. These standards incorporated the use of Bloom‟s 

(1968) theory of Master Learning. With the use of this method, teachers would use 

learning units for the objectives. With the use of formative assessment, teachers can 

create lessons based on the objectives the students needed to master.  After applying 

corrective actions to help the students with their difficulties, the teacher would then 

reassess the student to see if further work would be needed or if the student could move 

on to the next objective.  There are concerns among teachers about the effectiveness of 

the new methods. There is also concern whether additional changes should be made to 

better meet the needs of the students who are participating in the tutorial program. 

Evidence of the Problem on a Global Level 

Schools and school districts are accountable for student success on state-mandated 

exams. Based on the current accountability model, school classification is comprised of 

two separate components, an achievement model and a growth model. Using two types of 

student level information – results from the statewide assessments and data on school 
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completion, schools determines the schools‟ accountability ranking. Based on their 

accountability ranking, schools ratings range from A, the highest possible rating, B, C, D, 

or F, the lowest rating. In order to receive the A, B, or C rating, the majority of the 

students have to score proficient or higher on standardized testing. (Mississippi 

Department of Education, 2014). 

The schools also have to meet growth, measured through the advancement of 

predicted student levels from the previous year‟s testing and the number of students who 

successfully receive their high school diploma. In order to receive their high school 

diploma, students have to pass the Subject Area examinations as well as complete 24 

academic credits. Students who fail the exams can retake the exams until they 

successfully pass the exam (Mississippi Department of Education, 2014). Students who 

do not pass subsequent retests cannot receive a diploma until they successfully pass all 

four exams even if they meet all of the required academic credits (Mississippi 

Department of Education, 2014).  

Definitions of Terms 

 

Adequate yearly progress (AYP): According to the U.S. Department of Education 

(2005), AYP is defined as the amount of yearly improvement each Title I school and 

district is expected to make in order to enable at-risk students to meet high performance 

levels expected of all children.  

At-risk students: According to the Glossary of Education Reform (2014), at-risk 

students are defined as students or groups of students who are considered to have a higher 

probability of failing academically or dropping out of school. It is used to classify 
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students who face circumstances that could jeopardize their ability to complete school.  

These circumstances can include homelessness, incarceration, teenage pregnancy, serious 

health issues, domestic violence, or migrant worker transiency.   

No Child Left Behind (NCLB): The No Child Left Behind Act of 2001 (NCLB) is 

a United States Act of Congress that is a reauthorization of the Elementary and 

Secondary Education Act (ESEA), which included Title I, the government's aid program 

for disadvantaged students. NCLB supports standards based on the premise that setting 

high standards and establishing measurable goals can improve individual outcomes in 

education. According to the U.S. Department of Education (2005), the Act requires states 

to develop assessments in basic skills. To receive federal school funding, States must 

give these assessments to all students at select grade levels. The Act does not assert a 

national achievement standard. Each individual state develops its own standards. NCLB 

expanded the federal role in public education through annual testing, annual academic 

progress, report cards, teacher qualifications, and funding changes.  

Subject Area Testing Program (SATP): According to the Mississippi Department 

of Education (2014), The Mississippi Student Achievement Improvement Act (1999) 

states that standards for high school graduation has to include assessments that measure 

the student‟s mastery of academic skills. To meet this guideline, the Mississippi 

Department of Education developed academic assessments in the subjects of Biology, 

Algebra I, U.S. History and English II. 
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Supplemental Education: According the U.S. Department of Education (2005), 

Supplemental Educational Services (SES) is a component of Title I of the Elementary 

and Secondary Education Act. With the reauthorization of ESEA under NCLB, schools 

that did not make adequate yearly progress (AYP) are required to provide extra academic 

assistance for eligible children.  

Significance 

Many of the academic problems faced by at-risk students are a result of a lack of 

time available for in-class assistance. The creation of small tutorial provides a method of 

assisting students who have been identified as needing additional help. This work 

examined the perceptions of the tutorial program by the teachers who are involved with 

the program. It also discussed methods that are in place to help improve the program and 

what could be done to develop it into a consistent program that can be used for an 

extended period.  

Guiding Research Question 

The guiding research question for this study is the teachers‟ perceptions of the in-

house tutorial program that is currently being used in the participant school. In order to 

examine this question thoroughly, the views of the participants were obtained through 

interviews. These views included their perception of the implementation of the program.  

It also examined the perceived impact of the program and what changes the teachers felt 

could be made to improve the program.  

Review of Literature 

Theoretical Framework 
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The theory of mastery learning was the theoretical basis of this research. Bloom‟s 

(1971) mastery learning focuses on having students master each unit before moving on to 

the next, more advanced unit. According to Guskey (2007), the use of mastery learning 

can help diminish the achievement gap between varying groups of students. As noted by 

Block (1975), mastery learning does not focus on specific content but particular learning 

objectives. Several researchers (Anderson, 2000; Guskey & Gates, 1986) noted that 

mastery learning could lead to higher academic achievement among students. Bloom 

(1968) recognized that when tutors worked with students and mistakes are made, 

feedback is given in the form of pointing out the error. The correction is then followed up 

with explanation and clarification to assist the student with understanding (Bloom, 1968).  

Bloom (1968) created an instructional plan using the feedback/correction process, 

calling it Mastery Learning. Using this process, teachers organized material into learning 

units. Following initial instruction, teachers then used a formative assessment to ascertain 

the student‟s level of understanding (Bloom, 1968).  Based on this data, the teacher can 

identify which objectives the student has mastered and what objectives can use additional 

instruction. After additional instruction, a second formative assessment was given to the 

student that, according to Bloom (1968), served two purposes: (1) it verifies if the 

corrective actions were successful in assisting the student with their academic difficulties. 

(2) It offers students a second chance to learn the material and provides motivation to do 

better. Bloom (1968) also suggested that students who performed well on the first 

assessment be given activities that provided enrichment activities to continue their 



9 
 

 

learning progress that included special projects, reports, problem solving tasks, or 

academic games.  

Bloom (1968) believed that using this process would allow all students access to a 

more appropriate quality of instruction than they would receive traditionally. Noting that 

this could reduce disparities in student achievement by ensuring true learning and 

mastering of learning units, Bloom (1971b) noted that there would still be variations in 

student abilities but in recognizing those individual differences, teachers could alter 

instruction to meet diverse learning needs.  

Mastery learning can be implemented using several methods. It involved direct 

teacher instruction, cooperative groups, or independent learning. (Bloom, 1968). Mastery 

learning is also effective in one-to-one tutorials or small group tutorials. Objectives are 

well defined and placed in organized units. As a student progressed, they were allowed to 

continue progressing while students who need additional assistance received it through 

direct teacher interaction (Bloom, 1968). Tests used to assess the students were 

formative, diagnostic tests.(Bloom, 1968). The data gathered from the tests are used to 

guide further instruction. Guskey (2007) noted that teachers also provide constructive and 

specific feedback on their work as well as given corrective activities if they have not 

mastered the objective. These activities can include additional time to complete 

assignment or individualized instruction, as noted by Guskey (2007).  

Review of Literature 

Tutoring was once designated for students from more economically or more 

astute backgrounds as a primary means of education.(Scantlebury and Murphy, 2009).  
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According to Gordon, Morgan, Ponticell, and O‟Malley (2004), tutoring was once the 

most prevalent form of education, especially for wealthy families and those who lived in 

rural locations. Gordon et al. (2004) noted that tutoring was especially prominent in the 

southern United States because plantations were geographically widespread, which 

hindered the development of a public school system. Wealthy parents could afford tutors 

to teach their children reading and writing but the boys were taught mathematics and art 

while the female students were schooled in penmanship and foreign languages. 

According to Clinton (1982), Southern plantation owners ensured a proper education for 

their daughters by using tutors because education was a valuable dowry in marriage. For 

further education, Powell (1998) noted many well off parents would send their boys to 

private prep schools to prepare for additional studies in professions such as law or 

medicine. 

Gardner, Nobel, Hessler, Yawn, and Heron (2007) noted tutoring was informal 

and done on an as-needed basis well into the 20
th

 century.  Tutoring was done either with 

a teacher or in a peer tutor setting and typically unmonitored, according to Gardner et al. 

(2007), and while it provided temporary assistance, there was no way to assess if the 

tutoring had truly been successful. According to Vinovskis (1987), early studies 

examined the effects of tutoring on academic performance. As noted by Vinovskis 

(1987), the data were usually collected at the end of the term and while there were 

pretest/posttest evaluations, there was no real time data available to make corrections 

during the process of tutoring. 
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 In today‟s educational system, tutoring is used to target at-risk students who are 

in need of additional assistance. (Ugo, 2010). The No Child Left Behind Act (NCLB) 

was created to reauthorize the two previous educational acts – The Elementary and 

Secondary Education Act of 1965 (ESEA) and The Equal Educational Opportunities Act 

(EEOA) of 1974.(U.S. Department of Education, 2005).  It also expanded on the 

standards implemented in the Improving America‟s Schools Act (IASA) of 1994. ESEA 

was designed to ensure equal access to education for all students, especially minority and 

low-income students. (U.S. Department of Education, 2005). ESEA also led to the 

creation of the Title I program. EEOA was later created to ensure disabled students also 

received equal access to education. According to Zimmer et al (2007), IASA reauthorized 

ESEA by focusing on teacher quality and improving learning advancements for all 

students. While there had been previous reauthorizations under other presidents, the 

creation of NCLB was the first to mandate, according to Peterson and West (2003) that 

schools had to show measurable improvement with academic performance or face 

sanctioned consequences. 

 As public education became more prevalent, tutoring methods were incorporated 

into the educational curriculum. According to Gordon et al (2004), teachers were 

expected to conduct individualized classroom instruction within the confines of the 

classroom. Because tutoring was designed as a one-on-one experience, students were not 

able to fully benefit from the use of tutoring strategies within the regular classroom. 

The Elementary and Secondary Education Act of 1965 
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President Lyndon Johnson created the Elementary and Secondary Education Act, 

P.L. 89-10; 79 Stat. 27 (1965) (ESEA) in 1965 with the main purpose to fund primary and 

secondary education. Funding was allocated through the creation of Title I.  The primary 

focus of Title I was funding to schools and school districts with a high number of low-

income students. Title I, according to Carmichael (1997), also provides funding for 

dropout prevention, school improvement, and intervention programs.   

In addition, ESEA was designed to provide supplementary education centers with 

matching grant funds. The act also encouraged government support in local education. It 

also advocated support for libraries, and programs for teacher performance improvement.  

In addition, grants for gifted programs, art programs, physical education, and mental health 

care were provided under ESEA. Another major component of the program was providing 

bilingual education for immigrant children as well as ensuring educational equality for 

Hawaiian, Alaskan, and Native American students. (Elementary and Secondary Education 

Act, 1965) 

According to Peterson and West (2003), there have been several reauthorizations of 

ESEA. The latest reauthorization was in 2001 under NCLB, which expanded Title I into 

two categories. The first was a school-wide program. This allowed schools to have the 

flexibility with dispensing resources. The second was targeted assistance. Targeted 

assistance allowed schools to focus on students who are failing or at risk of failing. NCLB 

also shifted the original focus of ESEA. NCLB required accountability from the teachers 

and students. The measures of accountability include: 

 Mandated standardized yearly exams to measure student progress.  
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 Schools are required to publish an annual report that documents achievement and 

demographic data. 

 Schools are accountable for failure to meet Adequate Yearly Progress (AYP) and 

must implement approved corrective actions. 

 If schools fail to meet AYP for three consecutive years after being identified for 

school improvement, those schools are required to plan restructuring actions. 

(Elementary and Secondary Education Act, 1965) 

The Equal Educational Opportunities Act (EEOA) 

The federal lawsuit of Lau v Nichols 414 U.S. 563 (1974) sparked the creation of 

the Equal Educational Opportunities Act (EEOA). Because of Lau v Nichols (1974), the 

United States Supreme Court ruled that states have to provide all students with limited 

English proficiency with special programs to ensure equal access to education. Special 

programs included instruction in English or in their native language. The court also ruled 

that providing identical facilities, textbooks, curriculum, or teachers did not constitute 

equal access. 

Congress enacted the EEOA as an amendment to ESEA in 1974. The act stated that 

no state could deliberately deny students equal access to education based on race, sex, 

color, or national origin. It also prohibited deliberate employment discrimination of faculty 

and staff, and transferring students to or from another school if it increases segregation. It 

also required states to take action to overcome language barriers in instructional programs 

that interfere with equal participation by all students. A unique aspect of the EEOA was 
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the provision that allowed individuals who feel they had been denied equal education 

opportunities to file federal civil suits. The act also allows the United States Attorney 

General to file suits on an individual‟s behalf. (Equal Educational Opportunities Act, 1974) 

There have been several challenges regarding enforcement of EEOA. Prominent 

lawsuits include Casteneda v Pickard, 648 F.2d 989 (1981) and Flores v Arizona, 516 F.3d 

1140 (1992). In the case of Casteneda v Pickard (1981), the courts created a three-step test 

to assess if schools have denied non-English speaking students the opportunity and access 

to an equal education. The three steps are: 

 A curriculum recognized by experts in the field 

 The programs or methods used effectively to convey the curriculum. 

 The program successfully overcomes language barriers. (Casteneda v 

Pickard, 1981) 

In Flores v Arizona (1992), the court ruled that schools failed to provide adequate 

funding or enough teachers to meet the guidelines dictated by EEOA. The court ruled the 

district had to supply sufficient resources for implementation to meet the guidelines.  In 

subsequent rulings of this case (2002 and 2009), the court still ruled that the EEOA 

guidelines are still in violation. Due to the implementation of NCLB, schools districts are 

required to provide funding for not only in-class instruction but also for supplemental 

educational programs for disadvantaged students in order to meet the requirements of 

equal educational opportunities. 

Improving America’s Schools Act of 1994 
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President Bill Clinton‟s reauthorization of ESEA implemented the Improving 

America‟s Schools Act, P.L. 103-382; 108 Stat. 3518 (1994) (IASA). IASA focused on 

allocating resources to education improvement and providing the framework for 

comprehensive, standards based education reform. With a focus on curriculum, 

instruction, leadership, accountability and school improvement, IASA is the basis for the 

current version of NCLB. (Improving America‟s Schools Act, 1994)   

A focus of IASA is funding for professional development and training to help 

teachers meet the needs of diverse student population. It also includes promoting of high 

quality instruction for non-English speaking students by providing grants to upgrade 

services to the student population, including teacher training and classroom materials. 

IASA also encouraged programs to provide school wide programs to address student 

achievement. IASA allowed high poverty schools the opportunity to use resources from 

Title I to create instructional and remediation programs for all students enrolled in the 

school. (Improving America‟s Schools Act, 1994) 

The No Child Left Behind Act and Title I Funding 

With the passage of The No Child Left Behind Act (NCLB), focus has moved 

from the progress of individual student to the performance of student cohort groups. 

Hanushek and Raymond (2005) noted that the achievement gap widened between 

minority students and white students with the introduction of standardized testing.   

Amrein and Berliner (2002) found that standardized testing often led to increased dropout 

rates after students failed to pass the tests on multiple attempts.   
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The reauthorization of the Elementary and Secondary Education Act through 

NCLB legislation provided low achieving students the opportunity to receive assistance 

through additional academic instruction. Instruction is provided through participation in 

tutorial programs. Funding for tutorial programs is provided under NCLB through the 

Title I program and is free for students. According to Hoff (2007), districts are required 

to spend 20 percent of their Title I funding to provide tutoring for students who meet 

eligibility requirements. Eligibility is based on schools having 35 percent of the students 

considered low-income. According to Zimmer, Gill, Razquin, and Lockwood (2007) and 

the Department of Education (2014), data are collected from the number of students who 

are eligible for the free and reduced lunch program, and the number of students who are 

considered living in poverty based on collected census data. In addition, it includes the 

number of students who are eligible to receive Medicaid or Temporary Assistance for 

Needy Families.   

In order to continue to receive funding, schools have to meet adequate yearly 

progress (AYP) based on their student population. Schools that receive Title I funding 

and do not meet AYP for three consecutive years are required to provide tutoring for all 

students who desire it. According to Deke, Dragoset, Bogan, Gill, and Sekina (2012), if 

Title I funds are insufficient for all students to receive tutorial services, the U.S. 

Department of Education allows priority to be given to the lowest achieving students.  

According to the U.S. Department of Education (2005), supplemental education services 

has been defined as academic instruction outside of traditional classroom instruction used 

to help increase students who need improvement increase their academic achievement. 
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These programs can include tutoring as long as it is not a part of the regular scheduled 

class time.   

Response to Intervention 

According to Beyer and Houston (1989), schools have to identify the needs within 

the school. Beyer and Houston (1989) noted this includes determining what materials are 

necessary for working with at-risk students. One of the first priorities is to identify those 

students who are considered “at-risk.” Foegen (2001) noted by using curriculum based 

measurements such as samples of students‟ work and assessments, teachers should be able 

to identify individual students who are struggling with classroom instruction.  Response to 

intervention (RTI) initiatives were designed to help identify those students who were 

struggling with general education requirements and to provide assistance before they 

failed. According to the University of California (2011), the U.S. Department of Education 

created the National Center on Response to Intervention in order to provide support for the 

implementation of RTI interventions. There are four basic components of response to 

intervention: 

 RTI is a school-wide, multi-level instructional and behavioral system for 

preventing school failure. 

 Screening 

 Progress monitoring  
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 Data-based decision making for instruction, movement within the multi-

level system and disability identification in accordance to state law. 

(University of California, 2011. p. 1). 

 Using the Response to Intervention (RTI) model, progress is monitored through 

ongoing assessments, data collection, and data analysis. Friedman (2010) recognized that 

RTI can be used as a first level method of assisting at-risk students but the program is not 

without its faults. Martinez and Young (2011) noted some of the issues with the 

implementation of tutoring under RTI included failing to identifying measurable goals for 

students and developing a reliable method for consistent progress monitoring and data 

collection before the interventions begin.   

Students who are targeted through RTI are often placed in small group tutorial 

programs. Under the RTI model, Friedman (2010) noted tutors meet with the student 

groups for 20 to 40 minutes, three days a week for a period of 10 to 14 weeks. Slavin 

(1999) noted that a time frame of no more than 90 minutes was sufficient time in order to 

allow effective evaluation of student progress. According to Cicek (2012), small groups 

are used to group students with matching skills and abilities, allowing instructors to focus 

instruction. Rothman and Henderson (2011) also noted that a small setting provided the 

opportunity for individual instruction and gave the students the opportunity to interact 

closely with the tutor. During this time, students are regularly assessed to monitor progress 

and academic performance. Data collected from the assessments are analyzed to determine 

if adequate student progress is being made. Leroux et al (2011) identified that students who 
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participate in RTI interventions do benefit but students who are considered the most “at-

risk” may not always perform at expected grade levels. 

Opinions on the effectiveness of small-group tutorial 

Several studies differ in their opinions on the effectiveness of small group tutorial.  

Several researchers noted students who participated in small group tutorial programs 

showed gains in academic achievement (Ernest, Johnson, & Kelly-Riley, 2011; Springer, 

Pepper, & Ghosh- Dastidar, 2009). As noted by Springer, Pepper and Ghosh-Dastidar 

(2009), students showed significant gains in test scores compared to those students who 

did not participate in tutoring programs. Tutoring allows in-depth coverage of objectives 

the student is having difficulties with during class time.  

According to Kerns (2011), standardized testing does not address the inequalities 

that might exist and can affect the student‟s learning ability or environment. These 

inequalities can include race, social class, and gender. Brownnell et al. (2006) noted that 

economic standing affects student outcomes. Students who live in higher socioeconomic 

communities tend to do better than students who do not. Roos et al. (2006) cited the fact 

that students from lower economic standing are more likely to be behind in grade level, 

have failed one or more standardized tests previously, or will drop out of school without 

graduating. According to Gabriel (2005), tutoring programs can be used to target specific 

skills and objectives that can help students to be more success on standardized tests.  

According to Steinberg (2011), borderline or failing students are typically targeted 

because any gains would provide improved school benefits. Under NCLB, a component of 

the school rating system is growth. In order to meet the growth standard, all students have 
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to show measureable achievement from one school year to the next. The information used 

to measure student growth is collected from state assessment. Hetzel, Newcomb, and 

Fuller (2009) noted both students and the school‟s growth status improved. The students 

who participated in the small group tutorials, according to Hetzel, Newcomb, and Fuller 

(2009) cited grade improvement, better understanding of the subject material and feeling 

more confident in asking questions and in their academic abilities after participating in the 

tutorial program. 

Small group tutorial has been shown to have a positive effect on student 

achievement and improvement. Reinheimer and McKenzie (2011) asserted that students 

who participate in tutoring not only improve academically but also are more likely to 

graduate. They also noted students who participated in tutoring improved in self-

motivation and academic skills. Studies on tutoring have also shown tutoring can have 

positive academic affects on students. Effective tutoring helps to develop skills that last 

beyond the initial tutoring participation and can be used by the students indefinitely. 

According to Landis, Altman, and Cavin (2007), students who become more academically 

confident are more likely to continue to strive for academic achievement due to the 

development of effective study skills and increased self-motivation. Burns, Senesac, and 

Silberglitt (2008) asserted participating in the tutorial process leads to more engagement in 

the learning process and when students have access to immediate feedback, students are 

more likely to have academic success.  

An issue cited by many opponents to tutoring programs is the lack of consistency 

and oversight. Trejos (2004) noted school districts are required to spend up to 20 percent 
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of their Title I money on offering tutoring programs for at-risk students. According to 

Meitroat and Burnette (2012), federal Title I funds were wasted in programs created 

through the use of outside vendors. Many of the programs failed to document students 

who quit or prove that students who had enrolled actually participated in any tutorial 

programs. This inconsistency led to many districts to apply for the NCLB waivers that 

would allow them to drop tutorial programming as a requirement of supplemental 

education.    

Tutorial Program Development 

Many districts have decided to use the Title I funds to develop their own in-house 

tutorial programs. In order for the tutorial programs to be successful, Munoz, Chang, and 

Ross (2012) noted there are several necessary steps the need to be in place. Common 

characteristics of tutorial programs include: 

1. Developing a structure that allows small group and one on one tutorial,   

2. Comprehensive tutor training, and 

3. Consistent monitoring of the program. 

Several researchers found when those three elements are in place; tutoring 

programs were most effective and led to increases in student achievement. (Morris, 

Tyner, & Perney, 2000; Slavin, Lake, Davis, & Madden, 2011).  For existing programs, 

several strategies can be used to improve them. Gordon (2009) developed several 

recommendations that can be used in educational settings to implement or improve 

tutorial programs.  
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1.  Observe students during the sessions to help develop individual strategies for 

the students. 

2.  Provide structure and documentation for programs. This can be used to 

develop a specialized program to fit the needs of the site. It will also help tutors keep 

track of covered competencies and evaluate student progress as they move through the 

program. In addition, it provides a written diagnosis of the students over the course of 

their participation and allows the tutor to provide prompt feedback.  

3.  Use experienced teachers as tutors. These teachers understand the population 

and what can be used to help move the students up, academically. These teachers are also 

familiar with what curriculum used in the school and the necessary material needed to 

develop the tutorial program.   

4.  Choose a site that is easily accessible to all participants. Attendance is vital to 

the success of tutorial programs. According to Shanahan (1998), low attendance or 

transportation issues affect many tutorial programs. Building a tutorial program into the 

school day can eliminate those problems.  

5.  Utilize peer tutors. Gordon (2009) noted allowing peers to assist in tutoring 

can have a positive impact on student achievement. Peer tutoring can be used to reinforce 

lessons learned during the tutoring sessions, provide alternative problem solving methods 

and help build the self-esteem of the peer tutor and the tutee.   

Evaluations of tutorial programs have shown that the programs can be successful 

in raising student achievement. According to Ling and Moore (2008), several outcomes 

were cited including improved academic achievement, increased high school graduation 
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rates and more students developing an increased sense of self. A mandate of NCLB 

(2002) requires once a tutorial program have been designed and implemented, steps have 

to be taken to measure its effectiveness. This ensures the program is running properly and 

the evaluation can also be used to identify problems and make corrections.  

According to Rincones-Gomez (2009), evaluation is defined as the judgment of 

values with criteria that can be examined and defended. Program evaluation examines 

students‟ progress and is used to determine if the program is successful, if there needs to 

be improvements made or if the program should be restructured. There are five important 

steps to use in evaluating intervention programs. 

1.  Give a description of the intervention. Programs should have clearly defined 

goals and objectives. The population they plan to serve should also be 

identified and the length of the program should be clear. Program designers 

should determine what will be needed for implementation, what activities will 

take place during the program sessions, what are the possible results of the 

activities and the expected short-term and long-term outcomes.  

2. Designers should create evaluation questions to identify the focus of the 

evaluation. Rincones-Gomez (2009) suggested the evaluation should be done 

as a formative evaluation at the beginning of the program to obtain feedback 

on the implementation of the program and to make necessary adjustments. As 

the program progresses, evaluations should become summative. Summative 

evaluations would provide information on the progress of the program and 
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allow directors to determine if the program should be continued, enlarged, or 

stopped.  

3. An evaluation plan should be developed to decide what should be included in 

the evaluation, make decisions on the allocation of resources, establish 

timelines and identifies roles and responsibilities of people involved with the 

program. 

4. Monitor the execution of the evaluation. According to Rincones-Gomez 

(2009), a team member should be responsible for keeping track of the 

evaluations. This also helps regulate the use of the resources and detect any 

changes that may need to take place during the course of the program.  

5. Once the evaluations are complete, team members should meet to discuss the 

collected data. The findings should be shared to examine the implications of 

program and what can be done to improve it, if needed.    

According to Barley and Wegner (2010), communication is vital to the success of 

the program. As a part of NCLB (2004), parents have to be notified of the availability of 

tutoring programs. Saulny (2006) noted that schools have to make major efforts to inform 

parents about programs. Notifications can include letters sent home, phone calls, flyers 

and open house meetings. It was also noted (Barley & Wegner, 2010; Heinrich, Meyer & 

Whitten, 2013) that parent participation is important to the success of the programs.  

Powell (1997) noted when parents are an active part of the tutoring program, more 

students participated on a regular basis.   
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When implementing the tutorial programs, tutors have to ensure their instruction 

correlates with the instruction the students receives in class. According to Deeney (2008), 

there are six steps tutors can be trained to used to ensure they are working in conjunction 

with the classroom instruction.  

1.  Gather information. Tutors should be aware of the type of instruction taking 

place in the classroom. They should also get feedback from the parents and 

teachers to document their observations of the student‟s progress. Pre-assessments 

should take place to evaluate how the students are functioning academically. 

2. Tutors should use the information gathers to design a tutorial plan to coordinate 

and supplement the student‟s classroom instruction 

3. The tutor should develop an instructional plan. According to Deeney (2008), the 

goal of this plan is to help the student improve their academic performance.  

4. The tutor has to document the student‟s progress. This includes making notes of 

any relevant issues related to their academic growth. The tutor should also 

maintain communication with the teacher of the student and address any 

improvements or concerns.  

5. Tutors should continue to chart progress through informal observations. The data 

should be used to track the students‟ progress.  

Rothman and Henderson (2011) recognized that when tutors work to build 

relationships with the students, it helps to increase the student‟s achievement as well. By 

demonstrating concern, students‟ increasing engagement with the program leads to 

improved attendance and academic performance. Klem and Connell (2006) noted that 
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tutors who were knowledgeable of the curriculum and worked to develop relationships 

with the students were able to create a bond that was beneficial to the students. 

There are benefits for students who participate in tutorial programs. According to 

Ling and Moore (2008), providing additional academic support can positively influence 

student progress. Huang and Dietel (2011) noted that developing an in-house tutorial 

program could be more successful than using an outside provider. By ensuring that the 

program was tied into the curriculum and held on a regular schedule, students will begin 

to show improvement.   

Students who participate in tutorial programs not only gain improved academic 

performance but according to Gordon, Morgan, Ponticell, and O‟Malley (2004), students 

also develop a more positive attitude towards education. Ling and Moore (2008) noted at-

risk students who participated in tutoring programs had a higher rate of completing high 

school and attending post-secondary institutions than at-risk students who did not receive 

additional academic assistance.  

Several factors are important to the success of a tutorial program. Time spent in 

tutoring was a factor. According to the U.S. Department of Education (2004), tutoring 

that lasts between thirty to sixty minutes per session and met at least three times a week 

would show positive gains. Shanahan (1998) also noted that the tutoring sessions had to 

be based on quality instruction. Well-trained tutors and relevant materials are necessary 

to provide relevant tutorial instruction that works in conjunction with the classroom 

instruction. Fuchs et al. (2008) noted that classroom instruction combined with aligned 

tutoring can increase the student‟s understanding of the material.     
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An established selection criterion should be used to determine who is in the most 

need of tutorial services. Teachers identify at-risk identify students based on classroom 

performance and other factors. A main objective, however, is ensuring students attend 

and participate in the tutorial program. Rothman and Henderson (2011) noted that a main 

reason behind programs failing is poor attendance. Hock, Pulvers, Deshler, and 

Schumaker (2001) noted that students who regularly attend tutorial sessions show 

academic gains compared to students who were not enrolled in a tutoring program.  

Positive encouragement from parents and teachers can be used to motivate students to 

attend sessions.   

 Implications 

Tutoring programs can be a useful tool to help at-risk students to achieve positive 

academic gains. In order for the program to work, several factors have to be taken into 

account. These factors include but are not limited to tutor training, program 

implementation, and communication with parents, on-going evaluation and motivation.  

While there are some implications that tutorial programs do not provide academic 

benefits, many studies have shown that there are measurable gains. Students who 

participate in tutoring programs show academic as well as social improvements.   

The study at the participant school will be used to examine the implementation of 

the in-house tutorial program. The teachers‟ perceptions of the program will be 

examined. The findings will be used to make decisions on improving or changing the 

program.  
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There are some limitations to this study at this site. Because this will be an 

evaluation of the participant school‟s tutorial program, the methods used to implement 

and conduct the program might not be effective at another school site. The results may 

vary from year to year because different students are enrolled in the tutorial program with 

varying abilities. The evaluation may have to be revisited because the participant school‟s 

district is moving from a state developed curriculum to the Common Core State 

Standards Curriculum. The Common Core Curriculum involves different subjects and 

affects more students. This change can possibly lead to a revamping of the 

implementation of the tutorial program currently in use. Using the qualitative methods 

approach, the evaluation will use information from the program on the methods used to 

implement the program, the training methods used with the tutors and the ongoing 

evaluations of the program.  

Section 2: Methodology 

Introduction 

A case study design was used to examine the tutorial program used at the 

participant school. Qualitative data was collected using interviews with participating 

teachers, in order to gain insight on their perceptions of the program. Information was 

shared detailing the research design method used, setting, population and the 

instrumentation used. The necessary procedures used to conduct this research and analyze 

the collected data are also detailed.  

Research Questions 

The following question guided this study: 
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RQ1: What are the teachers‟ perceptions of the in-house tutorial program currently in 

use? 

In order to address this main question, several sub questions were implemented: 

SQ1:  How do participants perceive the implementation of the tutorial program? 

SQ2: What is the perceived impact of the small group tutorial program on the academic 

achievement of at-risk students? 

SQ3: What, if any, changes need to be made in order to improve the programs? 

Research Methodology 

The use of qualitative methods has several benefits for this program evaluation.  

According to Denzin and Lincoln (2005), qualitative research is used to investigate how 

and why decisions are made in addition to what, where, or when. Creswell (2008) noted 

the participants‟ perspective is vital in the use of qualitative inquiry. The data was 

collected from the teachers who not only assist in the development of the program but 

also work within the program as tutors providing a unique perspective. The source of the 

data came from interviews by the teachers who serve as tutors in the program. The use of 

interviews allowed for an increased depth of analysis and provided a variety of responses 

that highlighted the perceptions of the in-house tutorial program. Creswell (2008) also 

recognized using the information collected from the participants could be used to 

advocate change and improve the conditions for participants.   

The central focus of the study was the implementation of the in-school tutorial 

program and the perceived impact the program was having on the success of at-risk 

students. The use of the case study, according to Creswell (2008), allowed the researcher 
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to gain an in-depth understanding of the current situation as experienced by those who 

make up the study population. Because of the nature of case studies, the researcher can 

conduct intensive investigations in one specific location or with one specific group. 

Creswell (2008) noted the use of the case study method also allows the researcher to 

identify themes. Hancock and Algozzine (2006) noted that the use of case studies allows 

for studies of programs or other special interest topics.   

There are several specific types of case studies: exploratory, explanatory, and 

descriptive. According to Yin (2003), the use of an explanatory case study can be used to 

study the motivations of a person, group or event in order to discover the cultural themes 

or behaviors of the group. Shepard and Greene (2003) noted that a case study could be 

prospective, highlighting established criteria and could include cases that reflect that 

criteria or retrospective, which is taking historical records and using them to determine 

the cases to be included in the study. This methodology was conducted through the use of 

surveys composed of open ended questions and member checks to assist in clarifying 

points retrieved from the survey data. 

Sources of Data 

Qualitative data was obtained through interviews with teachers of the tutorial 

program. According to Creswell (2009), in qualitative research studies, the researcher 

serves as the human instrument of data collection. Data sources included individual 

responses to individual interviews.  The collected data provided an explanatory case 

study of the participating school‟s tutorial program and the teachers‟ perception of the 

program. The collected data was used to suggest changes, if needed, to the program. 
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According to Yin (2003), interviews are an integral source of data in a case study.  

Because case studies highlight the human perspective, Yin (2003) noted this was the 

reason why interviews were so important. The use of interviews allows participants to 

express their feelings openly and react to their environment. Interviews are focused on 

the topic of the case study, allowing the researcher to collect targeted information. 

Interviews can also collect information on the culture‟s beliefs and motives.  

 Creswell (2003) noted there were five qualitative methods of inquiry: narrative, 

phenomenology, biography, ethnography, and grounded theory. For this study, the 

ethnographic design was the most closely aligned. Using the ethnographic design allowed 

the researcher to focus on the actual experiences of the participants. Incorporating this 

approach highlighted the motivations of the participants in order to create a balanced 

portrayal of the in-house tutorial program. As noted by Creswell (1998), an 

ethnographical study examines and interprets the shared beliefs and patterns of a shared 

culture group. One method of ethnographic research is the use of the case study. While 

falling under the design of ethnography, the case study approach allows an in-depth study 

of an activity or event. 

Validity 

To establish validity, open-ended questions were used. A three member expert 

panel consisting of a high school counselor with 14 years of experience as well as 

experience as a School Testing Coordinator, a teacher with 10 years of experience, and an 

associate university professor who also worked for 7 years teaching in a public high 

school completed a preliminary evaluation of the interview questions. The panel received 
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an introduction to the study and an overview of the instrument used to evaluate the 

interview questions.  

After reviewing the interview questions, reassessment was conducted as needed; 

modifications were made to the instrument as appropriate, based upon the panel‟s 

feedback.  This reassessment ensured accurate representation of the participants‟ ideas, 

(Merriam, 1998). The questions adapted by the panel helped to ensure their validity by 

ensuring the questions were not leading and were open ended to allow freedom of 

expression from the participants. The survey participants were informed of the reasons 

behind the research and the possible benefits of the research. This knowledge helped to 

promote honest responses from the participants.  

In addition to the panel‟s feedback, I conducted two pilot interviews to help 

establish the estimated interview time and to determine if the questions as formatted are 

yielding substantial responses.  

Reliability 

According to Yin (2009), ensuring reliability reduces the biases and possible 

errors during a study. Rudner (1993) noted several factors that result in incorrect data 

ambiguous questions, non-standard test administration, and the risk of misinterpreted 

questions or participants guessing.  

In order to establish reliability for this study, I employed several methods. The 

first method was taping the interviews with the participants. It allowed me to give their 

full attention to the participants and allowed for later data analysis. The second method to 

establish reliability was to create transcripts of the recorded interviews. The transcripts 
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allowed the participants to review, edit, or clarify responses to ensure the information 

was accurate and allow correct researcher interpretation. According to Creswell (2008), 

member checking is when the researcher asks the participants to review the interview 

transcripts for accuracy. The use of member checking also allows participants to add 

additional information, clarify points of view, or possibly delete information.  Creswell 

(2008) noted, however, it is best to conduct member checks with interpreted data that 

presents themes and patterns rather than using raw transcripts to avoid confusion.   

Letters of informed consent and interview data were stored in a secured, locked 

database located in the researcher‟s office. The database contained narratives with all 

identifying information removed, including the names of the participants, the school, and 

the school district. Interviews were kept confidential to ensure reliability. Participants do 

not know the identities of the other individuals who participated.  Participants were 

requested to not discuss the interview questions or their responses to those questions. 

Collected data was complied and vetted for accuracy. Any discrepancies were reviewed 

and addressed. When the study was concluded, all letters and data associated with the 

study were destroyed.   

Data Collection Procedures 

Permission was requested from the principal of the participant school reflecting 

the researcher‟s interest in examining the teachers‟ perception of the in-house tutorial 

program. Permission was secured from the Superintendent of High Schools for the school 

district soliciting the approval of the study and a request for cooperation was also 

solicited.  The principal of the participant school provided written permission.    
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The participant school has 87 teachers, 35 of which work as tutors in the in-house 

tutorial program. All 35 teachers were invited to participate in the interview process. The 

first 10 respondents were selected to participate. Any identifying information was 

removed from the study records to protect the case study location and the identity of the 

participants. Instead, participants were numerically identified to maintain records.  All 

participants took part in the individual interviews consisting of open-ended questions 

created by the researcher. The expert panel, to ensure validity and reliability, previously 

reviewed the open-ended questions.  

All interviews were conducted in a secure location, allowing for privacy and 

comfort for the participants. Recording all interviews allowed the researcher to give the 

participants their undivided attention. Taping the interviews allowed the researcher to 

retain accurate records of the interviews and was later used to accurately analyze the data.  

The data was then stored at a secure, locked location until it was analyzed.  

The questions allowed the researcher to evaluate the teachers‟ perception of the 

in-house tutorial program. The projected 35-minute interview script, consisting of 10 

questions, was given to each participant right before the interview to allow for the most 

honest response. As open-ended questions, I used prompts when necessary to encourage 

further detailed responses from participants. Each session was recorded and transcripts 

were created from the recordings. Additionally, member checks were used to evaluate for 

accuracy of the data.  

Data Analysis Procedures 
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The data collected was processed and analyzed using technique referred to as 

narrative inquiry. According to Clandinin and Connelly (2000), narrative inquiry uses 

items such as notes, letters, interviews, or life experiences to analyze and understand how 

people interpret their life experiences. The first step requires the researcher to analyze the 

collected data from individual interviews. Creswell (2008) noted that examining the data 

and using it to develop themes and answer major research questions is of great 

importance to the integrity of the research. The data from interviews revealed (a) the 

teachers‟ perception of the in house tutorial program and (b) practices that could be used 

to improve the program and its implementation.  

The second step to be taken by the researcher was to categorize the study data.  

The collected data was categorized for emergent themes. Data interpretation was the last 

step taken with the collected data. Narratives were created from the data collected during 

the interviews.  The use of narratives allowed the researcher to provide a connection with 

the data provided and identify issues that presented themselves during the program 

evaluation.  

While referring back to the original purpose of the program evaluation, the 

researcher also has to refer to possible alternate explanations. The research questions 

allow the data to be analyzed in correlation to the original hypothesis. The narratives 

created from the collected data from the interviews were stored electronically. According 

to Fink (2000), storing data electronically serves several purposes. It allows data to be 

easily accessible for study. Fink (2000) noted that it allows the researcher to disseminate 

the data when requested or to impose restrictions on the data if deemed necessary. The 
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study results provided an insight on the teachers‟ perspective of the in-house tutorial 

program and if teachers felt its current implementation was beneficial to the at-risk 

students it was created to serve.  

Ethical Considerations 

Following the university‟s policy on standards of ethical standards, the researcher 

will adhere to the prescribed standards. No instructional time of the participants will be 

interrupted in order to collect the data. All collected data will be in its original collected 

form and accurately documented and stored in a secure, off-site location with all 

identifying information removed to protect the identities of the participants. While the 

participants are colleagues at the participant school where the researcher is currently 

employed, I am not a direct supervisor of any of the voluntary participants.   

According to Hancock and Algozzine (2006), researchers have to ensure that all 

legal and ethical requirements are met to protect the participants. The researcher is 

responsible for making sure that the participants come to no harm and have given their 

informed consent to participate in the study. The researcher also has to protect the 

privacy, anonymity, and confidentiality of the participants. There is an expectation of 

objective data interpretation when presenting the findings. By ensuring these 

requirements, trust is built between the researcher and the participants. Building this trust 

encourages participants to speak openly and honestly, allowing the researcher to gain 

accurate information and build a clear picture of the situation that is being studied.   

The purpose of the interview and the intended use of the data were explained to 

the participants before conducting the interview. Letters of informed consent were issued 
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to the participants detailing the benefits of the research and the steps that would be taken 

to insure their privacy. The participants were informed that their individual responses 

would not be shared with administration or anyone in authoritative positions with the 

exception of individual comments, which were transcribed verbatim. With the use of 

verbatim comments, all identifying information was removed to protect the identity of the 

participant. In addition, all participants were advised the study was strictly voluntary and 

they could leave the study at any time during the course of the study. The school site and 

the school district also granted approval once the study was approved by the University‟s 

IRB. The approval number for this study was 03-23-15-0082928. 

Summary 

With the use of test data becoming an important catalyst in the education field, it 

is imperative to provide those students who are the most at risk opportunities to be 

successful. The implementation of an in-house tutorial program is beneficial in helping 

those students, provided the program is implemented effectively. Holliday (2012) noted 

that tutoring has become an effective method of working with at-risk students. However, 

to understand the perceived effectiveness of the program, Elfers, Pleki, and Knapp (2006) 

noted that information has to be obtained from those who work directly at the site in 

order to understand their daily practices. In the following section, I will present the 

findings of this project and its implications.  
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Section 3: The Project 

Introduction 

The program evaluation of the in-house tutorial program was designed and 

implemented to gather the perceptions of the teachers who serve as tutors for the current 

program. The stakeholders of the tutorial program can use the collected feedback to make 

improvements to meet the academic needs of the participants. Ten tutors were 

interviewed about their perceptions of the program. The tutors were teachers who taught 

Biology I, Algebra I, United States History, and English II. The researcher developed the 

interview questions (Appendix A) to gather information about the tutors‟ perceptions of 

the tutorial program at the participating school. Data analysis yielded five major themes 

analyzed by stakeholders. 

Description and Goals 

Stakeholders use program evaluation to determine how the program can be 

improved to better meet the needs of the participants. (Patton, 2008). Students who use 

the program are at-risk students.  According to the U.S. Department of Education (2009), 

stakeholder is identified as anyone who has an invested interest in the success and 

welfare of a school and the students. Stakeholders include school staff, district staff, and 

school boards.    

For this study, the stakeholders are the teachers who serve as tutors and the school 

administrators who assist with coordinating the tutorial program. According to Lodico, 

Spaulding, and Voegtle (2010), the findings and recommendations of the tutorial program 
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are typically disseminated through the use of an executive summary. Prepared by the 

researcher, this report outlines the findings of the program. It also discusses how the 

findings correspond with the objectives of the program.  

The program evaluation can contain detailed and numerous findings. According 

to Spaulding (2008), the use of data analysis allows different aspects of the program to be 

explored during the course of the evaluation. In the case of this evaluation, five themes 

emerged from the data analysis: (a) the motivation of students who participate in tutorial 

sessions, (b) benefits of tutoring for students, (c) remediation and intervention strategies, 

(d) methods to improve the tutorial program, and (e) parent involvement.  

Rationale 

There are many different characteristics found in tutorial programs and the effect 

they can have on student achievement. The interview questions were developed to 

ascertain the teachers‟ perceptions of the current tutorial program and its ability to 

provide quality instruction to at-risk students. With the permission of the school‟s 

administration, this evaluation was conducted in order to help improve the program.   

Patton (2008) stated that stakeholders require correct information that allows them 

to make informed decisions regarding the direction of the program. In this academic 

setting, the stakeholders were the teachers who serve as tutors in the program and the 

school administrators. To help facilitate this decision making, an executive summary was 

prepared to outline the research findings and to make recommendations for improving the 
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program based on peer-reviewed and seminal literature. The following section is a review 

of the literature pertaining to the emergent themes. 

Review of Literature 

After the analysis of the interview transcripts, five themes emerged as prevalent in 

the discussion of the teachers. The themes included: (a) the motivation of students who 

participate in tutorial sessions, (b) benefits of tutoring students, (c) remediation and 

intervention strategies, (d) methods to improve the tutorial program, and (e) parental 

involvement.   

The Motivation of Students who participate in Tutorial Sessions 

The first emergent theme from the participants‟ interview data was the motivation 

for students to participate in tutorial sessions. In this particular setting, teachers identify 

students for tutoring by recommending those at-risk for failing the class and possibly 

failing the district examination. Several factors could contribute to a student‟s 

classification of at-risk. According to Johnson (2000), students‟ academic achievement 

and test scores can be affected by negative peer pressure. In classroom situations, several 

interviewees noted that students would often not participate in class discussions and, as 

Johnson (2000) noted as well, would deliberately do poorly in class to avoid teasing for 

being academically successful. According to Viadero (2009), students who fail the 

district or state exam often suffer from detrimental effects both academically and 
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socially. In this school setting, the detrimental effects include failure to graduate, 

repeating the test, and repeating the class.  

  According to Bachman (2013), many students feel they do not need tutoring 

because of their own misperceptions of their academic achievement. One tutor noted 

during the interview, “Students would wait until they were almost irreversibly failing to 

start attending tutoring.”  In order to change the student‟s perception of tutoring, 

Bachman (2013) noted that tutors should make tutoring a positive experience for 

students.  According to Gordon et al (2004), the following three motivational factors can 

improve a student‟s tutoring experience: 

 Provide a place for tutoring that is an easy proximity for the student. 

 A supportive learning community  

 Individual perseverance 

Participating in tutoring, as noted by Gordon et al (2004), cannot only change the 

students‟ attitudes about learning, but also can improve their personal motivation levels 

as well as individual classroom performance. Gordon (2009) indicated that tutoring helps 

to reinforce concepts, supports problem solving, and encourages students to develop 

different approaches to learning. Gordon (2009) noted that using positive feedback during 

tutorial sessions increases the positive self-image of the students as well as improves their 

motivation and their sense of empowerment in their education.  
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Other behaviors can also influence the motivations of students. Noble, Roberts, 

and Sawyer (2006) noted that how the students perceived themselves had an influence on 

their academic achievement as well. Students who were more negatively focused felt luck 

had more of a role in their academic success and failure was the result of an outside 

influence. Positively focused students, Nobel et al. (2006) noted, were self-regulated and 

were able to incorporate certain behaviors, such as studying or research, to reach certain 

outcomes. A tutor noted during the interview that “students who were already 

academically successful attended tutoring for remediation and to ensure their 

understanding of the course material.” According to Akey (2006), students who were 

placed in supportive environments such as programs that assist with academic difficulties 

and make efforts to personalize instruction are more likely to be successful in academic 

work. Lambert and McCombs (1998) also noted that achievable goals and standards 

motivate students to be more successful.  

Jenson (2009) noted that poverty is a big factor that affects the academic 

performance of students especially in terms of attendance and motivation. Students who 

live in poverty situations, according to Jenson (2009), are more likely to also suffer from 

depression and live in highly stressful situations, which can negatively affect classroom 

performance. Studies have shown that students raised in low-income households have 

access to fewer educational resources, poor nutrition and healthcare. (Department of 

Education, 2000: Sparks, 2011; Viadero, 2000). Other factors that can affect the 

academic performance of students, according to Education Week (2011), include not 
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having high quality teachers, attending a high poverty school, and being a member of a 

racial minority group.   

Under the tenets of No Child Left Behind (NCLB) (2001), the goal is to close the 

gaps that affect student‟s academic achievement. One of the interventions cited in NCLB 

is tutoring. Since the implementation of NCLB, gains have been made in academic 

achievement and the graduation rate of at-risk students, according to Gordon et al(2004).  

These gains were achieved using programs, such as tutoring, to help close reading and 

mathematics gaps. (NCES, 2009). States are also required to work to close the 

achievement gaps through providing high-quality teachers to poor schools as well as 

encouraging students to participate in more rigorous programs, such as honors classes or 

Advanced Placement classes. (Department of Education, 2000).  

Benefits of Tutoring for Students 

A second emergent theme was academic benefits for at-risk students participating 

in tutoring. All the interviewees felt that tutoring had a positive impact on student 

achievement. Many also cited students who participated in tutoring faced fewer 

distractions than in the classroom setting. The goal of tutoring is to help students improve 

their academic skills and help them to be successful. As a result of the lack of one-on-one 

instructional time in the regular classroom, tutoring has been used as a method to meet 

the needs of those at-risk students who need additional assistance. As noted by Leal, 

Barnhart and Frederiksen (2008), tutoring is ideal because it can be customized to meet 
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the needs of individual students. Using this customization, tutors can design instruction 

based on the academic progress of the student. Several tutors noted that having the 

additional one to one time with the students gave them the opportunity to focus more on 

the needs of the individual student. In addition to academic gains, according to Powell 

(1997), students who participate in tutorial programs can develop the ability to solve 

problems in new ways. This happens as they are exposed to meaningful patterns of 

learning and examination of their learning styles. According to Klem and Connell (2004), 

the more students are engaged in their learning, the more likely they are to earn higher 

grades and be more successful in school. Klem and Connell (2004) noted that this 

improvement happens regardless of the socioeconomic status of the students.  

Several researchers have cited positive impacts tutoring has on a student‟s 

academic achievement (Fashola, 1998; Lauer, Akiba, Wilkerson, Apthrop, Snow, & 

Martin-Glenn, 2006). There have been several noted benefits for participating in tutoring.  

According to Walker and Educational Partnerships (2010), these benefits include: 

 Academic gains 

 Better school attendance 

 Development of improved study skills 

 Improved self-confidence and self -esteem  

Gordon et al. (2004) noted that as students gained mastery in the subject of study, 

tutors were able to advance the students to new skills. Using this method, described by 
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Bloom (1994), allows students to progress at their own pace giving tutors the opportunity 

to select appropriate methods for individual students such as personalizing instruction. 

This method, according to Gordon et al. (2004) allowed students to make significant 

academic gains. Students also make positive, self-image gains as their academic progress 

improves, as noted by Klem and Connell (2004). Tutors can also use this opportunity to 

teach study skills for use outside of the classroom as well as test taking skills. The student 

can use both sets of skills long after they stop attending tutorial sessions. 

Students benefit academically through receiving immediate clarification and 

feedback, according to Elbaum, Vaughn, Tejero Hughes and Watson Moody. (2000). As 

noted by Bloom (1994), students who participated in tutoring had a tendency to 

outperform students who did not participate in tutoring. Riggs and Greenberg (2004) 

cited additional benefits for at-risk students such as more positive relationships with 

teachers and the creation of a caring, nurturing environment. The building of these 

positive relationships allows students who may be uncomfortable expressing themselves 

in front of classmates the opportunity to ask questions without fear of ridicule. This 

development of the positive relationship, according to Riggs and Greenburg (2004), is 

connected to positive academic and social outcomes. Several of the interviewees noted 

developments such as “improved confidence” and “more in-class participation” from 

students who have consistently attended tutoring.  

Intervention and Reinforcement Strategies 
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The third theme was remediation and intervention strategies. The majority of the 

interviewees noted methods they used within their tutoring sessions to assist the students.  

Some of the methods included the use of scaffolding, K-W-L charts, and computer based 

activities.  Guskey (2007) noted that in order to help students obtain mastery in particular 

objectives, instruction has to focus on methods that encourage higher learning goals. 

These goals include problem solving, creative expression, and deductive reasoning.  In 

order for this to take place, students have to become active learners in their education.  

Petress (2008) noted that an active learner develops as the learner takes a dynamic and 

energetic role in his or her own education.  

Several researchers have endorsed the use of scaffolding as a method to promote 

the integration and understanding of concepts (Gallagher et al., 1995; Gallagher, 1997).  

Using scaffolding during tutorial sessions, the tutor questions the students to assess their 

understanding and provides feedback on their progress. According to Simons and Klein 

(2006), scaffolding provides support for the students when they have a specific need and 

allows them to obtain clarity while retaining focus on the concept. Reinhart, Duncan, and 

Chinn (2014) noted that students who use scaffolding show growth in their higher order 

reasoning skills. Simons et al. (2004) noted that scaffolding is more beneficial for 

students who are already higher achieving. However, used as a support to the tutor during 

the learning process, scaffolding can be used with at-risk students to help build problem-

solving skills  
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The use of K-W-L charts at the beginning of the tutorial program is beneficial to 

the tutor and the student. Created by Donna Ogle (1986), K-W-L is an acronym for 

„already know, want to know and what I learned‟. Initially used as a reading tool, K-W-L 

charts are adaptable to any subject. Carr and Ogle (1986) noted that using the charts helps 

students to become active learners. Not only do students have to reflect on what they 

already know about the lesson, but are also required to examine what they learned at the 

completion of the lesson. The K and W are completed before the lesson starts to assess 

the prior knowledge of the student. By asking the student what they already know, the 

student recalls any information they may already know on the topic. Completing the W 

has the student to discuss what is interesting to them about the topic or to address any 

misunderstandings that may exist in their understanding about the topic.  Having this 

knowledge allows the tutor to create lessons and activities that focus on the content while 

providing an enjoyable experience for the student. At the end of the lesson, according to 

Ogle (1986), the student completion of the L can be used as a formative assessment.   

The district where the participant school is located has purchased access to several 

educational programs geared for students to work independently and allowing the tutors 

to monitor their progress. The ones most often used in tutoring sessions are Study Island, 

USA Test Prep and Penda. Study Island, created in 2000 by the Edmentum Company, is a 

web-based product that helps students‟ master academic standards. (Edmentum 

Company, 2015). Study Island is customizable to state specific and grade level standards. 
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Tutors track student progress and assess how well they are performing on certain 

objectives. Students are given individual log in access and can work from home as well.   

Another program used is Penda. Created by Penda Learning, it is a web-based 

product specifically designed for math and science. Content is aligned to the district 

curriculum and can track the students‟ progress as they work on set benchmarks. (Penda 

Learning, 2015). Tutors receive a weekly email via the program that detail the student‟s 

progress on each objective and allows the tutor to adjust instruction based on the needs of 

the individual student. The reports include the previous week‟s work. Monthly, tutors 

receive information on how much work has been completed and how much material each 

student has mastered. Tutors are not able to create their own content within the program.  

The third program is USA Testprep. Created by USA Testprep, Inc in 1998, this 

web-based program is a review product for subject area assessments. USA Testprep is 

customizable for district and state standards. (USA Testprep, INC, 2015).  Students who 

use this program are given individual login information. Students can work from the 

school or at home on the test review material. Tutors have to log in to view student 

progress, monitor activity and track objectives that may need additional remediation.  

Tutors also have the ability to create customizable review activities specifically for their 

students within the program.   

Methods to Improve the Tutorial Program  
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The focus of the in-house tutorial program was to improve the academic 

achievement of at-risk students. In order to do this, the tutorial program should become 

more student-centered. According to Smart, Witt, and Scott (2012), developing a student-

centered focused, where the lessons are built on the prior knowledge of the student, 

allows the tutor to provide instruction that fills in the gaps in knowledge and gives 

students the chance to work in small groups in order to learn from each other.   

Using Bloom‟s Theory of Mastery Learning, tutors used pre-assessments to 

establish the prior knowledge of the students. According to Guskey (2007), pre-

assessments can be done using a variety of methods, including short surveys, quizzes, or 

oral questions. Leyton (1983) noted that using the pre-assessment method to review 

missing or misunderstood concepts were more likely to show mastery on summary 

examinations. With the use of the tenets found in Mastery Learning, students are 

provided correctives to guide them as they begin tutoring. Bloom (1976) identified 

correctives as any activity that provides guidance to student to address their learning 

problems   

Once the needs of the students have been identified, the focus becomes ensuring 

the students are receiving and retaining the information. Cubukcu (2012) noted the use of 

student-centered teaching allows students to improve critical thinking skills as well as 

problem solving skills, both necessary to improve academic achievement and to obtain 

gains during district testing. According to Chegenizadeh and Nikraz (2013), student-

centered learning encourages students to become proactive in their learning as well as 
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enhances their motivation. The incorporation of Bloom‟s theory of Mastery Learning 

would allow teachers to address diverse learning styles within a tutorial group. Gibbs 

(1995) also emphasized that incorporating the students‟ prior knowledge solicits activity 

and ownership from the learner.  

Student-centered learning is used by peer tutors to support educational learning.  

According to Walker (2007), peer tutors are students, selected by teachers, who are 

successful in the subject and are able to work collaboratively with their classmates.  

Walker (2007) noted that peer tutors could contextualize terms to help their tutees 

understand the material on a more age or socially appropriate level. Gordon (2009) noted 

that the use of peer tutor can help increase student mastery, motivation, and give tutees a 

sense of empowerment.    

The tutors brought forward issues with the lack of school administrative 

leadership presence within the program. Many of the tutors noted that with the exception 

of the initial start, the administration did not provide any guidance on how the program 

was implemented. Tutors felt “abandoned” by the administration and “disconnected” 

from each other. To build a solid tutorial program, the U.S. Department of Education 

(2004) noted that administration has to encourage collaboration with the administrative 

staff and the tutors as well as developing protocols for communication between tutors.  

Administrators, according to the U.S. Department of Education (2004), are responsible 

for developing the tutorial plan to be used within the school. Administrators are also 
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responsible for continually reviewing results and working to improve the tutorial process 

as needed.   

Many of the interviewees felt the tutorial program needed more structure.   

Several tutors noted that without the interaction between tutors, creating a structured plan 

that could be used by the current tutors and used to train new tutors as they begin to work 

in the program was difficult. Key actions recommended by the U.S. Department of 

Education (2004) to add structure to a tutorial program include: 

 Develop a detailed student learning plan  

 Share data with tutors and insure the students goals are aligned with the 

district goals 

 Use regular progress reports to inform teachers and parents 

 Monitor implementation and adjust the efforts based on formative 

assessment feedback.  

In providing this structure, tutors have a foundation to build a successful program.  

Gordon (2009) noted that administrators should visit other successful tutorial programs 

and examine their methods as well as research best practices and field studies. Having a 

structured program can help tutors to develop a more personalized approach to each 

student and avoiding the rote memorization that could take place if the tutoring is done 

generically. Gordon (2009) also noted that have a structured program allows the tutor to 

note any other significant learning issues that the student might present.   
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Parental Involvement 

The next theme addressed was parental involvement. The acknowledgement of 

the necessity of parental involvement was first noted with the passage of the Improving 

America‟s Schools Act in 1994. According to Kugler (2009), schools were required to 

implement methods to involve parents in order to be incompliance with Title 1 

regulations. The authorization of the Elementary and Secondary Education Act (ESEA) 

in 2002 was the first to give specifics on what constituted parental involvement and the 

reauthorization of No Child Left Behind (NCLB) further established the role of parental 

involvement. This involvement, according to the U.S. Department of Education (2004b), 

noted several things: 

 Parents have an important role in their child‟s learning 

 Parents are encouraged to participate in their child‟s school and their education.  

 Parents are considered full partners in the education of their child and when 

appropriate, can be involved on curriculum advisory committees as well as assist 

with some decisions making activities.  

Parental involvement can have an impact on student achievement, especially on 

children from poorer homes. According to Rogers (2006), the tutors noted those parents 

who were actively involved with making sure their child attended tutoring but they also 

noted many parents failed to take an active role in their child‟s participation in tutoring. 

The main reason, as noted by the interviewees was the fact that “many parents do not 
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know that tutoring is offered at the school.”  Announcements are made to the student 

population but parents are seldom notified unless they specifically ask for information on 

tutorials.   

Under NCLB, ensuring parents are aware of supplemental education options is 

vital to ensuring parents understand what is available to assist their child to achieve 

academic success. According to the U.S. Department of Education (2004b), there are 

several steps in place to facilitate parent notification.  They are: 

 Clear communication – Parents should be aware of the availability of 

tutoring for their child. This can be done via mail but can also be done on 

the school‟s website, if the school has one, or sending home informative 

flyers through the students.  

 Use schools to help spread the word – This can be done through having 

open house meetings or during PTA meetings. This would allow parents to 

meet the teachers who will be serving as tutors and to ask questions about 

the program.  

According to Gordon and Louis (2009), having parents involved can influence the 

achievement of the students significantly. The school, however, plays an important role 

in determining the levels of parental involvement in school. Schools can provide parents 

with their expectations and maintain an open line of communication regarding the 

progress of the children. According to Garcia and Thornton (2014), by encouraging 
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parents to advocate, monitor and support their children, the opportunity for the child‟s 

success increases. Many of the interviewees advocated this thought. They noted “when 

the parents are active, the children tend to do better.” The interviewees noted that parents 

“encouraged their children to attend tutoring on a regular basis”. Because attendance was 

a concern that the teachers addressed, they noted that having parental support helped to 

improve attendance, which helped improve the academic achievement of the student. 

Discussion of Findings 

While the tutors felt the in-house tutorial program has a great benefit to the 

students who participated in it, the tutors indicated there were some conditions that could 

use improvement. In order to implement this program successfully, several measures are 

recommended based on the interpretation of the data. These recommended measures 

were: 

 More administrative involvement 

 Effective parental notifications 

 Communication between tutors 

Administrative Involvement 

In the collected data, many of the interviewees felt there was a lack of 

administrative involvement in the tutorial program. Several noted once the tutors were 

selected, they were left to “figure out” how to set up the program. According to Chipman 
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and Roy (2006), administrators should ensure that the goals of the program are meeting 

the goals of the school and the school district. Many of the tutors noted that 

administrators left them “to their own devices” and there was no follow up on the 

implementation. Working with the team of tutors, the administrators should help develop 

the vision of the program and have an open communication policy to allow tutors to 

approach with their concerns or suggestions. Administrators should also meet with 

parents to share the mission and the goals of the tutorial program and ensure the tutors are 

working to meet the needs of the students.   

Administrators are also responsible for ensuring resources are available for the 

use of the tutorial program. Tutors noted having to “find materials for the students to use” 

and “purchasing their own supplies”. Regular meetings with the tutors can allow the 

opportunity to know what resources they are in need of and work to obtain these 

resources. Hopkins (2008) noted that administrators have to be visible and aware of what 

is going on in the tutorial program. Administrators have to be willing to trust those who 

are in charge of the tutorial program. Hopkins (2008) noted that developing a trustworthy 

relationship with tutors, parents and community members helps to set the standard 

necessary to help the program be successful.  

Effective Parent Notification 

In the collected data, many of the interviewees indicated that students often don‟t 

attend tutorial because “many parents are not aware it is offered”. The tutors also noted, 
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“even if the students are informed at school, the parents are still unaware because the 

students don‟t tell them”. According to NCLB (2001), the use of parent notification helps 

to encourage parents to be move involved and active in their child‟s education. It also 

helps to improve communication between the schools and the parents. To improve 

participation rates and to help insure parents are being informed about the program, there 

are several recommended methods. The participant school already holds a parent 

orientation before the start of school for parents of ninth graders. The majority of ninth 

grade students populate two of the subject area classes, Biology I and Algebra I. 

Providing information on tutoring to parents who attend the orientation would allow the 

parents to ask questions about the program and have the information in case their child 

needs it.  

Another method of informing parent about tutoring, especially those who are 

parents of 10
th

 and 11
th

 grade students enrolled in English II or U.S. History is via email.  

When parents enroll students for school, the email address is collected and is a part of the 

parent contact records. The participant school also has a website that is updated regularly 

with information for students and parents. Including tutoring information along with the 

contact information of the tutorial coordinator would allow parents to access details about 

the tutorial program. Because this is an urban school district, some parents may not 

always have internet access. Using regular mail is also a viable option to reach all 

parents, especially those who do not have internet access. Parents of students who have 

been identified by their teachers as needing tutoring can also be contacted through phone 
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calls. Teachers have access to student contact information including mailing addresses 

and contact numbers. The participant school also holds PTA meetings throughout the 

school year and these meetings should serve as opportunities to share information with 

parents.   

Communication between Tutors 

According to the collected data, interviewees discussed the lack of 

communication between them. The interviewees spoke of feeling “isolated” and 

“abandoned”. Phillips and Hughes (2012) noted that teachers are not often provided with 

opportunities to work together. Collaboration can help teachers find the best ways to find 

the best practices to implement in the tutorial program. The interviewees noted that they 

often “met with teachers who tutored the same subject but not with other tutors” to 

discuss the program. According to Johnson (2011), collaboration can work to build 

professional relationships through formal and informal meetings. Informal meetings can 

consist of observations of tutoring methods and sharing of ideas without being in a group 

setting.  

Administrators can work to ensure formal collaboration meetings between tutors.  

The interviews felt “having a regular meeting time would be beneficial to the program”.  

Establishing a set schedule and agenda can used to help address student needs. Saxena 

(2013) noted that it was important for tutors to meet weekly, with monthly meeting 

scheduled the administration to collaborate on interventions used for students. According 
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to Block (2014), collaboration can provide clear expectations. Administrators can use this 

time to work with tutors to assess the goals of the program and define any changes that 

may need to be made to make the tutorial program more effective. Tutors can also use 

this time to discuss student progress, share best practices, and learn new strategies that 

can be implemented in the individual tutorial sessions.  

Implications 

Because of this research, the data supported the perception that the tutorial 

program is beneficial to help at-risk students make academic gains. The challenges 

revealed through the interpretation of the data showed the need for a unified program that 

benefits the students, tutors, school stakeholders as well as community stakeholders.  The 

participants in this program demonstrated their main goal was to ensure that at-risk 

students received the help they needed to make academic gains as well as be successful 

on the district, and subject area exams.   

The use of this tutorial program has potential local and widespread implications. 

With a unified implementation, this tutorial program can be utilized for consecutive years 

with different groups of students at this particular school site. Tutors also will have the 

ability to make customizations to meet the needs of a particular student during a tutorial 

session.  Having a unified implementation allows educators in different locations to 

utilize this program and make adaptations to fit their particular needs.  

Summary 
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In conclusion, the purpose of this study was to examine the teachers‟ perception 

of the tutorial program currently being used at the participant school. To collect the data, 

teachers completed a 10 question open-ended interview. The data was then analyzed to 

discover common themes among the interview answers. The five themes were the 

motivation of students who participated in tutorial sessions, the benefits of tutoring for 

students, intervention and reinforcement strategies, methods to improve the tutorial 

program, and parental involvement. Discussion and literature review was used to 

examine and support each theme. 

  The results of the study show while the program was somewhat effective, the 

teachers who were interviewed felt there were many things were inconsistent with the 

program. The teachers agree that the program can be a useful tool to help at-risk students 

achieve academic gains but changes did need to be made in order for the program to be 

more effective.   

Section 4 will provide reflections on the study, which will include limitations, 

self-discovery and directions for future research. 

Section 4: Reflections and Conclusions 

Introduction 

This section offers an overview the purpose of the study, a review of its strengths 

and limitations, as well as the study‟s conclusions, implications, and recommendations. 

The purpose of this study was to explore the teachers‟ perception of the tutoring program 

being used at the participant school. Tutoring was being offered to at-risk students in an 
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effort to help improve their academic achievement on district examinations. The tutors 

who worked in the program were interviewed to understand if the implementation of the 

program was beneficial to the students who participated. The data collected identified the 

strengths and limitations of the tutorial program and served as the basis for 

recommendations for the tutorial program to increase benefits to the students who are 

currently participating as well as for future enrollees. The data showed that the tutors felt 

that participation in the tutoring program was beneficial and with modifications, this 

program could be successful. The data findings correlated with literature available on the 

benefits of tutoring.   

Project Strengths 

During the course of the program evaluation, all participants in the interviews felt 

the program provided the academic benefits for the students who participated in the 

program. According to Ugo (2010), students who consistently attend tutorial sessions 

show improved retention and academic success. Researchers have noted that tutoring is 

an effective model of instruction and should be regarded as an instructional standard. 

(Graesser, Bowers, and Hackser, 1997; Hock et al., 1999; Lepper et al., 1997).  It was 

noted by Noel-Levitz (2006) that tutoring is the most common methods used to address 

low retention rates in at-risk students.  

The literature supported the importance of tutoring for at-risk students. (Nelson-

Royes & Reglin, 2011). Research on the effectiveness of tutoring has increased over the 
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years, as demonstrated in many studies noted in the literature review.  For example, Ling 

and Moore (2008) noted that tutoring programs were able to provide a positive influence 

on the academic progress of students. Gordon et al. (2004) acknowledged that students 

who participated in tutoring gained a more positive attitude towards their academic 

education. Rothman and Henderson (2011) documented that students who participated in 

tutoring were more successful than those students who did not attend tutorial sessions.   

Educational literature and the experience of the teachers who serve as tutors in the 

tutorial program show that tutoring can have a positive effect on the academic 

achievement of at-risk students.  The use of tutors who are familiar with the curriculum 

was an important component as well. Huang and Dietel (2011) noted that ensuring the 

tutorial program corresponded with the curriculum and was held on a regular schedule 

was vital to showing student improvement. Collected data supported the tutors in feeling 

their familiarity with the district expectations was an attribute to the success of reaching 

the at-risk student.  

Several limitations were disclosed in the completed study. The findings of this 

study may be limited because was located in one school setting and involved a limited 

number of interview participants. There is no data available to demonstrate if this tutoring 

program was more effective that other tutorial programs. The nature of the study, time, 

and limited resources did not permit measuring the impact of the tutorial program. The 

study did not examine particular components of the curriculum involved nor did it fully 

explore the individual practices of the teachers during the tutorial sessions.   
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Recommendations for Remediation of Limitations 

The results of this study suggest that the in-house tutorial program was a 

promising program to help at-risk students obtain academic achievement. These findings 

are in agreement with literature on the perceptions of the benefits of tutorial programs.  

With the federal mandates currently in place, school administrators, teachers, and parents 

should be aware of the resulting information. This information could be used to help 

develop tutoring programs not only within the participant school, but it can be used in 

other school settings with modifications. The outcome of the study will be disseminated 

to the participating school‟s administrator with the hopes of continued support of their in-

house program. With the permission of the administration, tutors and parents will also be 

informed also of the outcome of the study via written notification.  The study will be 

published via Proquest UMI and I plan to use my findings to further develop the program 

and present to other school settings.   

Recommendation 1 - Expand notifications 

The tutors noted that many students did not attend tutorial sessions because many 

parents were unaware of the availability. The tutors noted that many parents did not ask 

about the program until during parent-teacher conference meetings, which are held during 

the second 9-week term of school. XYZ School has several opportunities during the 

school year for parent notification. The expanded notifications are as follows: 



63 
 

 

 During ninth grade orientation.   Ninth grade orientation will held before the start 

of school. Tutoring information should be available for the parents to pick up as 

well as discussed by administration during the opening remarks. The goals of the 

program should be discussed so parents are aware that tutorial will be offered 

should their child need it during the school year.   

 During the second 9 week term - A district wide parent-teacher conference is 

scheduled at the beginning of the second 9 week term.  Students received their 

first term report cards at this time and it gives parents the opportunity to meet 

with their child‟s teacher. Tutoring information should be provided for parents 

who request it.  A sign-up area can also be available so parents can sign their 

child up before leaving the school campus. 

 During the course of the school year – Students will be identified by their teachers 

throughout the school year if they are in need of tutoring, Parents should be 

notified via mail, email and/or telephone. Contact information is available through 

the district online student information system that is accessible to all teachers. 

Documentation should be retained to show the efforts to contact parents  

Recommendation 2 - Administration Involvement 

Another issue bought forth by the data was the perceived lack of administrative 

support. Many tutors noted that they felt the administrators expected them “solve all 

concerns amongst themselves” and several noted that administrators were “unclear about 
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their expectations” for the tutorial program. Several recommendations can be enacted to 

alleviate this issue.  They are as follows:  

 At the beginning of the school year, meet with the tutors to outline expectations 

and address concerns. As one tutor noted, “If we had a plan in the beginning, it 

would be easier to prepare for the students.” 

 During ninth grade orientation, Parent-Teacher Conference day and PTA 

meetings, the administrators should be available, along with the tutors to speak 

with parents about tutoring participation and to answer any questions the parents 

might want addressed.  

 Meet with tutors monthly to follow up on tutoring sessions and to address any 

concerns the tutors may have with a participant or the material being used in the 

tutoring sessions.  

 Collect documentation from tutors and other teachers to show parental 

contact/attempted contact regarding tutoring. Documents should be kept in a 

secure location in case it might be needed during a parent conference.  

 At the end of the school year, the administration should meet with tutors to 

discuss what was successful with the program. This would be a good time to 

begin planning for the next school year, revising unsuccessful strategies and 

planning what could be added to the successful strategies to strengthen them.  

Recommendation 3 - Communication between Tutors 
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The tutors expressed that they did not have opportunities to communicate with 

each other. Many of the respondents noted that they felt “isolated from their colleagues” 

and indicated they felt as if there were no options for “if I, as a tutor, needed help or 

guidance” or “if I just wanted time to collaborate with the other tutors”.   There are 

several recommendations to help address the concern.  They are as follows: 

 Ensure tutors have a designated time to meet formally with each other to discuss 

academic progress and implementation of tutorial strategies.  This time could be 

scheduled for after school so there are no time constraints on how long they want 

to convene.  

 At the beginning of the school year, if possible, try to allow tutors to have 

common planning periods.  This would allow for informal meeting between 

tutors, either as a large group or in a one on one setting.  Because of the time limit 

with using a planning period, this would be impractical for a formal meeting.  

Scholarship 

Implementing this project study has allowed me to see the potential impact of 

this tutorial program beyond its local site. Literature supported the use of tutoring for 

at-risk students as a method of improving for academic achievement. It also showed 

the need for a structured program.  I believe, with further research, this tutoring 

program could have a positive impact on student learning and academic success, not 

only as shown at this site but in other sites as well.  Through the examination and 
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presentation of the resulting data, I have come to understand the role that scholarship 

plays in contributing new resources to help advance the field of education. This 

advancement is vital because the field is constantly changing and growing. To remain 

an effective educator, one must stay current on issues that affect the profession. This 

means working to transform education through teaching, developing curriculum and 

working with others to disseminate information and positively transform a culture by 

maximizing the use of available resources.  

Project Development and Evaluation 

According to Rainey, Sheehan and Maloney (2010), the goal of project evaluation 

is to examine the effectiveness of a project and to assess if the program is meeting the 

projected goals. The evaluation of the tutorial program began as a means to understand if 

the current program was meeting the needs of at-risk students based on the perceptions of 

the teachers who served as tutors in the program. In developing and evaluation this 

project, several important insights became apparent. It was important to understand what 

the need the project serves. According to Altschald and Witkin (2000), this includes 

defining the focus, identifying the participants and stakeholders; and designing the 

method for data analysis. There has to be a purpose for the project. According to Bennett 

and Rockwell (2004), it is important to define the objectives for the project. Having these 

objectives allow for measurable outcomes. Having measurable outcomes, as noted by 

Bennett and Rockwell (2004), allows participants to determine if the program is 
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successful or if modifications are needed. The objectives also give the researcher and 

stakeholders a guideline, if needed, to make any necessary changes. 

Project evaluation is necessary to provide documented evidence as the foundation 

for any decision making. According to Patton (2002), project evaluations determine what 

is successful with a project and what can be done to make improvements. Information 

collected during a project evaluation can determine if the objectives of the program are 

being met. It is important to determine the correct data collection instrument. 

Determining the correct instrument is dependent on the information the researcher 

intends to collect. For this project study, interviews were used to collect the data.  

According to Hancock and Algozzine (2006), interviews allow the researcher to 

understand the experiences of those being interviewed. It also allows for follow up 

meetings for clarity and provides the opportunity to gain in depth information. 

These insights were vital in developing a project evaluation that met the needs of 

the chosen site. These insights can also be used on future project development and 

evaluations as a reliable means to make decisions to increase the effectiveness of the 

study.   

Leadership and Change 

Leadership is important to the culture of a school. According to Bolkan (2009), 

schools with strong leaders had more committed teachers, higher student achievement 

and improved school community. In order to be an effective school leader, administrators 
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have to be willing to embrace innovation to compete with the constantly changing 

environment. One of the main roles of an administrator, according to Fullan (2002), is to 

serve as the instructional leader within the school community. This includes focusing on 

student improvement as well as maintaining a professional community and ensuring the 

development of teachers as leaders within the classroom. During the course of this study, 

it was apparent that having the support of the school‟s leadership was important to the 

teachers who served as tutors. The tutors wanted the administrators to be more involved, 

not only with the implementation of the tutorial program but throughout the entire 

process.  

Student achievement is a major part of being an effective leader. According to 

Fullan (2002), effective leaders work to make a positive impact on the achievement on 

their students. Working with the tutors to implement the tutorial program can benefit at 

risk students by providing a solid foundation that can carry over to other classes and 

extend beyond their time in tutoring sessions. That should not be their only focus, 

however. An effective leader also understands that developing other leaders within the 

school is important as well. Fullan (2005) noted that the goal of an effective leader is to 

prepare the school sustain and advance reform by providing opportunities for teachers to 

gain new insight, invite questions or disagreements and work to build relationships with 

the school community and the community stakeholders. With this particular program, 

granting the tutors autonomy to make decisions, individually and collectively, could help 

improve the implementation of the tutoring program.  
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Change is inevitable in the field of education. Research has supported the fact that 

administrators have to focus on student achievement as well as work to develop 

relationships with teachers, parents, and the outside community. (Fullan, 2005; Kouzes & 

Posner, 2002; Lindsey, Roberts, & Campbell Jones, 2005; National Association of 

Secondary School Principals, 1989, 2001).  Administrators have to recognize their role as 

change agent. Burdette and Schertzer (2005) noted that it becomes necessary to lead by 

empowerment instead of trying to control the actions of teachers. Effective administrators 

also have to mirror the values and beliefs of the school community to encourage others to 

follow their leadership. Developing strong relationships with all the stakeholders 

demonstrates that the leader is invested in the school community and willing to lead the 

school to its goals.  

Analysis of Self as a Scholar 

When starting this study, my personal belief was that tutoring was beneficial for 

students. The conduction of this study changed my perception of tutoring as well as the 

field of education. Undergoing the process of study allowed me to see the social change 

impact that I could make not only on my school community but on the larger educational 

community as well. Examining the perceptions of the tutors who worked with the 

tutoring program provided the opportunity to examine my own perceptions about 

tutoring.  There were several insights I felt that has transformed my worldview of 

education and the perception of myself.  
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One of the first transformations is growth of my critical thinking skills.  

Participating in this doctoral program and in the process of conducting this study has 

heightened my problem analysis skills. It has also brought forth an awareness of social 

justice and an understanding that decisions that I make in my field can have an impact on 

others. Another transformation was a growth in my writing and research skills. This 

growth has shown me my potential in promoting myself professionally as well as making 

an impact on school-based programs daily. As a result, I have grown to be more 

reflective and learned to examine the views of the stakeholders as well as my own views.   

Analysis of Self as Practitioner 

In my growth as a practitioner, my viewpoint had always been from my position 

as an instructor. Participating in this program has influence my growth in becoming a 

school leader, not only as an instructor but eventually, in an administrative position.  

According to DuFour (2002), one of the major changes a practitioner has to make is 

taking their focus from just teaching to ensuring that the students are learning. During 

this process, I have learned there has to be specific and measurable goals that focus on 

student learning. Becoming a practitioner means focusing on the outcome of the 

measures being put in place for the benefit of the students. 

An important part factor in my growth as a practitioner was the realization that I 

should be taking responsibility for developing solutions to problems. Sacks (2013) noted 

that teachers are often closer to the problem and by working collaboratively, can come up 
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with solutions that are more effective. As a practitioner, it is important to embrace all 

ideas. Becoming a practitioner mean not only gaining knowledge but also working to 

share that knowledge with others. According to Herbert (2010), being a scholar and a 

practitioner are not separate entities. Practitioners have to transfer the knowledge gained 

and utilize it in daily practice.  

Implications, Applications and Directions for Future Research  

This study was conducted in one urban high school in Mississippi. Because of 

this, a similar qualitative study conducted in other high school settings is recommended.  

In the future, a more extensive study, involving a mixed method approach would be 

needed. This study only examined the perceptions of the tutors who worked with the 

program. A further study could be used to not only examine the perceptions of the tutors 

but also to use the collected test data to see if there is a significant growth in the academic 

achievement of the at-risk students who participate in the program from start to finish.  

The tutors felt the program was beneficial to the students but there needed to be  

better parental notification, more administrative involvement and more opportunities for 

tutors to work together in order to develop a more cohesive program. Additional research 

would be needed to understand how this particular program could be implemented in 

other school settings. A qualitative study could be done in other school settings to see 

what the needs in that setting would be regarding tutoring, allowing a unique program to 

be designed for that particular site to produce the expected benefits.   
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The exact practices used by the tutors were not investigated because this study 

only examined their perceptions of the program. The data did not examine if the methods 

used by the individual tutors are effective with helping at-risks students make academic 

gains. For this reason, I recommend that further assessment be done on the practices of 

the individual tutors to evaluate if the practices are achieving success for the at-risk 

students. Done properly, tutorial programs can provide beneficial outcomes on academic 

achievement and on standardized examinations.  

The findings of this study have implications for many practical applications and 

positive social change. The underlying reason for conducting this study was to examine 

the perceptions of tutors who participated in the in-house tutorial program. The tutors felt 

the program was positive and with modifications could be beneficial to more students.  

As demonstrated in the literature, tutoring has the potential to help at-risk student achieve 

academic success. 

The main purpose of this study was to examine if tutoring is beneficial in helping 

at-risk students make academic gains. Teachers, administrators, and parents are seeking 

ways to help increase the academic success and graduation rate of at-risk high school 

students. Students would benefit from participating in small group tutoring to help 

supplement the academic coursework the student does in class. If students can achieve 

academic gains, they are more likely to pass the required standardized exams successfully 

as well as go on to complete high school.   
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I hope that educators and other potential stakeholders can see the benefit of 

developing an in-house tutorial program. Having teachers who are already familiar with 

the curriculum and the students is beneficial to helping students make academic gains.  

Education has been long noted as an instrument of social change and is still recognized as 

one today. Education has the added benefit of bringing about social change by helping 

students improve their academic outlook. This improvement brings social change as the 

students realize they are capable of doing well in school and develop an increased desire 

to learn.  Students become empowered in their education and motivated to do better.  

Having students become empowered in their education, according to Denti 

(2012), leads to students developing more self-esteem and confidence. They become 

more committed to their learning, willing to try new ideas and attempt activities that are 

more complex. Project Tomorrow (2011) noted that as students take more responsibility, 

they become more engaged in their educational outcomes. Erwin (2004) suggested one 

method to help empower students in their education is using the K-W-L charts. The 

student has the opportunity to share and incorporate the prior knowledge into the new 

lesson. It also allows some control of the direction of the lesson based on what the 

student wants to learn, capturing the student‟s interest and motivating their learning.  

Powell (1997) noted that tutoring empowers students encouraging them to become more 

organized and more willing to ask for assistance in a normal class setting. Empowerment 

leads to a more confident student who becomes a better academic student.  

Conclusion 
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The purpose of this study was to examine the teacher‟s perception of the tutorial 

program currently being used at XYZ School as obtained by interviews with the teachers 

who served as tutors in the program. Data analysis revealed that the program was well 

received by the tutors but had several issues that could hinder the work that needed to be 

done. The findings underscored the need for more administrative involvement, better 

parent notification and developing a means for tutors to have more time to work together.  

Implementing the recommendations would allow the program to develop to its full 

potential and provide academic assistance to at-risk students.  
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Appendix A 

Interview Questions 

 

For statistical purposes 

 Subject taught 

 Number of years as a teacher 

 Number of students per tutorial session 

 Length of time for each session 

 Number of tutorial meetings per week 

 

1.  Discuss your experiences working as a tutor in the current tutorial program.   

2. Describe the teaching strategies you have found to be successful in your tutorial 

sessions. 

3. What do you feel are the positive aspects of the current program? 

4. What, if any, do you feel are the negative aspects of the current program? 

5. What are your thoughts on the overall impact of the current in house program on 

student achievement?  

6. How are the concepts of mastery learning (unit organization, feedback methods, 

and corrective instruction) utilized during your tutorial sessions?  

7. Do you feel the methods used to select students for the program are effective?  

Why or why not? 

8. What are the methods used to assess the current knowledge of the students before 

tutoring sessions began? 

9. How is data from formative assessments used to provide corrective instruction? 
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10. What type of enrichment activities are incorporated into the tutorial sessions for 

students who have mastered the material and do not need corrective instruction 

for a particular objective? 
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Appendix B 

Transcribed Interview with Tutors 

All interviewees were given a letter and number to protect their names and identities as 

indicated in the  

Question one - Discuss your experiences working as a tutor in the current tutorial 

program.  

A1 – As a tutor, I have encountered a myriad of students, some of which are excited 

about being more prepared for the state required assessment and others that are not as 

concerned about their performance. 

B1 - Tutoring allows for more personalized instruction. It also allows for the teacher to 

clear up misunderstandings for the students. 

C1 - Tutoring has been a great intervention for struggling students. It allows those 

students who need one on one support, the opportunity to comprehend the concepts 

better.  

D1 - I find that the students that show up have a desire to learn the information but are 

too lazy to put forth the effort that is required to be a successful student. A lot of the 

problems they have is from a lack of studying or reviewing the material outside of the 

classroom environment. 

E1 - It is often as a result of students who fail to pay proper attention in class. Generally, 

though they are able to understand better.  

F1 - In my experience, the current tutorial program is a great way to reach the students 

that might be overlooked in the classroom.  Students tend to be more focused and 

attentive.   

G1 - The students are encouraged to arrive at tutoring prepared, not only should they 

have supplies but have an idea of what they would like to focus on during our tutoring 

session.  My perspective is that tutoring should be student centered and student led in that 

it should be a focused individualized effort to improve the students understanding of the 

course content. 

H1 – I work in the school program and I independently offer tutoring and make up 

sessions on Mondays, Tuesdays, and Thursdays after school until 5:00.  I guess our 
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program for classes that are not SATP is to make up your own and do it yourself.  My 

experience is that the students do not want to come to tutoring until it is far too late to 

make a difference in their grades.  

I1 – I feel the program is a very good help for those students who need remediation.  

Students seem to really get a lot out of the sessions.  

J1 – I like the fact that I can plan what I want and do what I want. The big issue is that 

students hardly ever come until the last minute.  They do not exhibit any sense of urgency 

and don‟t seem to care.  Also, it‟s difficult to tutor history if the students have not read 

over the material.  Sometimes, I find myself teaching and reteaching and reteaching some 

more.  

Question two – Describe the teaching strategy you have found to be successful in 

your tutoring sessions.   

A1 – I have found identifying concepts using test questions and having students explain 

why they know the remaining answers are correct have proved to be successful.  

B1 - I use annotation of test questions, and eliminating answer choices. I also have the 

student reviewing main points of key objectives. 

C1 - Visual learning is very effective, for it gives students the ability to visually see what 

each step is to solve those mathematical problems. I try to include all three different 

learning modalities so that I can reach all students‟ learning levels.  

D1 - Visual aids appear to offer the best results. Anything that doesn‟t require the 

students to read usually gets past the lazy barrier. 

E1 - I use one on one interaction with the students. Use of extra resources made available 

during class to use and then they use them during class. 

F1 - Flash cards and other visual aids act as great remedial strategies to the students. I 

have found group stations and inquiry-based assignments most effective. 

G1 - Successful strategies include listening to student‟s needs, pushing the students to pin 

point their own short falls. Once we have reviewed their self-assessment I am able to 

address their specific learning need. The students general understand the concepts better 

and they tend to grasp the information more quickly one on one. 
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H1 – I work one on one with each student and work through practices with him or her.  

After I have retaught the lesson, I give them an assignment to complete there with me.  I 

usually let this assignment replace one of their low daily grades.  

I1 – I mostly used primary source analysis and political cartoon analysis. 

J1 – Small groups work best.  However, this is only when the student has taken the time 

to familiarize him/herself with the material.  I use electronic games that can be played on 

the Promethean Board and have hands on activities that help with vocabulary and reading 

comprehension.   

Question three – What do you feel are the positive aspects of the current program? 

A1 – The program focused on the lower 25 percent of students who would otherwise be 

in danger of failing the state assessment.  I also feel that the tutorial timing is a positive 

aspect because many students cannot stay after school due to transportation restriction so 

setting aside time during the school day is beneficial.  

B1 - It is always great to help a student clear up misunderstandings. Is can help increase 

test scores. 

C1 - The positive aspects are the students‟ confidence level. In my opinion, all students 

want to learn! They just need the right environment conducive to learn.  

D1 - Students can receive help from any teacher in the department, not just their actual 

class instructor. 

E1 - Students have less disruptions and distractions that allow them to focus and glean in 

ways they can‟t during regular instructional time. They need to learn how to be better 

prepared to participate and listen in class. 

F1 - Most students that come to tutorials really have a desire to get better. These students 

are very well behaved and are focused on the task. With smaller groups, instruction can 

be given based on each student‟s particular needs.  

G1 - That it is free and open to all students. Students have the leeway to come when they 

need it and work on specific problems. 

H1 – It‟s hard to say what the positive aspects of our current program since I do not 

communicate with other teachers about it.  For me personally, it‟s the extra attention the 

students get when they come to tutoring. 
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I1 – It gives students who normally wouldn‟t ask questions in a large class setting the 

opportunity to ask those questions.  

J1 – There is a huge lack of incentive for both students and teachers to do it.  Most 

students who attend don‟t need it and those who need it, never show up.  In addition, 

teachers are not compensated for the extra time.  Therefore, if he or she has a varied 

perspective on teaching and learning, then he/she will less likely facilitate tutoring.  

Question four – What, if any, do you feel are the negative aspects of the current 

program? 

A1 – I think that there should be a more focused review based on the concepts that the 

student has not mastered.  This would require more data regarding the mastery of 

individual concepts. Parents should be made aware of tutoring.  When I talk to some of 

my parents about the progress of their child, they were unaware of tutoring being 

available.  

B1 - The extra hours without compensation can wear on teacher. The extra planning can 

take up a lot of free time as well. There should be a better way to inform parents. Even if 

the students are informed at school, the parents are still unaware because the students 

don‟t tell them. 

C1 - The negative aspects are the large groups of students to tutor. It is very difficult for 

an educator to reach all students, when the groups are very large. Administrators don‟t 

seem concerned about the program.  It seems like we are abandoned to do the program in 

any manner we choose.  

D1 – I think it would benefit from more administrator involvement.  Parents should be 

more involved as well.  

E1 - Sometimes it can serve as reinforcement for students not to handle their 

responsibilities because they know they can come to tutorial.  Almost as if we “owe” 

them.  There is really no administrator or parent involvement in the program. It‟s very 

isolating when you feel you are the only one who is involved in your program.   

F1 - One negative aspect of the program is that most of the students that need the tutoring 

the most fail to utilize the program. The students that usually come are students that are 

in no immediate danger of failing. Another aspect is the fact that we are not working as 

team with other tutors.  We don‟t meet or discuss what takes place in other sessions.  
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G1 - Students do not come and possibly, because it is free they do not value the 

opportunity that they have to gain free assistance. 

H1 – Our school definitely needs a structured tutorial program beyond SATP and credit 

recovery.  It‟s like we have cells of tutorial programs but none or intertwined and the 

teachers don‟t interact about it.  On the other hand, if they do, I‟m not invited to the table.  

It seems that administrators just allow each individual tutor to manage their own 

program.  

I1 – I feel that the program needs more structure. We are left to our own devices and 

seldom meet with each other or administrators.  

J1 – There is not a set value on remediation and students do not have any interest in being 

tutored.  We also don‟t meet as a team. I meet with the teachers who teach my subject but 

not all the tutors ever meet as a group.  

Question five – What are your thoughts on the overall impact of the current in-

house program on student achievement?  

A1 – I have found that it benefits those students who have bought into the idea of 

utilizing the skills taught to make the difference between passing or failing the state 

assessment.  

B1 - It can be very effective but only if the student continues tutorials and studies. Just 

one tutorial session alone will not change anything. 

C1 - I think the tutoring is efficient when it is consistent. It needs to be consistent on the 

student‟s attendance and the teachers‟ instruction.  

D1 - I really believe that this school has a great system in place for those students that 

have the desire to succeed. 

E1 - Tutorials are great resources when used properly. Students have to truly put forth 

maximum effort to get the best out of it.  Teachers may be able to help more intimately or 

try a strategy that may not be successful during whole group instruction. 

F1 - The program is efficient and gives the participants a great chance of moving into a 

higher level of understanding. 

G1 - I do believe that tutoring makes a great difference. I believe it makes a difference to 

student understanding and ultimately achievement. I do think we sometimes help the 
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students too much do not encourage them to think through their issues themselves and 

may make tutoring a handicap where we drill and kill and the students do are not held 

responsible for their own education. 

H1 – All I can speak for is mine.  If my failing students come to tutorial regularly, they 

generally pass the class.  

I1 – I believe the program has a positive effect on student achievement.  It they come on 

a regular basis, it shows in their class work and their grades.  We need consistent parental 

involvement in the program.  It would really help encourage the students to come to 

tutoring.  

J1 -  It needs to be revamped… it needs more structure and the administration needs to 

take more ownership of it, instead of leaving it to the teachers who care…or are only 

under SATP. The students, who have attended tutorial faithfully/regularly, have shown 

improvement and have performed well on their standardized tests…but our of 300 

people, what good is it when there are only five going to tutoring? 

Question six – How are the concepts of mastery learning (unit organization, 

feedback methods, and corrective instruction) utilized during your tutorial sessions?  

A1 – The students are generally organized according to a very broad concept that has not 

been mastered.  We utilize feedback methods during the tutorial class as a tool of 

identifying errors in thought.  

B1 - We use previous test results and quizzes to determine the needs of the student. We 

also use the same data to determine growth. 

C1 - I group my students based on their current learning level. These levels are 

differentiated from basic, proficient, and to advanced.  

D1 - Corrective instruction is a big part of my tutorials.  I try to focus in on many of my 

students‟ bad study habits and correct them before trying to introduce new material.  A 

lot of time, that is where the problem lies. 

E1 - Students are asked to be prepared with materials and then asked what parts are they 

lacking understanding.  If the assignment is incomplete, they have a more focused 

environment and to receive remediation. 

F1 - These concepts are used to identify weaknesses, provide scaffolding, and to assess 

the student at the end of the session. 
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 G1 - Once students have completed the assignments we move on to discuss work 

completed in class to assess the student level of mastery and areas of weakness in this 

mostly one on one setting. 

H1 – My method is to be kind of like a mother/child situation where the child is sitting at 

the kitchen table doing their homework and the mother questions and oversees the overall 

progress.  

I1 – We go by different themes that we have to cover for the test.   

J1 – We tend to do things more by units than objectives. Our objectives are so broad, 

teaching themes is more productive.  History is a story and we learn it best by hands-on 

activities, including primary source documents. We focus on vocabulary and reading 

comprehension.  The tutorials are more of a conversation supported with hands-on 

resources.  I meet the students where they are and address the questions they have.   

Question seven – Do you feel the methods used to select students for the program 

are effective?  Why or why not? 

A1 – The choice to tutor only the bottom 25% was strategic, in the fact that it addressed 

our largest area of concern. I felt like our choice of students got better during the second 

year because the students who were in the bottom 25% because of consistent disciplinary 

actions were filtered out.  This decision allowed the tutorial classes to become more 

efficient.  

B1 - They are data proven methods. They have increased test scores in the past but it 

requires dedication from the student. 

C1 - I think it is effective, for we make sure to choose those students who are definitely 

low and needs that one on one instruction.  

D1 - The method is mostly data driven. As the old saying goes, “Numbers never lie.”  

Test scores have been tracked and analyzed by each department to identify those students 

in need of extra help 

E1 - They are effective because it identifies students who are in true need of support.  It is 

ineffective because it allows those who are lackadaisical and irresponsible to have a “fall 

back” for when their laziness falls through and are in academic danger.   
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F1 - Yes. Students are targeted based on test scores and behavior. This method ensures 

that the students who need the tutorial and student that will take the tutoring serious are 

help. 

G1 - No, because some students should be required to come to tutoring it should not be a 

choice for them. 

H1 – Most of my students are selected based on grades in classes. I do have students that 

attend voluntarily as well.  

I1 – Yes. I have seen improved test scores from the students who participate in tutoring.  

Identifying those in need of help early in the school year is beneficial to improving the 

academic work of the students.  

J1 – Tutoring is mostly voluntary  But mandatory remediation during the school day 

involves choosing students who are to be retested or who have tested low in other areas.  

Their teachers also deem these students at-risk. While tutoring is not 100% proof against 

failing, the fact is that any exposure is better than no exposure. We‟re a data driven 

school and so if a student is deemed at risk, it is based on aggregate data sources.  

Question eight – What are the methods used to assess the current knowledge of the 

students before tutoring sessions began? 

A1 - Many times, each tutorial class starts with a 4-7 minute multiple-choice practice set 

of problems that would be used for discussion during the class session.  The end of the 

tutorial session involved a 5-question assessment on similar concepts to make sure that 

the students retained the information.   

B1 - We use several companies, USA Test Prep and Penda that mirrors the state test to 

create test and quizzes. 

C1 - After each concept is taught, students have to pass a comprehensive exam and must 

pass with at least 80 %.  

D1 - Pre-tests, unit tests, quizzes, bell ringers 

E1 - Students‟ test scores, academic grades, performance assessments and projects.  

Sometimes teachers can notice when their students need support and make the contact 

with the student/parent to get them to tutorials.  Often, students also make the requests 

themselves. 
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F1 - Common assessment and district benchmarks are used to identify students‟ 

weaknesses and strengths.  

G1 - Test scores are one of the main methods uses to determine if a student needs 

tutoring assistance. 

H1 – I can use previous assessments of my students to determine where they are and what 

needs correction.  

I1 – I use data from the paper-based test to determine the themes the student is having the 

most problems. I also incorporate computer activities and hands on work.  

J1 – I tend to ask the students what they want to know more about and what their areas of 

struggle in class are.  Most are forward with their needs, but I tend to learn what I need to 

know after having them to read and during our discussion.  Sometimes I use KWL charts.  

Question nine – How is data from formative assessments used to provide corrective 

instruction?   

A1 – The data from formative assessments was used to determine what specific 

objectives the students lacked mastery. This was used more often in tutorial sessions that 

are held be each teacher more so then with the tutorial sessions. In the tutorial sessions, 

general objectives are covered for all the students present, however, in teacher tutorial 

classes held after school, the data from formative assessment was used more often on a 

student-by-student basis.  

B1 - Test questions are broken down by competency and objective so we know exactly 

what must be covered. 

C1 - The data informs the educator on which concepts the students did not fully 

comprehend. This gives the educator the opportunity to re-teach those concepts.  

D1 - After every common assessment, we as a department hold a data meeting to analyze 

the results and decide on the best course of action going forward. 

E1 - It determines standards/objectives that students may not have mastered and need a 

certain amount of remediation to strengthen.   

F1 - Once the data has been analyzed, corrective instruction is based on objectives with 

low mastery.  This helps us identify potential misconceptions.  
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G1 - The areas that students score lowest are the areas that are the initial focus of the 

tutoring session. 

H1 – I can answer this from the point of view of my SATP tutorial classes that are hidden 

under the guise of technical writing and Mississippi writers. I give them assessments and 

look to see what questions they have missed.  Looking at the results of the retesting 

scores from the last retest, they, on average, get about seven of those 26 reading 

comprehension correct. I plan to focus ONLY on reading comprehension until the next 

test, hoping they will get 3-5 more correct which will allow most of them to pass.  

I1 – We use the data to identify where the students are struggling. This allows me to 

customize the sessions in order to give the child the most help.  

J1 – We, as a department, meet regularly and discuss overall performance. We then take 

those units/themes/objectives and decide how and when to retest them. The more 

exposure to these assessments, the better the students tend to perform at the end of the 

year.  

Question ten – What type of enrichment activities are incorporated into the tutorial 

sessions for students who have mastered the material and do not need corrective 

instruction for a particular objective?  

A1 – As students continue to attend sessions, enrichment is gained through in-depth 

questioning during the tutorial class to make sure students are able to justify in multiple 

ways why their answers are correct.  

 B1 - We include interactive online games, labs, and puzzles for those who just want extra 

practice. 

C1 - Students, who successfully complete the advanced assignments, will complete hands 

on tasks that is very comprehensive. The tasks are utilized to make sure students 

understand each standard thoroughly.   

D1 - I love to use either the Penda Learning or USATestPrep websites.  A lot of times I 

will challenge my students in tutorials and make the environment fun but competitive.  

Students love having to compete for some reason. 

E1 - Teachers are able to access sites/videos through the internet, they may be able to 

locate extra worksheets through websites to enhance the tutorial experience.  Pretty 

much, they look for other innovative methods where they may be able to help the student.   
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F1 - Peer tutoring provides a great enrichment activity for students who have mastered a 

particular objective. 

G1 - Test review and peer tutoring.  

H1 – I do not have students in my tutorial that need enrichment.  All of mine are 

remediation  

I1 – I use more primary source data, political cartoon analysis and peer interactions.  I 

also use internet sites as enrichment.  

J1 – I have a series of technological activities that the kids find to be quite entertaining.  

There is jeopardy, and more competitive games that quiz the students on their knowledge.  

When we do these activities, I let them own the process.  They tend to teach and reteach 

each other because someone always knows something that someone else doesn‟t.  
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Appendix C 

Teachers’ Perception of the Use of Small Group Tutorial 

Formative Evaluation Report for Local Stakeholder Use 

Karen M. Johnson 

 Slide 1 

Purpose 

The school offers tutorial for students who are in danger of failing one or more Subject 

Area Testing Preparation Classes (SATP). 

These classes are biology I, English II, United States history and algebra I.  

This program study exams the perceptions of the teachers who work as tutors with the 

program to evaluate what, if any changes need to be made to the current program.  

Slide 2 

Overview 

Students who are enrolled in SATP classes are required to take a district-mandated 

examination at the end of each 9-week term.  

The district examinations are used to assess the students‟ potential achievement on the 

state examination in the spring.  

A score of 70 was established by teacher consensus as the equivalent of proficient on the 

state examination.  

Slide 3 

Background 

The tutorial program was developed when teachers noted a disproportionate number of 

students scored below 70 on the first 9-week district examination.  

Students are selected to participate in the tutorial program if they scored below 70 on the 

1
st
 term district exam and have a below 70 overall class average.  
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All tutors are teachers of and have certifications in the subject areas of science, math, 

social studies, and English.   

Slide 4 

Research Questions 

What are the teachers’ perceptions of the in-house currently in use? 

In order to address these main questions, several sub-questions were implemented:  

 How do participants perceive the implementation of the tutorial program? 

 What is the perceived impact of the small group tutorial program on the academic 

achievement of at risk students? 

 What, if any, changes need to be made in order to improve the program?  

Slide 5 

Research Design and Approach 

Ethnographical Case Study Design – Evaluation of the in-house tutorial program from the 

perspective of the tutors. 

Tutors who worked in the program were invited to provide their personal observations of 

the program. 

10 tutors responded to the invitation.  

Data was collected using face-to-face interview with open-ended questions.  

Slide 6 

Research Design and Approach 

Formative Assessment – Perception of the program 

 Benefits of the program 

 Areas that need improvement 

 Recommended methods to improve the program 

 Stakeholders – tutors and the school administrators – need access to the findings 

in order to make informed decisions on:   

o Program goals  
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o Program modifications 

Slide 7 

Research Design and Approach 

 Program evaluation 

o Collect data based on interviews 

o Analyze data based on responses from interviewees 

 Focus Findings and Recommendations on: 

o Benefits of the program  

o Recommended changes  

 

Slide 8 

Research Findings and Recommendations 

Discuss your experiences working as a tutor in the current tutorial program. 

 More personalized instruction 

 Good intervention for struggling students  

 Students tend to be more focused and attentive  

 Students are too lazy to put forth the effort in class and often don‟t study outside 

of the classroom 

 Tutoring is a great way to reach students who may be overlooked in the classroom 

Slide 9 

Research Findings and Recommendations 

Discuss your experiences working as a tutor in the current tutorial program. (cont.)  

 Tutoring should be student centered and student led to focus on the needs of the 

individual student.  

 Students usually wait until it‟s almost too late to come to tutoring 

 The program is good for students who need remediation.  

 I like the fact I can plan what I want and do what I want. The bigger issue is 

students wait until the last minute to come.  
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 Students are able to understand better but it would help if they paid proper 

attention in class.  

Slide 10 

Research Findings and Recommendations 

Describe the teaching strategy you have found to be successful in your tutoring 

sessions.   

 Identifying concepts using test questions 

 Annotation and review 

 Visual learning with mathematical practice 

 Visual aids such as flashcards 

 One on one interaction 

 Flash cards 

 Student self-assessment  

 Primary source analysis and political cartoon analysis 

 Small groups and electronic games  
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Research Findings and Recommendations 

What do you feel are the positive aspects of the current program? 

 The program is focused on the bottom 25 percent who are in danger of failing.   

Timing the tutoring during school eliminates problems with transportation.  

 It‟s great to help students who need it and to clear up misconceptions.  

 It helps to improve the confidence level of students by providing to right 

environment conducive to learning.  

 Students can receive help from any teacher, not just their actual instructor.  

 Students have less disruptions and distraction that allow them to focus.  

Slide 12 

Research Findings and Recommendations 
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What do you feel are the positive aspects of the current program? (cont.)  

 Students are well behaved and focused 

 It‟s free and open to all students.   

 Students get the extra attention they need that often cannot happen in class.  

 Give students who wouldn't‟ ask questions in class an opportunity to ask those 

questions.  

 Teachers are not compensated for the extra time. The students who truly need 

it don‟t participate like they should.  

Slide 13 

Research Findings and Recommendations 

What, if any, do you feel are the negative aspects of the current program?  

 It should be more focused on concepts not mastered. Parents should be more 

aware of tutorial being available.  

 Extra time and planning can be wearing on a teacher. There should be a better 

way to inform parents.  

 Administrators don‟t seem concerned about the program. It feels like we are 

abandoned to do the program in any manner we choose.  

 I think if would benefit from more administrator involvement. Parents should 

be more involved as well.  

 There is no administrator or parent involvement. Sometimes, the program can 

serve as reinforcement for students to not handle their responsibilities because 

they know they can come to tutorial.  

Slide 14 

Research Findings and Recommendations 

What, if any, do you feel are the negative aspects of the current program? (cont.) 

 The students that need the tutoring the most fail to utilize the program.  We 

are not working as a team with other tutors. We don‟t meet or discuss what 

takes place in other sessions.  

 Students do not value the program because it is free. 

 Our school needs a structured program. We have cells of programs but none 

are intertwined and the teachers don‟t interact.  
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 I feel the program needs more structure. We are left to our own devices and 

seldom meet with each other or administrators.   

 There is no set value in remediation and students don‟t have an interest. We 

don‟t meet as a team.  

Slide 15 

Research Findings and Recommendations 

What are your thoughts on the overall impact of the current in-house program on 

student achievement?  

 I have found that it benefits those students who have bought into the idea of 

utilizing the skills taught to make the difference between passing or failing the 

state assessment.  

 It can be very effective but only if the student continues tutorials and studies. 

Just one tutorial session alone will not change anything. 

 I think the tutoring is efficient when it is consistent. It needs to be consistent 

on the student‟s attendance and the teachers‟ instruction.  

 I really believe that this school has a great system in place for those students 

that have the desire to succeed. 

 Tutorials are great resources when used properly. Students have to truly put 

forth maximum effort to get the best out of it. Teachers may be able to help 

more intimately or try a strategy that may not be successful during whole 

group instruction. 

Slide 16 

Research Findings and Recommendations 

What are your thoughts on the overall impact of the current in-house program on 

student achievement? (cont.)  

 The program is efficient and gives the participants a great chance of moving 

into a higher level of understanding. 

 I do believe that tutoring makes a great difference. I believe it makes a 

difference to student understanding and ultimately achievement. I do think we 

sometimes help the students too much do not encourage them to think through 

their issues themselves and may make tutoring a handicap where we “drill and 

kill” and the students do are not held responsible for their own education. 
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 All I can speak for is mine. If my failing students come to tutorial regularly, 

they generally pass the class.  

 I believe the program has a positive effect on student achievement. It they 

come on a regular basis, it shows in their class work and their grades. We 

need consistent parental involvement in the program  It would really help 

encourage the students to come to tutoring.  

 It needs to be revamped… it needs more structure and the administration 

needs to take more ownership of it, instead of leaving it to the teachers who 

care…or are only under SATP. The students, who have attended tutorial 

faithfully/regularly, have shown improvement and have performed well on 

their standardized tests…but out of 300 people, what good is it when there are 

only five going to tutoring? 

Slide 17 

Research Findings and Recommendations 

How are the concepts of mastery learning (unit organization, feedback methods, and 

corrective instruction) utilized during your tutorial sessions?  

 The students are generally organized according to a very broad concept that 

has not been mastered. We utilize feedback methods during the tutorial class 

as a tool of identifying errors in thought.  

 We use previous test results and quizzes to determine the needs of the student. 

We also use the same data to determine growth. 

 I group my students based on their current learning level. These levels are 

differentiated from basic, proficient, and advanced.  
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Research Findings and Recommendations 

How are the concepts of mastery learning (unit organization, feedback methods, and 

corrective instruction) utilized during your tutorial sessions? (cont.)  

 Corrective instruction is a big part of my tutorials. I try to focus in on many of 

my students‟ bad study habits and correct them before trying to introduce new 

material.  A lot of time, that is where the problem lies.  
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 Students are asked to be prepared with materials and then asked what parts are 

they lacking understanding. If the assignment is incomplete, they have a more 

focused environment and to receive remediation.  

 These concepts are used to identify weaknesses, provide scaffolding, and to 

assess the student at the end of the session.  
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Research Findings and Recommendations 

How are the concepts of mastery learning (unit organization, feedback methods, and 

corrective instruction) utilized during your tutorial sessions? (cont.)  

 Once students have completed the assignments we move on to discuss work 

completed in class to assess the student level of mastery and areas of 

weakness in this mostly one on one setting.  

 My method is to be kind of like a mother/child situation where the child is 

sitting at the kitchen table doing their homework and the mother questions and 

oversees the overall progress.  

 We go by different themes that we have to cover for the test.   

 We tend to do things more by units than objectives. Our objectives are so 

broad, teaching themes is more productive. History is a story and we learn it 

best by hands-on activities, including primary source documents. We focus on 

vocabulary and reading comprehension. The tutorials are more of a 

conversation supported with hands-on resources. I meet the students where 

they are and address the questions they have.   

Slide 20 

Research Findings and Recommendations 

Do you feel the methods used to select students for the program are effective?  Why 

or why not? 

 The choice to tutor only the bottom 25% was strategic, in the fact that it 

addressed our largest area of concern. I felt like our choice of students got 

better during the second year because the students who were in the bottom 

25% because of consistent disciplinary actions were filtered out. This decision 

allowed the tutorial classes to become more efficient.  
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 They are data proven methods. They have increased test scores in the past but 

it requires dedication from the student.  

 I think it is effective, for we make sure to choose those students who are 

definitely low and needs that one on one instruction.  

 The method is mostly data driven. As the old saying goes, “Numbers never 

lie.”  Test scores have been tracked and analyzed by each department to 

identify those students in need of extra help  

 They are effective because it identifies students who are in true need of 

support. It is ineffective because it allows those who are lackadaisical and 

irresponsible to have a “fall back” for when their laziness falls through and are 

in academic danger.   
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Research Findings and Recommendations 

Do you feel the methods used to select students for the program are effective?  Why 

or why not? (cont.) 

 Yes. Students are targeted based on test scores and behavior. This method 

ensures that the students who need the tutorial and student that will take the 

tutoring serious are help.  

 No, because some students should be required to come to tutoring it should 

not be a choice for them.  

 Most of my students are selected based on grades in classes. I do have 

students that attend voluntarily as well.  

 Yes.  I have seen improved test scores from the students who participate in 

tutoring.  Identifying those in need of help early in the school year is 

beneficial to improving the academic work of the students.  

 Tutoring is mostly voluntary. However, mandatory remediation during the 

school day involves choosing students who are to be retested or who have 

tested low in other areas. Their teachers also deem these students at-risk.  

While tutoring is not 100% proof against failing, the fact is that any exposure 

is better than no exposure. We‟re a data driven school and so if a student is 

deemed at risk, it is based on aggregate data sources.  

Slide 22 

Research Findings and Recommendations 
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What are the methods used to assess the current knowledge of the students before 

tutoring sessions began? 

 Many times, each tutorial class starts with a 4-7 minute multiple-choice 

practice set of problems that would be used for discussion during the class 

session. The end of the tutorial session involved a 5-question assessment on 

similar concepts to make sure that the students retained the information.   

 We use several companies, USA Test Prep and Penda that mirrors the state 

test to create test and quizzes.  

 After each concept is taught, students have to pass a comprehensive exam and 

must pass with at least 80 %.  

 Pre-tests, unit tests, quizzes, bell ringers  

 Students‟ test scores, academic grades, performance assessments and projects.  

Sometimes teachers can notice when their students need support and make the 

contact with the student/parent to get them to tutorials.  Often, students also 

make the requests themselves.  
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Research Findings and Recommendations 

What are the methods used to assess the current knowledge of the students before 

tutoring sessions began? (cont.)  

 Common assessment and district benchmarks are used to identify students‟ 

weaknesses and strengths.  

 Test scores are one of the main methods uses to determine if a student needs 

tutoring assistance.  

 I can use previous assessments of my students to determine where they are 

and what needs correction.  

 I use data from the paper-based test to determine the themes the student is 

having the most problems. I also incorporate computer activities and hands on 

work.  

 I tend to ask the students what they want to know more about and what their 

areas of struggle in class are. Most are forward with their needs, but I tend to 

learn what I need to know after having them to read and during our 

discussion. Sometimes I use KWL charts.  

Slide 24 
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Research Findings and Recommendations 

How is data from formative assessments used to provide corrective instruction?  

 The data from formative assessments was used to determine what specific 

objectives the students lacked mastery  This was used more often in tutorial 

sessions that are held be each teacher more so then with the tutorial sessions.  

In the tutorial sessions, general objectives are covered for all the students 

present, however, in teacher tutorial classes held after school, the data from 

formative assessment was used more often on a student-by-student basis.  

 Test questions are broken down by competency and objective so we know 

exactly what must be covered. 

 The data informs the educator on which concepts the students did not fully 

comprehend. This gives the educator the opportunity to re-teach those 

concepts.  

 After every common assessment, we as a department hold a data meeting to 

analyze the results and decide on the best course of action going forward. 

 It determines standards/objectives that students may not have mastered and 

need a certain amount of remediation to strengthen.   
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Research Findings and Recommendations 

How is data from formative assessments used to provide corrective instruction? 

(cont.)  

 Once the data has been analyzed, corrective instruction is based on objectives 

with low mastery.  This helps us identify potential misconceptions.  

 The areas that students score lowest are the areas that are the initial focus of 

the tutoring session. 

 I can answer this from the point of view of my SATP tutorial classes that are 

hidden under the guise of technical writing and Mississippi writers.  I give 

them assessments and look to see what questions they have missed.  Looking 

at the results of the retesting scores from the last retest, they, on average, get 

about seven of those 26 reading comprehension correct.  I plan to focus 
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ONLY on reading comprehension until the next test, hoping they will get 3-5 

more correct which will allow most of them to pass.  

 We use the data to identify where the students are struggling.  This allows me 

to customize the sessions in order to give the child the most help.  

 We, as a department, meet regularly and discuss overall performance.  We 

then take those units/themes/objectives and decide how and when to retest 

them.  The more exposure to these assessments, the better the students tend to 

perform at the end of the year.  
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Research Findings and Recommendations 

What type of enrichment activities are incorporated into the tutorial sessions for 

students who have mastered the material and do not need corrective instruction for 

a particular objective?  

 As students continue to attend sessions, enrichment is gained through in-depth 

questioning during the tutorial class to make sure students are able to justify in 

multiple ways why their answers are correct.  

 We include interactive online games, labs, and puzzles for those who just 

want extra practice.  

 Students, who successfully complete the advanced assignments, will complete 

hands on tasks that is very comprehensive. The tasks are utilized to make sure 

students understand each standard thoroughly.   

 I love to use either the Penda Learning or USATestPrep websites.  A lot of 

times I will challenge my students in tutorials and make the environment fun 

but competitive.  Students love having to compete for some reason.  

 Teachers are able to access sites/videos through the internet. They may be 

able to locate extra worksheets through websites to enhance the tutorial 

experience. Pretty much, they look for other innovative methods where they 

may be able to help the student.   

Slide 27 

Research Findings and Recommendations 
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What type of enrichment activities are incorporated into the tutorial sessions for 

students who have mastered the material and do not need corrective instruction for 

a particular objective?  

 Peer tutoring provides a great enrichment activity for students who have 

mastered a particular objective.  

 Test review and peer tutoring.  

 I do not have students in my tutorial that need enrichment.  All of mine are 

remediation  

 I use more primary source data, political cartoon analysis and peer 

interactions.  I also use internet sites as enrichment.  

 I have a series of technological activities that the kids find to be quite 

entertaining.  There is jeopardy, and more competitive games that quiz the 

students on their knowledge. When we do these activities, I let them own the 

process. They tend to teach and reteach each other because someone always 

knows something that someone else doesn‟t.  
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Research Findings and Recommendations 

Summary of Findings  

While the tutors felt the in-house tutorial program has a great benefit to the students who 

participated in it, the tutors indicated there were some conditions that could use 

improvement. In order to implement this program successfully, several measures are 

recommended based on the interpretation of the data. These recommended measures 

were: 

 More administrative involvement 

 Effective parental notifications 

 Communication between tutors 
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Research Findings and Recommendations 

Summary of Findings (1) 

Administrative Involvement 
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Many tutors noted that they felt the administrators expected them “solve all concerns 

amongst themselves” and several noted that administrators were “unclear about their 

expectations” for the tutorial program.  Several recommendations can be enacted to 

alleviate this issue.  They are as follows:  

 During 9
th

 grade orientation, Parent-Teacher Conference day and PTA 

meetings, the administrators should be available, along with the tutors to 

speak with parents about tutoring participation and to answer any questions 

the parents might want addressed.  

 Meet with tutors monthly to follow up on tutoring sessions and to address any 

concerns the tutors may have with a participant or the material being used in 

the tutoring sessions.  

Slide 30 

Research Findings and Recommendations 

Summary of Findings (1) (cont.) 

Administrative Involvement  

 Collect documentation from tutors and other teachers to show parental 

contact/attempted contact regarding tutoring.  Documents should be kept in a 

secure location in case it might be needed during a parent conference.  

 At the end of the school year, the administration should meet with tutors to 

discuss what was successful with the program. This would be a good time to 

begin planning for the next school year, revising unsuccessful strategies and 

planning what could be added to the successful strategies to strengthen them.  
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Research Findings and Recommendations 

Summary of Findings (2) 

Effective Parent Notification  

The tutors noted that many students did not attend tutorial sessions because many parents 

were unaware of the availability.  The tutors noted that many parents didn‟t ask about the 

program until “during parent-teacher conference meeting”, which is held during the 

second 9-week term of school.  
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Several recommendations can be used to improve communication between the parents 

and the schools as well as encourage parents to be involved in their child‟s education.   
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Research Findings and Recommendations 

Summary of Findings (2) 

Effective Parent Notification 

 During ninth grade orientation. Ninth grade orientation will held before the 

start of school. Tutoring information should be available for the parents to 

pick up as well as discussed by administration during the opening remarks. 

Discuss the goals of the program for parents to be aware that tutorial will be 

offered should their child need it during the school year.   

 During the second 9 weeks term - A district wide parent-teacher conference is 

scheduled at the beginning of the second 9 weeks term. Students received 

their first term report cards and will be provided the opportunity to meet with 

their child‟s teacher. Tutoring information should be provided for parents who 

request it.  A sign-up area can also be available so parents can sign their child 

up before leaving the school campus. 

 During the course of the school year – Students will be identified throughout 

the school year, by their teachers, if they are in need of tutoring, Parents 

should be notified via mail, email and/or telephone. Contact information is 

available through the district online student information system that is 

accessible to all teachers. Documentation should be retained to show the 

efforts to contact parents  
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Research Findings and Recommendations 

Summary of Findings (3) 

Communication between Tutors  

The tutors expressed that they didn‟t have opportunities to communicate with each other. 

Many of the respondents noted that they felt “isolated from their colleagues” and 

indicated they felt as if there were no options for “if I, as a tutor, needed help or 

guidance” or “if I just wanted time to collaborate with the other tutors”.  
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There are several recommendations to help address the concern. They are as follows: 

 Ensure tutors have a designated time to meet formally with each other to discuss 

academic progress and implementation of tutorial strategies.  

 At the beginning of the school year, if possible, try to allow tutors to have 

common planning periods. This would allow for informal meeting between tutors, 

either as a large group or in a one on one setting.  
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Research Findings and Recommendations 

Timeline 

Early August – Administrators meet with tutors to set guidelines and protocols for 

program.  This is also the time to try to schedule common planning time during the 

school day for tutors. This time will allow tutors to collaborate with each other on a 

regular basis.  

Mid-August (start of school) – During 9
th

 grade orientation, administrators and tutors 

should meet with parents to introduce the program. Detail how students are chosen and 

highlight the benefits of the program.   

September – Progress reports are issued to students.  Teachers should begin identifying 

students who are struggling in SATP classes. Parent notifications should also begin via 

phone and/or mail.  

October – 1
st
 term report cards are released on the district-wide Parent Conference Day.  

Teachers of students who have been identified as in need of tutoring should provide those 

parents with the tutoring information. Tutorial sign ups should also be placed in a central 

location near the front of the school for parents to sign their child up if they wish.   
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Research Findings and Recommendations 

Timeline 

Several processes should be ongoing throughout the course of the school year. 

Students should continue to be identified for tutoring. 
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Parent notifications should continue to be attempted and documented. All documentation 

should be maintained in a secure location in the event of a parent conference. 

Monthly – Meetings between tutors and administration should be held to follow up on 

tutoring sessions and to address any concerns the tutor may have with a participant or the 

material being used in the tutoring session.  

Each 9-week term – Meetings between stakeholders and research should talk place to 

discuss any concerns regarding implementation.  

End of the year – Administrators and tutors should meet to discuss what was successful 

with the program. his is also an ideal time to begin revising the plan for the next school 

year, removing unsuccessful strategies and planning what could be added to the 

successful strategies to strengthen them.  
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Conclusion 

 The tutors felt the program was beneficial to students but there needed to be better 

parental notification, more administrative involvement, and more opportunities 

for tutors to work collaboratively.  

 Students benefit from participating in tutoring by achieving academic gains.  

These gains result in:  

o Students passing standardized state tests successfully.  

o Students completing high school. 

o Increased self-esteem and confidence 

Implementing the recommendations would allow the program to develop its full potential 

and provide academic assistance to at risk students.  
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Appendix D 

Follow Up Interview Questions 

Note – These questions are tentative and are subject to change based on the evaluation of 

feedback and observations made during the course of the follow up meetings.  

 

1.  Do you feel that administrative involvement in the tutorial program has 

improved?  Please explain why or why not.  

2. What methods have you observed employed by administrators to make the 

recommendations noted in the executive summary? 

3. How have administrators worked to ensure tutors have a designated meeting 

time?  

4. How often are you able to meet collaboratively with your fellow tutors?  

5. How does having this time for meetings with each other affect your personal 

tutorial sessions? 

6. Do you feel parent participation has improved in the tutorial program?  Why or 

why not? 

7. What methods are being implemented school-wide to reach more parents and 

informing them about the tutorial program? 

8. What methods have you implemented to reach the parents of your students who 

are in need of tutorial?  

9. How have the suggested modifications affected the tutorial program as a whole? 

10. What, if any, additional modifications might need to be implemented to meet the 

needs of the students who participate in the program? 
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