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Phonemic Awareness - Phoneme Matching — Final Sound
Final Sound Match-Up
1. Provide student with a picture board and picture cards.

2. Student places the picture cards face down in a stack besides the

picture board.

3. Students selects the top picture card, names it, and says it final

sound.

4. Find the picture on the picture board with the same final sound

and name it. Place the picture card on top of that picture.

5. Continue until all matches have been made.
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Phonemic Awareness - Phoneme Matching — Final Sound
Sound Pie

1. Provide student with one picture wedge from sound pie, paper

circle, and magazines.

2. Student glues the target sound picture on the paper circle. Name

the picture and says its final sound.

3. Cuts out pictures from magazines that have the same target
sound. Name the picture and say its final sound. Glue to paper

circle.

4. Continue until at least six pictures have been glued on the circle.
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Phonemic Awareness - Phoneme Matching — Medial Sound
Sound Bags

1. Provide student with paper bag that has pairs of objects with the

same medial sound inside.

2. Student pulls out an object, says its names, and the medial
sound. Find the other object that has the same medial sound, names

it, and says the medial sound.
3. Put pairs together. Continue until all objects have been paired.
Phonemic Awareness- Phoneme Matching — Medial Sound
Sound Pictures and Picture Puzzles
1. Provide student with a t-chart.

2. Student places header cards at the top of t-chart and scatters the

medial sound picture puzzles around the t-chart.

3. Select a puzzle piece, say its name, and the medial sound. Place

on t-chart under the column with the corresponding header card.
4. Continue until all puzzle pieces have been placed on the t-chart.

5. Assemble each puzzle.
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Phonemic Awareness - Phoneme Segmenting
Phoneme Photos
1. Provide student with photos of classmates and snap cubes.

2. Student selects a photo and determines the number of photos in

the name.

3. Make an interlocking cube tower that matches the number of

phonemes in the name. Place the cube tower beside the photo.

4. Continue until cube towers have been created and placed beside

all photos.
Phonemic Awareness — Phoneme Segmenting
Phoneme Closed Sort
1. Student places number 2-6 at the top of a pocket chart.
2. Place phoneme picture cards face down in a stack.

3. Select a picture card, name the picture, and determine the

number of phonemes in the word.

4. Place the picture card under the corresponding number on the

pocket chart.

5. Continue until all picture cards have been sorted.
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Phonemic Awareness — Phoneme Manipulating
Name Changes

1. Record each script on a different tape (each script addresses
phonemes in a different position within the word — initial, final,

medial).

2. Provide student with script and student recording sheet at

listening center.
3. Student listens to the directions on the tape.
4. Says the new word and pauses the tape.

5. Decides which picture represents the new word. Draws a line
from the beginning picture to the picture of the new word that is

formed.

6. Continue until recording sheet is completed.
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Teacher Script

Preparation: Record the bold text.

After recording each item, allow wait time for student to say words at the ellipses (. . .). An
answer key is provided at the bottom of the page.

Teacher begins recording

Listen to each word, follow the directions, and say the new word. For example say, "Cat."
Now

Change /k/ to /h/. Say the new word . . . "hat." Then pause the tape. Find the picture of

the new word and draw a line from the beginning word (cat) to the new word (hat). Begin
the tape again and go on to the next picture.

Let's begin.
Number 1. Say fan ... Now change the /f/ to /k/ ... Say the new word

Number 2. Say pen . .. Now change the /p/ to /h/ ... Say the new word

Number 3. Say goat . .. Now change the /g/ to /b/ ... Say the new word
Number 4. Say rug . . . Now change the /r/ to /j/ . .. Say the new word
Number 5. Say cake . .. Now change the /k/ to /r/ ... Say the new word
Number 6. Say bee . .. Now change the /b/to /n/ ... Say the new word
Number 7. Say sock . .. Now change the /s/ to /l/... Say the new word
Number 8. Say mop ... Now change the /m/ to /t/... Say the new word
Number 9. Say hose . . . Now change the /h/ to /n/ . . . Say the new word

Number 10. Say nail . . . Now change the /n/ to /p/ . . . Say the new word...

Answer Key:
1. can 2. Hen 3. Boat 4. Jug 5. Rake 6.knee 7.lock 8. Top 9. Nose 10. Pail
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Teacher Script

Preparation: Record the bold text.
After recording each item, allow wait time for student to say words at the ellipses (. . .).
An answer key is provided at the bottom of the page.

Teacher begins recording:

Listen to each word, follow the directions, and say the new word. For example say, "bat."
Now

Change /t/ to /k/. Say the new word . . . "back." Then pause the tape. Find the picture of the
new word and draw a line from the beginning word (bat) to the new word (back). Begin
the tape again and go on to the next picture.

Let's begin.

Number 1. Say cake ... Now change the /k/to /n/. .. Say the new word
Number 2. Say five . . . Now change the /v/to/l/... Say the new word
Number 3. Say can ... Now change the /n/to /t/ ... Say the new word
Number 4. Say bat . . . Now change the /t/to /j/ ... Say the new word
Number 5. Say kiss . .. Now change the /s/ to /ng/ . . . Say the new word
Number 6. Say bus . .. Now change the /s/to/g/ ... Say the new word
Number 7. Say cow . .. Now change the /ow/ to /&/ . . . Say the new word
Number 8. Say doll . .. Now change the /I/ to /k/ ... Say the new word
Number 9. Say pig . .. Now change the /g/to/n/ ... Say the new word

Number 10. Say rope . . . Now change the /p/ to /ch/ . . . Say the new word

Answer Key:
1. Cane 2. File 3. Cat 4. Badge 5. King 6.bug 7.key 8. Dock 9. Pin 10. Roach
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Teacher Script

Preparation: Record the bold text.
After recording each item, allow wait time for student to say words at the ellipses (. . .). An
answer key is provided at the bottom of the page.

Teacher begins recording:

Listen to each word, follow the directions, and say the new word. For example say, "hot."
Now change the /o/ to /a/. Say the new word . . . "hat." Then pause the tape. Find the picture
of the new word and draw a line from the beginning word (hot) to the new word (hat).
Begin the tape again and go on to the next picture.

Let's begin.

Number 1. Say cub ... Now change the /u/ to /a/ . . . Say the new word
Number 2. Say cart . . . Now change the /ar/ to /1/ . . . Say the new word
Number 3. Say bell . . . Now change the /e/ to /aw/ . . . Say the new word
Number 4. Say pin ... Now change the /i/ to /e/ . . . Say the new word
Number 5. Say bike . . . Now changethe /i/to/a/... Say the new word
Number 6. Say chalk . .. Now change the /aw/ to /e/ . . . Say the new word
Number 7. Say pail . . . Now change the /a/ to /60/ . . . Say the new word

Number 8. Say bat . .. Now change the /a/ to /&/ . . . Say the new word Number 9. Say
moon . . . Now change the /00/ to /a/ . . . Say the new word

Number 10. Say phone . . . Now change the /6/ to /i/ . . . Say the new word

Answer Key:
1. Cab 2. Kite 3. Ball 4. Pen 5. Bake 6. Check 7. Pool 8. Beet 9. Man 10. Fin












Vocabulary



List1

1.  the
2. to
3. and
4.  he
5. a

6. 1

7.  you
8 it
9.  of
10.  in
11.  was
12.  said
13.  his
14.  that
15.  she
16.  for
17.  on
18.  they
19.  but
20. had

/20

List2

I. at
2. him
3. with
4. wup
5. all

6.  look
7. 1s

8.  her
9.  there
10.  some
11. ~ out
12. as
13.  be
14.  have
15.  go
16. we
17.  am
18.  then
19.  little
20.  down

/20

Dolch Sight Word List Assessment

List3

I.  do
2. can
3. could
4.  when
5. did

6.  what
7.  so
8. see

9.  not
10.  were
I1. ~ get
12.  them
13.  like
14, one
15.  this
16. my
17.  would
18.  me
19.  will
20. yes

/20

479

List 4

1.  big
2. went
3. are

4.  come
5. if

6.  now
7.  long
8 _ mno

9.  came
10.  ask
11. ~ wvery
12 an
13.  over
14. your
15.  its
16.  ride
17.  into
18.  just
19.  blue
20. red

/20
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Vocabulary — High Frequency Words
Memory Word Match
1. Place the memory words place down in rows.

2. Turn over two cards, read or say them orally, and determine if

cards match.

3. If there is a match, place to the side. If they do not match, return

to the original position.

4. Continue until all cards are matched.
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High Frequency Words
Tactile Words

1. Make tactile word cards using sandpaper, corrugated cardboard,

rice, sand, etc.

2. Provide student with tactile words, magazines, scissors, and

glue.

3. Students selects a tactile word and reads it. Say each letter while
tracing with a finger. Write the word on the word board recording

sheet.

4. Find the target word in a magazine, cut it out, and glue it beside

the matching word on the recording sheet.

5. Continue until all target words are recorded.
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Vocabulary — High Frequency Words
Reading Bingo

1. Provide student with a bingo card with sight words written on fit.
As student reads an independent reader, they search for the sight

words, writing the page number beside the sight word on the bingo

board.

2. Variation: Let student write in sight words that they find. Record

the page number for evaluation purposes.

Vocabulary — High Frequency Words
Words in Writing
1. Provide students with a list of sight words.

2. Students rainbow write the words and/or use them in sentences.

Vocabulary — High Frequency Words
Maximum Words in a Story

1. Student writes a story involving as many sight words as

possible.

2. Underline all the sight words and write the number.
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Vocabulary — High Frequency Words

Wide Reading

1. Student participates in readings of independent text,

environmental print, and read alongs on tape.
2. Offer multiple opportunities for readings of same text.
Vocabulary — Content Area
Visual Imagery
1. Student keeps a journal of content area vocabulary words.

2. In the journal, student writes vocabulary words and creates a

visual imagery for each word (visually representing a words and its

meaning).

3. Use vocabulary words in sentences.
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Vocabulary — Content Area

Sorting

1. Provide content area pictures that can be sorted in two groups

(e.g. reptile and mammals) and a t-chart.

2. Student sorts the pictures on the t-chart. Label words on the

chart.



Comprehension



Fountas & Pinnell Benchmark Criteria

Comprehension Assessment
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Use Fountas & Pinnell Assessment for Comprehension Purposes.

Fountas & Pinnell Benchmark Assessment Criteria for Levels A—K

Comprehension
A Excellent Satisfactory Limited Unsatisfactory
ccuracy
95 - 100% 67 5 4 0-3
Independent Independent Instructional Hard
90 - 94% Instructional Instructional Hard Hard
Below 90% Hard Hard Hard Hard

Fountas & Pinnell Benchmark Assessment Criteria for Levels L-Z

Comprehension
Accuracy Excellent Satisfactory Limited Unsatisfactory
98 —100% 9-10 7-8 5-6 04
Independent Independent Instructional Hard
95 - 97% Instructional Instructional Hard Hard
Below 95% | Hard Hard Hard Hard
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Comprehension
Sentence Picture Match

1. Provide student with pictures from print resources and sentence
strips that have simple sentences describing the picture (e.g.

picture of a blue ball — sentence — It is a blue ball.).

2. Place pictures vertically down the left side of pocket chart. Place

sentence strips face down in a stack.

3. Student selects a sentence strip, reads it, determines which
picture corresponds to the sentence, and places the sentence strip

beside the picture.

4. Continue until all pictures and sentence strips are matched.
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Comprehension

Story Sequencing

1. After reading an independent text, listening to a read-aloud, or

listening to a text in a listening center, provide student with a story

sequence recording sheet.

2. Student writes the title, author, and illustrates the beginning,

middle, and end of story.

3. Write a sentence for each section if applicable.



Beginning (What happened first?)

Middle (What happened next?)

End (What happened last?)
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Comprehension
Story Elements

1. After reading an independent text, listening to a read-aloud, or
listening to a text in a listening center, provide student with a story

element recording sheet.

2. Student writes the title, author, and illustrates the story elements.

3. Write a sentence for each section if applicable.



-
_

Important Events
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Comprehension

Identify Details in Text

1. After reading an independent text, listening to a read-aloud, or
listening to a text in a listening center, provide student with a 6” X

18” construction paper strip, divided into four sections.
2. Student writes or illustrates the topic in the first square.

3. Write or illustrates the important facts from the story in the next

three sections.

Comprehension
Identify Details in Text

1. After reading an independent text, listening to a read-aloud, or

listening to a text in a listening center, provide student with a train

graphic organizer.

2. Students writes or illustrate the main idea and supporting details

in the text.

3. Extension — Complete Venn diagram or cause and effect graphic

organizers.
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/ What happened?

-

/ What happened?




Fluency



Letter Name/Sound Fluency Benchmarks
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Date Letter Name Letter-Sound
Fluency Fluency

Fall 11 Not Tested

Winter 30 17

Spring 46 33




Letter Name/Sound Fluency Chart
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List1

1.  the
2. to
3. and
4.  he
5. a

6. 1

7.  you
8 it
9.  of
10.  in
11.  was
12.  said
13.  his
14.  that
15.  she
16.  for
17.  on
18.  they
19.  but
20. had

List2

I. at
2. him
3. with
4. wup
5. all

6.  look
7. 1s

8.  her
9.  there
10.  some
11. ~ out
12. as
13.  be
14.  have
15.  go
16. we
17.  am
18.  then
19.  little
20.  down

Dolch Sight Word List Assessment

List3

I.  do
2. can
3. could
4.  when
5. did

6.  what
7.  so
8. see

9.  not
10.  were
I1. ~ get
12.  them
13.  like
14, one
15.  this
16. my
17.  would
18.  me
19.  will

20. yes
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List 4

1.  big
2. went
3. are

4.  come
5. if

6.  now
7.  long
8 _ mno

9.  came
10.  ask
11. ~ wvery
12 an
13.  over
14. your
15.  its
16.  ride
17.  into
18.  just
19.  blue
20. red



Name

A Scale for Assessing Fluency

Level

1l Rate

Rate refers to the pace at which the reader moves through the text. An appropriate rate moves

along rapidly with few slow-downs, stops, or long pauses to solve words. If a reader has only a few
short pauses for word solving and picks up the pace again, look at the overall rate. The pace is also
appropriate to the text—not too fast and not too slow.

1

2

3

4

Almost no evidence of
appropriate rate during the
reading.

Very little evidence of
appropriate rate during the
reading.

Some evidence of
appropriate rate during the
reading.

| Almost all the reading

evidences appropriate rate.

A Phrasing

Phrasing refers to the way readers put words together in groups to represent the meaningful units
of language. Phrased reading should sound like oral language, although more formal.

1

2

3

4

Almost no evidence of
appropriate phrasing
during the reading.

Very little evidence of
appropriate phrasing during
the reading.

Some evidence of

appropriate phrasing during
the reading.

Almost all the reading is
appropriately phrased.

3 Intonation

Intonation refers to the way the reader varies the voice in tone, pitch, and volume to reflect the
meaning of the text—sometimes called “expression.”

1

2

3

4

Almost no variation in
voice or tone (pitch) to
reflect the meaning of the
text.

Very little evidence of
variation in voice or tone
(pitch) to reflect the
meaning of the text.

Some evidence of variation

in voice or tone (pitch) to
reflect the meaning of the
text.

Almost all the reading is
characterized by variation
in voice or tone (pitch) to
reflect the meaning.

‘S Pausing

Pausing refers to the way the reader is guided by punctuation (short breaths at commas; full stop at
ending punctuation or dashes). Pausing also refers to how the reader uses the way print is organized
on the page (line layouts, paragraphs, etc.)

1

2

3

4

Almost no pausing to
reflect the punctuation
and the meaning of the
text.

Very little pausing to reflect
the punctuation and
meaning of the text.

Some pausing to reflect the
punctuation and meaning of
the text.

Almost all the reading is
characterized by pausing to
reflect the punctuation and
meaning of the text.

Ll Stress

Stress refers to the emphasis readers place on particular words (louder tone) to reflect the meaning

as speakers would do

in oral language.

1

2

3

4

Almost no stress on
appropriate words to
reflect the meaning of the
text.

Very little stress on
appropriate words to reflect
the meaning of the text.

Some stress on appropriate

words to reflect the
meaning of the text.

Almost all the reading is
characterized by stress on
appropriate words to reflect
the meaning of the text.

Provide an overall assessment of fluency below:

(@ Integration

Integration involves the way the reader consistently and evenly orchestrates rate, phrasing, pausing,

intonation, and stress.

1

2

3

4

Almost none of the reading
is fluent.

Very little of the reading is
fluent.

© Gay Su Pinnell and Irene C. Fountas. May be copied for single classroom use only.

Some of the reading is
fluent.

Almost all of the reading is
fluent.




Using the Scale to Assess Fluency

Find a readable text for the student, one that he or she can read with over 95%
accuracy.

Decide whether you want to assess the first or second reading.

Provide a brief, standardized introduction to the text.

Ask the student to read a significant portion of the text aloud; or have the student
read the text once in full and then read it aloud for the second time.

Follow along as the student reads, using your own copy of the text, and marking
errors.

Check the reading for accuracy—noting whether it is above 95%.

Use the rubric to rate the reading along the first five dimensions.

Make an overall assessment of the students’ fluency—dimension 6 which refers
to integrating the first five factors.

Repeat the assessment for a group of students.

Analyze reading fluency to determine what students are doing and not doing.

Plan small and large group instruction to address areas of need.

© Gay Su Pinnell and Irene C. Fountas. May be copied for single classroom use only.

Heinemann
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Fluency — Letter Recognition
Speedy Alphabet Arc

1. Provide student with an alphabet art, a set of uppercase letters,

and a timer.

2. Student sets the timer for one minute. Chooses a letter, names it

and places it on the alphabet arc.

3. Continue until the timer goes off. Count how many letters were

placed.

4. Repeat to increase time.
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Fluency — Letter Recognition
Speedy Alphabet Cards
1. Provide student with an alphabet cards and a timer.

2. Students places the cards in a stack and sets the timer for one

minute.

3. Turn over a card, if it can be correctly identified, student places
it in a discard pile. If not, the card is placed at the bottom of the

stack.

4. Continue until the timer goes off. Count how many letter cards

were identified.

5. Repeat to increase speed and fluency.
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Fluency — Letter-Sound Correspondence
Fluency Wheel

1. Provide student with letter wheel spinner (with targeted letters),

cup, counters, and timer.

2. Student sets the timer for one minute, spins the spinner, says the

letter sound, and puts a counter in the cup if the letter sound was

known.

3. When the timer goes off, count how many letter sounds were

identified. Repeat to increase speed and fluency.






522

Fluency — Letter-Sound Correspondence
Letter Flash

1. Provide student with upper and/or lowercase letter cards, yes

and no header cards, recording sheet, and a timer.

2. Student places the letter cards face down in a stack. Place the
yes and no header cards beside each other. Set the timer for one

minute.

3. Student turns over a letter card, says the letter, and names its

sound.

4. If the letter and sound was identified, place the card under the
yes header card. If it was not identified, place it under the no

header card. Continue until the timer goes off.
5. Graph the number of cards in each pile.

6. Repeat to increase speed and fluency.






Yes No Yes No Yes No

Round 1 Round 2 Round 3
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Fluency — Words
Speedy Rime Words

1. Provide student with a word sheet, graphing recording sheet, and

a timer.

2. Student sets the timer for one minute and begins reading the

words on the rime sheet. Continue until timer goes off. Record the

number of words read correctly.

3. Repeat to increase speed and fluency.



-at -1n
cat pin
bat tin
hat win
rat bin
mat fin
fat chin

-an -1t
pan bit
fan sit
can hit
man fit
tan I1t

ran pit
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dot
cot
lot
not
hot
pot

ap
cap
lap
nap
map

tap
gap



hop
top
mop
pop
shop
stop

bug
hug
dug
rug
tug
jug

527

Tip
SIp
tip

hip
lip
dip
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Fluency — High Frequency Words
Read it Quick

1. Provide student with a stack of targeted high frequency word

cards, a recording sheet, and a timer.

2. Student places the high frequency word cards in a stack and sets

the timer for one minute.

3. Turn over the first word card, if the student can read the word,

place it aside. If the word cannot be read, place it under the stack.

4. Continue until the timer goes off. Count and record the number

of words read correctly.

5. Repeat to increase speed and accuracy.



Words Correct Per Minute
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lst tI'y

words per minute

2nd tI'y

words per minute

3rd try

words per minute

4™ try

words per minute

Sth tI'y

words per minute
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Fluency — Reading
Tape-Assisted Reading

1. Provide student a book at their independent or instructional
reading level and a tape recording of the book.

2. For the first reading, student listens to the story, pointing to each
word as the reader reads it.

3. Next, the student tries to read with the tape. Reading along with
the tape should continue until the student can read the book
independently, without the support of the tape.
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