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2. Read and explore the traditional learning theories making emphasizing 

constructivism.  Break down in groups and each group will present the definition of 

each theory and its principal characteristics. 

3. Ask: In your experience, how do you facilitate the construction of learning in your 

classroom? 

4. Discuss answers. 

Contemporary Contributions: Transformational Learning (20 minutes) 

 

 
 

Mezirow (1997) contended “adult learners themselves view learning to think as 

autonomous, responsible persons as an important educational objective” (p.8). Adult 

learners view their educational development as a motivator to achieve lifelong personal 

and professional goals. The instructor becomes a mentor who facilitates a bonding with 

the learner for the attainment of positive outcomes on language acquisition and 

development.  

Transformation through language learning and development should be the goal of 

the IEP. Dropping out from the program could become a nontransformational experience. 
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Merriam et al. (2007) asserted, “Through storytelling, Daloz and his students 

journey toward a more holistic and transformed world-view. Like Mezirow and Freire, 

Daloz recognizes the importance of cognitive growth. He acknowledges the importance 

of the whole person in that growth (p.139).”  

Activities: 

1. Ask participants to comment on Mezirow and Daloz’ quotes. Relate to Merriam et 

al. quote.  

2. How do participants perceive such comments reflected in their practice?  

(Break for lunch, 60 minutes) 

Contemporary Contributions: Reflective Learning (45 minutes) 

 
 

 Second language students would prefer to ask a native speaker a grammatical 

related question expecting an accurate “grammatical” answer. Although the native 

speaker may understand the function of the grammatical structure, he or she may not be 

able to give an appropriate grammatical explanation. The reason is that the tacit 

knowledge of the native speaker can allow him or her to give examples showing the 
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linguistic behavior in question. (These are the theories-in-use.) The native speaker can 

offer an explanation without grammatical foundation (These are the theories of action.)  

ESL instructors are trained practitioner that can use the research knowledge to 

explain the structural concept from the grammatical standpoint. The tacit knowledge can 

help them deliver the concept by their “examination of artistry.” Schön (1987) asserted 

that “artistry is an exercise of intelligence, a kind of knowing, though different in crucial 

respects from our standard model of professional knowledge” (p.13).  

Activity: 
 

1. Why do you think the native speaker was not able to convince the student with the 

grammatical explanation? How was the native speaker able to do to explain?  

2. Discuss Answer: The native speaker may lack the “artistry” gained by the ESL 

instructor through research and practice. 

3. Present the following quote from Dr. Stephen Brookfield, an expert on critical 

thinking: 

Teachers function sometimes as catalysts of discussion and inquiry, 

sometimes as contributory group members. The perform such diverse roles 

as being advocates for missing perspectives, adversaries to propaganda, 

readers of sessions, mediators of divisive tendencies, and resource 

persons. They focus on contextual skill development, so that cognitive 

skills are acquired in the exploration of genuine student experiences. 

(Brookfield, 2010, p. 80) 
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4. Ask for some examples of reflexive learning you practice in the ESL classroom 

according to Dr. Brookfield’s timeless statement. 

XIX. Contemporary Contributions: Self-directing Learning (40 minutes) 

 
 

During the 1960-1970s, Carl Rogers conducted research and experimentation with 

psychological patients leading to the application of self-directed learning to models of 

student-centeredness in adult learning. As stated by O’Hara, (2003), Rogers’ applications 

demonstrated “higher levels of consciousness in individuals and within larger systems” 

(p.65). She considered such studies as a foundation for the development of transformative 

learning models of social learning. 

The individual’s self-concept could lead to a more active and self-directing 

process. Merriam et al. (2007) identified three major goals of self-directed learning: 

“Enhancing the ability of adults to be self-directed in their learning. The fostering of 

transformational learning as central to self-directed learning (…), [and] promoting 

emancipatory learning and social action” (p.129). Self-directed students will achieve 

transformational outcomes by reaching more social and professional opportunities in 

society. 
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Activities: 

1. What practices in class could help students develop self-directed study skills? 

2. As an instructor, how can you prepare the student to be more self-directed out of 

class? 

X.  Constructivism Today (25 minutes) 

 
 

Merriam, Caffarella, and Baumgartner (2007) stated that “in order to foster 

transformative learning, this perspective promotes inclusion of voices traditionally 

silenced and a sense of belonging as a member of the group” (p.143). Diversity and 

cultural identity should be respected and recognized as characteristics intrinsic to the 

student’s personality and experiences. Students should be empowered to reject oppressive 

behavior towards them or from them to others. This will be an important step toward 

eliminating challenges that can impede transformation through knowledge acquisition 

and social integration. 

Activity: 
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1. How do you ensure student integration in classrooms with diversity of students 

from different ethnicities, age, gender, and economic backgrounds? 

2. How would you combat bullying and other oppressive practices in classroom? 

(Allow 10-minute break) 

XI - Challenges for Learners (20 minutes) 

 

 
 

We instructors experienced that students may feel uncomfortable or afraid of 

talking in a diverse group while others may “bully” the weaker ones in an attempt to 

show up their gains. Most adult learners bring experiences from work, studies or social 

outstanding from their countries. Others may come from depressed countries and they 

don’t have much study or work experience. Daloz (1999) stated, “Mentors most 

obviously provide vision by modeling the person whom the protégé wants to become” (p. 

223). As mentors, we should help our students overcome fear to be ridiculed by other 

students when they participate in classroom activities. This can be achieved by 

exchanging knowledge through group collaboration.  Intrinsic motivation should be an 

impulse for students to achieve successful learning outcomes.  
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Activity: 

1. Ask about different motivational activities done in class. 

2. How can these activities engage students to finish the course and return to the next 

one? 

3. Students come from societies with a perspective of learning under traditional 

pedagogic models and may reject a different approach in adult learning. Some can 

adapt learning under andragogic models. How would you transition the student to 

embrace the andragogical models of adult learning? 

XII. Challenges for Educators (20 minutes) 

 

 
 

The andragogic learning theories can offer students a possibility to integrate new 

concepts or information to their jobs along with their experiences and interactions in the 

community. Technology usage is present by the usage of multimedia as a class resource, 

language lab practice and other applications of the class material to the students’ real life 

scenarios. Assessments are positive tools, which are used to involve students in peer 

partnership to make recommendations for class improvements.  
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(Continue to next slide for topic conclusion)  

XIII. Challenges for Educators (Continued) (20 minutes) 

 
 

 Instructors need to adopt role models as mentors and coaches to help students 

achieve self-directing learning with modern technological aids of their preference. 

 Educators need to recognize students as individuals with unique characteristics, 

personalities, and goals. This will allow a better interaction and productive 

instructor-learner relationships. 

 Instructors need to utilize student’s experiences for application of new concepts 

and knowledge. 

 Institutions should support educators with accessible training such as Career 

Training Development workshops, reimbursed tuition, etc.  

Activity: 

1. How would you incorporate technology in your classroom? 

2. What do you do for professional development? What is available for you and how 

do you take advantage of it? 
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XIV. Synopsis (20 minutes) 

 
 

Introduce the synopsis by considering that constructivism is the sum of other 

approaches and educational perspectives. Close this site with the following statements 

written on a chart: 

In sum, all perspectives possess commonalities. All theorists are constructivists. 

That is, they view knowledge as constructed by the learner rather than ‘out there’ 

to be discovered (…) Most theorists mention social change as a result of 

transformative learning. (Merriam, Caffarella, and Baumgartner, 2007, p. 144) 

Activity:  

1. Discuss Merriam et al., quote.  

2. Ask: Why is social change so important in transformational learning. 

3. Write two exercises you can do in class to practice meaning-making 

XV. Questions and Answers (20 minutes) 

Encourage participants to add any further comments or ask other questions 

relevant to the presentation.  
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XVI. Evaluation, Homework Assignment, and Farewell (20 minutes)  

 

(End of Session 1, Module 1)  

Session 2: Module 2. Motivation, Engagement, and Mentorship 

Module 2 provides an overview of motivation as an important instructor tool to engage 

students in the learning journey, thus ensuring retention in the program.  Mentorship will 

be addressed as a characteristic that instructors need to develop to achieve students’ 

engagement with the group that will motivate them to continue advancing through 

different proficiency levels. Participants will understand that motivation, engagement, 

and mentorship are “student-centered” approaches of the constructivist theories that 

facilitate transformational adult learning. This module will be half day of training. As 

facilitator, I will provide handouts and videos to steer collaborative discussion leading 

instructors to write a series of best practices to be applied in their classrooms. 

Ice Breaker: (25 minutes) 

1. Review and discuss the best practices that participants brought from last session 

assignment. Add the best practices to a main document titled: “Best Practices for 

Student-Centeredness in the IEP” 
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2. Review and discuss the andragogy assumptions learned on the last module.  

How Adults Learn: Timeless Recommendations. (55 minutes)  

1. Distribute handouts of “How Adults Learn” by William Draves. Participants will 

divide in 4 groups and each will read and discuss amongst them the four 

characteristics of adult learners: emotional, physical, mental, and social.  

2. The groups will take turns discussing the characteristics to the group and relate 

them to their classrooms.  What would they do to accommodate such characteristics?  

3. Take notes to create a set of best practices.  

The Healthy Aging Brain (90 minutes) 

1. Watch the video “The Healthy Brain” by Louis Cozolino. (40 minutes). 

Ask participants to take notes. 

(Allow 10 minutes break)  

2. Group collaboration (50 minutes) Each of the 4 groups will be assigned one of the 

following questions to be discussed: 

a) According to the population of students registered in your classes, some of them 

will be adults over 30 years of age. How would you address their concern that 

they cannot learn a second language because they are not children anymore? How 

can you help them gain confidence? Give examples and use real life anecdotes. 

b) How would you help older students cope with the dynamism of younger so that 

both are equally engaged? Give examples of strategies of pairing, or creating 

study groups in which younger students will help older ones cope with learning 
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anxiety. Older students offer their life experiences to younger ones to enhance 

engagement and learning. 

c) Comment on Dr. Cozolino’s comments that we should not let our brains detach 

from learning activities. What would you advise your older students to keep their 

motivation? 

d) Discuss how storytelling by older students could be an asset for your class? Give 

examples. 

Helping Adults Learn: Timeless Recommendations. (40 minutes) 

1. Distribute handouts of “Helping Adults Learn” by William Draves. 

2. Participants will divide into three groups and each will read and discuss with other 

members in the group what the attributes of a good teacher, their skills, and the steps 

in positive teaching are.  

3. The groups will take turns discussing the attributes of good teachers and relate 

those specific features and characteristics of good teachers to their classrooms. What 

would they do to become a better, more positive teacher?  

Intrinsic and Extrinsic Motivation (30 minutes) 

1. Distribute a copy of the journal article “Intrinsic and Extrinsic Motivation: 

Evaluating Benefits and Drawbacks from College Instructors' Perspectives” by Simon 

A. Lei. 

2. Create two groups that will read and discuss in class the following topics: 

a) What are the intrinsic motivators and drawbacks for college students? How do you 

perceive your role as instructor to help the students achieve higher outcomes? 
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b) What are the extrinsic motivators and drawbacks for college students? How do you 

perceive your role as instructor to help the students achieve higher outcomes? 

3. Take notes to create a set of best practices to be discussed and added to the 

document “Best practices for student-centeredness in the IEP.”  

(End of Module 2: Break for Lunch. 60 minutes)  

Session 2: Module 3. Self-concept and Group Support 

Module 3 provides an overview of the meaning of self-concept as an important 

instructor tool to engage students in their language acquisition and development, thus 

ensuring retention in the program. Participants will understand that creating awareness of 

the student’s self-direction in adult learning is a “student-centered” approach of the 

constructivist theories that facilitate transformational adult learning. This module will be 

half day of training. As facilitator, I will provide handouts and videos to steer 

collaborative discussion leading instructors to write a series of best practices to be 

applied in their classrooms. 

Introduction: (25 minutes) 

1. Review and discuss the best practices that participants brought from last session 

assignment. 

2. Add the best practices for Modules 1 and 2 to a main draft that will be completed 

after Module 5.  

Self-concept and Self-esteem (55 minutes) 

1. Create 2 groups and distribute a copy of the article: “Gender Differences in Self-

concept and Self-esteem Components” (Marčič & Grum, 2011) 
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2. Assign one of the following topics for discussion to each group for discussion:  

a) The study showed that in the area of self-concept males and females statistically 

differ especially in “interdependent self-concept” (p.377). How can you relate this 

study to your students? Explain what activities would you offer in class to take 

advantage of this interdependent self-concept of your adult learners? 

b) On page 374, the authors discuss “contingent and uncontingent self-esteem.” 

Please explain both and relate to your adult learners. How can you interact with 

them taking in consideration both characteristics? 

Involving Your Participants (30 minutes)  

1. Distribute handouts of “Involving your participants” by William Draves.  

2. Create three groups and assign each of the following topics for discussion: 

a) Explain the seven ways to tap participants’ skills and knowledge, from “Students 

as Participants” (p. 53). What characteristics may help you or not in your IEP 

class? 

b) Give several examples of the “Teachable Moment” (p.53) in your classroom 

according to the reading. 

c) How do you deal with “drop-outs” (p.55) in your class? How can you approach the 

administration for help? 

d) Relate to “Adjusting to Differing Expectations” (p.56) and reflect in the way you 

handle them in your classroom. 
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Evaluation, Homework Assignment, and Farewell (10 minutes) 

1. Remind students to submit Session 2 evaluation through Survey Monkey® for 

Modules 2 and 3.  

2. Students will bring a set of best practices from Module 3 for next session. 

(End of Module 3 and Session 2) 

Session 3: Module 4. Curriculum and Technology: Teaching with CALL 

Module 4 provides an overview of the effectiveness to use technology to enhance 

the learning process while developing technological skills. In the 21st century, technology 

is way of life from the use of sophisticated smart telephones to the use of computer like 

devices such as Ipad™, computer tablets and a great array of Internet applications and 

instructional free webpages. Instructors can take advantage of these technological aids to 

engage students in their language acquisition and development, thus ensuring retention in 

the program.  

Participants will understand that training students in the use of online labs, if no 

physical lab with related software to the curriculum is available, will maintain their 

motivation and engagement in the program. Assigning technology aided homework, 

whether on physical or online labs, is an approach that can contribute to student’s self-

direction development. This is another “student-centered” approach of the constructivist 

theories that facilitate transformational adult learning. This module will be half day of 

training. As facilitator, I will provide handouts and videos to steer collaborative 

discussion leading instructors to write a series of best practices to be applied in their 

classrooms. 
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Teaching with CALL 

Ice Breaker: (25 minutes) 

1. Review and discuss the best practices that participants brought from last session 

assignment. They will be added to the document: “Best practices for student-

centeredness in the IEP.” 

2. Review and discuss current trends in computer-assisted language learning (CALL). 

 Read “What is CALL” (pp. 1 -10) from the book “Tips for teaching with CALL” 

(Chapelle & Jamieson, 2008). 

3. Participants will discuss language lab components attached to their actual teaching 

curriculum.  

Group Assignments (40 minutes) 

1. Break down into four groups. Each group will read a discuss the following chapters: 

Group 1: Chapter 1, Vocabulary and Chapter 2, Grammar. 

Group 2: Chapter 3, Reading and Chapter 4, Writing 

Group 3: Chapter 5, Listening and Chapter 6, Speaking 

Group 4: Chapter 7, Communication Skills and Chapter 8, Content-based Language 

2. Group Discussion (55 minutes)  

Each group will do a brief presentation about the following topics found on each 

chapter: 

a) What do researchers say? 

b) What the teacher can do? 
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c) Access one webpage online and demonstrate an exercise with a projector. There is 

a CD Rom with the book that can be used for demonstration. 

d) What homework practice should be assigned? 

(Allow 10-minute break) 

Half of All Learning is Online (100 minutes) 

1. The facilitator will explain what the “nine shifts” are according to authors Draves  

and Coates.  

2. The four groups will convene to read and discuss the handout “Half of Learning is 

Online: Shift Eight” (pp. 229-247) from the book “Nine Shift: Work, Life and 

Education in the 21st Century” (Draves & Coates, 2004). Topics are assigned for 

group collaboration. 

3. Discussion: Each group will discuss the following topics: 

Group 1: Discuss what information transfer is and why more information occurs in 

online learning. What experiences have you, a colleague, or a student had with 

online learning? 

Group 2: Explain the forces driving online learning? What is its impact? 

Group 3: How can you compensate the online learning with “learning in person”? 

What would you like to accomplish with “learning in person”? 

Group 4: How knowledge is organized online? How do young people learn online? 

Evaluation, Homework Assignment, and Farewell (20 minutes) 

1. Remind students to submit Session 2 evaluation through Survey Monkey® for 

Modules 2 and 3.  
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2. Using the provided outline, Students will add a set of best practices from Module 4 

to the document “Best Practices for Student-centeredness in IEPs.”  

(End of Module 4: Break for Lunch. 60 minutes) 

Session 3: Module 5. Trends in Adult Learning for Transformational Outcomes 

Module 5 provides an overview of the trends of adult learning in the 21st Century, 

Globalization and the shift to lifelong learning are among the different trends explored in 

this module. Participants will understand that andragogy theories with emphasis in self-

directed and transformational learning are preferred trends of “student-centeredness” for 

adult learning. This module will be half day of training. As the facilitator, I will provide 

handouts and videos to steer collaborative discussion leading instructors to write a series 

of best practices to be applied in their classrooms. 

Ice Breaker: (15 minutes) 

1. Review and discuss the best practices that participants brought from last session 

assignment.  

2. Participants will add them to the document: “Best practices for student-

centeredness in the IEP.” 

3. Distribute participants into four groups for the next activity. 

Trends in Adult Learning (45 minutes) 

Participants will watch the video: “Trends in Adult Learning” by Dr. Sharan 

Merriam. They will receive an outline for note taking to discuss the following topics after 

the showing: 

1. Globalization: How has globalization affected adult education 
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2. Rapid Change: What does “half-life of knowledge” mean? How do you see this 

affecting your classroom or curriculum?  

3. Another trend is the shift to lifelong learning. Explain what is “life wide” and how 

does that reflect in your classroom? 

4. “Learning is more contextualized” is another trend involving andragogy, self-

directed, and transformational learning. What could be the benefit of these theories 

for instructors who continue embracing education as a direct-learning approach? 

5. Situated cognition: Give five examples of its application in your language 

development class.  

6. The growth of critical perspectives is another trend we are experiencing as a rapid 

evolving in the social and political environment. How do you see this trend reflected 

in your practice? How could you empower your students to reject “oppression”? 

7. How can you implement the holistic conceptions of learning in your class?   

8. What are the implications of “learning is lifelong” for your language development 

courses? 

Group Collaboration and Discussion (60 minutes) 

Each group will collaborate for 10 minutes in preparation to answer two of the 

questions featured on the outline. After the discussion, participants will write a set of best 

practices to be added to the document “Best practices for student-centeredness in the 

IEP.” 

(Allow 10 minutes break) 

Transformational Learning (60 minutes) 
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1. The four groups will get together again to read the journal article, “Transformative 

Learning. Theory to Practice” by Jack Mezirow (1997).  

2. Each of the group will be asked to answer two of the following questions: 

a) Read the following statement, “When circumstances permit, transformative 

learners move toward a frame of reference that is more inclusive, discriminating, self-

reflective, and integrative of experience” (p.5). Discuss how you apply the cognitive, 

conative, and emotional components of the frames of references in your language 

class. Include the two dimensions: “habits of mind” and a “point of view”.  

b) How would you use “communicative learning” in your class to achieve 

“discourse”. Explain two scenarios in a beginning IEP class.  

c) How could you see this statement reflected on your conversational class, “Self-

reflection can lead to significant personal transformations” (p.7). Give two examples. 

d) Mezirow indicated that “there are four processes of learning” (p.7). Explain each 

one of them and set examples of each in your curriculum.   

e) Explain “autonomous thinking” (p.7). How can you train your students to become 

autonomous thinkers?  

f) Mezirow compared the “foundations of learning” (p.8) between children and adult 

learners. Can you set examples of each of the tasks of the foundations of adult 

learning? 

g) According to Mezirow, “to facilitate transformational learning” (p.10), what 

should educators do? 
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h) Apply the following statement to your mentoring role as an IEP instructor, “In 

fostering self-direction (…), the educator functions as a facilitator and provocateur 

rather than as an authority on subject matter”. What activities would you implement 

to achieve self-direction in your students? 

Professional Development Conclusions: (40 minutes) 

Add the best practices from Module 5 to finalize the document: “Best Practices 

for student-centeredness in the IEP.” Read all best practices and discuss their relevance.  

Evaluation and Farewell (20 minutes) 

1. Participants will talk about the activity they like the most from the entire 

presentation. 

2. Participants will discuss one topic they learned that is very relevant for their 

teaching environment 

3. Remind participants to submit Session 2 evaluation through Survey Monkey® for 

Modules 4 and 5. 
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Video Outline 

Video: “Trends in Adult Learning” by Dr. Sharan Merriam. 

1. Globalization: How has globalization affected adult education? 

2. Rapid Change: What does “half-life of knowledge” mean? How do you see this 

affecting your classroom or curriculum? 

3. Another trend is the shift to lifelong learning. Explain what is “life wide” and how 

does that reflect in your classroom? 

4.  “Learning is more contextualized” is another trend involving andragogy, self-

directed, and transformational learning. What could be the benefit of these 

theories for instructors who continue embracing education as a direct-learning 

approach? 

5. Situated cognition: Give five examples of its application in your language 

development class.  

6. The growth of critical perspectives is another trend we are experiencing as a rapid 

evolving in the social and political environment. How do you see this trend 

reflected in your practice? How could you empower your students to reject 

“oppression”? 

7. How can you implement the holistic conceptions of learning in your class? 

8. What are the implications of “learning is lifelong” for your language development 

courses? 
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Presentation Evaluation Form  

Professional Development Program 

Effective Retention in Intensive English Programs Based on Student-Centered 

Approaches. 
Presenter: _____________________________________________________________  
                 

Location: ________________________________________ Date: _________________ 
 
Rate the presenter based on the 
following: 

Please circle the response that best indicates the degree to which to 
agree with each statement.) 

 

 

THE PRESENTER… 
 

STRONGLY 
DISAGREE 

 
DISAGREE 

 
SOMEWHAT 

AGREE 

 
AGREE 

 
STRONGLY 

AGREE 

a) presented the subject matter clearly 1 2 3 4 5 

b) presented the subject matter clearly 1 2 3 4 5 

c) prepared presentation according to 
instructions 1 2 3 4 5 

d) made the goals and objectives clear at 
the beginning 1 2 3 4 5 

e) presented him/herself in a professional 
manner 1 2 3 4 5 

f) was able to communicate well and held 
the group attention 1 2 3 4 5 

 

Overall, were you satisfied with the presenta  
 
What were the strengths? 
________________________________________________________________________ 
 

________________________________________________________________________ 
 

What improvements do you suggest? 
________________________________________________________________________ 
 

________________________________________________________________________ 

 

What other comments would you like to share? 
________________________________________________________________________ 
 

Your Name: (optional) _______________________________________  Thank you!   
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Outline: Best Practices for Student-Centeredness in IEP 

Professional Development Program 

Effective Retention in Intensive English Programs Based on Student-Centered 

Approaches  

Theme Language Practice 
Activity 

Best Practice 

MOTIVATION AND 
ENGAGEMENT 

  
  
  
  
  
  
  

MENTORSHIP    
  
  
  
  
  
  

SELF-DIRECTION   
  
  
  
  
  
  

CURRICULUM 
TECHNOLOGY  

  
  
  
  
  
  
  

TRANSFORMATIONAL 
OUTCOMES 
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Appendix C.1: Application for Request to Conduct Research On-site 

Request to the Institution 

A South Florida College 
CASSC Research and Testing Committee 

Research Application 

Date ___TBA______  

Proposal: Influential Factors That Affect Retention and Language Acquisition in 

Beginning ESL Adult Students 

Primary Investigator: Luis Manuel Rodriguez-Garcia 
   No other investigator will participate in the study. 
 
Institution: Walden University  
 
Summary prepared by: Luis Manuel Rodriguez-Garcia 
 
Please email completed request and attachments to the Director of Institutional Research at 
email:______. 
 
 
Applies To All Research Requests 

 
1. Proposal received stating purpose & benefits of research 
Purpose: The purpose of this study is to investigate the factors that motivate beginning students to 
continue engaged and matriculated in the Intensive English Program (IEP) program while 
succeeding in the acquisition and improvement of skills in English as a Second Language.  
 
The importance of the study is that by knowing such factors, educational institutions could design 
strategies to keep students motivated and engaged in the second language acquisition courses. 
Following assumptions based on previous research that andragogical frameworks of student-
centeredness could influence the motivation and engagement of second language acquisition, this 
case study aims to get student’s opinions, perceptions and feedback on their experiences in their 
first course. 
  
The guiding questions are expected to satisfy the reasons for motivation and engagement in the 
beginning course as well as the instructional approaches used in class that kept students motivated 
to continue engaged in successive courses.  
  
Benefit: The need to ensure student retention for program sustainability in continuing education 
courses and to develop language skills for students’ success in the workforce will provide context in 
this qualitative study steered from an interpretive epistemological standpoint. 
2. Which one of the following does this research support? 

[X] Dissertation,  [  ] Master’s Thesis,  [  ] Grant,  [  ] In-Class Research,  [  ] Other 
[In-class research should be approved before the start of the semester.] 
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3. Has Primary Investigator successfully completed training in the responsible conduct of 
research?  [X] Yes,  [  ] No 

 
4. Prior approvals (from requesting institution/agency): TBA 

[List approvals here. Copies of approval from dissertation committees and approval from the 
University review board must be included as attachments. Copies of approvals from affected 
faculty and chairperson approvals from affected departments must be included as attachments.] 

5. Investigator has made arrangements for collecting data:  
[Include a description of the data collection plans here. Researchers must make their own 
arrangements to collect data and it is up to the researcher to get faculty cooperation if they plan 
to use class time. Researchers can also try alternative methods, such as setting up a table to 
solicit students in a common area. The college does not provide faculty or student e-mail 
addresses.] 

Arrangements to collect data has been made with the Director of the IEP department (Attached 
Letter). As a primary investigator for the study, I will set up a table to solicit students in a 
common area of student traffic after class. I will offer information about the project-study and 
will collect email addresses and phone number from students interested to participate through 
the Participant Recruitment and Orientation Form (copy to the student). From these forms, up to 
40 students will be selected as a purposeful sample and will be sent an open-ended survey 
through Survey Monkey ®. Also, from the purposeful sample, up to 15 participants will be 
selected as a homogeneous group for being beginning IEP students on their second course. They 
will be invited to attend one of two focus groups or one interview session. I will ensure the 
groups to have diversity according to their demographic characteristics related to age, gender, 
race, and economic backgrounds.  

Each of these events will last no more than sixty (60) minutes and they will be administered on 
campus after students have completed their schedule of classes. Students will be asked to arrive 
15 minutes prior to the focus group or interview session for orientation and clarification on their 
rights as participants. I will make arrangements and will conduct the data collection events in the 
following order:      

Survey instruments:  
[Include a short description of the survey instrument. Include any survey 
instruments researchers plan to use as an attachment] 
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Open-ended Surveys: Twelve open ended questions will be e-mailed through Survey 
Monkey® to the purposeful sample (up to 40 students) to start the data collection for the study. 
These questions will focus on student-instructor engagement, motivation and student-centered 
methodology used in the classroom. Participants will be asked to sign an electronically form prior to 
the survey. The survey will available in English and Spanish, considering the student population of 
the IEP program at North West Campus is predominantly Hispanic. (See Appendix F) 
 

Focus groups: Two focus group will be conducted to seek students’ opinions and perceptions 
on their experiences in their first course of the Intensive English Program. Twelve open ended 
questions will be asked to the group during this data collection event. The questions will focus on 
class and group engagement, student motivation and student-centered methodology used in their 
classroom. Participants will be asked to sign a Letter of Informed Consent prior to the focus group 
event. The questions will available in English and Spanish, considering the student population of the 
IEP program at West Campus is predominantly Hispanic The focus groups will be audio recorded to 
be written verbatim. (See Appendix G) 
 

Individual Interviews: The interviews will follow the same structure of the focus group with 12 
similar questions related to engagement, motivation and student-centered instructional methods 
used in classroom. During the individual interviews face to face, participants will be more 
comfortable to offer their answers. Participants will be asked to sign a Letter of Informed Consent 
prior to the focus group event. The interview will available in English and Spanish, considering the 
student population of the IEP program at North West Campus is predominantly Hispanic The focus 
groups will be audio recorded for verbatim  transcription purposes. (See Appendix H) 
 

Electronic data: No electronic data will be used in this case study. However, focus groups and 
individual interviews will be tape recorded for verbatim transcription purposes 
Students will offer voluntarily their email addresses contacting procedures. 
  
6. Consent forms are present or will be used where necessary:  

[If human subjects are being used, the informed consent must be included as an attachment. It 
is especially important that the document indicate that subjects are free to participate or not.] 
Letters of Informed Consent will be signed by participants prior to participation in any data collection 
event, as specified in Item #5. (Appendix E) 
 

7. Confidentiality of data is addressed:  
[How will the researcher ensure confidentiality?] 
 As specified in the Letter of Informed Consent: 
• Participant’s responses will be kept confidentially and a pseudonym will be used to 
represent the information in the study report. 
• Participants’ responses should not be shared with anyone including friends and family. 
• The researcher will not disclose participant’s personal information or identity to third 
parties.  
• The audio recording tapes will be saved with password for a period of five years as required 
by Walden University. 

8. Estimated intrusiveness of study: 
[Give best estimates to the three items below.] 

Number of participants: Up to 40 students enrolled in their second EIP course will make the purposeful 
sample and will be invited to respond the online survey through Survey Monkey. From the purposeful 
sample up to 15 students will be invited to attend one focus group session or the individual interviews. The 
criteria for the type of event will be based on participants’ choices.  
 
Classroom time: None 
Faculty/staff time: None 
Computer time/resources: None 
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9. Appropriateness of study to the college: 

[Comment on the two items below. The college receives many research requests and this is an 
important part of our consideration.] 

Potential benefits: The Intensive English Programs of the college will benefit from 
findings and conclusions about the motivational factors that engage students to continue 
enrollment in the program. The findings and recommendations of the study may also be 
generalized to other institutions. 

Negative aspects: None. The investigator will strive for maintaining any personal bias 
aside from the study and that the dissemination of findings will not damage the college 
reputation.  

 
10. Any issues not covered above: 

The investigator oversees the operations of the IEP at the South Florida Campus. The 
investigator will respect all confidentiality issues and will ensure that participants in the study will 
not use their classroom/learning time for any of the data collection events. Instructor’s 
participation will not be required.  
There will be no conflict of interests due to my supervisory position because I will solely speak to 
students from another campus with whom I currently have no direct contact nor will I have it in 
the future. 
 
Inclusion and exclusion of participants’ criteria have been disclosed in the Letter of Informed 
Consent.  
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Appendix C.2: Researcher’s Request to Department Chairperson for Cooperation 

[Date] 
Name ,Director 
School of Continuing Education  
Institution – South West Campus 
 
Dear Mr. Name, 
  
As a candidate for a Doctor of Education degree in Higher Education and Adult Learning 
at Walden University, I plan to conduct a case study for the dissertation as a graduation 
requirement titled “Influential Factors the Affect Retention and Language Acquisition in 
Beginning ESL Students.” The purpose of this study is to investigate the factors that 
motivate and engage beginning students to continue enrollment in Intensive English 
Programs (IEP) while succeeding in the acquisition and improvement of English as a 
Second Language skills. Considering that the IEP may benefit college wide with this 
study, I have decided to conduct it at North West Campus which have similar programs 
and will not bring ethical repercussions to my coordinating position at the South Florida 
Campus. 
  
As part of the process to collect data from IEP participants, I will be requesting 
permission from the CASSC Research and Testing Committee of this institution. Once 
approval from CASSC is secured, I will apply to the Institutional Review Board of 
Walden University for the required approval to start the study. All measures to comply 
with the National Institutes of Health have been taken into consideration to respect the 
confidentiality and safeness of the participants. Therefore, I appreciate your acceptance 
of cooperation before I submit my request to CASSC.  
 
Research Protocol: 
I will take time off from my office duties under Personal Time compensation during the 
following data collection events:  
• To solicit participants for the study, I will be setting up a table on a conspicuous 
area near student traffic at the end of their classes during three days for two hours each 
day.  
- I will distribute information about the study and will collect email addresses from 
students willing to participate (Participant Recruitment and Orientation Form).  
-  An open-ended survey will be sent to the entire purposeful group of up to 40 
students via “Survey Monkey®” to the email address offered voluntarily by during 
solicitation and recruitment on campus grounds. 
• I will select an homogenous sample of up to15 participants outside of class hours. 
There will be two focus groups and individual interview sessions. The focus groups and 
the interview sessions will last 60 minutes each.  
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• I will personally engage with the students during the three data collection events 
in the role of researcher or investigator; however, this will not cause a conflict of interests 
to my supervising position at the EIP of the South Florida Campus.  
• I will ensure that my engagement with the participants will not make them feel 
coerced.  
 I expect the data collection to start by March 11, 2013 and conclude by April 20, 
2013. I will reserve one small conference room or classroom during the afternoon hours 
after classes have concluded for the focus groups and the individual interviews. 
I believe this study will be of great benefit for the IEP and hope that other institutions 
may follow the recommendations made after the findings have been analyzed and 
reported.  I am available to answer any questions you may have regarding this case study, 
and I look forward to hearing from you soon. 
 
Sincerely, 
 
__________________________ 
Luis Manuel Rodriguez,  
Coordinator 
South Florida Campus 
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Appendix D.1: Participant Orientation Form (English) 

 
Participant Orientation for a Research Study at the Intensive English Program of the 

North West Campus 

Information of the Characteristics and Steps of the Study  

1. Researcher: Luis Manuel Rodríguez. Email:___________ 

2. Telephone: ___________ 

3. Study Title: Influential Factors That Affect Retention and Language Acquisition in 

Beginning ESL Students 

4. Reason for the Study. To investigate factors for student retention in beginning 

Intensive English Program students 

5. Composition of the Student Sample: About 40 students who enrolled in their second 

course of the Intensive English Program at the Northwest Campus will be invited to 

this study. Students from credit programs are excluded as IEP is a non-credit 

program. 

6. Informed Consent Form: Significance of the form.  

Students who accept participation in the study will sign a Letter of Informed Consent 

for each data collection event in which the student participates. 

Note: The consent form explains the protection rights for the participant. Participants 

can withdraw from the student any time, if so preferred. A copy of the form will be 

given to the student.  

7. Characteristics of the study and requisites to participate: 

a) Ethical: Confidential nature of the study. Pseudonyms will be assigned to each 

student for privacy. 
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b) Data Collection: Email invitation to complete one (1) open-ended survey online 

for all participants. Five (5) participants will be selected for each of two focus 

groups. Another five (5) participants will be selected for individual interviewing. 

Note: Some participants who participated in the Survey Monkey® may be called 

to voluntarily participate in one focus group or one interview. However, it is 

estimated that the participants will attend one event only.  

c) Time frame for the study: Participants will attend one focus group or one 

interview session between June 17 to 21, 2013. The Survey Monkey® 

questionnaire will be offered seven (7) days to be responded on the Internet 

around the same dates. 

d) Compensation: No compensation will be offered for participation in the study. A 

gift certificate for the Campus Bookstore with a $20 value will be offered as a 

token of appreciation.  

Note: After the Survey Monkey has been submitted, the participant will print a 

coupon for the Gift Certificate to be redeemed at the Campus Bookstore. After the 

Focus Group or Individual Interview has finished, the student will receive the $20 

Gift Certificate.  

8. Next Steps:  

a) An open-ended survey will be emailed through Survey Monkey ® to all selected 

participants. The Letter of Informed Consent will be included 

b) Students selected to participate in focus groups or the individual interviews will 

be called to arrange the meeting schedule. Prior to beginning the data collection 

event, the students will sign and hand out their Letters of Informed Consent 

If interested in participating write your email address to be contacted: 

________________________________________________________ 
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Appendix D.2: Participant Orientation Form (Spanish) 

Información sobre las características y pasos del estudio 

1. Investigador: Luis Manuel Rodriguez. Correo:____________  

2. Teléfono:____________  

3. Título del estudio: Factores influenciales que afectan la retención escolar y el 

aprendizaje de los principiantes en el programa de Inglés como Segunda Lengua.  

4. Razón por la que se efectúa el estudio: Para investigar los factores que influyen en el 

aprendizaje y la retención de principiantes en el programa de Inglés Intensivo. 

5. Composición de la muestra de participantes: Hasta 40 estudiantes que comiencen el 

segundo curso en el programa de Inglés Intensivo del Programa Intensivo de Inglés del 

recinto Noroeste serán invitados para participar en este estudio investigativo. 

Estudiantes de programas con crédito no podrán participar por ser el Ingles Intensivo 

un programa sin créditos.  

6. Carta de Consentimiento Informado: Los estudiantes que acepten participar en el 

estudio firmarán la Carta de Consentimiento Informado por cada evento de entrevista 

en que participe.   

Nota: La Carta de Consentimiento Informado explica los derechos del participante 

para su protección. Cualquier participante podrá terminar el estudio en cualquier 

momento si así lo deseara. 

7. Características del estudio y los requisitos para participar: 
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a) Éticos: Carácter confidencial del estudio. Se usarán seudónimos para proteger la 

privacidad de los participantes.  

b. Colección de información: Todos los participantes serán invitados a completar un 

(1) questionario a través de Survey Monkey® por la Internet. Cinco (5) participantes 

serán seleccionados para cada uno de los dos Grupos de Enfoque. Otros cinco (5) 

participantes serán seleccionados para las entrevistas individuales.  

Nota: Algunos participantes que decidan en responder el questionario de Survey 

Monkey® también podrían ser llamados para participar en un grupo de enfoque o en una 

entrevista individual. Sin embargo, se estima que los participantes solo asistirán a un 

evento de colección de información.  

 c) Duración del estudio. Los participantes asistirán a una entrevista de grupo o a una

 entrevista individual entre Junio 17 y 21 del 2013.  

La encuesta por la Internet puede completarse en un término de siete (7) días desde que 

sea recibido dentro de estas mismas fechas. 

d). Compensación: No se ofrecerá compensación monetaria a los participantes. Al 

finalizar el Survey Monkey®, el participante podrá imprimir un cupon por un valor 

de $20 para comprar en la librería del recinto. Un certificado de regalo por $20 para 

comprar en la librería del recinto también será entregado a cada participante al 

finalizar el grupo de enfoque o la entrevista individual como agradecimiento por su 

participación. 
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8. Próximos pasos:  

a) El questionario a través de Survey Monkey® será enviado a todos los participantes. 

Una carta de Consentimiento del participante será firmada electrónicamente antes de 

contestar el questionario en Survey Monkey®. 

b) Otros participantes serán seleccionados para participar en los grupos de enfoque o 

las entrevistas individuales y se llamarán para fijar citas. Estos eventos comenzaran 

con la firma y entrega por los participantes de sus cartas de consentimiento.  

Si está interesado (a) en participar escriba el correo electrónico para contactarle: 

_______________________________________________________________ 
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Appendix E.1: Letter of Informed Consent (English) 

You are invited to take part in a research study of influential factors that affect retention 
and language acquisition in beginning students of English as a Second Language (ESL) 
in an Intensive English Program (IEP). You have been selected to participate in the study 
because you have completed the beginning course and registered for the second one.  
 
This form is part of a process called “informed consent” to allow you to understand this 
study before deciding whether to take part. 
 
This study is being conducted by a researcher named Luis Manuel Rodriguez-Garcia, 
who is a doctoral student at Walden University. You may already know the researcher as 
a coordinator of the Intensive English Program, but this study is separate from that role. 
 
Background Information: 
The purpose of this study is to investigate the factors that motivate beginning students to 
continue engaged and matriculated in the Intensive English Program (IEP) while 
succeeding in the acquisition and improvement of skills in English as a Second 
Language. 
 
Procedures: 
If you agree to be in this study, you will be selected to participate in an open-ended 
Survey sent by email to all participants through Survey Monkey®. You will be able to 
sign electronically this Letter of Informed Consent before taking the survey online. The 
survey may take 30 to 60 minutes. Also, some participants will be selected to participate 
in one of the following events: 
 

 One (1) Focus Group or one (1) Individual Interview. 

- Any of these two events will have an estimated time of 60 minutes.  
- You are expected to arrive at least 15 minutes prior to your scheduled time. 
- You are expected to verify the accuracy of the information you offer to the 

researcher and understand your rights as a human subject participating in a 
research study. 

- Participants will sign the Letter of Informed Consent prior to participate in the 
focus groups or individual interviews. 

 The criteria for selection will be based on: 
- Beginning students of the IEP Program on their second course. 
- All participants will be invited via email to take the open-ended survey on 

Survey Monkey through the Internet. 
- Selection of participants for the focus groups and surveys will be based on: 
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a) Participant preference to focus groups or individual interviews 
b) Diversity: Groups will be formed with participants of different age, gender 
and economic background. This information was shared by the student in the 
Recruitment and Orientation Form. 

 
Once participants have taken the survey, they will have concluded with their participation 
in the study, except any participant who may have been selected to take part of the focus 
group or the individual interview.  

 
Sample Questions: 

 How did the instructor help you engage with the group? 

 Mention three things you liked most from your class and three you did not like. 

 Explain three class activities that made you feel part of the group. 

Voluntary Nature of the Study: 
This study is voluntary. Everyone will respect your decision of whether or not you 
choose to be in the study. No one at the Intensive English Program will treat you 
differently if you decide not to be in the study. If you decide to join the study now, you 
can still change your mind later. You may stop at any time.  
 
Risks and Benefits of Being in the Study: 
Being in this type of study involves some risk of the minor discomforts that can be 
encountered in daily life, such as fatigue, stress or becoming upset. However, 
participating in this study would not pose any physical or psychological risk to your 
safety or wellbeing as required by the National Institutes of Health (NIH) to protect 
human subjects participating in research studies. 
  
There will be no immediate personal benefits to you for participating in the study. 
However, your responses will enlighten the study which could be of benefit for the 
administration of this and other IEPs in the future.  

Payment: 
 You will not be offered a payment for your participation. However, a Gift 

Certificate for the Campus Bookstore with $20 value will be offered to you as a 
Token of Appreciation after completing your participation in the focus group or 
individual interviews. Students participating in the open-ended survey will be able 
to print a coupon on Survey Monkey® with a value of $20 redeemable at the 
Campus Bookstore. 

 You will not incur in any costs to participate in the study which will be set 
conveniently on campus after class time. 



215 
 

 

Privacy: 
Any information you provide will be kept confidential. The researcher will not use your 
personal information for any purposes outside of this research project. Also, the 
researcher will not include your name or anything else that could identify you in the 
study reports. Data will be kept secure by the researcher in a locked cabinet at the 
researcher’s home. A pseudonym will be assigned to participants to add more security 
and protection to them when writing the reports. Data will be kept for a period of at least 
five (5) years, as required by Walden University. 
 
Contacts and Questions: 
You may ask any questions you have now, or if you have questions later, you may 
contact the researcher via email. If you want to talk privately about your rights as a 
participant, you can call Dr. Leilani Endicott. She is the Walden University representative 
who can discuss this with you. Walden University’s approval number for this study is 
IRB 04-11-13-0154058 and it expires on 04-10-14. 
 
The researcher will give you a copy of this form to keep before the focus group or the 
individual interview session. The participant of the open-ended survey from Survey 
Monkey® will be able to print it from the website or could request a copy to the 
researcher to be sent through regular mail.  
 
Statement of Consent: 
 
I have read the above information and I feel I understand the study well enough to make a 
decision about my involvement. By signing below, “I consent” that I am agreeing to the 
terms described above. 
 

 

Printed Name of Participant  

Email Address  

Date of Consent  

Participant’s Signature  

Researcher’s Signature  
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Appendix E.2: Letter of Informed Consent (Spanish) 

Carta de Consentimiento Informado (Español) 

Usted ha sido invitado a participar en un estudio investigativo sobre los factores que 
influyen en el aprendizaje y la retención de principiantes de Inglés como Segunda Lengua 
(ESL) en el Programa de Inglés Intensivo (IEP). Usted ha sido seleccionado (a) por haber 
completado el primer curso y haberse matriculado en el segundo curso en este término. 
Esta planilla es parte de un proceso llamado “consentimiento informado” /informed 
consent/ para permitirle entender el estudio antes de decidir formar parte de él.  
 
Este estudio es conducido por un investigador llamado Luis Manuel Rodríguez García, 
quien es un estudiante de doctorado en la Universidad Walden. Usted podría conocer que 
el investigador trabaja como coordinador del Programa Intensivo de Ingles del Recinto 
South Florida, pero este estudio es independiente de esa función.  
 
Información de Antecedentes        
El propósito de este estudio es investigar los factores que motivan a los estudiantes que 
comienzan el Programa de Inglés Intensivo a continuar matriculados en cursos sucesivos, 
así como su adquisición efectiva del inglés como segunda idioma.        

Procedimientos: 
Si usted acepta participar en este estudio será seleccionado para participar en una 
encuesta abierta que será enviada por correo electrónico a todos los participantes a través 
de Survey Monkey®. Usted podrá firmar electrónicamente esta Carta de Consentimiento 
Informado antes de comenzar la encuesta por la Internet. Contestar esta encuesta podrá 
tomarle de 30 a 60 minutos. Además de participar en la encuesta, usted puede ser 
seleccionado para participar en uno de los siguientes eventos: 

 Un (1) grupo de enfoque o una (1) entrevista individual.     

- Cualquiera de estos dos eventos tiene un tiempo estimado de 60 minutos  

- Se espera su llegada al menos 15 minutos antes de la cita    

- Se espera que usted verifique que la información que usted brinde sea correcta  
y que usted entienda sus derechos como participante humano en un estudio 
investigativo 

- Los participantes en grupos de enfoque o en las entrevistas individuales 
firmarán la Carta de Consentimiento Informado antes de participar en el grupo 
de enfoque o entrevistas individuales.           
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 El criterio para la selección de los participantes se basará en 
principiantes matriculados en el segundo curso de IE  

-Todos los participantes serán invitados por email a tomar la encuesta abierta a 
través de Survey Monkey® por la Internet 

 
- La selección de los participantes en los grupos de enfoque y entrevistas    

individuales será basada en:  

a) Preferencia del participante por un grupo de enfoque o por entrevista 
individual     

b) Diversidad: Los grupos serán formados con participantes de diferente 
edad, sexo, y recursos económicos. Esta información fue ofrecida por los 
participantes en la Planilla de Reclutamiento y Orientación  

Una vez que hayan completado la encuesta, habrán terminado su participación en el 
estudio, con la excepción de algún participante de la encuesta que haya sido 
seleccionado/a para participar también en el grupo de enfoque o en la entrevista 
individual. 

 
Ejemplos de las preguntas: 

 ¿Cómo el instructor le ayudó a integrarse al grupo?  

 Mencione tres cosas que le gustaron más de su clase y tres que no le gustaron. 

 Explique tres actividades de la clase que le hicieron sentirse parte del grupo.  

Condición voluntaria del estudio: 
Este estudio es voluntario. Todos respetarán su decisión de participar o no en el estudio. 
Nadie en el Programa Intensivo de Inglés le tratará diferente si usted decide no participar 
en el estudio. Si usted decide integrarse al estudio ahora, usted podrá cambiar su decisión 
luego. Usted puede terminar su participación en cualquier momento. 
   
Riesgos y beneficios por participar en el estudio:  
Participar en este tipo de estudio incluye algunos riesgos de molestia menor que pueden 
encontrarse en la vida cotidiana como fatiga, estrés o sentirse enfadado/a. Sin embargo, la 
participación en este estudio no pone en riesgo su seguridad y bienestar físico o 
sicológico según está establecido en el procedimiento legal requerido por los Institutos 
Nacionales de Salud (NIH) para proteger seres humanos participantes en estudios 
investigativos. No habrá un beneficio inmediato para usted por participar en este estudio. 
Sin embargo, sus respuestas iluminaran este estudio que será de beneficio para la 
administración de este u otros IEPs en el futuro. 
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Pago: 
Usted no será recompensado monetariamente por participar en el estudio. Sin embargo, 
se le entregará una tarjeta de regalo para usar en la librería del recinto por un valor de $20 
como gesto de agradecimiento al completar su participación en los grupos de enfoque o 
las entrevistas individuales. Los participantes de la encuesta abierta por la Internet podrán 
imprimir un cupón de $20 en Survey Monkey® que podrá ser utilizado en la librería del 
recinto. Usted no incurrirá en gastos adicionales por participar en el estudio que será 
programado convenientemente en el recinto después que los participantes hayan 
terminado el horario de clases del día.  
 
Privacidad: 
Cualquier información que usted provea será mantenida confidencialmente. El 
investigador no usará su información personal para ningún propósito fuera de este 
proyecto de estudio. Además, el investigador no incluirá su nombre o cualquier dato que 
lo identifique a usted en los reportes del estudio. La información se mantendrá segura por 
el investigador en un gabinete con llave en su domicilio. Un seudónimo será usado para 
identificar a los participantes y así añadir más seguridad y protección para los 
participantes cuando se publiquen los reportes. La información se mantendrá en dicho 
lugar seguro por un periodo de cinco (5) años como es requerido por la Universidad 
Walden.  

Contactos y preguntas: 
Usted puede hacer las preguntas que tenga ahora, o si tiene preguntas más tarde puede 
comunicarse con el investigador a través de su correo electrónico. Si quiere hablar 
privadamente sobre sus derechos como participante puede llamar a la Dra. Leilani 
Endicott. Ella es la representante de la Universidad Walden que puede discutir esto con 
usted. Su teléfono es 1-800-925-3368,. El número de aprobación de este estudio por la 
Universidad Walden es IRB 04-11-13-0154058 y su expiración es en 04-10-14. 
 
El investigador le dará una copia de esta planilla al participante antes de empezar el 
grupo de enfoque o la entrevista individual para que la conserve. El participante de la 
encuesta a través de Survey Monkey® podrá imprimirla directamente de la Internet o 
comunicarse con el investigador para pedir una copia por correo.  

Autorización y consentimiento 
He leído este consentimiento en su totalidad y comprendo el estudio lo suficiente como 
para hacer una decisión sobre mi participación en éste. Al firmar debajo, “yo consiento” y 
declaro que estoy en acuerdo con los términos descritos en este documento:  

Nombre del participante (Imprima): _________________________________________ 

Correo electrónico del participante: _________________________________________ 
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Fecha de consentimiento:__________________________________________________ 

Firma del participante: ___________________________________________________ 

Firma del investigador: ___________________________________________________ 
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Appendix F.1: Questions for the Open-ended Survey (English) 

OPEN-ENDED SURVEY THROUGH SURVEY MONKEY® 

 

Last Name______________________First Name________________________   

Choose a Pseudonym:___________ 

Complete this survey before xx/xx/2013 

Researcher: Luis Manuel Rodríguez-García 

The following survey will collect information about your perceptions and opinions upon 

your experience in the first course you recently concluded at the Intensive English 

Program. Your answers are voluntary and you may avoid answering any questions that 

make you feel uncomfortable. The information you offer in this survey will not be 

disclosed to third parties and will be a valuable feedback tool in a research study. 

I. Letter of Informed Consent  

Students will sign to answer the survey 

II. Begin the Survey:  

1. (RQ1) Why did you enroll in the Intensive English Program?  

2. (RQ1) List three things done by the instructor which helped you to engage with the 

group: 

3. (RQ1) What did your instructor do or not do to make you feel he or she was your 

mentor?  

4. (RQ1) What did the instructor do when you missed or were late for classes? 

5. (RQ1) How did the instructor motivate you to register for the second course? 
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6. (RQ1) List some challenges that affected your learning or continuance in the program: 

Personal:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

Professional:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

7. a. (RQ2) Explain three reasons why you liked the class: 

7. b. (RQ2) Explain three reasons why you did not like the class: 

8. (RQ2) List three class activities that made you feel comfortable and integrated with the 

group: 

9. (RQ2) List three reasons why you like (or not) attending to the lab sessions: 

10. (RQ2) Do you prefer your instructor to be a ‘lecturer’ or a ‘facilitator’? Explain why. 

11. (RQ2) List three things your instructor did to prepare you for your self-directed study: 

12. (RQ1,2) Please write any comments or perceptions about what made you advance in 

your English language development and what has encouraged you to continue in the 

program: 

III. Thank You: Gift card with $20 value  

Thank you for answering as honestly as possible. A gift certificate for $20 to be spent at 

the campus bookstore could be printed from this page. If you have any technical 

difficulty request the coupon by calling this number (786) 379-5553 
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Appendix F.2: Questions for the Open-ended Survey (Spanish) 

ENCUESTA DE PREGUNTAS POR SURVEY MONKEY® 

Apellido: _____________________ Nombre: _________________________ 

Escoja un seudónimo: ____________________________________________ 

Complete esta encuesta antes de xx/xx/2013 

Investigador: Luis Manuel Rodríguez-García 

Esta encuesta recoge información sobre sus percepciones y opiniones experimentadas en 

el primer curso que usted concluyó en el Programa Intensivo de Inglés  

Sus respuestas son voluntarias y usted puede no responder alguna pregunta que no le 

haga sentir bien. La información que usted provea en esta encuesta será estrictamente 

confidencial y su contribución de ofrecer estas respuestas es un recurso de mucho valor 

en este estudio investigativo.  

I. Carta de Consentimiento Informado:  

Participantes firmarán antes de continuar con la encuesta. 

II. Comience la Encuesta: 

1. (RQ1) ¿Por qué se matriculó en este curso intensivo? 

2. (RQ1) Diga tres cosas que hizo el/la instructor/a que le ayudaron a integrase al grupo: 

3. (RQ1) ¿Qué cosas hizo o no el/la instructor/a que le hizo sentir como su mentor/a?  

4. (RQ1) ¿Qué hizo el/la instructor/a para ayudarle cuando usted llegó tarde o se ausentó 

a alguna clase? 

5. (RQ1) ¿Cómo le motivó el/la instructor/a para matricularse en esta segunda clase?  

6. (RQ1) Diga qué dificultades le impidieron el aprendizaje o la integración con el grupo: 
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Personal:_______________________________________________________________ 

Profesional:____________________________________________________________ 

7. a. (RQ2) Explique tres razones por las cuáles le gustó su clase: 

7. b. (RQ2) Explique tres razones por las cuáles no le gustó la clase: 

7. (RQ2) Explique tres actividades que le hicieron sentir cómodo (a) en clase e 

integrado(a) al grupo: 

9. (RQ2) Explique tres razones por las que le gustó o no el asistir al laboratorio: 

10. (RQ2) ¿Prefiere que el instructor sea un maestro que dicta clases o uno que facilita el 

aprendizaje? Explique por qué. 

11. (RQ2) Diga tres cosas que hizo el instructor para prepararle en su estudio 

independiente: 

12. (RQ1,2) Escriba otros comentarios sobre su percepción u opinión sobre lo que le ha 

ayudado avanzar en su aprendizaje del inglés o motivado a seguir matriculando cursos el 

programa intensivo.  

III. Gracias: Tarjeta de regalo con valor de $20 

Gracias por contestar estas preguntas tan honestamente como haya sido posible. Una 

tarjeta de regalo por $20 para comprar en la librería del recinto puede ser impresa desde 

esta página. Si tiene alguna dificultad técnica, usted puede llamar al (786) 379-5553 y 

solicitar su tarjeta de regalo. 
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Appendix G.1: Focus Group Questions (English) 

Questions for the Focus Group 

The answers you will provide should be based on your experience during the beginning 

class in the intensive English Program. Each question should be answered within five 

minutes.  

1. (RQ1) What are the reasons why you study English? 

2. (RQ1) Explain three class activities that made you feel part of the group? 

3. (RQ1) How did the instructor help you engage with the group? 

4. (RQ1) Explain the challenges you encountered to be on time or to attend regularly. What 

did the instructor do to help you? 

5. (RQ1) Do you feel like you were mentored by your instructor during the first course? 

What did he or she do to make you feel so?  

6. (RQ1) What personal or professional reasons affect your ability to learn effectively? 

7. (RQ2) Mention three things you liked most from your first class and three you did not 

like. Explain why you liked them or why you did not like them. 

8. (RQ2) Did you like attending the lab at least once a week?  

Explain how attending the lab was or was not able to help you understand better when 

you listen or to pronounce better when you speak 
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9. (RQ2) Explain how the instructor delivered the content in class: as a lecturer to an 

audience or as a facilitator to your learning?  

10. (RQ2) How did you practice on your own after class? Did the instructor prepare or train 

you to study on your own? 

11. (RQ2) How do you think the instructor or the Language Center could help you better so 

you can continue taking IEP courses? 

12. (RQ1-2) What other comments do you have regarding your learning or continuance in the 

program? 
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Appendix G.2: Questions for the Focus Group (Spanish) 

Preguntas para el Grupo de Enfoque. 

Las respuestas que usted ofrezca en esta discusión deben ser basadas exclusivamente en 

las experiencias durante la primera clase que usted tomó en el Programa Intensivo de 

Inglés. Cada pregunta debe ser contestada dentro de cinco minutos.  

1. (RQ1) ¿Cuáles son las razones por las cuales estudia inglés? 

2. (RQ1) Explique tres actividades en clase que le hicieron sentir parte del grupo. 

3. (RQ1) ¿Cómo le ayudó el/la instructor/a para integrase al grupo? 

4. (RQ1) Explique las dificultades que usted ha tenido para llegar a tiempo o asistir a 

clases regularmente. ¿Qué hizo el instructor para ayudarle? 

5. (RQ1) ¿Usted sintió que el/la instructor/a se convirtió en su mentor? ¿Que hizo el/la 

instructor/a para que usted se sintiera apoyado(a)?  

6. (RQ1) ¿Qué razones personales o de trabajo le afectan para aprender efectivamente?  

7. (RQ2) Mencione tres cosas que más le gustaron del primer curso y tres que no le 

gustaron. Explique por qué le gustaron o no.  

8. (RQ2) ¿Le gusto asistir al laboratorio de lenguaje al menos una vez por semana? 

Explique cómo el asistir al laboratorio le ayudó a comprender mejor cuando 

alguien le habla y a pronunciar mejor cuando usted habla.  

9. (RQ2) Explique como el/la instructor/a explicaba el contenido en clase: como si 

hiciera un discurso a la audiencia o como facilitador/a para su aprendizaje. 

Exprese su opinión al respecto.  
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10. (RQ2) ¿Cómo practicaba usted por sí mismo (a) después de la clase? ¿El/la 

instructor/a le preparó y enseñó cómo hacerlo? 

11. (RQ2) ¿Cómo cree usted que el/la instructor/a o el Language Center podrían apoyarle 

mejor para continuar tomando cursos en el Programa de Inglés Intensivo?  

12. (RQ1-2) ¿Qué otros comentarios o sugerencias tiene usted con respecto a su 

aprendizaje o en su motivación para continuar tomando clases en el Programa 

Intensivo de Inglés? 
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Appendix H.1: Questions for the Individual Interview (English) 

 (Allow 5 minutes per question)  

1.  (RQ1) Explain three reasons why you chose to study in the IEP. 

2. (RQ1) What did the instructor do to help you integrate with the group? 

3. (RQ1) Did the instructor act like a mentor? What did the instructor do in class to 

make you feel he or she was a mentor? Explain. 

4. (RQ1) Were you able to attend classes every day on time? If not, what did the 

instructor do to help you? 

5. (RQ1) What personal or professional factors affected your ability to learn effectively? 

6. (RQ1) What did the instructor do to motivate you continue this second course in the 

IEP? 

7. (RQ2) What did you like the most from your class? What did you like the least? 

Explain 

8. (RQ2) What activities were used in class that made you feel comfortable and part of 

the group? 

9. (RQ2) Why did you like attending the lab session once per week? Why not? 

10. (RQ2) Did you prefer the instructor to teach the class as a lecturer or as a facilitator in 

the group? 

11. (RQ2) How did the instructor prepare you to study on your own after class? How did 

you practice? 
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12. (RQ1-2)What other comments would you like to add regarding the effectiveness of 

this program for your learning that encouraged you to continue enrolled in successive 

courses of this program?  
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Appendix H.2: Questions for the Individual Interview (Spanish) 

1.  (RQ1) Explique tres razones por las cuáles decidió estudiar en el Programa Intensivo 

de Inglés.  

2. (RQ1) ¿Qué hizo el/la instructor/a para que se integrara al grupo? 

3. (RQ1) ¿Actuaba el/la instructor/a como mentor/a? ¿Qué hacía en clase para que usted 

le viera como mentor/a más que como instructor/a? Explique. 

4. (RQ1) ¿Pudo usted llegar siempre a clases temprano y tener buena asistencia? Si no, 

¿cómo le ayudó el/la instructor/a? 

5. (RQ1) ¿Qué factores personales o profesionales le afectaron en su aprendizaje? 

6. (RQ1) ¿Qué hizo el/la instructor/a para motivarle a continuar con este segundo curso 

del programa intensivo? 

7. (RQ2) ¿Qué le gustó más de su clase? ¿Qué le gustó menos? Explique.  

8. (RQ2) ¿Qué actividades se usaron en clase que le hicieron sentirse cómodo(a) y como 

parte del grupo? 

9. (RQ2) ¿Por qué le gustó asistir al laboratorio una vez por semana, o por qué no?  

10. (RQ2) ¿Considera que el/la instructor/a enseñaba la clase para una audiencia o como 

un facilitador del aprendizaje con el grupo? Explique que prefiere y por qué.  

11. (RQ2) ¿Cómo le preparaba el/la instructor/a para que estudiara después de clase? 

¿Cómo practicaba usted? 

12. (RQ1-2) ¿Qué otro comentario tiene sobre la efectividad de este programa para su 

aprendizaje que le motivó a continuar en cursos sucesivos? 



231 
 

 

Appendix I.1: Demographic Information (English) 

To be responded by participant at conclusion of open-ended survey on the Internet, or 

prior to beginning of the focus groups, individual interviews in face-to-face interaction.  

Note: Participant must have signed the Letter of Informed Consent before offering any 

personal information.  

----------------------------------------------------------------------------------------------------------- 

I. Personal Information 

Fecha: _____/_____ /______  
          Month    Day    Year  
Participant’s Name:________________________________________________________ 

Pseudonym to be used for the study:_______________________________________ 

Email: ___________________________ Telephone: _______________________ 

II. Participant Demographic Information (OPTIONAL) 

You can offer the following optional demographical information which will be kept 

confidential and safe for a period of five (5) years as recommended by Walden 

University, institution supervising the study. 

Age: ______ Gender: Male: ____ Female:_____  

Country of origin:_________________ Do you work?: Yes____ No:____ 

What amount do you consider closer to your yearly household income (Mark only 

one with X): 

Less than $10,000_______ Up to $20,000______ Over $50,000:_______ 

Thank you for participating in this research study  
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Appendix I.2: Demographic Information (Spanish) 

Para ser respondido por el participante al finalizar el open-ended survey o antes de 

comenzar el grupo de enfoque o entrevistas individuales. 

Nota: El participante debe haber firmado la Carta de Consentimiento Informado antes de 

ofrecer cualquier información personal.  

----------------------------------------------------------------------------------------------------------- 

I. Datos Personales 

Fecha: _____/_____ /______   
  Mes Día  Año 
Nombre del participante:____________________________________________________ 

Seudónimo para ser usado en este estudio:____________________________________ 

Correo Electrónico:__________________________Teléfono:_______________ 

II. Información Demográfica del Participante: (OPCIONAL) 

Usted puede brindar información sobre los siguientes datos demográficos que se 

mantendrán confidenciales y seguros hasta ser destruídos en un término de cinco (5) años 

como es recomendado por la Universidad Walden, institución que supervisa el estudio: 

Edad ______  Sexo: Masculino: ____ Femenino_____  

País de Origen:_________________ Trabaja: Si____ No:____ 

¿Qué cifra usted considera es más cercana al total de salarios que entran en su 

casa anualmente? (Marque sólo uno con X):  

Menos de $10,000_______ Hasta $20,000______Mas de $50,000:_______ 

Gracias por su participación en este estudio.  
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Curriculum Vitae 

 
Luis Manuel Rodríguez-García  PO Box 11590, Miami, FL 33101 
 lmrodriguezg@aol.com  

 
Education 

 
Doctor of Education, Higher Education and Adult Learning  
Walden University, Baltimore, MD   2014 
 
Master of Science, Modern Language Education  
Florida International University, Miami, FL  2003  
 
Bachelor of Arts, Board of Governors General Studies 
Northeastern Illinois University, Chicago, IL  2001 
        
Bachelor of Science, Hospitality Management/ Travel &Tourism  
Florida International University, Miami, FL  2000 
 
Associate of Arts   
Miami-Dade Community College, Miami, FL 1997 
 
Spanish & Literature, High School Teacher  1979 
Instituto Superior Educacional, Havana, Cuba  
 

Professional Experience  
 

2003–Present Miami Dade College. Miami, Florida 
 
2013 – Present 
Program Manager. Workforce Professional Training, Technology and Language Programs 
Plan, design, implement and assess continuing education programs for local and international 
partnerships. Supervise area coordinators for implementation and evaluation of these programs 
 
2007 –2013 
Language Center Lead Coordinator, School of Continuing Education & Professional Development at 

Wolfson Campus 
 Supervised the development, implementation and marketing of new course curriculum 

for ESL and Foreign Language programs based on service learning and student-centered 
approaches 

 Coordinated/managed logistics and implementation of special language learning 
programs for domestic and international students 

 Recruited international students to MDC programs via email and phone from Student 
Services referrals. 

 Responsible for designing, proposing and implementing training programs leading to 
employment readiness in cooperation with state and local employment agencies 

 Executed cost analysis and budget for programs generating over a million dollars in 
students fees yearly  
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 Monitored students’ progress and retention through data analysis  
 Produced, analyzed and report program outcomes periodically to the Chairperson  
 Negotiated text material customization and pricing with major textbook publishers 
 Directed adjunct faculty committees for collaboration in the creation of new programs or 

curriculum development  
 Managed the enrollment and operation of the outreach locations 
 Selected, interviewed and hired new part-time instructors periodically. Trained new and 

seasoned instructors periodically in student-centered approaches leading to higher 
retention outcomes 

 Collected, analyzed data from student class surveys for retention reports and to offer 
feedback to instructors 

 Oversaw the production and advertising of language course catalogues by semester 
 Supervised program related tasks to a staff consisting of coordinators, assistant 

coordinators, lab assistants and part-time instructors  
 Assisted in the production of the advertising course catalogue 
 Assigned and supervised program related tasks to a staff of 3 assistant coordinators, 3 

assistant coordinators, 2 lab assistants and 60 part-time instructors  
 
P/T Job Developer, Career Services. Wolfson Campus 
2005 –2007  

• Partnered with potential employers for employment opportunities and recruitment on 
campus 

• Provided career development, resume writing, job interviews, and workplace etiquette 
training programs 

• Participated in a college wide committee for testing and launching the electronic online 
system for student employment services  

• Provided support to students for job search and referrals  
• Collected work performance information about new hired students through recruiter’s 

feedback for reports to the director of Career Services  
• Scheduled networking sessions with employment agencies to focus on employment 

availability and student referral 
• Worked in cooperation with Student Life and ACCESS Department to facilitate student 

career and employment opportunities 
• Collaborated with the academic departments for internship/job placement on targeted 

occupations  
• Assisted the Career Specialist with student advisement and the Internship Program and 

the Annual Career Fair.  
• Taught workshops for College Training and Development (MDC-CT&D) 
• Acted as Co-Chair in the Annual Employment Development Week and Campus Job Fair 

committees 
 

P/T Foreign Language Coordinator, Community Education. Wolfson Campus 
2004 –2005  

• Developed, implemented and marketed new course curriculum to diversify and grow the 
 Foreign Language Program 
• Monitored student progress and retention by offering individual academic advisement 
• Interviewed, hired, trained, and supervised new instructors. Reported payroll 
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• Produced and analyzed cost/revenues reports 
• Oversaw the enrollment and operation of the outreach locations 
• Used written communication with faculty to exchange supplemental course material, 

syllabi or request collaboration for new program or curriculum development  
• Coordinated and taught Customer Service for outreach contracts 
• Visited and supervised instructors in class 
• Assisted in the production of the advertising course catalogues for print 
 

P/T Hospitality Management Public Relations Assistant. Wolfson Campus 
2003 – 2004  

• Planned and conducted a public relations campaign to create and maintain favorable 
public interest for the Hospitality Management Program on campus 

• Advertised the program through publicity efforts including lectures, job fairs, and visiting 
hotels to disseminate information to employees about the MDC Hospitality Program  

• Served on the committee for the Food and Hospitality Expo celebrated on Wolfson 
Campus in the summer of 2004 

 Coordinated with the Academies of Travel and Tourism, of Miami-Dade County Public 
Schools, student participation in the development of the International Villages Exposition  

• Represented the Hospitality Management Program at community projects and at public,  
social and business in different community events 

 Served as an advisor for the InterAmerican Campus students to enroll in the Hospitality 
Program 

 

ESL/EAP Adjunct Instructor. InterAmerican Campus  
2003 – Present   

 
• Teach in a multicultural setting various levels of Speech, Grammar, Reading, and Writing 

for the English for Academic Purposes program (ESL-EAP)  
• Develop syllabi and instructional/assessment material using student-centered approaches 
• Use formative assessment to evaluate and grade students 
• Use online course frameworks for technology enhancement to language courses. 
• Taught different levels in the Language Laboratory using computer technology  
• Taught Intensive Spanish and English for the non-credit/Continuing Education program 

and contract training for private and public sector corporations  
 

Workshops Presented 

2012 Got a New Job? Now Keep It by Following These Simple Steps. 28th Annual Employment 
Development Week. MDC, Wolfson Campus, Miami, FL. 

2011 Preparing for a Successful Interview. 27th Annual Employment Development Week. MDC, 
Wolfson Campus, Miami, FL. 

2010 Creating Student-Centered Language Programs. National Council for Continuing Education & 
Training (NCCET). Annual Conference, Miami, FL. 

2007 Making Positive First Impressions. 23rd Annual Employment Development Week.  

MDC, Wolfson Campus, Miami, FL 

2006 Using FACTS.ORG in Student Services: CTD, MDC, Wolfson Campus, Miami, FL 

2006 A Career in Hospitality Management: The Ticket to a Worldwide Ride. 17th Annual Career Week. 
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MDC, Wolfson Campus, Miami, FL 

2006 Looking Great in Paper. “Adding Keys to Success Seminar.” Miami Edison Senior High School, 
Miami, FL 

2006 From ESL Students to Successful Professionals. Career Day at Palm Springs Middle School, 
Miami, FL  

Professional Organizations 

 The American Association of Teachers of Spanish & Portuguese (AATSP) 
 Teachers of English to Speakers of Other Languages (TESOL). A Global Education Association  
 Miami-Dade TESOL Association 
 The Bilingual Association of Florida 
 Association of Florida Colleges (AFC), formerly Florida Association of Community Colleges 

(FACC)  
 Learning Resources Network (LERN)  

 


