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Abstract
The problem addressed in this study was the challenges of enrolling students in the career
and technical education (CTE) pathway at a northeastern high school, despite local and
national commitments to expanding CTE opportunities. The purpose of this basic
qualitative study was to explore high school instructional staff perceptions of the
challenges in enrolling students in the CTE pathway and the strategies they suggest
would increase enrollment. The study was grounded in the conceptual framework of the
concerns-based adoption model and the expectancy-value theory, which allowed for an
understanding of staff concerns, motivations, and perceptions in relation to student
enrollment in the CTE pathway. Two research questions focused on identifying barriers
to CTE enrollment and the strategies staff believed would improve student participation.
Data were collected through 10 semistructured interviews with high school instructional
staff members. Data were analyzed using thematic coding, revealing six major themes:
system-level scheduling and competing priorities, staffing concerns, misconceptions and
stigma surrounding CTE, the value of peer influence, the value of teacher influence, and
student visibility as a recruitment tool. In response to these findings, a 1-year action plan
was developed to improve CTE enrollment through staff capacity building, peer and
teacher advocacy, and outreach events that highlight student success. The project study’s
conclusions identified that increasing visibility of CTE programs and leveraging peer and
teacher influence are effective strategies for combating misconceptions and improving
enrollment. The research has positive social change implications by increasing awareness
of CTE as a rigorous and valuable graduation pathway, ultimately benefiting stakeholders

through stronger educational and economic outcomes.



High School Instructional Staff Perspectives on Effective Strategies for Increasing
Enrollment in the Career and Technical Education Pathway
by

Briana L. O’Brien

Project Study Submitted in Partial Fulfillment
of the Requirements for the Degree of
Doctor of Education

Educational Administration and Leadership

Walden University

November 2025



Dedication

This project study is dedicated to my husband, my parents, my in-laws, my
brother, and my brother-in-law. My husband has been endlessly loving, patient, and
encouraging throughout this journey. Thank you for always giving me the space to work
and for sharing in my celebrations at each milestone. Thank you for chauffeuring me
while I worked every weekend in the car up to the lake. Thank you to my brother-in-law,
who was essential in getting on COD to play Warzone with my husband while I worked
for hours on nights and weekends. And to my parents and my brother, thank you for
checking in on me, cheering me on, and for teaching me from the start to strive for
success in everything I do. These values have quietly guided me through this entire
journey. To my in-laws, thank you for always understanding when I had to slip away
early to get back home and work on this project on chili nights, when I had to “dine and
dash” just to squeeze in more writing time. I couldn’t have done this without all of you,

and I’m so grateful.



Acknowledgments

I would like to express my gratitude to Dr. James Andrew Bailey, my chair, who
has supported me over the past two years from the very beginning of this project through
to its completion. His encouragement, patience, and understanding of the demands of my
job and of the time and effort required to finish this work were essential to its success.
His kindness, guidance, and realistic perspective made the process manageable and
meaningful. I am also grateful to my second chair, Dr. John Johnson, for his support and
encouragement throughout this project.

I would also like to extend my gratitude to my colleagues and the many students
and stakeholders whose commitment made this work possible. The dedication, creativity,
and persistence of educators in building and growing opportunities for students have been

nothing short of inspiring.



Table of Contents

LSt OF TADIES ..ottt sttt v
Section 1: The Problem........ccooiiiiiiiiiiieieieeeee et 1
The Local ProbIem........ccuoviiiiiiiiiiiieeeeeeeeeeee et 2
RAIONALE ...ttt ettt et 4
Definition Of TeIMIS. ..cc..eiiiiiiiiiiienieeieete ettt st 7
Significance 0f the STUAY ......ccouiiiiiiiiieii e 9
ResEarch QUESTIONS .......viiiiiieeciiecciee ettt ettt e e e et e e sveeeereeeeaveeenaneeens 11
Review 0f the LItETature ...........coeiiiiriiriiiieiienieee ettt 11
Conceptual FramewWork..........coccueiiiiiiiiiiiiieeiieieee et 12
Review of the Broader Problem...........ccccooeiiiniiiiiniiniiiinieeieeeeeeeeene 19
IINPIICALIONS. ...ttt ettt ettt et ettt e et e eteesabeesbeessbeenseessaeenbeesaseenseens 33
SUMMATY ...eeeiiiieeiteee ettt et e st e et e esabeesatbeesnbteesabeeesabeeenaseeennseas 34
Section 2: The MethOdOIOZY .......c.coeiiiiiiiiiieie ettt ettt eve e ene s 37
Qualitative Research Design: BasiC.......c.ccoveviieriieiiieniieeieeieeeie et 37
PaTtICIPANES.....c.eiieiiieiie ettt ettt ettt ettt et e et e e e e beesnbeenbeesnaeeneen 40
ReSEArCher’s ROIE ......oouiiiiiiiiiiiiieieeee e 42
Data COLLBCHION ...ttt ettt ettt et 43
Data ANALYSIS ...eeeuiieiiieiieiie ettt ettt ettt e e e s nbeebeesnaeeneens 45
Data Analysis RESUILS ......c.coiiiiiiiiiieiie et 47
Accuracy, Credibility, and FINdings ...........cccevvieeiiieniiniiiiieeieeeeeeee e 48
DISCTEPANE CASES ...euvveiiieniieeiiieiieeieeeiee et e eeteeteesiaeeseessteebeesaaeenseessseenseesaseenseansns 50
LAMIAIONS 1.ttt ettt sttt st 50



Findings for Research QUEeStion ©........ccccoceiiiniiiiiniiniiiienieieceeceeeeseee e 51

Findings for Research QUestion 2.............coccuieiiieiiieniieniieiieeeeee e 61
CONCIUSION ..ttt ettt ettt ettt e bt e bt et satesbe e b e satesaeenteas 69
SECtion 3: THe PrOJECT......eiiuiieiieeiie ettt ettt ettt eenbeebeeseeeseens 70
INEEOAUCTION ...ttt sttt ettt et sttt sbe e 70
RAIONALE ...ttt ettt sttt 71
Review 0f the LIteTature ...........coeeiiiriiriiiieiiesieeiertee ettt 72
Peer Influence on Student Decision-MaKing ............cccoccveevienieenieniieeniienieeieenes 74
Teacher and Adult Influence on Student Decision-Making .............cccoeeueerunennnen. 76
Influence Through Visibility and Persuasion .............cccceevieviieiienciienienieeeene 78
Project DESCTIPLION. ....ccuviiiieeiiieiie ettt ettt ettt ettt et e st e et eeseaeeteesaaeenseesnseenseens 79
Project Evaluation Plan............cccoeciiiiiiiiiiiiiee et 84
Project IMPIICAtIONS ......eeviiiiiieiieeiieeie ettt ettt ettt e et eseae b e saaeesee s 86
L0CAL SEHHNG ..ottt ettt ettt sateebeeseteenbaeeaeeenbeaeene 86
Lar@er CONLEXL ....ccouiiiiiiieeiie ettt ettt e st e st e st e e st e e saneeesnbeeas 87
CONCIUSION ..ttt ettt ettt ettt e btesb e et e it e sbeenbesatesbeenreas 88
Section 4: Reflections and CONCIUSIONS.........ccueiiiriiriiriiiiiiienieeeeeeee e 89
Project Strengths and Limitations..........ccueeriiiiiienieeiiienieeieeeie et seve e 89
Recommendations for Alternative Approaches..........cccceeveeeieeiiieniiienienieeieeieeiens 90

Scholarship, Project Development and Evaluation, and Leadership and

CRANEE ..ottt ettt ettt ettt et e e eennas 91
Reflection on Importance of the Work ..........ccccooviiiiiiiiiiiiii e 93
Implications, Applications, and Directions for Future Research............c.ccccceevuenienin. 94

il



CONCIUSION ..., 96

RETETEICES ...ttt ettt st e naes 98
Appendix A: Project Implementation Plan............cccccoovviiiiiiiiiiiiiiieeee e, 112
Appendix B: INterview QUESTIONS......cc.eeeiuieriieiieniieeieeeiie ettt et e ete et e sae e seaeebeesenes 131
Appendix C: INterview ProtoCOL........ccoieiiiiiiiiiiieieeiieeetee e 133

il



List of Tables

Table 1. Student Enrollment in CTE Pathway in Northeast Central School District..........

v



Section 1: The Problem

Career and technical education (CTE) programs provide an unparalleled
instructional environment for students to acquire academic and hands-on industry skills.
CTE has faced negative publicity since its inception, previously known as vocational
education. Vocational education was developed for students who struggled academically
and needed a direct pathway into the workforce (Haviland & Robbins, 2021; Hodge et
al., 2020; Jobs for the Future, 2022). Over the last decade, CTE has been promoted as a
viable option for any student interested in a specific trade or career field (Haviland &
Robbins, 2021). Most CTE programs support students planning for a variety of post-
secondary goals, including two and four-year institutions, trade schools, the military, or
direct entry into the workforce (Haviland & Robbins, 2021).

Increases in CTE enrollment may be attributed to school districts' commitments to
promoting alternative pathways to graduation (Aliaga, 2022). Student enrollment efforts
involve showcasing the practical skills and career pathways available through CTE and
addressing potential students' questions and concerns. Staff engagement in these efforts is
crucial to dispelling misconceptions about CTE and demonstrating its value as a viable
and rewarding educational pathway. School districts often promote awareness of these
programs through district publicity materials posted on websites or available in school
buildings, and at outreach events that show the benefits and outcomes of the CTE
programs.

CTE programs offer high school students opportunities to acquire practical skills

and training for future employment (Aliaga, 2023). In New York State, graduation
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requirements are shifting to be more inclusive of CTE because of the increased workforce
demands and New York’s economic skills gap (New York State Department of Labor,
n.d.; New York State Education Department, n.d.). According to the U.S. Department of
Education (2022), federal funds have recently been allocated toward engaging students in
CTE opportunities (Haviland & Robbins, 2021; Hodge et al., 2020). These financial
commitments show the investment in growing the population served by CTE programs
throughout the country.

Despite the changing narrative of CTE and the local and national financial
commitments to CTE, students are only slowly enrolling in CTE, and they are primarily
choosing the college preparation track. School districts and local workforces see the
benefits of CTE, hoping to collaboratively support students and their future success in an
evolving workforce by preparing them with industry-ready skills (Atwell et al., 2022).
However, the understanding of high school instructional staff members’ concerns
regarding their belief in CTE as a viable graduation pathway is limited. A local school
district documented the same concern.

The Local Problem

The problem that was addressed through this basic qualitative study was the
challenges in enrolling students in the CTE pathway among instructional staff in a
northeastern school district. Within its strategic plan, the school district had a strategic
intent for authentic learning experiences, which primarily referred to the CTE programs
at the high school. This support of the CTE program was coupled with district funding

commitments for a CTE academy building in the current capital improvement project.



The high school promoted the CTE program through various district and high school
events to increase awareness and enrollment. The high school has promotional materials
on its website and in the main office and a counseling office aimed at making CTE
pathways attractive to students and families. Despite the clear commitment to CTE from
the district to the high school level, the challenges of enrolling students in the CTE
program among high school instructional staff were unknown.

CTE has faced negative publicity nationally, with a perception that CTE programs
are primarily designed for students who struggle in school and will not enroll in
postsecondary education (Haviland & Robbins, 2021). However, over the last 10 years,
that narrative has changed, and CTE programs have grown more popular and acceptable
within schools and communities. With these changes, schools that offer CTE programs
may face a challenge in promoting the benefits of CTE. The local school district
experienced this challenge and faced skepticism when the CTE programs were
established. Initially, high school staff struggled to effectively communicate the value of
CTE pathways to potential students and their families. Some instructional staff members
at the local high school saw a traditional high school program as a means to a high school
diploma, without considering the benefits of the new CTE programs. The local site
prioritized promoting the CTE programs’ offerings and showed direct connections to
students’ career aspirations and interests. To promote CTE to families, the local school
presented CTE’s role in achieving upward mobility and job security.

The problem that was addressed through a qualitative research study, using

interviews with high school staff, was that even though a unique pathway had been
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established to entice students to consider a CTE, there had been no significant increase in
enrollment. Factors perceived by high school staff as influencing the effectiveness of
recruitment activities were unknown. Despite the local school district's commitment to
financial and human resource investments to promote the CTE graduation pathway,
enrollment remained less than expected, and the program was not operating at total
capacity.
Rationale

The purpose of this basic qualitative study was to explore high school
instructional staff members' perceptions of the challenges of enrolling students in the
CTE pathway and what suggestions they had to improve enrollment. To address the study
problem, I gathered data through semistructured interviews with instructional staff who
were involved with the CTE program in the high school. Qualitative methods facilitate
understanding the complex social, cultural, and institutional contexts likely impacting
local CTE enrollment (see Babbie, 2017). Interviews captured the depth and breadth of
high school staff perspectives on the school’s CTE enrollment, providing a thorough
analysis of the phenomenon (see Ravitch & Carl, 2021). The constructivist view posits
that reality and knowledge are constructed through human interactions and experiences
(Burkholder et al., 2020). By employing qualitative methods, this qualitative study on
strategies affecting CTE enrollment captured the stories and experiences of high school
staff, facilitating a deep understanding of the contextual factors influencing CTE
enrollment decisions. The qualitative approach enabled the investigation of the lived

realities of those involved, acknowledging that individual and collective actions and



interpretations shape these realities. The experiences of high school staff were
foundational to addressing the concerns of enhancing CTE enrollment effectively.

The study was set in a comprehensive northeastern suburban high school serving
Grades 9-12, with a population of approximately 2,100 students and 250 instructional
staff members, including six administrators. The statistics for the high school include

e 2% of students are English language learners,

e 16% of students are students with special needs, and

e 44% of students qualify for free or reduced lunch.

The high school offered 150 courses and six state-credentialed CTE programs. In
addition to the six CTE programs, the high school participated in the local Board of
Cooperative Educational Services (BOCES), which offers additional CTE programs. The
high school offered a traditional high school program, which included general and special
education, as well as Advanced Placement courses, dual enrollment courses, and honors
courses. The school has an average graduation rate of 88%. Most students at this high
school were academically successful, as evidenced by the completion of a traditional high
school diploma. On average, 16% of students graduated with a CTE endorsement, which
is an additional endorsement added to a traditional high school diploma. The building had
a goal to increase CTE pathway enrollment by 10% each year. Recent data on CTE
enrollment shows the school is not meeting the building goal. Table 1 shows the student

enrollment in the CTE pathway in the Northeast Central School District.



Table 1

Student Enrollment in CTE Pathway in Northeast Central School District

Year Total school enrollment CTE pathway enrollment
I I

2021-2022 2175 <1%

2022-2023 2100 9%

2023-2024 2103 11%

According to the high school’s profile, 52% of the Class of 2024 enrolled in a 4-
year college, and 20% enrolled in a 2-year college. Per the district website, a Strategic
Plan existed, in which CTE was listed as one of the four priorities for the district:

e A commitment to continuous improvements: professional learning

communities,

e A commitment to a culture of respect: diversity, equity, inclusion, and

accountability,

e A commitment to pathways for every student: authentic learning experiences,

and

e A commitment to student support: mental health, wellness, and social-

emotional learning.
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According to the district website, included in the most recent capital improvement project
was the construction of a CTE academy, where all CTE programs at this school would
occur. The budget for this capital improvement project was $72 million, showing a
commitment from the community and district to supporting this high school’s CTE
program.

Definition of Terms

Career and technical education (CTE): CTE is an educational model that
integrates traditional academics with practical, career-oriented training to prepare
students for postsecondary education, direct workforce entry, and career advancement in
high-demand industries (Haviland & Robbins, 2021). Students in CTE programs are
engaged in an instructional environment where they acquire academic skills and hands-on
industry skills in a career area of interest (Hodge et al., 2020).

Carnegie credit: A standardized unit of measurement for student coursework,
representing instructional time when a student is present in a class for one period every
day throughout one school year (Kreisman & Stange, 2020).

Course-taking: The selection, enrollment, and completion of specific courses by
students as part of their academic progression (Aliaga, 2023).

Enrollment: The process of selecting, registering, and gaining admission into a
specific course of study or school program (Haviland & Robbins, 2021).

Instructional staff members: Educators and school personnel directly involved in

delivering instruction and supporting student learning, including teachers, school



counselors, specialists, administration, and other academic support staff who contribute
to curriculum implementation and student achievement (Aliaga, 2022).

Job shadow: A career exploration activity in which a student gains practical
experience and exposure to the workplace by visiting and watching a professional in their
workplace to understand the responsibilities, skills, and daily tasks associated with the
job (Mobley et al., 2017).

Pathway: A structured sequence of courses designed to provide students with a
clear progression of knowledge and skills in a specific area of interest or program of
study (Haviland & Robbins, 2021)

Perkins V: Also known as the Strengthening CTE for the 21st Century Act,
Perkins V is a federal law that provides funding and guidelines for strengthening CTE
programs to align workforce needs and improve student access to high-quality, skills-
based learning opportunities (U.S. Department of Education, 2018).

School counselor: A trained educator who guides students in their academic
growth, career planning, and social-emotional well-being by providing guidance,
resources, and counseling services to help students achieve academic and personal
success (Spacek et al., 2021).

Stakeholders: Any individual or group with a vested interest or who is affected by
the success, policies, and outcomes of a school and its students (Aliaga, 2022).

Tracking: Grouping and scheduling students based on perceived academic
abilities and directing them toward specific academic or vocational programs (Haviland

& Robbins, 2021).



Vocational education: Instruction that prepares students for specific trades,
careers, or technical fields by providing practical, hands-on training and job-ready skills
(Hodge et al., 2020). Vocational education often leads directly to the workforce and is
focused on job preparation (Tucker & Hughes, 2020).

Work-based learning: Structured learning experiences that actively engage
employers and schools in creating real-world opportunities for students to learn career
readiness and industry-specific skills through internships, apprenticeships, job
shadowing, and cooperative education programs (Aliaga & Kotamraju, 2024; New York
State Education Department, n.d.).

Significance of the Study

This study was significant because it identified how high school instructional staff
members perceived the challenges of enrolling students in the CTE pathway. Schools
looking to improve CTE programs may find the results of this study useful. School
leaders may be able to use the results to plan professional development for staff members
that specifically addresses concerns and challenges faced when looking to enroll students
in a CTE program. The stakeholders for this study were high school teachers and
counselors. These stakeholders were selected because they may have a direct influence
on students looking to enroll in CTE programs. Students and families may benefit from
the results of the study because it may inform decision-making around CTE programs.

High school instructional staff members' perceptions of the challenges in
enrolling students in the CTE program were an important topic for study because it

revealed concerns related to the enrollment and promotion of CTE programs. School
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improvement is an ongoing process, and schools need to evaluate their programs by
reflecting on concerns and solutions to potential issues. This study could also inform
future decisions for enrollment and recruitment strategies used by high school
instructional staff. High school staff may be able to tailor enrollment and recruitment
practices based on the results of the study to improve efforts in enrolling students in the
CTE pathway.

The findings of this study can contribute to positive social change because they
provide schools with strategies for improving enrollment in a CTE program. Improving
CTE program enrollment could support student outcomes and lead to a more successful
and qualified workforce. The findings can support school districts looking to implement a
CTE program or increase enrollment in a CTE program, which in turn may improve
student retention, graduation rates, and overall achievement. By identifying and
addressing the factors high school staff perceived as challenges to student enrollment in
CTE programs, the study leads to more effective communication and marketing strategies
that make these programs more attractive to students and their families. Such
improvements could boost enrollment locally and provide an example for other schools
and districts experiencing comparable challenges. Increased enrollment and demand
could lead to broader educational reforms at the regional or national level, influencing
policies to support the expansion and enhancement of CTE programs across the country.
Increasing enrollment in CTE programs can help bridge the gap between education and
workforce needs, contributing to a more robust, more skilled workforce that meets the

evolving demands of today's economy. The alignment of educational outcomes with job
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market needs may foster economic growth and enhance future generations' upward
mobility and job security.
Research Questions

This basic qualitative study investigated the challenges in enrolling students in the
CTE pathway among instructional staff in a northeastern school district. Hall and Hord’s
(2011) concerns-based adoption model (CBAM) was the conceptual framework used for
this study. This framework was used to develop two research questions for this study:

RQ1: How do high school instructional staff members in a northeastern school
district perceive the challenges of enrolling students in the CTE pathway?

RQ2: What strategies do high school instructional staff members perceive might
improve student enrollment in the CTE pathway at a northeastern school district?

Review of the Literature

A literature review is conducted when a thorough analysis of all available
literature on a topic is conducted (Paul & Criado, 2020; Taherdoost, 2023). The literature
review process engages the researcher in a complete review of all available research on a
topic (Paul & Criado, 2020; Taherdoost, 2023). This basic qualitative project study
focused on high school instructional staff members' perceptions of the challenges of
enrolling students in the CTE pathway and what suggestions they had to improve
enrollment. A review of available literature on CTE enrollment strategies revealed a body
of literature focused on activities used for enrolling students in high school programs. In

this study, the stages and dimensions of concern outlined in Hall’s CBAM helped
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understand how high school instructional staff perceived challenges in enrolling students
in the CTE pathway.

To conduct this literature review, a thorough review of the Walden University
Library database was conducted. All articles sourced for this project study were found
using filters to identify peer-reviewed, scholarly articles. The following key terms were
used in the search: career and technical education, vocational education, enrollment
strategies, recruitment, counseling, qualitative research, high school, course-taking,
college-going, college and career readiness, Perkins Grant, change implementation, and
student motivation. This search strategy yielded 50 articles, 80% of which were published
within the last 4 years (i.e., 2021-2024) to be used in this literature review. Additionally,
other articles were sourced through references in articles that were related to the study.

The first section of this literature review explains the CBAM and the expectancy
value theory, and their history. I then connect the local problem and research questions to
the conceptual framework. Following the conceptual framework, I present the broader
view of the problem of CTE enrollment. I organized the problem of CTE enrollment into
four sections: current trends and challenges in CTE enrollment, effectiveness of
recruitment strategies in CTE, school-level implementation and staff perceptions, and
student motivation and decision-making factors.

Conceptual Framework
Concerns-Based Adoption Model
A strong conceptual framework is essential for understanding and analyzing the

complexities of how and why instructional staff enroll students in the CTE pathway. This
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section explored the CBAM, which provided insights into how individuals adopt and
implement innovations in education (Hall & Hord, 2011; Loucks-Horsley et al., 2010).
CBAM served as the framework for this study because it offered a structured approach to
understanding the challenges and concerns instructional staff had for increasing CTE
enrollment. In adopting and implementing a CTE program, enrollment strategies used to
engage and recruit students into a CTE pathway were explored within the framework of
the CBAM (see Hall & Hord, 2011).

CBAM was designed to analyze and facilitate the process of adopting and
implementing new practices or innovations (Hall & Hord, 2011; Hall et al., 1973;
Loucks-Horsley et al., 2010; Texas University, Research and Development Center for
Teacher Education & Hall, 1973). CBAM focuses on the human element of change and
helps to understand individuals' attitudes, concerns, and behaviors as they engage with
new initiatives (Hall & Hord, 2011; Hord et al., 2006). The framework is built around
three key dimensions that work together to provide an understanding of adoption and
implementation: stages of concern, levels of use (LoU), and innovation configurations
(Hall & Hord, 2011; Hord et al., 2006). CBAM is widely used in educational settings to
study how educators engage with new programs and practices (Hall, 2010; Hall et al.,
1973; Hall & Hord, 2011; Hord et al., 2006; Loucks-Horsley et al., 2010). In the context
of CTE enrollment efforts, CBAM helped uncover barriers to effective implementation
by identifying staff concerns, assessing their level of engagement, and evaluating

variations in how recruitment strategies were executed (see Hord et al., 2006).
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The CBAM is used to understand how individuals experience and implement
changes in their work environments (Hall & Hord, 2011; Hall et al., 1973; OpenAl,
2023). Hord et al. (2006) determined the following conclusions about change,

1. Change is a process, not an event. ... 2. Change is accomplished by individuals.
... 3. Change is a highly personal experience. ... 4. Change involves
developmental growth. ... 5. Change is best understood in operational terms. ... 6.
The focus of facilitation should be on individuals, innovations, and the context.
(pp- 5-6)

This model of change supported framing high school instructional staff members’
perceptions of the effectiveness of current recruitment strategies for the CTE pathway.
Understanding instructional staff concerns was critical for identifying potential barriers
and opportunities to increase student enrollment in the CTE pathway (see Hall et al.,
2006). The CBAM’s stages of concern range from personal worries about how a new
initiative affects individuals to broader concerns about its impact on the organization
(Hord et al., 2006; OpenAl, 2023). In this study, the CBAM helped frame how high
school instructional staff interpreted and engaged with recruitment efforts of CTE
programs, which was a change from the traditional high school model in which they
were engaged. Using the CBAM framework, the study provided insight into how school
stakeholders’ experiences and concerns influence the effectiveness of the recruitment
strategies in place.

Hord et al.’s (2006) model identifies key stages and dimensions of concern

when educational institutions engage in the adoption and implementation of initiatives.
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In the stages of concern, concerns, and perceptions that individuals experience while
adapting to change are categorized (Hall & Hord, 2011; Hord et al., 2006). Stages of
concern range from basic awareness and informational needs to personal management
and refocusing concerns (Hord et al., 2006). Each stage reflects a developmental process
that instructional staff, such as teachers and counselors, experience as they engage with
new initiatives. The stages of concern presented by Hall et al. (1973) are as follows:
“unaware, awareness, exploration, early trial, limited impact, maximum benefit, [and]
renewal” (p. 8).

The LoU is a framework used to measure how actively individuals are engaging
with the innovation, providing a continuum for assessing the extent and quality of
implementation of the change or innovation (Hall et al., 1973; Hord et al., 2006). Hall et
al. (1973) have presented six LoU of the innovation, “nonuse, orientation, initial training,
mechanical, independent, integrated, [and] renewing” (pp. 17-20). The LoU is a
description of what individuals do with the innovation or change (Hall, 2010; Hord et al.,
2006). LoU allows the researcher to identify an individual’s placement on the continuum
(Hall, 2010; Hord et al., 2006). The level then provides insight into the degree of
engagement and the actions or behaviors associated with implementing the innovation
(Hall, 2010; Hord et al., 2006).

The innovation configurations examine variations in how an innovation or change
is implemented (Hord et al., 2006). It identifies the degree to which the implementation
aligns with the intended design (Hord et al., 2006). By focusing on the concerns, actions,

and implementation activities of staff, CBAM provided a deeper understanding of the
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challenges instructional staff faced when recruiting and enrolling students into the CTE
pathway (see Hall et al., 1973). CBAM lends itself to qualitative research because it
offers a structured way to examine how high school instructional staff perceived,
experienced, and engaged with these recruitment strategies, which varied from traditional
high school program procedures. CTE recruitment and enrollment strategies were a
change from school stakeholders’ traditional understanding of program selection.
Instructional staff had concerns about the CTE program, which the CBAM helped to
evaluate and frame (see Hall & Hord, 2011).

The purpose of my study was to explore high school instructional staff members’
perceptions of the challenges of enrolling students in the CTE pathway and what
suggestions they had to improve enrollment. By using the CBAM as a conceptual
framework, I analyzed how instructional staff members move through various stages of
concern, from initial awareness and understanding of the strategies to full engagement
and application (see Hord et al., 2006). Gaining insight into stakeholders’ views of CTE
recruitment efforts helped identify areas where instructional staff needed additional
support or professional development to implement recruitment strategies effectively.

I used the stages of concern and LoU dimensions of CBAM to develop
semistructured interview questions (see Hall & Hord, 2011; see Hord et al., 2006). The
interview questions explored instructional staff’s perceptions of the challenges and
opportunities in recruiting students into the CTE pathway and assessed their levels of
engagement with current recruitment strategies. The stages of concern dimension

informed questions designed to uncover how staff felt about the recruitment process,
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ranging from their awareness of the strategies in place to personal and organizational
concerns regarding their effectiveness (Hall et al., 1973; Hord et al., 2006). The LoU
dimension guided questions aimed at understanding how actively staff were
implementing these strategies, identifying whether they were in the early stages of
adoption, fully engaged in consistent practices, or refining their approaches to maximize
impact (Hall et al., 1973; Hord et al., 2006).
Expectancy-Value Theory

In addition to using the CBAM as a framework, this study applied the EVT
(Eccles et al., 1983) to understand instructional staff members’ perceptions of the
motivation and decision-making processes influencing high school students’ choices
related to high school programming choice. The EVT posits that people’s decisions are
influenced by their anticipated likelihood of success in each domain and the importance
they assign to that domain (Eccles et al., 1983). EVT was used to understand how
instructional staff perceived the value and motivational factors influencing students
when selecting high school programming, such as a CTE pathway. The EVT explains
how a student’s expectation of success connects to the value they assign to the
attainment of the goal. In the context of this study, the focus was on how instructional
staff interpreted and evaluated these factors in relation to recruitment efforts and their
impact on student enrollment in the CTE pathway.

Building on the work of Atkinson (1957), who explored how individuals’
motivations influence their choices, particularly when faced with risk, Eccles et al.

(1983) further developed a model linking expectancy and value to both achievement
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outcomes and decision-making. Eccles et al.’s model posits that individual choices,
persistence, and performance in achievement-related tasks are primarily driven by
expectancies for success and subjective task values (Russell et al., 2009; Wigfield &
Eccles, 2000). Eccles et al. (1983) determined that the following values are subjectively
used by students when determining how well they will perform: “attainment value,
intrinsic value, utility value, and cost” (as cited in Wigfield & Eccles, 2000, p. 72).
Additionally, their work provided a structure for analyzing decision-making processes in
educational contexts (Russell et al., 2009).

In relation to CBAM, EVT helped understand why implementation of the CTE
pathway and student enrollment were or were not happening. The EVT was applied to
examine how students perceive the value of their high school courses and programs.
According to Wigfi