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ABSTRACT

THE EFFECTS OF THE AUTHENTICITY OF THE ADMINISTRATOR
IN CREATING AN OPEN OR CLOSED CLIMATE:
A COMPARATIVE STUDY OF THE
UNITED STATES AND ISRAKL

The purpose of this study was to investligate the
relationship existing between the students® perception of
their principal's role and the organizational climate of
the school, The major hypotheses were: 1) There existed
a relationship between the authenticity of the building
principal towards his students and the degree of open or
closed organizational climate within the school, 2) There
exlsted a relationship between students! perception of their
principalts role: and the degree of openness or closedness
of the schoolls climate, 3) This relationship between the
authenticity of the building adminlstrator as perceived by
the student body and the school's organizational climate
existed in both the United States and Israel.

Authenticity was defined as the genuine behavior of
the school's administrator in his relationship with the
school's student body. The instrument used to evaluate

student 's perception of their principal's authenticity was




Sl

the Studentt!s Principal Perception Questionnaire which was
developed by the author,

| The instrumént gelected to measure climate was the
Organizational Climate Description Questionnaire (Halpin and
croft, 1963), This instrument established two sets of
characteristics each of which is divided into four subtests,
The two sets of characteristics evaluate the relationship of
teachers and the leader-behavior of the principal., The
subtest data derived from use of this instrument were used
to compute rankings of climate on a centinuum from open to
closed, The study involved the translating of both testing
instruments into Hebrew for the Israeli schoolse

The five United States secondary schools selected for
the study were located in New York State and Vermont and
varied in student body size and community structure., The
five Isrseli schools selected were of varying types ranging
from g governmentally recognized academic secondary school to
a governmentally unrecognized vocational secondary school,
Both secular and religious schools were included in the study
of Israeli schools.

The major findings of this study were: 1) A direct
relationship existed between the school!s climate as eval-
uated by the teaching staff and the authenticity of the
principal as perceived by the student body. 2) This rela-
tionship between school climate and prinuipal authenticity
existed in both the United States and Israel; and 3) The

United States schools were, in general, more open in their




Oorganizational climate than the Israeli schools,

In the light or these findings, it wasg recommended
that the Principal shoulqd have closer relatioﬁship with the
Student body as g means of improving the school's climate,
It was also recommended that the eristing authoritarian
role of the Israell Principal be altered to adjust to the

apparent need for g mope open school climgte,
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ABSTRACT

THE EFFECTS OF THE AUTHENTICITY OF THE ADMINISTRATOR
IN CREATING AN OPEN OR CLOSED GLIMATE:
A COMPARATIVE STUDY OF THE
UNITED STATES AND ISRAEL

The purpcose of thisg study was to investigate the
relationship existing between the students! perception of
their principal's role and the organizational climgtse of
the school, The major hypotheses were: 1) There exlsted
& relationship between the authenticity of the building
principal towards his students and the degree of open or
closed organizational climate within the school. 2) There
existed a relationship between students! perception of their
principal's role; and the degree of openness or closedness
of the school's climate. 3) This relationship between the
authenticity of the building administrator as perceived by
the student body and the school!s organizational climate
exlsted in both the United States and Israel.

Authenticity was defined as the genuine behavior of
the schoolt's administrator in his relationship with the
school's student body., The instrument used to evaluate

student!s perception of their principalts authenticity was




the Student's Principal Perception Questionnaire which was
developed by the authors

The instrument gelected to measure climate wasg the
Organizational Climate Description Questionnalre (Halpin and
Croft, 1963). Thls instrument established two sets of
characteristics each of which is divided into four subtests.
The two sets of charscteristics evaluate the relationship of
teachers and the leader-behavior of the principal. The
subtest data derived from use of this instrument were used
to compute rankings of climate on a continuum from open to
closed, The study involved the translating of both testing

instruments into Hebrew for the Israell schoolse

The five United States gsecondary schools selected for

the study were located in New York State and Vermont and
varied in student body size and commnity strucbure, The
f£ive Israeli schools selected were of varying types ranging
from a governmentally recognized academic secondary gchool to
a governmentally unrecognized vocational secondary school.
Both secular and religious gchools were included in the sbudy
of Israeli schools,

The major findings of this study were: 1) A direct
relationship exlsted between the schoolt!s climate as gval=-
vated by the teaching staff and the authenticity of the
principal as perceived by the student body. 2) This rela~
tionship between school climate and principal authenticlty
existed in both the United States and Israel; and 3) The

United States schools were, in general, more Open in their




organizational climate then the Israell schoolse

In the 1light of these findings, 1t was recommended
that the principal should have closer relationship with the
gtudent body as a means of improving the school's climates

It was elso recommended that the existing authoritarian

role of the Israell principal be gltered to adjust ©o the

apparent need for & more open school climate.
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What is said here is that education passes on to the
young people of a civilized nation what the culture of that
nation offers, Where that culture is liberal it leaves the
learner free to adapt and even to lmprove through his own
intellectual efforts the culture which he acquires. A
liberal culture is liberal in its treatment of Iindividuals,

A dogmatic culture will reflect its dogmatism in its
educational system,

The American Educatlonal System
Johrnn Dale Russell and Charles H. Judd




CHAPTER I
THE NEED FOR POSITIVE INTERACTION

George B. Leonard stated that "learning eventually
involves interaction between learner and environment, and
i1ts effectiveness relates to the frequency, variety and
intensity of the 1nteraction."l The major arena for
learning is the school, Within the classroom, patterns of
thought are imprinted upon a child's mind. This is the
amphitheater in which a child does or does not learn,

Morphet, Johns, end Reller stated that the socletal
role of education is "to provide for security, to assure
conformity, to preserve stabllity, To develop the
potentialities of sach individual and to provide for the
continuous improvement of society.“2 Yet signs of
deterioration have befallen the educational system from all
aspects. Writers such as Fostman and Weingartner3 have

challenged the role of the teacher while others have

lgeorge B, Leonard, Education and Ecstasy (New York:
Dell Publishing Co., 1968)5 P. Ib.

2Edgar L. Morphet, Roe L, Johns, and Theodore L.
Reller, Educational Organization and Administration
(Englewoods CLifls, Neds: Prentice~Hall, 1967)s Pe Oe

3Neil Postman and Charles Weingartner, Teaching As
a Subversive Activity (New York: Delacorte Press, 1969 ).




demanded more meaningful school curriculum* snd student

freedom.® The foundations of the educational system have
been set ajar by these piercing attacks. However, 1ittle
information has been obtained on why learning takes place,

Friedenberg,3 in his essay entitled “The Modern High
School: A Profile", compared two modern high schools
which ne called Milgrim and Hartsburgh, He found that the
school atmosphere differed in these two schools; yet they
had similar curriculum, staff, and school structure, The
difference was in the student morale,

Ar experienced educator could learn a great deal
about the success of a particular school by roaming the
halls and listening to student and faculty convergations,
Spending & short time in a lunch room, faculty room, or
lavatory can give the educator a wealth of knowledge
pertaining to the operation of the school,

Many ostentstious schools are sterile places of
learning while some dollar-deprived institutions are places
where true learning is taking place., Thus it could be
concluded that other facets besides school structure,

curriculum, and size of classes share an Integral part in

ocbtaining a condition for learning,

lJames B, Conant, The American High School Today
(New York: McGraw-Hill, 19597,

®Bagar Z. Friedenberg, The Dignlty of Youth and Other

Atavisms (Boston: Beacon Press, 19687,
BIbid.’ PPe 79-950
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George C, Homans! stateg that there was g basic el-

eément necessary in soclal behavior which he referred to as
interaction, He defined interaction as being some unit of
ectivity whieh stimilates the activity of another, what
8Xactly is this spark which creates an interaction?

4 considerable amount of interaction occurs within
the gschool, This student Interaction takes place between
student ang student, student angd teacher, and, hopefully,
between student ang administrator,

Unfortunately, there 13 little positive interaction
between student and administrator, The student too
frequently sees the principal as a punishment figure using
his coercive powers in order to obtain compliance, Thig
limited student-administrator Interaction 1s evidenced in g
majority of schools with a major effect upon student morale,

John D, McAulay2, in g survey made of 500 elementary
students within ten schools, found that twenty percent had
never spoken to their principal, Sixty percent of the
student could not clearly identify the principsls role
within the school other than as a disciplinarian,

This lack of communication between student ang

administrator is even greater in secondary schools where

lGeOrge Co Homans, The Human Group (New York:
Harcourt Brace and World, 1950} p. 35,

2John D. McAulay, "PrincipaleWhat Do Your Children
Think of You?" ¥The National Elementary Principal, XLVII

(January, 1968); 58<60.




the daily administrative chores involving staff and
cormunity are more demanding, A recent report by a princi-
pal of a senior high school of approximately 1,500 students
indicated that during a forty-day school period he averaged
only eleven contacts with students per day while having an

aversge of thirty-seven personal contacts with staff

members and other individuals.l

Lazarsfeld® stated that there were four major tasks
faced by all administrators. These administrative tasks

were:

l, The administrator must fulfill
the goals of the organization,

2e The administrator rmst make use
of other people in fulfilling these
goals, not as if they were machines,
but ratber in such a way as to
release thelr initiative and
creativity.

3¢ The adminisgtrator must also face
the humanitarian aspects of the
job, He wants people who work for
him to be happy. This is morale-
the idea that under suitable
conditions people will do better
work than they will under
unsuitable conditions,

1Percy M. Pentecost, "The Changing Secondary
Principalship: A Case Study," The Journal of Secondary
Education, XXVI (Pebruary, 1971), 165-I87,

2Paul F. Lazarsfeld, "The Social Sciences and
Administration: A Rationale," in The Socisl Science and
Education Administration, ed, by lorne Downey and Frederick
Enns (Edmenton: Unlversity of Alberta, 1963§.
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be The admir strator must try to
build into hig organization
brovisions for innovation,for
change, and for development,
In a changing world, people

rust adapt io changing
conditions,

A recent publication of the National Association of

Secondary School Principgl g2 listed twenty self-rating

questions for teachersg compiled from inform
from g “Youthpol1l",

ation obtaineq

Many of these questions indicateq a
strong student need for interaction and, although Primarily

directed towards the Tteacher, were quite appropriste for

the administrator. Some of the quesdtions were:

le Do1I really care and let my students kmow?

2¢ Do I really listen to

my students ang hear
what they say?

3¢ Am I there when my
class, aftepr school

4e Do student
to me?

students need me-gfter
» at home by the telephone?

s bring their bPérsonal problemg
S5¢ Am I there to make each

important, rather than J
feel powerfu]?

student rfeel
ust to make myself

‘Ibid., pp. 3-4,

2Gordon A, Sabine, How Students R
and Teachers (Washington, D.C,:  NatIon
Secondary School Principals, 1971,

ate Their Schools
al AssoeIgtYon of
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Can I btell when a student is ™up tight" and
respond to his feelings?

Is there an orderly climate for learning?
Do I emphasize learning more than disci-
pline?
Do I work my students and myself hard enough
so we both end the year with a sense of
accomplishment rather than a feeling of
rellef?

10, Can I admit my own mistakes openly? Can
we still be friends if one of my students
disagrees with me and proves me wrong?

The purpose of this thesis was to show the need for a
good relationship between students and administrators in
order to create an atmcsphere conducive to learning., The
study also attempted to demonstrate that this viable link
between student and principal was necessary even in schools

of different cultures.

11vid., ppe 75-T76.




CHAPTER 11

THE CHANGING ADMINISTRATIVE ROLE

In recent years the role of the student hag changed

drastically, Students, prior to the present decade, saw

themselves as being responsible for their desire for
individualism in order to be a member of the conforming
educational system. Failure to adjust to the school
routine led to voluntary or Involuntary school dismissal,
The "dropout" became s major educational concern,

The last few years have seen & new element of educge
tional Philosophy., Educational leaders, strengthened by
unrest within the college scene, have demanded educational
change within the Secondary schocl, For the first time,
demands are being made for major changes from within, Now
the student desires to be heard and to have his individuagle=
ism recognized, Quelling student unrest has became another
administrative task,

In early 1969, the National Assoclation of Secondary
School Principals, reporting on its study of more than
1,000 secondary schools, found that fifty-nine percent of

the junior high schools had experienced some form of recent
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"protest."l A later gtudy covering a period from November,

3968 until May 25, 1969, showed that the total number of
high school protests had increased significantly, with over
2,000 protests within the United States, of which 139 were
considered "serious episodes."2 A Syracuse survey conducted
by Stephen K. Bailey showed that by June, 1970, eighty five
percent of schools surveyed had experienced some type of
school disruption either by staff, students, or outside
groupg.’

Thus the school atmogphere for learning has deteri-
orated éignificantly. The school is no longer free of
disruption, The administrator's role is now one of insuring
~ that the meximum gmount of learning takes place, for as

Bailey stated:

It will come as no surprlse to any high school
principal when we report that he is the proverbial
man=in-the=middle, He is responsible for the daily
success of a volatile institution, while above and
around him are a welter of pressures rarely in
concert, Today's principal knows that the old-
style authoritarian, sitting back in his office
making judgments, issuing ukases, and disciplining
both student and staff is obsolete, Where such
persons are still in office, and we saw two or
three, the results are simply disastrous,

lstephen K, Bailey, Disruption in Urban Public
Secondary Schools (Washington, D.,C.: Natlonal Association
of Secondary School Principals, 1970) pe Te

2Tbid,
BIbid., ppo 8"'90




The striking characteristic of the life-style
of a good principal in recent years is the
staggering amount of time that he must now spend
personally relating to enormous numbers of ‘
people and constltuencies. No longer will the
written memo or the notice on the bulletin
bosrd suffice. One principal, obviously
competent and obviously very Eired, put it
succinctly, '

1T have an endless number of face~to-face,
one-to-one relabtionships. They never stop, And
I want to be warm, sincere, and sharp for every
one of them., There are only 2l hours in a day,
and I am really pooped, OCan't you get me a 1
grant to go off and study something somewhere?!

Thus the role of the administrator is now one of a
diplomat., A successful administrator is one that can keep
student unrest from reaching a crisis level. This involves
constant communication between student and'adﬁinistrator.
The pdministrator must be seen as an indlvidual eager to
fulfill both student needs for individualism and community

educational goalse The task 1s not an easy one.

B L1pid,




CHAPTER III

THE PRINCIPAL'S ROLE IN PROIUCING AN OPEN CLIMATE

Andrew W, Halpin introduced his discussion on organi-
zation climate with the succinct statement that "anyone who
visits more than a few schools notes guickly how schools
differ from each other in their \feel‘."l This "feel" is
quite evident upon observing the dally operation of g
school, The school, being an educational organization,
relies upon the interaction of its members, namely students,
teachers, and principal, This interaction can exist on a
continuum extending from a laissez~faire attitude to one of
a hierarchical dietatorship,
| Etzioni,2 in his description of organizational

structure, defined organizations as being either coercive,

remunerative, or normative, He defined a coercive organi-

zation as resting upon:

e « o the application or the threat of application,
of physical sanctions such as infliction of pain,
deformity or death; generation of frustration
through restruction of movement; or controlling

Landrew W. Halpin, Theory and Research in Admin-
tration (New York: MacmiIlan, 19667, p. 13I.

ZAmitai Etzioni, A Comparative Analysis of Complex
Organizations (New York: Free Press, 1965).,

10




through force the satisfaction of needs such
as those for food, sex, comfort, and the like,l

Surely, coerciveness, which 1s characteristic of a
prlson, 1s not the ideal approach for effective learning,
A school in which force or the threat of force 1s used in
order to obtain organizational compliance is archalec,
illicit, and a place where little leérning takes place.

A remunerative organization 1s one in which the
organization has "control over material resources and
rewards through allocation of salaries and wages,
commissions and contributions, 'Iringe benefits', services
and commodities."2 Too frequently, schools rely on
remunerative powers in order to obtain student compliance,
These institutions stress higher salary upon completion
of a successful high schocl career as justificatior for
student compliance to school demands, This shallow
approach leads to student apathy,.

The third type of organizational structure is normative,
Normative organizetlons are thoge 1n which:

o » « PoWer rests on the allocation and mani-
pulation of symbolic rewards and deprivations

through employment of leaders, manipulation of
mass media, allocation of esteem and prestige

1Ibid., De 5.
2Tbides PPe 5-bs
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symbols, administration of ritual, and influence

2ver the distributig& of "acceptance' and

positlive response,

Although schools use coercive, renumerative, and
normative powers in thelr daily operation, a greater depen-
dence upon the normative approach is most advantageous in
obtaining en atmosphere which permits the greatest degree
of possible learning. The student's inherent desire to
learn could be used by the school in a positive manipu-
1ative manner in order to obtain organizational compliance.

Saunders, Phillips, end Johnson stated that for
learning to tske place there must be:

1. Involvement of the learner in the
learning practice.

2., Socially desirable purpoOses and goals
of learning set by the learmer,

3, Reference to the learner's past
experiences, attitudes, and values
which have a bearing on the present
learning situation,.

4o Responsibility accepted by the
learner for his own learning.

5. A threat-free atmosphere,2
This "threat-free atmosphere® was suggestive of

Etzionit's normative organization.3 Only this atmosphere

11bia,

2Robert L. Saunders, Roy C. Phillips, and Harold T,
Johnson, A Theory of Educational Leadership (Columbus, Ohlo:
Charles E, Merrill, 1966) Pp. 56=73.

3Etzioni, Complex Organizations, pp. S5=6.
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Wwill be conducive to student “acceptance™ and "positive
response., '+
The actual school gtmosphere depends greatly upon
the administrator and his role; for as Lonsdale stated in
his discussion of role theory:

Organizations are social systems made up of
people who occupy various "positions" in vertical
(hlerarchical) and horizontal relationship to esach
other, The way people behave in these positions
depends partly on how they think they are expected
to behave and how others expect them to behave,
These expectations are called roles, The behavior

of people in these socisl roles 1s glso affected
by their personalities,

Thus, the principal, being in a prime hierarchical
positiong,greatly influences the existing school atmosphere.
The administrative role is not an easy one, since the
administrator is affected by involvements with students,
staff, superintendent, school board, and community, Hebis
torn by his desire to satisfy the wishes of his subordi-
nates and yet to strive for organizational goals, He mst
develop & functional organizational homeostasis. The
administrator's ability to produce a new homeostasis deter=
mines his effectiveness and the climate of the school.

Schools range in a continuum from a closed climate

libid., pe 5.

2Richard C. Lonsdale, "Maintaining the Organization
in Dynamic Equilibrium," Behavioral Science and Educational
Administration, Sixty-third Yearbook of the Natlonal Soclety
For tThe Study of Education, Part II (Chicago, Ill,:
University of Chicago Press, 196l), pp. 149-50,




1l
to an open climate, A closed climate 1s where the group

members:

. « o Obtain little satisfaction in respect to
task-achievement or social needs, In short, the
principal is ineffective in directing the
activities of the teachers; at the same time,

he 1is noi incliried to look out for their personal
welfare,

The antithesis to a closed climate on the continuunm,
is an open climate, which is defined as being:

e o o & situation in which the members enjoy
extremely high Esprit.... The teachers obtain
considerable job satisfaction and are suffi-
ciently motivated to overcome difficulties and
rrustrations., They possess the incentive to
work things out and to keep the organization
"moving." Purthermore, the teachers are proud
to be associated with their school,

Since a school brings together individuals of diverse
drives, aspirations, socio=economic standards; and needs,
there cannot exist a school situation ideally suitable for
all,

Perkinson> conjectured that Amerlcan society has
relied upon our schools to solve various soeclal, politicel,
and economic problems, even though 1ts role 1s not that

of a panacea for socletal wrongs, Whether or not this is

true matters little since the prime societsl role of a

lHalpin, Theory and Research, p, 180,
2Ibid., pp. 17L-175.

3Henry Jo Perkinson, The Imperfect Panacea: American
Falth in Education, 1865-1965 (New York: Rendom House, 1908).
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school is learning, Unfortunately, many schools do not
meet student needs because of inept administrators
following migdirected organizétional goals,

One major factor in determining the schoolts climate
is how students percelve the administrator, Does the
principal "“come across” to students as one eager to develop
organizationgl policy that neets thelr needs, even though
this may produce change~-or, as Friedenberg stated:

They (the students) know, for example,

that the principal will generally uphold ths

teacher in any conflict with a studen

regardless of the merits of the case,

A charismatic sura engendered by a skillful principal
can be a decisive factor in producing an open climate,
Ha1p1n2 referred to this genuine charismatic aura as'
“authenticity's Thus, the greater the authenticity of the

principal, the greater should be the open climate of the

school,

1Edgar Z. Friedenberg, The Modern High School: A
Profile in the Dignity of Youth and Other Atavisms
{(Boston: Beacon fress, 1965}, Pe 93.

2Halpin, Theory and Research, p. 192.




CHAPTER IV

THE PRUCEIURE USED IN THE STUDY

The study involved the relationship between the
schoolt's climate and the student!s perception of the authen-
ticity of the principal, A school's climate could be
effectively determined by using the Organizational Climate
Description Questionnaire (OCDQ) developed by Don B, Croft
and Andrew W. Halpin.l This staff questionnaire consisted
of sixty=-four questions and could be completed within thir-
ty minutes.2

Croft and Halpin were able to determine elght dis-
tinct areas involved in determining the climate of a
school, The first four subtests or areas covered the
Teacher Behavior Dimension and indlcated how teachers of
the school interacted with other tssachers snd the principal.

These four subtests were: Disengagement, Hindrance, Esprit,

and Intimacy.3

Disengagement indicated a teacher's tendency to be

“not with it." It evaluated whether the staff member was

11bid., pp. 131-219.
2Ibid., Ps 133.

BIbido, Poe 133'3’4—0
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ngoing through the motions" of being part of the organi~
zation but was having little actual involvement. This
dimension focused upon the teacher'!s behavior in a tagk=
oriented situation.l

Hindrance referred to a teacher's perception that the
principal burdened her with "“busywork" which hindered rather
than facilitated her work, These chores could be bur-
densome routine duties, commlittee demends, oOr clerical work
beyond the point that the teacher considered as necessary.2

Esprit referred to morale, This subtest indicated
whether teachers felt their social needs were being
gatisfied and 3if they were enjoying a sense of accom=-

pli shment, 3

The fourth area covered in the Teacher!s Behavior

Dimension referred to Intimecy. The subtest evaluated the

teachers' enjoyment of friendly social relatlions with each
other.LL

The Principal's Behavior Dimension constituted the
other dimension explored by using the Organization Climate

Description Questionnaire, The four subtests comprising

l1pid,, Ps 150,
21bides Pe 6le
37bid.




the Principal's Behavior Dimension were: Aloofness,
production Emphasis, Thrust, and consideration.t

Aloofness indicated now formal and impersonal the
principal was in his assoclation with the staff members.2
Production Emphasis referred to the principal's gupervision
of his staffe. This area also indicated if the principal
was sensitive to feedback from the staff.3 The Thrust
referred toO the principal's gttempt in trying to “move the
organization" through teacher motivation, setting his
behavior as a favorable example for the teachers. The
finel subtest, Consideration, referred to the principal's
behavior characterized by an inclination to treat teachers
wpumsnely."l Using these eight subtests, croft and Halpin
were able to divide school atmospheres into six distinct
climates: Open, Autonomous, controlled, Familiar, Paternal
and Glosed.5

An Open Climate was the most positive of climates
and teachers were characterized with little bickering and

griping (low Disengagement), no overburdening paper work

2Tbides Pe Ol
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(Low Hindrancel, friendly relations (high Intimacy), and

considerable job satisfaction (high Esprit). The principal
was characterized as being a hard worker (high Thrust),
concerned about his teschers and their problems (high
Consideration), having policles which were not inflexible
or impersonal (low Aloofnesgs), and did not have to empha=-
size production since the teachers desired to do well (low

production Buphasis).® This climate was sn ideal school

gituation in which the principal was in full control of the

situation and was giving adequate staff leadership. The
teacners in this climate worked well together (ﬁigh
Intimacy) and achieved their organizational goals effec-
tively (low Digengagement). There was little paper work
and other burdensome responsibilities since the principal
had set up procedures and regulations to facilitate the
teachers! task (low Hindrance). The morale of the teachers
was high (high Esprit) since they enjoyed working at the
school, The principal ran the school in an impersonal,
businesslike manner and pemained aloof from the teachers
(high Aloofness). Be was satisfied that his directives
were sufficient to obtain teacher compliance and, there=
fore, did little supervision of his teachers work (low
Production Emphasis). The principal tried to satisfy the

social needs of his staff if it did mnot disrupt the school

11pid,, pe 174=75.




sltuation (average Consideration). He attempted to set
the teachers' pace by working hard himself.l

The Controlled Climate was task-orientated, The
staff was so engaged in their work that they had little
time for close faculty relationship, The teaschers were
characterized by a desire to get the princlpal-directed
jbb done (low Disengagement), Their work was hindered
by conslderable paper work (high Hindrance), which got in
the way of the teachers!' task accomplishment, There was
little time for friendly social relations with other staff
members (low Intimacy)e Thelr success in task accom-
plishment gave them s slightly higher than average morale
(approximately average Esprit). The principaiLS»behavior
was that of one who was in control and expected staff com-
pliance, He insisted all be done “his“ way (high}
Production Emphasis) through directives rather than personal
contact (high Aloofness). The administrator in this
climate cared little whether his directives satisfied his
staffts soclal needs (low Consideration) and set an example
for hard work but delegated few responsibilities to gtaff

members (average Thrust ).

11bid,, pp. 175-76.
2Ibid,, ppPe 177-78.
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The Familiar Climate was characterized by the con-

splcuously friendly manner of both the principal and the
teachers, The principal was a friend of his teachers but

gave little leadership for task accomplishment, The

teachers, since they were not directed by the principal,
accomplished few organizational tasks (high Disengagement)
and had little paper work (low Hindrance), The teachers
were “closely-knit“ (high Intimacy). However, because of
limited task accomplishment, there was only average morale
(average Esprit), The princlipal was characterized by hisg
staff as being “a good guy* (high Consideration), The
principalts closeness to his staff (low Aloofness), even at
the expense of task accomplishments (low Production Emphasis),
gave him high teacher motivation (high Thrust),l

The Paternal Climate indicated a partially closed
climate, A school having this climate was characterized ag
being a “sick school® in which not only did the teachers get
along poorly with the principal, but also were divided into
factions, The teachers had little interest in the success of
the school (high Disengagement ), They had 1little paperwork
(low Hindrance), since the principal was aware that to get

things done, it had be be done by him. Teachers hag little

lIbid., PPe 179"800
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comradeship (low Intimacy) which helped produce poor morsls

(low Espritj. In this climate, the principal was every=
where, as he tried to fill in for the poorly.fuﬁbtioning
staff (low Aloofness). The principal stressed to hig staff
what should be done {(high Production Emphasis), since 1ittle
Wwas accomplisheds He manipulated his control over personal
staff favors as a tool to obtain task accomplishment, or to
satlsfy his own social needs {high Considerationj, He was
gble to motivate his staff very little (average Thrust),
becauss of his nongenuine behavior.1

The Closed Climate was the most negative of the
climates, This climate marked a situation in which group
members obtained little satisfaction with any aspeet of
being part of the school, The staff saw the prineipal as
being ineffective and not genuine, Teachers remained at
the school because of possible loss of salary, seniority, or
job security, The teachers worked poorly together, pro-
ducing minimal group achievement (high Disengagement). The
common feeling that the school was bad produced average
social relations among staff members (average Intimacy)
with low teacher morale (low Esprit)., The principal remained
aloof (high Aloofness!, writing numerous directives to the
teachers (high Production Emphasis). Because of his imper-

songlity, he was deplcted as being inconsiderate (low

lIbid.’ pp. 180-81.




Consideration), especially sinece his actions did not
motivate the teachers (low Thrust).>

The sixty-four questions comprising the Organi-
zatlonal Climate Description Questiomnaire (Appendix I,
Part 1) was so conceived as to determine each of the eight
subtest and, thus determine the schcol's climate (Appendix
I, Parts 2 & 3),.

The study also involved a que:ztionnaire developed by
this investigator based upon a rccent writing dealing with
student expectations of the principalts role.2 The ques=
tionnaire consisted of thiry questions to be answered by
students (Appendix II),

The questlions were used to determine the student
perceptive evaluation of the principal's behavior, The
same four subtests (Aloofness, Production Emphasis, Thrust,
and Consideration) which were used to evaluate the Prin-
cipal's Behavior Dimension in the Organizational Climate
Description Questionnalre were glso used in this study for
evaluating the students! eipectation of the pringcipalts
role, Tlmus, the students! responses were used to evaluate:

1, Aloofness-refers to the principalts
behavior which is formal and impersonal

to the students, He avoids contaet
with the student body,

L1pig,

2Monroe E. Pederson, “Pupll Expectations of the High
School Principal™ (unpublished Ph,D. dissertation,
University of Southern California, 1970},
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2e Production Emphasiserefers to the
principal 's behavior which is
characterized by close supervision
of the student body, He, alone
directs and is insensitive to
feedback from the student body.

3. Thruste-refers to the principalts
attempt to motivate student body
towards organizational goals.,

k. Consideration-refers to a prinecipalis

behavior which is perceived by the

students as being warm, nabural, and
mman,

The questions comprising the stiidentts questionnaire
werc used to evaluate the four subtests which compogse the
Principalts Dimension (Appendix ITI, Part 2),

Thus, by comparing the results of the two question-
naires, the possible relation between the climate of the
school and student perception of the principal could be
determined., The procedure used was to request the teachers
of the ten schools involved in the study to complete the
Organizational Climate Desscription Questionnaire, Tenth
grade students (in high schools involved in the study)
and eighth grade students (in junior high schools in the
United States and the elementary school in Israel) were
asked to complete the student questionnaire,

Another interesting facet of the study was a compar~
ison of school climate of schools of the United States and
Israel, In this manner the pogsible relationship between

school climate and student perception of the principal
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could be tested in two different countries,

The Israeli study involved translating both question-
naires into Hebrew (Appendixes IIT &IV). The Hebrew

translations were done with great care, so as to insure

comparable meaning to each statement in the corresponding

questionnaire in English,




CHAPTER V

THE AMERICAN AND ISRAELI STUDY

The study was done in five American secondary schools
in New York State and Vermont and five schools in Israsl,
The American part of the study was conducted from
Pebruary to June of 1971, whereas the Israeli part of the
study was done from September through November of 1971,

The American Study

School A

School A was an old Jjunior-senior high school located
in central Vermont, The school serviced the town gnd the
surrounding farmland, Townspeople boasted of the low
taxes in the ares as compared to the small city just ten
miles away. How proud were the townspeople when the outside
of the school was painted after twenty-two years of
deterioration. The wooden frame of the bullding now had an
exterior coat of metallic gray paint. The principal
proudly had a hand psinted sign affixed to the outgide of
the building indicating the name of the school,

The school had four different principals within the

past five years, Each principal brought a new approach to
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the school which changed with the arrival of a new
principal. The previous year's principal was extremely
liberal, allowing students to leave the meager school
grounds during unassigned periods and congregate in the
two small food stores, Some students would race their
gutomoblles up and down Main Street. The townspeople were
upset over the “behavior at the school," especially since
the one elderly policeman could not handle the situation,
Local merchants became upset when items were stolen from
their stores, Several informal discussions were held pere-
taining to the possible closing of this town's only school,
Many individuals protested to the local school board,
which lead to the dismissal of the principal.

Mr, H, became the next principal, Young and more
forceful than ths previous principal, he was able to set up
school policies which he hoped would set student behavior
guidelines, These guldelines involved removing some student
liberties which had created havoc within the town, The
students objected to the removal of the liberties that they
had enjoyed the previous year, Finally, on October 20,
1970, twenty-one students conducted a “sit-down" on the
school grounds., They demanded the return of their rights
of the previous year (free study halls, longer lunch periods
and no mandatory final examinations)., The principal
quietly and efficiently suspended the twenty-one students

for five days pending a parental conference, The
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school of 319 students became relatively quiet. The

failure of the student body to support the strike and the
townt's approval of the princlpal behavior ereated "tempo=-

rary peace" at the school,

School B

Just twelve miles southwest of School A was School B.
Junior-senior high school B was located in the center of a
prosperous large town and contained 385 students, Towns-
people were proud of their red brick school building and
had even voted approval for the constructibn of an annex to
service the vocational needs of the schoocl.

Principal P. had been orincipal of his school for six
years, Previous to being the principal, he had been a
veteran teacher at the school, Principal P, had initisted
o number of semester courses which students voluntarily
could take., These semester electives included: The Negro,
Problems of Democracy, and Creative Writing, One veteran
teacher acted as a part-time dean, which freed the principal
of some of the student disciplinary problems, Although the
school had a guidance counselor, the principal individually
prepared each student's course of study. This year, a

reading teacher had been hired to raise the reading level

of the students,

School C

North of School B, located within a Vermont town, was
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School C, The predominately wealthy townspeople had shown

support each year for thseir school by voting over-
whelmingly for higher school taxes until the town now had
the highest taxes in the surrounding area., One major
building industry dominated the town, A majority of towns-
people worked in the construction plant located in town.,
This family-owned industry had helped to financlally
support the library and schecols. Junlior-senior high school
C had been bullt thiry years ago by the factory, at

reduced cost, using the finest of building material
available,

Many townspeople had shown concern sbout the large
number of "outsiders" who were_moving into town from the
nearby city, This recent influx of new home building devel=-
opments created a need for additional community services
{schools, roads, and sewage) which helped increase town
taxes, Most of all, townspeople seemed concerned with the
effects the influx of "strangers" would have on maintaining
the quaintness cof the town.

School €, with 515 students, was administered by a
veteran principal, assisted by a full-time assistant prin-
cipal, who had held this post for the past three years.

The school was proud of its sports activities, espe-
cially the basketball team achievements, which included
several state championships within the past few years, This
centered school was proud of the number of its graduates

accepted by the University of Vermont,




School D

Five miles outside of suburban New York City was
School D, 8chool D was an older, brick junior high school
which, until 1953, was the communityt's high school, The
area that School D serviced was a predominately wealthy
Jewish area consisting of city factory owners who were
part of the recent exodus of middle-and high-income indi-
viduals from New York City, The other section serviced
by School D consisted of the non-Jewish veteran townse
people, who lived in the poor homes located in the center
of town, Townspeople complained of the high taxes and the
increase in the Negro population in a bordering town which
“threatened" the status of the commmunity. So far, outside
of a nunber of Negro servants, the community held to the
"eolor line" and was “white”.

The school system was proud that ninety-four percent
of its high school graduates went on to college., Under
the leadership of veteran Principal W the school now had
s tape instructional program, investigatory science
courses, programmed learning, and modular scheduling.

The faculty of thirty-two had faced salary problems
within the past few years, Teachers! salaries within the
past five years had toppled from the top tenth percentile,
The local school board contended that they were "holding

the 1ine on school taxes." Last year, for the first time
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in the towntsg history, teachers went on & One-day gtrike

Protesting theip salary,problems.

The school did not stress sports, but there wgg an
énjoyable rivalry with the other junior high school
located in the town, The student body of 745 Seemed more

two administrative assigtants, The principal, 2 twenty-
eight year veteran of the school system, handlegd all disei-
Pline broblems within the school,

School E

School E, located in the lower Queensg of New York
City, was g large whitish-gray building. This junior high
school hgg g student body of slightly over a thousang

two assistant Principals, Assisting or administrative stafr
were a few teachers, who, having g lighter teaching
assignment, wepe given the additional Teésponsibility orf
guidance, Also assisting the administrative staff were the
guldance counselors, who through theip guidance role wers

able to handle misbehaving students, The guldance coun-
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the student's case went to one of the two assistant
principals., The assistant principals frequently reacted
with a short-term student suspensiqn. The principal saw

only those cases which involved possible expulsion from

school,

There was little staff feedback on the outecome of
student problems., The concerned staff member could reasd the
administrative report found within the student's record,

Members of the staff contended that the school which

serviced a respectable area of Queens was relatively quiet

and under control,

The Israeli Study

Part E: Israeldi Secondarz Education

The Israel study was conducted from September to
November of 1971, Secondary schools in Israel were found to
be different in their educational approach and administrative
structure from their counterpart in the United States, All
schools, primary and secondary, were regulated by the
Ministry of Education., Thus, the local community had little
control over the school's curriculum or its dailly operation.
All teachers and administrators thoughout Israel earned
similar salaries, according to the established governmental

salary scale. Variance in salary was according to seniority

and additional educational degrees,
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During 1968 several proposals were made by the

Ministry of Education which would eventually greatly change
Israeli secondary education and would lead it towards its
goal of free secondary education, The most significant
proposal was the gradual revision of school from eight years
Primary schooling and four Jears secondary schooling to six
years primary, three .. urs junior secondary, and three
years senior secondary school.l At the time of the Israeli
study, few schools had yet complied with this long-range
goal,

Another major recent educational revision was that
beginning with the academic year 1969-70 an additional Year
of schooling was made mandatory., Thus all students wepe
required to attend school until they completed ninth grade
Or reached their sixteenth birthday.2 This insured that all
Israelis would complete junior high school when the Hom3a3m
school program became effective,

At the time of the study there were basically three
types of secondary schools. The most common type was the
academic high school which was for those individuals
desiring to continue on to a postgraduate school, There

were 58,11l students, or 5.3 percent of the total secon«

1David Goldberg, ed.,, Inside High: A Handbook for
High School Students in Israsl (New York: Association of
Amerlcans and Canadlans for Aliysh, 1971, p, 2.

2Misha Louvish, ed., Facts About Israel (Jerusalem:
The Information:-:and Publications Division of the State of
Israel, 1970j, p. 152.
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dary school enrollment attending 188 academic secondary
schools gt the time of this study.1 A second type of

Sécondary school was the vocational high school which wasg

sttending 216 vocational high schools,2

which was for those individusls desiring courses in farming
During the time of the study, there were 7,865 students,

or 7ol percent of the total secondary school enrollment
attending 30 agriculture high schools.3 The industrig]
trend of the country had diminished the agricultupe high
school enrollmentts 1in recent years, Agricul tura] schools,
in general, offered courses ranging from two years to that
of four years, Usually agriculture high school students

spent part of the school day working on the 8chool farm




35

High schoo.s were found to be further divided into
secular and religious schools, Both school types offered
similar programs; however, religious schools required addi-
tional studies in Bible and religious law or Talmud,

Many high schools have been built through private
orgenizational contributions, These schools were not as
carefully regulated by the Ministry of Education as those
which were govermmentally constructed, The Israeli gov=-
ernment offered limited financial support to those families
that had difficulty paying the relatively kigh 1,000 Israeli
pounds school year tuition.l This financial assistance
depended upon the finances of the family as well as the
family size, Private high schools frequently offered
partial or full academic scholarships to needy students.

A student, upon completion of the twelth grade,
received a high school diploma, However, the diploma
alone had little value in obtaining acceptance into a
college or for gecuring a civil service position, Qradu-
ating students were expected to take g battery of compre-
hensive examinations covering their entire high school
studies. This test battery, commonly called the "Bagrut®

(literally, “matriculation"), was prepared and superviged

lGoldberg, Inside High, p. 7.
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by the Ministry of Ed'ucation.1 Successful "Bagrut® scores

insured the graduate of receiving a governmental graduation
diploma or “Bagrut Certificate.” This certificate permitted
him to apply for entrance intc an Israeli university or
obtain a better civii vervice position,

All government controlled high schools and many
private schools followed the govermment'!s approved educa=
tional curriculum and were considered as "precognized,"
These “recognized” schools offered school grades which were
averaged in with the YBagrut" scores for determining
whether a student qualified for a "Bagrut Certificate.“2
Graduating students from ynrecognized" schools relied
solely updn their scores on the "Bagrut" examinations for
purposes of obtaining a “Bagrut Certificate.” |

At the time of the study, the Israell school year
consisted of a minimum of 212 school days, starting on
September 1 and ending on June 20.3 The high school year
was divided into trimesters, which were only marking
periods, There was no midyear promotion, admission, or
graduation,

At the beginning of the tenth, or more commonly
within the eleventh, the students were divided into classes

which followed different majors. The ma jors, called

llbid., Pe 8o
2Tbide

31bide, De le
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“magemots" (literally, “trends"), were usually humanities,
physical sciences, biology, socilal studlies, and orientsal
(middle eastern) studies., Each school offered three or, at
most, four majorss The final decision on a student's ma jor
was determined by the school, based upon the student's
aptitude and interest, Generally, consultation was held
with the student and his parents prior to determination of
his "magamot." Once the choice was made, the course of
studies was fixed, There were no elective courses offered
within the framework of the ‘“magamot,"

Since students remained within fixed classes during
thelr school career, the class became a social unit. One
of the major subject teachers of the class was assigned the
additional role of adviscr, This teacher, called g
“melanech” (literally, “"educator”), served as a combined
homeroom teacher and grade advisor, The "melanech® regu-
larly met one period a week with his class during the week,
usually the last period on Friday, This unstructured class
meeting could be devoted to a school problem, a clags
project, or just a discussion period., There were no daily
homeroom periods,

The work load in an Isrseli secondary school was
found to be heavier than that within +he average American
high school, since students carry more subjects which meet

fewer times per week, For example, the legson load of a
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student in the tenth grade of a secular secondary school

might be as follows:

Subéect o Lessons Per Weekl
e....“.....'.o..!.O..O...... 3

Hebrew (including Literature
Composition, Grammer).eees
Tallmld.'.Q....“....‘.........‘.
mglish.........................
French...........‘...........'..
MathematicCSeeceescscececcsscncece
His‘bory.u......................
Cilvics or Geography.............
Sclenceeesesessssnsccescscscossssone
Physical EducalloNesessesesncses

Gadna (pre-military trainingl...
HOmMeroOMessesesessescsscssascscscse

Y SV §)\VAVCE =g PRV, [ VAV,

Most secondary schools required a blue school uniform,
The rationale for the prevalent uniform was the desire to
equalize school dress for students of different economic
backgrounds, Classes consisted of thirty-to-forty students,
and teachers normally used.a lecture approach,

The teacher lectured on a small platform, which was
normally placed in front of a large black chalk board.
Teacher evaluation of the student's ability was determined
by two or three period-long essay examinations based upon
lecture work and homework, Some teachers included handed-
in assignments as part of the student's grade,

Israeli students attended school six days a week with
Saturday as the “day of rest." Priday's schedule was
usually slightly lighter., The school day started at eight

in the morning, although eleventh and twelth grade students

lThe length of a lesson was fifty minutes.
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frequently started school at seven, one or two days a

week, because of their heavier work load, School generally

ended at one-thirty, The school day was normally divided
into six class periods with no free, stuiy, or lunch pe-
riods,

Between the second and third, or the third and
fourth, periods, there was usually a snack bresk in which
food was eaten in the classroom, There was usuaglly an
additiocnal fifteen-minute recess between two morning
classes,

Outside of rooms involving specialized equipment
(science, gymnastics, homemaking, or vocational skills),
students normally stayed in the same room during the day,.
The various teachers moved from room to room according to
their teaching schedules,

The role of the principal (commonly referred to as
the head teacher or headmaster) was found to be one of
unquestionable authority for both students and teachers,
Frequently the principal, in smaller schools, also taught
one or more classes, The avallability of the principal, in
regards to student communication, varied from school to
school depending upon the size, type, and location of the
schoole The assistant principal's role was one of g

disciplinarian, He administered punishment for student

infringements of school rules, Punishment, depending upon
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the seriousness and frequency of the infringement, could
involve after or before school detention, a parental letter,
suspension, parental conference, or expulsion.

The teacher!s responsibility covered all aspects of
classroom procedure except for misbehaving children, Fre-
quently the teachers role was one of a 'learned one among
his disciples", and a migbehaving child was considered
disturbing to both teacher and students. A misbehaving
student was sent to the administration where frequently a
secretary wrote his name down on a list. A conference with
an assistant principal could glso be in store for the mis-
behaving student, depending upon frequéncy of misbehaving,
avallability of an assistan® principal, and individual
school policy. A student visitation with the assistant
principal frequently resulted in a before-or after-school
detention in the assistant principalt's office, A
student's name on the misbehaving lists gave him a point.
Normally, after the child had been sent to the office for
misbehaving three times (had received three points), his
parents were requested to visit the school,

A parental visitation to the school was frequently
with the principal, who informed the parents that any
future misbehavior by their child would lead to expulsion
from schoole. Since attending high school was not mandatory,
the principal frequently followed through with his

expulsion threat in the event of future misbehavior, The
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principalts “request” for a parental conference was con-

sidered more of 4 demand. The principal could also
suspend the student from school pending the parental vigi-
tation,

Expulsion from school was generally considered as
bringing shame upon the Israell family, since school attend-
ance was voluntary and often there was family deprivation
in order to obtain finances for school tuition, Expulsion
would force the child to either go to work in some un-
skilled position or join the Israeli Defense Force,

Student freedom within the high school was rather
limited., A teacher's punitive action of gending the child
to the office was considered as student guilt, especially
since the student had no right to defend himself or to
explain his action during the incident,

Student government existed in most schools, but was
normally involved with preparing for school functions

(dances, parties, assemblies) and was not involved with

championing student rights.l

lppe Passive role of student government showed signs
of changing. A large urban high school that bordered Tel
Aviv had an effective student boyecott of school for one day
in 1970, causing the principal to rescind his order that
blue jeans could not be worn by boys as part of the school
uniform, which was permitted in many other high gchools,
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Part II: The Israeli Schools

School F

School F was located approximgtely five miles from
Tel Aviv., This vocatlional school consisted of three small
but well constructed buildings. At the time of the study
the coeducational enrollment at the school was 626 students,
Boys were trained as carpenters, welders, and mechanics,
The girls! vocational training consisted of secretarial
studies or homemaking, One of the three buildings was
used jointly for the academic required courses, The addi-
tional vocational training was taught within the other two
buildings, one housing the girls' vocational courses and
the other containing the boys! workshops,.

The administrative staff consisted of a principal and
two assistant principals. Many teachers complained sbout
the ineptness of the administrators in handling discipline
problems, They were afraid to “demand" more effective
discipline control because of possible 'labeling as
troublemakers” by the administration, This school was
financially sponsored by an American phllanthropic orga-

nization and was one of several which the organization

supported,

School G

School G was a well landscaped agricultural high

school near the disputed border with Egypt. The school
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was spread over a large ares of land where students at-
tended morning classes in modern classrooms; in the after-
noon most students were involved in various asﬁects of
farming, such as, daily care of cows and hens, growing of
oranges and cotton, and the maintenance of numerous bee-
hives, Money received from the sale of produce went
towards the school's maintenance,

School G was financially supported by an American
organization and was a frequent visiting spot for members
of the organization when touring Israsel, The massive
grounds were well watered and maintained, so as to give the
school an aura of being an excellent school for the briefly
visiting tourist, However, several problems exigted at the
school which were hidden from the organizational members.

One problem was the common turnover of principals,
who had difficulty working with the schoolts director., A
second problem that exlsted was violent labor disputes be-
tween the director and teachers, which led to a regular
turnover of teachers and a recent threat of a teachers:?
strike, Labor problems also existed between the nonprofes-
sional staff and director,

The student enrollment had dwindled in recent years,
causing the school to be less selective In determining its
student body., The director was also exploring the possibil-
ity of adding a vocational training curriculum in order to

increase the discouraging student enrollment. Because of
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the schoolt!s remote location, nearly two~-thirds of the
student enrollment of 286 lived in dormitories located on
the school grounds. The girls who attended thts "unrecog-
nized" school were also trained in farming techniques,

The schoolts principal also taught chemistry and
biology classes at the school. The majority of student
problems were handled by the principal, The more serious
problems were handled by the director, The director's role
seemed bo be one oftbeing in charge of all operations of
the school, including ground maintenance supervision,

Teachers openly discussed the director's cheapness
and cruelty in his "absolute rower® role, Teachep requests
were frequently sent directly to the director, bypassing
the principal., The director!'s reply was normally in write

ing and placed in the teacher's mailbox,

School H

School H was located within a rapidly growing indus-
trial southern city located on the fringes of the desert,
The majority of the school buildings were built in the
early 1960's and already showed outside deterioration
caused by sand~blown winds, Unlike the rreviously de-
scribed school, this school's smaller campus contained
little grass. The frequent desert storms gave the grounds
8 sandy appearance. The majority of the 346 male students

that attended this religious academic high school
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("Yeshiva") came from poor families who could not afford to

pay tultion, Outside of eleven students, all the students
lived in dormitories, with four or five students to a small
room,

School H was financially supported by a small Jewish
Temple within the United States, and according to the
school's director, funding was limited,

The school also owned additional undeveloped land in
& nearby Arab community, This land was used for regularly
planned field trips and bivouacs, The director used his
cwn.car as a shuttle service between the bivousc area and
the school, since the school could not afford a bus,

The adm’ 'istrative staff of the school consisted of
recent American immigrants, The director and Principal
shared the responsibilities of operating the school, The
director felt that his major role was the daily maintenance
of the school, whereas the princlpal's role was to admine-
ister the daily schooling. The director expressed pride
that, unlike most schools in lsrael, all teachers at the
school had received a master's degree. A program had also
been developed with a nearby school in which teachers were
shared, guaranteeing a full-time or above salary for the

teacher a.d securing adequate specialized teachers in this

rather remote areg of Israel,
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During the time of the study, the administrators

seemed to be rather cordial to the students, frequently
greeting them by name, Unlike the other Israell schools

within this study, student uniforms were not required,

School I

School I was located in a moderr city built near
biblical Philistinian ruins, and was directly south of Tel
Avive This small city, started in 1957, showed evidence
of becoming a major Israeli city. Large apartment houses
made up the major part of the city. Wealthy private homes
were located within the city srea that bordered the
Mediterranean Sea.

School I was a large, coeducational, academic high
school which serviced the city, This tall white school
adjolned a separate religious academic school, School I,
at the time of the study, had an enrollment of 82l stu-
dents,

The school's administrative staff consisted of a
principal, a male assistant principal, and a female assig-
tant principal, Discipline problems were handled by the
assistaent principals, with male students being directed to
the male assistant and female students being sent toc the
female assistant principul., The teachers expressed great
concern over the ineptness of the administration in han-
dling discipline problems, whereas the administrators felt

that all was under control,
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School J

School J was a gray, concrete~slabbed school con-
sisting of grades one through eight, The city, located
just four miles from Tel Aviv, was predominantly Acabic
prior to 1948, With the establishment of the State of
Israel in 1948, a large rumber of Arabs voluntarily fled
to Jordon and Egypt. The city's Arab population had now
been replaced by many Orientsl Jews who easlly adjusted to
Arablc dwellings, Western Jews dwelled in new pPrivate homes
and modern apartment houses on the outskirts of the city.

Eventually, both grades 7 and 8 would be moved to a
planned junior high school, The upper grades at the time
of the study had all female teechers except for a teacher
of English, The seventh and eighth graders hsd privileges
similar to the younger school members, except that they
maintained a school farm consisting of a small strip of
land, |

The male principal of the school seemed to be friendly
and appeared to have good rapport with the teaschers, There
was a female assistant principal assisting the principal of
this school of 625 students, The teachers lccked forward
to the removal of the seventh and eighth graders to the

proposed junior high school as a means of reducing misbe-

havior problems,




CHAPTER VI

THE RESULTS OF THE STUDY

The study lent itself to btwe distinct relationships,
The primary evaluation was whether the hypothesis that the
suthenticlity of the administrator as perceived by the
students was associated with the openness and closedness
of the organlzational climate, This determination was made
by comparing the school's climate which was obtained from
the Organizational Climate Description Questionnaire re-
sponses to the responses obtained from the Student's
Principal Perception Questiommaire scores.

Halpin and Croft, in developing the Organizational
Climate Description Questionnaire, were able to compare the
subtest scores of the seventy-one schools in their study by
standardizing the raw scores, Thus, each gubtest of a
school was standardized according to the mean and gstandard
deviation of the total sample for that subtest, The stan-
dardization procedure counsisted of a standard-score system
based upon a me:n of fifty and a standard deviation of ten.l

The results of the standardization led the authors into

1Halpin, Theory and Research, p. 168,
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developing numerical scores for determing the opemness or

closedness of a schoolts organizatlonal climate (Appendix
V)a

Similarily, in order to make comparisons, the first
step of this study was to convert the Organizational Climate
Description Questionnaire raw scores for each subtest of
each of the ten schools into standardized scores by using g
mean of fifty and a standard deviation of ten. The schools
were then arranged on a continuum from most open to most
closed by determining their similarity scores, The simi-
larity scores were determined by computing the absolute
difference between each subtest score in a school's profile
and by determining which climate was closest to the school's
eight subtest scores {Appendix VI),

The next step was to evaluate the results of the
Student's Principal Perception Questionnaire scores, The
raw scores of these questionnaires were similerily stan-
dardized using a mean of fifty and a standard deviation of
ten, The standardized scores for each of the four gsubtests
were then compared to the four subtests which were uged to
evaluate the Leader's Characteristics (Aloofness,
Productlon Emphasis, Thrust, and Consideration) in the
Organizational Climate Description Questlionnaire, The re-
sults were then arranged on a continuum from most open to
most closed by means of similarity scores (Appendix VII),

The results indicated a close and direct relationship

between the principal's role as perceived by the student
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body and the school's organizational climate (Appendix VIII),
The study indicated that the administrator's autheﬁtic be~
havior in regard to his students has a vital affect upon
determining the school's climate and that thls relationship
held true for both the United States and Israeli schools,

Another signiflicant finding of the study was the ap-
parent closedness of the Israell schools as compared to the
United States schools, This observation indicated the need
for an improved authentic principal role towards both
students and teaching staff within Israelil schools, One
ma jor appavent deviation from this finding was in School G
where the students rated the principal comparatively
higher than the closed climate would suggest. The prin-
cipalt!s role within this school which consisted of being
both an administrator and a sclence teacher, seemed to in-
dicate that the studentsi perception of his authenticity
increased greatly bedause of his visibility and availabll-
ity causei by his teaching role, This teaching role of the
Israeli principal may be a means of improving the students!
perception of the principal which can only be determined
by future research into the ramifications of this addi-
tional administrative duty,.

Although size of the school?'s student population may
be a factor in determining studentst! perception of their

principalts authenticity, this did not seem verified by the
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results of the study, Similarily, size of administrative

stalf seemed to have no effeect upon the students' perw
ception of the administration, Naturally, it is quite
logical that the greater the number of administrators, the
greagter their student visibility and the greater their
authentic role, However, the study seemed to indi cate that
the major factor was the quality of the administrative role

rather than the number of administratorg,




CHAPTER VII

CONCLUSIONS OF THE STUDY

Any comparative study has definite limitations unless
the total studied population is involved, A study of ten

schools of two nations can only indicate trends, However,
the study of trends can suggest a positive direction which
can alter negative conditions,

The United States study was limited in that it cov-
ered schools along the northeastern section of the country,
Any deduced generalities involving the total United States
school population should be carefully made, However, with
the cross-country student unrest existing within the United
States, this study indicated a great need for the adminig=~
trator to improve his association with his students, In this
manner, his student!s perception of his authenticity and the
schoolt®s organizatlonal climate will both improve,

Students seemed to desgire a principal who besides
being a disciplinarian was viable, visgible, and sincere,

The study indicated that United States students desired to
be able to communicate openly with their principal.
Students seemed to favor a principal who could ssttle

student dissatisfactions by reasoning rather through pu-
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administrator who could
control (or at leagt regulate) gtudent unrest and looked

towards the administrative "polige™

role to quell student

disruptions which prevented an atmosphere conducive to

learning,

The direct relationship between the studentg?

and
teachers?

beérceptions of the administratoptsg role and the

schooltg organizational climate suggested that the ability

of the administrator to improve the schoolig climate may lie
in hig ability to be considered authentic b

Y both students
and teachsrs,

It seems that thig difficult "Mman-in-thee
middle" administrative role requires administrators that

have extengive Psychological training, Also, the ability or

an administrgtive candidate to relate wWarmly but effectively

with students should be evalusted by local school boards in

selecting school administrators,

The role of the administrator wlthin the Israeli
schools was one of g disciplinarian.

It is nagtural for g
military country,

which is under threat of war, to stress

the hierarchica] organizational structure,

Under thege CONw-
ditionsg,

it 1is felt That students should learn for

"learnings seke ," and the prineipalis role ig to prevent

student disturbances which can reduce the effectiveness of
the le arning process,

Unfortunately,

as evidenced by the
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preponderance of school climates that were perceived by

both teachers and students as being more closed than open,

the “seeds" »f student unrest are visible. This closed
climate atmosphere existing within Israeli schools sug-
gested a vital need for change, One vital change is in the
administrative role which mast become more “humanistie.”
The prinecipal, like his American counnterpart, migst be
visible to his students, His authentieity, as perceived by
teaching staff and student body, rust improve.

The bureaucratic, remote struecture of the Isragell
Ministry of Education cannot cope with the varying needs of
students, especially with the wave of new immigrants from
various lands. This suggested the need for local control of
schools so that communities can better meet thelr own needs.

In both Israel and the United States, the administrator
faces serious challenges wkhich require the development of
considerable expertise., The job 1s difficult: the demands
are great, But if the adminlstrator comprehends That
students are living, demanding, insecure indlviduals who

need warmth and understanding as well as firmmess, his

rewards can be great,
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Appendix I

Part 1

THE ORGANIZATIONAL CLIMATE DESCRIPTION
QUESTIONNAIRE, FORM IV

2o
3e

Se
6

8.
9e
10.
1l.
12,
13,

1l
15.

16,
17,

18,
19.

Teachers! closest friends are other faculty members
at this school,

The mannerisms of teachers at this school are
annoying,

Teachers spend time after school with students who
have individual problems.

Instructions for the operation of teaching aids are
avallable,

Teachers Invite other faculty members to visit them
at home,

There 1is a minority group of teachers who always
oppose the majority,

Extra books are availsble for classroom use,
Sufficlent time is given to prepare administrative
reports,

Teachers know the family background of other faculty
members,

Teachers exert group pressure on nonconforming
faculty members,

In faculty meetings, there is the feeling of "let's
get things done,"

Administrative paper work 1s burdensome st this
school,

Teachers talk about their personal life to other

faculty members,

Teachers seek special favors from the principal,

School supplies are readily available for use in

classwork,

Student progress reports require too much worlk,

Ez;chers have fun socializing together during school
Qe

Teachers interrupt other faculty members who are

talking in staff meetings,

Most of the teachers here accept the faults of their
colleagues,
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THE ORGANIZATICHAL CLIMATE DESCRIPTION
QUESTIONNAIRE, FORM IV-Continued

20,
2l.

224
23,

25,
264

28,
29.
30.
31,

32,

3k

37

45,

49,
5Q,
Sl.

52
53.

Teachers have too many committee requirements,
There 1s considerable laughhter when teachers gather
informally,

Teachers ask nongensical questions in faculty
meetings,

Custodial service 1g avallable when needed,

Routine duties interfere with the job of teaching.
Teachers prepare administrative reports by themselves,
Teachers ramble when they talk in faculty meetings.
Teachers at this school show much school spirit,
The principal goes ocut of hls way to help teachers.
The principal helps teachers solve personal problems
Teachers at this school stay by themselves,

The teachers accomplish their work with great vim,
vigor, and pleasure,

The principal sets an example by working hard
himself,

The principal does personal favors for teachers,
Teachers eat lunch by themselves in thelr own
classrooms,

The morale of the teachers is high,

The principal uses constructive criticiam,

The principal stays after scheool to help teachers
finish their work,

Teachers soclalize together in small gelect groups.
The principal makes all class-scheduling decisions,
Teachers are contacted by the principal each day.
The principal 1s well prepared when 2 3peaks at
school funetions,

The principal helps staff members sett.s minor
differences,

The principal schedules the work for the teachers,
Teachers leave the grounds during the school day.
The principal criticizes a specific act rather than
a staff member,

Teachers help select which courses will be taught,
The principal corrects teachers' mistakes,

The principal talks a great deal,

The principal explains his reasons for criticism to
teachers,

The principal tries to get better galaries for
teachers,

Extra duty for teachers 1s posted conspicuously.

The rules set by the principsi are never guestioned,

The principal looks out for the personal welfare of
teachers,




THE ORGANIZATIONAL CLIMATE DESCRIPTIOI
QUESTIONNAIRE, FORM IV=Continued

She
55,
56.
57
58.
59
60,
61,
62.

63,
bly.

School secretarial service ls avallable for teachers?
use,

The principal runs the faculty meeting like a
business conference,

The principal is in the bullding before teachers
arrive,

Teachers work together preparing administrative
reports.

Faculty meetings are organlized according to a tight
agenda,

Faculty meetings are mainly principal-report meetings,
The priancipal tells teachers of new ideas he has

rTUun across.

Teachers talk about leaving the school system,

The principal checks the subject-matter ability of
teachers,

The principal 1s sasy to understand,

Teachers are informed of the results of a supervisorts
visit,

Source: Andrew W, Halpin, Theory and Research in

Administration (New York: Macmillan, 1966),
Table L.1, pp. 148-49.

Part 2

0CDQ, FORM IV~-ITEMS THAT COMPOSE FOUR SUBTESTS:

TEACHERS! BEHAVIOR

I.

.

Disengagement

The mannerisms of teachers at this school are
ennoying,2

There is a minority group of teachers who always
oppose the mgjority,

Teachers exert group pressure on nonconforming
faculty members,

Teachers seek special favors from the principal.,
Teachers interrupt other faculty members who are
talking in staff meetings,

Teachers ask nonsensical questions in faculty
meetings,




0CDQ, FORM IV.ITEMS THAT COMPOSE FOUR SUBTEST:
TEACHERS BEHAVIOR=Contirmed

Te Teachers ramble when they talk in faculty meetings,
8. Teachers at this school stay by themselves,

9« Teachers talk about legving the sshool systemn,
10, Teachers socialize together in small select groups,

II, Hindrance

ll., Routine duties interfere Wwith the job of teaching,
l2. Teachers have too meny committee requirements,

13, Student brogress reports require too much work,
1. Administrative paper work is burdensome at thig

school,

15, Sufficiegt time 1s given to prepare adminigtrative
reports,

16, Instructions for the operation of teaching gids are
available,b

III, Esprit

17. The morale of the teachers is high, ~

18. The teachers accomplish their work with great vim,
vigor, and pleasure. .

19. Teachers at this school show nmach school spirit,

20s Custodial service is available when needed,

2l, Most of the teachers here accept the faultg of
their colleagues,

224 School supplies are readily available for use in
classwork,

23. There is considerable laughter when teachers gather
informally,

2he In faculty meetings, there is the feeling of Mlet!'s
get things done,"

25+ BExtra books are available for classroom use,

26. Teachers spend time after school with students who
have individual problems,

IV. Intimacy

27« Teachers! closest friends are other faculty members
at this school,

28. Teachers invite other faculty members to visit them
at home,

29, Teachers know the farmily background of other faculty
members,

30, Teachers talk sbout their persongl life to other
faeulty members,

31, Teazhers have fun soclalizing together during school
time,




OCDQ, FORM IV-ITEMS THAT COMPOSE ®OUR SUBTESTS:

TEACHERS' BEHAVIORContinued

32.
33.

Teachers work together preparing administrative
reports,

Teachers prepare administrative reports by
themselves,

8These numbers are used solely to list the items here

by subtest, The numbers do not correspond to the sequence
in which the items actually appear.

P3cored negatively.,

Source: Andrew W, Hzalpin, Theory and Research in

Administration (New York: Wacmillen, 1066),
Table 1.3, PP. 152=53,

Part 3

0CDQ, FORM IV.ITEMS THAT COMPOSE FOUR SUBTESTS:

PRINCIPAL'S BEHAVIOR

L. Aloofness

1.

e
3e

Lo

e
Te

Qe

11,
10,
11,
12,

13,
1l

154

Faculty meetings are organized according to a tight
agenda, &

Faculty meetings are mainly principal-report meetings,
The principal runs the faculty meeting like a
business conference,

Teachers leave the grounds during the school day.
Teachers eat lunch by themselves in their own
classrooms,

The rules set by the principal are never questioned,
Teachers are contacted by the principal each day.
Schogl secrebarial service 1s avgilable for teachers!
use,

Teachers are_informed of the results of a supervi-
sor'g visit,

Production Emphasls
The principal makes all class scheduling decisions,
The principal schedules the work for the teachers,

The principal checks the subject-matter ability of
teachers,

The principal corrects teachers! mistakes,

The princlpal ingures that teachers work to their
full capacity.,.

Extra dquty for teachers is posted conspicuously.
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0CDQ, FORM IV—ITEMS THAT COMPOSE FPUUR SUBTESTS:
PRINCIPAL'S BEHAVIOR=Continued

16, The principal talks a great deal,

III, Thrust

17« The principal goes out of his way to help teachers,

18, The principal sets an example by working hard
himself,

19, The principal uses constructive criticism,

20, The prineipal is well prepared when he speaks at
school functions,

2l, The principal explains his reasons for criticism to

teachers,

22, The principsl looks out for the personal welfare of
teachers,

23+ The principal is in the building before teachers
arrive.,

2lie The principal tells teachers of new ideas he had
run across,

25, The principal is easy to understand,

IV, Consideration

26, The principal helps teachers solve personal problems.

27« The principal does personal favors for teachers.,

28, The principal stays after school to help teachers
finish their work,

29, The principal helps staff mer.bers settle minor
differences,
30, Teachers help select which courses will be taught,

31, The principal tries to get better salaries for
teachers,

8These numbers are used solely to 1ist the items here
by subtest, The numbers do not correspond to the sequence
in which the items actually appear.

bscored negatively,

Source: Andrew W, Halpin, Theory and Research in ‘
Administration (New York: MacmIIlan, 1966),
Table L., pPpe 153=5l.




Appendlx 1T
Part 1

STUDENT 'S PRINCIPAL
PERCEPTION QUESTIONNAIRE

1.

2,
3.
o
Se
e

Te
9.
10.

11,

12,

13.

1,

15,
16,

Your principal would cancel an assembly program L
immediately after a cherry bomb would explodse An the
auditorium,

Your principal smiles and extends friendly greetings
to pupils in the halls and outside of school,

Your principsal discugses behavior problems with
student leaders before actlon lis taken. :

Your principal would walk into the middle of a sit—ln
and calmly talk students into going back to class, -
Your princlpal stops for friendly and informal talks
with pupils around the school,

Your principal would walk into the area where two ;
gangs were ready to flght and ease the tension: with
friendly conversation,

Your principal would speak to a teacher on behalf of a
student when the teacher has not been falr in grading.
Your principal seems to be a very healthy guy.

Your principal would open the gym for a group of
students who wish to play basketball at lunch.,

Your principal takes time to remember studentts names,
Your principal instead of giving a long, drawn oub
speech, would get up there and just say a few words
end a ccuple of jokes.

Your principal would be sble to come up to a group of
students, talk, laugh, end enjoy the type of people in
that particular circle, and turn right around and do
the same with a completely cpposite group,

Your principsl would organize and teach a class on his
own time before school for studeniis interested in a
further understanding of problems of today,

Your principal could dress casually at school if the
occasion arose, ‘

Your principal would dance at the school dance.

Your principal would join in with the students in a
cheer during a pep assembly.
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STUDENT!S FRINCIPAL
PERCEPTION QUESTIONNAIRE-Continued

17. Your principal would write a letter to the Motor
Vehicle Department for a student so that he could
receive a temporary driving license after the student
lost his wallet,

18. Your principal would permit speskers who take an
unpopular stand as well as speakerg with popular
"vilewpolnts,

19, Your principal listens to both sides of a story and
megkes a falir decision,

20, Your principal would request public retraction of
statements made in the local newspaper after a dumb
article is written about the basketball team,

2l, Your principal 1is always seen ground the school,

22, Your principal seems unfriendly towards students.

23e Your principal takes a long time before he takes care

. of discipline problems,

2ie When you talk to the principal about a problem he
seems dlsinterested.

25. Your principal favors certain students over others,

26, You cant't see your principal when you have a problem,

2T7e Your principsl doesnit do anything when kids do
something wrong. ‘

28, Your prinecipal doesntt take part In anything except
what the kids with good grades are doing,

29 1 can see no real purpose in the principal-the school
could run without him,

30, Your principal frequently makes rules without in-
volving student council,

Source: Based upon information obtained in Monroe E.
Pedersont's unpublished Ph,D, dissertation
entitled, "Pupil Expectation of the High School
Principal’ prepared for the University of
Southern California in 1970,

Part 2

ITEMS OF THE STUDENT QUESTT NNAIRE
ARRANGED ACCORDING TO &
SUBTESTS OF THE PRINC1PAL

BEHAVIOR DIMENSION

I. Alocfness
l. Your principal would be able to come up to a group
of students talk, laugh and enjoy the bype of people
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ITEMS OF THE STUDENT QUESTIONNAIRE ARRANGED
ACCORDING TO THE SUBTESTS OF THE PRINCIPAL
BEHAVIOR DIMENSION-Continued

in that particular circle; and turn right around
and do the same with a completely opposite group.2

2e Your principal would dance at the school dance.

3¢ Your principal listens to both sides of a story and
makes a falr decision,

lte Your principal takes a long %ime before he takes
care of discipline problems. '

5. When you talk to thebprincipal gbout a problem, he
seems disinterested,

6. You cant!t see your principal when you have a probe-
lem, '

Te - Your principal frequently gakes rules without
involving student counecil,
Il. Production Emphasis
8. Your principal would cancel an assembly program
immediatbly after a cherry bomb would explode in the
guditorium,? |
9. Your principal discusses behavior problems with
- gtudent leaders before actlon 1s taken,.:

10, Your principal instead of giving a long, drawn out
speech, would get up there and just say a few words
and a couple of jokes,

11, Your principal is always seen around the gchool.

12, Your principal seems unfriendly towards students,P

13, Your principal esn't do anything when kids do
something wrong.

11, I can see no real purpose in the principal-the
school can run without him,Db

III, Thrust

15, Your principal would walk into the middle of a sit-
in and celmly talk students into going back to class,

16, Your principal would walk into the area where two
gangs were ready to fight and ease the tension with
friendly conservation,

17 Your principal seemg to be a very healthy guy.

18, Your principal would organize and teach a class on
his own time before school for students interested
in g further understanding of problems of today.

19, Your principal could dress casually at school if
the occasion arose.

20 Your principal would join in with the students in a
cheer during a pep assembly.




ITEMS OF THE STUDENT QUESTIONNAIRE ARRANGED

ACCORDING TC THE SUBTESTS OF THE PRINCIPAL

BEHAVIOR DIMENSION=Continued

21,

22,

23
2le

Your principal would permit speakers who take an
unpopular stand as well as speakers with popular
viewpolnts,

Your principal would request public retraction of
statements made in the local newspaper after a
dumb article 1s written about the basketball team,
Your principal favors certain students over
others, ' A

Your principal doesntt take part in anything
except what the kids with good grades are doing.P

Iv. Gonéideration"

25,
26,
27
284

29,
30,

Your principal smiles and extends friendly
greetings to pupils in the hallg and outside of
SOhOOl. »

Your principal stops for friendly and informal
talks with pupils around the school, -

Your principal would speak to a teacher on behglf
of a student when the teacher hsgs not been faipr
in grading, ,

Your prineipal would open the gym for a group of
students who wish to play basgketball at lunch,
Your principal takes time to remember student's
names,

Your principal would write a letter to the Motor
Vehlcle Department for a student so that he could
receive a temporary driving license after the
student lost his wallet, T

&These numbers are used solely to list the items here
by subtest, The numbers do not correspond to the sequence
in which the items actually appear,

Pscored negatively.
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THE STUDENT!S PRINCIPAL PERCEPTION QUESTIONNAIRE
TRANSLATED INTO HEBREW
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Appendlix V

PROFILES FOR SIX ORGANIZATIONAL
CLIMATES RANKED IN RESPECT TO
OPENNESS vs, CLOSEDNESS

Groupt's Characteristics Leader!'s Characteristics‘
Yroduc- , Lo

Disen- tion Con~ 'S

Climates gage~ Hin= Inti- Aloof- Em~ sider~ [

ment draence Eaprit macy ness Phasis Thrust atiﬁnﬁlw,

Open h3® 43 63 50 L3 51 55 a;i’:

Autonomous 40 bl 55 62 %i 39 53 50 8
Controlled 38 57 ol o) 55 63 51 L5
Femiliar 60 12 50 58 Ll 37 52 59
paternal 65 L6 Vs L6 S
Closed 62 53 38 5h 55 Sl 41 lily

8Phe numbers represent stendardized scores, with a mean
of fifty and a standard deviation of ten,

Source: Andrew W. Halpin, Theory and Research in
Administration (New York: Wacmillan, 1966)

Table 11,10, Pe LTl




Appendix VI

PROFILES FOR THE UNITED STATES AND ISRAELI SCHOOLS IN RESPECT
TO OPENNESS vs, CLOSEDNESS ACCORDING TO THE ORGANIZATIONAL
CLIMATE DESCRIPTION QUESTIONNAIRES SCORES

Sch- Disen- Hind- Esp~ Inti- Aloof- Pro- Thr-
col gage- rance rit macy ness duc=- ust
ment : ‘ tion

Open Climste

53 52 6
2 %8
53 59 43
Familisr Climate
50 49 by

Paternal Climate

55 L7 L9
L9 L7 bl

Closed Glimate

L6
L6

51

8The rumbers represent standardized scores, with a mean of
fifty and a standard deviation of ten.
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Appendix VII

PROFLLES FOR THE UNITED STATES AND ISRAELL SCHOOLS IN RESPECT
TO OPENNESS vs, CLOSEDNESS ACCORDING TO THE STUIENT'S
PRINCIPAL PERCEPTION QUESTIONNAIRE SCORES

School Aloof = Produc-. Thrust Cone- Simie
ness tion . sider~ larity
Emphasis. tion SCor9 
i Controlled Climate | '
E (UeSe) 558 60 51 Ll L
G (Israel) 52 60 53 51 1
H (Israel) 57 61 58 L9 15
C (U.S.) 58 58 | 52 - 52 16
D (UeSe) 55 - 58 56 57 22
A (U,8.) 67 60 55 61 35
Paternal Cllmate |
F (Israel) 39 L5 L9 53 15
J (Israel) L2 51 52 8 16
B (U.S.) 52 55 L7 1 2l
Closed Climate
I (Israel) 57 4o 1418 29 38
Mean 53 55 52 51

8The numbers represent standardized scores, with a mean
of fifty and a standard deviation of ten,
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COMPARISON OF STUDENT AND TEACHER PERCEPTIONS

Appendix VIII

OF THEIR SCHOOL!S CLIMATE

School

School
School
School
School
School
School

School

School
School
School

aHEODQEEBogQw s

(H.s. ‘)
(CeSe )
(UeSs)
(UeSa)
(T.8, i
(Israel)
(Israel)

(Israel)

(Israel)
(Israel)

Teacher Perception

Paternal Climate
Familiar Cllimate
Open Climate
Open Climate
Open Climate
Closed Climate
Closed Climate
Paternsl Climate
Cloged Climate
Closed Climate

Student Perception

Controlled Climate
Paternal (Climate

Controlled Climate

Controlled Climgte
Controlled Climate
Paternal Climate
Controlled Climate
Controlled Climate
Closed Climate

Paternagl Climate
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