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Aostract:

The develooment of the infant from birth to four years will
approximately varallel the stages of developmant of th2 profoundly
retarded children enrolled in the Development Centers for Handicapned
Minors (DCHM) in California. The retarded child is a humen being and
may be assumed to have the same basic equipm2vit as the normal child,

If we expand and prolong the develovmental stazes of the normal child we
will be able to lead the DCHM child through these stazpgzs in slow motion
to insure progress.

To develor 2 currizculum, an assessment of the ahilities of the
child was nscessary. A screening device was designed to measure the
development of the child in four zreas -- Gross Moter, Fine Motor,

Social, and Tanguage.,

Skills leading toward ambulation were included in the Gross Motor
arsa; skills leading toward manipulation of objects in snace ware included
in the ¥ine Motor area; cskills leading toward independent living were
inecluded in the Social area, while skills lezding te imdrovement in commun-

iecation were included in the Lancuagze area, Tasks in the Socizl area were

)..

divided inte sub-grouvs of social irteraction, feeding

o

>, dressing, and
toileting. Lanpguage included twe sub-grouns -- Recentive Langusze and
Expressive Language

(Over 800 tasks were reviewad from 18 sources, Thrae hundred and
fifty-nine tasks were finally chosen on the bhasis of criteria established.
The tasks were to be obgervable, describahle, and d=velopmer.tal, The
tasks were then arringed into areas mentioned above and then into levels
of develovment, Twenty-two levels of develorment were necessary to show

the progress of development sufficiently to be useful in the DCHM,




The tasks were orginized so that the teacher could determine the
develormental level of the child with very little demand on the child,
Most of the assessment could be done by observation or with knowledge
of the child already possessed by the teacher, A card for recording
the progress aznd the assessment of the child was designed that would
2lso give the teacher a graphic picture of the level of the child and
would also keep an ongoing recurd of the progress of the child with
little interruption of the normal acuivities in the classroom.

Each of the 359 tasks was listed on a separate 5x8 Activity Card.
Bach Activity Card included the abbreviated description of the task,
the area, the level, and 2 thres character code designed for that task,
Under this information, a hehavioral description of the tasks was given,
Next, the tasks expected at the next lavel were listed, and then
suggested classroom activities asscciated with the naxt level were given.

The Activity Card was designed so that when a teacher cbserved a new
behavior in 2 child, he could refer to the card file to note the level
and area of the behavior and plan lessons or activities accordingly.
A Gestalt of 211 tasks is included in the Appendix.

The tasks selected were from racognized sources and heczuse of this,
no effort was made to standardizas the results, There were three purposes
for this study: (1) To provide a tonl for the teachers in the DCHM that
would allow them to look at the devalopmenta] levels of the children;

(2} To assess *he functicming level of the children; and (3) To provide
information z2bout the curriculvw suits*le for the various levels of

development.,
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CHAPTER I

INTRODUCTION

Recent developments in the State of Califormia pertaining to the
care of the profoundly retarded child have had an impact on education
rrograms throughout the State. Until 1957, a profoundly retarded child
was placed in a State Hospital for total care. Because of the strain
on the family as well as the cost of institutionalization, the State
Legislature authorized a pilot program to study the results of placing
these children in a Day Care Center for the Handicapped. The study
indicated that much more could be done with these children if they were
kept at home and given specialized training in the Day Center. About
20% were transferred to higher programs such as T.M.R. at the end of
the year. Less than 1% were transferred to State Hospitals. (Cole:
Unpublished dissertation - 19T1)

In 1667, legislation was passed that established the present
Development Center for Hendicapped Minors (DCHM) program. It recognized
the benefit of the program to the family as well as the benefits to the

child.

"16645.1 The purpose of the Legislature in enacting this article
is to continue these development centers for physically handicapped and
mentally retarded minors having successfully demonstrated that thnere is
a need for such facilities to help these children from an early age,
that such development centers prevent the breakup of homes through
respite from continucus ol hour caere of severely handicapped minors,
that such development centers effectively relieve parents to engage in
work, that the centers reduce significantly the demand for institutional
placement, and that the centers are accessible ©o families without

causing the physical dislocation of minors from their families.” (Bd.
Code. Calif.)

Developmenﬁ Centers became the responsibility of the school districts

requesting such centers and the programs became the responsibility of
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the Special Education Department of the District.

At the present time there are 54 centers in California located in
39 school districts or County offices with a total enrollmen of 1500.
(Report of Ccalifornisa State Department of Education to the Advisory
Board of the DCHM - Feb. 15, 1972, Palm Desert, California.)

With the enactment of the DCHM program, the care and training of
the retarded became the responsibility of the educator rather than the
medical profession. This responsibility created a need for the educstor
to develop new skills and a new curriculum in the area of the profoundly
retarded.

Workshops, institutes and other planning sessions for the perscunnel
involved in development centers were conducted by the Californis State
Department of Education in cooperation with the University of California
at Santa Cruz in an effort to introduce personnel to the techniques
utilized in training the profoundly retarded. These workshops were
primarily concerned with behavior modification and Drescribing
Individual instruction. These workshops were successful in that
personnel returned from them with skills in mudifying bizarre behavior,
helping a child feed and dress himself, and cther skills requiring a
one~to-one relationship. Some system of behavior modification is
presently used in 90% of the centers (survey reported to the Advisory
Board, February 15, 1972, Palm Desert.)

£ducators found that through these techniques, they had control of
the individuals in the class well enough to begin to deviate from the
cne-to-one instruction and begin to expand to small group instruction.
They found they must plan a program for the group that would be meaning-

ful and in keeping with the general plan of individualization. The time

-2-




spent in group activities was many times as great as that spent n
individusl instruction -~ hence the child benefited greatly when
groap instruction was coordinsted with the individual instruction.

Group activities provided the child with the opportunity to
cbserve his peers in the successful accomplishment of tasks and through
this observetion, to learn through imitation.

A program for small groups must be carried out by elther the Permit
teacher or the attendant, since one of them would be working with an

individual and the other with the rest ¢f the class. A planned program

of activities necessary for the development of the child direectly related
to the child's abilities will hasten the success of his individualized
Program.

Statement of Problem:

A curricvlum is urgently needed for the Development Centers for
Handicapped Minors. As with any curriculum, it should be based on a
theoretical background. It should include a method of determining the
functioning level of the children enrolled. It should include a
suggested program based cn the funciioning level of the children.
Finally, it should provide for an cngoing measurement of the program.

A curriculum must be based on & theory of learning and requires a
knowledge of the levels of functicning of the children involved. To
be effective, the teachers involved in working with the curriculum mist
be knowledgeable of the curricula, and lastly, there must be a method
of measuring its effectiveness. There has been nt curriculum for the
DCHM other than that of individualized instruection. There has been no

program for training of teachers tc work with groups of profoundly

retarded children. There has been no effective method to measure the




levels of functioning of the profoundly retarded child.

At the December 15, 1970 meeting of the Advisory Board of the
DCHM's, after visiting many centers, Chairmen Allan Teodter stated:
"While there is high dedication on the part of the staff, msny did not
have a good concept of what their base-line gecals for the children
really were, and that they were approaching their tasks with good
intentions but with lack of structured programming.” (Minutes of

meeting, December 15, 1970, State Building, San Francisco.)

Purpose of the Study:

The purpose of this study is to place a useful tool in the hands of
an adnlt who is in charge of a group of children enrolled in a DCHM
program in California. This tool will zid the adult in the assessment
of abilities and inabilities of the children. It will provide tasks
that are developmental in nature, cbservable in the normal activities
¢f the classroom and simple encugh to be described in behavioral terms.
The tool includes a method of recording successful accomplishments that
are meaningful to the adult but the recording will not be time consuming.

A cross-file reference of the tasks and their levels will be part
of this toocl. It will allow the adult to easily locate suggested class-
rooin activities that are correlated to the behaviors observed. This
tocl will allow the adult to gather information about a child that will
e egqually as meaningful as that gathered by a psychologist in a formal

testing situation.




CHAPTER II

Review of the Literature

History of the Development Centers for Handicapped Minors:

Society tends to codify systems of values and behaviors.
Individual behaviors that deviate from the mginstream of society's
"code" pose & challenge to society. Society tends to deal with
deviance in many wayes. The first attempts are usually to prevent or
correct the minor deviancy through education or admonishment. However,
extreme deviancy has often been destroyed or isolated; for example,
the death penaliy for extreme deviation has only recently been out-
lawed -~ and the issue is far from over. 1In ancient times the "idiots"
were thrown into the Eurotas along with the feeble. In modern times,
State Hospitals have been California'’'s way of isolating the retarded
child from the rest of society. But now, because of the high cost
of keeping such a child isolated, he i1s being sent back into the
comminity. It is ironic that the reason for the return to the
commnity is financial instead of humanitarian.

Regardless of the reason, society itself is in the process of
changing., The changes have manifested themselves in legislation from
the state level ~- to ask schqols to assist in furnishing an educa-
tional progrem for the profoundly retarded. According to a California
State Department of Education report, "A Third Report on Mentally
Retarded and Physically Handicapped Child Care Centers", Sacramento
State Printing Office, 196k, in December 1947, Mr. Z. Gullege,

Executive Secretary of the Joint Interim Committee on Educatiocnal




Rehabilitation of Hendicapped Children and Adults, requested the

State Department cof Rducstion to survey the number of mentally retarded
and physicelly handicapped children served in the regular child care
programs for the purpose of ascertaining the feasibility of establish-
ing centers for the profoundly handicapped child.

In July 1959, Senate Bill T4O appropriated $46,613 for the
operation and maintenance of four child care center pilot programs
for the handicapped children, ages 2 - 15. However, no school district
made formsl application becguse of the Bill's inadequate funding.

At the 1961 session of the Legislature, Senator Alan Short intro-
duced legislation which modified the parent fee schedule to conform
with the schedule of fees for regular child care centers, adjusting
the maximum family income ceiling for charging of fees, and doubled
the amount of aversgze hourly support from the State.

On July 26, 1651, the establishment of a pilot center by the
Stockton City Unified School Distriet was approved, and began operation
on September 15, 1¢61l. This pilot program enrolled five children.

Senate Bill 4L in 1965 brought additional modifications to the
program. The pilct status was discontinued and the continuance of the
centers was authorized. The centers operated under the new name of
Development Centers for Handicapped Minors, and the number of centers
authorized was increased to eight. Money was suthorized for these
centers with transreortation and consultant services provided by the
State.

As stated previcusly, a preliminary study of the original four
centers (Stockton, Cakland, Santa Clara County and Monterey County)

was made. Iv was found that 20 percent of the children were moving




into higher levels of training. Three children returned to regular
classes. Less than 7/10ths of one percent were transferred to State
Hospitals. This indicated that the more severely handicapped children
were staying home rather than being sent to an institution. In view

of these accomplishments; more centers and mcre funding were authorized.

Senate Bill 242 (1967) apportioned funds at $1.75 per hour, per

—

child for operation of the Development Center; allcted $675 per child
for transportation costs based on a £50-day year; established reason-
gble and uniform standards; deleced fees paid by varents; established
administrative procedures at the County level, and most important,
recognized respite for parents and the vrevention of the break -up of
homes as a legitimate purpose of the centers. (Cole: 1971)

The Education Code of California was revised to set up the

following guidlines:

"16645.2. The governing body of any school district or a county
superintendent of schools with the apprcval of the county board of
education is authorized to establish and maintain, upon the approval of
the Superintendent of Public Instruction, one or more development
centers for physically handicapped and mentslly retarded minors between
3 years und 21 years of age residing in, and in the custody of persons
residing in, the district or county. The governing body or councy
superintendent shall determine the hours, days, and months during
whichi the development center is to be maintained.”

"The establishment and maintenance of any development center for
physically handicapped and mentally retarded mincrs by ‘the county
superintendent of schools shzall be undertaken subject to the prior
approval of the county board of education, upon the application of
one or more school districts under his jurisdiction, and such estab-
lishment and maintenance shall he upon such terms and conditicus as
may be provided for in a written contract between the county superin-
tendent of schools and the governing body of any school distriet.”

The Californie Administrative Code, Title 5, sets the criteria

for eligibility.

"8103. Eligibility of Children for Admission. (a) The governing
board shall appoint an admissions committee consisting of at least




T4

three members. The following persons shall be memvers of the committee:

(1) A licensed physician,

(2) A perscn serving as the supervising head teacher of the

develnprent centerr for which the child is being considered

for admission.

(3) A person who is a psychologist hclding a credential
authorizing admission o a special program.

{(b) The admission of a kandicapped minor to a development center
shall be made upon the recomuendation of the admissions committee. The
continuance of the minor ir the program is subject ic periodic review
and recommendation of the admissions committee.

(¢) The determination of eligibility of a minor for admission to
a development center shall include examinations given by a psychologist
cr psychometrist and & licensed physician. A minor may be eligible if
11 of the following apply:

(1) He is found to be ineligitle for enrcllment in a regular
day class.

(2) He is found to be ineligible for enrcliment in a speciel
education program maintained, or authorized to be

maintained, by a school district or county superintendent
of schools.

(3) He is found to have one or more of the following conditions:

(A) sSerious impairment of locomotion;
(B) Severe orthopedic condition;

(C) oOther severe disabling conditions which have as their

origin mental retardation and/or thysical impairment;
(D) severe mental retardation.

(4) oOne criterion for eligibility for admission to a development
center iz the ability of the minor to participate in at least one

aspect of the program without danger 4o himself or others in the
performance of daily activities."

Society is to be applauded for finding ancther solution to the

vroblem of what to do with the mentally retarded other than destruction

or isclation.

Developmental Theory:

A child knows his environment by the way his environment actis on

nis sensory receptcrs. His sensory receptors send the sensation

received thr..gh the environment over pathways to and from the brain,




thus the environment is essential to learning. The development of

the brain is the result of the interaction of the brain with its
environment. The brain receives a message from the senses in little
bits and pieces of information and processes and integrates the
messages in such a way as to form a picture in the brain that will
result in a unified response. For example, a child will learn to
discriminate between two objects in order to select the one that gives
the most pleasure. He learns to tell objects apart on the basis of
their history of providing satisfaction. Woolman (1955, p. 131) states
that "Behaviors which produce the greatest amount of need-satisfaction
per unit of energy expended tend to perseverate; these ultimately
attain fairly stable behavioral equilibrium and directly reflect the
most efficient Pehavioral modes.” From this we can see that the

child begins to explore his environment through the random movements

of his Tody -- perhaps as a result of reflexes or as & result of
tension. As these random movements produscs vrtisfaction or a reduction
of tension, the child will tend to try to »« ~uduce them. The pathways
to the hrain are thus initiated through random movements of the hody -~
the adaptive acticn that spawned the mind was, in turn, dependent upon
sensory input.

Getman (1965), an optometrist, presents his theory of development
as a network of beads, each bead having e unique characteristic. His
first row of beads are labeled "the innate response system," which
includes the startle reflex, The tonic neck reflex, ete. Tach
subsequent row is another system built on the prececing row. The

lmplication of this theory is that the reflexes form the initial

learning situation and subsequent learning is dependent upon the




preceding system. Piaget (¥lavell, 1962) agrees that therc are
reflexes -- and the ones listed by Getman -- upon which intelligrace
depends. He only argues that the crzanism does not passively receive
the external stimili but +that the organism actively seeks the experience
that is necessary for maturation to taxe place. Maturation does not
happen just because we grow older. We start with what is essentially
a vegetable with reflexes znd build an active, exploring intention-
directed and distinctly humen being.

Other authorities on learning do not disagree with the conecept
that learning begins in the central nervous system and is built on the
reflexive action of the infant. Ayers (1965) theory is based on the
input to the brain by acticns rather than a stress of reflexive action.
She dces not discount the environmental infiuence. However, she is
more concerned with the internal integraticn of sensory input. She
says, "The environment within which the human being functions becomes
known to him by its acting uvon his many sensory receptors. ‘ine
cairtrally located brain receives all of the isclated elements of
information ~nd processes them in such a manner that the organism has
the total picture and is atle to emit a unified response. It is the
function of the central nervcus syster: to filter, organize, and
integrate the mass of sensory information so that it might be used for
the development and execution of the brain's function., One of these
functions is learning.” (7. 43)

D. 0. Hebb's (1965) thecry of the development of intelligence
concerns the transmission of electrical impulses from one part of the

nervous system to another cver pathways which become increasingly

integrated in the course of experience as they are used over and over
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in orderly fashion. Hebb's statements are similar to those of Getman
and Ayers as relates to the learning process and only differs with
Piaget in that he does not siress the active participation of the
organism in the integration. Hebb stresses that when a particular
sensgtion is experienced over and over, some of the cortical cells
witkin the brain begin to be organized into a single corresponding
functional unit called a cell assembly. A single perceptual
experience will cause a large number of these cell assemblies to be
activated. He attributes the inefficient learning of an infant to
the lack of control over a large number of cell assemblies. The
cells mst hecome integrated with each other so that they produce
dependab.ie precepts which are like firm building blocks upon which
other precepts can be built. Iearning, then, grows from cell
assenblies to a "phase sequence" and then to a "phase cycle.” These
phase cycles integrate sensations through a variety of receptors
pathways permitting more and more complicated and organized percep-
tions. Thus as a human being grows more and more mature, learning is
faster and faster.

Hebb's theory, along with the other studies thu: far, indicate

that if learning starts in the reflexive movements of the child and

develops over pathways, stages, afferent and efferent flows, or "beads,”

the process must be based on the continual, orderly, repetitive, and
rhythmic patterns, building each concept or task on the firm base
established by previous patterns.

Buhler (1929) states that any organism with plastic and adaptable
systems such as a human being have to perfect themselves by practice.

A child experiments with things, looks at them, smells them, and does




everything with them to get to know them better. He is perfecting

his sensory-motor process and is learning to match sensory data with
motor data.

Kerhart (1965) develops his theory along the same lines as cthers
in that the development begins with the reflexes and builds on themn.
The movements become more integrated with practice and allows the
infant to move purposefully and smoothly rather than haphazardly and
restricted, The child begins to develop balance bhecause of the control
he begins to have over his muscles and because he is able to function
more effectively in this position . He is able to explore space and
develop and understanding of his body -- where it is, how it moves,
and what space it occupies. This is the result of the input derived
from body movement and movement exploration. This provides us with
interceptive feedback data -~ vestibular, kinesthetic, and tactual.
Kepha:t (p. 90) insists that "a stable body schema depends upon the
sequential development of an integrated motor awareness to which other
sensory schemata (haptic, visual, auditory, etc.) are subsequently
matched.”

The develepment of a profoundly retarded chilid is similar to the
develovment of the "normal® child. The retarded child might be eassumed
to have the same basic equipment as the "normal" child. Each child
comes into this world with a basic set of inherent characteristics
that he rust have in order to helong to the species homo sapiens. Thus
the development of the retarded child may be different in that he
develops at a slower rate, but reaches his maximum capacity at about the
same chrcnological age as the normal person. If the above premises

are true, we must expand and prolong the developmental states and
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lead the profoundly retarded child through these stages in slow motion
in order to insure progress.

Herman H. Spitz (1963), in comparing retardates versus normals,
states that retarded take longer to induce changes in cortical cells.
Once stimuli are induced and the cortical cells modified, it takes
longer for these cells to return to their previcus state. Further, in
retardates, once the stimili induces a change in the cortical cells it
is more difficult and takes a longer time to switch stimuli away from

these particular cell traces or current patterns and form new, or

different traces or patterns.

Development Scales:

The two main sources of information on early development of
infants and young children are biographies and developmental studies.
Tiedemann, as noted in Kenna et al (1970), is credited with the first
biography; Derwin, Taine, Champneys, Preyer and Moore, all in the late
1800's also putlished biographies of their own children. Biographies

dropped in popularity when the use of more scientific methods became

the vogue. Piaget (1936, 1937 and 1945) has been the only prominent
person to write about his own children in recent times. FKach biographer

saw his child in a different light -~ some saw their child as a young

philosopher {Moore), some as a miniature adult (Taine), and some
attempted to give unbiased reports of their child (Piaget). Biographies
were not subject to detailed analysis of their content but they did
contribute mich information concerning the emotional representations

and problem solving techniques that are not possible through momentary

observations and the establishment of early tasks.
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Developmencal studies began with Binet (1907) with his initial
work on intelligence testing. He included tasks for the very young
(such as following a lighted match) but eliminated this teask in his
later revisions. Kuhlmann (1912) revised the Binet to include tasks
at the 3, 6, 9, 12, 18 and 2l months level. The difficulty in
administering and scoring caused this revision to fall into disuse
after the Stanford revision was published.

Wechsler published his intelligence tests for adults and began to
revise his scales downward until 1967 when he published the WPPSI --
Wechsler Preschool and Primary Scale of Intelligence. He did not
provide tasks below the age of four years. He felt that it is not
possible to measure the "global intellectual capacity' at any younger
age.

Arnold Gesell (1925) published the first scale of infant behavicr.
This was based on cbservations at the Clinic of Child Development of
the School of Medicine, Yale University. Infants and young children
were studied with parental cooperation, in the home, in well baby
clinics and in the service division of the Guidance Nursery at Yale
Clinic. This was perhaps the most exhaustive study ever made. Motion
pictures of the behavior of hundreds of children were made and studiled.
Scales were developed from the study of these pictures. Every scale
studied in this paper included either a reference to the Gesell
studies or tasks identical to tiose of Gesell. One of his (Cesell)
latest books "Developmental Diegnosis" (1962) is essentially a mamual
for the use of the Gesell Scales. Behaviors were given for the key
ages of 4, 16, 28, and 40 weeks, then also for the months of 12, 18,

24 and 36. The behaviors were divided into four catagories: Motor,
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Adsptive, Language, and Personal-Social. Developmental ages were
derived from the examiner's general impression of the infant's
responses and the age-level most characteristic of the response.

Psyche Cattell (1940) published the Measurement of Intelligence of
Infants and Young Children using many of the tasks of Gesell, particu~
larly in the Adsptive and Languege areas. The format of the scale is
similar to the Binet -- in fact the later tasks are directly taken from
(and attributed to) Binet. The tasks start at the 2 month level and
progress monthly to 12 months., The levels are two months apart to the
age of 24 months, then three months to 30 months. Each level consists
of five tasks.

The Bayley Scales of Infant Development (1969) were revised from
her origiﬁal scale published in 1933. This revision was standsrdized
on 1,262 children equally divided among 1% age groups, 2 through 30
months. This scale consists of 163 items on the Mental Scale and 81
items on the Motor Scale -- a total of 24k items. The mental Scale
was designed to assess sensory-perceptual acuities, and discrimina-
tions; the early acquisition of "object constancy", memory, learning,
and problem-solving ability; vocalizations; and the early evidence of
the ability to form generalizations and classifications. The Motor
Scale is designed to measure the control of the body. The original
design called for fourteen age levels from 2 to 30 months at the ages
of 2, 3, 4, 5, 6, 8, 10, 37 15, 18, 21, 24, 37, and 30.

Bayley recommends the use of age equivalence for scales measuring

the retarded or other exceptionel child. The age equivalence are given

in months based on the aversge success of an age for that particular

item. The ages were averaged resulting in an age norm in tenths of




months. Each item is assigned an age level -~ that is the arithmetic
mean of the ages of subjects successfully passing that item. The range
of ages of the subjects for that item is also given. For example:
the tasks Mid-line skill requires child to bring hands together at mid-
line. 'The average age for this skill is 9.7 months with a range from
7 to 15 months. (It was assigned in the scale presented in this paper
to 10 months.) The Bayley Scales represent probably the most com-
prehensive standardized study made of scales for infants. It reguires
from 45 to 90 minutes to administer. y

Frankenburger and Dodds develcoped the Denvef Developmental Screen-
ing Test (1969) for use in assessment of children from one month to
six years. It was designed to be simple to administer and easy to score
and interpret. It was divided into four areas: Gross Motor, Fine Motor,
Personal~Social and ILangusge. Many of the items could be scored by
observation of the teacher or the parent. The format of the scale is
ideal in many respects -- it provides a profile for an individusl child
that will indicate the area and the level in which the child is
functioning. It will also allow for comparison of the deviation from
the norm. The major objection is in the lack of items in the lenguage
ares and the lsck of a definitive measure. Each task is represented
by a bar. The length of the bar varies according to the range of ages
of children showing success at that task. The left end of the bar
indieates the level at which only 25% of the children were able to pass
the task. The right end of the bar indicates the level at which 90%
of the children were able to pass the task. This is commendable for
interpretation to the parents to indicate the range, but when it is

required that a developmental age be reported, it is difficult to
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obtain. TFor example: The item "Separates from Mother Fasily" indicates
that 25% of the children tested passed at 23 months while it was not
until 57 months were 90% able to pass -- a span of 3% months.

Edgar Doll (1947) developed the Vineland Social Maturity Scales.
It consists of 8 catsgorical designations with 117 items. "Each item
is conceived as representing a general growth in social responsibility.”
The value of the items is determined by the extent to which they reflect
independence in personal activities. The items are arranged in order
of average age norms. The age renge is from birth to 35 years. The
categories are: Self-help general, self-help eating, self-help dressing,
self direction, occupation, commmnication, locomotion, and socialization.

Ttems from other sources (Lillywhite, Illingsworth and others)
were used in this vaper when the items suggested had not already been
selected. For example, Tllingsworth mentioned tasks of pulling a
wheeled toy at 18 months. Neither Gesell, Bayley, Doll or Cattell
mentioned that task specificelly. Since it was a task that was observ-
able, describable and developmental, it was used in this paper.

Appendix I gives a breakdown as to the number of tasks and their

sources selected from the literature and used in this paper.
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CHAPTER ITII
Procedure
To provide a useful tool to the teacher in the Development Center
for Handicapped Vinors involves three concerns: (1) There must be a
method of evaluating the functioning level of the child; (2} There must
be a simple method of plotting the progress of the child; and (2) There
must be classroom suggested activities for the teacher to follow. All
of these must be arranged and organized so that the time spent in the
assessment, plotting the progress, and the activity planning are at a
minimum, This project was designed to develop tools related to the
three concerns listed above.
"There is no short cut to developmental assessment. It can only

be done against a thorough knowledge of the normal and of variations

of the normal. It must be based on a careful detailed history, physical
and developmental examination and interpretations of the findings against
the background of kmowledge of the difficulties of predictions.”
(I1lingsworth 1962, p. L0}

The assessment of the.functioning level of the profoundly retarded
child is important because it is believed to be actually detrimental to
the child to start training if he is not ready, or if the level of train-
ing exceeds his developmental level. (Flory 1957 - Kuglemass 195kL)

The Evalnation Instrument

Four functional areas of development were considered: Gross Motor,
Fine Motor, Social, and Lsnguage. Most normal activities of daily
living fell within these four areas of development. Tasks from these

four areas were selected from 18 sources: either existing scales such as




the Gesell Developmental Scales, the Cattell Measurer:-nt of Intelligence

of Infants and Young Children, the Bayley Scales of Infant Development,
or the Vineland Social Behavior Scales, or from other experts in various
areas, such as Ayers for perceptual motor, Benberg for daily living
skills, Lillywhite for language, Binet for tasks in fine motor, Cratty
for gross motor, Illingsworth for social living, even to a tape record-
ing obtained from & visiting therspist who had no record of the person
speaking, only that the tape was of the cries of retarded infants
comparing those cries with the cries of the normsl infant of the same
age. Over eight hundred tasks were reviewved.

Tasks whose ultimate goals were ambulation were placed in the
Gross Motor area. Tasks whose ultimate goals were skills necessary for
socilal interaction as well as self-help skills leading toward
independence were placed in the Social area. Tasks whose ultimate goals
were commnication -- verbal as well as non-verbal--were placed in the
Language area. There were sonme tasks remaining that were in a grey
ares between Gross Motor area and the Social area that led toward
success in both areas. These particular tasks required the manipulation
of objects in space and the development of skills in eye-hand coordina-
tion. These tasks were placed in the Fine Motor area. The tasks which
could be listed under each functional area were relatively specific and
independent for each function; therefore over-lapping of tasks among the
functicnal areas was minimgzed.

Tasks were arranged in order of progression into levels of
development of the normal chiid and into the areas mentioned above.
DPuplications of tasks and conflicts as to the developmentel levels were

apparent. Both concerns were resolved in the following manner: Tasks
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from Gesell were used for prime consideration because of the length and
depth of his study. It was also noted that many of the other sources
quoted from or duplicated tasks from the Gesell studies, Tasks from the
Bayley Scales and Cattell Scales were the next main consideration because
their respective scales included tasks in the earlier levels of develop-
ment and their scales were standardized. Tasks from the remainder of
sources were used where their tasks were supplemental to tﬁe sources of
Gesell, Cattell and Rayley,

Tasks vwere listed for each month from one to forty-eight months,
but a close study indicated fewer levels were needed than originally
planned, Tasks in the later monthks were relatively few, Since the
primary purpose of this study was to provide tasks in developmental
order, the assigmment of tasks to levels equal in months to the normal
child was not binding., The levels were to be points of reference only.
A decision was made by the author to label the levels in incorements of
one month for the first twelve levels; incremsnts of twe months for
the next threes 1levels; increments of three months for the next four
levels: znd increments of six months for the last three levels, This
resulted in 22 levels, labeled 1, 2, 3, b, 5, 6, 7. 8, 9, 10, 11, 12,
1, 16, 18, 21, 2L, 27, 230, 26, L2, and L8 months, Tasks were adjusted
intn these 22 levels,

A structure of the screening tool wes designed consisting of 24
tasks for each of the 22 levels -- a vossible total of 528 tasks., The
2li tasks were divided into S tasks for the Gross Motor area, 5 for the
Fine Motor area, 6 for the Social area becanse this area included
tasks in feeding, dressing, toileting, and gzeneral soecial skills

nerassary for daily living; and 3 tasks for the Lanpguage area -- four
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tasks each for Receptive Langusage and Expressive Language.

Tasks were finally selected on the following criteria: (1) They
mist be observable by the teacher; (2) They mist be described in
behavicral terms; (3) They must be development:l in nature -- that is
they mst be dependent on or lead to another task. They were also
selected on the basis that they would allow the t=acher to observe and
record the successful accomplishment of the task in an informal manner.
No task was selected that would require the teacher to assume the role

of a psychologist and require the child to perform the task on command.

The Activity Card

Each task selected from the eighteen sources was assigned to an
area and a level, and each task was stated in observable behavioral
terms. The description of the task was usually rather lengthy, and tc
assist in quick identification, the description of each task was
sbbreviated to two or three words. A 5" x 8" Activity Card was made for
each task in which the abbreviated form of the task, the area, the lerel
and a three character code assigned to that task was listed on the top
line. The statement of the task in behavioral terms was entered on the
second line. The three character code consisted of a Capital letter, G,
F, S, or L, corresponding to the areas Gross Motor, Fine Motor, Social
or Iangusge; a number corresponding to the level of development, and a
small letter corresponding to the particular task in an area. For
example: a tesk coded "F 6 b" would refer to the Fine Motor (F) ares,
the 6th month (6), and the second task listed (b). The Activity card

was designed for quick reference when a new task was cobserved and to

asgist the teacher in quantitatively assessing the level of development

of the child. Teble I illustrates the card "F 6 b."
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Grasps ObJect if in Line of Vision Fine Motor Six Months

TABLE I

SAMPLE ACTIVITY CARD

jr=d

Observable Behavior:

When child sees object, will reach for and grasp that object.

Next Behavior:

a.
b.
c.
d.
e.

Eyes Iead

Secures Two Cubes

One Hand Approach

Pulls Peg from Peg-board
Thumb Opposition

Classroom Activities:

Y a.
: b.
. c.

| a.

g5t

ek e.

See F 5, Classroom Activity .
See F 5, Classroom Activity c.
See F U, Classroom Activity b.

Encourage pulling pegs from peg-boerd at this level. See F 12,
Classroom Activity b.

Hand puppets will increase thumb opposition as well as increase
the desire for language.
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Plotting the Progress

A scoring device in the form of a grid was developed in which the
2l rows provided for the 2l tasks in the four areas previouvsly mentioned,
and 22 colurms provided for the 22 levels. When the tasks were placed
in the appropriate areas and levels, there were still some levels at
which there were only a few tasks, It was decided to allow for the
full component of 2l tasks for each level and to i1l in the blank
levels at a later time when additional tasks would be observed. Flus
marks (+) were placed in the grid to indicate an absence of a task for
that area at that month level, It was felt that there were sufficient
tasks at each level and in each area to adequately describe the behavior
and assess the developmental level of the children in the Development
Center,

The grid (Table II) provides a graphic representation of the tasks
listed in this study. The teacher is instructed at the initial interview
to observe the behaviors of the child and solidly fill in the appropriate
squares, Developmental ages in each of the four areas are obtained by
noting the highest level at which tWwo or more tasks were completed,

The mean developmental age is obtained by finding the arithmetic mean
of the four areas., The only significance attached to the developmental
age is to report this figure to the state agency on the admission and
discharge form. (See Appendix vy,

The teacher is instructed to solidly fill in the appropriate
square of the task that was observed during the last formal evaluation,
When a new task is observed, the teacher is instructed to fill in the
appropriate square with the date of the observation. When the task is

observed the second time, the square is to be partially filled 4in using
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widely spaced lines. At the time of the third observation of the
successfully completed task, the square was to be completely filled
in with the widely spaced lines, O0Of course, if the task is never
observed, the square is left blank, This procedure allows the teacher
to keep track of the progress of the child on a regular basis and will
be a consistent reminder of the areas to be stressed for each child.
Table ITI illustrates a completed Progress Card.

Three hundred and fifty-nine tasks were finally selected that met
all the criteria listed., Chapter IV will list the results of this study
in a reproduction of the 359 cards containing the above information.
Appendix II contains the abbreviated tasks arranged in levels corres-
ponding to the developmental levels in months of the normal child, This
list will be used by the teacher in the initial evalvation of the child
because of its brevity. Appendix III contains the same 1ist of tasks
arranged alphabetically. Appendix IV contains the instructions to the
teacher for the use of the Progress Card. It was realized that when a
teacher observed the behavior of a2 child and entered the date of the
observation on the Progress Card, he would need to be aware of the next
behavior that would normally be expected and plan class zctivities
sultable for the next level., Reference to the activities card would
give him that information.

The classroom activities listed on the activity cards were the
result of many brain-storming sessions in which three highly skilled
teachers participated, Suggestions from four teachers who field-tested
the tasks, observations made by the author in visiting many of the

Developmental Centers in California through his work with the Area VI
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Administrators of Development Centers Committee, and the participation
of the Institutes held at Santa Cruz mentioned in Chapter II also
produced ideas incorporated in the activity cards.

The scoring device and the abbreviated listing of tasks were given
to four development centers in Southern California. A total of 120
children were "{ested" on the basis of the observation of the teacher.
The teachers felt the results obtained were of benefit to them in that
more tasks were given for the lower levels of development than previously
were available, The tasks at the higher levels were felt to be helpful
to the teachers in their planning activities for the children, Minor
modifications were made in the arrangement of the tasks so that the
recording would reflect the weaknesses and the strengths of the child
in certain areas, For example, a portion of the rows were designated
for certain tasks in the Social area specifically for skills related
to feeding, dressing, and toileting. Skills in receptive language
vwere separated from skills in expressive language so strengths or
weaknesses in these sub-areas would be more obvious. Some tasks were
eliminated as a result of the field testing because of the difficulty
in describing the tasks in cobservable behavior terms.

Instructions were given to the teacher to freely substitute the
stated task for a similar task equal in scope. For example: a task
was selected labeled "Licks an Ice Cream Cone." The intent of this was
to demonstrate tongue control -- a task necessary for the development of
speech; but whether the teacher saw the child licking an ice cream cone
or licking a sucker, or even saw the child sticking out his tongue at

another child (or the teacher), the task was demonstrated and should

have bheen recorded,




It is of paramount importance that the emphasis of this paper was
not to measure the ability of the child per se, but to give the teacher
a tool that would assess the level of the child and also give some
suggestions for activities suitable for subsequent levels of development,
It was also the intent to make this device a practical tool in the
sense that the time spent in evaluation and in planning was at 2 minimm
-~ a condition that many administrators and evaluators tend %o forget.
The teacher is still encouraged to use his own talents in creativity and
originality in plamming classroom activities., The material presented in
this paper is only suggested and can be modified and expanded to fit

individual centers and individual teachers needs,
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CHAPTER IV

THE RESULTS

This chapter contains the details of each of the three hundred and
fifty-nine tasks mentioned in Chspter III. BEach task is entered on a
5x8 card (reproduced for this paper two cards per page). The heading
for each card is the abbreviated description of the task, the area of
the task, the developmental level stated in terms of months of a normal
child's development, and a three-character code for quick reference to
the Progress Card. A complete description of the task, stated in
observable behavioral terms is under the first heading. Following this
description, tasks to be expected at the next level in the same area are
listed. The final entry is the suggested classroom activities associated
with the list of tasks at the next level.

The teacher will use this material in a number of ways. He will
be able to evaluate the functioning level of a child in the four areas
mentioned above. At the time of the evaluation he will be able to note
the tasks expected in the developmental sequence. On the same card will
be informetion that will enable him to plan a curriculum for the children
based on the needs shown. Finally, he will have these cards available
for checking the progress of the children through observaﬁ:ion of their
normal activities. For example, 1f the teacher observes a new behavior
of a child in the course of normal class activities, he will be able to
identify the behavior by checking the description of the behavior on
either,the Gestalt list or the alphabetical list (Appendix II or iII).
He will then refer to the Activity carde for complete iuformation in

terms of the developmental sequence. From the information contained




on the Activity Cerd, he will be able to plan appropriafe classroom
activities based on the suggested activities. He will also note the
code nunmber of the task and entér the date of the observetion in the

appropriate square on the Progress Card for a current display of the

progress of the child.




Crawling Movement of Legs Gross Motor One Month G

I+
R

Observable Behavior:

When on stomach and on hard surface, child will make alternating
movements of legs.

Next Behavior:

a. Begins to Lift Head
b. Holds Head Momentarily

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Head Drops When Held Gross Motor One Month G1lb

Observeble Behavior:

when holding at shoulder, remove support of head. Head will £all to
one side.

Next Behavior:

a. Begins to Lift Head
b. Holds Head Momentarily

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.
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Head Turns to Side Gross Motor

One Month g L c

Observable Behavior:

when child on table prone, he will turn head to free nose.

Next Behavior:

. a. Begins to Lift Head
N . Holds Head Momentarily

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Arms Flexed or Abducted Gross Motor One Month G 1l g

Observable Behavior:

When supine, arms will be folded across chest.

Next Behavior:

a. Begins to Lift Head
b. Holds Head Momentarily

Classroom Activities:

For behaviors below L4 months, activities are on a one-to-one basis.
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Hands Tight Gross Motor One Month Gle

Observable Behavior:

From birth to one month child will normally close hands like fists.
They will be normally open by third month.

Next Behavior:

a. Begins to Lift Head
b. Holds Head Momentarily

Classroom Activities:

For behaviors below L months, activities are on a one-to-one basis.

Begins to Lift Head Gross Motor Two Months

e
Y
i@

Observable Behavior:

Child raises head from table and holds for several seconds.

Next Behavior:

a. Head Steady
b. Crawls Prone
c. Cross Pattern Evident
d. Raises Chest

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.
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Holds Head Momentarily Gross Motor

fwo Months G _2_ 'p_

Observable Behavior:

when held in a standing position or held upright, head will be held
up momentarily.

Next Behavior:

a. Head steady
b. Crawls Prone
c. Cross Pattern Evident
d. Raises Chest

Clessroom Activities:

For btehaviors below i months, activities are on a one-to-one basis.

o 1. Head Steady Gross Motor Three Months

i
jw
o

Observable Behavior:

child in sitting position. Head remains erect without wobble.

Next Behavior:

a. Head lLag (some)

. Rolls Over

c. Head Up When Sitting

4. Arms in Unison, Swimming Motion
e. Sitting Position Preferred

Classroom Activities:

For behaviors below 4 months, activitles are on a one~to-one basis.
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Three Months

Crawls Prone Gross Motor

{2
Jw
|

Observable Behavior:

when on floor, will move legs in altermating motion.

Next Behavior:

a. Head Lag (some)

b. Rolls Over

¢. Head Up When Sitting

d. Arms in Unison, swimming Motion
¢. Sitting Position Preferred

Classroom Activities:

For behaviors below I+ months, activities are on a one-to-one basis.

Cross Pattern Gross Motor Three Months G §.S

Observable Behavior:

Very elementary alternating movement of arms and legs.

Next Behavior:

a. Head Lag (Some)

b. Rolls Over

¢. Head Up When Sitting

d. Arms in Unison, Swimming Motion
e. Sitting Position Preferred

Classroom Activities:

Tor behaviors below I months, activities are on a one-to-one basis.
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Raises Chest Gross Motor Three Months

Observable Behavior:

Child raises suprasternal notch 2 inches from tatle.

Next Behavior:

a. Head Lag (some)

. Rolls Over

c. Head Up When Sitting

d. Arms in Unison, Swimming Motion
e. Sitting Position Preferred

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Head Lag Gross Motor Four Mcnths

Observable Behavior:

when lifted from supine position by arms, some head lag is apparent.,

Next Behavior:

a. Mgy Lift Foot
b. Pulls to Sitting Position
c. Weight on Forearms

Classroom Activities:

a. Hold child in standing position and encourage walking motion.

b. FEncourage exercise that will strengthen arm muscles.
¢c. No activity.




Rolls Over Gross Motor Four Months

Qbservable Behavior:

While supine, child will turn from back to side.

Next Behavior:

a. May Lift Foot
b. Pulls to Sitting Position
c. Weight on Forearms

Classroom Activities:

a. Hold child in standing position and encourage walking motion.
b. Encourage exercise that will strengthen arm mscles.
c. No activity.

Head Up When Sitting Gross Motor Four Mcnths

Observable Behavior:

Head balanced while in upright position.

Kext Behavior:

a. May Lift Foot
. Pulls to Sitting Position
¢c. Weight on Forearms

Classroom Activities:

a. Hold child in standing position and encourage wallking motion.
b. Encourage exercise that will strengthen arm muscles.
c¢. No activity.
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Arms in Unison Gross Motor

Four Months

f2
1+
|

Qbserveable Rehavior:

When supine, arms move in swimming motion.

Next Behavior:

a. May Lift Foot
b. Pulls to Sitting Position
c. Weight on Forearms

Classroom Activities:

a. Hold child in standing position and encourage walking motion.

b. Encourage exercise that will strengthem arm muscles.
c. No activity.

Sitting Position Preferred Gross Motor Four Months

12
| =
jo

Cbservable Behavior:

Prefers sitting position so that he may see.

Kext Behavior:

a. May Lift Foot
b. Pulls to Sitling Position
¢c. Weight on Forearms

Classroom Activities:

e a. Hold child in standing position and encourage walking motion.
e . Enccurage exercise that will strengthen arm muscles.
¢. No activity.




May Lift Foot Gross Motor Five Months

Observable Behavior:

When held in a standing position, child may 1ift foot slightly.

Next Behavior:

a. Reaches Unilaterally
b. Weight on Hands When FProne
¢. BRears Some Weight When Stending

Classroom Activities:

a. Place attractive objects near child that will encourage reaching.
b. No activity.

c. Hold child in standing position.

Pulls to Sitting Position Gross Motor Five Months G 5 b

Observable Behavior:

With the support of exeminer's thumbs, child able to pull to sitting
position.

Next Behavior:

2. Reaches Unilaterally
b. Weight on Hands When Prone
¢. Bears Some Weight When Standing

Classroom Activities:

a. Place attractive objects near child that will encourage reaching.
b. No activity.

¢. Hold child in standing pcsition.




Weight on Forearms Gross Motor Five Months G5c¢c

Observable Rehavior:

When prone, most of weight on forearms - raising head.

Next Behavior:

a. Reaches Unilaterally
b. Weight on Hands When Prone
¢. Bears Some Weight When Standing

Classroom Activities:

a. Place attractive objects near child that will encourage reaching.
b. No activity.

c. Hold child in standing position.

Reaches Unilaterally Gross Motor Six Months

Observable Behavior:

child will reach with one hand more than the other.

Next Behavior:

a. Hands Very Active

. May Bear Weight on One Hand
¢, Sits on Floor With Support
d. Bounces with Enjoyment

Classroom Activities:

a. Place attractive objects arcund room to stimulate activity.
b. No activity.

c. Balance activities necessary toward walking starts in this
position. Encouragement in this area is essentisl.

d. No activity.




Weight on Hands When Prone Gross Motor Six Months

(Observable Behavior:

When prone, chest and upper part of abdomen off tuble or floor.

Next Behavior:

Hands Very Active

May Bear Weight on One Hand
Sits on Floor With Support
Bounces with Enjoyment

Classroom Activities:

a. Place attractive objects around room to stimlate activity.
b. No gctivity.

c. Balancing activities necessary toward walking starts in this
position. Encouragement in this area is essential.
c. No activity.

Weight on Feet When Standing Gross Motor Six Months

Observable Behavior:

When held in standing position, most of weight on feet.

Next Behavior:

a. Hands Very Active

b. May Bear Weight on One Hand
c. Sits on Floor With Support
d. Bounces with Enjoyment

Classroom Activities:

a. Place attractive objects around room to stimulate activity.
b. No activity.

¢. Balance activities necessary toward walking starts in this
position . Enccuragement in this area is essential.

d. No activity.




Hands Very Active Gross Motor Seven Months GTa

Observable Behavior:

When supine, hands very active in movement, ete.

Next Behavior:

a. Creeps on hands and Knees
b. Hand Preference
. ¢c. Sits on Floor Unsupported

Classroom Activities:

a. Place child on hands and ...ce¢s with atiractive object near by
to encourage movement.

b. No activity.

¢. Use rewarding activity to extend sitting positior to increase
proficiency in this area.

May Bear Weight on One Hand Gross Motor Seven Months GTD

Observable Behavior:

When prone, mey use only one hand to raise chest from table.

Next Behgvior:

a. Creeps on Hands and Knees
b. Hand Preference
¢. Sits on Floor Unsupported

Classroom Activities:

a. Place child on hands and knees with attractive object near by
to encourage movement.

b. No activity.

c. Use rewarding activity to extend sitting position to increase
proficiency in this area.
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Bounces With Enjoyment Gross Motor

Seven Months Q.I ]

Observable Behavior:

When held in standing position, bounces with pleasure.

Next Behavior:

a. Creeps on Hends and Knees
b. Hand Preference
¢c. Sits on Floor Unsupported

Classroom Activities:

a. Place child on hands and knees with attractive object near by
t0 encourage movement.
b. No activity.

c. Use rewarding activity to extend sitting position to increase
proficiency in this area.’

Sits on Ploor With Support Gross Motor Seven Months

|
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Observable Behavior:

Hands needed for support when sitting.

Next Behavior:

Creevs on Hands and Knees
b. Hand Prefercuce
c. Sits on Floor Unsupported

Classroom Activities:

a. Place child on hands and knees with attractive object near by
to encourage movement.

b. No activity.

c. Use rewarding activity to extend sitting position to increase
proficiency in this area.

3



Creeps on Hands and Knees Gross Motor Eight Months

i@
e»)
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Observable Behavior:

Supports self and moves about (forward or backward) on hands and knees.

Next Behavior:

a. Raises to Sitting Position
b. Crawls Backward
c. Sits on Floor - Recovers Balance

Classroom Activities:

a. Encourage child to chenge to sitting position by enticing him
with rewarding experience.
b. No activity.

c. When child is occupied with toy, in sitting position, gently push
him a little coff balance; he should recover balance.

Hand Preference Gross Motor Eight Months

162
joo
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Observeble Behavior:

Child reaches for and grasps object with the same hand five out of
six times.

Next Behavior:

a. Raises to Sitting Position
b. Crawls Backward
c. 8Sits on Floor -~ Recovers Balance

Classroom Activities:

a. Encourage child to change to sitting position oy enticing him with
rewarding experience.

b. No activity.

c. When child is occupied with toy, in sitting position, gently push
him a little off balance; he should recover balance.
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Sits on Floor Unsupported Gross Motor

Observable Behavior:

Able to sit alone.

Next Behavior:

a. Raises to Sitting Posiiion
b. (rawls Backward
¢. Sits on Floor - Recovers Balance

Classroom Activities:

Eight Months

GS8c

a. Encourage child to change to sitting position by enticing him

with rewarding experience.
b. No activity.

c. When child is occupied with toy, in sitting position, gently

push him a little off balance; he should recover balance.

Raises to Sitting Position Gross Motor

Cbservable Behavior:

Nine Months

Able to raise self to sitting position without help.

Next Behavior:

a. Pulls Self to Feet

b. Walks Holding On

¢. Prone tc Sitting and V.V.
d. Stands Momentarily

e. When Prone, Rocks or Creeps

Classroom Activities:

a. Pull on hands with aide pushing child to standing position.

adult participation in time.

b. Have children walk holding on to a chair or stool.
a stick or a rope. Give variety of experiences, over different

22

Lessen

Later give them

textured surfaces, between rungs of a ladder, on slants and on balance
beams with support. GCradually lessen the support.

¢. Daily exercise in this area is appropriate.
d. Allow individual time for this activity.

e. No activity.




Crawls Backward Gross Motor Nine Months

o
NO
o’

Observable Behavior:

Pushes more with arms snd hands than with fee, making himself go
backward.

Next Behsvior:

8. Pulls Self to Feet

b. Walks Holding On

c. Prone to Sitting and V.V.
d. Stands Momentarily

e. When Prone, Rocks or Creeps

Classroom Activities:

a. Pull on hands with aide pushing child to standing position.

Iessen adult partieipation in time.

b. Have children walk holding on to & chair or stool. Later give
them a stick or a rope. Give variety of experiences - over different
textured surfaces, between rungs of a ladder, on slants and on balance
besis with support. Gradually lessen the support.

c. Daily exercise in this area is appropriate.

d. Allow individual time for this activity.

e, No activity.

Sits on Floor ~ Recovers Balance Grcss Motor  Nine Months G9c

Observable Behavior:

When tilted, while sitting, has the ability to recover balance.

Next Behavior:

a. Pulls gelf to Feet

b. Walks Holding On

¢c. Prone to 8itting and V.V,
d. Stands Momentarily

e. When Prone, Rocks or Creeps

Classroom Activities:

a. Pull on hands with aide pushing child to standing position. Iessen
adult participation in time.

b. Have children walk holding on to a2 chair or stool. ILater give thenm
a stick or a rope. Give variety of experiences, over different
textured surfaces, between rungs of a ladder, on slants and on balance
beams with support. Gradually lessen the support.

¢. Daily exercise in this ares is appropriste.

d. Allow individual time for this activity.

e. No activity.
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Pulls Self to Feet Gross Motor

Ten Months G10=a
Observable Behavior:
Pulls self to feet at rail of crib or other object.
Next Behaviori
a. Strikes Doll
b. Standing, Lifts Foot
Classroom Activities:
a. The motion desired is similer to throwing. Demonstrate the
activity. Use object that makes noise when hit to rewerd.
b. Hold child's hands - walk him through the obstacle course.
Walks Holding On Gross Motor Ten Months G 10D

Observable Behavior:

Holds on with only one hand tc furniture or hands of adult.

Next Behavior:

a. Strikes Doll
b. Standing, Lifts Foot

Clgssroom Activities:

a. The motion desired is similer tc throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands - walk him through the obstacle course.




Prone to Sitting and V.V. Gross Motor Ten Months G1loc
Observable Behavior:

Pulls self from prone to sitting without help.

Next Behavior:

a. Strikes Doll

b. Stending, Lifts Foot

Classroom Activities:

a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.

b. Hold child's hands - walk him through the obstacle course.

Stands Momenterily Gross Motor Ten Months G104

Observable Behavior:

Stands unsupported for several seconds.

Next Behavior:

a. Strikes Doll
b. Standing, Lifts Foot

Classroom Activities:

a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
b. Hold child's hands - walk him through the cbstacle course.
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Rocks, or Creeps When Prone  Gross Motor Ten Months

Observable Behavior:

When prone, rocks or creeps.

Next Rehavior:

a. Strikes Doll
b. Standing, Lifts Foot

Classroom Activities:

a. The motion desired is similar to throwing. Demonstrate the
activity. Use object that makes noise when hit to reward.
g. Hold child's hands ~ walk him through the obstacle course.

Strikes Doll Gross Motor Eleven Months G _];l_ a

Observable Behavior:

With doll of soft rubber that squeeks, child will deliberately hit the
doll to make it squeek.

Next Behavior:

a. Stoops and Recovers
b. Pulls Self to Rail
c. Plantigrade Creeping
d. Sits and Pivots

e. Walks With Hand Held

Classroom Activities:

a. When child is standing, place attractive object on floor to
encourage stooping and recovering.

b. See G 9, Classroom Activity a.

¢. No activity.

d. Surround child with objects while he is seated.
e. See G 9, Classroom Activity b.
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Standing, Lifts Foot

Observable Behavior:

When standing, will 1lift foot.

Next Behavior:

a!
b.
c.
d.
e.

Stoops and Recovers
Pulls Self to Raill
Plantigrade Creeping
Sits and Pivots
Walks with Hand Held

Classroom Activities:

=

b.
c.
d.
e.

Gross Motor

Eleven Months G 1

When child is standing, place attractive objeet on floor to
encourage stooping and recovering.
See G 9, Classroom Activity a.

No activity.

Surround child with objects while he is sested.
See G 9, Classroom Activity b.

Stoops and Recovers

Observable Behavior:

Gross Motor

Twelve Months

Tz
I

|

Child able to recover standing position after stooping.

Next Behavior:

a.
b.
C.
d.
e.

Walks Fairly Well

Starts and Stops

Toddles About

Falls by Collapsing
Overcomes Simple Obstacles

Classroom Activities:

a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to & drum beat, up-hill
and down-hill, etc. to gilve as many experiences as possible.
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Pulls Self To Rail Gross Motor Twelve Months

Observable Behavior:

Can pull to standing position in crib or at furniture.

Next Behavior:

a. Walks Fairly Well

b. Starts and Stops

c. Toddles About

d. TFalls by Collapsing

e. OQOvercomes Simple Obstacles

Classroom Activities:

2., b., c., d., and e. are all ambulating activities. Contimue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etec. to give as many experiences as possible.

Plantigrade Creeping Gross Motor Twelve Months

Observable Behavior:

Creeps with only hands and feet on floor.

Next Behavior:

a. Walks Fairly Well

b. Starts and Stops

c. Toddles About

d. Falls by Collapsing

e. Overcomes Simple Obstacles

Classroom Activities:

&., b., c., d. and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etc. t» give as many experiences as possible.




Sits and Plvots Gross Motor Twelve Months

I
I
[§=1

Observable Pehavior:

While sitting, child able to turn self around.

Next Behavior:

a.
be
C.
d.
e.

Walks Fairly Well

Starts and Stops

Toddles About

Falls by Collapsing
Overcomes Simple Obstacles

Classroom Activities:

&, b., C., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-~hill, ete. to give as many experiences as possible.

Walks With Hand Held Gross Motor Twelve Months

[}
IS
jo

Observable Behavior:

Walks with only one hand held.

Next Behavior:

8.
b.
c.
d.
e.

Walks Fairly wWell

Starts and Stops

Toddles About

Falls by Collapsing
Overcomes Simple Obstacles

Classroom Activities:

a., b., c., d., and e. are all ambulating activities. Continue
activities suggested in G 9, Classroom Activity b, with increasing
emphasis on obstacles, walking beam, walking to a drum beat, up-hill
and down-hill, etc. to give as many experiences as possible.
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Walks Fairly Well Gross Motor

Fourteen Months G 14 a
Observable Behavior:
Able to walk unassisted 10 feet. )
Next Behavior:
a. Walks Well
b. Imitates House Work
c. Seats self in Chair
d. Creeps Upstalrs
Classroom Activities:
a. See G 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his own tray at
lunch time, getting own mets for resting, wiping the table after
meals, etc.
c. No activity other than the opportunity to perform the task.
d. Place attractive object at top of the stailrs.
Starts and Stops Gross Motor Fourteen Months G 14 Db

Observeble Behavior:

When walking will be able to start and stop.

Next Behavicr:

a. Walks Well

b. TImitates House Work
c. Seats Self in Chair
d. Creeps Upstairs

Classroom Activities:

a. See ¢ 12, Classroom Activity a.

b. Assign each child to a task, such as bringing his own tray at
lunch time, getting own mat for resting, viping the table after
meals, etc.

c. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.




Toddles About Gross Motor Fourteen Months

Observable Behavior:

Constantly on the move even though unsteady.

Next Behgvior:

a. Walks Well

b. TImitates House Work
c. Seats Self in Chair
d. Creeps Upstairs

Classroom Activities:

a. See G. 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his own tray at

lunch time, getting own mat for resting, wiping the table after
meals, etc.

c. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.

Falls by Collapsing Gross Motor Fourteen Months G 1k d

Observable Behavior:

The only way child can get from standing to sitting is by collapsing.
Next Behavior:

a. Walsk Well

b. Imitates House Work
¢. Seats Self in Chair
d. Creeps Upstairs

*
Classroom Activities:

a. See G 12, Classroom Activity a.

b. Assign each child to a task, such as bringing his own tray at
lunch time, getting own met for resting, wiping the table after
meals, etc.

c. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.




Qvercomes Simple Obstacles Gross Motor Fourteen Months

Observable Behavior:

Opens closed doors, reaches for object with stick, etec.

g::jxt Behavior:

a. Walks Well

b. Imitstes House Work
c. Seats Self in Chair
d. Creeps Upstairs

Classroonr Activities:

a. See ¢ 12, Classroom Activity a.
b. Assign each child to a task, such as bringing his own tray at

Lanch time, getting own mats for resting, wiping the table after
meals, etc.

¢. No activity other than the opportunity to perform the task.
d. Place attractive object at the top of the stairs.

Walks Well Gross Motor Sixteen Months

Observable Behsavior:

wWalks well -~ falls seldom.

Next Behavior:

a. Hurls Ball

b. Walks Sidevwsys

c. Runs Stiffly

d. Pulls Wheeled Toy

Classroom Activities:

a. Toss bean bags into containers - use assistant to throw to another
person at first. Use various textured objecte - cloth ball, rubber
ball, clutch ball. Adjust distance and/or height of container to
challeage the child.

b. Place child on balance beam, hold his hands pretending to dance;
encoursge sidewzys walking.

c. Encourage running through races, chases, etc.
d. ©No activity.




Imitates House Work Gross Motor Sixteen Months

|2
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Qbservable Behavior:

Will imitate sweeping, ironing, setting table, etec.

Next Behavior:

2. Hurls Bell

b. Walks Sideways

¢. Runs Stiffly

d. Pulls Wheeled Toy

Classroom Activities:

a. Toss bean bags into containers - use assistant tc throw to another
person at first. Use various textured objects - cloth ball, rubber
ball, clutch ball. Adjust distance and/or height of container to
chalienge the child.

b. Place child on balance beam, hold his *-unds pretending to dance;
encourage sideways walking.

¢. EBncouruge running through races, chases, etc.
d. No activity.

Seats Self in Chair Gross Motor Sixteen Months G 6 c

Observable Behavior:

Able tc clisd in chair, turn around and sit down.

Next Behavior:

a, Hurls Ball
b. Walks Sideways
c. Rums Stiffly
d. Pulls Wheeled Toy

Classroom Activities:

a. Toss bean bags into containers - use assistant to throw to another
person at first. Use various textured objects - clcth ball, rubber
ball, clutch vall. Adjust distance and/or height of container to
challenge the child.

b. Place child on balence beam, hold his hands pretending to dance;
encoursge sideways walking.

¢c. Encourage running through races, chases, etc.
d. No activity.




Creeps Upatairs Gross Motor Sixteen Months

o]
oN
|

Observable Behavior:

Gets upstairs on hands and knees.

Next Rehavior:

a., Hurls Ball

b. Walks Sideways

c. Runs Stiffly

d. ?Pulls Wheeled Toy

Classyoom Activities:

a. Toss bean bags into containers - use assistant to throw to another
person at first. Use various textured objects - cloth ball, rubber
ball, clutch ball. Adjust distance and/or height of container to
challenge the child.

b. Place child on balance beam, hold his hands pretending %o dance;
encourage sideways walking.

c. Encourage running through races, chases, etc.
d. No activity.

Hurls Ball Gross Motor Eighteen Months G188 a

Observable Behavior:

Able to hurl ball forward regardless of direction or style.

Next Behavior:

a. Walks Upstairs with Both Feet
be. Xicks Ball
c. Down from Adult Chair

Classroom Activities:

a; (dve cues and assistance to children to go up stairs.

b. Demonstrate kicking. Have children kick bell %ack and forth to
each other.

c. No activity other than demonstration and encouragement.




Walks Sideways Gross Motor

Eighteen Months G 18‘2
Observable Behavior:

Walks sideways.

Next Behavior:

2. Walks Upstairs With Both Feet
b. ZXicks BRall
¢, Down from Adult Chair

Classroom Activities:

a. Give cues and assistance to children to go up stairs.

b. Demonstrate kicking. Have children kick ball back and forth to
each other.

c. No activity other than demonstration and encouragement.

funs Stiffly _Gross Motor  Eighteen Monmths G 18 ¢

v—

Observable Behavior:

Seems unable to bend knees when running - runs awkwardly.

Next Behavior:

8. Walks Upstairs with Both Feet
b. Kicks Ball
c. Down from Adult Chair

Classroom Activities:

a. Gilve cues and assistance to children to go up stairs.

b. Demonstrate kieking. Have children kick ball back and forth to
each other.

¢, No activity other than demonstration and encouragement.
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Pulls vheel Toy Gross Motor Eighteen Months

T
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Observable Behavior:

Pulls wheel toy.

Next Behavior:

a. Walks Upsteirs With Both Feet
b. Kicks Rall
¢, Down From Adult Chair

Classroom Activities:

&. Give cues and assistance to children to go up stairs.

b. Demonstrate kicking. Have children kick ball back and forth to
each other.

c. No activity other than demonstration and encouragement.

Walks Upstairs - Both Feet Gross Motor ‘Pwenty-Cne Months

T
B
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Observable Behavior:

Walks upstairs with both Teet on one tread.

Next Behavior:

8. Throws Ball Overhand

b . Runs Rather Than Walks
c. Squats on Floor

d. Kicks Large Ball

€. Picks Objects Off Floor

Classroom Activities:

a. Demonstrate and encourage.

b. This activity is auntomatic - encourage by having races.
¢. Play follow the leader for these activities.

d. See G 21, Classroom Activity b.

€. Have contest or relay races with objects on floor and combine
with b. above.
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Kicks Bsll Gross Motor Twenty-One Months G2lb

Observable Behavior:

Able to meke ball go in forward direction with foot. Definite kick
rather than walking into it.

Next Bebavior:

a. Throws Ball Overhand

b. Runs Rether than Walks
¢. Squats on Floor

d. KXicks Large Ball

e. Picks Objects Off Floor

Classroom Activities:

a. Demonstrate and encourage.

b. This activity is automatic - encourage DYy having races.

c. Play follow the leader for these activities.

d. See G 21, Classroom Activity b.

e. Have contest or relay races with objects on floor and coribine

with . above.

Down From Adult Chair Gross Motor Twenty-One Months G2lc

Observable Behavior:

Able to deliberately get down to floor from an adult chair.

Next Behavior:

a. Throws Ball Overhand

b. Runs Rather than Walks
c. Squats on Floor

d. Kicks Large Ball

e. Picks Objects Off Floor

(lassroom Achivities:

a. Demonstrate and encourage.

b. This activity is sutomatic - encourage b y having races.

c. Play follow the leader for these activities.

d. See G 21, Classroom Activity b.

e. Have contest or relay races with objects on floor and cornbine with

b. above.




Throws Ball Overhand Gross Motor Twerty-Four Months G 2k a

Cbservable Behavior:

Throws ball with ghrowing arm above shoulder.

Next Behavior:

a, Jumps in Place

Classroom Activities:

a. Heve chiid watch others Jjump. Hold child and 1ift as he Jumps .
Jump on large inner tube, {rampoline or spring board; will give better
sense of spring at first. Emphasize bending knees and pushing with

feet.

Gross Motor rventy-Four Months G 2k ®

Runs Rather Than Walks

Observavle Behavior:

when moving from one place to another, will usually rua.

ext Behavior:

a. Jumps in rlace

Classroom Activities:

a. Have child watch others jump. Hold child and lift as he Jjumps.
Jump on large inner tube, trampoline or spring board; will give better
sense of spring at first. Emphasize bending knees and pushing with

feet.



O

Squats on Floor Gross Motor Twenty-Four Months Q,EE.E

Observable Behavior:

Keeps both feet on floor, but will be able to pick up things from
floor by squatting.

Next Behavior:

a. Jumps in Place

Classroom Activities:

a. Have child watch others jump. Hold child and 1ift as he Jjumps.
Jump on large innertube, trempoline or sping board; will give tetter

sense of spring at first. Emphasize bending knees and pushing with
feet.

Kicks large Ball Gross Motor Twenty-Four Months G 24 d

Observable Behavior:

Kicks large ball (see G 21 b).

Next Behavior:

a. Jumps in Place

Classroom Activities:

a. Have child watch others jump. Hold child and 1ift as he Jumps.
Jump on large inner tube, trampoline or spring board; will give better

sense of spring at first. Emphasize bending knees and pushing with
feet.




Picks Up Objects From Floor Gross Motor Twenty-Four Months G _2_1_!-_ e

Observable Behavior:

At:le to pick up small opjects from floor either Trom a squatting
position or from a sitting position.

Next Behavior:

a. Jumps in Place

Classroom Activities:

a. Have child watch others jump. Hold child and 1lift as he jumps.
Jump on & large inner tube, trampoline or spring board; will give

better sense of spring at first. Emphasize bending knees and pushing
with feet.

Jumps in Place Gross Motor Twenty-Seven Months G 27 a

Observable Behavior:

Both feet off the floor at the same time.

Next Behavior:

a. Rides Trike

b. Broad Jumps

¢. Avoids Simple Hazards
d. Walks on Tiptoe

Classroom Activities:

a. Demonstrate and assist with verbal instruction.
b. Continue G 24, Classroom Activity &, but add instructions to push
: off with both feet.
c. Daily encouragement in this area is appropriate.
. d. Hold child with only toes touching will give the child the proper
sensation, then encourage by playing game of walking low to ground

in stooping position, then reaching as high as possible, including
walking on tiptoes.
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Rides a Trike Gross Motor Thirty Months

Observable Behavior:

Able to pedal trike for distance of ten feet.

Next Behavior:

a. Balances on one foot one Second

b. Climbs About

c. Walks Upstairs on Alternating Feet

d. Walks Downstairs With Both Feet on Tread
e. Kicks Ball Well

Classroom Activities:

a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encoursgement.

b. Contimie as with stair climbing using Jjungle gym and ladders.
¢. Demonstrate and encourage.
d. Same as gbove.

e. See ¢ 18, Cisssroom Activity b.

Broad Juups Gross Motor Thirty Months G 30D

Observable Behavior:

Both feet mist be in the air at the same time and child must jump
a distance of 4 inches.

Next behavior:

a. BRalances on one Foot One Second

b. (Climbs About

¢. Walks Upstairs on Alternating Feet

d. Walks Downstairs With Both Feet on Tread
e. Kicks Ball Well

Classroom Activities:

a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.

b. (Contimie as with stair climbing using jungle gym and ladders.
¢c. Demonstrate and encourage.

d. Same as above.
e. See G 18, Classroom Activity b.




Avoids Simple Hazards Gross Motor Thirty Months

[
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Observable Behavior:

Avoids dangers such as sharp objects, matches; keeps out of street, etec.

Next Behavior:

a. Balances on One Foot One Second

b. Climbs About

e. Walks Upstairs on Alternating Feetl

d. Walks Downstairs With Both Feet on Tread
e, Kicks Ball Well

Classroom Activities:

a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.

b. Contimue as with stair climbing using jungle gym and ladders.
c. Demonstrate and encourage.

d. Seme as sbove.

e, See G 18, Classroom Activity b.

Walks on Tip Toe Gross Motor Thirty Months G

18
o

Observable Behavior:

Walks on toes with heel off ground.

Next Behavior:

a. DBalances on One Foot One Second

b. Climbs About

¢c. Walks Upstairs on Alternating Feet

d. Walks Downstairs With Both Feet on Tread
e. Kicks Ball Well

Classroom Activities:

a. Use parallel bars at first to encourage standing on one foot.
Give verbal direction and encouragement.

b. Continue as with stair climbing using jungle gym and ladders.
¢c. Demonstrate and encourage.

d. Same as above.

e. See G 18, Classroom Activity b.




Ralances on One Foot One Second Gross Motor Thirty-Six Months G 36 a

Observable Behavior:

Balences on one foot for one second.

Next Behavior:

a. Belances one Foot 2 Seconds

Classroom Activities:

a. See G 30, Classroom Activity a.

Climbs About Gross Motor Thirty-Six Months

Observeble Behavior:

Climwbs jungle gyms, etc.

Next Behavior:

a. Balances One Foot 2 Seconds

Classroom Activities:

a. See G 30, Classroom Activity a.




Walks Up Stairs Gross Motor Thirty-Six Months G 36 ¢
Observeble Rehavior:
Walks up stairs only one foot on a tread.
Next Behavior:

i a. Balances One Foot 2 Seconds

Classroom Activities:
a. See G 30, Classroom Activity a.
Walks Down Stairs Gross Motor Thirty-Six Months G 364

Observable Behavior:

Walks down stairs both feet on each tread.

Next Behavior:

fﬁ: a. Balances One Foot 2 Seconds

Classroom Activities:

a. Bee ¢ 30, Classroom Activity a.




Kicks Ball Well Gross Motor Thirty-Six Months G 36 e

Oisservable Behavior:

Foot follows through and ball propelled distance of at least 10 feet.

Next Bebnvior:

a. Balances One Foot 2 Seconds

Classroom Activities:

a. See G 30, Classroom Activity a.

Balances on One Foot 2 Seconds Gross Motor Forty-Two Months G 1_@ a

Observable Behavior:

Able to 1ift one foot and stand on the other for two seconds.

Next Behavior:

a. Hops on One Foot

b. Catches Objects

c. Skips on One Foot

d. Jumps (Running)

€. Balances One Foot 4-8 Seconds

Classroom Activities:

a. Demonstrate - use parallel bars for support. Hold child's legs up
whiie he hops.

b. Demonstrste - use clutch ball at first and demonstrate squeeze to
nold on. Adjust size of ball and distaence according to the success
factor.,

¢. Hold child's hand and demonstrate step-hop, step-hop. Later use
misic with activity.

d. After G 24, Classroom Activity a has been successful, include
movement before the Jump - walking at first - then running.

€. Same as G 42, Classroom Activity a.
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Hops on One Foot Gross Motor

Forty-Eight Months G 48 a

Observable Behavior:

While lifting one foot, able to hop on other. Both feet must be off
floor at same time.

Next Fehavior:

a. Goes about Neighborhocd Unattended

Classroom Activities:

&. Provide opportunity for this activity with observance from a
distance to insure success.

Catches Object Gross Motor  Forty-Eight Months G 48 b

Ohserveable Behavior:

Able to catch ball or other soft object thrown.

Next Behavior:

a. Goes About Neightorhood Unattended

Classroom Activities:

a. Provide opportunity for this activity with observance from a
distance to insure success.
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Skipe on One Foot Gross Motor

Forty-Eight Months G 48 c

Observable Behavior:

Can 1if't one foot and Jump with other.

Next Behagvior:

a&. Goes about Neighborhood Unattended

Classroom Activities:

a&. Provide opportunity for this activity with observance from a
distance to insure success.

Jumps Running Gross Motor  Forty-Eight Months G 48 4

Observable Behavior:

Can run and jump while still moving fast.

Next Behavior:

a. Goes Abcut Neighborhood Unattended

Classroom Activities:

8. Provide opportunity for this activity with observance from &
distance to insure success.




Balances One Foot 4-8 Seconds Gross Motor TForty-Eight Months G 43 e

Observable Behavior:

Balances one foot 4-8 seconds.

Next Behavior:

a. Ooes About Neighborhood Unattended

Classroom Activities:

a. Provide opportunity for this getivity with observance from a
distance to insure success.




Reacts with Eyes

Observable Behavior:

Eye muscles are assuning control.

Next Behavior:

.
b.
C.
d.

Classroom Activities:

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

Fine Motor

All activity is geared to eyes.

One Month

Fla

For behaviors below L months, activities are on a one-to-one basis.

Follow to Mid-line

Observable Rehsvior:

Eine Motor

One Month

F1ibd

By holding attractive object above child, he will follow with his eyes

+to mid-line.

Next Behavicr:

8.
b.
C'
d.

Classroom Activities:

Holds Rattle
Eyes Track
Rights Self
Looks and Holds

At a later time, he will follow across the mid-line.

~Te-

For behaviors below 4 months, activities are on a one-to-one basis.




Difficult to Comtrol Eyes Fine Motor One Month r

I
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Observable Behavior:

He is able to hold €yes on one object now, but mscles are still weak,

Next Behavior:

&. Holds Rattle

b. Eyes Track

¢. Rights Self

d. Looks and Holds

Classroom Activities:

For behaviors below L months, activities are on a one-to-one basis.

Grasp Reflex Fine Motor One Month Flad

Observable Behavior:

When open palm is touched, child will grasp and hold. This is a normal
reflexive action that will slowly disappear.

Hext Behavior:

8. Holds Rattle

b. Eyes Track

C. Rights Self

d. Looks and Holds

Classroom Activities:

For behaviors below 4 months, activities are on g one~to-one basis.,




Startle Reflex Fine Motor One Month F

1=
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Observable Behavior:

When confronted with sudden noise or bright light, child will react
with entire body. Arms will flex, etec.

Next Behavior:

a. Holds Rgttle

b. Eyes Track

¢. Rights Self

¢. Looks and Holds

Classroom Activities:

For behaviors below b4 months, activities are on a one-to-one basis.

Holds Rattle Fine Motor Two Months F

o
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Observable Behavior:

Will hold rattle momentarily when placed in hand.

Reflexive action
on the grasping of the rattle.

Next Behavior:

a. Attends to Cube

b. Follows Swinging Ring
¢. Inspect Fingers

d. Plays with Rattle

e, Fingers Open

Classroon Activities:

For behaviors velow U} months, activities are on a one-to-one basis.
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Eyes Track Fine Motor Two Months

|
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Obgervable Behavior:

Eyes will follow a horizontally moving object.

Next Behavior:

a. Attends to Cube

b. Follows swinging ring in circle
c. Inspects Fingers

d. Plays with Rattl

e. Fingers Open

Classroom Activities:

For behaviors below L months, activities are on a one-to-one basis.

Rights Self Fine Motor Two Months

o]
o
10

QObservable Behavior:

Will make effort to right self if tilted vhile seated.
Next Behavior:

a. Attendz to Cube

b. Follows Swinging Ring
c. Inspects Fingers

d. Plays with Rettle

e. Fingers Open

Classroom Activities:

For behavic.. below 4 months, activities are on a one~to-one basis.




Loocks and Holds Fine Motor Two Months F

o
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Observgble Behavior:

Child will stare at faces near him,

Next Behsgvior:

a. Attends to Cube

b. Follows swinging Ring
c. Insvects Fingers

d. Plays with Rattle

e, Fingers Cpen

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Attends to Cube Fine Motor Three Months F3a

Observable Behavior:

With child in sitting position, cube is placed on table. Child's

attention is drawn to cube by tapping. Child's eyes remain on
cube after examiner's hand is removed.

Ne:t Behavior:

a. Manual Control by Sight
b. Ring to Mouth
¢. Fingers Busy

d. Eye-hand Coordination Begins
e. Head to Mid-line

Classroom Activities:

For behaviors below b4 months, activities are on a one-to-one basis.
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Swinging Ring

Observable Behavior:

Byes continuously follow a ring as it is moved in a circle.

Next Behavior:

a.
b.
C.
d.
e.

Manual Control by Sight
Ring to Mouth

Fingers Busy

Eye-Hand Coordination Begins
Head to Mid-line

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Inspects Fingers

Observable Behavior:

Child obviously observes his hands -~ either during the examination

or reported by mother.

Next Behavior:

a.
b.
Ce
d.
e‘

Mamual Control by Sight
Ring to Mouth

Fingers Busy

Eye-hand Coordination Begins
Head to Mid-line

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Fine Motor

Fine Motor

Three Months

Three Months

3%

F3c




Plays With Rattle Fine Motor Three Months F3ad

Observable Behavior:

Put rattle in hand, child will rattle, chew, or hold it before eyes.

Next Behavior:

a. Manual Control by Sight

b. Ring to Mouth

c. Fingers Busy

d. Eye~hand Coordination Begins
e. Head to Mid-line

Classroom Activities:

For behaviors below It months, activities are on a one-to-one basis.

Fingers Open Pine Motor Three Months F3

Observeble Behavior:

Hands should be open part of the time at this age. (See Hands Tight)
Next Behavior:

a. Manual Control by Sight

b. Ring to Mouth

c. Fingers Busy

d. Eye-hand Coordination Begins
e. Head to Mid-line

Classroom Activities:

For behaviors below L months, activities are on a one-to-one basis.




Manual Control By Sight Fine Motor Four Months

R
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Observable Behavior:

Will decrease arm waving when hands are in line of sight,

Next Behavior:

a. Eyes Focus on Small Objects
b. Transfers Hand-to-Hand

c. Pulls Suspended Ring

d. Atdains Ring

Classroom Activities:

a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.

b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive objects outside the circle and
make a game of the children reaching for the objects, transferring the
object from one hand to another and then placing in the box.

¢. Same as b - since the object of the task is increased grasping.
d. Same as a.

Ring to Mouth Fine Motor Four Months F

I+
jo’

Observeble Behavior:

Objects that are held will be brought to mouth.

Next Behavior:

a. Eyes Focus on Small Objects
b. Transfers Hand-tc-Hand

c. Pulls Suspended Ring

d. Attains Ring

Classroom Activities:

a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
sereen, then move it so that it will appear from different places
arcund the screen tc increase eye-tracking.

b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive okjects outside the circle and
make a game of the children reaching for the objects, treasferring

the object from one hand to another and then placing in the box.

c. Same as b - since the object of the task is increased grasping.
d. Same as a.
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Fingers Busy Fine Motor Four Months

=
I+
10

Observeble Behaviors:

Child manipulates one hand with the other one. Keeps his fingers busy.

Next Behavior:

a. REyes focus on Small Objects
b. Transfers Hand-to-Hand

c. Pulls Suspended Ring

d. Attains Ring

Classroom Activities:

a. Place small cbjects near children to encourage them to reach for
the objects., Place en object that mekes noise or even food behind a
screen, then move it so that it will appear from different places
arcund the screen to increase eye-tracking.

. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive chjects ocutside the circle and
make a game of the children reacning for the objects, transferring the
object from one hand to another and then placing in the box.

c. Same as b - since the objeect of the task is increased grasping.
d. Same as a.

Eye~Hand Coordination Begins Fine Motor Four Months g_& a

Observable Behavior:

Child is beginning to be able to reach for objects he sees.

Next Behavior:

a. Xyes Focus on Small Objects
b. ‘Trancfers Hand-to-Hand

€. Pulls Suspended Ring

d. Attains Ring

Classrocom Activities:

&. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to increase eye-tracking.

b. With the children seated in a circle, place an empty box in the
center of the circle. Place attractive objects outside the circle and
make a game of the children reaching for +the objects, transferring
the object from one hand to another and then placing in the dbox.

c. Same as b - since the object of the task is increased grasping.
d. Same as a.




Head to Mid-line Fine Motor Four Months

Observable Behavior:

When moving sighted object horizontally above child, he will follow
with eyes to mid-line, halt, and then resume tracking.

Next Behavior:

8. Eyes Focus on Small Objects
b. Transfers Hand-to-Hand

¢. Pulls Suspended Ring

d. Attains Ring

Classroom Activities:

a. Place small objects near children to encourage them to reach for
the objects. Place an object that makes noise or even food behind a
screen, then move it so that it will appear from different places
around the screen to incresse eye-tracking.

b. With the children seasted in a circle, place an empty box in the
center of the circle. Place attractive objects outside the zircle
and make a game of the children reaching for the obj-uis, transferring
the object from on e hand to another and then placing in the box.

c. Some as b ~ since the object of the task is increased grasping.
d. GSame a8 a.

Byes ¥ocus on Small (Objects Fine Motor Five Months

P5a

AN

Observable Behavior:

Eyes are gble to focus and hold on small obj:ets for loneer period
of time than previously.

Next Behavior:

a. Picks up String

b. Grasps Objects if in Vision
c. Reaches Persistently

d. Lifts Cup

Classroom Activities:

a. Attech an attractive object to a string for the child to pull
toward self.

b. Hang mobiles within sight and reach.

¢. With children in a circle, tie a balloon to a stick, then walk

around the circle of seated children holding the balloon inside the
circle to encourage reaching.

d. DNo activity.




Transfers Objects Hand-to-Hand Fine Motor Five Months 5D

Observable Behavior:

Ring, rattle or other object is changed from one hand to the other
two or more times.

Next Behavior:

a. Picks up String

b. Grasps object if in line of Vision
c. Reaches Persistently
d. Lifts Cup

Classroom Activities:

a. Attach an attractive object to a string for the child to pull
toward self.

b. Hang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stock, then walk

around the circle of seated children holding the balloon in side the
circle to encourage reaching. '
d. No activity.

Pulls Suspended Ring Fine Motor Five Months F5¢

Observable Behavior:

Dangle ring over child. Child will pull ring toward him against the
resistance of the examiner.

Next Behavior:

a. Picks up String

b. Grasps Objects if in line of Vision
¢c. Reaches Persistently
d. Lifts Cup

Classroom Activities:

e. Attach an attractive object to a string for the child to pull
toward self.

b. Hang mobiles within sight and reach.

c. With children in a circle, tie a balloon to a stick, then walk
around the circle of seated children holding the balloon inside the
circle to encourage reaching.

d. No activity.




Attains Ring Fine Motor Five Months F

.
o

Observable Behavior:

With ring dangling by string, child can grasp ring some of the time,
Next Behavior:

a, Picks up String

b. Grasps Objects if in Vision
c. Reaches Persistently

d. Lifts Cup '

Classroom Activities:

a. Attach an attractive object to a string for the child to pull
toward self.

b. Hang mobiles within sight and reach.
c. With children in a circle, tie a balloon to a stick, then walk

around the circle of seated children holding the balloon inside the
circle to encourage reaching,
d. No actiﬁty.

Picks Up String Fine Motor Six Months
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Observable Behavior:

Able to Pick uvp 2 Siring

Next Behavior:

a, Eyes lead

b. Secures Two Cubes

c. One Hand Approach

d. Pulls Peg from Peg-board
e. Thumb Opposition

Classroom Activities:

a, See F 5 classroom activities b,

b. See F 5 classroom activities c.

¢c. See F li classroom activities b,

d. Encourage pulling pegs from peg-board at this level. See F 12
classroom activities b,

e. Hand puppets will increase thumb opposition as well as increase
the desire for language.




Grasps ObJect if in Line of Vision Fine Motor Six Months

Qbservable Behavior:

When child sees object, will reach for and grasp that object.

Next Behsavior:

2. Eyes Lead

be Secures Two Cubes

c. One Hand Approach

d. Pulls Peg From Peg-board
e. Thumb Opposition

Classroom Activities:

a. See F 5, Classroom Activity b.
b. See F 5, Classroom Activity c.
c. See F L, Classroom Activity b.

d. Encourage pulling pegs from peg-board at this level. See F 12,
Classroca Activity b.

e. Hand puppets will inerease thumb opposition as well as increase
the desire for language.

Reaches Persistently Fine Motor Six Months

Cbserveble Behavior:

Child keeps hand stretched toward cobject for several seconds attempting
to grasp at the object.

Next Behavior:

a. REyes Lead

b. Secures Two Cubes

c. One Hand Approach

d. Pulls Peg from Peg-board
e. Thumb Opposition

Classroom Activities:

a. See F 5, Classroom Activity b.
b. See F 5, Classroom Activity c.
c. See F L4, Classroom Activity b.

d. Encourage pulling pegs from peg-board at this level. See F 12,
Classroom Activity D.

e. Hand puppets will increase thumb opposition as well as increase
the desire for language.




Lifts Cup Fine Motor Six Months Fé6a
Observable Behavior:

Cup placed upside down within reach. Child lifts cup from table,
Next Behavior:

a. Eyes Lead

b. Secures Two Cubes

c. One Hand Approach

d. Pulls Peg from Peg-board
e. Thumb Opposition

Classroom Activities:

a, See F 5 classroom activities b.
b. See F 5 classroom activities c.
c. See f L classroom activities b.

d. Encourage pulling pegs from peg-board at this level. See F 12
classroom activities b.

e. Hand puppets will increase thumb opposition as well as increase
the desire for language,

Ezgs Lead Fine Motor Seven Months F1 a

Observable Behavior:

Eyes will track moving objects. Hands will follow.
Next Behavior:

a. Attains Ring
b. Secures Pellet
¢c. Bangs Spoon

Classroom Activities:

a. Use pull toys for this activity,
b. No activity,

¢. Use rhythm instruments - cymbals, bells, etec.
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secures twe Cubes Fine Motor seven Months g '1 13‘

Observable Behavior:

child presented with one cube and as soon as he has taken it, another

cube is presented. Child takes second cube and holds both for several
seconds.

Next Behavior:

a. Attains Ring
b. Secures Pellet
c. Bangs Spoon

Classroonm Activities:

a. Use pull toys for this activity.
b. No activity.

c. Use rhythm instruments - cymbals, bells, etc.

One Hand Approach Fine Motor seven Months FTle

Observable Behavior:

Will begin to use one hand in preference to the other in reaching.

Next Behavior:

a. Attains Ring
b. Secures Pellet
c. Bangs Spoon

Classroom Activities:

a. Use pull toys for this activity.
b, No activity.

c. Use rhythm instruments - cymbals, bells, etc.
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Seven Months

Pulls Peg from Peg-Board Fine Motor

Observable Behavior:

After exsmple is made, child pulls peg from peg-board.

Next RBehavior:

8. Attains Ring
b. Secures Pellet
c. Bangs Spoon

Classroom Activities:

a. Use pull toys for this activity.
b. No activity.
c. Use rhythm instruments, cymbals, bells, etc.

Thunb COpposition Fine Motor Seven Months

1=
1=
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Observeble Rehavior:

Child picks up cube or other small object with thumb and fingers
completely opposed and without use of palm.

Next RBehavior:

a. Attains Ring
. Secures Pellet
¢c. Bangs Spoon

Classroom Activities:

a. Use pull toys for this activity.
b. No activity.
¢c. Use rhythm instruments - cymbals, bells, ete.




Attains Ring with String Fine Motor Eight Months F 8 a

Observable Behavior:

Ring is outside reach but tied to string with string toward child.
Child pulls string to obtain ring.

Next Behsgvior:

a&. Rings Bell
be. Pincer Grasp

Classroom Activities:

a. Use fire engine bell with string atteched for this activity.
b. Finger puppets will increase pincer Zrosp.
Put masking tepe on children's arms, and face with one end of the

tape not stuck down, children will pull off the tape for pincer grasp.

Secures Pellet Fine Motor Bight Months F8 b

Observable Behavior:

Pellet (or some small object) is placed on the table in front of the

child. The child is =ble to pick up the pellet with thunb and finger
remaining on table.

Next Behavior:

a. Rings Bell
b. Pincer Grasp

Classroom Activities:

a. Use fire engine bell with string attached for this activity.

b. Finger puppets will increase pincer grasp. Put masking tape on
children's arms, and face with one end of the tape not stuck down,
children will pull off the tape for pincer grasp.
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Bangs Spoon Fine Motor Eight Months F8c

Observable Behavior:

Spoon is placed on table -- child bangs spoon ageinst the table.
Next Behavior:

a. Rings Bell
be. Pincer Grasp

Classroom Activities:

a. Use fire engine bell with egtring attached for this activity.

b. TFinger puppets will increase pincer grasp. Put masking tape on
children's arms, and face with one end of the tape not stuck dowm,
children will pull off the tape for pincer grasp.

Rings Bell Fine Motor Nine Months
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Observable Behavior:

Child rings bell in imitation.

Next Behavior:

a. Holds Own Bottle

b. Crude Release

C. Attempts Third Cube

d. Bangs two Cubes at Mid-line

Classroom Activities:

a. No Activity.

b. Have children drov bean bags into container for crude release.
Drop washers or other solid objects into a tin can.

¢. No activity.

d. Fhythm instruments again used for mid-line activity.




Pincer Grasp Fine Motor Nine Months F

Observable Behavior:

Child picks up small objects with thumb and foreginger precisely.

Next Behavior:

a. Holds Own Bottle

b. Crude Release

c. Attempts Third Cube

d. Bangs Two Cubes at Mid-line

Classroom Activities:

a. No activity.

b. Have children drop bean bags into container for crude release.
Drop washers or other solid objects into a tin can.
¢c. No activity.

d. FRhythm instruments again used for mid-line activity.

Holds Own Bottle Fine Motor Ten Months ®

Observable Behavior:

Able to hold own bottle,.

Next Behavior:

a. Puts Objects in Container

Classroom Activities:

a. See F 9, Classroom Activity b.
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Crude Release

Fine Motor Ten Months E
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Observable Behavior:

Lets go of an object without control. Fingers spread on release.

Next Behavior:

a. Puts objects in container.

Classroom Activities:

a. See F 9, Classroom Activity b.

Attempts }rd Cube Fine Motor

Ten Months E_ C c

Cbservable Behavior:

May Jjust try to take the cube. After child has teken two cubes, offer
another. Does not need to successfully take the third cube.

Next Behavior:

a. Puts Objects in Container.

Classroom Activities:

a. See F 9, Classroom Activity b.




Bangs Two Cubes to Mid-line Fine Motor

Ten Months F 10 g

Observable Behavior:

Bangs two cubes at his mid-line -- show ability to bring hands to
mid-line,

Next Behavior:

a. Puts Objects in Container.

Classroom Activities:

a. See F 9, Classroom Ac:ivity b.

Puts Objects in Container Fine Motor Eleven Months F 1l a

Observable Behavior:

Able to drop small objects into coffee contain ers. First evidence
of release.

Next Behavior:

8. Release

b. Chews and Swallows
¢c. Tries Tower of Cubes
d. Marks With Pencil

Classroom Activities:

a. See F 9, Classroom Activity b.
b. No activity.

c. The purpose of tower of cubes activity is to demonstrate controlled
release, It is developmental in scope -~ hence activities will increase
in difficulty - from two cubes to five or more cubes, Activities can
include contest to see who can tuild the tower the highest. Toppling
over the tower is reinforcing.

c. Put butcher paper around the room and give each child a crayon.




Release Fine Motor Twelve Months ¥Fl2 a

Observable Behavior:

Able to release hold on small objects when held in hand.

Next Behavior:

a. Puzzles in Holes
b. Pulls and Replaces Pegs

Classroom Activities:

a. Puzzles and form boards are used to increase perceptual as well as
manipulative gbilities; therefore they should vary from large three
dimensional. geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a picture.
b. Activities using peg-boards can vary from simply pulling pegs from
peg-boards (See F 6, Classroom Activity d) to copying complicated

designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.

Chews and Swallows Tine Motor Twelve Months
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Observable Behavior:

Iower jaw able to make & circular motion for chewing.

Next Behavior:

a. Puzzles in Holes
b. Pulls and Replaces Pegs

Classroom Activities:

a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a pictvre.
P. Activities using peg-boards can vary from simply pulling pegs ifrom
peg-boards (See F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.
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Tower of Cubes Fine Motor Twelve Months 2_12 c

Observable Behavior:

Will attempt to build cubes one on top of another or stack cubes
one on top of snother.

Next Behavior:

a. Puzzles in Holes
b. Pulls and Replaces Pegs

Classroom Activities:

a. Puzzles and form boards are used to incresse perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensionsal geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of s plcture.
b. Activities using peg-~boards can very from simply pulling pegs from
peg-boards (See F 6, Classroom Activity d) to copying complicated

designs or even creating original designs. Pegs and board should vary
as to size and color to increase interest.

Marks With Pencil Fine Motor Twelve Months F 124

Observable Behavior:

After demonstration, child will make some kind of a mark on paper.

Next Behavior:

a. Puzzles in Holes
b. Pulls and Replaces Pegs

Classroom Activities:

a. Puzzles and form boards are used to increase perceptual as well as
manipulative abilities; therefore they should vary from large three
dimensional geometric shapes that will fit into large openings to
small puzzles requiring finger dexterity and an awareness of a picture,
b. Activities using peg-boards can vary from simply pulling pegs from
peg-boards (See F 6, Classroom Activity d) to copying complicated
designs or even creating original designs. Pegs and boards should
vary as to size and color to increase interest.




‘Puzzles into Holes Fine Motor Fourteen Months F 1L a

Observable Behavior:

Able to do simple puzzles 1in which parts fit into holes,

Next Behavior:

a., Round Block in Form Board
b. Tower of 2 Cubes

¢c. Puts Beads in Box

d. Scribbles in Imitation

e. Puts Things in Boxes

Classroom Activities:

a, See F 12 classroom activities a.

b, 8ee F 11 classroom activities c.

c. Have contests to see which child can fill a bottle with small
objects to demonstrate release.

d. Set aside some time for pencil and paper work -- encourage imitation

of marking -- vertical line, circles, then crosses, etc,
e. Same as c.

Pulls and Replaces Pegs in Peg-Boarc Fine Motor Fourteen Months F 1L b

Observable Behavior:

Able to grasp, pull and replace pegs in a large peg-board,

Next Behavior:

a. Round Block in Form Board
b. Tower of 2 Cubes

c. Puts Beads in Box

d. Scribbles in Imitation

e. Puts Things in Boxes

Classroom Activities:

a, See F 12 classroom activities a.
b. See F 11 classroom activities c.

c. Have contests to see which child can fill a bottle with small
objects to demonstrate release.
d. Set aside some time for pencil and paper work -- encourage imitation

of marking -- vertical line, circles, then crosses, etc.
e. Same as c.
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Round Block in Form Board Fine Motor Sixteen Months F
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Observable Rehavior:

With a 3-hole form board with circle, square and triangular holds in
board child is able to put the round block into the round hole.

Next Behavior:

a. Towar of 3 Cubes

b. Secribbles Spontaneously
c. Walks into Ball

d. Turns Pages of Book

Classroom Activities:

a. See F 11, Classrocom Activity c.

b. See F 14, Classroom Activity d.

c. Demonstrate the act of kicking a ball - encourage this activity.

d. Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at & time.

Tower of Two Cubes Fine Moter Sixteen Months F 16D

Observable Behavior:

By example, child is able to put one cube on top of the other.
Next Behavior:

a. Tower of 3 Cubes

b. Scribbles Svontaneously
¢. Walks into Ball

d. Turns Pages of Book

Classroom Activities:

2. See ¥ 11, Classroom Activity c.

b. See F 14, Classroom Activity d.

c. Demonstrate the act of kicking a ball - encourage this activity.

d, Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at a time.




Puts Beads Into Box Fine Motor Sixteen Months F

169_

Ubservable Behavior:

Eight square beads are placed in front of a child. The child places
six of the eight after a demonstration.

Next Behavior:

a. Tower of 3 Cubes

b. Scribbles Spontaneously
¢. Walks into Ball

d. Turns Pages of Book

Classroom Activities:

a. See F 11, Classroom Activity c.

b. See F 14, Classroom Activity d.

c. Demonstrate the act of kicking a ball - encourage this activity.

d. Have pictures of the children placed in picture albums so the child
will be encouraged to turn pages and learn to turn one page at a time.

Seribbles in Imitation Fine Motor Sixteen Months E._é.g

Observable Behavior:

After demonstration, child will make mark on paper with pen cil or ecrayon.

Next Behavior:

a. Tower of 3 Cubes

b. Scribbles Spontaneocusly
c. Walks into Ball

d. Turns Pages of Book

Classroom Activities:

a. See F 11, Classroom Activity c.

b. See F 14, Classroom Activity d.

¢c. Demonstrate the act of kicking a ball - encourage this activity.
d. Have pictures of the children placed in a picture album so the

child will be encouraged to turn pages and learn to turn one page at
a time. :
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Tower of Three Cubes Fine Motor Eighteen Months F 18 a

Obsexrvable Behavlior:

Able to build tower of three cubes.

Next Behavior:

a. Puts Square in Form Board
b. Six Pegs in Peg-board

¢c. Closes Oblong Box

d. Unwraps Candy

Classroom Activities:

a. See F 12, Classroom Activity a.

b. See F 12, Classroom Activity b.

¢. Each child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the 1id becomes
a routine activity.

d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.

Seribbles Spontaneocusly Fine Motor Eighteen Months F 8%b

Observable Behavior:

When given crayon and pasper will scribble on paper without demonstration.

Next Behavior:

8. Puts Square in Form Board
b. Six Pegs in Peg-board

¢. Closes Oblong Box

d. Unwraps Candy

Classroom Activities:

a. See F 12, Classroom Activity =a.

b. See F 12, Classroom Activity b.

¢. Fach child in the Center should have a shoe-box with perscnal
belongings - tooth brush, comb, brush, etc. Replacing the 1id becomes
& routine activity.

d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.




Walks into Ball Fine Motor Eighteen Months F 18 ¢

Observable Behavior:

Not able to make a definite kick, but walks into the ball in imitation
of examiner.

Next Behavior:

a. Pults Square in Form Board
b. Six Pegs in Peg-board

c. Closes COblong Box

d. Unwraps Candy

Classroom Activities:

a. See F 12, Classroom Activity a.

b. See F 12, Classroom Activity b.

¢. FEach child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etc. Replacing the lid becomes
a routine activity.

d. Objects such as rhythm instruments or other obJjects used in the

class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.

Turns Pages of Book Fine Motor Eighteen Months F 18 4

Observable Behavior:

When given book, will not be able to turn one page at a time, but will
turn many pages at once.

Next Behsvior:

e. Puts Square in Form Board
b. Six Pegs in Peg-board

c. Closes (Oblong Box

d. Unwraps Candy

Classroom Activities:

a. See F 12, Classroom Activity a.

b. See F 12, Classroom Activity b.

c. F¥ach child in the Center should have a shoe-box with personal
belongings - tooth brush, comb, brush, etec. Replacing the lid becomes
a routine activity.

d. Objects such as rhythm instruments or other objects used in the
class can be wrapped before that activity begins to provide the
opportunity for the child to unwrap an object.




Puts Square in Form Board Fine Motor Twenty-One Months F2la

Observable Behavior:

Able to put sguare in form board (See F 16, Classroom Activity a).

Next Behavior:

a.
b.
c.
d.
e.

Three Hole Form Bosxrd
Tower of Four Blocks
Turns Single Pages
Folds Pgper

Unwraps Coverings

Classroom Activities:

2. See F 12, Classroom Activity a.

b. See F 9, Classroom Activity c.

¢. See F 16, Classroom Activity d.

d. BHave children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate
one side.

e. See F 18, Classroom Activity d.

Six Pegs in Peg-Board Fine Motor Taenty-One Months F2al b

Observable Behavior:

Able to put six pegs in peg-board in TO seconds or less.

Next Behavior:

a.
b.
c.
de
e.

Three Hole Form Board
Tower cf Four Blocks
Turns Single Pages
Folds Paper

Unvwraps Coverings

Classroom Activities:

a.
b.
C.
d.

See F 12, Classroom Activity a.
See F 9, Classroom Activity c.
See F 16, Classroom Activity 4.
Heve children make designs similar to Rorschach designs by placing

colored paints near a fold of paper. Have them fold paper to duplicate
one side,

€.

See F 18, Classroom Activity d.

~100~




Closes Oblong Box Fine Motor

Twenty-One Months

{=

2

ot
|10

Observable Behavior:

Able to put 1id on oblong box similar to a shoe box.

Next Behavior:

a. Three Hole Form Board
b. Tower of Four Blocks
c. Turns Single Pages

d. Folds Paper

e. Unwraps Coverings

Classroom Activities:

a. See F 12, Classroom Activity sa.
b. See F 9, Classroom Activity c.
c. See F 16, Classroom Activity 4.

d. Have children make designs similar to Rorschach designs by placing
colored paints near a fold of paper. Have them fold paper to duplicate

one side.
e. See F 18, Classroom Activity d.

Unwraeps Candy Fine Motor

Observable Behavior:

Twenty-One Months F 21 4

Able to remove paper from candy (chews or bars).

Next Behavior:

"a. Three Hold Form Board
b. Tower of Four Blocks
c., Turns Single Pages

d. Folds Paper

e. Unwraps Coverings

Classroom Activities:

a. See F 12, Classroom Activity a.
b. BSee P 9, Classroom Activity c.
c. See F 16, Classroom Activity d.

d. Have child.ren make designs similar to Rorschach designs by pl&cthg
colored paints near a fold of paper. Have them fold paper to duplicate

one side.
e. See F 18, Classroom Activity d.
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Three Hole Form Board Fine Motor

Twenty-four Months F 2k a

Observable Behavior:

Form Board consists of square, round and triangle with a square, round
and triangle to be put into those holes.

Next Behavior:

a. Tower of 5 Cubes

b, itates Vertical Line
c. Turns Door Knob

d. Unscrews Lid

Classroom Activities:

a. See F 9, Classroom Activity c.

b. Progress from dittced lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etec.

c. Rig doors with rewards behind them to encourage opening doors.

de Place desired obJjects in mason Jar with lid on to encourage this
activity.

Tower of Four Blocks Fine Motor Twenty-four Months F 24 b

Observable Rehavior:

Puilds tower of four blocks.

Next Behsvior:

a. Tower of 5 Blocks

b. Imitates Vertical Line
c. ‘Turns Door Knob

d. Unscrews Lid

Classroom Activities:

a. See ¥ 9, Classroom Activity c.

b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity cen progress to copying cross, square, diamond, etc.

c. Rig doors with rewards behind them to encoursge opening doors.

d. Place desired objects in mason jar with 1id on to encourage this
activity.
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Turns Single Page Fine Motor

Twenty-four Months 2_2 c

Observable Behavior:

When given a book, the child is able to turn a single page.
Next Behavior:

a. Tower of 5 Cubes

b. Imitates Vertical Line
c. Turns Door Knob

d. Unscrews Lid

Classroom Activities:

a. See F 9, Classroom Activity c.

b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, square, diamond, etc.

¢. Rig doors with rewards behind them to encourage opening doors.

d. Place desired objects in mason Jar with 1lid ou to encourage this
activity.

Folds Papsar Fine Mctor Twenty-four Months F 24 4

Observable Behavior:

Able to make a recognizable crease in paper in imitation of an adult.

Next Behavior:

a. Tower of 5 Cubes

b. Imitates Vertical Line
c. Turns Door Knob

d. Unscrews Lid

Classroom Activities:

a. See F 9, Classroom Activity c.

b. Progress from dittoed lines for the children to copy, to incomplete
lines for the children to finish, to dots for the children to trace.
This activity can progress to copying cross, squere, diamond, etc.

c. Rig doors with rewards behind them to encourage opening doors.

d. Place desired objects in mason Jar with 1id on to encourage this
activity.
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Tower of 5 Cubes Fine Motar

Twenty-seven Months Fa27sa
Observable Behavior:

Able to build tower of 5 cubes (See F 16, Classroom Activity b).
Next Behavior:

a. Drinks from Straw
b. Holds Crayon
c¢. Unlaces Shoes

Classroom Activities:

a. Cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up

straw. Use straws for blowing feathers, ping-pong balls, pain t, for
art work, etc.

b. See F 24, Classroom Activity b.
¢. Cut cardboard box at corners then make holes in each side of cut,
then lace with shoe laces so that it can be unlaced. Place attractive

object in the box so that when the box is unlaced, the object will
appear.

Imitates Vertical Stroke Fine Motor Twenty-seven Months F 27 b

Observable Behavior:

Draw a three inch vertical line and ask the child to "draw one like
that."

Next Behavior:

g. Drinks from Straw
t. Holds Craycn
¢. Unlaces Shoes

Classroom Activities:

a. Cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up

straw. Use straws for blowing feathers, ping-pong balls, paint, for
art work, etc.

b. See F 24, Classroom Activity D.

¢c. Cut cardboard box at corners then make holes in each side of . -,
then lace with shoe laces so that it can be unlaced. Place atir:sectoive

object in the box so that when the box is unlaced, the object will
appear.
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Turns Door Knob Fine Motor

Twenty-seven Months F2 c

—

Observable Behavior:

Able to turn knob to enter or leave room.

Yext Rehavior:

&. Drinks from Straw
b. Holds Crayon
¢. Unlaces Shoes

Classroom Activities:

&. Cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up

straw. Use straws for blowing feathers, ping-pong balls, paint, for
art work, etc.

b. See F 24, Classroom Activity b.
¢. Cut cardboard box at corners then make holes in each side of cut,
then lace with shoe laces so that it can be unlaced. Place asttractive

object in the box so that when the box is unlaced, the cbject will
appear.

Unscrews Lid Fine Motor Twenty-seven Months Fa7 4

Observable Behavior:

Able to take off the 1id of a Mason Jar or similar jar.

Next Behavior:

2. Drinks from Straw
b. Holds Crayon
¢. Unlaces Shoes

Classroom Activities:

&. Cut straws in short lengths to begin drinking from straw. Use
food coloring or Kool-aid to attract attention to liquid going up

straw. Use straws for blowing feathers, ping-pong balls, paint, for
art work, etec.

b. See F 2k, Classroom Activity b.
c. Cut cardboard box at corners then make holes in each side of ecut,

then lace with shoe laces 50 that it can be unlaced. Place attractive

object in the box so that when the box is unlaced, the object will
appear.
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Drinks from Straw Fine Motor

Thirty Months

|
I8
T

Observable Behavior:

Can close lips over straw and suck fluid from glass.

Next Behavior:

a. Strings 4 Beads

b. Draws Vertical Line and (Circle
¢. Builds Bridge

d. Cuts with Scissors

Classroom Activities:

a. For stringing beads, start with large beads with large holes and
shoe laces for strings. Progress to smaller beads, holes and strings.
With each child "owning a color" (See F 36, Classroom Activity b),

have each child string his own bead on a classroom string.

b. See F 2k, Classroom Activity b.

C. Building bridges is s copying activity - encourage the child to pay

attention to the model, then push cars over the bridge or through the
space between the two blocks.

€. Children will learn this through imitation.

Eolds Crayon Fine Motor Thirty Months F

8
o

Observable Behavior:

Begins to hold crayon properly.

Next Behavior:

a&. Strings I Beads

b. Draws Vertical Line and Circle
¢. Builds Bridge

d. Cuts with Scissors

Classroom Activities:

a. For stringing bteads, start with large beads with large holes and
shoe laces for strings. Progress to smaller beads, holes and strings.
With each child "owning a color" (See F 36, Classroom Activity b), have
each child string his own bead on a classroom string.

b. See F 24, Classroom Activity b.

¢c. Bullding bridges is a copying activity - encourage the child to pay

attention to the model, then push cars over the bridge or through the
space between the two blocks.

¢. Children will learn this through imitation.
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Unlaces shoes Fine Motor Thirty Months F

8
1o

Observable Behavior:

Able to loosen laces on shoes enough to remove shoes.

Next Behavior:

a. Strings 4 Beads

b. Draws Vertical Line and Circle
¢. Builds Bridge

d. Cuts with Scissors

Classroom Activities:

a. For stringing beads, start with large beads with large holes and
shoe laces for strings. Progress to smaller beads, holes and string.
With each child "owning a color" (See F 36, Classroom Activity b), have
each child string his own bead on a classroom string.

b. See F 24, Classroom Activity b.

¢+« Building bridges is a copying activity - encourage the child to pay

ettention to the model - then push cars over the bridge or through the
space between the two blocks.

d. Children will learn this through imitation.

Strings Four Beads Fine Motor Thirty-six Months F3a

Cbservable Behavior:

Can string b wooden beads in two minutes (Binet).

Next Behavior:

2. Solves Plcture Puzzles
b. Sorts by Color
c. 1/4" Peg in Peg-board
d. Traces Diamond

Classroom Activities:

a. See F 12, Classroom Activity a.

b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a sheape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color and shape becomes part of
his symbolic life. Colors will graduslly become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.

¢c. ZSee F 12, Classroom Activity b.

d. see F 24, Classroom Activity b.
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Draws Vertical Line and Circle Fine Motor Thirty-six Months F 36 b

Observable Behavior:

Draws vertical line and circle but unable to draw a cross.

Next Behavior:

a. Solves Plicture Puzzles
b. Sorts by Color
c. 1/4" Peg in Peg-board
d. Traces Diamond

Classroom Activities:

a. See F 12, Classroom Activity a.

b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, 'fThis
is Johnny's green square"” so that the color and shape becomes part of
his symbolic life. (Coclors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.

c. See F 12, Classroom Activity b.

d. See F 24, Classroom Activity b.

Builds Bridge Fire Motor Thirty-six Months F 36 ¢

Observable BReheavior:

After example is given of stacking a cube on top of two cubes with a
space between them, child will imitate.

Next Behavior:

8. Snlves Picture Puzzles
b. Sorts by Color
c. 1/4" Peg in Peg-board
d. Traces Diamond

Classroom Activities:

&« OSee F 12, Classroom Activity a.

b. Color awareness can begin when the child first enters the Center.
Each article of clothing or place at a table should be associated with
a color and a shape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color and shape becomes part of
his synbolic life. C(Colors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.

c. See ¥ 12, Classroom Activity b.

c. See F 24, Classroom Activity b.
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Cuts with Scissors Fine Motor Thirty-Six Months F 36 d

Observable Behavior:

Cuts paper with scissors.

Next Behavior:

8., Solves Picture Puzzles
b. BSorts by Color
c. 1/4" peg in Peg-board
d. Traces Diamond

Classroom Activities:

8. See F 12, Classroom Activity a.

b. Color awareness can begin when the child first enters the Center.
Fach article of clothing or place at a table should be associated with
a color and & shape. Each time the child is moved, he is told, "This
is Johnny's green square" so that the color snd shape becomes part of
his symbolic life. Colors will gradually become part of his repertoire.
Have egg cartons with each section painted a different color and have
the children sort beads or pegs into the corresponding color.

¢. See F 12, Classroom Activity b.

d. See F 24, Classroom Activity b.

Solves Picture Puzzles Fine Motor Forty-two Months F 42 a

Observeble Behavior:

Can put together simple three or four part puzzles by matchine picture.

Next Behavior:

a. Laces Shoes

b. Corpies Cross

¢c. Strings T Beads in Two Minutes
d. Draws Recognizable Picture

e. Buttons Small Buttons

Classroom Activities:

a. See F 27, Classroom Activity a, and adapt to lacing the box --
then the shoes.

b. See F 24, Classroom Activity b.

c. See F 30, Classroom Activity a.

d. Recognizable picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 24, Classroom Activity &, then progress to completing incomplete
pictures.

e, As with other activities - start with large buttons and large holes
- then progress to small buttons and holes.
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sorts by Color Fine Motor  Forty-two Months Fhao

Observeble Behavior:

Able to sort three colors of beads into three separate cups.

Next Behavior:

a. Laces Shoes

b. Copies Cross

¢c. Strings 7 Beads in Two Minutes
d. Draws Recognizable Picture

e. Buttons Small Buttons

Classroom Activities:

a. See F 27, Classroom Activity a, and adapt to lacing the box --
then the shoes.

b. See F 24, Classroom Activity b.

¢. See F 30, Classroom Activity a.

d. Recognizeble picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 211-, Clessroom Activity a, then progress to completing incomplete
pictures.

e. As with other activities - start with large buttons and large holes
- then progress to small buttons and holes.

OCne Quarter Inch Pegs in Peg-board Fine Motor TForty-iwo Months F _lg c

Observable Behavior:

Able to place small pegs in peg-board.

Next Behavior:

a. Laces Shoes

b. Coples Cross

c. Strings T Beads in Two Minutes
d. Draws Recognizable Picture

e. Buttons Small Buttons

Classroom Activities:

a. See F 27, Classroom Activity a, and adapt to lacing the box -~
then the shoes.

b. See F 24, Clagsroom Activity b.

¢c. See F 30, Classroom Activity a.

d. Recognizable picture assumes a knowledge of body parts. This
activity should be started with copying lines, etc., as described in
F 21+, Classroom Actlvity a, then progress to completing incomplete
pictures.
e. As with other activities -~ start with large buttons and large holes
- then progress to small buttons and holes.
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Traces Diamond Fine Motor Forty-two Months Flh2d

Observable Behavior:

Able to trace a large diamond on sheet of paper 8 1/2 x 11,
Next Behavior:

a., Laces Shoes

b, Copies Cross

¢. Strings 7 beads in Two Minutes
d, Dravws Recognizable Picture

e, Buttons Small Buttons

Classroom Activities:

a., See F 27 classroom activities (a) and adapt to lacing the box
then the shoes.,

b. See F 2l classroom activities b.

¢. See F 30 classroom activities a.

d. Recognizable picture assumes a knowledge of body parts. This activity
should be started with copying lines, etec., as described in F 2y classroom
activities (a), then progress to completing incomplete pictures.

e, As with other activities -- start with large buttons and large holes
-~ then progress to small buttons and holes,

Laces Shoes Fine Motor Forty-eight Months F L8 a

Observable Behavior:

Able to put laces through the eyes of a shoe (eyes about 1/4" diameter).

Next Behavior:

a, Uses pencil or crayon for drawing

Classroom Activities:

a., See F 2l classroom activities b.
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Copies Cross Fine Motor Forty-eight Months

Observable Behavior:

Able to copy cross (See Binet)

Next Behavior:

8. Uses Pencil or Crayon for Drawing

Claessroom Activities:

a. See F 2, Classroom Activity b.

Strings T Beads in Two Mimutes Fine Motor Forty-eight Months

Observable Behavior:

Able to string T beads on a string in +two mimutes.

Next Behavior:

a. Uses Pencil or Crayon for Drawing

Classroom Activitigg_ :

a. See F 24, Classroom Activity b.
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Draws Recognizable Picture

Fine Motor TForty-eight Months F 48 4

Observaeble Behavior:

Should be able to recognize part of a picture such as a man, house,
or mountain.

Next Behavior:

a. Uses Pencil or Crayon for Drawing

Classroom Activities:

a. See F 2k, Classroom Activity b.

Buttons Small Buttons Fine Motor Forty-eight Months

| he]
&
o

Observable Behavior:

Able to button small button on a dress or shirt.

Next RBehavior:

a. Uses Pencil or Crayon for Drawing

Classroom Activities:

a. See F 24, Classroom Activity b.
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Regards Face Social One Month Sla
Observable Behavior:

Child looks at a person when being talked to.

Next Behavior:

a. Smiles Responsively

b. Inspects Environment

Classroom Activities:

Below L months, activities are on a one-to-one basis.

Occupies Self Social (One Month. S1lb

Observable Behavior:

Will play alone for 15 minutes.

Next Behavior:

a. Smiles Responsively
b. Inspects Environment

Classroom Activities:

Below 4 months » activities are on a one-to-one basis.
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Smiles Respounsively Social Two Months

Observable Behavior:

Will smile when talked to or touched on stomach.

Next Behsvior:

8. Demand for Socialization
d. Anticipates Feeding

Classroom Activities:

Below four months, activities are on a one-to-one basis.

Inspects Environment Social Two Months

Observable Behavior:

|tn
o
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|®

Child investigates his environment visually with or without turning

his head.

Next Behavior:

a. Demand for Socialization
d. Anticipates Peeding

Classroom Activities:

Below four months,activities are on a one-~to-one basis.




Demand for Socialization Social Three Months S3sa
Observable Behavior:

Likes to be with people and doing things.

Next Behavior:

a. Pulls Dress Over Face in Play

b. Increased Activity with Toy

d. Sucking Strong

Clasgsroom Activities:

Below four months, activities sre on a one-to-one basis.

Anticipates Feeding Social Three Months §34d

Observable Behavior:

Child indicates he knows food is coming by jacreased activity, Xicking,
arms waving, vocalization or opening mouth.

Next Rehavior:

&. Pulls Dress over Face in Play
b, Increased Activity with Toy
d. Sucking Strong

Classroom Activities:

Below four months, activities are on a one-to-one basis.
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Pulls Dress Over Face Social Four Month_gs_
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Observable Behavior:

Pulls dress over face in rlay.

Next Behavior:

8+ Displeasure Shown
b. Taughs when Head Hidden
d. Picks up Spoon

Classroom Actlvities:

4. No activity.
b. Plays games with group, such as Peek-a-boo.

d. Place attractive objects near chila - encourage child to reach
for them,

Increased Activity with Toy Social Four Months

Sko
Observable Behavior:

Child shows obvious plessure at sight of toy b

Yy increased physical
activity -- kicking, arms waving, ete.

Rext Behavior:

8. Displeasure Shown
b. TLaughs when Head Hidden
d. Picks up Spoon

Classroom Activities:

a- No activity.
b. Plays games with group, such as Peelk-a-boo.

d. Place attractive ocbjects near child - eéncourage child to reach
for them.
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Sucking Strong Social Four Months
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Observable Behavior:

When drinking from bottle » sucking is a strong activity.
Next Behavior:

2. Displeasure Shown
b. Laughs When Head Hidden
d. Picks Up Spoon

Classroom Activities:

a. Ko activity.
b. Plays games with group » Such as Peek-a-boo.

d. Place attractive objects neer child - encourage child to reach
Tor them.

Displeasure Shown Social Five Months

jta
N
Y

Cbsexrvable Behavior:

Fusses when toy is removed.

Next Behavior:

a. TFinger Reflection in Mirror
b. Demands Attention
d. Holds Bottle

Classroom Activities:

a. Have mirrcrs in room - point out the children as they pass. (see
L 16, Classroom Activity a.)

b. No activity.
c. DNo activity.
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Laughs When Head Hidden Social Five Months

{ta
Iwn
1o

Observable Behavior:

Laughs when head is hidden by towel, as in peek-a-boo.

Next Behavior:

a. Finger Reflection in Mirror
b. Demands Attention
d. Holds Bottle

Classroom Activities:

a. Have mirrors in room - point out the children as they pass. (see
L 16, Classroom Activity a.)

b. No activity.
c. No activity.

Picks Up Spoon Social Five Months

1
[A]
(F=T

Observable Behavior:

Child will make a deliverate effort to reach for spoon. Child must

succeed in picking up spoon - not with reflex action upon contacting
the spoon, but with deliberate intent.

Next Behavior:

a. Finger Reflection in Mirror
v. Demands Attention
d. Holds Bottle

Classroom Activities:

a. Have mirrors in room - point out the children as they pass. (See
L 16, Classroom Activity a.)

b. No activity.
c. No activivy.
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Fingers Reflection in Mirror Social Six Months
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o
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Observable Behavior:

Mirror held in front of child; child reaches out and fingers
reflection.

Next Relhavior:

a. Attracts Attention by Coughing
b. Private Exploration

d. Chewing Begins

e. Sucks Food from Spoon

Classroom Activities:

a. No activity.

b. FKeep activities availsble for the children to explore. Observe
the objects that are attractive tc the children for use in behavior
modification. Increase the natural curiésity by keeping some objects
behind locked decors. Allow children to open doors themselves. Set
up boxes to search through.

d. Give children fresh beef jerky to chew. Put peanut butter in

roof of mouth to encourage tongue to work. Chewy caramels also
increase chewing activities.

€. No activity.
Demands Attention: Social Six Months

17
o
o

Observeble Behavior:

Indicates desire to be "talked to'".

Next Behavior:

a. Attracts Attention by Coughing
b. Private Exploration

d. Chewing Begins

e, Sucks Food from Spoon

Classroom Activities:

2. No activity.

be. Keep activities available for the children to explore. Observe
the objects that are attractive to the children for use in behavior
modification. Increase the natural curiosity by keeping some objects
behind locked doors. Allow children to open doors themselves. Set
up boxes to search through.

d. Give children fresh beef jerky to chew. Put peanut butter in roof

of mouth to encourage tongue to work. Chewy caramels alsc increase
chewing activities.

e. No activity.
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Holds Bottle Part Time Social Six Months

1
1O
[fe!

Observable Behavior: -

Able to hold own bottle.

Next Behavior:

a. Attracts Attention by Coughing
b. Private Exploration

d. Chewing Begins

€. Sucks Food from Spoon

Classroom Activities:

a. No activity.

b. Keep activities available for the children to explore. Observe
the objects that are attractive to the children for use in behavior
modification. Increase the natural curiosity by keeping some cbjects
behind locked doors. Allow children to open doors themselves. Set
up boxes to search through.

d. Give children fresh beef jerky to chew. Put peanut b utter in

roof of mouth to encourage tongue to work. Chewy caramels also
increase chewing activities.
e. Ko activity.

Attracts Attention by Coughing Soecial Seven Months

1%
=
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Observable Behavior:

Will make various noises to attract attention.

Next Behavior:

d. TFeeds self crackers
e, (Can Bite and Chew

Classroom Activities:

d. Make crackers available at table.

e. Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.
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Private Exploration Social Seven Months

Observable Rehavior:

Child will spend mmch time in private exploration of various things
of interest.

Next Behavior:

d. Feeds Self Crackers
e, Can Bite and Chew

Classroom Activities:

d. Make crackers available at table.

e. Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social epproval.

Sucks Food from Spoon Social Seven Months

1%}
1~
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Observable Behavior:

Soft foods can be sucked from spoon.

Next Behavior:

d. Feeds Self Crackers
e, {(an BRite and Chew

Classroom Activities:

d. Make crackers available at table.
e, Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.
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Chewing Begins Social Seven Months

Observable Behavior:

Child able to chew soft Pfoods.

Next Behavior:

d. TFeeds Self Crackers
e. Can Bite and Chew

Classroom Activities:

d. Meke crackers availsble at table.
€. Vary the size of the bite at lunch time - allow time for the
larger bites. Use food as a reward for social approval.

Feeds Self Cracker Social Eight Months

ju
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Observeble Behavior:

Picks cracker off table and bites off Piece, chews it.

Next Behavior:

8. Arms in Front of Face
d. Drinks from Cup

€. Finger Feeds .

f. Holds Arms Out

Classroom Activities:

2. No activity.

d. Have appropriate cup with non-spill spout to encourage drinking.
€. Have food availsble for increasing finger-feeding activities.

f. Have play activities in which children dress in old and large
clothing.




Bites and Chews Social Bight Months

Observable BRehavior:

Bites cracker and chews it.

Next Behavior:

a. Arms in Front of Face
d. Drinks From Cup

e. Finger Feeds

f. Holds Arms Out

Classroom Activities:

2. No activity.

d. Have appropriate cup with non-spill spout to encourage drinking.
e. Have food available for increasing 1inger-feeding activities.

f. Have play activities in which children dress in old and large
clothing.

Arms in Front of Face Social Nine Months

2]
o
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Observable Behavior:

Child puts arms in front of face to avoid washing.

Next Behavior:

8. Pattycakes
¢. Toilet Training Begins
e. 8Solid Foods

Classroom Activities:

a&. See F T, Classroom Activity ¢ and F 9, Classroom Activity d.
c. Not a classroom activity.
€. No activity.
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Drinks From Cup W/Spill Social Nine Months

i
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Observable Behavior:

Drinks from cup with slight spill from corners of mouth.
Next Behavior:

a. Pattycakes
c. Toilet Training Begins
e. Solid Foods

Classroom Activities:

a. See F T, Classroom Activity ¢ and F 9, Classroom Activity 4.
c. Not a classroom activity.
e. No activity.

Finger Feeds Social Nine Months

[t
O
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Observable Behavior:

Will finger feed with spilled bits from tray or dish.

Next Behavior:

a. Pattycakes
¢. Toilet Training Begins
e. Solid Foods

Classroom Activities:

a. See F 7, Classroom Activity ¢ and F 9, Classroom Activity d.
c. Not a classroom activity.

e, No activity.




Holds Arms Out Social Nine Months

|ta
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Observable Behavior:

Holds out arms to be picked up if adult extends arms.

Next Behavior:

a. Pattycakes
c. Toilet Training Begins
2. Solid Foods

Classroom Aectivities:

a. See F 7, Classroom Activity ¢ and F 9, Classroom Activity d.
c. Not a classroom activity.
e. No activity.

Pattycakes Scelal Ten Months

17
5
1o

Observable Pehavior:

Begins to enjoy games. Will bring hands to mid-line.
Next Behavior:

a. Enjoys Audience

b. Repeats Performance Laughed At
d. Licks Jce Cream Cone

e. Does Not Drool

Classroom Activities:

a. Encourage participation in group activities in which one person
rerforms.

b. No activity.

d. Repeat activity for increased tongue-tip by putting good
tasting things on their 1lips.
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Toilet Training Begins Social Ten Months

fva
15
Te)

Observable Behavior:

May be dry after nap or ride in car. Put on toilet at once; sometimes
brings results.

Next Behavior:

a. Enjoys Audience

b. Repeats Performance Laughed at
d. Licks Ice Cream Cone

e. Does Kot Drool

Classroom Activities:

a. Encourage particiration in group activities in which one person
performs.

b. No asctivity.

d. Repeat activity for inereased tongue-tip variety by putting good
tasting things on their lips.

Solid Foods Social Ten Months

10
I5
1o

Observable Behavior:

Child is able to handle solid food without choking, and able to chew.
Next Behavior:

a. Enjoys Audience

b. Repeats Performance Laughed at
d. Licks Ice Cream Cone

e, Does Not Drool

Classroom Activities:

a. Encairage participation in group activities in which one person
performs.

b. No activity.

d. Repeat activity for increased tongue-tip variety by putting good
tasting things on their lips.
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Enjoys Audience

Social Eleven Months

Jtn
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Obseivable Behavior:

Will act the clown if nudience is appreciative.

Next Benavior:

a.
b.
C.
d.
€.
t.

Plays "Up and Down"
Mouthing Nearly Stopped
Toilet Training Earnestly
Finger Feeds Part of Meal
Holds Spoon

Cooperates in Dressing

Classroom Activities:

8.
b.
C.
d.
e,
£.

Repeats Performance Laughed At Social Elever Months

Games, songs zund other activities can begin prepositional training.
No activity.

Not a classroom activity.

See 88, Classroom Activity e.

Use other children as models for these activities.
See § 8, Classroom Activity f.

o
=
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Observable Behavior:

Child will repest an sct that is laughed st.

Next Behavior:

Be
Pe.
C.
d.
e.
f.

Plays "UP and DOWI]."
Mouthing Nearly Stopped
Toilet Training Earnestly
Finger Feeds Part of Meal
Holds Spoon

Cooperates in Dressing

Classroom Activities:

a.
-b‘
c.
d.
€.
L.

Games, sougs and other activities can begin prepositicnal training.
No activity.

Not a classroom activity.

See § 8, Classroom Activity e.

Use other children as models for these activities.
See S 8, Classroom Activity f.
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Licks Ice Cream Cone Social Eleven Months

)
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Observable Behavior:

Licks ice cream cone; proper tongue action.

Next Behavior:

Se
b.
Cs
d.
e,
f.

Plays "Up and Down'"
Mouthing Nearly Stopped
Toilet Training Esrnestly
Finger Feeds Part of Mesl
Holds Spoon

Cocperates in Dressing

Classroom Activities:

a. Gemes, songs and other activities can begin prepositional training.
b. TRo activity.

c. Not a classroom activity.

d. see S 8, Classrcom Activity e.

e, Use other children as models for these activities.

f. Ssee 5 8, Classroom Activity f.

Does Not Drool Social Eleven Months slle

Obsexrvable Behavior:

Drooling is controlied.

Next Behavicr:

a.
b.
C.
d.
e'
f.

Plays "Up and Down"
Mouthing Nearly Stopped
Toilet Training Earnestly
Finger Feeds Part of Meal
Holds Spoon

Cooperates in Dressing

Classroom Activities:

8e
b.
c.
d.
e.
.

Games, songs and other activities can begin prepositional training.
No activity.

Not a classroom activity.
See s 8, Classroom Activity e.

Use other children as models for these activities.
See § 8, Classroom Activity f.
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Plays "Up and Down" Social Twelve Months Sl a

Observable Behavior:

Begin concept of Up and Down through games - Arms Up, Arms Down.
Next Behavior:

d. TFinger feeds Self
e, Turns Spoon
f. Pulls Off Socks

Classroom Activities:

d. See S 8, Classroom Activity e.

e. No activity.

f. Begin activities for tasks of dressing by havinz the children
remove clothing before they dress themselves. ILarge socks over
their shoes will encourage them to pull the socks off.

Mouthing Nearly Stopped Social Twelve Months

(R42]
IS
o

Obgervable Behavior:

Not the need for ewverything to go into the mouth.
Next Behavior:

#. Finger Feeds Self
&, Turns Spoon
f. Pulls Off Socks

Classroom Activities:

d. See 5 8, Classroom Activity e.
e. No activity.

f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
tleir shoes will encourage them to pull the socks off.
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Toilet Training Begins Earnestly Social Twelve Months Sl2c

Observable Behavior:

Child should start getting up from nap dry. Adults should watch
closely for signs. Follow regular schedule of toilet training.

Next Behavior:

a. Finger Feeds Self
e. Turns Spoon
f. Pulls off Socks

Classroom Activities:

d. See S 8, Classroom Activity e.

e. No activity.

f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.

Fiuger Feeds Part of Meal - Social Twelve Months £l24d

Observable Behavior:

Foods appropriate for finger feeing will bring child closer to
self-feeding.

Next Behsvior:

d. Finger Feeds Self
e, Turns Spoon
f. Pulls off Sochks

Classroom Activities:

d. see S &, Clessroom Activity e.
e. No activity.

f. Begin ncuirtities for tasks of dressing by having the children
remove clothing hwefore they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.
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Holds Spoon Social Twelve Months

e p————

172
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Observeable Behavior:

Able to hold spoon in palmer grasp.

Next Behavior:

d. Finger Feeds Self
e. 'Turns Spoon
f. Pulls off Socks

Classroom Activities:

d. See S 8,Classroom Activity e.

e. No activity.

f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.

Cooperates in Dressing Social Twelve Months

jon
15
-

Observable Behavior:

Will hold out arms and so forth to help in dressing.

Next Beherior:

d. Tinger Feeds Self
e, ‘Turns Spoon
f. Pulls off Socks

Classroom Activities:

d. See 8 8, Classroom Activity e.

€. No activity.

f. Begin activities for tasks of dressing by having the children
remove clothing before they dress themselves. Large socks over
their shoes will encourage them to pull the socks off.
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Finger Feeds Self Social Fourteen Months

Observable Behevior:

Able to eat all appropriate food with fingers.

Next Behsvior:

Carries Familiar OJjbects
Indicates When Wet
Manipulates Cup

Dips Spoon in Dish

Able to Unzlp lLarge Zipper

Classroom Activities:

a. HNo activity.

cs XNo activity.

d. No activity.

e. Use sand box with shovels to begin dipping motion. Shoveling
sand from the sand box to a bucket is appropriate.

f. Obtain large zipper from the Playschool Activities to practive
this activity.

Purns Spoon Social Fourteen Months S _Li e

Observable Behavior:

After getting food on spoon and taking spoon toward mouth, child
will turn spoon, spilling food.

Next Beheavior:

a. Carries Familiar Objects
c. Indicmtes When Wet

d. Manipulates Cup

e. Dips Spoon in Dish

f. Able to Unzip Large Zipper

Classroom Activities:

a. HNo activity.

c. No activity.

d. No activity.

e. Use sand box with shovels to begin dipping motion. Shoveling
sand from the sand box to a bucket is appropriate.

f. Obtain large zipper from the Playschocl Activities to practice
this activity.




Pulls Off Socks Social Fourteen Months § 1 T

Observeble Behavior:

Pulls off socks.

Next Behavior:

a. Carries Familiar Objects
c. Indicates When Wet

d. Menipulates Cup

e. Dips Spoon in Dish

f. Able to Unzip Large Zipper

Classroom Activities:

a. No activity.

c. KNo activity.

d. No activity.

e. Use sand box with shovels to begin dipping motion. Shoveling
sand from the sand box to a bucket is approprisate.

f. Obtain large zipper from the Playschool Activities to practice
this activity.
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Carries Familiar ObJjects Soecial Sixteen Months

I
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Observable Behgvior:

Will carry around & favorite blanket, toy, doll, ete.
Next Behavior:

&. Blows Out Candle

b. Plays With Other Children
¢c. Success at Toilet

d. Holds Spoon in Pronation
e. Self Feeding

f. Takes Off Mittens

Classroom Activities:

a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.

b. Place several children in a large carton or a very small room to
increase social awareness.

¢c. Not a classroor. activity.

d. Use mud instead of sand as in S 12 e, Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even.

e. No activity.

f. Put mittens on children, then they will have to take them off
before they can do a certain activity.

Indicates When Wet Social Sixteen Months 8 6 c

Observeble Behavior:

Able to indicate when pants are wet.

Next Behavior:

a. Blows Out Candle

b. Plays With Other Children
c. Success at Toilet

d. Holds Spoon in Promation
e. Self Feeding

f. Takes Off Mittens

Classroom Activities:

a. Have children blow ping-pong balls, feathers, and blow ocut candles
to experience bl = ‘ng.

b. Place severe . children in a large carton or very small room to
increase social awareness.

c. Not a classroom activity.

d. Use mud instead of sand as in S 12 e, Put beans on a spoon to
glve children opportunity to demonstrate keeping spoon even.

e, No activity.

f. Put mittens on children, then they will have to take them off
before they can do a certain activity,

_135-




Manipulates Cup Socisal Sixteen Months S

|5
T

Observable Behavior:

Able to drink from cup with some spill.
Next Behavior:

a. Blows Out Candle

b. Plays With Other Children
¢. Success at Toilet

4. Holds Spoon in Pronation
e. Self Feeding

£, 'Takes Off Mittens

Classroom Activities:

a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.

b. Place several children in a large carton or a very small room to
increase social awareness.

c. Not a classroom activity.

d. Use md instead of sand as in S 12 e, Put beans on & spoon to
give children opportunity +o demonstrate keeping spoon even.

e. No activity.

£. Put mittens on children, then they will have to take them off
before they can do a certain activity.

Dips Spoon in Dish Social Sixteen Months ) 16 e

Observable Behavior:

When Ffed soft food such as custard, child is able to get focd on spoon.
Next Behavior:

a. Blows Out Candle

b. Plays With Other Children
c. Success at Toilet

d. TFolds Spoon in Pronation
e. Self Feeding

f. Takes Off Mittens

. : Classroom Activities:

a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.

b. Place several children in a large carton or a very small room to
inerease socilal awareness.

¢. Not a classroom activity.

d. Use md instead of sand as in S 12 e. Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even.

e. No activity.

£. Put mittens on children, then they will have to take them off
before they can do a certain activity.
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Able to Unzip Large Zipper Social Sixteen Months
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Observeble Behavior:

Unzips large size zipper.
Next Behavior:

&. Blows Qut Candle

b. Plays With Other Children
¢. Success at Toilet

d. Holds Spoon in Pronation
e. Self Feeding

f. Tekes Off Mittens

Classroom Activities:

a. Have children blow ping-pong balls, feathers, and blow out candles
to experience blowing.

b. Place several children in a large carton or & very small room to
increase social awareness.

c. Not a classroom activity.

d. Use mud instead of sand as in S 12 e, Put beans on a spoon to
give children opportunity to demonstrate keeping spoon even,

e. No activity.

f. Put mittens on children, then they will have to take them off
before they can do a certain activity.
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Blows Out Candle Socilal Eighteen Months S 18 a

——

Observable Behavior:

Able to direct air enough to blow out candle at 4 inches.

Next Eehavior:

a. Goes About Yard
d. Drinks From Cup Without Spill
f. Removes Garments

Classroom Activities:

a. Increase the opportunity for the child to go about yard with
minimal supervision,

c. No sctivity.

f. Continue the dressing procedure for this activity.

Plays With Other Children Sociel Eighteen Months S181

Observable Behavior:

Active participation with other children in games - formal or informal.

Next Behavior:

a. Goes About Yard
d. Drinks From Cup Without Spill
f. Removes Garments

Classroom Activities:

a. Tncrease the opportunity for the child to go about yard with
minimal supervision.

d. DNo activity.

f. Continue the dressing procedure for this activity.




Success at Tollet Social Eighte2'. Months S

18_9_

Obsexrvable Behavior:

Pants drier for longer periods of time - most of the day and at times
at night.

Next Behavior:

a. Goes About Yard

d. Drinks from Cup Without Spill
f. Removes Garments

Classroom Activities:

a. Increase the opportunity for the child to go about yard with
minimal supervision.

d. No activity.
f. Continue the dressing procedure for this activity.

Holds Spoon In Pronstion Social Eighteen Months

it
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Observable Behavior:

Holds spoon with bowl upright.

Next Behavior:

a. Goes About Yard

d. Drinks from Cup Without Spill
f. Removes Garments

Classroom Activities:

a. Increase the opportunity for the child to go about yard with
minimal supervision.

d. No activity.
f. Continue the dressing procedure for this activity.




Self Feeding Social

Eighteen Months S 18 e

Observeble Behavior:

Will insist on helping himself while eating. Sshows more interest.

Next Behavior:

a. Goes About Yard
d. Drinks from Cup Without Spill
£. Removes Garments

Classroom Activities:

a. JIncrease the opportunity for the child to go about yard with
minimal supervision.

d. No activity. ‘

£. Continue the dressing procedure for this activity.

Takes Off Mittens Eighteen Months

Observable Rehavior:

mpakes off mittens, gloves, etc.

Next Behavior:

a. Goes About Yard
d. Drinks from Cup Without Spill
. Removes Garments

Classroom Activities:
foketoaindd

a. TIncrease the opportunity for the child to go about yard with
minimal supervision.
d. No activity.

£, Continue the dressing procedure for this activity.




Goes About Yerd Social

Twenty-One Months s2la

Observable Behavior:

Dependable enough to go about yard with minimal supervision.

Next Behavior:

a. Initiates Own Play
¢c. Dry at Night
f. Takes Off Shoes

Classroom Activities:

a. Provide the opportunity for the children to play by themselves
and without dire:tion for part of their play period. It is not

necessary for every minute of the day to be under direct supervision
end control.

¢c. No classroom activity.
f£. Have children tak= off shoes of cne another in a game activity.

Drinks from Cup Without Spill Social Twenty-One Months

Observable Behavior:

Able to drink from cup without too mich spllling.

Next Behavior:

a. Initiates Own Play
c. Dry at Night
f. Takes 0ff Shoes

Classroom Activities:

a. Provide the opportunity for +he children to play by themselves
and without direction for part of their play period. It is not

necessary for every minute of the day to be under direct supervision
and control.

c. No classroom activity.
£, Have children take off shoes of one another in a game activity.




Removes Garments Social Twenty-One Months 52
Observable Behavior:

Able to teke off outer, loose-Titting garments.

Next RBehavior:

a. Initistes Cwn Play
c. Dry at Night
f. Takes Off Shoes

Classroom Activities:

a. Provide the opportunity for the children to play by themselves
and without direction for part of their play period. It is not

necessary for every minute of the dsy to be under direct supervision
and control.

c. Not a classroom activity.
f. Have children take off shoes of one another in a game activity.
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Initiates Own Play Socia_._]_:

Twenty-Four Months s 2k a
Observable Behavior:
Will find own play area and activity.
Next Behavior:
&. Pgpallel Play
v. Initiates Own Play of Others
¢. Verbalizes Toilet Needs
d. Eats With Fork
f. Removes Own Coat
Classroom Activities:
a. Allow child to choose play activities some of the time,
b. BSame as above.
c. Not a classroom activity.
d. %o activity.
f. see s 8, Classroom Activity f.
Dry at Night Social Twenty-Four Months S 24 ¢

Observable Behavior:

Dry at night.

Next Behavior:

&,
b.
C.
d.
f.

Parallel Play

Initiates Own Play of Others
Verbalizes Toilet Needs
Eats With Fork

Removes Own Coat

Classroom Activities:

a.
b.
c.
d.
f.

Allow child to choose play activities some of the time.
Same as above.

Not a c¢lassroom activity.
No activity.
See S 8, Classroom Activity f.




Tekes Off Shoes Soecial Twenty-Four Months

Observable Behavior:

Able to take off shoes, including unlacing.

Next Behavior:

a. Porallel Play

b. Initiates Own Play of Others
c. Verbalizes Toilet Needs

d. Ests With Fork

f. ERemoves Own Coat

Classroom Activities:

a. Allow child to choose plsy activities some of the time.
b. Same as above.

c. Not a classroom activity.
d. No activity.
f. See S 8, Classroom Activity f.

Parallel Play Social Twenty-Seven Months

Observable Behavior:

Will play along side of another - but play is not interacting.

Next Behavior:

a. Wash and Dry Hands
c. Asks to go to the Tollet
f. Dresses With Supervision

(lassroom Activities:

a. Self care skills such as washing and drying hands should occur at
regular times. Group activities with songs and gemes for this
activity are appropriate.

c. Not a classroom activity.

f. Skills in dressing will increase during this time. See S §,
Classroom Activity f.




Imitates Play of Others Social

Twenty~Seven Months S _@1 b

Observeble Behavior:

After seeing another child play, will imitate that activity.

Next PBehavior:

a. Wash and Dry Hends
c. Asks to go to the Toilet
f. Dresses With Supervision

Classroom Activities:

a. Self care skills such as washing and drying hands should occur at
regular times. Group activities with songs and games for this
activity are sppropriate.

¢c. Not a classroom activity.

£. gkills in dressing will increase during this time. See S 8,
Classroom Activity f.

Verbalizes Toilet Needs Social Twenty-Seven Months S 27 ¢

Observable Behavior:

Able to indicate need to go to the toilet - whether with understandsble
words or own words.

Next Behavior:

a. Wash and Dry Hands
c. Asks to go to the Toilet
£. Dresses With Supervision

Classroom Activities:

a. Self care skills such as washing and drying hands should occur &t
regular times. Group activities with songs and games for this
activity are sppropriate.

¢, Not a classroom activity.

£, 3Sxills in dressing will increase during this time. See S &,
Classroom Activity .
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Eats With Fork Social Twenty-Seven Months

QObservalble Behavior:

Eats with fork without too much spilling.

Next Behavior:

a. Wash and Dry Hands
¢. Asks to go to the toilet
f. Dresses With Supervision

Classroom Activities: |

a. Self care skills such as washing and drying hands should occur at
reguler times. Group activities with songs and games for this
activity are appropriate.

c. Not a classroom activity.

f. gkills in dressing will increese during this time. See S §,
Classroom Activity f.

Removes Own Coat Social Twenty-Seven Months

Observable Behavior:

Able to take off own coat or loose garment.

Next Behavior:

a. Wash and Dry Hands
c. Asks to go to the Toilet
. Dresses With Supervision

Classroom Activities:

a. Self care ckills such as washing and drying hands should occur at
regular times. Group activities with songs and games for this
activity are appropriate.

c. Not a classroom activity.

£. Skills in dressing will increase during this time. See S 8,
Classroom Activity f.




Wash and Dry Hands Social Thirty Months S 30

Observable Behavior:

Able to wash and dry hands without supervision.,

Next Behavior:

a. Understands Taking Turns

b. Cooperates With Other Children
d. Feeds Self

f. Buttons and Unbuttons

Classroom Activities:

&. Routinely have children stand in line for certain activ
require them to wait their turn.

b. Same as above.

d. Investigate proper utensils for self-feeding. Allow proper time
for feeding; set time to discourage doddling.

f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling. ‘

ities, and

Asks to go to Toilet Soeial Thirty Months S 30
Observable Behavior:

Will state "I need to go to " (Whatever term is used).
Next Behavior:

« Understands Taking Turns

+ Cooperates With Other Children
« Feeds Self

. Buttons and Unbuttons

oo o e

Classroom Activities:

a. Routinely have children stand in line for certain activities and
require them to wait their turnm.
b. Same as above.

d. TInvestigate proper utensils for self-feeding. Allow proper time
for feeding; set time to discourage doddling,

f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling.
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Dresses With Supervision Social Thirty Months 530f¢f

Observable Behavior:

Needs some help in dressing - but wants to do it himself.

Next Behavior:

a. Understands Takling Turns

b. Cooperates With Other Children
d. Feeds Self

f. Buttons and Unbuttons

Classroom Activities:

" a. Routinely have children stand in line for certain activities and
require them to wait their turn.

b. Same as above.

d. Investigate proper utensils for self-feeding. Allow proper time
for feeding; set time to discourage doddling.

f. Dress-up activities - high heels for girls and shaving for boys.
Allow children to learn by imitation and modeling.

Understands Taking Turns Social Thirty-Six Months s 36

a

Observaeble Behavior:

Is able to await turn in games, refreshments, etc.

Next Behavior:

a. Cooperative Play

b. Helps With Household Tasks
c. Cares for Self at Toilet
f. Puts on Shoes

Classroom Activities:

a. Provide oppcrtunity for group interaction.

b. Encourage children to do regular household tesks; bring their own
tray, pick up things in the classroom, ete.

¢. Provide an appropriate model for the child to emulate.

f. See § 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choise of shoe.
Match pant legs and shoe color for left and right shoes.
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Cooperates With Children Social Thirty-Six Months

jmn
&
o

Observable Behavior:

Participates in cooperative coordinated piay activities.

Next Behavior:

a. Cooperative Play

b. Helps With Household Tasks
c. Cares for Self at Toilet
f. Puts on Shoes

Classroom Activities:

a. Provide opportunity for group intersction.

b. Encourage children to do regular household tasks; bring their owm
tray, pick up things in the classroom, ete.

¢. Provide an appropriate model for the child to emlate.

f. See 5 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes.

Feeds Self Social Thirty-Six Months s34

Observable Behavior:

Able to use spoon, fork properly.

Next Behavior:

a. Cooperative Play

b. Helps With Household Tasks
c. Cares for Self at Toilet
£. Puts on Shoes

Classroom Activities:

a. Provide opportunity for group interaction.

b. Encourage children to do regular household tasks; bring their own
tray, pick up things in the classroom, etec.

c. Provide an appropriate model for the child to emlate,

f. B8See 5 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes,
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Buttons and Unbuttons Social Thirty-Six Months
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Observable Behavior:

Able to button and unbutton large buttons.

Next Behavior:

a. Cooperative Play

b. Helps With Household Tasks
c. Cares for Self at Toilet
T. Puts on Shoes

Classroom Activities:

2. Provide opportunity for group interaction.

b. Encourage children to do regular household tasks; bring their own
tray, pick up things in the classroom, etec.

¢. Provide an appropriate model for the child to emulste.

f. BSee s 21, Classroom Activity f. Also, continue the color code idea
with each shoe tagged a different color to assist in choice of shoe.
Match pant legs and shoe color for left and right shoes.




Cooperative Play Socisl

Forty-Two Months S 42 a

Observable Behavior:

Simple tea parties or imaginative games.

Next Behavior:

a. Plays simple games
f. Dresses Without Supervision

Classroom Activities:

a. RElaborate on previcus games.

f. Provide clothing with buttons for experience in buttoning and
unbuttoning.

Helps with Household Tasks Social  Forty-Two Months skv

Observaeble Behavior:

Running errands, picking up things, etec.

Next Behavior:

a. Plays Simple Gaumes
f. Dresses Without Supervision

Classroom Activities:

a. Elgborate on previous games.

f. Provide clothing with buttons for experience in buttoning and
unbuttoning.




Cares for Self at Toilet Social Forty-Two Months

1
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Observable Behavior:

Able to go to the toilet unassisted.

Next Behavior:

a. Plays simple Games
f. Dresses Without Supervision

Classroom Activities:

a. Elaboraste on previous games.

f. TProvide clothing with buttons for experience in buttoning
and unbuttoning.

Puts on Shoes Sociasl Forty-Two Months

£72]
1%
]

Observavle Behavior:

Able to get right shoe on right foot.

Next Behavior:

a. Plays simple games
P. Dresses without Supervision

Classroom Activities:

a. Elsborate on previous games.

£, Provide clothing with buttons for experience in buttoning and
unbutitoning.
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3 Plays Simple Games Social Forty-Eight Months § L

1

Observable Behavior:

Prefers to play games with playmates, such as "Drop the Handkerchief”,
Next Behsvior:

a. Can tell which is the prettiest

Classroom Activities:

8. No activity.

Dresses Without Supervision Social Forty-Eight Months 8 48 £

Observable Behavior:

Able to put on clothes without supervision, including buttoning.

Next Behavior:

a. Can tell which is the prettiest

Classroom Activities:

8. No activity.
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Responds to Bell Lenguage

One Month

I
I+
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Observable Behavior:

Bell is rung softly about 12 inches from ear. Child responds with
a dlink and frown. Start increased activity or cessation of activity.

Next Behavior:

a. Attends to Voice
b. Responds to Cooing

e. Rhythm of Crying Slower
f. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis.

Heedful of Sounds Language One Month

T
[
|

Observable Behavior:

Will slow activity at introduction of a new sound.

Next Behavior:

a. Attends to Voice
b. Responds to Cooing

e. Rhythm of Cry Slower
f. Babbles

Classroom Activities:

Below 4 momths, activities are on a one-to-one basis.
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Watches Mother Intently Language One Month

Observable Behavior:

Will watch mother or moving person.

Next Behavior:

a. Attends to Voice

b. Responds to Cooing
e. FRhythm of Cry Slower
f. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis.

Cries with Throaty Sound Language One Month

Observable Behavior:

Cry is back of throat.

Next Behavior:

a. Attends to Voice
b. Responds to Cooing

e. Rhythm of Cry Slover
£. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis,
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Makes Demands when Crying

Language One Month L1f
Observeble Behavior:

Usually cries when time to eat or he has other demands.

Next Behavior:

a. Attends to Voice
b. Responds to Cooing

e. Rhythm of Cry Slower
f. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis.

g

P—)

Rhythmic Crying : Tanguage One Month L1l

Observable Behavior:

Regular inhalation of breath causes rhythmic cry.

Next Behavior:

a. Attends to Voice
b. Responds to Cooing

€. Rhythm of Cry Slower
f. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis.
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Cough-like Cry Language One Month Llh

Observable BRehavior:

Cry sounds as though child were coughing.

Next Behavior:

8. Attends to Voice
b. Responds to Cooing

e. FRhythm of Cry Slower
f. Babbles

Classroom Activities:

Below 4 months, activities are on a one-to-one basis.

Attends to Voice Langusge Two Months
Observable Behavior:

fe
o
|@

Exasminer leans over child and talks in a quiet voice while smiling--
child gives evidence of listening.

Next Behsvior:

a. Anticipates with Activity
b. Reacts to Visual Sign

e. Crying Plaintive

f. Chuckles

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.
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Responds to Cooing

Language Two Months L 2 b
Observable Behavior:

Will smile in response to cooing or talking on part of examiner.

Next Behavior:

8. Anticipates with Activity
be. Reacts to Visual Sign

€. Crying Plaintive

f. Chuckles

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.

Rhythm Cry Slower Language Two Months L2e

Observeble Behavior:

Inhalation between cries is longer, causing rhythm to be slower.

Next Pehavior:

ae. ticipates with Activity
b. Reacts to Visual Sign

€. Crying Plaintive

f. Chuckles

Classroom Activities:

For behaviors below 4 months, activities are on a one-to-one basis.
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Babbles Language Two Months
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Observable Behavior:

Child makes cooing or other vocal sounds.

Next Behavior:

a. Anticlpates with Activity
b. Reacts to Visual Sign

e. Crying Plaintive

f. Chuckles

Classroom Activities:

For behaviors below U months, activities are on a one-to-one basis.

Anticipates With Activity Language Three Months L 3 a

Observable Behavior:

Child indicates he anticipates an activity by decreasing or increasing
his r-vmal activity.

Next Behavior:

a. Turns to Voice

b. Recognizes Mother

e. Coos, Gurgles, Squeals
f. Smiles Meaningfully

g. Laughs Aloud

Classroom Activities:

For behavior below b months, activities are on a one-to-one basis.
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Reacts to Visual Sign Language

Three Months L 3 b

Observable Behavior:

As child lies on back, hold arms in position for lifting. Child will
respond by tensing body or moving arms in anticipation of being lifted.

Next Behavior:

S
b.
e.
f.
g

Turns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningfully
Laughs Aloud

Classroom Activities:

Behaviors below 4 months, activities are on a one-to-one basis.

Crying Plaintive Language Three Months

1
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Observable Behavior:

Cry has plaintive quality.

Next Behavior:

3.
b.
€.
f.

e

Turns to Voice
Recognizes Mother
Coos, Gurgles, Squeals
Smiles Meaningfully
Laughs Aloud

Classroom Activities:

Behaviors below U months, activities are on a one-to-one basis.
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Chuckles Language Three Months
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Observable Behavior:

When adequately stimulated by touching or playing, will chuckle.

Next Behavior:

a. Turns to Voice

b. Recognizes Mother

e. Coos, Gurgles, Squeals
f. Smiles Meaningfully

g. Laughs Aloud

Classroom Activities:

Behaviors below 4 months, activities are on a one-to-cne basis.

Turns to Voice Language Four Months L l_g_ a

Observable Behavior:

Call child's name in low quiet voice. Child will turn head toward
voice.

Next Behavior:

a. Turns to Bell
b. Discriminates Strangers
c. Responds to Voices

Classroom Activities:

a. No activity.

b. No activity.

c. Tape record sounds child will normally hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to familiarize the child with sounds so child will not be
frightened of them when they are sounded suddenly.
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Recognizes Mother Language Four Months LLbd

Observable Behavior:

Will react positively when he sees mother,

Next Behavior:

a., Turns to Bell
b, Discriminates Strangers
c. Responds to Voices

‘Classroom Activities:

a. No activity.
b, No activity.
o. Tape record sounds child will normally hear such as bus driver's
voice, teacher's voice, Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to familiarize the child with sownds so child will not be
frightened of them when they are sounded suddenly,

)

Coos, Gurgles, Squeals Language Four Months Lhe

Observable Behavior:

Child obviously practicing noise in experimentation,

Next Behavior:

a. Turne to Bell
2 b, Discriminates Strangers
' c. Responds to Voices

Classroom Activities:

2. No activity.

b. No aetivity.

c. Tane record sounds child will normally hear such as bus driver's
volce, teacher's voice, Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities,
Purpose is to familiarize the child with sounds so child will not be
frightened of them when they are sounded suddenly,
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Smiles Meaningfully Language Four Months L

j4=
jH

Qbservable Behavior:

Smiles in response to a certain stimulus -- not indiscriminately,

Next Behavior:

a. Turns to Bell
b. Discriminates Strangers
¢. Responds to Volces

Classroom Activities:

a. No activity.

b. No activity.

c. Tape record sounds child will normally hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of plessureable activities.
Purpose is to familiarize " the child with sounds so child will not be
frightened of them when they are scunded suddenly.

Laughs Aloud Langusage Four Months L
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Observable Behavior:

Makes laughing sound when properly stimlated.

Next Behavior:

a. Turns to Bell
b. Discriminates Strangers
¢. Responds to Voices

Classroom Activities:

a. No activity.

b. No activity.

c. Tape record sounds child will normally hear such as bus driver's
voice, teacher's voice. Tape record playground noises, fire engines,
classroom noises, thunder, to play at times of pleasureable activities.
Purpose is to familiarize the child with sounds so child will not be
frightened of them when they are sounded suddenly.
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Turps to Bell Language Five Months
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Observable Behavior:

Bell rung gently at a distance of 12 inches. Child responds by turning
toward sound. No visual stimulation associated.

Next Behavior:

&. Babbling Increased in Variety

b. Responds to Angry Tone if Accompanied with Gestures
e. Crying Not Rhythmic

f. Rising and Falling Inflection of Cry

g. "Talks"

Clessroom Activities:

a. Have child talk into resonating chanmber such as oat-meal box for
feed-back to the child. Purchase speaker with lights that lient when
sound is made to use for stimilation of sound. Tape record vocal

efforts of the child, then play back for stimulation.
b. ¥Ho activity. :

c. Mo activity.
f. Hc activity.
g. Ho actibity.

Discriminates Strangers Language Five Months L5Db

Observable Behavior:

Child's reaction to strangers is noticeable either by increasing or
decreasing activity.

Next Behavior:

&. Babbling Increased in Variety

b. Responds to Angry Tone if Accompanied with Gestures
€. Crying Not Rhythmic

f. Rising and Falling Inflection of Cry

g. “Talks"

Classroom Activities:

a. Have child talk into resonating chamber such as oat-meal box for
feed-pack to the child. Purchase speaker with lights that light when
sound is made to use for stimulation of sound. Tape record vocal

efforts of the child, then play back for stimulation.
b. Nc activity.

e. lio activity.
f. Ho activity.
g. No activity.
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Responds to Voice Language Five Months
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Observable Behavior:

Responds to voices ly turning heasd and eyes.

Next Behavior:

8. Bebbling Increased in Variety

. Responds to Angry Tone if Accompanied with Gestures
e. Crying Not Rhythmic

€. Rising and Falling Inflection of Cry

g. "Talks"

Classroom Activities:

a. Have child talk into resconating chamber such as oatmeal vox for
feed-back to the child. Purchase speaker with lightes that light vwhen
sound is mede to use for stimlation of sound. Tape record vocal
efforts of the child, then play back for stimulation.

b. No activity.

e. No activity.

f. No activity.

g. No activity.

Babbling Increases TLanguage 8ix Months
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Observable Behavior:

Babbling increases in variety.

Next Behavior:

a. Smiles at Mirror

b. Responds to Gestures

¢. RejJects Demends for Imitation
e. Vocalizes Mmmmm

f. Crows

Classroom Activities:

a. Have a room wigh a mirror. Cover mirror with foam; encoursge child
to wipe off foam so that he can see himself.

b. Always accompany commands with gestures; '"Come here", "Sit down",
etc.

¢. No activity.
I e. See L 5, Classroom Activity a.
P f. See L 5, Classroom Activity ea.

s
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Responds to Angry Tone Language S5ix Months
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Observable PRehavior:

Responds to angry tone if accompanied by gestures.

Next Behavior:

a. Smiles at Mirror

b. Responds to Gestures

¢. Rejects Demands for Imitation
e. Vocallizes Mmmmm

f. Crows

Clzassroonm Activities:

a. Have a room with a mirror. Cover mirror with foam; encourage child
to wipe off foam so that he can see himself.

b. Always eccompany commands with gestures; "Come here', "Sit down",
ete.

e. No activity.
f. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity.

Crying Not Rhythmic Language 5ix Months L
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Observanle Behavior:

Crying not dependent on rhythm of breathing.

Next Behavior:

2. Smiles at Mirror

b, Responds to Gestures

c. Rejects Demands for Imitation
e. Vocalizes Mmmmm

f. Crows

Classroom Activities:

2. Have a room with a mirror. Cover mirror with foem; encourage child
to wipe off foan so that he can see himself,

b. Always accompany commands with gestures; "Come here", "Sit down",
ete.

c. No activity.
e. See I 5, Classroom Activity a.
f. gee L 5, Classroom Activity a.
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Rising and Falling Inflection Language Six Months

Cbservable Behavior:

Crying will rise and fall in tone as well as volume.

Next Behavlior:

a. Smiles at Mirror

b. Responds to Gestures

¢. Rejects Demands for Imitation
e. Vocalizes Mmumm

f. Crows

Classrcoom Activities:

a. Have a room with a mirror. Cover mirror with foam; encourage child
to wipe off foan so that he can see himself.

b. Always sccompany commands with gestures; “Come here", "Sit down",
etc . )

c. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.

"“Talks" Language Six Months

Observable Behavior:

Talking is mostly Jjargon.

Next Behavior:

a. Smiles at Mirror

b. Responds to Gestures

¢. Rejects Demands for Imitation
e. Vocalizes Mmmmn

f. Crows

Classroom Acetivities:

a. Have a room with a mirror. Cover mirror with foam; encourage child
to wipe off foam so that he can see himself.

b. Always accompany commands with gestures:; "Come here", "Sit down",
ete.

c. No activity.
e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.




Smiles at Mirror Language

Seven Months

Observable Behavior:

Child will talk to, smile at, or play with reflection in mirror.

Next Behavior:

8.
b.
C.
d.
el
f.

g.

Recognizes Familiar Sounds
Localizes Gross Sounds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Conbines Two Syllables

Bgbbling is Rhythmic
Repetitious Sylliables

Classroom Activities:

S

Routine activities introduced with a song will help the child
associate sounds with activities.

be. Ring bell in various places around room.

ce. Place peanut-butter, Jelly, or salt around lips.
de No activity.

e. See L 5, Classroom Activity a.

f. See L 5, Classroom Activity a.

g. See L 5, Classroom Activity a.

Responds to Gestures Language

Seven Mcnths

Obsexrvable Behavior:

Will respond when arms are held out as though to pick up the child.

Next Behavior:

a.
b.
Co
d.
e.
f.

S

Recognizes Familiar Sounds
Iocalizes Gross Sounds
Increased Tongue Tip Activity
Increased Babbling with Gestures
Combines Two Syllables

Babbling is Rhythmic

Repetitious Syllables

Classroom Activities:

Qe

be.
Ce
d.
e,
£.
e

Routine activities introduced with a song will help the child
associate sounds with activities.

Ring bell in various piaces around room.

Place peanut-butter, jelly, or salt arocund lips.
No activity.

See L 5, Classroom Activity a.

See I. 5, Classroom Activity a.

See L 5, Classroom Activity a.
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Rejects Demands for Imitation Language Severn Months

Te

Observable Behavior:

child is at the "No" stage; rejects demands for imitation of sounds.

Next Behavior:

a. Recognizes Familiar Sounds

b. Localizes Gross Sounds

¢+ Increased Tongue Tip Activity

d. Increased Babbling with Gestures
e. Combines Two Syllables

f. Babbling is Rhythmic

g. Repetitions Syllables

Classroom Activities:

a. Routine activities introduced with a song will help the child
assoclate sounds with activities.

b. Ring bell in various places arocund room.

¢. Place peanut-butter, Jelly, or salt arcund lips.

d. No activity.

e. See L 5, Classroom Activity a.

f. See L 5, Classrcom Activity a.

g. See L 5, Classroom Activity a.

Vocalizes Mmummn Language Seven Months E»I e

QObservable Behavior:

Mmmmmem sound is a favorite sound.

Next Behavior:

2. Recognizes Famlliar Sounds

b. Localizes Gross Sounds

ce Increased Tongue Tip Activity

d. TIncreased Rebbling with Gestures
e. Combines Two Syllables

f. Beabbling is Rhythmic

g« Repetitious Syllables

Cla ssroom Activities:

a. Routine activities introduced with a song will help the
assoclate sounds with activities.

P. Ring bell in various places around room.

c. Place peanut-butter, jelly, or salt around lips.

d. No activity.

e« See L 5, Classroom Activity a.

f. See L 5, Classroom Activity a.

g See L 5, Classroom Activity a.




Crows

Language Seven Months
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Observable Behavior:

Vocalizes inarticulstely. Laughs spontaneously.

Next Behavior:

a. Recognizes Familiar Sounds

b. Localizes Gross Sounds

¢. Increased Tongue Tip Activity

d. Increased Babbling with Gestures
e, Combines Two Syllables

f. BPRebbling is Rhythmic

g. Repetitious Syllables

Classroom Activities:

a. Routine activities introduced with a song will help the child
associate sounds with activities.

b. Ring bell in various places around room.

c. Place peamat-butter, jelly, or salt around lips.
d. No activity.

e. See L 5, Classroom Activity a.
f. See L 5, Classroom Activity a.
g. See L 5, Classroom Activity a.

Recognizes Familiar Sounds Language Eight Months L8a

Observable Behavior:

Child listens selectively to familiar words such as "Kitty" or "Baby".
Next Behavior:

a. Adjusts to Words

b. Reads Faces and Gestures
¢c. Cries to Get Attention
e, TImitates Sounds

f. A-ha Syllsble When Crying

Classroom Activities:

a. Activities are primarily geared to learning to associlate words with
activities or gestures (See L &, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Have recordings made of appropriate activities,
commends, and sounds children will normally hesr. Use these for train-
ing.

b. Seame as a.

c. No activity.

e. and f. See L 5, Classroom Activity a.
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Localizes Gross Sounds Language Eight Months

I
joo
Io’

Observable Behavior:

Turns head to locate sounds.

Next Behavior:

a. Adjusts to Words

b. Reads Faces and Gestures
c. Cries to Get Attention

e. Imitates Sounds

f. A-ha Syllable When Crying

Classroom Activities:

a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b.) Be sure the
activities with which you want to associgte words are consistent,
regular and routine. Have recordings made of appropriaste activities,
commands and sounds children will normally hear. Use these for
training.

b. Same as a.

c. No activity.

e, and f. See L 5, Classroom Activity a.

Increased Tongue-tip Activity Language Eight Months L8¢

Observable Behavior:

Articulation with tongue tip more gpparent. Prior articulation was
more to mid-tongue.

Next; Behavior:

a. Adjusts to Words

b. Reads Faces and Gestures
c. Cries to Get Attention

e. Imitates Socunds

f. A-ha Syllable When Crying

Classroom Activities:

a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want tc associate words are consistent,
regular and routine. Have recordings made of appropriate activities,

comnands, and sounds children will normally hear. Use these for
training.

h. Same as a.
¢. No activity.
€. and f. gSee L 5, Classroom Activity a.
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Increased Babbling with Gestures Language Eight Months
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Observable Behavior:

Conbines babbling with gestures.

Next Behavior:

a. Adjusts to Words

b. Reads Faces and Qestures
¢c. Cries to Get Attention
e. Imitates Sounds

f. A-ha Sylleble WhenCrying

Classroom Activities:

a. Activities are primarily geared to learning to associate words with
sctivities or gestures (See I 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
reguler and routine. Have recordings made of appropriate activities,

commands, and sounds children will normally hear. Use these for
treining.

b. Same as a.
c. No activity.

e. and f. See L 5, Classroom Activity a.

Corbines Two Syllables Language Eight Months

je
ko)
|o

Observable Behavior:

Child utters such syllables as "Dada”, "msma","Baba", etc.

Next Behsvior:

a. Adjusts to Words

b. Reads Faces and Gestures
¢. Cries to Get Attention

e. Imitates Sounds

f. A-ha Syliable when Crying

Classroom Activities:

a. Activities are primarily geared to learning to associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associate words are consistent,
regular and routine. Have recordings made of appropriate activities,

commands, and sounds children will normally hear. Use these for
training.

b. Same as a.
c. No asectivity.
e. and f. See L 5, Classroom Activity a.
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Babbling Rhythmic Language Eight Months

e
0o
I+

Observable Behavior:

Babbling becomes more like regular conversation and talking.
Next Behavior:

a. Adjusts to Words

b. Reads Faces and Gestures
¢. Cries to Get Attention

e, Imitates Sounds

f. A-ha Syllable When Crying

Classroom Activities:

a. Activities are Primarily geared to learning to associate words with
activities or gestures (see 1, 6, Classroom Activity b). Be sure the
activities with which you want to assoclate words are consistent,
regular and routine. Have recordings made of appropriate activities,
commands, and sounds children will normally hear. Use these for
training.

b. Same as a.

Cc. No activity.

e, and f, 3See L 5, Classroom Activity a.

Repetitious Syllables Language Eight Months L8g

Observable Behavior:

Child will use a 2-syllable repetition of the same sound, such ss
"da-da, ma-ma, ba-ba."

Next Behgvior:

a. Adjusts to Words

b. Reads Faces and Gestures
c. Cries to Get Attention

e, Imitates Sounds

f. A-ha Syllable When Crying

Classroom Activities:

a. Activities are Primarily geared to learning tc associate words with
activities or gestures (See L 6, Classroom Activity b). Be sure the
activities with which you want to associgte words are consistent,
regular and routine. Have recordings made of appropriate activities,

commands, and sounds children will normally hear. Use these for
training.

b. Same as a.
C. No activity.
c. and f, See L 5, Classroom Activity a.
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Adjusts to Words Langusage Nine Months

Observable Behavior:

i
ho
|

Child responds to request without gesture, such as "bye-bye."

Next Behavior:

a. Comprehends "No Ko"

b. Understands "Pattycske"

¢, Looks around Coramer for Object
e. Wages bye bye

f. Mama/Dads not Distinct

g. Imitates Speech Sounds

Classroom Activities:

a. No activity.

b. Games such as "Pattycake", "Itsy-Bitsy Spider" are sppropriete.

c. With child watching, hide an objJect. Child required to find it.
(Note - at this stage, child must see the object hidden before he will
be able to find it. Later, he will look for it where last seen.
Later he will search fu ' object when it is missing.)

e., f., and g. See L 5, Classroom Activity a.

Reads Faces and Gestures Language Nine Months

ol
o
o

Ohserveble Behavior:

Child will perform any "tricks" upon request, or gestures such as
"pattycake", or "bye-bye", ete.

Next Behavior:

a. Comprehends "No No"

b. Understands "Pattycake'

c. TILocks Around Corner for (bhject
e. Waves Bye Bye

f. Mana/Dade not Distinct

g. Imitates Speech Sounds

Classroom Activities;

a. No activity.

b. Games such as "Pattycake", "Itsy-Bitsy Spider" are appropriate.

ce With child watching, hide an object, Child required to find it.
(Note - at this stage, child must see the object hidden before he will
be able to find it. Tater, he will look for it where last seen.
Tater he will search for object when it is missing.)

e., f., and g. See L 5, Classroom Activity a.
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Cries to Get Attention Language Nine Months L9c

Cbservable Behavior:

Cries to get attention.

Next Behavior:

a. Comprehends "No No"

b. Understands "Pattycake"

c. Looks Around Cormer for Object
€. Waves Bye Bye

f. Mama/Dada not Distinet

g. Imitates Speech Sounds

Classroom Activities:

a. No activity.

b. Games such as "Pattycake", "Itsy-Bitsy Spider" are sppropriate.

c. With child watching, hide an object., Child required to find it.
(Note - at this s*tage, child mist see the object hidden before he will
be able to find it. TLater, he will look for it where last seen.

Later he will search for object when it is missing.)

e., f., and g. See L 5, Classroom Activity a.

Inmitates Sounds Langusge Nine Months

[
o
o

Observable Behavior:

Child will imitate sounds such as coughs, grunts, smacking lips, etc.
Next Behavior:

a. Comprehends "No No"

b. Understands "Pattycake"

e. Looks Around Corner for Object
e. Waves Bye Bye

f. Mama/Dada not Distinct

g. Imitates Speech Sounds

Classrcom Activities:

a. No activity.

b. Gares such as "Patiycake", "Itsy-Bitsy Spider" «uce appropriate.

c. With child watching, hide an object. Child reguired to find it.
(Note - at this stage, child must see the object hidden before he will
be gble to find it., Iater, he will look for it where last seen.

Later he will search for object vhen 4t is missing.)

e., ., and g. See I, 5, Classroom Activity a.
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A-ha Syllable When Crying Language Nine Months

Observeble Behavior:

A-ha syllable when crying.

Next Pehavior:

a. Comprehends "No No"

©. Understands "Pattycake”

e. T.ooks Around Cormer for Object
e. Waves Bye Bye

£. Mema/Dada not Distinct

g. Imitates Speech Sounds

(Massroon Activities:

a. No activity.

b, Cames such as "Pattycake", " Ttsy-Bitsy Spider" are appropriate.

c. With child watching, hide an object. Child required to find it.
(Fote - at this stage, child must see the object hidden before he will
be able to find it. Later, he will ook for it where iast seen.

Tater he will search for object when it is missing.)

€., fe, and g. See L 5, Clessroom Activity a.

Comprehends "No No" Tanguage Ten Months

Observsble Behavior:

Will inhibit setivity at your command of "Wo Ne."

Hex'; BRehavior:

Anticipates Events
Anticipates Body Movements
Listens to Isolated Words
Says one Word
Shakes Head for "No"
Tmitates New Sounds
h. TImitates Correct Number of Syllables

Classroom Activities:

e. Roubine activities occurring at regular times will help the child
anticipate coming events.

b. Same as 8.
¢c. No activity.
e., ., g., and h. See L 5, Classrocm Activity a.




Understands "Pattycake" Lenguage Ten Months

jet
5
k=2

Observable Behavior:

Will attempt to pattycake upon hearing the words.

Next Behavior:

a. Anticipates Events

b. Anticipates Body Movements

c. TIistens to Isolated Words

e. Says One Word

£, Shakes Head for "No"

g. Imitates New Sounds

h. Imitates Correct Number of Syllables

Classroom Activities:

a. Routine activities occurring at regular times will help the child
anticipate coming events.

b. Same as z.

¢. No activity.

e., f., g., and h. See L 5, Classrcom Activity a.

Looks Arcund Corner for (Object Language Ten Months L10c

Observable Behavior:

Will search for a hidden object.

Next Behavior:

e. Anticipates Events

b. Anticipates Body Movements

c. Listens to Isolated Werds

e. Says One Word

f. Shakes Head for "No"

g. Imitates New Sounds

h., Imitates Correct Kumber of Syllables

Classroom Activities:

a. Routine activities occurring at regular times will help the child
anticipate coming events.

b. Same as a.

c. No activity.

e., f., g., and h. See L 5, Classroom Activity a.




Waves Bye Bye

Langusge Ten Months

Observable Behavior:

Waves bye bye at appropriate time.

Next Behavior:

8.
b.
Ce
€.
f.
g.
h.

Anticipates Events
Anticipates Body Movements
Listens to Isolated Words
Says One Word
Shakes Head for "No“
itates New Scunds
Imitates Correct Number of Syllables

Classroom Activities:

a-.

b.
Ce

L 1C e

Routine activities occurring at regular times will help the child
anticipate coming events.

Same =25 a.
No activity.

€., f., g-, and h. See L 5, Classroom Activity a.

Mama/Dada Not Distinct Language Ten Months

Ubservable Behavicr:

While it is obvious what is bein
to be understood by a stranger.

Next Behavior:

a'
b.
c.
e.
T.
g
h.

Anticipates Events

Anticipates Body Movements

Listens to Isolated Words

Says (ne Word

Shakes Head for '"No"

Imitates New Sounds

Imitates Correct Number of Syllables

Classroom Activities:

a&. Rout’ne activities occurring at regular times will help the
anticipat: coming events.

b'
c.

Same as a.
No activity.

€e, ., 8., and h. See L 5, Classroom Activity a.
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Initates Speech Sounds Langusge Ten Months L0 g

Observable Behavior:

Will imitate sounds made by adult.

Next Behavior:

a. Anticipates Events

b. Anticipates Body Movements

c. Listens to Isolated Words

e. Says One Word

f. Shakes HRead for "No"

g. TImitates New Sounds

h. Imitates Correct Number of Syllsbles

Classroom Activities:

2. Routine activities occurring et regular times will help the child
anticipate coming events.

be Same as a.

¢. No activity.

e, f., g+, and h. See L. 5, Classroom Activity a.

Anticipates Events Language Eleven Months Llla

Observable Behaviox:

Can indicate lmowledge of forthcoming even®s by increased activity.
Next Behavior:

a. Understands "No"

Pb. Knows Immediately and Turns to Cwn Name
c. Understands Commands with Gestures

d. Recognizes Familiar Person at 20 Feet
e. Mama,/Dada Distinct

f. Indicates Wants

g. Two Additional Words

n. Two Dysyllables such as Da~-Ba

Classroom Activities:

a. No activity.

b. Encourage correct response at roll call to enable child to
recognize own name and respond.

Co See L 6, Classroom Activity b.

d. Child should rezognize playmates, teachers and others at a distance.
Assist in +this through music, games, etc., in which each child begins
to respond by pointing, looking at or indicating identification.

e, f., g., and h. See L 5, Classroom Activity a.
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Anticipates Body Movements Language Eleven Months L1llb

Gbservable Behavior:

Will anticipate body movements of nursery rhyme such asg pattycake, etc.
Next Bheavior:

a. Understands "No"

b, Knows Immediately and Turns to Own Name
ce Understands Commands with Gestures

d. Recognizes Familiar Person at 20 Feet
e. Mama/Dada Distinct

f. Indicates Wants

g. Two Additional Words

h. Two Dysyllables such as Da-Ba

Class»oom Activities:

a. No activity.

b. Encourage correct response at roll call to enable child to
recognize own name and respond.

c. See L 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, ete., in which each child begins
to respond by pointing, looking at or indicating identvificatiom.

€., f4, ge, and h. See L 5, Classroom Activity a.

Listens to Isolated Words Language Eleven Months Lllc

Observable Behavior:

Shows much interest in isolated words related te own interest and needs.

Next Behavior:

a. Understands "No"

b. Xnows ITmmedigtely and Turns to Own Neme
c. Understands Commands with Gestures

d. Recognizes Familiar Perscn at 20 Feet
e. Mama/Dada Distinet

f. Tndicates Wants

g. Two Additional Words

h. Two Dysyllables such as Da-Ba

Classroom Activities:

a. No activity.

b. Encourage correct response at roll call to enable child +o
recognize own name and respond.

c. See L 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, etc., in which each c¢hild begins
to respond by pointing, looking at or indicating identification.

e., f., g., and h. See L 5, Classroom Activity =a.
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Says One Word Language Eleven Months Llle
Observable Rehavior:

Child will say one word cther than Mams-Deda that indicates meaning.

Next Behavior:

a. Understands "No"

b. Knows Immediately and Turns to Own Name
Cc. Understands Commands with Gestures

d. Recognizes Familiar Person at 20 Feet
e. Mzma/Dada Distinct

f. Indicates Wents

g. Two Additional Words

h. Two Dysyllables such as Da-Ba

Classroom Activities:

8. HNo activity.

b. Encourage correct response at roll call to enzble child to
recoguize own name and respond.

c. See L 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through msie, games, etc., in which eachchild begins

to respond by pointing, looking at or indicating identification.

e., f., g., anéd h. See L 5, Classroom Activity a.

Shakes Head for "No" Language Eleven Months Lllf

Observable Behavior:

Shakes head when proper answer is no.

Next Behavior:

a. Understands "No"

b. Xnows Immediately and Turns to Own Name
¢. TUnderstands Commands with Gestures

d. Recognizes Familiar Person at 20 Feet
e. Mama/Dada Distinet

f. Indicates Wants

g. Two Additional Words

h. Two Dysyllables such as Da-Ba

Classroom Activities:

a, No activity.

b. Encourage correct response at roll call to enable child to
recognize own name and respond.

c. BSee I 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, etc., in which each child begins
to respond by pointing, lookling at or indicating identification.

€., f., g., and h. See L 5, Classroom Activity a.
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Initates New Sounds Language Eleven Months

[~
|=
i

QObservable Behavior:

Will imitate sounds of dogs, clocks, cows, etc.

Next Behavior:

a. Understands "No"

b. Knows Immediately and Turns to Own Name
¢. Understands Commands with Gestures

d. Recognizes Familiar Ferson st 20 Feet
e. Mama/Dada Distinct

f. Indicates Wants

g. Two Additional Words

h. Twoc Dysylisbles such as Da-Ba

Classroom Activities:

a. HNo activity.

b. Encourage correct response at roll call to eneble child to
recognize own name and respond.

c. See L 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, ete., in which eachchild begins

to respond by pointing, looking at or indicating identification.

e., f., g., and h. See L 5, Classroom Activity a.

Imitates Correct Number of Syllables ILanguage Eleven Months Lllh

Cbservable Behavior:

In attempting to say what is asked, will give the correct nunmber of
syllables, but the entire word(s) are not understood.

Next Behavior:

a. Understands "No"

b. Knows Immedigtely and Turns to Own Naue
¢c. Understands Commands with Gestures

d. Recognizes Familiar Person at 20 Feet
e. Mama/Dada Distinct

f. Indicates Wants

g. ‘Two Additicnal Words

h., Two Dysyllables such as Da-Ba

Classroom Activities:

a. No actiwvity. _

b. Encourage correct response at roll call to enable child to
recognize own name and respond.

c. See L 6, Classroom Activity b.

d. Child should recognize playmates, teachers and others at a distance.
Assist in this through music, games, etc., in which eachchild begins

to respond by pointing, locking at -r indicating identification.

e., f., g., and h. See L 5, Classroom Activity a.
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Understands "No"

language Twelve Months L 12 a

Observible Behavior:

Inhibits on command.

Next Behavior:

a. Knows names of objects he uses
b. Tdentifies a Few People

e. Three Additionsal Words

. Imitates Words

Clessroom Activities:

a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Name the object and encourage the children
to imitate. Vary this by just showing the object with no sounds at all.
Another time give the audio portion without the visugl stimilus. Place
all objects around the darkened room and focus the flashlight on the
objects one at a time to force concentration on the object.

b. See I. 11, Classroom Activity d.

e. and £, See L 5, Classroom Activity a.

Knows Own Name Language Twelve Months

et
IR
|o

(Observable Behavior:

Will turn to own name when own name is called.

Next Behavior:

a. Knows Names of Objects he Uses
b. JTdentifies a Few People

e, Three Additional Werds

f. Imitates Words

Classroom Activities:

a. Darken the room, and using a flashlight or slide projector, focus
on object being discussed., Name the object and encourage the children
to imitate. Vary this by Jjust showing the object with no sounds at all.
Another time give the audio portion without the visual stimalus. Place
all objects around the darkened room and focus the flashlight on the
objects one at & time to force concentration on the cobject.

b. See L 11, Classroom Activity d.

e, and f. See L 5, Classroom Activity a.
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Understands Commands with Gestures Lenguage  Twelve Months Ll2c

(bservable Behavior:

Will come when beckoned,

Next Behsavior:

a. Knows Names of Objects he Uses
b. TIdentifies a Few People

e. Three Additional Words

f. Imitates Words

Classroom Activities:

8. Darken the roocm, and using a flashlight or slide Projector, focus
on object being discussed. Name the ohject and encourage the children
to imitate. Vary this by just showing the object with no sounds at all.
Another time give the audio portion without the visual stimilus. Place
all objects around the darkened room snd focus the flashlight on the

objJects one at a time to force concentration on the object.
b. See L 11, Classroom Activity d.

e. and f. See L 5, Classroom Activity a.

Recognizes Familiar Person at 20 Fect Language Twelve Months

I
IS
e

Observeble RBehavior:

Can recognize o familiar person as he approaches from a distance of
20 feet,

Next Behavior:
a. Knows Names of Objects he Uses

b. Identifies & Few People

e. Three Additional Words

f. Imitates Words

Classroonm Activities:

2. Darken the room, and using a flashlight or slide projector, focus
on cbject being discussed. Name the object and encourage the children
to imitate. Vary this by just showing the object with no sounds at all.
Another time give the audio portion without the visual stimlus. Place
all objects around the darkened room and focus the flashlight on the
objects one at a time to force concentration on the object.

b. See L 11, Classroom Activity d.

ee and f, See L 5, Classroom Activity a.
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Mama/Dads Distinct Lengugge Twelve Months

e
ks
{0

Observable Behavior:

Can be understood by a stranger when he says mama or dada.

Next Behavior:

a. Knows Names of Objects He Uses
b. TIdentifies a Few People

€. Three Additional Words

f. Imitstes Words

Classroom Activities:

&. Darken the room, and using a flashlight or slide projector, focus
on object being discussed. Xame the object and encourage the children
to imitate. Vary this by Just showing the object with no sounds at
all. Another time give the audio portion without the visual stimulus.
Place all the objects around the darkened voom and Tfocus the flash-

light on the objects one at z time to force concentration on the object.
b. See L 11, Classroom Activity 4.

e. and f. See L 5, Classroom Activity a.

Indicates Wants Language Twelve Months Ll2f

Observable Behavior:

Can indicate wants verbally or non-verbally.

Next Behavior:

a. Knows Names of Objects he Uses
b. Identifies a Few People

e. Three Additional Words

f. Imitates Words

Classroom Activities:

&. Darken the room, and using 2 flashlight or slide projector, focus
on object being discussed. Name the object and encourage the children
to imitate. Vary this by just showing the object with no sounds at

all. Another time give the audio portion without the visual stimlus.
Place all the objects around the darkened room and focus the flash-
light, on the objects one at a time to force concentration on the object.
b. See L il, Classroom Activity 4.

€. and f. See L 5, Classroom Activity a.
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Two Additional Words Lenguage Twelve Months Ll g

Cbservable. Behavig :

Two additional words other than Mema/Deda. Words should be consistent
and used meaningfully by child.

Next Behavior:

&. Knows Names of Objects He Uses
b. Identifies a Few People

€. Three Additional Words

f. Imitates Words

Classroom Activities :

&. Darken the room, and using a flashlight or slide Projector, focus
on object being discussed. Neme the cbject and encourage the children
to imitate. Vary this by Just showing the object with no sounds at
all., Another time give the audio portion without the visual stimius.
Place all the objects arcund the darkened room and focus the flash-

light on the objects cne at a time te force concentration on the object.
b. See L 11, Classroom Activity 4.

€. and f. See I 5, Classroom Activity a.

Two Dysyllables Language Twelve Months

Observable Behavior:

gl
IS
i

Says two syllables such as "De-Ba."

Next Behavior:

4. Knows Names of Objects He Uses
b. Identifies a Few People

€. Three Additional Words

f. Imitates Words

Classroom Activiti es:

&. Darken the room, and using a flashlight or siide projector, focus
on object being discussed. Name the object and encourage the children
tc imitate. Vary this by just showing the object with no sounds at

b. See L 11, Classroom Activity 4.
€. and f. See I 5, Classroom Activity a,
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Knows Names of Objects he Uses Language Fourteen Months L 14

Observable Behavior:

Objects such-as chair, doll, kitty are familiar.

Next Behavior:

e. Five Word Vocabulary
f. Indicates Wants Assertively

Classroom Activities:

e. Continue the opportunity for the child to increase his vocabulary.
f. TInsist on communication from the child to indicate his wants.

Names a Few People Language  Fourteen Months

Observable Behavior:

It
1=

Names members of family and playmates.

Text Behavior:

e, Five Word Vocabulary
f. Indicates Wants Assertively

Classroom Activities:

€. Continue the opportunity for the child to increase his vocabulary.
f. Tusist on commnication from the child to indicate his wants.
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Three Word Vocabulary Language

Fourteen Months L 14 e

Observable Behavior:

Any word or sylizble with which the ~hilad indicates an object or a
situation other tian Mama or Dada will be considered a word.

Next Behavior:

e. Five Word Vocabulary
f. Indicates Wants Assertively

Classroom Activities:

€. Continue the opportunity for the child to increase his vocabulary.
f. Insist on commnication from the child to indicate his wants.

Imitates Words Language Fourteen Months Litr

Observable Behsavior:

Imitates sounds of words without indication of knowing the meaning.

Next Behavior:

e. Five Word Vocabulary
f. Indicates Wants Assertively

Classroom Activities:

€. Continue the opportunity for the child to increase his vocabulary.
f. Insist on commnication from the child to indicate his wants.
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Five Word Vocabulary Language  Sixteen Months

Tl
15
jo

Observable Behavior:

Vocabulary of five words besides Mama and Dada.
Next Behavior:

a. Points to Nose

b. Identifies Picture

c. Knows Three Body Parts
d. Fluent Jargon

e. Words when Crying

f. YVocabulary of 10 Words

Classroom Activities:

a. To increase knowledge of body parts, provide the opportunity for
the children to either see themselves or others in a mirror and point
to, touch, or move & part of the body as its name is called.

b. Associate picture of an object with real object or a nmodel of the
object to bridge gap from objectivity to symbolic representation.
Request loczl photography class to take pictures of class during
regular activities to use for additicnal language stimilation.

(See also F 16, Classroom Activity d.)

c. Same as &a.

d., e., £. See L 5, Classroom Activity a.

Indicates Wants Assertively Lenguage  Sixteen Months

e
15
1+

Observable Behavior:

Will use one word to make wants known; e. g., "Up"

Next Behavior:

a. Points to Nose

b. Identifies Picture

c. Knows Three Body Parts
d. Pluent Jargon

e. Words When Crying

f. Vocavbulary of 10 Words

Classroom Activities:

a. To increase knowledge of body parts, provide the opportunity for the
children tc either see themselves or others in a mirror snd point

to, touch, or move a part of the body as its name is called.

b. Associate picture of an object with real object or a model of the
object to bridge gap from objectivity to symbolic representation.
Request lccal photography class to take pictures of class during
regular activities to use for additional language stimulation.

(see also F 16, Classroom Activity d.)

c. Same as a.

d., e., and £f. See L 5, Classrcom Activity a.




Points to Nose Language Eighteen Months

e
|5
£
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Observeble Behavior:

Will plece finger on part when asked to do so.

Next Behavior:

a. Attempts to Follow Directions
b. Xnows 5 Parts of Body

e. Joins Two Words

f. TIdentifies 2 Pictures by Name
g. Talks in Short Sentences

h. Vocabulary of 20 Vords

Classroom Activities:

8. Directions must be given clearly, tersely, and consistently, with
appropriate gestures to insure obedience and understanding.

. See L 16, Classroom Activity a.

e. BSee L 5, Classroom Activity a.

f. Hold up picture and say "Who (or What) is this?" Reward for
correct response. See L 312, Classroom Activity a.

g., and h. See I 5, Classroom Activity a.

Tdentifies Picture From Name Leanguage Eighteen Mon ths L B‘E

Cbgervable Behavior:

Will correctly point to animal or object when asked. For example,
"Point to doggie.”

Next Behavior:

Attempts to Follow Directions
Knows 5 Parts of Body

Joins Pwo Words

. Identifies 2 Pictures by HName
« Talks in Short Sentences

. Vocabulary of 20 Words

B0 @ o P

Classroom Activities:

a. Directions must be given clearly, tersely, and comsistently, with
eppropriate gestures to insure obedience and understanding.

b. See L 16, Classroom Activity a.

e. Bee L 5, Classroom Activity a.

f. Hold up picture and say "Who (or What) is this?" Reward for
correct response. See I 12, Classroom Activity a.

g., and h. See L 5, Classroom Activity a.
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Knows Three Body Parts Lengusge Eighteen Months L 18 ¢

—

Observable RBehavior:

Knows three of the following (by pointing): hair, mouth, ears; hands,
eyes, feet, and nose.

Next Behavior:

a. Attempts to Follow Directions
b. Knows 5 Parts of Body

e. Joins Two Words

f. Identifies 2 Pictures by Name
g. Talks in Short Sentences

h. Vocabulary of 20 Words

Classroom Activities:

2. Directions must be given clearly, tersely, and congistently, with
appropriate gestures to insure obedience and understanding.

b. See L 16, Classroom Activity a.

e. See L ), Classroom Activity sa.

f. Hold up picture and say "Who {or What) is this?" Reward for
correct response. GSee L 12, Classroom Activity a.

g., and h. See L 5, Classroom Activity a.

Fluent Jargon Language Eighteen Months

[t
|5
i

Qbservable Behavior:

Chatter in imitation of conversation.

Next Behavior:

Attempts to Follow Directions
Knows 5 Parts of Body

Joins Two Words

Identifies 2 Pictures by Name
Talks in Jhort Sentences
Vocabulary of 20 Words

1S T 0‘?3

Classroom Activities:

&. Directions must be given clearly, tersely, and consistently, with
eppropriate gestures to insure obedience and understanding.

b. Bee L 16, Classroom Activity a.

€. See L 5, Classroom Activity a.

f. Hold up picture and say "Who (or What) is this?" Reward for
correct response. See L 12, Classroom Activity a.

Z., and h. gee L 5, Classroom Activity a.
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Words When Crying Ianguage Eighteen Months

I
|

Qbservable Behavior:

When crying, words will bte understocd.

Next Behavior:

a. Attempts to Follow Directions
b. Knows 5 Parts of Body

e. Joins Two Words

£. TIdentifies 2 Pictures by Name
g. Talks in Short Sentences

h. Voeabulary of 20 Words

Classroom Activities:

a. Directions must be given clearly, tersely, and consistently, with
appropriate gestures to insure otedience and understanding.

b. See I 16, Classroom Activity a.

e. BSee L 5, Classroom Activity a.

f. Hoid up picture and say "Who (or What) is this?" Reward for
correct response. See I, 12, Classroom Activity sa.

g., and h. See L. 5, Classroom Activity a.

Vocabulary of 10 Words Language Eighteen Months

It
lO)
15

Observable Behavior:

Vocabulsry of ten word plus Mama and Dada.

Next Behavior:

a. Attempts to Follow Directions
b. Knows 5 Parts of Body

e. Joins Two Words

f. Tdentifies 2 Picturés by Name
g. Talks in Short Sentences

h. Vocabulary of 20 Words

Classroom Activities:

a. Directions mist be given clearly, tersely, and consistently, with
appropriate gestures to insure obedience and understanding.

b. See L 16, Classroom Activity a.

e. See L 5, Classroom Activity a.

f. Hold up picture snd say ‘Who (or What) is this?" Reward for
correct response. See L 12, Classroom Activity a.

g., and h, BZee L 5, Classroom Activity a.

|




Attempts to Follow Directions Language Twenty-One Months L2la

Observable Behavior:

Teacher says, "Put the doll on the table." Child will attempt to
follow directions.

Next Behavior:

a&. Follow Simple Command

b. Identifies Four Pictures

¢. Refers to Self by Name

€. MNouns and Verbs Predominate
f. Names Familiar Objects

g. Echolalia

Classroom Activities:

a. See L 18, Classroom Activity a.

b. Teacher is cautiorned to go from the concrete to the abstract. (See
L 15, Classroom Activity b.; also see I, 12, Classroom Activity a).

c. See L 11, Classroom Activity a.

€. Encourage complete sentences as children increase vocgbulary.

f. See L 16, Classroom Activity b.

g. No activity.

Knows 5 Body Parts Lenguage Twenty-One Months L 21 b

Observable Rehavior:

Able to point to 5 body parts (See I, 18, Classroom Activity c.)
Next Behavior:

a. Follow Simple Command

b. Identifies Four Pictures

¢. Refers to Self by Name

e. Touns and Verbs Predominate
f. TRames Familiar Objects

g+ Echolslia

Classroom Activities:

a. See L 18, Classroom Activity a.

b. Teacher is cautioned to go from the concrete toc the abstract. (see
L 16, Classroom Activity b; also see I, 12, Classroom Activity a.)
¢. GSee L 11, Classroom Activity a.

€. Encourage complete sentences as children increase vocabulary.
T. See L 16, Classroom Activity b.
g. No activity.
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Joins Two Words Language Twenty-One Months L2le

Observable Behavior:

Joins two words such as “all gone."

Next Behavior:

a.
b.
c.
€.
f.

g

Follow Simple Command
Tdentifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
Names Familiar Objects
Echolalia

Classroom Activities:

8.
e

C.
e.
f.
g

See L 18, Classroom Activity a.
Teacher is cautioned to go from the concrete to the abstract. (See

L 16, Classroom Activity b.; also see L 12, Classroom Activity a.)

See L 11, Classroom Activity a.

Encourage complete sentences as children increase vocabulary.
See I, 16, Classroom Activity b.
Ko activity.

Tdentifies Two Pictures By Name Language Twenty-One Months L __2_l_f

Observable Behavior:

Show child a four picture card. Child should name two of the four
pictures.

Next Behavior:

a.
b.
c.
e.
f.

Ze

Follow Simple Command
Identifies Four Pictures
Refers to Self by Name
Nouns and Verbs Predominate
Nemes Familiar Objects
Echolelia

Classroom Activities:

a.
.b.

C.
e.
f.
g

See L 18, Classroom Activity a.
Teacher is cautioned to go from the concrete to the abstract. (see

L 16, Classroom Activity b; also see L 12, Classroom Activity a.)
See L 11, Classroom Activity a.

Encourage complete sentences as children increase vocabulary.

See L 16, Classroom Activity b.

No activity.




Talks in Short Sentences Language Twenty-One Months

it
o
[85}

Observable Behavior:

May say three or four word sentences.

Next Behavior:

a. Follow Simple Command

b. Identifies Four Pictures

¢. Refers to Self by Name

€. Nouns and Verbs Predominate
f. Names Familiar Cbjects

g+ Echolalia

Classroom Activities:

a&. See L 18, Classroom Activity a.

b. Teacher is cautioned to go from the conerete to the abstract. (See
L 16, Classroom Activity b; alsc see L 12, Classroom Activity a.)

¢. See L 11, Classroom Activity a.

€. Encourage complete sentences as children ineresse vocabulary.

. See L 16, Classroom Activity b.

g. No activity.

Vocgbulary 20 Words Language  Twenty-One Mcnths

e
X
e

Observable Behavior:

Able to clearly say and use appropriately 20 words.

Next ERehavior:

a. Follow Simple Command

b. Identifies Four Pictures

c. Refers to Self by Name

€. Nouns and Verbs Predominste
f. Nomes Familiar Cbjects

g. Icholalia

Classiroom Activities:

a. See L 18, Classroom Activi . a.

b. Teacher is cautioned to go from the concrete to the abstract. (See
L 16, Classroom Activity b; also see I, 12, Classroom Activity a.)

c. See L 11, Classroom Activity a.

€. Encourage complete sentences as children inerease vocabulary.

T. See L 16, Classroom Activity b.

g&. No activity.

..]_95..




Follow Simple Commsnds Language Twenly~Four Months L g& 8

Observable Behavior:

Able to follow directions or commands such as "Give me the kitty" or
"Put the spoon in the cup.”

Next Behavior:

e. Repeats Two Digits
f. Initiates Motor Activity from Gestures

Classroom Activities:

€. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove cbjects from table. Children
mist tell teacher what has been removed.

f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.
When sound of the crack of a bat is produced, have children show how
the sound is produced. TFor creativity, have children demonstrate

what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.

Identified 4 Pictures Language Twenty-Four Months L 24D

QObservable Behavior:

Able to identify 4 pictures on a four-picture card (See L 18, Class-
room Activity b).

Next Behavior:

e. Repeats Two Digits
f. Initiates Motor Activity from Gestures

Classroom Activities:

€. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
mist tell teacher what has been removed.

f. Use sound of egg-beater cor something similar - then ask the
children to respond, indicating that they understocd the sound.
When sound of the crack of z bat is produced, heve children show how
the sound is produced. Tor creativity, have children demonstrate
what happens when a viece of toast is being toasted, or bacon fried,
Oor pop-corn is popped.
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Refers to Self by Name Lenguage Twenty-Four Months L 24 ¢

Observable Behavior:

Does not comprehend the personal proncun yet. Says, "Bobby go.”

Next Behavior:

g e. Repeats Two Digits
; f. Initiates Motor Activity from Gestures
]

Classroom Activities:

e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
mst tell teacher what has been removed.

f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.

When sound of +the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate

what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn is popped.

Nouns and Verbs Predominate Language Twenty-Four Months L g& e

Observable Behavior:

In child's speech, sentences are more complete.

Next Behavior:

e. Repeats Two Digits
f. Initiates Motor Activity from Gestures

Classroom Activities:

e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove objects from table. Children
must tell teacher what has been removed,

f. Use sound of egg-begter or something similar - then ask the
children to respond, indicating that they understood the sound.

When sound of the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate

what happens when a piece of toast is being toasted, or bacon fried,
Or pop=-corn is popped.
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Names Familiar Objects Language Twenty-Four Months L 24 f

Observable Behavior:
Child is able to name objects he normally sees or plays with.

Next Behavior:

e. Repeats Two Digits
f. Initiates Motor Activity from Gestures

Classroom Activities:

e. Repeat stories with words missing. Children complete stories.
Have children close eyes, then remove obJjects from table. Children
mist tell teacher what has been removed.

f. Use sound of egg-beater or something similar - then ask the
children to respond, indicating that they understood the sound.

When sould of the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, or bacon fried,
or pop-corn ls popped.

BEcholalia Language Twenty-Four Months L 2k g

Observable Behavior:

Child will echo adults words and inflections.

Next Behavior:

e. Repeats Two Digits
f, TInitiates Motor Activity from Gestures

Classroom Activities:

e. Repeat stories with words missing. Children complete storiles.
Have children close eyes, then remove objects from table. Children
mist tell teacher what has been removed.

f. Use sound of egg-beater or something similar - then ask the
children 4o respond, indicating that they understood the sound.

When sound of the crack of a bat is produced, have children show how
the sound is produced. For creativity, have children demonstrate
what happens when a piece of toast is being toasted, cr bacon fried,
or pop-corn is popped.




Repeats Two Digits Language

Twenty-Se.2n Months L 27 e

Cbservable Behavior:

Give child two digits like "3 -~ T." Child will repeat them.

Next Behavior:

a. Identifies Cbject by Use
. Understands "One"

e, Short Sentences

f. Neming Predominates

g. Ccunts to Two

Classroom Activities:

a. See L 24, Classroom Activity f.

b. At nutrition time, hand child a place of cookies. Tell him to take
Just one and stop him when he has taken one. Emphasize the fect that
each child has one nose, one mouth, one head, when working with body

parts. In all nuxber concepts, begin with the child's own body and
extend out.

e. and f. No activity.

g. Place circle large enocugh for two children tc be placed inside the
circles. As children are sc placed, count "one - two'.

Initiates Motor Activity
from Verbal Request Language Twenty-Seven Months L 27 £

Observable Behavior:

When asked "How does an egg beater go?" vlll respond with gestures.

Next Rehavior:

a. Jdentifies Object by Use
b. Understands "(ne"

e, Short Sentences

f. Naming Predcminates

g. Count to Two

Classroom Activitvies:

a. See L 24, Classroom Activity f.

b. At mutrition time, hand child a place of cookies. Tell him fo take
just one and step him when has taken one. Emphasize the fact that

each child has one nose, one mouth, one head, when working with body

parts. In all number concepts, begin with the child's own body and
extend out.

e, and £f. No activity.

g. Place circle large encugh for two children to be placed inside the
circles. As children are so placed, count "one -~ two'.
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Identifies ObjJect by Use Language Thirty Months

Cbservable Behavior:

May now know name of aun object, but will call its name by its use.

Next Behavior:

a. Relstes Experiences
. Picture Memory

¢c. Can be "Reasoned With"

d. KXnows Sex

e. Knows First and Last Neme

f. TFollows Direction With 2 Prepositions
g. Ten Objects from Pictures

h. Repeats Three Digits

Classroom Activities:

a. Have children relate stories from large stimulus pictures.

b. Have children complete familiar flannel-board stories.

c. Have children respond to "Vhy" questions.

d. Consistently emphasize "boy-girl" dress, hair siyle, etec.

e. See L 11, Classroom Activity D.

f. Have children place cbjects in, om, under and around large contasiner.
g. See L 16, Classroom Activity b.

h. See L 24, Clessroom Activity e.

Understands "One" Language Thirty Honths L 30D

Observable Behavior:

Will place one cube on designated place when asked to do so.

Next Behavior:

a. Relates Experiences

b. Picture Memory

¢c. Can be "Reasoned With"

d. HKnows Sex

e. Knows First end Last RName

f. TFollows Direstion with 2 Prepositions
g. Ten Objects from Pictures

h. Repeats Three Digits

Classroom Activities:

a. Havz children relate stories from large stimlus pictures.
b. Have children complete familiar flannel-board stories.

c. Have children respond to "Why" questions.

d. (onsistently emphasize "boy-girl" dress, hair style, etc.
e. See L il, Classroom Activity b.
f. Have children place objects 1in,
g. See L 16, Classroom Activity b.
Y.. See I, 24, Classroom Activity e.

on, under, and sround large container.




Short Sentences Language Thirty Months L3e

Observable Behavior:

Uses short sentences or phrases, or subject-object combinations.
Next Behavior:

a. Relates Experiences

b. Picture Memory

c. Can be''Reasoned With"

d. Knows Sex

e. Knows First and Last Rame

. TFollows Directions with 2 Prepositions
g« Ten Objects from Pietures

h. Repeats Three Digits

Classroom Activities:

a. Have children relate stories from large stimulus pictures.

b. Have children complete familiar flannel-board stories.

c. Have children respond to "Why" questions.

d. Consistently emphasize "boy-girl" dress, hair style, etc.

e. See L 11, Classroom Activity b.

f. Have children place objects in, on, under and around large container.
g. See L 16, Classroom Activity b.

h. See L 24, Classroom Activity e.

Naming Predominates Language Thirty Months

Jt
13
I+

Observable Behavior:

Enjoys naming objects.

Next Behaviocr:

a. Relates Experiences

b. Picture Memory

c. Can be "Reasoned with"

d. Knows Sex

e, Knows Flrst and Last Name

f. Follows Direction with 2 Prepositions
g. Ten Objects from Pictures

h. Repests Three Digits

Classroom Activities:

a. Have children relate stories from large stimulus pictures.

b. Have children complete familiar flannel-bcard stories.

¢. Have children respond to "why" questions.

d. (Consistently emphasize "boy-girl" dress, hair style, etc.

e. See I 11, Classroom Activity b.

f. Have children place objects in, on, under and around large container.
g. See L 16, Classroom Activity b.

h. See I 2, Classroom sctivity e.
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Counts to Two Thirty Months

Observable Behavior:

Counts to 'Pwo.
Next Behavior:

a. Relates Experiences

b. Picture Memory

¢. Can be "Reasoned With"

d. Xnows Sex

e. Knows First and Last Nanme

f. Follows Direction With 2 Prepositions
g. Ten Objects from Pictures

h. Repeats Three Digits

Classroom Activities:

Have children relate stories from large stimilus pictures.

Have children complete familiar flanmel-board stories.

Have children respond to "Why" questions.

Consistently emphasize "boy-girl" dress, hair style, etec.

See L 11, Classroom Activity b.

Have children place objects in, on, under and around large container.
See 1, 16, Classroom Activity b.

See L 2L, Classroom Activity e.

Relates Experiences Language Thirty-Six Months L3sa
Observahle Behavior:

Gives simple account of experiences or tells stories.
Next Behavior:

a. Xnows Hunger, Cold, etc.
b. Knows Longer

¢. Obeys Simple Commands

d. Knows Heaviest

e. Relates Story From Picture
f. Counts to Three

Classroom Activities:

a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabcdy clip-them-together chips for longer and shorter.

c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences. '

e. Shovw interesting pictures and have children tell what is going to
happen next. Use Peabody kit.

f. BSee L 27, Classroom Activity g.




Picture Memory Language Thirty-Six Months L3d
Observable Behavior:

Child recognizes picture of object even when shown different view.

Next Rehavior:

8. Knows Hunger, Cold, etc.
b. Knows Longer

c. Obeys Simple Commands

d. XKnows BHeaviest

€. Relates Story From Picture
f. Counts to Three

Classroom Activities:

&. Use ice water and warm water to help distinguish hot and cold.
b. Use Peebody clip-them~together chips for longer and shorter.

c. See L 18, Classroom Activity a. Also reverse Procedure; teacher
obeys commands,

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

€. Show interesting pictures and have children tell vwhat is going to
happen next. Use Peabody kit.

f. See L 27, Classroom Activity g.

Reasoned With Language Thirty-Six Months L 36 c

Observable Behavior:

Will understand when told why an action is necessary.
Next Behavior:

a. Knows Hunger, Cold, etc.
b. Knows Longer

c¢. Obeys Simple Commands

d. Xnows Heaviest

€. Relates Story From Picture
f. Counts to Three

Classroom Activities:

a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.

c. See L 18, Classroom Activity a. Also reverse Procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.

f. See L 27, Classroom Activity g.
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Knows Sex Language Thirty-Six Months

it
[&
T

Observeble Behavior:

Knows difference between boys and girls.

Next Behavior:

a. Knows Hunger, Cold, etc.
b. Knows Longer

c. Obeys Simple Commands

d. Knows Heaviest

e. Relates Story From Picture
f. Counts to Three

Classroom Activities:

2. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.

c. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

e. Shovw interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.

Knows First and Last Name Language Thirty-Six Months L3e

Observeble Behavior:

Able to say clearly first and last name.

Next Behavior:

a. Knows Hunger, Cold, ete.
b. Knows Longer

c. Obeys Simple Commands

d. KXnows Heaviest

e. Relates Story From Picture
f. Counts to Three

Classroom Activities:

a. Use ice water and warm water to help distinguish hot and cold.
b. Use Pesbody clip-them-together chips for longer and shorter.

c. See L 18, Clessroom Activity a. Also reverse procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See L 27, Classroom Activity g.




Follows Directions With
Two Prepositions Language Thirty-Six Months L3Zt
Observable Behavior: B

"pake doll from on top of table and place it under chair" when given
as a comnand will be understood, and obeyed.

Next Behavior:

&. Knows Runger, Cold, ectc.
b. Knows Longer

¢c. Obeys Simple Commands

d. Knows Heaviest

e. Relates Story From Picture
f. Counts to Three

Classroonm Activities:

8. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.

¢. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

e. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.
f. See I 27, Classroom Activity g.

Ten Objects From Pictures Language Thirty-Six Months L3g

Observable Behavior:

Child will be gble to identify ten objects from pictures as in Binet.
Next Behavior:

a. Knows Hunger, Cold, etc.
b. Knows Longer

¢. Obeys Simple Commands
d. Knows Heaviest

e. Relates Story From Picture
f. Counts to Three

Classroom Activi‘bies‘:

a. Use ice water and warm water to help distinguish hot and cold.
b. Use Pesbody clip-them-together chips for longer and shorter.

¢. See L 18, Classroom Activity a. Also reverse procedure; teacher
obeys commands.

d. Balance scales or teeter-totter boards can demonstrate weight
differences.

e. Show interesting pictures and heve children tell what is going to
happen next. Use Peabody kit.
f. See I, 27, Classroom Activity g.




Repeats Three Digits Language Thirty-Six Months

Observable Behavior:

Repeats Three Digits

Next Behavior:

&. Knows Hunger, Cold, etec.
b. Knows Ionger

¢. Obeys Simple Commands

d. Knows Heaviest

€. Relates Story From Picture
f. Counts to Three

Classroom Activities:

a. Use ice water and warm water to help distinguish hot and cold.
b. Use Peabody clip-them-together chips for longer and shorter.

c. See L 18, Classroom Activity a. Also reverse brocedure; teacher
obeys commands.,

d. Ralance scales or teeter-totter boards can demonstrate weight
differences.

€. Show interesting pictures and have children tell what is going to
happen next. Use Peabody kit.

f. BSee L 27, Classroom Activity g.
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Knows Cold, Hunger, Eic. Language Forty-Two Months Lh2a
Observable RBehavior:

Knows what to do when he is cold or hungry, and able to express that
information.

Next Behavior:

a. Recognizes Three Colors Out of Four
b. Xnows Why We Have Stoves
¢. Knows Opposites
d. Names Objects from Memory
i e. Repeats Simple Sentences
f. Asks "vhy?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See ¥ 36, Classroom Activity a.

b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"

vs. "cold" or "high" vs. "low". ,

d. Use version of old shell game with hidden object.

e. and £f. HNo activity.

Knows Longer Language Forty-Two Months Li2p

Observable Behavior:

Able to choose a stick that i1s longer than another stick.

Next Behavior:

a. Recognizes Three Colors Out of Four
b. Knows Why We Have Stoves

c. Knows Opposites

d. Names Objects From Memory

2, Repeats Simple Sentences

f. Asks "Why?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.

b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
¢. Sort pictures of “clean" vs. "dirty" objects. Same for "hot"

vs. "cold" or "high" vs. "low".

d. Use version of old shell game with hidden object.

e. and f. No activity.
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Obeys Simple Commands Language Forty-Two Months

Cbservable Behavior:

Place objects on table then say, "Give me the cup.”

Next Behavior:

a. Recognizes Three Colors Out of Four
b. Knows ¥Why We Have Stoves

c. Knows Opposites

d. Names Objects From Memory

e. Repeats Simple Sentences

f. Asks "why?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.

b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
¢. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"

vs. "cold" or "high" vs. "low".

d. Use version of old shell game with hidden object.

e. and f. No activity.

Knows Heaviest Language Forty-Two Months L k2

s

Observable Behavior:

With two objects of different weight on table, child will choose
the heaviest.

Next Behavior:

a. Recognizes Three Colors Out of Four
b. Knows Why We Have Stoves

¢c. Knows Opposites

d. Names Objects From Memory

e. Repeats Simple Sentences

f. Asks "Why?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.

b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. TUse see-through oven door to show effects of heat.
¢. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"

vs. "cold" or "high" vs. "low".

d. Use version of old shell game with hidden object.

e. and f. No activity.
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Relates Story From Pictures  Language Forty-Two Months L 42 e
Observable Behavior:

Child will relate a short story from a picture.

Next Behavior:

a. Recognizes Three Colors Out of ¥Four

b. Knows Why We Have Stoves

c. Knows Opposites

d. Names ObjJjects From Memory

e. Repeats Simple Sentences

f. Asks "why?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.

b. Cock or bake in class cookies, bread, pop-corm, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.

c. Sort pictures of "clean" vs. "dirty" objects. Same for "hot"

vs. "cold" or "high" vs. "low".

d. Use version of old shell geme with hidden object.

e. and £, No activity.

Counts to Three Language Forty-Two Months Lh2f

Obgervable Behavior:

Counts to Three.

Next Behavior:

a. Recognizes Three Colors CGut of Four
b. Knows Why We Have Stoves

c. KXnows Opposites

d. Names Objects From Memory

e. Repeats Simple Sentences

f. Asks "Way?"

Classroom Activities:

a. Sort pins, beads, pegs, etc. See F 36, Classroom Activity a.
b. Cook or bake in class cookies, bread, pop-corn, to demonstrate
use of stoves. Use see-through oven door to show effects of heat.
c. Sort pictures of "clean" vs. “"dirty" objects. Same for "hot"
vs. "eold" or “high" vs. "low".

d. Use version of o0ld shell game with hidden object.

e. and f. No activity.
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Recognizes Three Colors
out of Four Language Forty-Eight Months

Observable Behavior:

Can distinguish three colors -- usually red, blue and yellow.

Next Behavior:

2. Can follow Three Directions.
Example: Put pencil on table; close door; jump over rug.

Classroom Activities:

a. See L 8, Classroom Activity a.

Knows why We Have Stoves Langrage Forty-Eight Months

Observable Behavior:

Will reply to & gquestion.

Next Behavior:

a., Can follow three directions.
Example: Put pencil on teble; close door; Jjump over rug.

Classroom Activities:

2. See L 8, Classroom Activity a.
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Knows Opposites Language Forty-Fight Months L 48 c
Observeble Behsvior:
Can answer, "A brother is a boy, a sister isa __ ."
Next Behavior:
a. Can follow Three Directions.
Example: Put pencil on table; close door; jump over rug.
Classroom Activities:
a. See L 8, Classroom Activity a.
Knows Objects From Memory Language Forty-Eight Months L 484

Observable Behavior:

After seeing objects, can name them after they are removed from sight.
Next Behavior:

a. Can Follow Three Directions.
Example: Put penecil on table; close door; jump over rug.

Classroom Activities:

a. See L 8, Classroom Activity a.
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Repeats Simple Sentence Language Forty-Eight Months E:&§.E
Observable Behavior:
Repeats sentence such as, "I am a big boy.™
Next Behavior:
8. Can follow Three Directions.
Example: Put pencil on table; close door; Jump over rag.
Classroom Activities:
&. See L 8, Classroom Activity a.
Asks "Why?" Language Forty-Eight Months E'_§.£

Observgble Behavior:

Wants to know the reason for everything.
Next Behavior:

a. Can follow three directions.
Example: Put pencil on table; clese door; jump over rug.

Classroom Activities:-

2. See L 8, Classroom Activity a.




SUMMARY

Children previously placed in the State Hospitals for total care
are now being placed into communities. This has placed a burden on
local educators to provide a meaningful program for these children,

The California State Department of Fducation has conducted training
institutes and workshops for personnel assigned to Development Centers
for Handicapped Minors (DCEM}, which now has this responsibility.
These institutes and workshops were concerned with behavior modifi-
caticn and individual instruction, While this information is very
valuable, it did not meet the needs of the teacher or attendant who
must work with small groups of children enrolled in the DCHM.

A curriculum which included suggestions for small group activities
was needed, It was determined that this curriculum must (1) be based
on a developmental theory; (2) provide for an assessment of the current
abilities of the children; (3) plan for activities suitable for small
groups; (L) be easily understood by the permit teacher, aide or
volunteer; (5) be designed so that the time spent in recording the
progress of the child be minimal, and (6} be designed so that the results
of this recording be revealing and useful. It was assumed that the
developmental progress of the normal child and the prefoundly retarded
child parallel each other except in rate, Therefore, tasks from the
development scales of normal children were identified and arranged in
developmental sequence.

To assess the functional level of the children, tasks were
selected from 18 sources - either from existing infant scales such as

Gesell, the Cattell, or the Bayley - or from other experts in the four
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areas of concern: Gross Motor, Fine Motor, Social and Language. These

tasks were arranged into 22 levels of development, correspconding to age

levels of normal children. The range in levels was from one month to

48 months, with levels for each month for the first 12 months, there-
after increasing the age span for each successive level in accordance
with the practice of most sources.

Three hundred and fifty-nine tasks were finally selected on the
following criteria: (1) that the tasks be observsble; (2) that the
tasks be describable in behavioral terms, and (3) that the tasks be
developmental in nature - that is they must lead from or to arcther
task in the developmental sequence.

To meet the remainder of requirementis of this curriculum each of
the 359 tasks were listed separately on a 5x8 Activity Card. Each card
included (1) an abbreviated version of the task for quick reference;
(2) the area of the task; (3) the level of the task; (L4) a three
character code designed to ease scoring; (5) the behaviors expected at
the next level of development; and (6) suggested classroom activities
asscciated with the next behaviors.

A Progress Card in the form of a grid was developed to be used in
the initial evaluation of the child and in subsequent activities per-
formed by the child. Instructions were given to the teacher to mark
the Progress Card when tasks were performed or when tasks were ¥nown to
have been performed. EBach square of the grid corresponds tc z task in
the scale referred to by the three-character code. Hence a profile of
the child's abilities resulted. Subsequent tasks were marked when
successfully passed, using only the date in the square. This allowed

the growth to be shown from one formal evaluation to the next.
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The classroom activities listed on the Activity Csards were the
result of many brain-storming sessions with three highly skilled
teachers. This system of evesluation and screening was field tested by
four Develcpment Centers in Southern Californis and found to be very
useful. The teachers reported that this scale allowed for smaller
growth steps to be evaluated than in any previous scale.

Using the information on the cards, a teacher could initially
evaluate the child through his observations, record these observations R
arrive at a developmental age in the four areas , and a composite mean
developmental age. The cards would also provide the teacher with a
tool that would allow him to cbserve a new behavior in a child, identify
the behavior as a developmental task, loucate the task in a card file ’
record the completion of the task on the child's record, note the next
behaviors to be expected, note the classroom activities suggested, and
finally make suitable plans based on these suggestions. All of this
is accomplished within a few minutes and with minimal effort on the
part of the teacher and the child.

It is svggested that further investigations covld be made to
determine the reliability of the evaluative instrmment by correlating

the results of at least two independent evaluztors. Cross-validation

of the classification of items by other specizlists in the DCHM would

2lsc add to the strength of this study.
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THE GESTALT LIST
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G 1 a Crawling Mvt of legs G 2 a Begins to 1lift head
{Bayley) (Cattell)
Glb Head drops when held G 2 b Holds head momentarily
(Bayley) - =+ (Illingsworth)
G 1lc Head turns to side G2c
| (Bayley) | .
G 1 d Arms flexed or abducted g2d -
(Gesell) , :
G 1 e Hand tight G2e
{Gesell)
F 1 a Reacts with eyes F 2 a Holds rattle
(Gesell) - (Bayley)
F1lb Follows to mid-line ¥ 2 b Eyes track
(Bayley) _ (Cattell)
F 1 ¢ Difficult to control eyes F 2 ¢ Right self
: (Gesell) ’ ~ (Kephart)
F l d Grasp reflex ¥ 2 d Looks and holds
(Illingsworth) (Bayley)
F 1 e Startle reflex - F2e
(Getman) - -
S 1 a Regards Tace S 2 a Smiles responsively
(penver) (Denver)
S l b Occupies self s 2 b Inspect environment
| " (poll) * (Cattell)
Sic X S2c¢
514 s2ad
Sle S2e
sl1f s2¢%f
L 1 a Responds to pell I, 2 & Attend to voice
(Bayley) (Cattell)
I. 1 b Heedful of sounds L 2 b Responds to cooing
(Gesell) (Lillywhite)
L 1 ¢ Watches mother intently L 2¢
(Gesell)
Lld L24d
L 1 e Cries with throaty sound L 2 e Rhythm cry slover
(Engels) (Tape)
I 1 £ Makes demands - crying L 2 £ Babbles
(Tape) (Lillywhite)
L 1 g Rhythmic crying L2g
(Tape)
L 1 h Cough-like crying L2h
(Tape)
CODE: Example: &b G = Gross Motor
]LLéa task in an area F = Fine Motor
the level of the task S = Social
the area of the task L = Language
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G 3 a Hezd steady

G %4 a Heed lag (some)

. {cattell) (Bayley)
G 3 b Crawls prone G ¥ b Rolls over
(Gesell) (Bayley)
G 3 ¢ Cross Psttem G 4 ¢ Head up when sitting
(Delacato) (Bayley)
G 3 & Raises chest G 4 d Arms in unison-swimming motion
(Cattell) (Cattell)
G3e G b e Likes sitting position
(Gesell)
F 3 a Attends to cube F 4 a Mamual control by sight
(Cattell) (Piaget)
F 3 b Swinging ring F b b Ring to mouth
{Cattell) (Gesell)
F 3 ¢ Inspects fingers F b ¢ Fingers busy
’ - (Cattell) Gesell)
F 3 d Plays with rattle F 4 d Eye-hand coord. begins
(Illingsworth) (Bayley)
¥ 3 e Fingers open F U4 e Head to mid-line
' (Gesell) (Gesell)
S 3 a Demand Tor socialization S B2 Pulls dress over face in play
(Gesell) (I1lingsworth)
S3b S 4 b Increased activity with toy
(Cattell)
S3c¢ She
S 3 4 Anticipates feeding S & 4 sucking strong
(Cattell) (Cattell)
S3e She
S 3F Skt
L 3 a Anticipates with activity L 4 a Turns to voice
(Cattell) (Cattell)
L 3 b Reacts to visual sign L 4 b Recognizes "mother"
(Bayley) (Gesell)
L3c Lke
L3a LL4ad
1 4 B Crying plaintive L & e Coos, gurgles, squeals
(Tape) (Denver)
L 3 £ Chuckles L b f Smiles meaningfully
("Bensherg (Bayley)
L3g L 4 g Leaughs aloud
(Bayley)
L3h I 4n
CODE: Example: 16 b G = Gross Motor
I La “ask in an ares F = Pine Motor
he level of the task S = Social
the area of the task L = Language




G S a Msy 1lift foot

G 6 a Reaches unilaterally

(Bayley) (Bayley)

G 5 b Pulls to sitting position G 6 b Welg,h‘t on hands when prone
(Bayley)- ' (T1lingsworth)

G 5 c Weight on forearms G 6 ¢ Welght on feet when stending
(Illingsworth) (I1lingsworth)

G5d G 64a

G5e G 6e

¥ 5 a Eyes focus on small objects F 6 a Pick up string
(Cattell) (Bayley)

F 5 b Transfers hand tc hand F 6 b Grasps object if in vision
(Cattell) (Piaget)

F 5 ¢ Pulls suspended ring F 6 c Reaches persistently

_ (cattell) (Cattell)

F 5 d Attains ring F 6 d Tifts cup
(Cattell) (Cattell)

F5e Fbe

S 5 a Displeasure shown S6a Fingers reflection in mirror
(Tllingsworth) (cattell)

S50 Laughs when head hidden S 6. b Demands attention
(Illingsworth) (Doll)

S5e S6¢

S 5 d Picks up spoon S 6 d Holds bottle part of time
(Cattell) (I1lingsworth)

S5e s 6e

S5¢Ff s6¢f

5 a Turns to bell
(Cattell)

5 b discriminates strangers

(Bayley)

(Lillywhite)

54

L
L
L 5 ¢ Responds to voices
L

L 6 a Babbling increases in variety

(Lillyvhite)
L 6 b Responds to angry tone if

¢ coupled with gestures (Lillywhite)
Lobec

L6d

LSe L 6 e Crying not rhythmic
(Tape)
LS? L 6 £ Rising and falling inflection
(Tape)
L5g L 6 g "Talks"
(Doll)
LSh L6h
CODE: Example: G 16 ‘rL G = Gross Motor
! a task in an area F = Fine Motor
L e level of the task S = Social
the area of the task 1 = Language
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G T a Hands very active G 8 a Creeps on hands and knees

(Gesell) {Bayley)
G 7 b May bear wéight on hand G 8 b Hend preference B
(Illingsworth) . (Cattell) ~ R
G 7 ¢ Bounce with enjoyment G 8 ¢ Sits on floor unsupported
(Illingsworth) (Doll)
G T d Sits on floor with support ¢ 8 4
(T1lingsworth)
GTe T ' w-:-n8e
F 7 a Eyes lead o F 8 a Attains ring
{Bayley) (cattell)
F T b Secures 2 cubes ‘ F 8 b ‘Secures pellet
(Ccattell) (Cattell)
F T ¢ One hand approach F8e Ba.ngs spoon
(Gesell) v v (Cattell)
F 7 d Pulls peg from: peg-boa.rd F8a ' :
' (Cattell) :
F T e Thumb opposition : F8e
(Bayley)

S T a Attracts atiention by cough- s8a
ing (Illingsworth) ‘

S T b Private Exploration 581 ‘
(Gesell) i
STec s8¢
S T 4 Sucks food from spoon s8a Feeds self crackers
(Gesell) (Gesell)
S T e Chewing begins S 8 e Bites and chews
(Gesell) (Gesell)
STZ*T ' s8¢
L 7 a Smiles at mirror I 8 & Recognizes familiar sounds
(Cattell) (Bayley)
L T b Responds to gestures L 8 b Localizes gross sounds
(Lillywhite) (Bayley)
L T ¢ Rejects demands for imita- L 8 ¢ Increased tongue tip
tion (Lillywhite) (Lillywhite)
LT4 L 8 a Increased babbling with gestures
(Lillywhite)
LTe L 8 e Combines 2 syllables
(cattell)
L 7 £ Crows L 8 £ Babbling rhythmic
(Lillywhite) (Tape)
LTg L 8 g Repetitious syllabies
(Bayley)
L Th L8nh
COLE: Example: G 16 'tL G = Gross Motor
1 L a2 task in an area ¥ = Fine Motor
[ the level of the task S = Social
— the area of the task L = Language




G 9 a Raises to sitting position G 10 a Pulls self to feet
(Gesell) (Bayley)
G 9 b Crawls backward G 10 b Walks holding on
(I1lingsworth '  (Bayley)
G 9 ¢ Sits on floor - recovers G 10 ¢ Prone to sitting and v. v.
balence (Illingsworth) (I11ingsworth)
G9ad G 10 d Stands momentarily
(Do11)
GY9e G 10 e Rocks or creeps when prone
{Gesell)
F @ a Rings bell ¥ 10 8 Holds own bottle
(Cattell) (Gesell)
F 9 b Pincer grasp F 10 b Crude release
(Bayley) (Ayers)
FOec F 10 ¢ Attempts 3rd cube
{Cattell) .
Fod ¥ 10 4 Bangs 2 cubes mid-line
(Bayley)
FGe Fl0o e
S 9 a Arms in front of face S 10 a Pattycakes
(T11iingsworth) (Bayley)
S9b S10%
S9c¢ 5 10 ¢ Toilet Training begins
' ‘ | (Gesell)
S 9 d Drinks from cup w/spill S104d
(Gesell)
S S e Finger feeds S 10 e Solid foods
(Gesell) (Gesell)
S 9 T Holds arms cut S10 f
(Lillywhite)
L 9 a AdJusts to words L 10 a Comprehends "no no"
(Cattell) {Iillywhite)
L 9 b Reads faces and gestures L 10 b Understands "patty-cake"
(Cattell) (Lillywhite)
L 9 ¢ Cries to get attention L 10 ¢ Locks around corner for object
(Lillywhite) (Lillywhite)
L9d ' L1004
L 9 ¢ Tmitates sounds L 10 e Waves bye-bye
(Cattell) (Bayley)
L 9 £ A-h3 syllable crying L 10 £ Mama, dada not distinct
(Tape) (Bayley)
LY9g L 10 g Imitates speech sounds
(Gesell)
LO9h L10h
CODE: Exsmple: G 16 i G = Gross Motor
a task in an area F = Fine Motor
‘—the level of the task 8 = Social
‘-—the area of the task L = Language A




G 11 a Strikes doll

G 12 a Stoops and recovers

L 11 h Imitates correct no. syl-

{Cattell) (Denver)
G 11 b Standing, 1lifts foot G 12  Pulls self to rail
S (T1ilingsworth) : (Gesell)”
G1lle G 12 c Plantigrade creeping
(Geseil)
G1ad G 12 d Sits and pivots
(Ayers)
Glle G 12 e Walks with “hand held
(Bayley)
F 11 a Puts obJects 1In container F 12 & Release
(I11ingsworth) (Gesell)
F1lbv F 12 b Chews and swallows
(Doll)
F11c F 12 c Tower of cubes
(Bayley)
Flld F 12 d Marks with pencil
(Cattell)
Flle Fl2 e ,
8 11 a Enjoys audience S 12 a Plays up and down
(Bayley) (I1lingsworth)
S 11 b Repeats perf. laughed at S 12 b Mouthing nearly stopped
(I1lingsworth) (I1lingsworth)
S1ll e S 12 ¢ Toilet training earnestly
(Gesell)
S 11 d Licks ice cream cone S 12 d Fingerfeeds part of meal
" (Bayley) - {(Gesell)
S 11 e Does not drool S 12 e Holds spoon
(Do11) (Gesell)
Sl ¢ S 12 £ Cooperates in dressing
(Gesell)
L 11 a Anticipates events L 12 a Understands "no"
(Piaget) (Cattell)
L 11 b Anticipates body movements I, 12 b Xnows immediately turns to own
(I1lingsworth) name (Fngels)
I 11 ¢ Listens to isolated word L 12 c Understands command with gestures
(Lillywhite) (Engels)
L1l 4 L 12 4 Recognizes familiar 20 feet
~ (Engels)
L 11 e Says cne word L 12 e Mams, Dada distinct
(Cattell) (Denver)
L 11 f chakes head for "no" L 12 f Indicates wants
(1illywhite) (Bayley)
L 11 g Imitates new sounds L 12 g Two additional words
(Lillywhite) (Cattell)

L 12 h Two dysyllsbles (da-ba)

lables (Lillywhite) (Bayley)
CODE: Example: 16 G = Gross Motor
a task in an ares F = Fine Motor
—the level of the task S = Social
—the area of the task L = Language
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D e

G 1t a Walks fairly well G 16 a Walks well
(Gesell) (Dol1)
G 14 b Sterts and stops G 16 b Imitates housework
T (ayers) | (Denver)
¢ 1k ¢ Toddles about G 16 ¢ Seats self in chair
(Ayers) (I11ingsworth)
¢ 14 4 Falls by collapsing G 16 & Creeps upstairs
(Gesell) (Gesell)
G 14 e Overcomes simple obstacles G 16 e
(Doll)
F 1% a Puzzles in holes F 16 a Round block in form board
(Bayley) (Bayley)
F 14 b Pulls and replsces peg F 16 b Tower 2 cubes
(cattell) (Bayley)
Flie F 16 ¢ Puts beads in box
(cattell)
F ik 4 F 16 4 Scribvbles in imitation
(Cattell)
Flhe Fl6 e
S 1k a S 16 a Carries familiar objects
(Do11)
s ik b S161b
S 1% ¢ S 16 ¢ Indicakes when wet
(I1lingsworth)
S 14 4 Fingerfeeds self S 16 d Menipulates cup
(Gesell) (Gesell)
S5 14 e Turns spoon S 16 e Dips spoon in dish
(Gesell) (Gesell) {Denver)
S 14 f Pulls off socks {(Denver) S 16 £ Able to unzip large zipper
L 1% a Knows nasmes of cobjects he L 16 a
uses (Lillywhite)
L 14 b Names few people L6V
(Lillywhite)
L1t c L16c
L1 a L164d
L 14 e Three words L 16 e Five word vocabulary
(Cattell) (Cattell)
L 14 f Imitetes words L 16 f Indicates wants assertively
(Bensberg) (Bayley)
Lik g L 16 g
Ll h L16h
CODE: Example: G 16 ‘cL G = Gross Motor
‘ \ a task in an area F = Fine Motor
i ~the level of the task S = Social
-~ the area of the task L = Language
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18 a Hurls ball

c G 21 a Walks upstairs with both feetl
(Bayley) (Bayley)

¢ 18 b Walks sidevays ¢ 21 b Kicks ball
(Bayley) (Gesell)

G 18 ¢ Runs stiffly G 21 ¢ Down from adult chair
(Denver) (Gesell)

¢ 18 4 Pulls wheeled toy G214
(Illingsworth)

G 1l8 e G2l e

F 18 s Tower 3 cubes T 21 a Square in form board
(Bayley) (Cattell)

¥ 18 b Scribbles spont. F 21 b Six pegs in peg-board
(cattell) (Bayley)

F 18 c Walks into ball F 21 ¢ Closes oblong box
(Gesell) (Bayley)

F 18 4 Purns pages of book F 21 d Unvraps candy
(Gesell) (Doll)

Fl8 e ‘ F2le

S 18 a Blows out candle S 21 a Goes sbout yard

(Jones)

nwn

18 ¢ Success at toilet:
(Gesell)

18 v Plays with other chi&%;%?pr} s
nEE s

(Jones)
21 b

21 ¢

S 18 4 Holds spoon in promation 8 21 4 Drinks from cup without spill
(Gesell) {Gesell)
S 18 e Self feeding g2le
(Doll)
S 18 £ Takes off mittens g 21 £ Removes Garments
(Jones) (Jones)
L 18 a Points to nose etc., L 21 a Attempts to follow direction
(Cattell) (Cattell)
I, 18 b Ident. picture L 21 b Knows 5 body parts
{Cattell) (Binet)
L 18 ¢ Knowes 3 body perts L2lc
(Binet)
1 18 d Fluent jargon L2l éa
(Cattell)
1, 18 e Words vhen crying L 21 e Joins 2 words (2ll gone)
(Tape) (Cattell)
L 18 f Vocabulary 10 words L 21 f Identifies 2 pictures by name
(Gesell) (Cattell)
L18 g L 21 g Telks in short sentences
(Doll)
L18 h L 21 h Vocabulary 20 words
(Gesell)
CODE: Example i b G = Gross Motor
T . a task in an area F = Fine Motor
the level of the task S = Social
“— the area of the task L = Lengnage




G 24 a ™irows ball overhand 27 a Jumps in place
(Denver) (Doll)

¢ 2k b Runs rather than walks 2T b
(Gesell)

G 2k ¢ Squats on floor 27 ¢
(Gesell)

2l 4 Kicks large ball 27 4
(Gesell)

2t e Picks object off floor 27 e

oIk & Three nole form board 27 a Tower of 5 cubes
(Binet) (Cattell)

2k b Tower 4 blocks 27 b Imitates vertical. line
(Binet) (Cattell)

2k ¢ Turns single page 27 ¢ Turns door knot
(Gesell) (Illingsworth)

24k d Folds paper Unscrews 1lid
(Bayley) (I1lingsworth)

2t e Unwraps coverings 27 e

~ (Doll)

24 a Initiates own play 27 a Parallel play
(cesell) (poll)

o2k b 27 b Initiates own play of others

(Doll)

2h ¢ Dry at night 27 c¢ Verbalizes tollet needs
(Gesell) / (Gesell)

2h g 27 4 Eats with fork

(Dol1)

2k e 27 e

2k f Tekes off shoes 27 £ Removes own coat
(Gesell) (Doll)

2L a Follows simple commands 27 a
(Binet)

24 b Tdentifies L pictures L27Tb
(Binet)

L 2k ¢ Refers to self by name L2 c.

(Gesell)

2k a L274d

(Denver) (Cattell)
24 f Names familiar objects L 27 £ Initiates motor activity from

(Binet) verbal request (Binet)
2k g Echolalia L2T g
(Doll)
L2k h L27Th

L

L 24 e Nouns & verbs predominate L 27 e Repeats 2 digits
L

L

CODE: Example: G 161
l & task in an area
| —the level of the task
—the area of the task

Gross Motor
Fine Motor
Social
Language
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G 30 a Rides trike G 36 a Balances one foot 1 sec.
(I1lingsworth) (Gesell)
G 30 b Broad Jumps G 36 b Climbs sbout
{Bayley) (Dol11)
G 30 ¢ Avoids simple hazards G 36 ¢ Walks upstairs aliern. feet
(Dol1) (Bayley)
G 30 d Walks on tiptoe G 36 d Walks downstairs both feet
(Gesell) (Bayley)
G3e G 36 e Kicks ball well
(Gesell)
F 30 a Drinks from straw F 306 a Strings 4 beads
(Gesell) (Binet)
F 30 b Holds crayon F 36 b Draw vert. line and circle
(Gesell) (Cattell)
F 30 ¢ Unlaces shoes F 36 ¢ Builds bridge
(Bayley) {Cattell)
F 304 F 36 d Cuts with scissors
(Do11)
F30e F 36 e
S 30 a Wash and dry hands S 30 a Understands teking turns
(Gesell) (Gesell)
S300D S 36 b Cooperates with chiid
(Do1l)
S 30 c Asks to go to toilet S3c
(Gesell) '
S3a4 S 36 d Feeds self
(Gesell)
S 30 e S 36 e
S 30 f Dresses with supervision S 36 £ Buttons & unbuttons
{Cesell) (Gesell)
L 30 a Identifies object by use L, 36 a Relates experiences
(Cattell) (Doll)
L 30 b Understands "one" L 36 b Picture memory
(Cattell) {Binet)
L 30 ¢ L 36 ¢ Can be "reasoned with"
(Bensburg)
L 304 L 36 4 Knows sex
(Gesell)
L 30 e Short sentences L 36 e First and last name
(Do11) (Deaver)
I 30 T Naming predominates L 36 f Follows directions with 2 pre-
(Bayley) positions (Gesell)
I, 30 g Counts to two L 36 g Ten objects from pictures
(Lillywhite) (Binet)
L30h L 36 h repeats 3 digits
(Binet)
CODE: Example: G = Gross Motor

16
?—a task in an area F
the level of the task S
L

~—the area of the task
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Fine Motor
Soecial

Language
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G k2

a Balances one foot 2 sen. G 48 a Eops on one foot
(Gesell) (Bayley)
Ghzo G 48 b catches objects
~ (Doll)
G 42 ¢ G 48 ¢ Skips on one foot
(Gesell)
G L2 4d G 48 4 Jumps (running)
(Gesell)
G L2 e G 48 e Balances 1 foot L-8 sec.
(Gesell)
F 42 a Solve picture puzzles F 48 a Laces shoes
(Catteil) ‘ . (Denver)
T 42 b Sorts by color F 418 v Copies cross
(Cattell) (Binet)
T 42 ¢ 1/4" peg in peg-board F 48 c String T beads 2 minutes
(Cattell) (Cattell)
F 42 4 traces diamond F 48 4 Draws recog. picture
(Gesell) ' " (Denver)
Fh2e F 48 e Buttons small butions
(Gesell)
S 42 a Ccoperative play S 4C a Plays simple games
(poll) (Gesell)
S k2 b Helps household tasks S k8 1
(Doll)
S k2 ¢ Cares for self at toilet e 48 ¢
(Dol1)
S k2 a s 48 a
s h2e S k8 e
S 42 £ Puts on shoes S 48 f Dresses without supervision
{Gesell) (Gesell)
L 42 a Knows cold, hunger L 48 a Recog. 3 out of 4 colors
(Denver) (Denver)
L 42 b Knows "longer" I, 48 b Knows why we have stoves
(Binet) (Binet)
L k2 ¢ Obeys simple comm. L 48 ¢ Knows opposites
(Binet) (Denver)
L 42 d Xnows "heaviest" L 48 4 Wames objects from memory
(Gesell) (Binet)
L 42 e Relates story from picture L 48 e Repemts simple sentences
(Binet) (Binet)
L k2 £ Counts to 3 L 48 £ Asks "why"
(1illywhite) (Gesell)
Li2g L 48 g
LL2n L 48 h
CODE: Example: G 1 lL G = Gross Motor
a task in an ares F = Fine Motor
\ he level of the task S = Social
~— the area of the task L = Language
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APPENDIX IITI

ALPHABETICAL LISTING OF TASKS (Abbreviated)

A

Able to unzip large zipper
AdJjusts to words

A-ha syllsble when crying
Anticipates body movements
Anticipates events
Anticipetes feeding
Anticipates with activity
Arms flexed or abducted
Arms in front of face

Arms in unison

Asks to go to tollet

Asks why

Attains ring

Attains ring w/string
Attempts third cube
Attenpts to follew directions
Attends to cube

Attends to voice

Attracts attention by coughing
Avoids simple hazards
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B

Rabbles

Babbling increases

Babbling rhythmic

Balances on one foot one second
Balances on one foot two seconds
Balances on one foot 6 - 8 seconds
Bangs spoon

Bangs two cubes to mid-line
Begins to 1ift head

PBite and chew

Blows out candle

Bounces with enjoyment

Broad Jumps

Builds bridge

Buttons and unbuttons

Buttons small buttons
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Gross Motor
Fine Motor
Sccial

Language

E--a task in an area
the level of the task
he area of the task

CODE: Example G li_
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c

Cares for self at toilet
Carries familiar objects
Catches object

Chewing begins

Chews and swallows
Chuckles

Climbs sbout

Closes oblong box
Combines two syllables
Comprehends “NO NO"
Cooperates in dressing
Cooperates with children
Cooperative play

Coos, gurgles, squeals
Copies cross

Cough-like cry

Counts to three

Counts to two

Crawling movement of legs
Cravls backward

Crawls prone

Creeps on hands and knees
Creeps unstairs

Cries to get attention
Cries with throaty sound
(ross pattern

Crows

Crude release

Crying not rhythmic
Crying plaintive

Cuts with secissors

D

Demands abttention

Demand for socialization
Difficult to control eyes

Dips spoon in dish
Discriminates strangers
Displeasure shown

Does not drocl

bown from adult chair

Draws recognizable plcture
Draws vertical line and circle
Iresses with supervision
Dresses without supervision
Drinks from cup without spilling

CODE: Example: 6 Rﬁg :
task in an ares

he level of the task
» the area of the task
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K
e
Y

Prinks from cup with spilling
Drinks from straw

Dry at night

R

Eats with fork

Echo

Enjoys avdience

Eye-hand coordination begins
Ryes focus on small objects
Eyes follow a swingiug ring
Eyes lead

Eyes treack

F

Falls by collapsin

Feeds self :

Feeds self cracker

Fingers busy

Finger-feed self

Finger freds

Finger feeds part of meal
Fingers open

Fingers reflection in mirror
Five word vocabulary

Fluent jergon

Folds paper

Follows directions (2 prepositions)
Follows simple commands
Follows mid-line

G
Goes about Yard

Grasps object if in line of Vision
Grasp reflex

B

Hand preference

Hands tight

Kands very active
Head drops when held
Head lag

Head steady

Read to mid-line
Head turns to side
Head up when sitting
Heedful of sounds
Helps Household tasks

CODE: Exsmple 6

task in an ares

he level of the task

the area of the task
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Gross Motor
Fine Motor
Social

Language
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Holds arms out

Holds bhottle parttime
Holds owm bottle

Holds crayon

Holds head momenterily
Holds rattle

Holds spoon

Holds spoon in pronation
Hops on one foot

Hurls ball

o MW I OV
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I

Identifies 4 pictures
Jdentifies object by use
Tdentifies picture from name
Identifies two pictures by name
Imitates corect no. of syllables
Imitutes bousework

Imitates motor activity
Imitates new sounds

Imitates play of others
Imitates sounds

Imitates speech sounds

Imitates vertical stroke
Inmitates words

Increased activity with toy
Increased babbling with gestures
Increased tongue-tip

Indicates wants

Indicates wants assertively
Indicates when wet

Initiastes own play

Inspects environment

Inspects fingers
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J

Joins two words
Jumps in place
Jumps running

@
&XE
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K

Kicks ball

Kicks ball well

Kicks large ball

Knows cold, hunger etc.
Knows first and last name
Knows five body parts

CODE: Example: T 16 b
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Gross Mector
Fine Motor
Social

Language

l Laa task in an ares
~->the level of the task
~— the area of the task
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Knows heaviest

Knows longer

Knows names ©f obJects he uses
Knows opposites

Knows own name

Knows sex

Knows three body parts

Knows why we have stoves

il sl
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L

Laces shoes

Laughs aloud

Laughs when head hidden
Licks ice cream cone
Lifts cup

Lifts foot

Likes sitting position
Listens to isclated words
localizes gross sounds
Looks and holds

Looks around corner for object
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M

Makes demsnds when crying
Mama, Dada distinct

Manma, Dada not distinct
Manual control by sight
Manipulates cup

Marks with penecil

Memory for pictures
Mcuthing nearly stopped

'—b
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N

Names familiar objJects
Names a few people

Names objects from memory
Neming predominates

Nouns and verbs predominste

il o
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Obeys simple commands Lh2e

Occupies self S1b

One hend approach PTe

One quarter inch peg in peg board Fhec

Overcomes simple obstacles Fl e
CODE: Example: G 16 ‘.L G = Gross Motor
a task in an area F = Fine Motor
*-the level of the task S = Social
:‘ :_ ~—the area of the task I, - Language




530 R IR
L ERLC

Relates story from pictures
Release

Release crude

Removes garments

Removes own oost

Repeats performances laughed at
Repeats simple sentence
Repeats three digits
Repeuts two digits
Repetitious syllables
Responds to sngry tone
Responds to bell

Responds to cooing

Responds to gestures
Responds to voices

Bhythmic crying

Rhythmic ery slower

Rides a trike

Rights self

Rings bell.

Ring to mouth

Rising and falling inflection
Rolls over

Round block in form board
Runs stiffly

Runs rather than walks

]

Says one word

Scribbles in imitation
Scribbles spontaneously
Seats self in chair
Secures pellet

Secures two cubes

Self feeds

Shakes head for nc

Short sentences

Sits and pivots

Sits on floor - recovers balance
Sits on floor unsupported
Sits on floor w/support
Six pegs in pegboard
Skips on one foot

Smiles in mirror

Smiles meaningfully
Smiles responsively
Soiid foods

CODE: Example: G 1p b

g task in an area
—+the level of the task
~— the area of the task

- -238-

Oﬂ'ﬂdﬁt‘"ﬂ”d"ﬂﬁlﬁt‘t“t*t*t*-.‘"t‘t*t‘t*mmm*dtdb‘

HoER ponHredeaeEriCREaE e

£ £
e RREENEERS
®®@ 0 POR oo P

%mqumHmm
©

D ONVEWY
rmmd%dmﬂ

Rk
QoD oo p

o' o

™ (W i IO
BEREIERSCVRYE
p&”nd [ TR ( o O ¢

®

Gross Motor
Fine Motor
Soclal

= Language

oo




P
Parallel play

S 27 a
Pattycakes S 10 &
Picks up objects from floor G2k e
Picks up spoon s5d
Picks up string F6a
Pincer grasp FO9b
Plantigrade creeping Gl2 ¢
Plays with other children s18 b
Plays with rattle F3d
Plays simple games S 48 a
Plays "Up and Down" S 12 a
Points to nose .18 a
Private explorsation STb.
Prone to sitting and V.V. G1l0¢c
Pulls and replaces pegs Pt
Pulls dress over. face Sha
Pulls off socks S f
. Pulls pegs from peg board FT14d
v Pulls self to feet G 10 a
, Pulls self toc rails Gl2 b
Pulls suspended ring F5¢
Pulls to sitting position G5%
Pulls wheel toy G18 d
Puts beads in box F 16 ¢
Puts objects in container F1ll a
Puts on shoes skt
Puts square in form board ¥ 21 &
Puzzles into holes F ik a
R
Raises chest G334
Raises to sitting position G9asa
Reaches persistently Fébe
Reaches unilateraly G6a
Reacts 1o visual sign L3D
Reacts with eyes Fla
Reads faces and gestures L9b
Reasoned with, can be L3¢
Recognizes familiar person 20 feet L1l2d
Recognizes familisr sound L8z
Recognizes mother Lhd
Recognizes three colors ocut of four L 48 a
Refers to self by name L2k c
Regards fact Sla
Rejects demands for imitation LTe
Relates experience L 36 a
CODE: Example: ¢ 16D G = Groes Motor
L‘L—a task in an ares F = Fine Motor
the level of the task $§ = Social
—— the area of the task L = Langusge
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Solves picture puzzles
Sorts by color

Squats on floor
Standing, lifts foot
Stands momentarily
Startle reflex

Starts and stops
Stoops and recovers
Strikes doll

Strings four beads
Strings seven beads in 2 min.
Success st tollet
Sucking strong

Sucks fcod from spoon

T

Takes off mittens

Takes off shoes

”n Ta].ks:i

Talks in short sentences
Fen objects from pictures
Three hole form board
Three words vocabulary
Throws ball overhand
Thumb opposition

Toddles sbout

Toilet training begins
Toilet training begins in earnest
Tower of cubes - tries
Tower of five cubes
Tower of four cubes
Tower of three cubes
Tower of two cubes
Traces diamond

Transfers objects hand to hand
Turns door knob

Turns pages of book
Turns single page

Turns spoon

Turns to bell

Turns to voice

™o additional words

Two syllables

CODE Example:
a task in an ares
he level of the task
the area of the task
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U

Understands commends w/gestures
Understands No

Understands "One"

Understands pattycake
Understands taking turns
Unlaces shoes

Unserews lids

Unwraps candy

Unwraps coverings

g b Oy

v
Verbalizes toilet needs
Vocalizes Mummmmnmm
Vocabulary 10 words
 Yocebulary 20 words
Vocatulary 5 words
Vocabulery 3 words
Vocabulaay 2 words

Hetr e,

17 .

Walks down stairs

Welks fairly well

Walks holding on

Welks into ball

Welks sideways

Walks on tip toe

Walks up stairs _
Walks upstairs both feet on treed
Walks well

Walks with hand held

Wash and dries hends

Watehes mother intenbly

Waves bye bye

Weight on foot when standing
Weight on foresrns

Weight on hends when prone

Weight on one hand .

When prone, rocks, or creeps
Words when crying
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16 Y -~ Gross Motor
—n, task in an aresa Tine Motor

~—the level of the task
—+4he area of the task

CODE: Example: T
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APPENDIX IV

INSTRUCTICNS TC THE TEACHTR

The Progress Card is a representation of tha entirs list of tasks.

A square on the grid corresponds tc a particular task. The code
number assigned to a task (see either the Gestalt list or the Activity
Cards) is also represented on the Progress Card. The capital letter
and the small letter are vepresented by the horizontal rows. The

numbers correspond to the months level of the task and are represented
by the vertical columns,

To evzluate a child:
1. Estimate the functioning level in the four areas.
2

» Note the tasks at that level and solidly fill in the squares

corresponding teo the tasks the child will regularly perform on
command.

3. Question the mother for her observations and mark in the same
manner (see Progress Card).

k., To obtain a developmental age, first determine the developmental
age for each area by noting the level at which the child performs
at leust two tasks successfully. That level will be considered
his funrtioning level in that area, To find the Mean developmental

age, find the arithmetic mean of the developmental ages of the
four aresas,

5. After the initial evaluation, enter the date in the appropriate

square for any task observed., Tasks observed twice, cross-hatch
the entire square,

6. At the next evaluation, solidly fill in the tasks that are cross-

hatched. This will indicate to you the growth azcomplished since
the initial 2valuation.

A word of caution, the levels are not standardized, but should be
considered points of relerance only.
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