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Abstract
The problem that was investigated through this study was the increase in suspensions for
teacher-directed violence at two urban mid-Atlantic Title I elementary schools. The
purpose of this qualitative study was to explore elementary teachers’ perceptions of
preventing and managing teacher-directed violence in two Title I mid-Atlantic schools.
Bronfenbrenner’s ecological framework was used as the foundation for environmental
explanations. For this basic qualitative design, semistructured interviews with 10 teacher
participants were conducted. The thematic analysis resulted in three themes based on the
teacher request for (a) classroom management resources and supports, (b) clarifying the
code of conduct, and (c) improving family communication. Based on these findings, a 20-
session professional learning community to train Title I teachers was developed which
focuses on (one line summary of the PD). The results of the study might promote positive
social change by addressing the vocalization of Title I teachers within a professional

learning community for the Title I teachers.
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Section 1: The Problem
The Local Problem

Violence directed at teachers is becoming a more prevalent concern within the
public school system, as shown by the rise in suspensions. In this study, I focused on a set
of data to target two Title I prekindergarten-5 schools. The problem that prompted this
basic qualitative study was the increase in teacher-directed violence within these two
schools based on incident referrals. A former principal of one of the schools expressed
how much more time her day was being spent working with students to calm them after
their violent outbursts had occurred. The local board-certified behavior analyst shared
that her team’s caseloads have increased in supporting teachers and conducting
Functional Behavior Assessments to see if students need a Behavior Intervention Plan to
decrease the violent outbursts that are occurring.

For the 2018-2019 school year, both schools had zero suspensions due to an
attack on a teacher. In 2021-2022, School A had 21 suspensions due to violence directed
at teachers, and School B had 15. The former principal of School A also gave information
that the district is looking into other safety measures to help support teachers through the
violence prevention program, called Ukeru, which uses calming body language and
possible padding to de-escalate a crisis.

Once students are suspended for a violent outburst, principals must conduct a
reentry conference with the student and parent. After the conference is completed, the
student is able to return to class. Anderman et al. (2018) examined teachers’ reactions

after experiencing violence, and it was described as the most upsetting in terms of the



variety of mental and physical responses following the event. The teachers had varying
beliefs and behaviors after experiencing the violent act directed towards them.
Rationale

School districts within the United States have faced the challenge of teacher-
directed violence. Longobardi et al. (2019) conducted a comprehensive meta-analysis
from 5,337 identified articles, and only 24 articles met the criteria where they examined
the student violence perpetrated against teachers. These findings showed that there has
been an increasing volume of violence inflicted toward teachers based on articles
published between 1988 and 2016 (Longobardi et al., 2019).

When looking at the different levels of schooling, researchers found that teachers
see different types of violence at each level. Elementary or middle schools were likely to
report physical violence than high school teachers (McMahon, Cafaro, et al., 2022).
Reading that elementary school teachers are most likely to report physical violence
created a rationale path to further results with the current study, which led to the support
of my proposal. McMahon et al., (2014) conducted a study showing 2,998 kindergarten
through 12"-grade teachers, and 44% of them reported physical attacks. Taking this into
consideration, the local data for the two elementary schools showing suspensions due to
physical violence are provided in Table 1.

Table 1

Violence Resulting in Suspension

Year District School A School B

2018-2019 638 0 0



2019-2020 510 16 7
2020-2021 COVID: Nodata COVID: No data COVID: No data
2021-2022 943 21 15

These data were collected from the state’s Department of Education public
information. I pulled data for each year from the correlating published year. It should also
be noted that for the 2019-2020 school year, data were provided up to March 15, 2020,
before the district began to operate under remote learning due to COVID-19. The purpose
of this basic qualitative study was to discover elementary teachers’ perceptions of
preventing and managing teacher-directed violence in two Title I elementary schools in a
mid-Atlantic state.

Definition of Terms
The following definitions are provided to clarify the framework of this study:
Suspension: The removal of students from the school (out of school suspension)

due to behavioral challenges (Gage et al., 2020).

Violence: Behavior that includes physical contact (e.g. hitting, throwing objects;
Peist et al., 2023).
Significance of the Study
The project study was significant that it gave 10 volunteering teachers a voice to
discuss their perceptions of violence in their workplace. Within the two Title I elementary
schools in this study, there are 71 teachers. Of those, at least 35 of the teachers have been

a victim of teacher-directed violence. This study gave teachers a safe speaking platform



to share their perceptions about being victims of violence within the working
environment. It also allowed the opportunity to expand on McMahon, Peist, Davis,
McConnell, et al.’s (2020) qualitative study that used conventional analysis to gain
teachers’ recommendations for preventing and improving their ability to respond when
teacher-directed violence occurred.

Addressing this practice gap could create positive social change by ensuring
teachers feel heard and seen through giving them the opportunity to voice their concerns
during interviews. In turn, school districts could develop transformational leadership
strategies for supporting the teachers. This study will shed light on new perceptions of
managing and preventing teacher-directed violence.

Research Questions

The purpose of this basic qualitative study was to consider elementary teachers’
perceptions on preventing and managing teacher-directed violence in two Title I mid-
Atlantic elementary schools. The two Title I elementary schools included in the study
were seeing an increase in suspensions due to physical violence directed toward teachers.
The objective of the current project study was to give teachers a safe speaking platform to
express their perceptions on how they believe these instances can be better navigated.
The research questions that were explored are as follows:

RQ1: What are teachers’ perceptions of preventing violence directed at teachers

in two Title I mid-Atlantic schools?

RQ2: What are teachers’ perceptions of managing teacher-directed violence in

two Title I mid-Atlantic schools?



Review of the Literature

This literature review contains an overview of prior research for this study. The
problem that was addressed through this basic qualitative study was the increase in
suspensions for teacher-directed violence at two Title I elementary schools in a mid-
Atlantic state. I conducted a literature review using the online education database OASIS,
which includes other multidisciplinary databases, including ERIC and APA. The
literature review included exploring different databases available through the Walden
University library and the Google Scholar internet resource. The framework literature,
The Ecology of Human Development Experiments by Nature and Design
(Bronfenbrenner, 1979), was purchased through Amazon. My searches were guided by
keywords, such as physical violence, teacher-directed, and teacher perception. The
search engine fields were outlined and explored within the setting of public schools in the
United States.

Chirico et al. (2022) conducted a systematic review of the literature using five
primary databases and keywords related to (a) workplace violence (WV), bullying,
harassment, lateral violence, pupil misconduct, physical assault, teacher victimization; (b)
schoolteachers, teachers, schools, pre-primary, kindergarten, primary, secondary; and (c)
burnout, emotional exhaustion, depersonalization, to identify relevant articles. They
found articles that featured violence and burnout among schoolteachers. The included
studies indicated an association between workplace violence and burnout syndrome in

school teachers (Chirico et al., 2022).



Ecological Framework

Framed by Bronfenbrenner’s ecology of human development, in the current study
I explored the perceptions of teachers after being involved in physical violence by
students in their workplace. Ecological frameworks have previously been used for school
violence (McMahon et al., 2017). Bronfenbrenner (1979) completed a blueprint of the
framework to analyze the layers of the environment that influence the child. The
ecological framework builds its basis on five levels. Teachers, the environment that they
build, and their interactions directly fall into the microsystem and mesosystem. The
ecological systems theory takes into account that there are more complexity factors,
including how the child’s physical and cognitive structures grow (Zaatari & Maalouf,
2022). This ecological framework allowed the teachers in the current study to reflect on
the moments that involved teacher-directed violence. Bronfenbrenner spoke about the
idea that interactions between people and their environments will help create
explanations. Bronfenbrenner’s proximal processes helped teachers reflect on their
perceptions within teacher-directed violence situations. Proximal processes include the
interaction between the child and their caregiver(s) (Bronfenbrenner, 1995). This includes
looking at the development taking place through a complex interaction between the
human and factors in the immediate external environment (Bronfenbrenner, 1995).
Bronfenbrenner believed it is essential to observe natural interactions with familiar adults
over prolonged periods of time. Ecological frameworks contribute to conceptualizing

individuals within the systems and social context (Bronfenbrenner, 1979).
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In the current study, the ecological framework worked as a basis to give teachers
the chance to think about their teacher-directed violence experiences and provide their
perceptions. The theory implies a person’s development is changed by environmental
factors, ranging from their background to social structures (Guy-Evans, 2024). The
theory views child growth as a system of exchanges, including immediate family and
school environments to culture, laws, and norms (Guy-Evans, 2024). Bronfenbrenner’s
ecological framework helped to conceptualize individuals, where the analysis of teacher-
directed violence can be clarified by the shared influences and interactions (McMahon,
Peist, Davis, McConnell, et al., 2020).

Teacher Perceptions

Teachers’ professional selves affect their jobs, including their personal, social,
and cultural identities (Ballantyne & Canham, 2023). It is important to listen to teachers,
particularly in aspects that they feel are important (Ballantyne & Canham, 2023).
Understanding teachers’ perceptions about their encounters and how they would like to
manage the possible situations better would benefit the school district. Being able to gain
their own personal knowledge after being in an incident could potentially assist in
supporting teachers in the future. Teachers directed a desire for more support and
contribution from administrators and student families as well as more effective
statements, sources, and cultural shifts (McMahon, Peist, Davis, McConnell, et al., 2020).
If this is what teachers are asking for, it is necessary to gain their knowledge in knowing
what they would consider to be support. Teachers take the interactions with their students

to heart and have shown that their reaction when violence occurs will inflict self-blame



(Anderman et al., 2018). Understanding their experiences of the school’s approach for
tackling violence is a vital first step in knowing real-world school interventions and the
future possibilities for managing and preventing incidents (Perry et al., 2023).

In addition, a longitudinal study of teachers was conducted to fill these gaps about
the relationship between the recency and duration of victimization and teachers’ views
about quitting their career as well as job dissatisfaction (Moon et al., 2019). The adverse
results of victimization are concurrent and less likely to continue (Moon et al., 2019).
There have been trends to show that schools that have collaboration with common goals
and norms experience less victimization (Payne & Gottfredson, 2019). Relationships
based on trust, care, respect, affection, openness, and cooperation can encourage student
success, school belonging, and teacher accountability (Ibrahim & Zaatari, 2020).
Knowing that support and collaboration are connected to less victimization is an indicator
for teachers to have the chance to give their perception to feel connected. Teachers are an
important piece of the education system, and their understanding of school-based
violence is essential to recognize the problem (Malik et al., 2020).

Violence and Teacher Job Retention

People often lay emphasis on the magnitude of effective teachers, and policies are
constructed to foster teacher excellence (Opper, 2019). Despite the acknowledgement of
the importance of teachers, the profession of teaching encounters challenges correlated to
deteriorating work conditions and stress, resulting in teacher retention difficulties
(Glassow, 2024). The maintenance of early career teachers is critical to the progression of

the school system (Barnes, 2024). For years, school violence has correlated with the



decrease of job satisfaction, retention, and early exiting from the profession (Won &
Chang, 2020). Violence directed towards teachers is a public emergency that, in turn, has
effects on the entire school community, where safety has to be seen as a necessity (Reddy
etal., 2023).

Teacher turnover is costing the United States over $2 billion per year due to the
fact that around 500,000 teachers are leaving the education profession or shifting
positions within the education system (Haynes, 2014; Peist et al., 2020). United States
school districts have reported spending upwards of $10,000 to $17,000 to maintain the
replacement of full-time teachers (Nguyen et al., 2020). Teacher retention will likely
increase within the school system if the factors are not addressed (Shell et al., 2023).
High teacher turnover imposes burdens on the school systems other than purely financial
ones, including recruiting time, hiring time, training, and teacher quality (Sorensen &
Ladd, 2020).

Average teacher turnover rates are also historically known to be more prominent
in high-poverty schools (Lochmiller et al., 2024). It should be noted that these schools do
not just lose teachers due to the low socio-economic status but rather their working
conditions (Lochmiller et al., 2024). Peist et al. (2020) examined how (dis)empowerment
affects teachers who experienced instances of violence who leave their positions. Their
study included 403 teachers within the survey researching teacher-directed violence and
included their hardest encounter with violence. The results indicated that teachers
endorsed minimal amounts of empowerment dimensions, incorporating status, autonomy,

policymaking, and effect. For teachers, violence has now become part of their day.
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Instances of violence exhibit incredible effects on teachers’ outcomes to transfer schools,
quit, and early retirement (Peist et al., 2020). These results support the current study to
gain more teachers’ perceptions to be able to curtail the impact of the violence because
when teachers feel heard and supported, it increases the chances of them staying.

Tarablus and Yablon (2022) conducted a study to examine students’ violence
towards teachers and their willingness to pursue assistance, differentiating between the
teachers experience level and their desire to seek support from school administration and
their fellow teachers. They found that whether a new or veteran teacher, there was a
chance of violence inflicted by a student. The willingness to speak in a safe space is
needed so that all feel a sense of a collaborative community. Moon et al.’s (2019) study
results looked into how teachers would still feel part of the school community through
collaboration after experiencing violence. The lack of certified teachers impairs the whole
educational system (Hopkins, 2023).

Anderman et al. (2018) conducted a study to understand teachers’ encounters of
violence and their reactions. There were three main findings: (a) the teacher’s feelings are
going to be higher if they take it personally; (b) if the teacher felt angry, they were more
likely to ask for assistance; and (c) if the teacher was angry there was greater chance of a
verbal communication rather than if they were just upset (Anderman et al., 2018). This
study was a valuable step in advancing the teachers’ employment needs in their
workplace as it helped to know when they were most likely to ask for support (Anderman

etal., 2018).
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Teacher-Directed Physical Violence

Children having a sense of safety enables them to learn and encounter a positive
development trajectory (Mayer et al., 2021). Teachers go to work to teach, not be victims
(McMahon, Peist, Davis, Bare, et al., 2020). School violence is seen as behaviors
projected to harm the school members of the community (Berkowitz et al., 2022).
Violence directed at teachers is a crisis of a worldwide concern (McMahon et al., 2023).
School violence in the media has been a hot topic; however, the focus on violence has
been centered around students. Research has shifted to admit that violence directed
towards teachers is an intense and understudied issue (Anderman et al., 2018). Roughly
14% of teachers have stated suffering an instance of physical violence from a student
(McMahon, Cafaro, et al., 2022; Peist et al., 2023). Maeng et al. (2020) conducted a
study that explored a statewide usage of threat assessments. Results denoted that threats
towards teachers were less common (15.5%) than those towards peers (84.5%). Of threats
posed against teachers, 30% were categorized as severe by the threat assessment
completed by the school team, and students attempted 5.8% of those threats. Elementary
and middle schools were likelier to report physical threats, while high school teachers
were likelier to report verbal threats (McMahon, Cafaro, et al., 2022). McMahon, Peist,
Davis, McConnell, et al., (2020b) studied the violence towards teachers, which is being
investigated, and currently, the information on how to assist teachers is limited.

The amount of victimization of teachers is unprecedented. Payne and
Gottfredson’s (2019) study addressed the gap by inspecting the hierarchical relationship

between communal school organization and teacher victimization in a national
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representation of 7,488 public schools within United States, all of which came within one
region. In addition, Moon et al.'s (2019) study included an analysis of data from a study
of over 1,000 United States teachers longitudinally to fill these gaps about the
relationship between the recency and duration of victimization and teachers’ feelings
about quitting the teaching profession, dissatisfaction, and disconnectedness from school.
Their study uncovered that many teachers faced theft, vandalism, and sexual harassment
victimization (Moon et al., 2019). Teachers go to work to teach, not be victims
(McMahon, Davis, et al., 2020).

Teachers are in contact with students for many hours of the day and have a
significant influence on the students’ lives (Longobardi et al., 2019). With this impact,
developing a more thorough insight into teachers’ encounters with violence is important
(Longobardi et al., 2019). A better perception of how teachers face violence can help
shape and support teacher well-being, with the possibility of improving student outcomes
(Longobardi et al., 2019).

Implications

The purpose of this basic qualitative study was to explore teacher perceptions of
teacher-directed physical violence in two Title I mid-Atlantic elementary schools. The
findings of the study will be advantageous to administrators and district levels who can
use the perceptions of those directly involved in the incident to support their teachers by
seeing trends and developing new protocols to protect their teachers. Teachers working in
schools where everyone is encouraging and collaborative and have common

organizational aspirations and standards have less victimization (Payne & Gottfredson,
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2019). The data from Payne and Gottfredson’s (2019) study enhanced the knowledge of

physical violence incidents so that school officials can collaboratively design
improvements to help navigate the management of these incidents. There is an expanding
body of research of teacher-directed violence, but there has not been a substantial
variation across studies (Longobardi et al., 2019).

In the literature review of this study, I provided the potential to recognize
strengths and weaknesses within the current practices within the district. Professional
development in the form of a professional learning community may provide new training
to teachers to more proactively and efficiently notice and navigate through potential
violent incidents. This study may help to empower teachers and their perceptions while
also giving the opportunity for educational leaders to better plan and develop professional
development opportunities for their teachers.

Summary

In Section 1, the problem of the increase in suspensions for teacher-directed
violence at two Title I elementary schools in a mid-Atlantic state was introduced. The
context was provided through the literature from various researchers. I also outlined the
important role of the teacher within the ecological framework. The rationale of this
project study was shown within the local context and the wider United States. Guiding
research questions provided a baseline for the inquiry into the teachers’ perceptions. The
ecological framework of Brofenbrenner’s ecology of human development was used in

this study.



14

In the literature review, I provided evidence of how the perceptions of teachers
and physical violence impact the workplace setting. The review of literature focused on
topics relating to teacher perceptions, possible retention, and directed physical violence.
A comprehensive systematic review of the literature (published between 1988 and 2016)
revealed only 37 studies (Chirico et al., 2022). These authors investigated common
participant and school characteristics, methodological elements, and themes reported
from predictors and outcomes connected to violence against educators. Results from this
review indicated a substantial rise in publications on violence towards educators over the
last 10 years (32 articles published) and the past 5 years (25 articles published). This
trend shows the demand for empirical studies and the significance of this understudied
matter for school environments. Overall, it was revealed that there are some reliable
results and the need for more laborious and all-inclusive investigations that scrutinize
underlying risk factors for victimization and contextual and fundamental variables that
result in victimization in schools (Reddy et al., 2018).

In Section 2, I will describe the specific design used for this study, sampling
procedures, ethical procedures, measures to assemble and analyze information, and the

literature used to support the process.
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Section 2: The Methodology

Introduction

In this section, I describe the basic qualitative methodology used in this study to
collect teacher perceptions about teacher-directed violence and how to better navigate
through those incidents. This basic qualitative study gave the teachers a chance to share
their experiences and struggles within a safe environment while also being part of a
brainstorming, collaborative community to come up with ideas to navigate support for the
future. In this section, I also discuss the (a) research design and approach, (b)
participants, (c) data analysis, and (d) data analysis results.

Qualitative Research Design and Approach

In this project study, I used a basic qualitative research design to explore
elementary teachers’ perceptions on preventing and managing teacher-directed violence
in two Title I mid-Atlantic Schools. The basic qualitative research design was used to
gather data in the format of teachers being able to give their perception narrative through
interviews. The purpose of this qualitative study was to explore elementary teachers’
perceptions of preventing and managing teacher-directed violence in two Title I mid-
Atlantic schools.

Qualitative research includes investigating people in their environment, accepting
their perceptions based on their connection to the study, identifying the conditions of the
setting, contributing to the existing literature related to the study, and providing the
evidence related to the study (Merriam & Grenier, 2019). Qualitative research involves

the process of collecting and analyzing data through the information provided within the
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conducted interviews to better understand the experiences and perceptions of others
(Ravitch & Carl, 2021). Ecological frameworks have been used previously for school
violence purposes (McMahon et al., 2017). Bronfenbrenner (1979) completed a blueprint
of the ecological framework to analyze the layers of the surroundings that have an
influence on the child. This ecological framework helps to frame teacher reflections on
the moments that involved teacher-directed violence. Because these incidents happen
within the school environment, or the microsystem, using Bronfenbrenner’s framework
within a qualitative method helps to capture the teacher’s experience. Bronfenbrenner
spoke about the idea that interactions between people and their environments will help
create explanations. Bronfenbrenner’s proximal processes helped teachers reflect on their
perceptions within teacher-directed violence situations. Bronfenbrenner believed it is
important to observe natural interactions with familiar adults over prolonged periods of
time. Allowing teachers to speak about their perceptions helped them reflect on their
environment and, in the end, provided more data that can be used to help prevent and
manage teacher-directed violence.

When determining the approach, I had to take into consideration sampling
methods, data collection, and possible questioning to help determine the most applicable
design for this study project. Ravitch and Carl (2021) identified different types of
research that are encompassed within the qualitative scope. They identified ethnographic
research as one of the most common research designs, sharing that ethnographic designs

are typically utilized to study a group of individuals. Creswell and Poth (2018) stated that
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this type of research would occur with a group over time. Since the current study was not
set with a group over time, I did not chose this design.

A phenomenological study design was also considered because it allows for the
exploration of different experiences of individuals and the perceptions of these
experiences. While this would seem to fit the current study, teachers could recollect a
time that has not just taken place, and for this reason, phenomenology was not chosen.

Participants

When utilizing a specific research sample, size is an important feature to consider.
To use a basic qualitative study approach, the researcher must consider who is going to
be able to provide the data necessary to answer the problem and achieve the purpose of
the study. Qualitative and quantitative sampling differ in the purpose of qualitative
sampling helps develop a detailed understanding of a problem, while quantitative
methods are used to test a hypothesis based on a certain population (Creswell & Poth,
2018). The researcher must purposefully choose their participants in qualitative research
to get the most relevant and useful data (Creswell & Poth, 2018). Because of this,
participants with differing backgrounds should be chosen to avoid bias within the study. I
employed purposeful sampling based on data from the elementary Title I schools in a
mid-Atlantic state, whose number of suspensions showed that there was a prevalence of
physical violence from students directed towards teachers.

Criteria for Selecting Participants
The purpose of this basic qualitative study was to explore elementary teachers’

perceptions on preventing and managing teacher-directed violence in two Title I
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elementary mid-Atlantic. Willing participants who had experienced violence from a
student from the two Title I mid-Atlantic schools were interviewed. I invited teachers
from those two mid-Atlantic Title I schools to fill out a participation survey to ensure that
they were willing to be interviewed about their physical violence incident and other
related interview questions. Criteria included being a full-time teacher at one of the two
chosen elementary mid-Atlantic Title I schools and having a student direct physical
violence towards them.
Number of Participants and Access

There were a total of 78 teachers within the two mid-Atlantic Title I elementary
schools. There have been at least 28 teachers who have been involved in a teacher-
directed student violence incident. A minimum of 10—12 participants were allotted a
chance to participate in this study, but no more than 16 would have been included. There
were 10 participants who met the criteria and two who were willing to be interviewed but
did not meet the criteria. Participants were sent a survey for participation, and then
interviews were conducted, but not until I received approval from Walden University’s
Institutional Review Board on December 19, 2024. The county in which the study was
conducted also has an Institutional Review Board that, once they granted approval, was
used to gain access to the teachers’ email addresses. Email addresses are also posted
publicly on their school website pages, and I used this information to ensure the staff
member is a teacher rather than a paraeducator or other member within the school setting.
These email addresses were used to contact the participants. In filling out the

participation survey, the teachers were provided with an introduction, some background
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information, and a description of the study. I also explained that this is a voluntary
interview and that all documentation will be kept confidential. Confidentiality was
ensured by keeping the district anonymous and not using the participants’ names but
rather assigning them a number throughout the study. Any personal information that was
divulged in an interview was not included in the documentation, but only used with the
necessary Walden University staff members. Data will remain confidential and kept for at
least 5 years, per university requirement.
Researcher-Participant Working Relationship

As a new researcher, it was key to make a connection with the participants. To
accomplish this, there had to be open communication and an assurance of confidentiality.
Bukko et al. (2021) found themes of teacher recommendations to include five different
trusts of benevolence, honesty, openness, reliability, and competence. Keeping these at
the forefront of building that relationship was important. As a special education inclusion
instructional resource teacher, it is my job to work with schools within my county to help
scaffold materials for the special education population. This does not involve any
supervisory roles for either of the schools. While I may know participants from previous
teaching positions, there had been no supervisory conditions with any of the potential
participants.

Data Collection

A basic qualitative research study uses one form of data collection: a one-on-one,

semistructured interview with each participant who met the requirements and was willing

to participate. The interview was focused on the interviewee and their perceptions,
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including their thoughts and opinions, rather than statistical data. Utilizing open-ended
questions allowed the participants the opportunity to fully delve into their experiences
based on the question for the study.

Interviews

Semistructured interviews consisted of questions that had an overarching theme
based on the topic of exploration. This style of interview gives the researcher the
opportunity to improvise from specific questioning to gain additional information related
to the topic of study (Merriam & Grenier, 2019). Probing questions and prompts were
created by the researcher, allowing for in-depth participant responses. The benefit of
qualitative research interviews is having the ability to ask questions to control the route of
information that was gathered (Ravitch & Carl, 2021).

The location of the interview was at the convenience of the participant and not the
researcher (see Merriam & Grenier, 2019). Each participant was set within a comfortable
location and at a convenient time for them to take part in an one-on-one interview. It was
important to have a rapport created with the participant so they were comfortable. I
created the interview protocol in order to guide the interview and assist in keeping the
focus on the topic of the study. A predetermined set of open-ended questions was created
to ensure a consistent study-related conversation occurred. I created the interview
questions based on the theoretical framework and a review of the literature. Open-ended
questions were utilized, while probing questions were used to help with elaboration and
clarification. Interviews were started with a broad question to learn about the participants

and their teaching history to put them at ease (see Erskine et al., 2023). The goal was to
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gain the needed information from asking those open-ended questions. Rich data results
occur when the interviewer asks probing questions that enable the participant to think
about their perceptions and fully be able to reflect (Erskine et al., 2023). Based on the
two research questions, I developed the interview questions and had them reviewed by an
outside party for biases and consistency in gaining the information needed for the
research study.
Data Analysis

I conducted participant interviews to collect data for this basic qualitative study.
Merriam and Grenier (2019) alluded to the fact that qualitative designs use interview
questions to gain an understanding of a phenomenon. This qualitative study focused on
the participants’ perceptions in place of statistical data. The interviews were audiotaped
and transcribed for analysis using Kaltura. Audio taping interviews allows for a precise
recollection of the interview that occurred (Creswell & Poth, 2018). I also took notes of
my thoughts and other probing questions that occurred during the interview that added to
the research findings. During the interview, I marked off each question on a sheet of
paper as it was asked to ensure that no questions were missed. After transcribing each
interview, they were listened to again to ensure no information was left out. I edited any
words that may have been transcribed inaccurately, while also adding proper punctuation.
I also added in any necessary brackets in the text to signal cues within the interview, like
a long pause or adjustments in tone, as suggested by Cibils (2019).

Member checking also occurred in order to give participants the opportunity to

verify their information. Participants were asked to correct any information they felt was
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transcribed in error. While all participant responses were considered part of the study
results, discrepancies were taken into account during the data analysis process. Merriam
and Grenier (2019) stated that discrepancies in the information can disprove the
phenomenon and will require the researcher to reformulate.

For data analysis and interpretation, I followed steps to organize data, code data,
describe themes, present findings, interpret the data, and validate the findings (Creswell
& Poth, 2018). After all interviews were completed and transcribed, I read the data
multiple times to gain a better understanding of them to be able to then use the steps
recommended by Creswell and Poth. Merriam and Grenier (2019) said that breaking
down the data into pieces helps to place the data into meaningful units. I used the
interview transcriptions to identify code words, group code words together, and identify
themes. Inductive coding was utilized for the in vivo coding and emotion process for the
initial round, which helped to find patterns within the data that helped me to understand
the overall data (see Saldana, 2021). It is rare that the first round of coding will perfectly
align the data (Saldana, 2021). While using in vivo coding, it was kept in mind that
coding should not extend into full sentences (see Saldana, 2021).

The analysis process included initial coding and line-by-line coding, where broad
codes were created and then formalized to refine those codes during the line-by-line
analysis. The line-by-line coding was done to take the time to meticulously go through
the data to ensure a high-quality code set. Coding assists the researcher to group and
organize similarly coded data into categories or what Saldana (2021) referred to as

“families.” In the beginning stages, there are other discoveries to be made with specific



23

coding methods that can lead to the exploration of participant processes, emotions, and
value systems (Saldana, 2021). During this process, a codebook was kept to record any
emerging codes with their definitions and how they might progress as the process
continued as well as any analytic memos needed (see Saldana, 2021). While different
codes may fall into multiple categories, this was done with caution because if too many
are in multiple categories, then the definitions were redefined as they were too vague (see
Saldana, 2021).

From these categories, I then created themes within two cycles. These themes
were created using the focused coding approach. The first cycle focused on descriptive
themes, while the second was a reconfiguration into a more interpretative way (see
Saldana, 2021). Synthesis combines different things in order to create a new whole idea
or consolidated meaning (Saldana, 2021). A theme produced can be an outcome of the
coding, but it will not be a code within itself (Saldana, 2021). The themes helped answer
the research questions. The analytic goal was to be able to narrow down the number of
themes with an overarching theme (see Saldana, 2021). I used these common themes to
document teacher perspectives to help them share their experiences. These experiences
were then used to organize professional development in the form of a professional
learning community. This professional learning community was meant to show that
teachers’ information is needed in order to make progress in the education system. A
professional learning community is the best way to be able to take what was learned from
their interviews to enable teachers to have the tools to navigate and deter as many

teacher-directed violent altercations as possible.



24
Data Analysis Results

The results of the project study allowed for teacher input, revealing that the
schools where the study was conducted already have many supports in place. The
participants expressed that there are practices in place to attempt to be proactive while
also having supports in place if an incident of violence towards a teacher does occur.
Based on the outcomes and findings, teachers continue to seek further change. While 4
out of the 10 participants advocated for smaller class sizes, due to budget constraints and
other factors, this was not addressed through this project study. The outcomes that could
be addressed through the project study include teachers wanting a deeper understanding
of their district’s code of conduct, classroom management supports/resources, and tools
to enhance communication with families. This qualitative exploration of Title I teachers
at the designated schools in preventing and managing teacher-directed violence, aligned
with Bronfenbrenner’s framework, captured the teachers’ experiences and reflected on
the environmental factors.

The project study results were compiled from data obtained during 10
semistructured interviews with Title I teachers comprised of eight interview questions.
Interviews were conducted on Zoom, at the participants’ convenience and request. Zoom
recordings were used in conjunction with Kaltura to transcribe the interviews, ensuring
accurate transcription. During this process, the in vivo coding method was employed to

identify emerging themes, which were subsequently incorporated into the project study.
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Demographic of Participants

Demographic data were acquired from 10 participants in the two designated Title
I schools who volunteered and met the inclusion criteria. Figure 1 demonstrates the
participants’ years of experience in teaching, whether their violence occurred pre-or post-
COVID or both, and their gender. Participants had varying years of experience, ranging
from 3 to 29 years. All participants were female in gender. Of the 10 teachers, three had

experience of less than 10 years, and seven had more than 15 years of experience.



26
Table 2

Participant Demographics

Participant Years of Violence Violence Gender
experience  occurrence pre-  occurrence
teaching COVID post-COVID
Participant 1 20 Yes Yes F
Participant 2 5 Yes Yes F
Participant 3 18 Yes Yes F
Participant 4 29 Yes Yes F
Participant 5 22 Yes Yes F
Participant 6 15 No Yes F
Participant 7 3 N/A Yes F
Participant 8 18 No Yes F
Participant 9 18 Yes Yes F
Participant 10 3 N/A Yes F

The Method for Collecting Data

To conduct interviews with participants for this project study, I obtained IRB
approval through Walden University (IRB Approval No. 12-19-24-1125505).
Additionally, a letter of approval was received from the district to conduct an
independent research study based on their application process. The district sent the
approval letter to the two principals, and they already knew that the study would not
interrupt or be conducted during their teachers’ contract hours. After receiving approval
from both Walden University and the school district, I used the school’s website pages to
obtain the appropriate staff email addresses of teachers. Within the email, I described
myself, the purpose of the study, and provided a study overview along with the
requirements to determine if they were able to participate and if they would be interested
in volunteering (see Appendix B). Once the participant expressed interest in participating,

they were sent the consent form, the interview questions, and three interview options,
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along with the option to respond with a date and time that worked best for them. Once a
date was confirmed from their availability, a Zoom link was sent with their preferred date
and time.
Collection of Data

Data were assembled through semistructured interviews with 10 Title I teachers
who volunteered their participation (See Table 1). Participants’ responses revealed that
using a semistructured interview approach with open-ended questions allowed follow up
on their ideas to gain clarity and relevance (Adeoye-Olaunde & Olenik, 2021). All
interviews were conducted outside of the teacher’s duty day in the afternoon. The
interviews were recorded via Zoom and subsequently transcribed. I used the Zoom
transcription in conjunction with Kaltura to ensure proper transcription. The recordings
were saved on my private Zoom account, and the transcriptions were saved on a
password- and fingerprint-locked MacBook. At the beginning of each interview, I
ensured that the participants understood the consent form and addressed any questions
they may have had before proceeding. After confirming verbally that they understood, we
proceeded with the eight interview questions. At the completion of interviews,
participants were instructed to review their transcripts for any errors or unclear answers,
which refers to the member checking process.
Transcription Technique

After each interview, the Zoom voice recording was replayed to ensure clarity and
accuracy. I used the Zoom transcription feature to download to a Word document in

conjunction with Kaltura and saved it on my private MacBook. The transcriptions were



28

read multiple times to begin the in vivo coding process. The data lent itself to three major
categories (See Table 2).
The Discoveries

The purpose of this basic qualitative study was to explore elementary teachers’
perceptions of preventing and managing teacher-directed violence in two Title I
elementary schools in the mid-Atlantic region. The discoveries from the study allowed
hearing from those who are directly affected by students directing violence towards their
teacher. Hearing from them allowed the opportunity to gather what supports they have
that are proactive, what supports they have that are reactive, and what supports they still
want in place. The interviews offered a deeper grasp of the actions that could be taken to
create a safer environment. It was made clear that they want smaller class sizes, but that
factor, while important, is out of my control. The factors shared also supported this
project study, including clarifying the district’s code of conduct, providing classroom
management support and resources, and enhancing family communication.
Bronfenbrenner (1979) discussed the concept that interactions between individuals and
their environments can help create explanations for human behavior. This was taken into
consideration when creating the interview questions and when analyzing the responses.
The interviews were a key piece in understanding the teachers’ perceptions and what they
feel the district could do to support them. The outcomes of the study were grounded in
the information collected from the semistructured interviews completed with Title I

teachers and the themes originated from the data analysis process.
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Table 1

Themes and Descriptions

Themes Descriptions

Proactive Teacher knowledge on strategies and resources that already exist to
prevent teacher-directed violence

Reactive Teacher knowledge on strategies and resources that already exist

once teacher-directed violence has already occurred
Future changes  Teacher perception on what they feel is still needed to help manage
and prevent teacher-directed violence

The predominant themes that emerged were in alignment with the research
questions:

RQ1: What are teachers’ perceptions of preventing violence directed at teachers

in two Title I mid-Atlantic schools?

RQ2: What are teachers’ perceptions of managing teacher-directed violence in

two Title I mid-Atlantic schools?
Theme 1: Proactive Strategies

In analyzing the interviews, all teacher participants shared proactive strategies
that the district has implemented to help prevent and manage teacher-directed violence.
The proactive resources and training that participants mentioned include Crisis
Prevention Institute (CPI) training, Multi-Tiered Support System (MTSS), and Conscious
Discipline. It is significant to note that CPI training is optional, and only a certain number
of staff within each school building are allotted the opportunity. The framework for
MTSS is developed as a team and varies among schools based on their specific needs;
however, both school participants mentioned having a crisis team. Participant 4 expressed

the need for such a high level of support because
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Being a community school and a Title I school, which means we have a large
minority community, and the goal is to try to keep the students in class as much as
possible. So instead of out-of-school suspension, we’ve pushed in more of the
social-emotional learning and also the MTSS. We have all different tiers for the
intervention for certain students.
However, on the other side of things, Participant 10, who has been teaching for 3 years,
struggled to know what the district offers, saying, “I do not know that from a staff
perspective we have had behavior trainings to kind of help us focus on the antecedent or
triggers of behavior.”

Some in-classroom proactive strategies mentioned by the more tenured teachers
include consistent routines for students and effective communication. The
communication included parents, administration, and building relationships with
students. Participant 9, who has been teaching for 18 years, mentioned knowing how to
read the room.

Theme 2: Reactive Strategies

In speaking with the 10 Title I teacher participants, six of them mentioned the use
of a crisis team. Participant 7 described it as needing:

a team in our room... it was usually about three people, and they would escort the

student out of the class, usually take them to like a calm down area, and just talk

them through their feelings, and once they were calm, they would bring them

back to class.



31

It should be noted that Participant 7 mentioned being a special education teacher in a
regional program where student communication could be limited, and they used
alternative methods to help communicate their feelings. Participant 3 shared that being
part of the team that would help during these situations and said, “We try to give them a
walk, a pep talk, then talk it out and utilize some strategies that we have talked about as a
team that we know work for that particular student.”

Other participants mentioned that certain things were specific on how the violence
occurred, and if CPI needed to be used, there are forms and documentation that would be
completed. If the student had an Individualized Education Plan (IEP), there could be a
meeting held. If they do not have an IEP, then there could be a Tier 3 meeting based on
the MTSS team to create a plan to implement in the future. Participant 5 expressed a
process that has been occurring and that there are procedures in place for a current
student, and how it is a team approach, and they have been having IEP meetings to shift
the different supports based on what the student needs in the moment, and all the supports
that are available in her school.

Theme 3: Future Changes

During the interviews, all participants were asked what they thought could still be
added to help manage and prevent teacher-directed violence. Five participants mentioned
the need to clarify the code of conduct. Participant 5 spoke about various training
sessions for classroom management, she specifically spoke about Conscious Discipline
and Love and Logic. Participant 1 emphasized the need to make sure that teachers know

that they can be the ones who ask for a break and make sure there is a plan in place. Four
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participants mentioned smaller class sizes and three talked about parent involvement and
communication. Some other changes mentioned by various participants included early
intervention, allocating more time for Tier 3 conversations, having people model
behaviors for students, providing guidance after an injury occurs, and making CPI
nonoptional and accessible to all staff. Participant 6 noted, “I'm a teacher. I am not a
counselor. I do not have my psych degree. I do not have a behavioral therapist degree.”
While, Participant 5 mentioned support for newer teachers in behavior management
because, as they put it, “You can’t manage your class, you can’t teach a lesson.” Which
goes along with Participant 8 who spoke that new teachers will try to let the little things
go and pick their battles, but then things escalate and they do not know what to do from
there. Participant 9 expressed what supports were still needed and that involved
I think that some teachers need to be reminded that we are working with human
beings that are children that are trying to learn and navigate their own world, and
that yes, we are in charge. And yes, this is our classroom and our space. But it's
their space, too, and that we need to think about all the trauma.
They continued to speak that they feel many teachers do not understand that the student
exhibiting the violence is their way of communication and with more classroom and
behavior support they might be able to see it differently and be able to support students.
They continued to speak about parent involvement and how kids are videoing fights and
watching all these higher rated shows and movies on the television getting desensitized

so they do not really understand that there are consequences to their actions. Getting
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parents involved could make such a statement for students and they see that they have so
many adults around them who care about them and want the best for them.
Summary

The basis of this project study was constructed to allow teachers to express their
perceptions of how they believe teacher-directed violence can be managed and prevented.
The results showed that teachers are open to having professional development in the form
of a professional learning community to help prevent and manage teacher-directed
violence. The semistructured interviews with 10 Title I teachers revealed that, although
their district employs some proactive and reactive strategies, there is still a need for
additional support. The perceptions of Title I teachers regarding the prevention and
management of teacher-directed violence were taken into consideration for their
professional learning community.

Constructed on the results of this project study, I created a twice-a-month
professional learning community encompassing 20 hour-and-a- half sessions. Section 3
will include an overview of the 20-session course to support teachers within a
professional learning community. The rationale is based on an in-depth review of the
literature, in conjunction with a description of the project. In Section 3, I will also discuss

the project study’s evaluation procedure and limitations.
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Section 3: The Project
Introduction

The purpose of this study was to explore teacher perceptions of teacher-directed
physical violence in two Title I mid-Atlantic elementary schools. A more in-depth look
was taken into account of the strategies and resources already in place for proactive and
reactive incidents as well as what teachers felt was still lacking based on their
perceptions. The project study and the outcomes obtained lend themselves to teachers
receiving some support; however, they feel that there could be more professional
development in understanding the school district’s code of conduct, resources for
classroom management, and how to communicate more effectively with families. During
the interviews, teachers discussed the optional trainings that are provided and the tiered
support. However, considering their feedback, they also requested additional support.
Through the involvement in professional learning community sessions, teachers will gain
a clearer understanding of a portion of the code of conduct, a classroom management tip
or resource, and a platform to enhance parent communication.

I created a 20-session professional learning community program that will take
place twice a month, each session lasting 1.5 hours. The professional learning community
sessions will be offered to the Title I schools within the mid-Atlantic elementary schools
in the study district for teachers and paraprofessionals. A representative from the human
resources department will also be invited to determine if it should be offered further
within their district in the future. The professional learning community will occur in

person during the 20262027 school year. While working for the project site school



35

district, teachers must have professional development points for their recertification. If
the participant completes all 20 sessions, they will be granted 30 professional
development points. Each session would award 1.5 points. Each session includes an exit
ticket for implementation as well as support they feel is still needed based on the topic
presented during that session. During the last session, the exit ticket would be an overall
evaluation of the professional learning community and support they feel is still needed.

The intention of the professional learning community is to improve teachers’
skills and knowledge. It is essential for them to recognize the skills they already possess
and be able to effectively implement the new supports and resources. Providing these
additional supports and resources can help foster a safer environment for them and their
students. [ used the data from the interviews to create the professional learning
community. It is essential to recognize that different teachers will bring varying levels of
experience, and supporting diverse experience requires incorporating open discussions
into professional development.

Rationale

Based on the project study’s findings, I chose the category of professional
development in the form of a professional learning community because it is the most
relevant to this project study and the outcomes obtained. The project study findings
showed that there was a desire for professional development to support teachers in their
time of being a victim of teacher-directed violence. During the interviews, it became

clear that the school district offers various supports and resources; these were the areas
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they identified as needing improvement. It was also mentioned that many of the support
options are optional.

I designed the professional development in the form of professional learning
community sessions to prevent participants from feeling overwhelmed by full-day
courses of information. It also allows for implementation time to keep the feedback open
and facilitate rigorous conversations. Through the implementation of shorter sessions, but
in a greater number, a more concentrated understanding and built-in time to reflect on
what was presented can be achieved.

Review of the Literature

The results of the project study supported the idea of creating a professional
development in the form of a professional learning community. According to the
participants, while their district does offer specific supports, there is a need for more to
help manage and prevent teacher-directed violence. The professional development
sessions were created in a professional learning community format. The presentations
focus on classroom management support, ways to communicate with families, and
clarifying the code of conduct. I created a 20-session professional learning community
format presentation to facilitate rigorous, open conversations that allow for both
presentations and discussions as well as reflection based on the presentations. I conducted
an exhaustive review of literature to develop the framework for the professional learning
community. A saturation of the literature was achieved through the use of Google Scholar
and the databases available through the Walden University library, which included

resources from Sage, ERIC, and ProQuest.
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Importance of Professional Development

Teacher professional development is commonly used as a solution to increasing
student outcomes and reaching better equity (Gore & Rosser, 2020). It is vital to offer
teachers with applicable professional development opportunities (Rientes et al., 2023).
An effective professional development has been defined by Fernandes et al. (2023) as a
constructed pedagogical method that fosters engagement, influencing the awareness and
application of teachers. Professional development has a primary objective to provide
techniques to enhance and develop the understanding of what is taught, their
interpersonal relationship skills, and their method of implementation (Castafieda &
Varela, 2022). Professional development can range from courses to programs (Cole,
2023). There is an overall agreement that to be effective, professional development
should be maintained; provide opportunities for collaboration; and develop knowledge,
expertise, and viewpoints that meet teachers’ requests (Cole, 2023).

Professional development opportunities allow teachers to explore new methods in
order to improve (Yangambi, 2021). Additionally, professional development should
provide teachers with the opportunity to gain new perspectives and apply them to
unfamiliar circumstances (Yangambi, 2021). Effective professional development is
wanted to assist teachers learn and perfecting the pedagogies necessary to teach these
skills (Sancar et al., 2021). Every professional development process takes into account
how teachers should perform in their classrooms to improve their students’ learning
capacities (Sancar et al., 2021). Professional development is now not considered to be an

individual effort, but an event shaped by the others in which teachers’ network as well as
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the quality of these exchanges (Sancar et al., 2021). It is believed to be necessary for a
teacher to network with an array of individuals who have varied qualifications in a
collaborative network (Sancar et al., 2021).
Professional Learning Community

Professional development and professional learning communities are widely
recognized as key contributors to the improvement of teaching practices and the
transformation of student learning (Johannesson, 2022). Developing professional
learning communities has become a broadly identified strategy for school advancement
and student success (Antinluoma et al., 2021). Organizational learning theory advocates
that structures and processes, such as professional learning communities, can be created
to generate time and space necessary for learning (Kezar et al., 2025). Professional
learning communities need to see leadership support a cultural shift; otherwise, this could
limit their ability to imagine potential change (Kezar et al., 2025). The facilitation of
information being exchanged amongst educators is a crucial component in the
development of effective pedagogical practices grounded in empirical research
(Khasawneh et al., 2023). With the professional learning community notion, professional
learning is recognized as a life-long practice positioned in daily practices (Grimm,
2024).
Teacher-Directed Violence

Roughly 14% of teachers stated having experienced an occurrence of physical
violence directed at them by a student (McMahon, Anderman, et al., 2022). Research

suggests that violence towards teachers has damaging adverse outcomes on teachers’
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emotional well-being, physical well-being, feelings of belonging to their school, job
execution, and retention (Moon et al., 2021). A teacher’s perceptions of anxiety due to
workplace violence can negatively impact their self-efficacy (Yang et al., 2021). Another
study of teachers after COVID-19 restrictions, 2%—56% of teachers who participated
reported that there was physical violence throughout the year at least once (McMahon et
al., 2024). Although these rates are lower than those indicated by other government
employees, teachers comprise one fourth of all nonfatal workplace incidents (Harrell et
al., 2022). Violence against teachers is a significant concern that affects the safety of the
school’s individuals and the surrounding community (McMahon et al., 2024). As a result
of these articles and the research analysis, I developed a presentation on preventing and
managing classroom behavior as a core component within the professional learning
community workshop, along with understanding the district code of conduct and
improving family communication. These three core pieces address the results of the
project and the help that teachers advocated for during their interviews to prevent and
manage teacher-directed violence.
Significance of Resources

Research has shown that when teachers lack sufficient resources, it creates a
challenge in providing a successful education (Matope, 2021). Resources are crucial in
enhancing the effectiveness of professional development (Bragg et al., 2021). Exploring
the internet for resources can be laborious (Tang et al., 2021). Individuals who feel they
are lacking resources may not have the ability to cope with classroom disturbances

(Gilmour et al., 2021). Due to the fact that most educators are acquiring their skills as
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they work, it is essential to supply them with sources and interventions for their
consideration and review (Al-Bahrani, 2022). Research has shown that teachers need
educational resources specifically to address barriers (Normawati et al., 2020). Teachers
have a better understanding of making judgements when they are able to have the ability
to access resources (Hensley & Huddle, 2021). There is precise data that has shown that
there is a need to provide teachers with support in making the best usage of the resources
being provided (Germain & Dieu, 2023).
The Value of Teacher Perceptions

Teacher involvement plays a critical role in shaping effective teaching strategies
and fostering meaningful learning experiences (Kusmawan et al., 2025). “Teachers lead
by getting involved in school-level decision making, improvement planning, action
research, or leading new initiatives” (Conan Simpson, 2021, p.229). According to Martin
et al. (2019), “Change will not happen unless teachers have the opportunity to work
through the issues that they may encounter when introduced to new practices that do not
align with their beliefs about how their students learn best” (p. 183). During the
professional learning community, it will be essential to have open discussions among
participants based on their experiences and varying levels.
Project Description

I created a professional learning community-style presentation of a 20-session
collaborative as the project. This project has an emphasis on classroom management
resources and supports, clarifying the code of conduct, and improving family

communication. These were the top results from the interviews aside from classroom
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size, which is out of my control within the district. In the professional learning
community, teachers and paraprofessionals of the Title I schools within the district will
be gaining a more profound awareness from not only me, but also the other participants,
in creating a safer learning environment as well as how their district handles situations
when they do occur.

Resources and Support

Teachers and paraprofessionals from the Title I elementary schools within the
mid-Atlantic state district will be invited to participate voluntarily in the professional
learning community. There are currently four Title I elementary schools within the
district. As a result, the training will be conducted at one of those schools outside of the
teachers’ contractual duty day. All components to be part of the sessions will be shared
virtually for easy access to any linked materials. There will also be availability to print
copies as needed.

The sessions will take place twice a month, starting in August and continuing
through May. There is a running PowerPoint presentation with a consistent layout format
to follow, ensuring that each of the three key components is covered within each session,
while also leaving room for discussion and collaboration. There will be a calendar
invitation for each session that includes the PowerPoint presentation. Each session will be
held for 1.5 hours. At the end of each session, an exit slip will be provided, and the final
session will include a survey to respond to where participants can provide comments on

the sessions and any future training that they feel is still necessary. As this is a
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professional learning community, full participation from all joining is greatly
encouraged.
Potential Barriers and Solutions

A potential barrier is that teachers may perceive it as a 20-session offering and
will be unavailable during specific sessions. The sessions are also being held after their
contractual duty day, and many may have families and other obligations during that time.
Due to this being voluntary, there is a high likelihood that not all teachers and
paraprofessionals will participate. A potential resolution to these issues is to allow access
to all to the PowerPoint slides. There could be a different virtual offering if someone
wants to attend but is unable to travel to the chosen location. While attending all 20
sessions is preferred, it is understood that participants may only be available to participate
in as many as they can.
Proposal Implementation and Timeline

The purpose of this proposed project, as a professional learning community,
includes supporting teachers in their communication of concerns about classroom
management, resources for behavior management, and how behavior is a form of
communication. It also supports getting more families involved for better collaboration.
This professional learning community will come in the form of informational guidance
and resources.

Many participants expressed that the code of conduct is unclear from a teacher’s
standpoint. It is essential that teachers understand their code of conduct to understand

why certain consequences occur. From my perspective, diving into the code of conduct
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could lead to a deeper conversation with the district’s board of education to ensure the
message is clear.

The second piece of the professional learning community would be giving
teachers classroom management resources. The district spends ample time on curriculum
training, but it was expressed that if they cannot manage their class, then they will not be
able to teach the curriculum effectively. It is essential for teachers to have a better
understanding of behavior and to conceptualize that behavior is communication.

The third piece of the professional learning community would include ways to get
more parents involved with their students. Those teachers who communicated well with
their families considered that a proactive strategy, while others who expressed minimal
family involvement considered it a challenge for which they hoped to gain support. If this
can be seen as a strength, teachers need those tools to become empowered by it.

Each of these targeted pieces would be completed twice a month during a
professional learning community starting in August and proceeding until May. Each
month, participants will have two 1.5 hour meetings to gain resources and information as
a professional learning community, not only for learning but also for collaboration.
Roles and Responsibilities

To get the most out of each session during the professional learning community,
my responsibility is to ensure that the slides from the PowerPoint are covered while also
allowing for collaboration amongst the participants. It is my role to ensure that the
information that is presented is relevant and helps to facilitate appropriate collaborative

conversations. It is also my responsibility to help ensure that I am giving the support and
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resources that their fellow peers were seeking due to their unfortunate circumstances of
being a victim of teacher-directed violence. As a facilitator, it is my duty to keep
participants on topic and foster a productive conversation. It is my hope that the attendees
will give productive feedback from the exit tickets and, in turn, use the supports and
resources that will be provided.
Project Evaluation Plan

Evaluations provide professional development presenters with the opportunity to
determine and extend methods that were currently in place, based on the outcomes
anticipated (Ahadi et al., 2021). In order to determine the effectiveness of each session,
there will be an exit ticket to help the attendees reflect on the session. This will include a
chance for feedback to also help guide future sessions. The feedback will mostly be
reflective feedback, with a chance to provide numerical feedback from 1 to 5, with 5
being the highest level of understanding of how they feel about the topics presented and
how comfortable they feel in being able to implement them. At the end of the 20th
session, there will be an overall evaluation to also help with gathering information for
future topics and trainings. The evaluation will also provide the opportunity to see how
many sessions attendees were able to join and which support or resource they found most
helpful. From there, both of the targeted schools in the study would continue to be
tracked for their student suspensions based on the attack of an adult coding from the

district.
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Project Implications

Social Change Implications

I designed this 20-session professional learning community for Title I teachers
and paraprofessionals whose data has shown there is a rise in suspensions due to teacher-
directed violence. By increasing awareness while also giving information about resources
and supports to help manage and prevent teacher-directed violence, these teachers can
encourage social change by widening their classroom management, understanding district
policies, and gaining more communication with families. Fostering this information could
create social change for students who would otherwise struggle within the classroom. In
achieving these essential skills, it can increase the teacher’s confidence in classroom
management, while also potentially gaining the support of parents at home who would
otherwise be disconnected from their child’s school environment.

Summary

In Section 3, I provided an explanation of the designed project, which features the
findings of the project study. This project’s rationale was addressed in detail, and an
exhaustive literature review was conducted to demonstrate the shift from a traditional 3-
day professional development to a more session-based approach in the form of a
professional learning community. I also discussed the project’s description, evaluation
plan, implications, and potential social impact.

In Section 4, I will provide a detailed explanation of the project’s strengths and
limitations. There will also be a proposal of alternative approaches. Section 4 will also

include discussions of the project scholarship, development, evaluation, leadership, and
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change. In doing so, I will reflect on the importance of this qualitative study, including
the implications, applications, and directions for possible future research. A conclusion

will be the final element.
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Section 4: Reflections and Conclusions

In this basic qualitative study, teacher-directed violence was addressed through
gathering the perspectives of teachers who were victims on how they felt they could be
further supported in managing and preventing that violence. It is essential to listen to
teachers, particularly in areas where they believe it is important (Ballantyne & Canham,
2023). Research has shown that teachers insist on educational means specifically
designed to address barriers (Normawati et al., 2020). I created two research questions to
gather teacher perceptions on preventing and managing teacher-directed violence. Ten
teachers among the two mid-Atlantic Title I schools who had been victims of teacher-
directed violence volunteered to take part in this project study. After analysis, the project
study findings suggested that teachers wanted more professional development in specific
categories that they felt would help prevent and manage violence. Consequently, the 20-
session professional learning community was created to dive deeper into those supports
and resources.

In Section 4, I provide the project’s strengths and limitations as well as
recommendations for potential alternative approaches. The areas of scholarship, project
development and evaluation, and leadership and change are discussed. Thereafter, a
reflection is provided on the significance of the study’s implications, applications, and

directions for future research. The project ends with a conclusion.
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Project Strengths and Limitations

Project Strengths

A fundamental strength of the project study was the use of the qualitative data
acquired from the 10 teachers that volunteered to partake in the study. Their interview
answers were used to create the professional learning community sessions. The project
study’s strength lies in the fact that the results of the interviews with teachers and
paraprofessionals will provide an opportunity for them to volunteer for the professional
learning community. As a result of attending the professional learning community,
teachers and paraprofessionals will have new resources and support to manage and
prevent teacher-directed violence, even if they have not experienced the violence.
Project Limitations

Conducting a 20-session professional learning community also comes with
limitations. One limitation is that it is only being offered to those mid-Atlantic Title I
elementary schools within the study’s district. The idea of a 20-session professional
learning community can be perceived as a significant commitment, which in turn could
deter certain volunteers. There may also be scheduling conflicts for volunteers based on
the time of day the sessions are offered.

Recommendations for Alternative Approaches

Based on the project study's findings, a professional learning community is
necessary to help teachers and paraprofessionals become better equipped to prevent and
manage teacher-directed violence. A potential alternative approach for the 20-session

professional learning community would be to hold it virtually. This would allow
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participants who could not attend in person to participate virtually. It would also allow
for recording under the premise that participants were notified and agreed ahead of time,
so that those who could not attend could still access the information. Another approach
would be to consolidate each topic into a single, full-day professional development
session. There would be 3 full days of training rather than 20 sessions that consisted of
1.5 hours.

Scholarship, Project Development and Evaluation, and Leadership and Change
Scholarship

Some key stakeholders may value the outcomes of this qualitative study. As a
researcher, scholarly inquiry is crucial for providing the most current information.
Through this doctoral journey, I have been able to embody the scholarly perspective. This
experience has given me the opportunity to have an understanding of the methodology of
qualitative research. Moreover, it has demonstrated the ability to analyze data and create
a professional learning community. I hope that this study continues to contribute to the
work of other researchers.
Project Development and Evaluation
I created this project study to give a voice to teachers who suffered teacher-

directed violence. They needed to know their voice and perceptions were being heard. By
using the data accumulated during the interviews, I tailored a professional learning
community that covers the topics most frequently shared. Making it a professional
learning community provides them with even more opportunities to continue sharing and

reflecting. I am optimistic that the professional learning community will be well-
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received. I also know that, like any good professional development, there will always be
room for improvement, and I look forward to receiving that feedback to identify any
necessary adjustments for future sessions.
Leadership and Change

I have a strong commitment to Title I teachers who have experienced teacher-
directed violence, which inspired me to pursue my doctorate in administration and
leadership. I work with the understanding that good leaders listen and make change. The
process has definitely supported my abilities as a leader and as a listener. I am proud to
know that, thanks to this process, I have the potential to make a positive social impact. |
will always advocate for all teachers, but I will maintain a closer relationship with Title I
teachers to ensure that their voices are heard.

Reflection on Importance of the Work

Through my 12 years of employment in the public school system in various
capacities, [ have had the pleasure of working with many amazing Title I elementary
teachers who have been victims of teacher-directed violence and those who have been
lucky enough not to be a victim. I could not have imagined diving into any other topic
during the doctoral process. It is so important that teachers feel safe at work and do what
they were hired to do: teach. This journey was a rollercoaster. There have been many
times that [ have doubted my intellect and perseverance. This process has made me a
more disciplined person when it comes to timelines. While I still thrive with deadlines
given to me, [ was able to overcome that and continue to complete within my own

designated times. During this process, I shifted roles a few times, and as a current



51

assistant principal, I owe this title partly to the process and its classes that led up to my

own project study. It is incredible to me that I was able to persevere, and now, due to my

findings and analyses, there is the ability for the potential of positive social change.
Implications, Applications, and Directions for Future Research

The discoveries of this project study reflect the significance of support that Title I
teachers need in order to manage and prevent teacher-directed violence. They further
show the need for additional training in order to keep teachers safe. I designed the
professional learning community for those mid-Atlantic district Title I elementary
schools that have shown an increase in suspensions due to teacher-directed violence. In
this project study, the primary focus is to offer teachers and paraprofessionals the support
and resources highlighted in the data analysis. Not only is it a presentation of those
resources, but also a new community to collaborate with for best practices. With the
proper support and resources, there is the potential to have a decrease in teacher-directed
violence.

This project study is relevant for Title I elementary school teachers. I explored the
perceptions of the 10 mid-Atlantic Title I elementary school teachers based on their
experiences of being the victim of teacher-directed violence. Future researchers may
consider interviewing a bigger sample size from the Title I population. Reaching out
further within the mid-Atlantic region would help the generalization of the project study
results. There is also the potential of furthering the study within the schools because
paraprofessionals and other staff members within the schools have been victims of

violence from a student.
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Conclusion

In this project study, I studied the perceptions of Title I teachers who have been
victims of teacher-directed violence from a student. I created a 20-session professional
development in the form of a professional learning community. Title I teachers and
paraprofessionals can gain worthy knowledge through the presentation of relevant
resources and supports that have been created and shared with them. My hope is that this
will facilitate a social change transformation by empowering teachers and
paraprofessionals with the support and resources to better prevent and manage teacher-

directed violence.
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Appendix A: The Final Project

The purpose of this project, in the form of a professional learning community,
includes supporting teachers in their communication of concerns about classroom
management, behavior management, and how behavior is a form of communication. It
also supports getting more families involved for better collaboration. This professional
learning community will come in the form of informational guidance and resources.

Many expressed that the code of conduct is unclear from a teacher's standpoint. It
is essential that teachers understand their code of conduct to understand why certain
consequences occur. From the researcher's perspective, diving into the code of conduct
could lead to a deeper conversation with the district's board of education to ensure the
message is clear.

The second piece of professional learning community would be giving teachers
classroom management resources. The district spends ample time on curriculum training,
but it was expressed that if you cannot manage your class, you will not be able to teach
the curriculum effectively. It is important for teachers to understand behavior and to
conceptualize that behavior is communication.

The third piece of professional learning community would include ways to get
more parents involved with their students. Those who communicated well with their
families considered that a proactive strategy, while others who expressed minimal family
involvement considered it a challenge for which they hoped to gain support. If this can be

seen as a strength, teachers need those tools to become empowered by it.



70

Each of these targeted pieces would be completed twice a month, with
professional learning community starting in August and proceeding until May. Each
month, the participants will meet in person for an hour and a half to gain resources and
information as a professional learning community to be not only informational but also
collaborative. The location would be determined based on the district's availability.

Professional Learning Community Topics
e Code of Conduct
e (Classroom Management

e Family Engagement

Professional Learning Community Outcome
e Greater knowledge and clearer understanding of the code of conduct
e Expanded tools for classroom management for preventing violence

e Tools and resources to optimize family communication and engagement

Professional Learning Community Sessions

Collaboration and
Resources

Support in understanding the code of conduct,
classroom management tips and tricks, along with
resources for family involvement.

By: Allison Mashburn ‘



Professional Learning Community Overview

-How were these topics chosen

-What to expect each session
-One code of conduct piece
-Classroom management tip/trick

-Family engagement tool

-Exit ticket style question

August Session 1

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool
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Code of Conduct-Overview of Levels

Referrals can be coded from a level 1-5.

"The appropriate level of response will be assigned based on the action(s) of the student.
According to the severity of the action(s), one or more interventions may be assigned to the
student. Also, supports and interventions from lower levels may be assigned” (Student Code
of Conduct, 2024).

Code of Conduct-Overview of Levels

Level 1: “These levels are designed to teach appropriate behavior, so students are respectful,
and can learn, and contribute to a safe environment” (Code of Conduct, 2024).

Level 2: "These responses are designed to teach appropriate behavior, so students act
respectfully, can learn, and contribute to a safe environment’ (Code of Conduct, 2024).

Level 3: “ These responses engage the students support system to ensure successful
learning, and to alter conditions that contribute to the student’s inappropriate or disruptive
behavior” (Code of Conduct, 2024).

Level 4: "These responses address serious behavior while keeping the students in school, or
when necessary due to the nature of the behavior or potential implications for future harm,
remove a student from the school environment” (Code of Conduct, 2024)

Level 5: “These responses remove a student from the school environment for an extended
period of time because of the severity of the behavior and potential implications for future
harm” (Code of Conduct, 2024).

Classroom

Pre-

Manual
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Family Engagement

What's ClassDojo?

more
toge most

Pphotos, videos, messages, and more.

What is one thing you gained
today and one thing you hope
to gain from this professional
development series?

Exit Ticket

August Session 2

WELCOME

Po NN\
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management fip/trick
-Family engagement tool

Code of Conduct- Level 1 Responses

Teacher/Parent conference Behavior Intervention

Parent Contact Reminders/redirection

Student Conference Daily Progress Sheet

Loss of school privileges Time out

Classroom management protocol Conference with Safety Resource
Behavior contract Officer (SRO)

Conference with Counselor Task Assignment (reflection/apology)
Lunch Detention Verbal Correction

Change seat assignment Warning

Restitution |IEP Review (for students with an IEP)

Classroom
Management

CLASSROOM
MANAGEMENT




Family Engagement

MAKE COMMUNICATION ACCESSIBLE FOR ALL
FAMILIES

We educators often say we “communicate regularly” with
families. But are we communicating on their terms or ours?
In our language or theirs? Is communication a one-way
street, or are we fostering ongoing two-way
communication? To be culturally responsive in building
bridges to families, we have learned that some ways of

communicating are better than others.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

September Session 3

WELCOME

<



Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Level 2 Responses

All Responses from Level 1 and these additional responses below:

Removal from extracurricular activities
Detention

Conflict Resolution

Referral to Pupil Services Team (PST)
|EP review (for students with an IEP)

Classroom
Management & . &

First
Six Weeks

o School

From Pesperiave Cassroorm®
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Family Engagement

MAKE CONSISTENT EFFORTS TO LEARN ABOUT
FAMILIES’ CULTURES, IDENTITIES, BELIEFS, AND
RICH HISTORIES

We educators are often eager for families to learn about
the education system. We offer them “orientations,”
“handbooks,” and “newsletters.” But do we work equall
hard to learn about them? Here are a few key ways that
can show through both our words and actions that we

truly value diversity and respect our students’ lives beyond

the walls of the classroom.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

September Session 4

WELCOME

<
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Level 3 Responses

All Responses from Levels 1 and 2 and these additional responses
below:

Bus Suspension

In-School Intervention (ISI)

Pupil Services Team (PST) meeting

|IEP review (students with and IEP)

Behavior Intervention Plan (BIP) /Functional Behavioral Assessment (FBA)

Model ideal beha

Make a habit of demonstrating
as many studies show that modellin
students how to act in different situati

A straightforward way to model certain

C I a SS ro o m mock conversation with an administrat

student helper in front of the class. Tal
other relatable topic, be sure to:

M a n a g e m e nT *Use polite language

*Maintain eye contact




Family Engagement

MAKE IT EASY FOR FAMILIES TO PARTICIPATE IN EVENTS AND SHARE THEIR
INPUT

We like to imagine our schools as open and welcoming to the

community, particularly to the families of our students. But after
decades of doing this bridge-building work to connect educators with
families, it is still too commonplace that school events for families are
scheduled around what is most convenient for educators and often

designed without family members at the table.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

October Session 5

WELCOME
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Level 4 Responses

All Responses from Levels 1,2 and 3 and these additional
responses below:

Short-term suspension, 1-3 days
Police contacted, possible student arrest (where applicable)

Encourage all studen

expectations and rules, as you’

than just telling them what they're

This is especially essential for new t

start of the school year or during the
C I qQssroom semester, start a discussion by askin

they believe should and shouldn’t fl

appropriate behavior.

M a n a g e m e nT At what points are phones okay an

are acceptable noise levels durin
This may seem like you're setti




Family Engagement

HELP ALL STUDENTS AND FAMILIES SEE THEMSELVES REFLECTED IN THE
SCHOOL COMMUNITY

Ensure that students and families’ cultures, identities,
experiences, and languages are represented in the school. This can
look like greetings in a variety of languages being featured at the
front of the school building, posters in the school library that
reflect a diverse array of cultural heroes, and ensuring that the

curriculum incorporates the cultures of all students that you serve.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

October Session 6

WELCOME
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Level 5 Responses

All Responses from Levels 1, 2, 3 and 4 and these additional
responses below:

Long-Term Suspension, 4-10 days-possible disciplinary conference with
Student Services

Alternative Placement
Police contacted, possible student arrest (where applicable)

Extended suspension or expulsion (if disciplinary conference in Student
Services)

Document rul

Don’t let your m
forgotten.

Similar to handing out a syllabus,
distribute the list of rules that the

Class room generated. Then, go through the li

students. Doing this emphasizes t
respect their ideas and intend to

M a nage m e nT And when a student breaks a ru

you to point to this documen
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Family Engagement

Meet families where they are technologically

Not every family has access to the internet or owns a
smartphone. Meeting families where they are
technologically is crucial for successful communication. In
addition to using multiple channels of communication to
ensure each preferred method is utilized, consider
providing technology workshops or training for parents
and guardians. Open your computer labs for the
community or build partnerships to provide wifi access
for families that need support. You could also consider
participating in recycling and donation programs for
computers and cell phones.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

November Session 7

WELCOME



Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Tier 1 Interventions

Examples of Tier 1 Interventions Classroom Examples

School-wide behavioral expectations Behavior - Specific Praise

Behavioral matrices (all settings) Classroom Expectations, Matrices, Rules, and
Structures

Behavioral Acknowledgements

Social Emotional Learning Reinforcement of Appropriate Behaviors

Second Step Use of Student Problem-Solving Activities

Restorative Approaches In-Class Time-Out

. Time-Out in Another Classroom Setting
Responsive Classroom

Conscious Discipline Verbal Warning

Teacher-Student Conference

Parent-Teacher Conference

Avoid punishi

Address isolated d
instead of punishing a
hurt your relationships with stud
task and thereby jeopardize other
management efforts.

Cl assroom Instead, call out specific students in

For example:

M a n a g e m e nT *“Do you have a question?”, not “

disrupting other students”
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Family Engagement

Provide resources to support families
Consider providing resources to support school
families, such as workshops and training
sessions on parenting, homework help, and
college planning. By offering resources, schools
can empower families to take an active role in
their children’s education and provide them
with the tools they need to support their
children’s academic success.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

November Session 8

WELCOME

<
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Tier 2 Interventions

Referral to Student Support Services Staff (school counselor, school psychologist, pupil
personnel worker, social worker)

Social Skills Groups (anger management, conflict resolution, peer mediation)
Check-in and Check-out

Check and Connect

Mentoring

Restorative Approaches

In-School Intervention

Zones of Regulation

Skill Streaming

Offer praise

Praise students for j
academic and behavio
research review and study.

When it is sincere and references specific
accomplishment, praise can:

*Inspire the class

C I a SS ro o m *Improve a student’s self-esteem

*Reinforce rules and values you want to s

M a n a g e m e nT Perhaps more importantly, it encourag

positive behavior. Let’s say a student
problem-solving skills when tackli

ensuring
mention,
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Family Engagement

Reduce information overload

While some schools struggle

with under communicating, many struggle

with over communicating. Reduce information
overload for your families by first taking an
inventory of all tools and who is using them.
Consider implementing a tiered communication
system and establishing a communications strategic
plan. Work with your team to discuss best practices
when it comes to school-home communications and
find the balance between “too much” and “not
enough.”

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

December Session 9

WELCOME
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Tier 3 Interventions

Behavioral Contract
Behavioral Intervention Plan (BIP)

Multi-disciplinary comprehensive assessments, such as Functional Behavioral Assessments
(FBA)

Collaboration with, and linkages to, community resources & agencies
Zones of Regulation

Skill Streaming

Restorative Approaches

Make positive le

Keep students happy in an
surprising their parents, making
and sending complimentary letters

When the occasion arises, from aca
C I a Ss ro o m behavioral progress, letting parents

down effect. They’ll generally con

M a n a g e m e nT their kids will likely come to class

positive feedback. This can als
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Family Engagement

Build partnerships with the community

Build partnerships with the local community to
strengthen their involvement in school activities and
events. By partnering with community organizations,
schools can leverage their resources to support families
and provide them with additional services and
resources. These relationships are also helpful when it
comes to communicating with community members
that don’t have children in school but still pay taxes for
education. Partnerships with the local public library,
chambers of commerce, police and fire departments are
among some of the most effective ways to strengthen
community engagement.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

December Session 10

WELCOME

<
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Discipline Code 401

Physically striking an employee of the school system or other
adult, including pushing or attacking a teacher/staff member who
is intervening in a fight or other disruptive activity on school
grounds or school property. Consideration would need to be
made to the age, grade, developmental level, prior offenses,
intentionality, and circumstances in determining an appropriate
course of action and consequence.

Code of Conduct- Discipline Code 401

Schools should consider multiple factors, including:
whether student acted in the heat of the moment, as opposed to planning
ahead
whether student was verbally provoked
whether student was acting in self-defense
whether student was intervening in fight
the student’s age
whether fighting is persistent or habitual



Build excitemen

This one works well no

middle school or high school. Sta
particularly-exciting parts, hooking stude
go.

As the bell rings and students settle, go thro
day’s highlights for the whole class. These ¢

C I a SS ro O m tasks, engaging bits of content and anything

curiosity. For example, “Throughout the da

a n a g e m e n1' *How to talk like you’re a teacher (sente
*Why you don’t know anyone who'’s
*What all the presidents of the Uni

Family Engagement

Remove language and cultural barriers

Do you have translation tools and bilingual staff
on hand? For districts with English Language
Learner (ELL) populations, it’s essential to have a
system in place to overcome any language
barriers and promote equity among students
and families.

Languageline
Solutions}d

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket
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January Session 11

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct-Discipline Code 402

Physically pushing, hitting, or otherwise attacking another
student. Consideration would need to be made to the
age, grade, developmental level, prior offenses,
intentionality, and circumstances in determining an
appropriate course of action and consequence.
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Code of Conduct-Discipline Code 402

Schools should consider multiple factors,
including:
whether student acted in the heat of the
moment, as opposed to planning ahead
whether student was verbally provoked
whether student was acting in self-defense
whether student was intervening in fight
the student's age
whether fighting is persistent or habitual
Apply extended suspension and expulsion
only to grades 6-12.

Level 5: If the school administrator decides to request an
expulsion conference, the school administrator or designee
must contact the Department of Student Services within two (2)

days of the alleged offense to request an expulsion conference.

Level 1-3

Shoving, pushing, or otherwise being physically aggressive
toward another student.

Level 2-4

Engaging in an attack (which may be small, spontaneous, and
short, and/or result only in minor, cuts, scrapes, bruises).

Level 3-5

Intentionally engaging in an attack, which may be large, pre-
planned, extended, and/or resulting in major injuries like a
broken limb or otherwise especially serious based on the listed
factors.

Interview students
displaying prosocial
manage them.

While running learning stations or a
pull each student aside for a few minu

CIaSS room *What helps them focus

*Who they work well with

M a n a g e m e n 1' *Their favorite types of lessons

*Their favorite in-class activities
*Which kinds cises h

lesson poi
Note thei

Family Engagement

(S) schoolocy
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What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

January Session 12

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool
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Code of Conduct- Discipline Code 701

Making inappropriate or offensive gestures, symbols,
and/or comments to teachers, staff members, or others in
any format (written, verbal, and/or electronic).

Code of Conduct- Discipline Code 701

Apply extended suspension and expulsion only to grades 6-12.

Level 5: If the school administrator decides to request an expulsion conference, the school
administrator or designee must contact the Department of Student Services within two (2)
days of the alleged offense to request an expulsion conference.

Level 1-2

Making intentional and harmful gestures, verbal or written comments, or symbols to others
(e.g., verbal put-downs, cursing, talking back).

Level 2-5

Being insubordinate: repeatedly or persistently disrespectful, in defiance of authority.

Classroom
Management

4 Subtle Shifts for Better Classroom Management

Tiny tweaks can make a big difference for calming chaos in the
classroom—these research-backed tips can help teachers get
started.




Family Engagement

Evaluate parents’ needs

Schools can also bridge the distance between
families and schools by surveying parents to
find out their concerns and opinions about
school. Surveys can be especially helpful to
assess further changes needed after a school
has implemented a program promoting
parental involvement.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

February Session 13

WELCOME
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Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct-Discipline Code 704

Behavior that interferes with the learning of others in a
classroom and/or other learning environment.

Code of Conduct-Discipline Code 704

Apply extended suspension and expulsion only to grades 6-12.

Level 5: If the school administrator decides to request an expulsion conference, the school administrator or
designee must contact the Department of Student Services within two (2) days of the alleged offense to
request an expulsion conference.

Level 1-3
Intentionally engaging in minor behavior distracting from the learning environment.
Level 1-4

Intentionally and persistently engaging in behavior that distracts from the learning environment and/or
directly affects the safety of others.

Level 1-5

Intentionally engaging in moderate to serious behavior that distracts from teaching and learning, and/or
directly affects the safety of others.



Classroom
Management

The Eight Ps of
Parent Engagement

PRAISE

PERSONALITY
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What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

GO-SECOND ‘T

nTRATtGIES

Exit Ticket
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February Session 14

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Discipline Code 405

A physical confrontation involving two (2) or more Level 5: If the school administrator decides to request an expulsion
students conference, the school administrator or designee must contact the

- Department of Student Services within two (2) days of the alleged
Schools should consider multiple factors, including: offense to request an expulsion conference.

whether student acted in the heat of the moment, as opposed ~ Level 1-3

to planning ahead il Sheving Fusiine, or eiiemie beng Hhseiy

whether student complied with adult intervention to stop aggressive toward another in the context of a fight (e.g., body check;
whether student was verbally provoked intentionally bumping).
whether student acted in self-defense Level 1-4
whether student was intervening in fight Intentionally engaging in a fight (which may be small, spontaneous,
the student's age and short, and/or result only in minor, cuts, scrapes, bruises).
whether fighting is persistent or habitual Level 25
Apply extended suspension and expulsion only to Intentionally engaging in a fight, which may be large, pre-planned,
grades 6-12. extended, and/or resulting in major injuries like a broken limb or

otherwise especially serious based on the listed factors.
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Classroom
Management

11 Tips to Keep Your Classroom Running Smoothly

Family Engagement

Printed Parent Tools

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket
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March Session 15

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management fip/trick
-Family engagement tool

Code of Conduct- Discipline Code 802

Unauthorized or inappropriate use of any electronic device carried, worn, or transported by a student on school
property to receive or communicate messages.

Devices include, but are not limited to mobile phones (smartphones and traditional cellphones), tablets, wireless
audio devices (wireless earbuds, headsets, and speakers) and wearable technology (smartwatches and fitness
trackers).

Consideration should be given to the level of disruption to the overall school environment.

Additional consequences for photographing, video recording, sharing, or using the device for unlawful purposes will
be subject to more disciplinary action, up to and including suspension and/or expulsion and may, if applicable, be
reported to law enforcement.

Apply extended suspension and expulsion only to grades 6-12.

Level 5: If the school administrator decides to request an expulsion conference, the school administrator or
designee must contact the Department of Student Services within two (2) days of the alleged offense to request an
expulsion conference.
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Code of Conduct- Discipline Code 802

Level 1-4 Unauthorized or inappropriate use of any electronic device Offense 2
Phone confiscated, parent/legal guardian pick-up phone during
Level 4-5 Unauthorized use to include photographing, recording, school business hours from office.
sharing, and/or publishing inappropriate pictures, videos, or . . S
recordings, including fights or other disturbances. Incident recorded in student discipline record as Code 802
Inappropriate Use of Personal Electronics, additional codes if
Additional Guidance for mobile phone misuse: warranted.
Offense 1 Student refusal will lead to additional codes/discipline.
Consequence Offense 3+
Phone confiscated, students pick-up phone at end of day. Phone confiscated, parent/le%al guardian pick-up phone during
. . N school business hours from office.
Incident recorded in student discipline record as Code 802
Inappropriate Use of Personal Electronics, additional codes if Incident recorded in student discipline record as Code 802
warranted. Inappropriate Use of Personal Electronics, additional codes if
warranted.

Student refusal will lead to additional codes/discipline.
Additionally Code 702 Insubordination and 1 day ISI will be
assigned.

Student refusal will lead to additional codes/discipline.

Classroom
Management

8 Proactive Classroom Management Tips

Family Engagement

Send a Letter Before School Starts

Reach out with a letter that welcomes families and
conveys that the entire school community cares about
their child’s success. Encourage teachers to send similar
welcoming notes to their students’ parents. Teachers
might introduce themselves and invite parents to share
a few insights about their child. You can make this easier
for teachers by supplying ready-made postcards or

notecards that they can customize.
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What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

March Session 16

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool




Code of Conduct- Discipline Code 702

A constant or continuing intentional refusal to follow directions given by a staff member.

Schools should consider multiple factors, including:
The student's age
The nature of the offense and the circumstances which led to the offense
The student's prior disciplinary record
Other extenuating circumstances, i.e. - student with a disability

Level 1-2

Verbal refusal to cooperate with classroom or school rules and/or regulations

Level 1-3

Repeated verbal refusal to cooperate with classroom or school rules and/or regulations
Level 1-4

Repeated verbal and physical refusal to cooperate with school rules and/or regulations

Classroom
Management

BUILD RELATIONSHIPS
Establish a positive rapport wit
students by showing genuine i
in their lives. Learn about their
hobbies, interests, and concer
Clearly communicating expe
and adhering to them will

Family Engagement
Keep Reaching Out

From time to time throughout the year, send additional
letters to parents. Doing so will keep the lines of
communication open and remind parents that your
school cares about their child. In your letters, always
extend an invitation to parents to share their opinions
and concerns.

A couple of topics you might address:

*Academic and social growth achieved by the student
body as a whole

*Schoolwide events and activities that support further
academic and social growth
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What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

April Session 17

WELCOME

Exit Ticket
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Code of Conduct- Discipline Code 707

Intentional unwanted, demeaning behavior among students (written, verbal, electronic, or
physical gestures) that involves a real or perceived power imbalance. The behavior is
repeated, or is highly likely to be repeated, over time. To be considered bullying, the
behavior must be intentional and include: 1) an imbalance of power (students who bully use
their physical, emotional, social, or academic power to control, exclude, or harm others), and
2) repetition (bullying behaviors happen more than once or are highly likely to be repeated
based on evidence gathered).

Code of Conduct- Discipline Code 707

Schools should emphasize intervention strategies over removal strategies.
Apply extended suspension and expulsion only to grades 6-12.

Level 5: If the school administrator decides to request an expulsion conference, the school
administrator or designee must contact the Department of Student Services within two (2)
days of the alleged offense to request an expulsion conference.

Level 2-5
Engaging in persistent bullying including cyberbullying.

Classroom
Management

PROXIMITY CONTROL
Move around the classroom often. P,
control can redirect off-task behavi




Family Engagement

Schedule Conferences Early in the Year

Holding conferences during the first weeks of school helps
establish good communication and trust. The goal of

these first conferences should be for teachers to start
building a positive relationship with parents. Teachers
should use this time to gather information that could help
them teach each student well.

For instance, they might ask parents to share:
*Their hopes for their child’s year

*What their child likes or is good at

*Insights about how their child learns best

*Family hobbies or special skills they could share
with the class

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

April Session 18

WELCOME
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Outcomes for today...

Gain a deeper understanding of:

-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Discipline Code 806

Damage, destruction, or defacement of property belonging to the school or others.

Restitution is to be made. The restitution may be in the form of monetary restitution not to
exceed the lesser of the fair market value of the property or $2,500.00 or the student’s
assignment to a school work project, or both. (Maryland Law § 7-305(h) and COMAR

13A.08.01.11.D)

Code of Conduct- Discipline Code 806

Schools should consider the following factors:
the monetary value of the destroyed property
whether student knew the property was valuable or expensive
to replace

whether student acted in the heat of the moment, as opposed
to planning ahead

the student's age
the reason student destroyed the property
whether the behavior is persistent/habitual

Apply extended suspension and expulsion only to
grades 6-12

Level 5: If the school administrator decides to request
an expulsion conference, the school administrator or
designee must contact the Department of Student
Services within two (2) days of the alleged offense to
request an expulsion con%;rence

Level 1

Causing accidental damage.

Level 1-3

Intentionally causing damage to school/other’s property.
Level 2-5

Intentionally causing damage to school/other’s property,
where the act is especially serious based on the listed
factors.
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Classroom
Management

SIGNAL ATTENTION
Develop a signal, such as a chim

Family Engagement

*Newsletters: A physical or digital
newsletter that informs families of the
program'’s news and events. This would
be a way to share a project that children
have worked on or tell families about an
upcoming talent show.

What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket
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May Session 19

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool

Code of Conduct- Bus Misbehavior

Standing, distracting the driver, running on bus, eating on bus, too loud or boisterous, sitting
in wrong seat, throwing or shooting objects, spraying perfumes and other aerosols or using
foul or abusive language. For more serious infractions on the bus, discipline will include at
least the appropriate minimum consequences for the code violation. Except for students with
an Individualized Education Program (IEP) providing for transportation as a related special
education service, riding the school bus is a privilege extended to students - a privilege
which may be temporarily denied or suspended when a student’s behavior jeopardizes the
safe operation of the school bus or the safety of the students riding the bus.
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Code of Conduct- Bus Misbehavior

LEVEL OF BUS MISBEHAVIOR RESPONSES WITH BEHAVIORAL SUPPORTS AND INTERVENTIONS

Level 1

Reminders/Redirection, Seat Change, Verbal Correction

Level 2

Parent/Legal Guardian Contact, Restitution, Detention, Written Reflection/, Apology

Level 3

Short term Suspension of School Bus Riding Privileges (1-3 days), Parent/Legal Guardian Conference, Restitution
Level 4

Long-Term Suspension of School Bus Riding Privileges (4-10 days)

Level 5

Extended or Permanent Loss of School Bus Riding Privileges (11 or more days)

Classroom
Management

USE A TIMER
Timers can be used to mana
tween learni iti

Family Engagement

Communication journals:

A physical journal or online journal that
allows family members to share
information or photographs of their home
life, such as a vacation or deployment
experience. These journals can be shared
among family members to help create a
bond between families or passed back
and forth between staff and families to
share or seek information.
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What is one thing you gained
today and one thing you hope to
gain from this professional
development series?

Exit Ticket

May Session 20

WELCOME

Outcomes for today...

Gain a deeper understanding of:
-One code of conduct piece
-Classroom management tip/trick
-Family engagement tool




Code of Conduct- Review

MULTI-TIERED SYSTEM OF SUPPORTS

Multi-Tiered System of Supports (MTSS) is a framework that addresses the academic, social,
emotional, and behavioral needs of all students by using data-based problem-solving to
provide multiple levels of support for all learners. MTSS includes proactive strategies for
defining, supporting, and teaching appropriate behaviors to create positive learning
environments. Students often need encouragement and direct skills instruction to improve
their behavior and learn new ways of responding to social and academic challenges. School
staff recognizes that maintaining and changing student behaviors involves a continuum of
acknowledgements, supports, and interventions that are rehabilitative, restorative, and
educational.

Classroom
anagement

The idea is that when a conflict occurs,
we want to immediately pretend to go
back in time and learn new skills that
change the behavior from hurtful to
helpful. There are seven basic steps for
the Time Machine;

CONFLICT RESOLUTION
Teach students how to resolve conflicts
constructively, emphasizing

communication and problem-solving skills.

L[] conscious Discipline' —

Family Engagement

Blogs:
Using an online blog to communicate the
program'’s activities with families is a fun
way to share photos, activity plans and
other information.
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What do you feel is the best tool
you have gained through these
sessions and what support do you
feel you still need?

Exit Ticket

YOU DID IT!

Feel free to follow up with any questions, comments
or concerns!

<
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Appendix B: Interview Documents
Research Questions
RQ 1: What are teachers’ perceptions of preventing violence directed at teachers
in two Title I mid-Atlantic schools?
RQ 2: What are teachers’ perceptions of managing teacher-directed violence in

two Title I mid-Atlantic schools?

Interview Protocol

Interview Protocol
Thank you for taking the time to allow me to interview you today. The purpose of

this interview is to better understand your perceptions about preventing and managing
teacher-directed violence. Violence is defined as follows: Violence: including physical
e.g. hitting, throwing objects (Peist et al., 2023).

This interview will last up to an hour.
I will not identify you or any personal details in my report. No one will be able to identify
you from your answers. You can choose to stop this interview at any time. I need to let
you know that this interview will be audio recorded for transcription purposes.
I sent a consent form to your email after you let me know of your interest in the study. Do
you have any questions about the consent process?
Please share any questions or concerns you might have at this time. If you agree to be
interviewed as described in the consent form, I sent, please say “yes” for the audio-
recording when I ask, “Do you agree to be interviewed for this study?”
Participant responds to question:
Researcher then begins with rapport building questions:
How are you doing today?
How many years have you been teaching?
At what grade levels?
What brought you to the profession of teaching?
How many times have you been the victim of violence from a student?
Answer zero the interview is ended
Answer one or more continue through interview questions
Research Questions Interview Questions
RQ I:

1. Was this event (were these events) pre/post COVID?
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What are teachers’
perceptions of
preventing violence
directed at teachers
in two Title I mid-
Atlantic schools?

What supports has the district done to help prevent
violence directed at teachers?

What supports have you found on your own to help
prevent violence directed at teachers?

What are your thoughts for support needed to prevent
violence directed at teachers?

RQ 2:

What are teachers’
perceptions of
managing teacher-
directed violence in
two Title I mid-
Atlantic schools?

What protocol has your school district put in place when
violence occurs in your school?

What supports are in place to help manage violence
directed towards teachers?

What practices have you found to be most helpful in
managing teacher-directed violence?

What are your thoughts for supports needed in managing
teacher directed violence?

Do you have any last thoughts that you would like to share about your experience?
Any last thoughts about how you feel teacher directed violence can be navigated

differently?

CLOSING

o Thank you again for taking the time to share your perceptions on preventing and
managing teacher directed violence. Once all interviews for this study conclude, I
will notify you of their completion and offer you an opportunity to review a
summary of the findings of the participants, with their identity withheld.

(member-checking)

o Once you review the overall data findings from participants responses, you will
have an opportunity to share if [ need to make any adjustments to what you have

shared.

o Confirm best method of communication.

o

Confirm participant has your contact information should any questions arise.

o [truly appreciate that you have taken your time and effort to address the questions
I have about teacher turnover. Take care and goodbye.

Email to Potential Participants
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Hello!

There is a new study about the perceptions of teachers who have experienced violence directed towards them by
students, to better understand and help the school district. For this study, you are invited to share your perceptions

About the study:
s One up to 60 minute zoom or in person interview that will be audiorecorded (no videcrecording)
« To protect your privacy, the published study will not share any names or details that identify you

Volunteers must meet these requirements:

s Teachers at the designated Title | schools
s The teacher experienced violence directed towards them from a student
o Violence is defined as: including physical e.g. hitting, throwing objects (Peist et al., 2023).

This interview is part of the doctoral study for Allison Mashburn, an EdD student at Walden University. Interviews
will take place outside of your contracted hours.
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