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Abstract
Teachers possess valuable knowledge about classroom experiences that remains untapped
in educational policymaking, particularly concerning persistent achievement gaps for
Black female students, which have resulted in less effective student academic growth
outcomes when compared to White female peers. Although prior research has indicated
the implementation of targeted education policies, few studies have explored how
excluding educators’ insights about these policies have caused the achievement gap to
widen based on race and gender comparisons. Grounded in Black feminist theory, the
purpose of this qualitative intrinsic case study was to explore Black female teachers’
perspectives of how education policies influence the achievement gap based on their
input on policy development. Through thematic analysis, five themes were identified: (a)
teacher competence, (b) relationship building. (c) representation, (d) student coping
mechanism, and (e) systemic inequalities. State legislatures, education agencies,
superintendents, school boards, and principals can use these identified strategies to
address the achievement gap. These Black female teachers also emphasized the need for
more culturally responsive pedagogy, professional development tailored to diverse
learners, and inclusive hiring practices. Findings supported the integration of teacher
perspectives into education policy reform to ensure more effective and equitable
solutions. Implications for positive social change include amplifying Black female
educators’ voices in policy discussions toward equity to inform policy and practice to
address the achievement gap for Black female students in urban school districts with

similar demographics.
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Chapter 1: Introduction to the Study

Classroom teachers are expected to follow federal education policies to ensure
that achievement gaps in public schools decrease over time, allowing students to meet or
exceed targeted grade-level standards. For instance, education policies such as the No
Child Left Behind Act of 2001 were implemented to focus on state testing to measure
student achievement in specified subject areas. Another aspect of NCLB of 2001 was
based on all students in every school in the U.S. reaching 100% passage as a measuring
scale to meet adequate yearly progress (Saultz, Fusarelli, and MaEachin, 2017) as part of
this evaluation-based accountability system that compels schools that do not meet the
standards to be penalized. The rationale offered by supporters of NCLB (2001) was that
they wanted public education standards and accountability systems to become more
rigorous than in the past (McDermott, 2011) and to give more power to the federal
government to bring about improvement in student achievement and school
accountability (Wong and Sunderman, 2007). Similarly, the Obama Administration
moved federal education policy into the direction of teacher accountability with the Race
to the Top of 2009 grant program that incentivized states to implement programs that
used student growth methods to evaluate teacher effectiveness by using instruments such
as “teacher-level” or “value-added” (Close et al., 2018) appraisal systems. The Obama
Administration (2012) gave waivers to states that were not meeting the standards set by
the Race to the Top of 2009 after the NCLB Act of 2001 was not reapproved. The
policymakers who supported the framework of the NCLB Act of 2001 started changing

their outlook on federal control once the Obama Administration attempted to expand



federal power over education policy by issuing waivers to entice state governments to
implement Common Core standards while they openly supported using RttT of 2009 as
leverage (Jochim & Lavery, 2015). At this point, some political leaders felt that the
Obama Administration had overreached their authority based on the powers given to the
executive branch in the NCLB (2001) rules and regulations that allowed states to
determine their student evaluation accountability testing and curriculum standards that
were not reauthorized when some of these decisions were being made (Jochim & Lavery,
2015).

ESSA of 2015 (Adler-Greene, 2019) came from the Elementary and Secondary
Education Act (ESEA, 1965) framework, established to bring educational opportunity
and equity to minority students in America. ESSA of 2015 (Adler-Greene, 2019) was
established to reallocate power from the federal government to state governments for
school performance and accountability to measure student performance in math, reading,
and science. Once this federal policy was established, changes were made to address the
report A Nation at Risk: The Imperative for Education Reform from the National
Commission on Excellence in Education of 1983 (Adler-Greene, 2019). This report was
used to make changes to address the notion that the United States was losing its status in
the global economy (see Adler-Greene, 2019). The following change came with the
NCLB (2001), which attempted to address practices regarding standardized testing,
requisites for determining highly qualified teachers, assessing low-performing schools,
and making sure schools are being held accountable for the needs of their students (Klein,

2016). ESSA of 2015 (see Adler-Greene, 2019) was established to address the



shortcomings of the NCLB Act of 2001, which had unattainable goals for students,
teachers, principals, districts, and states to reach as an outcome to bridge the achievement
gap in public education. The 100% proficiency rate in math and reading was no longer
the basis for measuring student success (Adler-Greene, 2019). Instead, attendance, school
climate, and advanced placement courses became leading factors in determining student
success (see Adler-Greene, 2019).

The federal government added ESSA of 2015 Title II regulations that included
tenets providing states with the ability to strengthen student achievement, enhance the
quality and efficacy of educators’ capability to improve student growth, and focus on
targeted groups to give them access to highly qualified educators Public Law 114-95 of
2015 (see Adler-Greene, 2019). ESSA Title II required activities that include fair
evaluation and support system for teachers; reduction in class size; professional
development to improve classroom instruction; technology training; and programs to
effectively recruit, hire, and retain teachers to improve student achievement in public
education (Public Law 114-95, 2015). Although ESSA (2015) limited the authority of the
federal government’s use of the waiver process to influence education policies, states
were still required to evaluate and track students in subjects such as reading and math as
part of federal and state interactions in education policy procedures (Saultz et al., 2017).
States could also determine how they outline teacher proficiency and produce plans to
present unbiased ways to allocate effective teachers throughout their school districts

(Saultz et al., 2017).



B. Berry (2010) was concerned about teachers and administrators having a voice
in policies such as ESSA (2015) because the federal government took control of these
laws to achieve its desired goal. B. Berry viewed the need for teachers and administrators
to contribute to education policy decisions as one of the main reasons why most
education reform laws were not successful in academically expanding student growth.
Though NCLB (2001), Race to the Top (2009), and ESSA (2015) Title II: High-Quality
Educator’s Guidelines have been implemented as policies to improve the achievement
gaps by evaluating students and teachers to provide more rigor and accountability
standards (McDermott, 2011) to meet their desired outcome of closing the achievement
gap, these policies have not given these levels of government enough success to make a
big difference for struggling students without the input of educators (Berry, 2010).

One element that represented the voice of educators was based on concerns
groups had with Common Core requirements that demanded standardized testing to come
to the forefront as a process of evaluation to assess student growth that was perceived as
adding more requirements for students to engage in test taking (Corbin and Strauss,
2014). The American Federation of Teachers (AFT) emerged to represent the best
interests of teachers (Slater, 2004). For years, the AFT was not allowed to bargain for
teachers collectively, but once they gained permission to do so, they took on the task of
addressing issues such as the lack of professionalism and fairness for teachers in the
workplace (Murphy, 1990). Similarly, the National Education Association promoted the
professional aspect of teaching; their discussions were for that purpose, not to engage in

collective bargaining measures (Eberts, 2007). Once the AFT and NEA agreed to bargain



on behalf of educators, they opposed the way standardized tests were being used to tie
teacher evaluation systems to student growth, or how well students perform academically
on the yearly measuring tool that is provided by each state (National Education
Association NEA, 2010; Weingarten & Lederman, 2016).

The idea that educators should be included in the policymaking process to achieve
better results and close the achievement gap is a problem that must be addressed to
improve public education for at-risk students. According to B. Berry (2010) and Bridich
(2016), not including teachers’ and administrators’ input based on knowledge and
experience with students in the classroom setting is a primary reason the academic gap
has not been resolved in public schools. Including teachers and administrators in this
process to close the achievement gap in public schools would provide students and their
families with more feasible options socially, economically, and politically to improve
their lives (B. Berry, 2010; Bridich, 2016). B. Berry and Bridich argued that educators
must be included in education policymaking to ensure that the achievement gap will
decrease based on implementing better policies that resolve the targeted problem to
improve public education.

This chapter includes the background information for Black feminist theory
(BFT). I present the problem statement, purpose of the study, and research question.
Finally, the theoretical framework, nature of the study, definitions of terms, assumptions,

scope and delimitations, limitations, significance of the study, and summary are covered.



Background

There are many potential factors impacting the racial achievement gap in public
schools. Ratcliff (2016) offered insights into teachers’ perspectives on student
achievement. Possible reasons for student achievement included parenting techniques,
students’ misbehavior, lack of student motivation, and low family incomes (Ratcliff,
2016). Ratcliff compared two data cohorts from the Early Childhood Longitudinal Study-
Kindergarten (ECLS-K) Class of 1998-1999 with ECLS-K 2011. Both cohorts showed
similar tendencies with the range in mathematics between female and male students. Both
cohorts also showed more gaps in achievement between male and female students at the
top of the distribution scale’s summit during the initial stages. However, the
discrepancies in the math-achievement disparity expanded the distribution scale.

Other researchers such as McDonough (2015) found evidence that policymakers
could use so they would be able to consider mobility data as variables to improve their
policy-writing process to decrease the achievement gap between White and Black
students in public schools. According to McDonough, underlying mobility patterns with
Black students are unnecessary and may not accurately depict how wide the achievement
gap is among these groups. Therefore, McDonough included a combination of the
achievement gap with mobility patterns to lessen the disparities in the data collection
process. Rick (2014) stated that BFT could be used to understand gendered racism
regarding Black girls in public schools to change the outcome of the achievement gap

between Black female students and White female students. Rick provided policymakers



with the framework for including BFT to help Black girls who do not seem to have a
voice in educational policies.

M. Levine and A.G. Levine (2014) provided knowledge about the attainment of
educational opportunities for Black students in the United States based on discriminatory
policymaking. M. Levine and A.G. Levine (2014) emphasized that policymakers present
momentary solutions that diminish their effort to decrease the achievement gap and waste
taxpayer money on a gimmick-like nonsolution to the problem. M. Levine and A.G.
Levine (2014) also suggested that this type of strategy hinders policymakers’ ability to
develop a permanent resolution to help Black students grow academically compared to
White students.

Black feminist theorists such as Hooks (1992) and Collins (1991) argued that
providing a shared array of knowledge from Black women in a collaborative process
would deliver insight from women in a political and economic system that White males
dominate. The idea that policymakers know how to improve the achievement gap for
Black female students in Grades 3 through 5 compared to their White counterparts
without the input of educators could be based on gender discrimination (Rick, 2014).
Though Ratcliff (2016) provided insight into teachers’ perspectives about factors that
influence the achievement gap, Rick (2014) provided policymakers with a structure that
included using BFT to change the outcome for Black female students in public schools.
My study provided insight based on the research data given by teachers that could inform
policymakers about how to close the achievement gap between Black female students in

Grades 3 through 5 taking State of Texas Assessments of Academic Readiness (STAAR)



in reading and math compared to White female students. The findings from my study

may be used to provide Black female students with a better education that may allow

them to improve their lives based on access to social, political, and economic growth.
Problem Statement

There is a significant problem in public education in which state and federal
policymakers exclude educators from decisions on education reform, particularly in
efforts to address the achievement gap in public schools. Despite educators’ in-depth
understanding of effective strategies for high-risk students, policies are often developed
and implemented without consulting teachers or administrators, leading to ineffective
outcomes. For example, data from the STAAR from 2012 and 2017 revealed persistent
achievement gaps in third-grade reading scores between Black and White female students
ranging from 13% to 19% in Cypress-Fairbanks Independent School District and 18% to
21% in Houston Independent School District.

Current appraisal systems such as the Texas Teacher Evaluation and Support
System hold teachers accountable for closing the achievement gap but fail to incorporate
their input into the policymaking process. This disconnect often results in policy failure
because decisions are made without understanding the practical challenges and effective
interventions educators identify. Research indicated that teacher and administrator
perspectives are critical for crafting policies that reduce the achievement gap (B. Berry,
2010; Bridich, 2016). Another study showed that in an education system stakeholders
must work together to improve student learning (Ell et al., 2019). The exclusion of

educators’ insights not only hinders academic progress but also limits the social and



economic opportunities of at-risk students, particularly Black students, who are
disproportionately affected by these ineffective policies. Exploring teachers’ perceptions
of effective strategies to close the achievement gap was essential for developing policies
that foster meaningful academic outcomes and social change.
Purpose Statement

The exclusion of teachers and administrators from policy decisions to decrease
the achievement gap is an issue in implementing education policies that bridge the
academic gap in public schools. The purpose of this qualitative intrinsic case study was to
explore the perceptions of 10 Black female teachers in Harris County, Texas who taught
third- through fifth-grade students taking the STAAR to address the achievement gap for
Black female students. I also explored why participants thought it was important to
address the achievement gap for these students. The central phenomenon of interest was
the lack of teacher insight on the achievement gap based on standards (competence,
employment, professional development, relationships, representation, coping, and
inequalities) being used by policymakers to develop education policies that would
decrease the achievement gap between Black and White female students in public
schools. This qualitative intrinsic case study research was intended to contribute to the
scholarly and peer-reviewed literature addressing a group of underrepresented people in
the policymaking process. This intrinsic case study process could also contribute to more
access and equity for Black female students to receive better public education to close the
achievement gap. The participants in this study were 10 Black female teachers who

taught students in Grades 3 through 5 who take the STAAR in Harris County, Texas.
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Research Question

How do Black female teachers who instruct 3™ through 5% grade students taking
the STAAR in Harris County, Texas, perceive the implementation of education policies
concerning the achievement gap between White and Black female students, considering
the unique experiences and challenges Black female students face from an intersectional
Black feminist perspective?

Theoretical Framework

The theoretical framework I applied in this qualitative case study was BFT
(Collins, 1991; Mirza, 1993; D. Smith, 1987) to understand the perceptions and concerns
of teachers about whether gender equality and empowerment are being addressed to
decrease the performance difference between Black and White female students. BFT
originated with Sojourner Truth (1851, as cited in G. Joseph, 1990) with her “Ain’tI a
Woman?” speech. According to G. Joseph (1990), this form of Black feminism was
considered a superwoman theme that was symbolic during this time. McDowell (2007)
acknowledged that some White feminists such as Denise Riley changed Truth’s words to
implicate an ingenious undertone of racism. Black feminism provided women of color a
platform to form an identity through political, pragmatic, and historical aspects of their
lives (McDowell, 2007). DuCille (1996) recognized that other activists influenced the
BFT movement, such as Lucy Terry Prince, Maria Stewart, Harriet Jacobs, Francis E. W.
Harper, Maria Stewart, Shadd Cary, and Pauline Hopkins based on being forward
thinkers about issues addressing the political aspect of intersectionality when it came to

race and gender for Black women that enable them to build partnerships around these



11
concerns. According to DuCille, although Black women tended to be marginalized during
the women’s movement, they played a significant role in initiating the feminist
movement instead of being one of the motivations for this movement.

Another aspect of the history of the BFT, according to Collier-Thomas and
Franklin (2001), was the Black Power Movement of 1960 that encouraged Black
feminists to organize because Black women were at the bottom of the hierarchy in class,
rank, and position when compared to other groups in society. This led to the formation of
groups such as the National Black Feminist Organization founded by Ruby Doris Smith
Wright, according to Wallace (1995), to meet and discuss their concerns about the
subordinate status that Black women experienced in the feminist movement. BFT became
rooted in Black feminist thought that focused on Black women’s shared knowledge of
their lived experiences of oppression that, according to Collins (2009), is grounded in a
collective point or the knowledge of this group. Though Black feminists have
acknowledged that Black women express their lived experiences differently, according to
Hooks (1989), how Black women reconstruct their experience will empower them by
providing a new view of the world of themselves in the process of self-recovery. Black
feminist thought was structured to fight against social injustices, and according to
Collins, Black feminism must be a facilitator of social justice. Collins and Springer
(2005) argued that Black feminist principles and views should be ways to motivate not
only Black women but all people in society.

Recognizing conceivable reasons for potential policy change was an essential

point of reference in the study of policy analysis in public policy to create better options
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for teachers in public education to decrease the achievement gap amongst at-risk Black
female students. I used the lenses of Hooks (1992), Collins (1991), and Lusted (1986) to
focus on the female combined knowledge, life experiences, the American financial
system (capitalism), and teachers’ and students’ collective learning process. This
theoretical framework helped me explore teacher perceptions about policy decisions for
the achievement gap and better understand how the inclusivity of teacher viewpoints
could help construct more functional policies to support student academic growth.

Nature of the Study

[ used a qualitative case study design to explore the perspectives of 10 Black
female teachers. I analyzed that data to identify themes using a coding system to address
ways to decrease the achievement gap in public schools. I selected a qualitative approach
to conduct this study because it is a process that reveals unmediated measures and
incidents of individual lives in a communal endeavor undertaken in inquiry-based
research practices. Qualitative interviewing allowed me to collect data about the lived
experiences and perspectives of my targeted population of Black female teachers to
answer my research question (see Hatch, 2002). This framework also allowed me to
examine intersectionality (see Collins, 2019) that addressed complex experiences to
address the achievement gap for these participants as part of their identity that intersected
based on race and gender in a system of power that was controlled by policymakers as I
collected and analyzed data for my findings.

The case study’s primary purpose was to produce a comprehensive understanding

of complicated issues in their actual circumstance (see Crowe et al., 2011). I chose an
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intrinsic case study design because it allowed me to focus on my central phenomenon:
teacher knowledge not being used by policymakers to develop education policies to
decrease the achievement gap between Black and White female students attending public
schools in Harris County, Texas. The intrinsic case study design helped me inquire about
an exclusive group based on their input on education policies that could change the
achievement gap between two groups that are different from other groups (see Crowe et
al., 2011).

I did not choose to conduct a quantitative study because it was not my goal,
according to Firestone (1987), to seek reasons for changes based on social facts, mainly
from impartial measurements and quantitative examination. I selected qualitative
methodology because, according to Swanson et al. (2005), the interpretation of my
targeted participant group came from their perceptions and understanding of my central
phenomenon based on the purpose for my study.

This study’s sample qualitative population comprised 10 Black female elementary
teachers who instructed students in third through fifth grades who took the STAAR in
Harris County, Texas. Virtual interviews employing Zoom video conferencing with the
Otter Al transcription component were used to explore participants’ perceptions about
whether ESSA (2015) Title II guidelines and activities helped or hindered their ability to
decrease the achievement gap. During this process, saturation occurred based on being
able to analyze the data for themes or issues that were recorded and transcribed as part of
the interviews provided by the targeted group of teachers (see Stake, 1995; Wolcott,

1994).
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For my qualitative case study, I selected an area of 25 school districts near a
major urban city that provided me with a large enough range to recruit 10 Black female
elementary teachers in Harris County, Texas, that included two larger and two smaller
school districts. The rationale for choosing Black female teachers was that they had
similar demographics regarding the percentage of academic deficiency between the
targeted group of White and Black female students. This group of Black female teachers
who instructed Black and White female students in 3rd through 5th grades in Harris
County, Texas, made me want to find out their perspectives on the effectiveness of ESSA
(2015) Title II guidelines to bridge the achievement gap in Texas because they are
required to give the state test to their students.

This chapter focuses on laying the foundation for my argument to conduct this
qualitative study from the viewpoint of teachers who must implement and maintain these
procedures as an accountability piece for their evaluation process in their school districts.
I discuss my purpose and rationale for wanting to perform this study to determine
elementary teachers’ perceptions about decreasing the achievement gap. I also provide
insight for policymakers to write, pass, and implement education policies to help them
meet their desired goal to reduce the achievement gap.

Definitions

Achievement gap: An intellectual disparity (scoring significantly lower) that
happens between students of color and those who come from low-income families when
compared to their White peers when they are being evaluated to measure academic

achievement (Gordon, 2006; Ratts et al., 2007).
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Active learning: An aspect of learning that requires students to be more
committed to paying attention and upholding the praxis of absorbing critical thinking
skills (Miller & Metz, 2014).

Highly qualified educator: The tenets that designate a highly qualified teacher
emerged from the NCLB (2002) framework that outlines guidelines that include being
certified, earning at least a bachelor’s degree from a qualified institution of higher
education, being knowledgeable of content (reading, writing, mathematics, and other
subjects), and having teaching skills based on the use of a primary elementary school
curriculum so students will be able to pass an arduous state assessment (NCLB, 2002).

Teacher evaluation: The measurement process that evaluates teacher performance
within a system (such as IMPACT: The District of Columbia Public Schools Evaluation
and Feedback System) that calls for yearly appraisals that include multiple methods to
determine growth, provide professional development opportunities, and select a score for
their performance that could impact job placement and employment (National Research
Council, 2015).

Teacher expectations: A presumptive reasoning process that teachers partake in
centered on anticipating a student’s performance grounded in previous documentation,
current accomplishments, and academic actions that could happen in future learning
endeavors (Good, 1987; Riley & Ungerleider, 2012).

Assumptions
Philosophical assumptions are essential to research frameworks because,

according to Sutton (1993), they provide guidance that outlines a study based on how it is
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presented. According to Creswell (2003) and Kivumja and Kuyini (2017), qualitative
research assumptions are based on the subjectivity of multiple participants involved in the
study. One aspect of qualitative research is the assumption of trustworthiness, which is
how credibly the researcher manages their subjectivity (Holliday, 2007). This assumption
is supported by four concepts to evaluate subjectivity in interpretive research according to
Guba and Lincoln (1982), which include credibility, transferability, dependability, and
confirmability. Another assumption about qualitative research is that this methodology is
conducted based on phenomenological/interpretivism paradigm frameworks (Firestone,
1987). I used qualitative methodology because I assumed that the participants’
interpretation of my study was based on their perceptions and knowledge of the
phenomenon listed in my purpose statement (see Swanson et al.,2005). According to
Finlay et al. (2006), the interpretive epistemological assumption for qualitative research
is being able to accept that multiple realities will be addressed.

Case study assumptions provide ways to investigate more complex problems in
qualitative research. According to Gummesson (2014), the case study allows the
researcher to explore more complex phenomena, such as the one investigated in my
study: the exclusion of Black female teachers’ viewpoints to address the achievement
gap. According to Baxter and Jack (2008), case studies allow “how” and “why” questions
to be answered. Another assumption of the case study is that it focuses on the complexity
of a social issue compared to the scope of the problem (Baskarada, 2014). Based on these

assumptions, I assumed my study would provide valid and reliable data and analysis.
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One pragmatic assumption I made in my qualitative case study was that all of the
targeted participants being interviewed would provide responses that were honest and
accurate perspectives of their lived experiences. I assumed that by incorporating open-
ended research questions into my study, participants would be able to provide their
viewpoints about my research question. I was able to acquire subjectivity in their
responses that explained their lived experiences as they used state and federal education
policies that were supposed to address the achievement gap in public education among at-
risk Black and high-achieving White female students. I assumed the targeted participants
would feel at ease sharing their perspectives about my central phenomenon as they
answered interview questions. I also assumed that the participants would be honest and
informative as they answered my open-ended questions and would produce authentic and
truthful answers that addressed their viewpoints and lived experiences. My final
assumption was that the data obtained from the participants’ would answer my research
question regarding teachers’ perceptions about decreasing the achievement gap in public
education, and would help policymakers write and implement better education policies to
shrink the academic gap that exists between Black and White female students in third
through fifth grade in Harris County, Texas.

Scope and Delimitations

Delimitations are boundaries that are purposefully established throughout the
process by the researcher. I focused on the geographical area of Harris County, Texas,
and 10 certified Black teachers in Grades 3 through 5 who teach Black female students

who take the STAAR in reading and math. I conducted a county-wide search. I recruited
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10 Black teachers because I was looking to find out how these policies impacted how this
group of teachers delivered their instruction to decrease the achievement gap based on
state-required testing grades. A necessary delimitation consisted of excluding educators
who were not teachers of record, such as paraprofessionals, interventionists, and
instructional coaches, who did not participate in this research process because their
evaluations were not affected by student performance based on state-required test scores.
Another delimitation was teachers who teach writing, science, and social studies were
excluded from my study because state testing requirements did not impact their overall
teacher evaluation based on student performance on the STAAR like it did for reading
and math teachers. These delimitations meant that these groups were excluded from this
study because they did not meet the requirements set by the state of Texas based on
student performance that impacted letter scoring for each school in Harris County, Texas.
The geographic delimitation meant excluding other school districts from this study.
Limitations

The philosophical assumptions for this study may have caused limitations that
diminished the study’s validity. Another limitation of qualitative research is
trustworthiness. The ability to manage subjectivity is crucial to research, and some
researchers use credibility, transferability, dependability, and confirmability to bring
about validity (Guba & Lincoln, 1982). A limitation of the case study is that although it
focuses on the complications of social problems, it does not directly address the
problem’s scope without using the qualitative research framework (Baskarada, 2014).

One limitation of BFT, according to N. M. Joseph et al. (2016), is the need to use other
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theoretical frameworks such as critical race feminism to explain Black female students’
lived experiences with racism and sexism in public education.

As a Black woman who identifies as a Black feminist, I had some bias about how
teachers should feel about ESSA (2015) Title II rules, and the process I used was to make
sure my transcripts were accurately transcribed. I did not add my opinion about the
findings, and I knew this by making sure I used multiple realities of the participants from
the transcripts that were recorded on Zoom and transcribed on Otter Al. Another
safeguard I used to ensure I did not add my opinion about the findings was the use of
reflexive journaling to track my attitudes, feelings, and thoughts. I did not provide
leading questions that may have implied my bias toward the participating teachers for this
study, and I removed any biased language from my study.

Significance

Baxter and Jack (2008) argued that case studies allow how and why questions to
be answered. I explored Black female teachers’ viewpoints on how functional ESSA
(2015) Title II policy activities work for them as they attempt to ensure equitable
academic achievement among female students. I also explored why participants thought it
was important to address the achievement gap for Black female students. The results of
my study may influence local, state, and federal policymakers to include input from
Black female educators that could impact the academic gap between Black and White
female students. The phenomenon of the exclusion of educators’ perceptions in
policymaking by lawmakers was addressed in my study by exploring teachers’

perspectives to address the achievement gap. Interested stakeholders (students, parents,
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teachers, school administrators, community leaders, Texas lawmakers, and federal
lawmakers) may be able to use the findings in correspondence with other research to
create more effective educational policies that could provide Black female students with a
more equitable public education compared to White female students. The results of my
study may also offer viable knowledge for low-performing schools that could include
helpful feedback from Black female elementary teachers about ESSA (2015) Title II
activities that may help them decrease the achievement gap between White and Black
female students in third through fifth grade. Minimizing the performance gap among
female students may enable them to receive more equity as they seek better educational
and career opportunities in male-dominated fields of study, which could be an excellent
way to promote social change for this group of people economically, culturally, and
socially.

Summary

In my qualitative intrinsic case study, I explored the perceptions of 10 Black
teachers regarding state and federal education policies to reduce the achievement gap
between White and Black female students in Harris County, Texas. I investigated how
Black female teachers in Grades 3 through 5 teaching reading and math students who
take the STAAR perceive how ESSA (2015) Title II guidelines (Public Law 114-96,
2015) impact the way they prepare for instructing students in elementary schools. The
theoretical frameworks of BFT from Henry (2005), Harris (2007), Collins (2009), and
Crenshaw (1991) guided my study to understand how teachers feel about ESSA (2015)

Title II guidelines and their impact on the achievement gap. The methodology of my
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qualitative study included individual interviews with 10 Black female elementary
teachers using a case study design, as well as data collected and analyzed from a variety
of sources that included observations, test samples, professional development
requirements, intervention requirements, teacher evaluation systems, and STAAR results
per school. This study may be significant because it could give stakeholders crucial
information about federal policies that influence state-level education policymaking by
obtaining input from 10 Black elementary teachers who conduct these procedures to
reduce achievement gaps. Chapter 2 includes a literature review. and a more detailed

description of the theoretical framework.



22
Chapter 2: Literature Review

One problem that continues to occur is that state and federal legislatures exclude
educators’ perceptions from education reform policymaking procedures to reduce the
academic gap in public schools. Several reasons for this lack of involvement of teachers
may be because policymakers do not have a clear understanding of what the targeted
problem should be (Mansfield and Thachik, 2016) as well as their inability to narrow the
scope on factors concerning why and how Black students progress during the learning
process and the impact of their mobility patterns (McDonough, 2015). Despite the notion
that educators have in-depth insight into these areas with their students, their voices have
not been included in public education policy development and implementation.
Therefore, many of these implementations have resulted in failed courses of action
(Cuban, 1998; Hargreaves & Shirley, 2008; Sarason, 1990; Tyack & Cuban, 1993, 1995;
Wagner, 2010). According to Bridich (2016), teachers’ and administrators’ perceptions
are important because without their viewpoints, many of the policy decisions being made
fail to decrease the achievement gap (B. Berry, 2010). Failure to meet the desired
outcome for policymakers because of the lack of teachers’ and administrators’ input is a
severe limitation of this process (B. Berry, 2010).

The idea that it is acceptable for state and federal legislatures to make important
education reform policy decisions without the input of educators is problematic for
closing the achievement gap between higher performing White female students and at-
risk Black female students. The current study explored teachers’ perceptions of

decreasing the achievement gap despite being given limited input on education policies
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from policymakers to help students who struggle with reading and math in public
schools. The failure to listen to educators who have experience in students’ day-to-day
learning practices to give them a voice in the development and implementation of
education reform policies may be one reason why many of these policies do not reach the
desired outcome of improving the achievement gap between these groups of students (B.
Berry, 2010). I found information for this literature review that included statistics about
student demographics and state assessment data from the Texas Assessment Management
System from 2012 to 2017. I also used information from the data set to determine which
groups of female students had more disparities in reading and math that impacted the
achievement gap in public education in Harris County, Texas. Knowing the severity of
the achievement gap with these groups of female students based on the data could help
teachers and policymakers create effective policies to decrease the achievement gap
between these groups. These data allowed me to identify which students were most
impacted by the achievement gap in Harris County, Texas.

Literature Search Strategy
I used the Walden University Library to find research articles, professional books,
and journal articles to conduct this literature review for my qualitative case study.
Databases used included Academic Search/Premier, Dissertations & Theses Walden
University, Education Source, Education Research Complete, ERIC, ERIC and Education
Source Combined Search, SAGE Journals, SAGE Knowledge, and ProQuest One
Academic. In my search process, the following keywords were used: womanism,

colorblind, feminism, Black feminism, Black feminist thought, intersectionality,
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achievement gap, critical race feminism, critical race theory, feminist standpoint theory,
transformative theories, transformative learning theory, teacher perspective,
differentiated instruction, closing the gap, standardized testing, gender-based policies,
standards-based accountability, college and career readiness, value-added, policies, and
practices. Most of this literature was published in the last 5 years, but the related
literature that was reviewed ranged over 40 years and was also used because it had a
significant impact on the foundation of this study.

Theoretical Foundation

I determined BFT to be the most appropriate framework for my study. One reason
BFT was established was to facilitate social justice (Collins, 2009). BFT principles and
views, according to Collins (2009) and Springer (2005), should be the structure needed to
motivate all people in society to facilitate social justice. Fighting for social justice in
public education based on knowing female students' combined intelligence and lived
experiences (Hooks, 1992; Collins, 1991; Lusted, 1986) showed that BFT was used to
explain how and why Black female teachers' perceptions about the achievement is needed
to highlight changes that are required to help Black female students close the academic
gap when compared to White female students. I used the BFT framework to explore the
perspectives of elementary teachers regarding education policies intended to decrease the
achievement gap for Black female students in public education. The findings of my study
might lead to recommendations that are beneficial for stakeholders who encounter similar

achievement gap issues.
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Literature Review Related to BFT

According to Love (2016), BFT can be used in various ways as a critical
advantage for knowledge development in nursing. Also, Black women’s identity is
needed to help researchers shift away from the generalization of experiences that enhance
the ability to understand the health disparities that are noticeable and make changes by
increasing the social state of awareness about the realization of the dominance of White
nurse research in this field (Love, 2016). BFT was used to improve critical race theory
(Crenshaw, 1991) and critical race feminism (B. Berry, 2010) based on African
American women being found to be in a place of oppression within the framework of this
established system (Foster et. al., 2009; Hull, Scott, and Smith, 1982). According to
Collins (2000), Black feminism was used as a tool to respond to oppression by
connecting Black women’s experiences and ideas where standpoint feminism emerged.
Another aspect of BFT is the notion that scholars who used this framework must be
aware of the social conditions of African American women and the common differences
between Black women in the United States (Collins, 2000). These theoretical frameworks
have made their way into the educational field to analyze Black female inquiry-based
studies in public education (Evans-Winters & Esposito, 2010).

According to Hook (1994), Collins (1991), and Dolphyne (1991), a rationale
behind why a feminist point of view may not help produce tangible change for Black
females is a problem influencing Black female lives in noticeable ways. Likewise, T.
Harris (2007) and Gasman et al. (2004) sought to provide an analysis of how male and

White students are marginalizing Black female professors in predominantly White
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institutions of higher learning. T. Harris (2007) used BFT that included intellect and
knowledge (Hooks, 1996) as the theoretical lens to bring about Black female professors’
professional identity by using social contracts. African American women need their
voices and experiences heard by other groups to decrease marginalization on college
campuses (Collins, 1993). Black women on college campuses have the burden of
explaining their gender and race experiences to gain respect from other groups (Collins,
1989; Harlow, 2003) and use tools such as cultural contracts (Jackson, 2002) as a
mechanism to earn respect from White students. T. Harris’s findings suggested that the
stress of the disrespectful encounters that Black female college professors have with
students at predominantly White institutions causes additional stress to their experiences
on these campuses. As a result, White institutions have a difficult time recruiting and
retaining faculty of color based on subtle racism in their organizations, a cycle of
oppression that needs to be addressed (T. Harris, 2007).

As Alinia (2015) assessed the BFT of Collins (2009), views of oppression and
resistance in the model of intersectionality that depicts Black women as the oppressed or
the oppressor which is centered around the role they play in their daily lives could sway
how fast that change happens. Viewpoints of Hooks (1994) and Dolphyne (1991) were
used to give insight into the impact on the palpability of that transformation for Black
women because they may be choosing the lesser of the two to support Black men in
society.

Nyachae (2016) critiqued the Sisters of Promise criteria as the foundation of a

curriculum alignment structure with Black feminism and Black feminist pedagogy
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together with work produced by Black women scholars for Black female students. In this
study, Lorde’s (1984) and Collins’s (2000) lenses were used to support Black feminism
based on the subjectivities of Black women. At the same time, Crenshaw’s (1991) focus
was critical race theory based on the term intersectionality grounded in the perspective of
Black women being identified by both gender and race, but was not limited to those
categories to understand their struggle to liberate themselves in the hierarchical structure
in society. Black feminist pedagogy was used to analyze a curriculum that did not
adequately support Black girls but privileged White males (Henry, 2005). Omolade’s
(1987) viewpoint was that this theory needs to offer investigations to cultivate Black
women and girls, while Henry (2005) argued this method should provide empowerment
through social change and community building. Nyachae (2016) directed this qualitative
study in the fall of 2012 using the Sisters of Promise curriculum for empowerment in
several distinct categories, and findings suggested that even with the best intentions to
provide a curriculum organized by Black scholars for Black girls, it still may have
unintended consequences that might not empower the targeted group. Woodson’s
(1933/2015) perspective was that the liberation of Black female youths is significant for
education programs that are presented to them. Nyachae’s (2016) viewpoint was that
Black feminism and Black feminist pedagogy should be a part of the foundation to offer a
path toward social change by allowing Black female stories to be told within the
framework of a curriculum in educational studies to avoid maintaining the status quo.

Johnson (2015) examined the notion that established mentor programs would be

helpful for Black women attending White institutions. This case study provided feedback



28
on establishing these types of programs and ways to start these services on an
institutional level for targeted Black female students (Johnson, 2015). In this article,
Schlossberg et. al. (1989) were used to support ways to minimize marginalization, while
Collins’s (2000) perspective was to keep Black Feminist Thought (race, gender, and class
oppression) as a critical social theory (Johnson, 2015). Schlossberg’s (1989) lens was that
a mattering framework should be created so Black females can feel comfortable about
themselves in a PWIs environment. In this study, Collins’ (2000) lens encompassed the
need for empowerment of Black women through self-definition by offering these types of
mentorship programs to make available inclusion for Black female students to carve out
their niche to develop socially and emotionally in these types of institutions are needed.
Meanwhile, Johnson’s (2015) premise was that practitioners should take the lead for
these programs. Scholars like Johnson (2015), Collins (2000), and Schlossberg et. al.
(1989) perspectives were to support them as they get to know these students and
recognize their struggles for an opportunity to engage in meaningful discussions to enable
them to have a voice in these institutions.

Joseph et. al. (2016) study discerned the premise of Black female adolescents’
experiences surrounded by racism within the framework of colorblind approaches
(Bonilla-Silva, 2006) in society. In this study, Jackson et. al. (2014), Lopez’s (2007), and
Urrieta’s (2006) viewpoints on colorblind approaches provided society with the
opportunity to cover up and dismiss dangerous problems that occur when unfairness
happens within the elements of race in schools. The theoretical frameworks of Critical

Race Theory (Evans-Winters & Esposito, 2010), Critical Race Feminism, and Black
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Feminist Thought (Collins, 2000) were used in this study to investigate the viewpoints of
the Black female students in this research as well as intersectionality (Crenshaw,1991)
presence because of race and gender identities of this group of Black adolescent females.
The results of this qualitative longitudinal study from 2010-2012 consisted of a subset of
33 to 70 Black and Latinx students, which the data taken from the first two years of the
Pathways2Teaching program from the lens of Joseph et. al. (2016) suggested a significant
need to use Critical Race Feminism and Black Feminism to provide a greater
understanding of how Black female students are feeling and thinking about racism and
sexism in public education. Perspectives from Black Feminist thinkers like Collins (2000)
helped support Black female thoughts on how they are being treated based on
institutionalized, systemic racism and sexism to advocate for social change in education
reforms.

Love’s (2016) methodical literature review investigated the practical use and
advantages of Black Feminism in nursing research. This review of literature on Black
Feminism was done to diversify inquiries to improve the rigor of this theoretical
framework in nursing research from the perspective of Black females (Love, 2016).
Collins (1986), Gentry et. al. (2005), and McDowell and Fang (2007) provided
perspectives that Black women need a voice at the table to fight against oppression so
they can participate in social change in society, while Chinn and Kramer (2008), Glass
and Kierrynn (1998), and Rose and Glass (2008) lens consisted of the thought that Black
Feminism maintains the core values of nursing as a profession that would bring about

empowerment within this framework of research.
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Jacob’s (2016) qualitative methodology phenomenological study assessed how
teenage Black girls who attend independent schools employ a critical lens to understand
their experiences surrounding race, gender, and class. The data analysis was a three-tiered
grounded approach with open coding (Strauss & Corbin, 1998). Hooks’ (1992) “The
Oppositional Gaze: Black Female Spectator” was used to evaluate the use of oppositional
gaze by the study group of girls. Jacobs (2016) presented a critical feminist media
pedagogy for Black girls as a method of socialization for Black girls in this study because
it had not been addressed in past research. The findings included the concept that the
critical pedagogical approaches did not capture the voices and points of view of the life
occurrences of Black girls because they were limited (Jacob, 2016). In contrast, in the
critical feminist media pedagogy framework (Hooks, 1992), the “oppositional gaze” was
a tool that could be taught by teachers and utilized by Black students to do a critical
analysis of the media’s way of evaluating this sample group’s physical characteristics
based on race and gender stereotypes. Jacob’s (2016) lens included using a combined
theoretical framework of Black feminism and critical media literacy pedagogy to tell the
lived experiences of Black girls that are not controlled by the media’s racial, gender, and
class stereotypical ideology.
Lindsey’s (2014) recent observation of Ula Y. Taylor’s (1998) “Making Waves:

The Theory and Practice of Black Feminism” supported the belief that Black feminism is
evolving and its purpose may be shifting as well. This analysis included three waves that
comprise the abolitionist movement, which entailed leadership from the perspective of

political awareness from White women in America (Taylor, 1998). According to Taylor’s
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(1998) perspective, the second wave contained the civil rights movement that considered
intersectionality within the framework of community activism. The third wave
incorporated womanism to expand and evolve Black feminism to cover legal and health
issues in the movement (Taylor, 1998). Lindsey’s (2014) observation of Taylor’s (1998)
perspective of Black feminism in the three waves of progressive political paradigms to
grow and advance the theoretical and conceptual frameworks as part of this review.

Furthermore, Duran (2016), in the article “Women of the Civil Rights Movement:
Black Feminism, and Social Progress,” focused on the second wave of feminism through
the conceptual framework of womanism that consisted of the civil rights movement,
Black feminism, and social progress by telling the stories of activist that impacted
feminism over time. Communities of activists emphasized this article, and Duran (2014)
feels it is a more potent form of feminism from two Black women and one White
woman’s perspective. In this observation, Taylor’s (1998), Lindsey’s (2014), and Duran’s
(2016) lenses of Black feminist theory showed that it is a solid theoretical framework that
needs to evolve and expand, and womanism seems to be a positive method to do just that.

Norris (2012) examined anti-poverty strategies and Black feminist thought as a
process to limit discrimination against or a method that benefits one group of women
more than others. To support her argument, Norris (2012) focused on the intersectionality
perspectives of Collins (2009) and Crenshaw (1991), who surveyed a variety of variables
that encompassed race, class, and gender to study poverty among diverse groups that
intertwine in specific categories. Norris (2012) argued two points in her article that

consisted of intersectionality, the promotion of ostracized voices, and the role they play
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in the growth and progress of anti-poverty policies within the framework of diverse
groups in society. This study consisted of Norris’s (2012) perspective of listening to
Black women’s voices based on tenets of Black feminist theory (Collins, 2000) that give
them the right to be heard, grounded in their thoughts, feelings, and opinions about their
lived experiences in America. In this study, Norris’ (2012) perception was that
intersectionality possibilities surrounding rural poverty research could have conventional
attributes of influence as alliances are constructed between these research scholars and
local stakeholders as they create programs and policies in these complex communities of
women to improve their lives.

Burack (1999) debated in an article that Black feminist thought questions the
perception of cynical assumptions encompassing groups and their discussions
consequential from psychoanalytic political theory. In this article, perspectives from
Volkan et. al. (1991), Alford (1989, 1991, 1994), Cash (1996), and Wolfenstein
(1981/1993) were used based on being psychoanalytic political theorists who observed
and analyzed groups, their leaders, and conversations. Burack (1999) also mentioned
another political theory by this group of scholars that included the idea that distrust does
not have to be an obstacle that hinders a group’s ability to work through problems
together to ensure progress without causing harm to their members as social and political
entities. Finally, the premise of identity politics that is destructive to group leadership
was also a component of this article (Burack, 1999). As Burack (1999) examined
psychoanalytic political theory, she presented a compelling case for Black feminists’

approach being able to defy uncertain outlooks of a group’s existence because of its
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process within the alignment of a discussion-based partnership centered around
differences. Burack (1999) viewed this conceptual framework as an option to work
through these disparities with a tenacious process that Black feminist theorists are willing
to endure.

Henderson (2019) argued in her article that while Black girls experience
oppression, many are still unaware of policies and procedures that have been established
within the framework of institutional racism. In this article by Henderson (2019), Guy-
Sheftall’s (1995), Hooks’s (1996/1984), Kakli’s (2011), and Brooks’s et al. (2008), lenses
were used built around the belief that Critical Race Theory and Black Feminist Theory
that brought about awareness for teachers and Black girls with children’s novels because
they mentioned Black women suffered oppression based on several different categories
that were more severe than other groups, while perspectives from Brooks and McNair
(2012) supported the belief that the reliance of Black Feminist Theory and children’s
literature could provide Black girls with imagery and stories by African American
authors that would help them understand the oppression that happens to them. The
children’s literature Henderson (2019) provided points of view to the reader that have
Black Feminist tenets, so the reader can understand the oppression going on in the book
to allow them to make that connection to their life. Henderson’s (2019) stance was that
Critical Race Theory, Black Feminist Theory, and children’s literature were excellent
mechanisms to explain how a person in a story can be oppressed, the oppressor,
stereotypical, or seen as something they are not. Another perspective came from Johnson

(2015) in this article, which provided the belief that Black Feminism offered the option of
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resistance to oppression for Black females. In contrast, a standpoint from Hinton (2004)
stated that Black feminist literary theory was an excellent instrument for an in-depth
discussion. Finally, as Henderson (2019) said in her article, children can learn how to
deal with oppression from a character they have read about in a book to improve their
situation.

Davis (2018) authored an essay from the stance of Collins’ (2003) Black Feminist
Thought and Allen’s (1996) Feminist Standpoint Theory within the framework of
communicative resistance for Black women in education, the workplace, and personal
relationships. One of the notions made in this article was that the classroom could be a
negative and hostile environment for Black female students because of the assumption of
stereotypical behavior. Still, feminist standpoint theorists Allen (1996) and Davis (2018)
believed that the classroom setting could allow them to change the narrative and take
control of their image. Scholars such as Bell’s and Golombisky’s (2004) views were used
in this article to support the idea that some Black females used their femaleness behavior
in class. It made them feel as though their classroom community did not see them, but
they did speak their minds about their feelings in that situation (Bell & Golombisky,
2004). In the workplace, another outlook came from Parker (2002), who studied Black
women executives and found that they had to use an indirect method of communication
to deal with conflict so they would not appear threatening to their White male employees,
while they also had to work at a highly elevated level to show them, they were competent
in their jobs. Davis’s (2018) and Collins’s (2009) position was that the comfort Black

women felt in personal relationships was based on the idea that building a sisterly
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relationship gave them a haven of safety from outside intimidation. Davis’s (2018)
attitude was that these obstacles could be a struggle for Black women. Still, she felt that
using tools the lens of Collin’s (2003) Black Feminist Thought and Allen’s (1996)
Feminist Standpoint Theory (Allen, 1996) as a means of communicative resistance
helped Black women survive.

Ribeiro (2016) composed an article that focused on the lack of ethnic-racial
outlook in the feminist movement that had limited Black women’s ability to be political
topics within the framework of their struggles with oppression (race, class, and
discrimination) in political debate through the theoretical lens of Black feminists. To
support her argument Ribeiro (2016) used quotes from the viewpoint of Black feminists
such as bell hook and Sojourner Truth to distinguish the difference between the
oppression Black women suffer because they were invisible without a voice in the
political arena, while White women in the feminist movement focus was on voting and
labor rights. Another Black feminist lens that was included in this article was Angela
Davis, who appeared to focus on the intersectionality that was devised by Crenshaw
(1989) to analyze race, gender, and class in the feminist movement to give Black women
political influence (Ribeiro, 2016). Though Ribeiro (2016) discussed the struggles of
Black women in the United States, she mentioned that similar problems had evolved in
Brazil, and Black feminists like Nubia Moreira and Lelia Gonzales perspectives impacted
the theoretical foundation for the feminist movement because of the notion that was
established around White female dominance in a hierarchical system. One of Ribeiro’s

(2016) stances was that Black feminism is needed to offer a theoretical framework for
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women of color to be heard and given a voice in the political arena, so dominance and
oppression will be addressed within the framework of the feminist movement.

Nummi et. al. (2019) authored an article motivated by Black resistance from the
Black feminists (Alicia Garza, Patrisse Khan-Cullors, Opal Tometi) of the Black Lives
Matter movement. This article focused on the notion of systemic racism (stereotypes,
narratives, images), oppression, and gendered racism where Black feminist scholars
Collins (2009), Combahee River Collective (2015/1977), Crenshaw (1991), Feagin
(2013) lens was used to provide insight about how an oppressed political system
negatively impacted the lives of people of color. Nummi et al. (2019) mentioned the use
of “Black Twitter” (Brock, 2012; Clark, 2014; Florini, 2014) to build a platform where
people of color can be heard without being suppressed by the mainstream media that
tends to focus more on the dominant race in society. Theorists such as Feagin and Ducey
(2017) coined the phrase “triple helix of oppression” as they took some concepts from the
mindset of Crenshaw’s (2019) and Collins' (2009) intersectionality theory to define what
these terms meant within the framework of systemic racism. Social movement theory
from the perspective of Gitlin (2003), Lipsky (1968), McAdam (1999), and Tarrow
(2011/1994) supported the belief that media attention is significant in a protest movement
process to impact social change for the oppressed group of people in society. Nummi et.
al. (2019) supported the notions and strategies these feminists used to provide an
innovative way to conduct Black resistance that could have intended or unintended
consequences for moving away from a dominant race of people. Nummi et. al.'s (2019)

perspective is that #BLM founders are critical Black feminists who have gotten the
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attention of the dominant race and gender and that changes are needed to improve
oppressed groups’ economic, political, and social standings.

There was evidence that gender and race in public education for Black female
students have implored intersectionality (Collins, 2009 & Crenshaw, 1991) to inflict
oppression and inequality on educators, parents, and members of society. This covered
those who want to cling to the notion that limited parental involvement (Pinder et. al.,
2014) was a primary reason Black female students have academic achievement gaps
compared to their counterparts. Therefore, Love (2016) suggested that when Black
Feminism is used to direct the research approach, the precision of signifying the
encounters of Black females will increase in accuracy and can help to empower them.
She also mentioned that Black Feminism would provide innovative awareness with other
scholars and elevate the mindfulness of Black females in society (Love, 2016)

Previous Use of BFT

Black Feminism was used in an integrated review of the literature (Love, 2016) to
determine the effectiveness of Black feminism in nursing research regarding the
healthcare disparities for African American women. Black Feminism is part of the
structure of Feminism that focuses on the distinctive experiences of this group of women
having several characteristics, including race, class, and gender (Love, 2016).
Intersectionality provided the notion that acknowledged that people do have multiple
aspects of their identity, and Black Feminism was a theoretical framework to question the
politics of oppression of this group of women (Marbley, 2005; Oesterreich, 2007).

Findings confirmed that Black Feminism as a theoretical framework could be beneficial
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to develop helpful knowledge for nursing research and support the essential values to
provide changes in social justice regarding the experiences of African American
women’s healthcare disparities (Love, 2016). Another aspect of this study was to
acknowledge that Black Feminism can go beyond insight because it could raise
awareness of the realization of society for Black women for empowerment research
frameworks (Chinn & Kramer, 2008; Glass & Kierrynn, 1908; Rose & Glass, 2008).

Black feminism was used to determine whether a colorblind society stops racism
in schools or worsens it for Black female students in public schools (Joseph et. al., 2016).
This study acknowledged that Black Feminist Thought Influences Critical Race Theory
and Critical Race Feminism by paying attention to the intellectual aspect of Black female
students in schools dominated by White students, as oppressive behavior (Collins, 2000)
is on display (Joseph et. al., 2016). Findings varied based on each student’s perspective of
how they thought they were being treated in school, yet these girls did seem to experience
racism in an overt as well as less obvious manner, even in some cases by their White
teachers (Joseph et. al., 2016).
Rationale of Use of BFT

My rationale for using BFT was that it provided social justice to come to the
forefront by enabling teachers’ perceptions about giving alternatives to policies makers
from their subjective viewpoints to empower educators as well as students in the process
of self-recovery in the structure of hierarchical constructs to seek and receive an excellent
public education (Hooks, 1989). BFT helped me understand not only Black teachers but

other races of teachers’ perceptions about addressing the need for educators’ voices to be
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heard to solve the achievement gap problem in public schools to prevent marginalization
from happening to female students (Collins, 1986; Gentry et. al., 2005; and McDowell
and Fang, 2007). Therefore, like Chinn and Kramer (2008), Glass and Kierrynn (1998),
and Rose and Glass (2008), BFT produced core values that included equality,
empowerment, and social change to my findings from my qualitative case study research
process.

Review of the Literature

An ample number of studies about Black male students’ academic and social
needs for various reasons (high dropout, graduation, suspension, and expulsion rates, to
name a few) in public schools have been done to address achievement gaps based on their
intersectional identities of race and gender (Crenshaw, 1991) to account for equality in
education for minority students (Aud et al., 2013; Ford, 2013; Howard, 2013; Schott
Foundation Report, 2012; Toldson, 2011). In contrast, studies incorporating colorblind
(Bonilla-Silva, 2006) approaches tended to overlook Black girls in public schools to
improve their educational opportunities (Joseph et. al., 2016). This literature review
examined why female students are not being educated on the same level as their White
female peers when using Every Student Succeeds Act (2015) Title I High-Quality
Educator’s Guidelines (US Department of Education, 2015), how society perceived Black
female students’ impact on their learning gaps and how they are understood through a
specific theoretical framework. Therefore, policy considerations such as differential
instructional approaches that were originated by Tomlinson (2003), Blackmore (1995),

Fischer (2003), and Marshall (1999) from a lens to address certain aspects of education



40

laws to allow them to meet their desired outcome. Mansfield’s and Thachik’s (2015)
stance was based on the idea that decision makers can take into consideration the history
of racial justice. These policies that are being written to reform education can find the
root of the problem along with a feasible solution to help frame more effective
approaches to improve student growth over time. These components were mentioned in
my review of the literature for my study.
Teacher Perspective

Hinnant et. al. (2009) conducted a study that focused on whether teacher
expectancy impacts future learning for students in their formative years when the
research was done. The National Institute of Child Health and Human Development
(NCHD) Study of Early Child Care and Youth Development data included a large pool of
participants tracked longitudinally from birth until fifth grade (Hinnant et. al., 2009). The
study showed that teachers overestimated or underestimated students’ performance.
Hinnant et. al. (2009) confirmed prior research (e.g., Jussim & Eccles, 1992) that
educators’ rating of students’ academic achievement is related to objective measuring
tools, while the measurement of teacher expectations tended to be more subjective based
on gender and behavior. This study’s expanded scope of the research included child
characteristics connected to teacher expectations at the primary stages of student learning
(Hinnant et. al., 2009). Limitations in this study may have skewed the data because they
included variables that did not focus on teacher expectancy but consisted of motivational

factors.
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However, researchers Boerma et. al. (2015) performed a study to determine
whether gender is impacted differently by teacher perceptions when it came to reading
motivation. These scholars (Boerma et. al., 2015) focused on teacher perceptions of
students’ motivation for reading comprehension when comparing gender differences.
These scholars (Boerma et. al., 2015) confirmed prior studies (e.g., Kush & Watkins,
1996; McKenna et al., 1995; Wigfield et al., 1997) that girls score higher on reading task
values and attitudes about reading, while rejecting the notion of gender differences in
self-concept (Boerma et. al., 2015). Boerma et. al. (2015) found that teachers perceived
girls as better at reading comprehension, while not influencing boys’ reading motivation.
Momentous to the study was the notion that best practices that consist of high teacher
expectations and positive reinforcement, despite gender identity, can impact students’
attitudes toward reading. Contrarily, accessibility to reading material at home can also
influence reader motivation. Limitations in this study may affect the reliability of the data
used because of the researcher’s inability to use the participating students’ actual reading
achievement scores.

Payne (1981) investigated the influence of sex, grade, work status of the mother,
and sex-role bias on the perception of students. The researcher found that male students
tended to select the stereotyped response compared to female students, while female
students believed that teachers expected more traditional behavior from them (Payne,
1981). Essential to this study is the notion that male students tended to stereotype more

often than female students, which supports prior research (DeLucia, 1963) while
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repudiating others (Fagot, Seyfried & Hendrick, 1973). Limitations in this study may
affect the degree of stereotyping that occurred in the study based on age and grade level.

Timmermans et. al. (2016) conducted a study to determine variables that may
influence teacher perceptions of achievement expectations for sixth-grade Dutch students.
Timmermans et. al. (2016) found that gender bias, as well as the perception of student
confidence, work habits, and socioeconomic status, could be influencing teachers’
judgment of student performance based on current and future expectations grounded on
the assumption of classroom behavior of female and male students. Compared to past
studies on this and related topics, additional variables were added to this study. The view
that teachers perceive students with high self-confidence and good work habits was
confirmed in past studies (Alvridez & Weinstein, 1999; Bonvin & Genoud, 2006; and
Driessen, 2006), while findings based on the assumption that teachers have lower
expectations of students with adequate social skills in class challenged prior studies
(Bennet et al., 1993; Hecht & Greenfield, 2002; Kelly & Carbonaro, 2012; La Voie &
Adams, 1973). Limitations of this study could pose uncertainty because of the type of
data collected by these researchers.

Causes for the Achievement Gap

Ratcliff et. al. (2016) study used an online survey that amended Uhlenberg and
Brown’s Educators’ Perceptions of the Achievement Gap (2002) as an assessment tool.
The focal point of this research was the idea that family behavior and financial status
were emphasized as part of the causes of the achievement gap. Based on the findings of

this study, prior research from Gorey (2009) and Uhlenberg and Brown’s (2002) stance
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revolved around the use of parenting techniques in their studies that may impact the
achievement gap. On the other hand, Gregory et. al. (2010), Miles and Stipek (2006), and
Dee (2005) lens included the idea that student behavior was a cause of the achievement
gap in schools. At the same time, studies from Auwarter and Aruguette (2008), Lee and
Bowen (2006), Kohn (2001), and Jussim (1991, 1986) supported the idea that family
income levels were linked to causes for the achievement gap in schools. Crucial to this
study is the belief that the attitudes of some SES parents enable them to find ways to
create a positive learning environment that allows academic success for their children.

In contrast, other SES parents cannot assist in providing their children with
academic success (Mayo & Siray, 2015). Scholars like Melhuish et. al. (2008)
perceptions contained the idea that activities that parents plan and do with their children
have a more substantial impact on them than on who they are in society. Meanwhile,
researchers Dearing et. al. (2006) and Jeynes (2005) argued that though parental
involvement is essential to all students, it is particularly significant for “at-risk” students.

Another study that focused on parental factors to determine academic
achievement in science was conducted by Pinder, Prime, and Wilson (2014). The
essential lens was the notion that opportunity is an element behind their attitude and
motivation to succeed academically in science based on parenting factors, including
parents discussing school progress, time spent on extra lessons, and performance to do
science that impacts their academic outcome. Ogbu and Simons (1998) supported Pinder
et. al.'s (2014) findings that voluntary immigrants (Afro-Caribbean students)

outperformed involuntary immigrants (African American students) because of reasons
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that include attitudinal and parenting factors grounded on the importance of education
versus negative feelings toward learning and the educational process.

McDonough (2015) examined mobility patterns between Black and White
students to determine how to shrink the achievement gap in United States schools.
Paramount to this study was the perception that understanding the gap in test scores
between Black and White students and why one group of students advances throughout
the education system more successfully than the other group was not enough to figure out
how to decrease the achievement gap. Without addressing the underpinnings of
downward and upward mobility patterns, that premise alone can intentionally or
unintentionally cause an underestimation of the achievement gap between these two
groups of students. In this study, Fryer’s and Levin’s (2004, 2006) lens supported that a
noticeable achievement gap between Black and White students starts in kindergarten and
can decrease in the early years. Still, it usually increases as students age and advance to
higher grades. Likewise, this study used viewpoints from Fryer and Levin (2004, 2006)
and ideas from Hanushek and Rivkin (2006), who found solid evidence supporting the
belief that school quality is crucial in explaining the achievement gap between Black and
White students.

Gender studies done by Robinson-Cimpain et. al. (2014) and Fahle (2016) were
an inquiry to determine what impact a person’s gender has on the achievement gap
between female and male students in schools. Crucial to this study was comparing the
ECLS-K: 1999 Cohort to the ECLS-K: 2011 Cohort to determine whether gender patterns

in math achievement gaps and teacher perception have decreased over time (Robinson-
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Cimpain et. al., 2016). Researchers Cvencek et. al. (2011) and Nosek et. al. (2002) argued
that stereotypes can be linked to male students in subjects such as math and science
compared to female students. On the other hand, Tiedmann (2000) suggested that some
teachers might think that male students who fail in math may have an attitude that they do
not work, while some girls do not have the academic ability to do well in those subjects.
In this study, a lens from Robinson-Cimpain et. al (2014) in an ECLS-K: 1999 study
supported the premise that teachers tended to rate female students lower than male
students in math, and teacher bias can impact teacher evaluation of female students.

Conversely, Fahle’s (2016) longitudinal study focused on gender achievement
gaps in the United States and how these gaps change as students develop from elementary
to middle school. Jusain and Millimet (2009), Robinson and Lubienski (2011), Fryer and
Levin (2009), and Chatterji (2006) lens based on existing studies supported the premise
that gender gaps do occur in math and reading, and over time this data that can identify
trends that might follow students and allow comparison from grade to grade.
Policies and Practices
Stewart’s (2016) examined teachers’ perceptions of differentiated instruction

within the framework of Title I and reading policies in elementary reading classes
through the lens of Tomlinson’s (2003) approach. This included the ability to implement
differentiated instructional practices. Stewart’s (2016) findings suggested several things,
including the use of differentiated instruction as an effective strategy when other steps

can be taken to plan and prepare for lessons. Another aspect of this study is presenting
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realistic curriculum maps and pacing guides to provide more opportunities for struggling
students to learn and master specific skills over extended periods (Stewart, 2016).

According to Mansfield and Thachik (2015), a critical analysis of Texas’ Closing
the Gaps 2015 policy examined the P-16 initiative in Texas that can offer more
educational access and attainment for the populace of color. Still, these scholars found
that this policy has limits when addressing systemic inequities, including experiencing
exclusion and unlawful school finance rules (Mansfield & Thachik, 2015). In this
examination of the P-16 program, Mansfield and Thachik (2015) offered stances from
Blackmore (1995), Fischer (2003), and Marshall (1999) that it is possible that based on
the traditional approach to policy making, some elements cannot be considered bringing
about viable solutions to complex problems. In this study, a lens from Birkland (2005),
Diem et. al. (2014), and Mansfield et. al. (2014) as traditionalists who believe that a
linear process can be more dependent on fixing societal problems. Mansfield and Thachik
(2015) used the critical race theory theoretical framework to offer a detailed documentary
assessment of Closing the Gap 2015. In support of this method, Mansfield et al. (2015)
provided viewpoints from Heilig et. al. (2012), who believed that critical race theory
defies the notion that dominant philosophies are the righteous way to achieve effective
public policies. These scholars (Heilig et al, 2012) think that equal opportunity can be
attained by policymakers who are willing to work hard to make these changes happen.

Elements of critical race theory including the permanence of racism (Atwood &
Lopez, 2014), the centrality of counter storytelling (Bertrand et. al., 2015), the faultiness

of classic liberal thought (CRT), and the role of interest conversion (Bell, 2004) were



47
mentioned in this theoretical framework to conduct this policy analysis. Mansfield et al.
(2015) cited views from Fisher (2003) to bring awareness to critical policy analysts and
interpretive policy analysts’ approaches that are possible to conduct this research
analysis. These researchers (Mansfield et al., 2015) also stated that they found that the
core reason for the P-16 reform practices was to address a system that is interlaced when
it comes to social justice, economic, and organizational underlying principles that were
unbalanced based on the dominate culture and established change to help with
accessibility and attainment for the non-dominate people in society (Durant, 2011). The
findings in this analysis were arranged into two distinct parts: The Policy Narrative and
the Counter Narrative (Mansfield et al., 2015). In the Policy Narrative part, specific
patterns appeared that Closing the Gap 2015 seems to be about revitalizing the Texas
economy, while allowing Texans to live the American dream. Adding business leaders to
the procedure can be critical to this policy’s implementation (Mansfield et al., 2015). A
surplus of resources allotted in this policy system can bolster goal achievement
(Mansfield et al., 2015). The counter debate includes the critical race theory analysis
comprising four themes: the false division between the affluent and the misfortune, the
notion that the American Dream is obtainable for all people, and that education is only
acquired to gain financial success. The theoretical framework can address the desired
outcome without offering proper funding to support this program (Mansfield et al., 2015).
Mansfield et al. (2015) also included the notion that recognizing the history of racial
justice as policies are being written and implemented to allow the appropriate

investigation to find and focus on the root of the problem so viable solutions can be
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established to help frame those policies to ensure social, political, cultural, and economic
change can occur over time (Campbell, 2013).

Baig (2014), Sprague and Massoni (2005), and Dinan (2016) conducted gender-
based studies within the framework of an educational structure and provided findings
grounded in intentional or unintentional student outcomes. First, Baig (2014) offered a
study that explored how gender identity policies in schools impact single-gender
classrooms. This qualitative case study method aimed to examine whether the nature of
classroom interaction between the teachers and students includes favoritism when
opposite-gendered instructors educate single-gendered classrooms (Baig, 2014). This
researcher (Baig, 2014) used scholars such as Liu’s (2006) lens of how teachers shape
student gender identity using classroom cultural interactions as well as Myhill and
Jones’s (2006) premise of having some predetermined views and beliefs that impact
students’ interpretations of gender traits as they grow and develop. The results of this
study offered information about gender-stereotypical behavior that has been presented as
societal norms and practices within this educational framework (Baig, 2014). The
findings of gender roles and how teachers can present certain expectations based on the
student’s gender affiliation and bias in treatment because you are female or male in this
classroom setting can be a problem (Baig, 2014). Hence, Baig (2014) suggested that
teachers should be able to provide a learning environment with various positive
experiences about gender discussions that are unfair towards either gender group.

Despite that, Dinan (2016) provided insight into educational policies that

promoted enrolling more male students with lower GPAs and test scores than their
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counterparts. This researcher (Dinan, 2016) used the idea that gender played an impactful
role with students in primary and secondary education because, as Sadker et. al. (2009)
stated that female students cannot get the necessary quality and quantity of instruction
from their teachers when compared to male students. These scholars (Sadker et al., 2009)
also suggested that female students focused on achievement behaviors of being quiet and
obeying the rules within a school structure as their priority. While Sax (2007) argued that
being more focused on rigorous standardized testing and lofty expectations can cause
boys to fall through the cracks in elementary school. Another argument that tends to carry
more weight in this gender-based argument within the education policy framework is the
argument Arnot et al. (2006) made about a “crisis in masculinity” that can put male
students as a top priority when stakeholders consider policy changes. Sax (2008) found
that female first-year students tended to rank themselves lower in confidence when
compared to their male peers, who tend to be more confident. Dinan (2016) made the
premise that female students are less satisfied in the first year of college, but as they
complete courses, their confidence increases. Dinan (2016) believed that college honor
programs can inspire female students to take academic chances to develop self-assurance.
Dinan (2016) believed that authority figures at these institutions can establish mentor
programs to help all students in honors programs succeed is the lens this scholar argues in
this study.

Focusing on gender-based educational policies, Sprague and Massoni (2005)
assessed the idea that gendered expectations can impact student evaluations of

instructors. This qualitative analysis with a grounded theoretical approach conducted by
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Sprague et al. (2005) was supported through the lens of Biernat and Kobrynowicz (1997),
Connell (1995), and West and Fenstermaker (1993) with the perception that cultural
assumptions about gender-appropriateness are ways to hold people accountable based on
the use of those standards. The findings of this analysis indicated that student evaluations
of gender based assessments provided ways they saw their favorite male and female
teachers in a certain way based on the personality traits of those instructors. This analysis
also provided insight into gendered expectations, and the burden of this process fell on
the shoulders of both male and female professors. However, female instructors may be
called on to do more by students to receive similar ratings as their male peers (Sprague et
al., 2005).

Bridick (2016) studied the invisible schism between teachers and administrators
regarding their perceptions that education reforms can be a part of a top-down decision-
making process at the state and local levels of government. This was a mixed methods
forty question electronic questionnaire study investigation based on how teachers and
administrators in one Colorado school district distinguished elements of education
reform. The policies in SB 191 and its upcoming application for new teacher evaluations
from the lens of Bridick (2016). Berlinger (2005), Dillon (2010), and Freidman (2011)
were considered in this study. Teachers believed that American students were failing to
compete on an international level, as mentioned by Bridick (2016), as the No Child Left
Behind Act of 2001 brought about a federally implemented yearly accountability testing
system. This system, which was enhanced by the 2009 “Race to the Top” to offer a more

rigorous approach to teacher evaluation (Bridick, 2016). Scholars such as Johnson
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(2015), Kane and Staiger (2012), Rockoff (2004), Sass (2008), and Weisberg et. al.
(2009) views were used to support the idea that there is an essential link between teacher
quality and student learning. While other researchers like Kane and Staiger (2012),
Meyer (2010), and Weisberg et. al. (2009), who all agreed that the established teacher
evaluation policies that are being used in public schools were not very effective and were
used to support a distinct perspective about teacher appraisal systems. The data analysis
of this study happened in two stages. This inquiry showed that teachers and
administrators shared a similar point of view about the need to improve student learning
purposefully use teacher evaluations, and have an active role as change agents to meet the
desired outcomes at their campuses (Bridick, 2016).

In contrast, teachers and administrators disagreed about several areas within this
study’s framework, including how teacher evaluations were used. Teachers did not think
this appraisal system accurately assessed a teacher’s ability to do their job. After all, they
were too slanted by one person’s judgment about that teacher (Bridick, 2016). According
to Bridick (2016), one of the tools used in teacher evaluations that was a trigger point in
was the role of state assessments to appraise teachers. Findings in this inquiry showed
that teachers and administrators disagreed about linking student performance to their
teacher evaluation system. Teachers’ viewpoint that appraisal systems lack student
accountability for the tests they have to take is a problem (Bridick, 2016). Birdick (2016)
also argues that analytical people must take steps to improve the possibility for education
reform policies to work in the future by creating an effective way for lawmakers,

administrators, and teachers to have a voice in this process. Teachers and administrators
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can buy into the change agent’s role and provide an open school culture to embolden
them in making decisions for their school district and school (Hall & Hord, 1984;
McLaughlin, 1987).

Bair and Bair (2014) conducted a four-year ethnographic case study of policy
implementation at one racially and socioeconomically diverse high school in Michigan
that focused on rigorous standards to improve science learning as part of a college-
preparatory process in public education. This study was done through the lens of the
structuration theory of Anthony Gidden (1984) and was obtained from a more extensive
ethnographic case study on public implementation (Bair et al., 2011). Teachers did not
know which standards should be the primary focus, so according to Bair et al. (2014)
findings, they needed to learn how to teach those new standards effectively. This research
also found that unintended consequences occurred with students who were ill-prepared
for these more rigorous science standards; recent attendance and pass policies had to be
established to dummy down the curriculum to meet the yearly progress standards for the
federal and state government (Bair et al., 2014) These researchers (Bair et al., 2014)
mentioned several implications from these policies that include science teachers be
included in the policy-making process to give input as a change agent, provide with
additional training that is focused on that policy so they can teach to their students, and
be given ongoing. Mensah (2013) stated that teachers assist in providing students with a
more diverse and equitable classroom environment to which their students can relate.
Hence, they feel safe and encouraged to learn in all content areas. Finally, according to

Bair et al. (2014), lawmakers and administrators must realize that some students in public
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schools are never going to be in college ready, therefore focusing on producing options
for presenting them with a trade school should be a consideration when creating
education reform policies in the future.

Saultz et. al. (2017) authored an article that examined the standards-based
accountability (Linn, 2000) policies Every Student Succeeds Act (2015) and No Child
Left Behind (2001). In this analysis, these researchers (Saultz et. al., 2017) focused on
federal policymaking that impacted the American education system over time and the
federal government’s role within that framework. In this article, Suderman and Kim
(2007), Cohen and Moffitt (2009), and Shelley (2013) lens supported the notion that The
Elementary and Secondary Education Act of 1965 allowed for the federal government to
play a significant role in the education policy process. McDermott (2011) viewpoint
supported the premise that No Child Left Behind (2001) was implemented as an
accountability system to increase equity amongst students in specific subgroups. Shelley
(2012), and Wrabel et. al. (2016) felt that the Bush Administration was expanding its
power by not allowing states to be flexible as they implemented this law. Still,
eventually, they allowed states to control their waiver process. These researchers (Saultz
et. al, 2017) supported that he increased the executive branch’s power in education policy
once President Obama got into office. The thought that the president utilized an economic
crisis to put money in a bill to create a program (Race to the Top) as leverage against
states to add more arduous teacher evaluation and content standards in exchange for grant
money was expanding the executive branch’s power as Manna and Ryan (2011), and

Saultz (2017) suggested. Fusarelli and Fusarelli’s (2015) and Howell’s (2015) perception
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was that the Obama Administration took advantage of state governments based on their
preferred education reform in exchange for grant money. Saultz et. al. (2016) argued that
Obama’s strategy on the waiver process seemed to be a blatant expansion of power for
the executive branch, especially for the Secretary of Education, over the state and local
governments when it came to education policymaking.

Saultz et al. (2017) discussed how Obama’s abuse of the waiver process caused
uncommon constituent groups that generally support Democrats. He was overstepping his
authority to get teacher evaluation and Common Core systems implemented in a coercive
manner to strongarm state and local governments when it came to education policies.
These actions by Obama’s administration allowed a policy window to be opened.
According to Kingdom (1995), this happens when policy merging can be managed with a
sense of urgency. This analysis addressed why policies like the Every Student Succeeds
Act (2015) can cause Congress to limit federal power over education policy. When an
abuse of power can be perceived as was to leverage for state and local government to get
the favorable education policy implemented and Saultz et. al. (2017) truly believed the
Obama Administration could do just that.

Roberts and Grant (2021) conducted an extensive literature review of college and
career readiness in rural schools. These scholars (Roberts & Grant, 2021) used Conley’s
lens (2012) of the college and career readiness model, as well as Perna’s lens (2006) of
the nested model of college choice and Social Cognitive Career Theory

(Lent et. al., 1994). These theoretical frameworks were used to conduct this literature

review on rural students’ college and career readiness. One notion they (Roberts and
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Grant, 2021) established about college and career readiness was the inability to find a
clear-cut definition of this term. These researchers (Roberts and Grant, 2021) used
Conley’s (2012) description based on instituting the premise of what they can do
successfully without any remediation or developmental classes to be college and career
ready.

The findings of this study, conducted by Roberts and Grant (2021) variables such
as student factors (aspiration, academic readiness, self-efficacy, outcome measures such
as college enrollment and completion) and family factors (parental support and
expectations, family socioeconomic status, parental education level). School factors
(curriculum and course offerings, school personnel’s support for postsecondary planning,
and provision of college and career programming) and community factors were variables
(see Roberts and Grant, 2021). These researchers (Roberts and Grant, 2021) reviewed
researchers Hu’s (2003) analysis of the National Educational Longitudinal Study of 1988,
and Howley’s (2006) examination of the Panel Study of Income to clarify how desirable
rural students wanted to attain a postsecondary bachelor’s degree. Other research
reviewed encompassed Williams (2005), who found that there were gaps in rural
students' in math when compared to others on the Programme for International Student
Assessment (PISA). Provasnik and colleagues (2007) suggested that these gaps dissipated
when controlling for socioeconomic status (SES) was added as a variation. Roberts and
Grant, (2021) emphasized Conley’s (2012) college and career readiness based on skill
development in several areas that contain critical cognitive strategies, essential content

knowledge, key learning skills and techniques, and critical transition knowledge and
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skills that highlighted students’ subsequent phases of their lives after they completed high
school. These researchers (Roberts & Grant, 2021) also focused on building the
foundation for this literature review by using Perna’s (2006) nested model of college
choice and Social Cognitive Career Theory to provide various levels that affect students’
college and career readiness. In their literature review, Roberts and Grant (2021)
acknowledged two sections aligned with this theoretical framework: rural students’
academic readiness and rural schools’ curricular offerings. These academics (Roberts &
Grant, 2021) suggested that to ensure that this group of students is college and career
readiness in a rural school, they should continue to increase their course offerings in
advanced and remedial formats. Likewise, viewpoints from Roberts and Grant (2021),
Nitta et. al. (2010) about small staff sizes, Howley et. al. (2009) about the disadvantages
of federal funding formulas, and Holian et.al. (2014) in conjunction with the lack of
internet access to offer virtual learning models are obstacles that prevent the rural school
district from offering an array of courses to prepare students for college and career
readiness.

Julia et al. (2020) readiness and competence of new teachers in primary schools
by examining the effectiveness of Training for Professional School Teachers (TPST).
These scholars (Julia et al., 2020) lens were used in the existing literature to support
several aspects of teacher readiness grounded on being knowledgeable enough to teach
students new skills or information proficiently (Hatfield et al., 2016; Mohamed et al.,
2017; Pianta et al., 2007; and Williford et al., 2013), while other scholars insist that

graduates of teaching programs be ready for the teaching profession with assurance
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(Ficarra & Quinn, 2014; Jackson et al., 2013; Joseph, 2011; O’Neill & Stephenson,
2012). Conversely, teacher competence was viewed as an equal standard concept (Mayer
et al., 2005; Pekia, 2015; Centre of Study for Policies in Education, 2000). Another
element of this study was teacher income satisfaction, and scholars like Song and Zhang
(2020). The lens was used based on their social and economic theories centered around
the notion of complexity between money and subjective well-being. Meanwhile, a
threshold income level that reaches the basic needs and emotional well-being of up-and-
coming teachers could be significant, though some scholars (Clark & Oswald, 1996;
Easterlin, 1995; Oswald, 1997; Veenhoven, 1991) deem the effect of rising incomes as
becoming trivial. This inquiry utilized a mixed-method research design that included a
qualitative approach to attain data from new teachers for teacher readiness and
competence. In contrast, the quantitative approach was used to gather insight into
feelings, thoughts, and emotions that can be difficult to track from survey questions
(Corbin & Strauss, 2014; Creswell, 2015).

The findings in this study concentrated on investigating and evaluating the
readiness of graduates of primary school teachers’ education, novice teachers (Julia et. al,
2020). This study dealt with having a worker’s mindset, and the application of
competencies within the framework of teaching in a classroom setting (Julia et. al.,
2020). These researchers (Julia et al., 2020) developed four themes: establishing
prospective specialized educators; providing teaching programs in colleges and
universities; contrasting hope and the realization of being a teacher; and the traditions of

becoming a professional educator. These scholars found that most participants were ready
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to be competent teachers within the additional training (Training for Professional School
Teachers, TPST) that required more theory and application in a classroom setting. One
element of this process was the ability to adapt their classroom procedures to design their
own individualized learning space (Deed & Lesko, 2015; Deed et al., 2009; Peeters et al.,
2016). According to Julia et al. (2020), these novice teachers gain experience based on
simultaneous knowledge and skills to meet the readiness and competence requirements.
One problem that occurred with some of these educators was the opportunity to obtain a
professional teaching job with a decent salary. Still, this group was willing to start
teaching to have a career as honorary teachers or teachers at private schools (Julia et al.,
2020). One limitation of this study was the number of participants who filled out
questionnaires and did interviews for the mixed-methods design. Julia et al. (2020)
believed this application process can be embedded into their undergraduate programs.

Roberts and Grant (2021) also noticed common themes in their literature review
analysis for studies on rural students’ and school districts’ college and career readiness,
including being encouraged to go to college by their parents, school staff members, and
community members. Still, they do not have the proper help to know how to proceed
with that choice (Demi et. al., 2010; Doyle et. al., 2009; Grant, 2018; Mean et. al., 2016;
Roberts, 2019; & Slocum et.al., 2020). According to Roberts and Grant (2021), interested
groups such as policymakers and state-level education agencies should revise College
and Career Readiness standards to ensure that rural students and their school districts
have a pathway to be either college or career ready without making one more important

than the other. Next, stakeholders (community and state-level) experts can center their
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communication around their College and Career Readiness is designed around the
physical limits or flexibilities surrounding postsecondary choices for short-term and long-
term employment (Roberts & Grant, 2021). Finally, Roberts and Grant (2021)
recommended that a place-based approach to College and Career Readiness would
demand a meaningful integration of the local economies with models for college and
career choices that rural practitioners can want to engage in a partnership to improve the
College and Career Readiness programs.

Wearmouth (2017) authored an article about employing culturally responsive
pedagogy to foster school literacy learning. This researcher (Wearmouth, 2017) adapted
the sociocultural lens (Vygotsky, 1978) to impose a concentration on teachers’
(mediators) necessity to admit that learners’ cultural situatedness can be addressed in
literacy learning for all students to be allowed to gain experience proficiently
academically. In this study (Wearmouth, 2017), the perspective of Vygotsky (1978)
based on the premised that school literacy learning can be open to a varied range of
students and their prior knowledge, frames of reference, and performance style (Gay,
2010) that they bring from home to enhance their school learning environment as well as
the use of two planes of learning interpersonal planes (Rogoff, 2003) and intrapersonal
planes (Littleton & Mercer, 2013). Distinctiveness of a sociocultural approach, learning
process (Vygotsky, 1978), the need for culturally responsive pedagogy (Hall & Murphy,
2008), cultural responsiveness at a whole-school level from the lens of Bruner (1996),
Wenger (1998), and Wearmouth & Berryman (2009) to make a connection with the

significance of the role teachers play in culturally employing responsiveness. Wearmouth
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(2017) concluded that children need to see a way to contribute to the learning
environment in an engaging manner that includes literacy practices in school that ensure
they are learning. The research (Wearmouth, 2017) provided information through
Smagorinsky’s (2011) lens focused on the idea that school literacy learning is based on
the socially situated, culturally, and historically grounded form of arbitrated action that
forms human development. Wearmouth’s (2017) viewpoint is that the most significant
literacy-related interactions happen between the teacher and student. This scholar
(Wearmouth, 2017) stated that the importance of inclusion in a school setting impacts
how students act during literacy-related activities and how they see themselves based on
their actions to determine the kind of literacy learner they are within this framework
(Bruner, 1996).

Moloney and Saltmarsh (2016) focused on a study about culturally and
linguistically diverse classrooms. In their related literature, these researchers (Moloney &
Saltmarsh, 2016) talked about migration to Australia and globalization has become
appealing to scholars such as sociologists, social theorists, and sociologists of education
(Apple et. al., 2010) and the appropriate manner to teach CALD classes to promote
diversity. The idea is that pre-service teachers’ ability to learn the necessary skills in their
training programs does influence the methods and mindset they bring to the job (Bagnail,
2005). Moloney and Saltmarch (2016) used Gist’s (2014) and Gorfinkel’s (2014)
perspectives on the assertion that pre-service teachers not only need to have extensive,
necessary academic and theoretical knowledge that will inform their method, yet a

mindset and understanding of CALD learners that will guide their attitude toward
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diversity inclusion. In this study, the Darling-Hammond et. al. (1983) lens was used
because they argued that pre-service teacher education programs must focus on helping
these teachers understand profoundly a wide range of things about learning. The
researchers (see Darling-Hammond et. al) also argued that social and cultural contexts,
and teaching are based on knowing the complexity of understanding how to enact these
components in a diverse classroom of students.

Moloney and Saltmarsh (2016) discussed the issue of addressing diversity as a
service issue in the teacher education curriculum as not a way to accomplish change and
critical development in pre-service teachers (Rogers et. al., 2006). The researcher (Rogers
et al., 2006) recommended that more problem-based inquiries be needed to extensively
study cases in teacher education curriculum and pedagogy, including real, virtual, and
international exchange experiences for students and faculty. This study (see Rogers et. al,
2006) examined attitudes to linguistic and cultural diversity in a framework of
undergraduate teacher education programs. Moloney et al. (2016) discovered that the
program offered restricted learning provisions associated with CALD. These experts
(Moloney et al., 2016) also noticed that students’ opinions of the program’s focus on
CALD were mixed, but they admitted that specific staff efforts were included. Moloney
and Saltmarsh (2016) concluded that pre-service education programs must provide
dynamic and individually inspired educational practice incorporating new strategies
developed to build significant inquiry to fuel individual responsibilities for social justice

in the education framework.
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Barth et. al. (2013) conducted a study that examined racially diverse classrooms
and the effect of classroom racial composition on interracial peer relationships. These
researchers (Barth et. al., 2013) assessed how race impacts children’s classroom
sociometric nominations. Scholars such as Schofield and Hausmann (2004) support that
intergroup interaction and diversity in a school setting tend to decrease bigotry and
increase positive viewpoints among different racial and ethnic groups. Meanwhile, Barth
et al. (2013) suggested another method to examine the effects of the racially diverse
classroom is to look at cross-race peer relationships precisely. In this study, Boivin et. al.
(1995) and Stormshak et. al. (1999) suggested that negative peer appraisal conduct can
vary based on the classroom environment. The similarity-attraction hypothesis (Byrne &
Nelson, 1965; Kupersmidt et. al., 1995; Sager et. al., 1983) recommended that people
gravitate to people they feel are like-minded to them. In-group and out-group bias
(Nesdale et. al., 2005; Nesdale et. al., 2005) highlighted the growth of a group identity
that impacts children’s communication and self-concept. A sociocultural perspective
pondered the common judgment of racial groups held by the public.

According to the results of this study, the researchers (Barth et al., 2013) noticed
that in specific categories, Black people were targeted more often for Fighting by both
groups of raters, while White raters gave more nominations to Like Most to Black targets
compared to White target and these actions seem to cause a problem within their in-group
bias explanation. This researcher (Barth et al., 2013) acknowledged that this study’s
model functioned as a baseline for likeness for subsequent designs that stipulate a similar

Level 1 paradigm and insert predictors. Barth et al. (2013) admitted that their findings
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indicate that the communication of a child’s race and classroom racial structure could be
complicated. Another aspect of this study’s findings showed that their initial hypothesis
supported the effect of Classroom Race Composition (CRC) based on the sociometric
component being examined throughout the investigation (Barth et al., 2013).

The review of the relevant literature included a scholar like Johnson's (2015)
views. This researcher (see Johson, 2015 suggested that unintended consequences for this
type of teacher evaluation system can result in the lack of collaboration because teachers
can revert to only being concerned about their success without any consideration for the
best interest of their campus, highly effective teachers not wanting to work at low-
performing schools and steer clear of high-risk students who need much help and the
desired outcome still may not be reached on standardized tests that impact teachers’
Value-Added model results. Close et al. (2018) mentioned recent developments that
included more inclusive federal government policies to bring in more stakeholders to help
develop state-level assessment plans. Some of the state-level assessment trends that were
cited encompassed the idea that they were limited to no changes about the quantitative
assessment used to evaluate the student competence levels; a state-level assessment that
measures school success now includes new indicators that exceed subject matter and
academic test scores, but there are still schools using grading systems (A-F), and aptitude
scores to improve equity is a vital narrative, the view of targets and timelines differ
within this framework (Close et al., 2018).

On the other hand, teacher evaluation trends in most states have stayed aligned

with federal standards where minimal changes are being made (Close et al., 2018).
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Value-added models and their role as growth standards within the framework of this
system are slowly changing, giving control over to states to provide them with more
freedom to make decisions. Still, putting these into action systems does come with
implementation obstacles. ESSA offers language for the premise that it is more about
supporting teachers in ways that stress formative teacher feedback and move away from
system-level summative evaluations with high stake outcomes that may negatively
impact them (Close et al., 2018).

Close et. al. (2018) suggested recommendations that of guidance based on the
findings of this study, which included states having the ability to take advantage of
limited federal government control over them. Further, making assessment policies that
can improve and strengthen their process that emphasizes an accurate analysis method is
another part of the proposal (Close et. al., 2018). Another recommendation included
guaranteeing that teacher evaluation systems have multiple ways to measure their
performance without using a one-variable measurement system and stress the notion of
providing valuable data in a formative feedback procedure within the framework of state
systems that focuses on students’ strengths and weaknesses to target appropriate
professional development opportunities for educators add to their toolbox to help these
students. Other recommendations included the idea to make it a rule to provide ongoing
research and evaluation of state assessment systems and ample resources are given to
promote evaluations, as well as setting goals for decreasing the achievement gap and
specify methods that are going to be used to develop strategies to successfully lessen

learning gaps when they are identified (Close et al., 2018).
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Smith (2019) performed a sequential transformative study to examine the negative
impact of teacher evaluation systems in schools. The Peer Assistance and Review
evaluation method system was the leading apparatus used in this study because peer
review was one of the desirable mechanisms used by the federal and state governments to
reform policies (Smith, 2019). This researcher (Smith, 2019) referenced scholars like
Cochran-Smith and Lytle (2006) who stated that teachers are critical to student
achievement and that all students going to school must be given a proficient and effective
teacher in their classrooms. Likewise, Donaldson (2012) and Hill and Grossman (2013)
acknowledged shortcomings in teacher evaluation transformation. These researchers (Hill
& Grossman, 2013) mentioned that the issue with this system is that it must have subject
specificity and provide valid and valuable information for teachers to understand and
process. Other researchers like Darling-Hammond et. al. (1983), who authored the article
“Teacher Evaluation in the Organizational Context; A Review of the Literature,” wrote
about the idea of external demands for a viable accountability system for teachers
conflicted with core organizational procedures and how teaching work and an assessment
of this type of system back then and now has not changed much based on theory and
practice.

Evans (2019) analyzed the effectiveness of New Hampshire’s innovative
assessment and accountability system on student achievement outcomes after three years.
Performance Assessment of Competency Education pilot program got wavier for the
2014-2015 school year, and it was structured in a framework as a “no harm” assessment

that offers statewide culpability testing for grades 8-11 in math and English language arts
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for the first three years (2014-2017) of its implementation (Evans, 2019). The literature
review mentioned scholars such as Herman (2004), who believed performance
assessments were promising for influencing teaching and learning. Meanwhile, other
researchers (e.g., Borko et. al., 2002; Firestone et. al., 1998; Koretz et. al., 1996; Koretz
et. al., 1993; Smith et al., 1997; Stecher & Mitchell, 1995) mentioned the idea that there
are benefits, limitations, and lessons about information found about performance
assessment programs in education reform within the timeframe of the 1990s. Then again,
other researchers (Lane et. al., 2002; Parke et. al., 2006; Stecher et. al., 1998; Stecher et.
al., 2000; Stecher & Mitchell, 1995) determined that student achievement outcomes can
be directed based on the relationship between teacher reported modifications of
instructional methods and student achievement outcomes. According to Becker et al.
(2017), there has been at least one formative assessment of the PACE pilot up to the
present time. In this evaluation process, the primary goal was to offer feedback and
evidence to individuals in leadership positions so that improvement can be made
constantly to the program over time. Based on the results of this study, the outcome
garnered several recommendations to improve the quality of the operational aspect of this
program to inform policymakers about the impact of PACE on the process of teaching
and learning (Becker et al., 2017).

The New Hampshire Department of Education (NHDOE, 2016) determined that
the PACE theory of action was predicated on the most current advancements that are
related to the belief of how students learn (Lave & Wenger, 1991; National Research

Council, 2000; Shepard, 2000). Also, it can determine how to assess students based on
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what they genuinely know (National Research Council, 2001), and ways in which to
promote optimistic organizational learning and avenues to implement change (Elmore,
2004).

One of the aspects of this study that can be troublesome is the concept that the
descriptive study’s research design leans on significant norms about baseline
correspondence among the treatment (PACE) and comparison (non-PACE) groups
(Evans, 2019). This structure dictated a proposition that groups suffer from limited power
because of the diminished sample size and created limitations based on the obtainable
measures that can cause policymakers and practitioners to care about providing careless
explanations from the earlier results without reading and interpreting the findings (see
Evans, 2019). In addition, one basis of evidence that the PACE pilot program was
deemed to have met was the criteria of doing “no harm” status based on state
achievement testing systems (Evans, 2019). Evans’ (2019) findings found that this pilot
system can be considered an alternative system that promoted a promising additional
option for decision-makers to consider. These findings (Evans, 2019) supported previous
research on classroom performance assessments. Similarly, scholars such as Shepard et
al. (1995) findings were like Evans (2019), who had comparable results in math gains
after one year of classroom performance assessment interaction procedures. The
implementation of policies and practices like this PACE pilot program to provide schools
with performance assessment systems to improve student achievement offered other
states the flexibility to conduct tests based on research to try this process to improve their

schools and ensure more student achievement over time (Evans, 2019)
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In conclusion, researchers Hinnant et. al. (2009) suggested that teacher
expectations and perceptions can be a subjective process that, at times, is based on gender
and behavior that can have intentional and unintentional effects on the growth of students
in public schools. The view that elements such as causes of the achievement gap can
include components like parenting techniques (Gorey, 2009; Uhlenberg & Brown, 2002),
student behavior (Gregory et. al., 2010 & Dee, 2005), as well as mobility patterns
(McDonough, 2015) can impact student growth overtime and can be essential to the
process. Harris (2007), Hook (1996), Collins (1989), Harlow (2003), and Jackson (2003)
believed that BFT is needed in some aspect to give Black females a voice to tell their
own stories to gain status in society. This is one of the gaps that appears to be there in
determining the way Black females are being educated to decrease the achievement gap.
Tomlinson (2003) considered differential instructional policies critical to student growth,
while Mansfield and Thachik (2015) proposed that Policy Narrative and Counter
Narrative to Closing the Gap 2015 can include policymakers focusing on the problem and
providing a viable solution to help targeted students show academic growth. Saultz et. al.
(2017) examined standards-based accountability and determined that the Obama
Administration (federal government) had abused its power to gain more control over
advancing its ideas about educational policies to improve public education. All the
scholars provided insight and depth for the related literature I reviewed.
Previous Research Approaches to the Problem
Previous research approaches have attempted to address the achievement gap in

public schools. These include teacher expectations (Hinnant et al., 2009), teacher
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perceptions (Timmermans et al., 2016), mobility patterns (McDonough, 2015), gender
achievement gap (Fahle, 2016), standards-based accountability (Saultz et al., 2017), and
teacher evaluation systems (Smith, 2019). These scholars provided strengths and
weaknesses in addressing the achievement gap for impacted students in the public school
system.

The research directed by Hinnant et. al. (2009) was an inquiry based on teacher
expectations that influenced the impending learning for students in the developmental
years of their education. This study confirmed based on research by Jussim and Eccles
(1992) that concluded that teachers use objective tools to measure student achievement.
Yet on the other hand, teacher expectations were determined based on the subjectivity of
teachers’ perceptions about gender and behavior patterns (Jussim and Eccles, 1992). This
study provided researchers like Hinnant et. al. (2009) with the ability to increase the
scope to measure teacher expectations centered on considerations of a child’s
characteristics, not teacher assumptions grounded on what motivated students to learn
(Hinnant et. al., 2009).

Furthermore, Timmermans et. al. (2016) did a study to uncover character traits
that influenced the opinion of teachers constructed on their perceptions for judging
different levels of academic achievement expectations for their students. Timmermans et
al. (2016) discovered that certain characteristics did influence teachers’ views about
students’ academic achievement expectations including gender bias, work habits, and

socioeconomic factors.
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Meanwhile, McDonough (2015) examined mobility patterns as a feature to help
identify another way to decrease the achievement gap between Black and White students.
Focal to this study was the ability to determine why there is a gap in test scores, utilize
data to address rising mobility pattern numbers (McDonough, 2015), and provide school
quality (Hanushek and Rivkin, 2006) can be crucial to decreasing the achievement gap in
public schools.

Fahle’s (2016) longitudinal study centered around gender gaps in achievement
that occurred more so in middle school than in elementary classroom settings. Existing
studies were supported by the view that gender gaps do occur in math and reading, yet
overtime data collected during this study can pinpoint trends by tracking students from
grade to grade to measure those gender gaps (Jusain & Millimet, 2009; Robinson &
Lubienski, 2011; Fryer & Levin, 2009; and Chatterji, 2006).

Saultz et. al.'s (2017) article on standards-based accountability concentrated on
the role of federal and state governments when it came to passing and implementing
education policies for public schools. The Elementary and Secondary Education Act of
1965 was implemented to give the federal government significant power over education
policies, while NCLB (2001) was implemented as an accountability system to improve
equity for students to obtain a proficient public education that decreases the learning gap.
Meanwhile, Greene (2013) also examined both the NCLB (2001) and ESSA (2015) as
standards-based accountability policies that negatively impacted some students when
compared to other students based on adequate yearly progress. Therefore, Greene (2013)

concluded that standards-based policies are being written by policymakers who have a
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limited understanding of what students and teachers need to help bridge the achievement
gap in public schools.

Summary

BFT trends included empowering Black females in the United States to have a
voice in public policymaking to gain their identity through political, pragmatic, and social
aspects of their lives (Johnson et. al., 2017; Collins, 2004; Schlossberg, 1989). Another
tendency was using colorblind approaches as a society (Bonilla-Silva, 2006) to cover up
mistreatment based on race in schools (Jackson et. al., 2014; Lopez, 2007; Urrieta, 2006).
However, Critical Race Theory (Evans-Winters & Esposito, 2010), Critical Race
Feminism, and Black Feminist Thought (Collins, 2000) were theories trending to gather
information about Black females being studied. This was an example of researchers
depending on additional theoretical support along with Black Feminism in inquiry-based
studies to find out and understand the lived experiences of Black females. Therefore, the
need for Black Feminist Theory to be used conceptually and theoretically as a framework
to learn more about Black females’ lived experiences, including health and legal issues, is
trending based on womanism (Taylor, 1998; Lindsey, 2014; Duran, 2016).

In the related literature, teacher expectations (Hinnant et. al., 2009) movement can
be more objective than subjective based on the gender and behavior of their female and
male students. Gender based gaps occur based on math and reading scores between
female and male students over time (Fryer & Levin, 2009; Chatterji, 2006). A more
recent movement was standard based accountability policies (Saultz et. al., 2017) that

were established from federal policies like the Every Student Succeeds Act (2015) and
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No Child Left Behind (2001) can place a great deal of responsibility on educators to
close the achievement gap in public schools. Standard based accountability has
sanctioned a more stringent teacher evaluation system to be included based on
standardized testing to measure student growth (Donaldson, 2012; Hill & Grossman,
2013), and a qualitative method study can open the door to examine some of these trends
and gaps in the literature that was reviewed for my study.

The second section of my qualitative case study reviewed the literature
concerning Every Student Succeeds Act (2015) Title II guidelines to decrease the
achievement gap from the perspective of elementary teachers teaching reading and math
in Harris County, Texas schools. This section also provided information about the
theoretical framework, why the gap was happening, and various policies and practices
impacting teachers’ viewpoints. The following section focused on my methodology
practices, including an introduction, research question, research methodology, research
design, population, and sample selection. It also covered instrumentation, validity,
reliability, data collection, data analysis procedures, delimitations, limitations, and a

summary.
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Chapter 3: Research Method

The purpose of this qualitative intrinsic case study was to explore the perceptions
of 10 Black female teachers in Harris County, Texas, who taught third- through fifth-
grade students taking the STAAR to address the achievement gap for Black female
students. I also explored why participants thought it was important to address the
achievement gap for these students. In Chapter 1, I presented an overview of education
policies that marginalize Black female students in third through fifth grade in math and
reading, living in Harris County, Texas. In Chapter 3, I discuss the research design that I
used to explore the perceptions of 10 Black female elementary teachers regarding
education policies implemented to reduce the achievement gap. I also explain my
rationale for selecting the qualitative case study design, my role as the researcher,
methodology, data analysis, trustworthiness issues, and ethical procedures. I end this
chapter with a summary of the essential points of my research design.

Research Design and Rationale

I conducted the study to answer the following research question: How do Black
female teachers who instruct third- through fifth-grade students taking the STAAR in
Harris County, Texas, perceive the implementation of education policies concerning the
achievement gap between White and Black female students, considering the unique
experiences and challenges Black female students face from an intersectional Black
feminist perspective? The central phenomenon of interest was the lack of teacher insight
being used by policymakers to develop education policies that would decrease the

achievement gap between Black and White female students in public schools. To answer



74
this question, I used a qualitative case study design. According to Stake (1995), three
main case study types are intrinsic, instrumental, and collective. The intrinsic case study
design (Stake, 1995) gave me the ability to study a unique phenomenon (Black teachers’
perception) to address the achievement gap for Black female students. This design also
allowed me to gain an understanding of the details of that single case, instead of what it
represents (Stake, 1995). The instrumental case study design provides an understanding
of an issue or is used to improve theory (Stake, 1995). The collective case study design
entails studying multiple cases that are related and are collected as equivalents, and done
in chronological order (Stake, 1995). The qualitative approach allowed me to explore my
participants’ emotional state of mind, beliefs, and lived experiences to interpret meaning
when it comes to their actions (see Denzin & Lincoln, 2005). This research method
enabled me to find out how and why these teachers felt addressing the achievement gap
was important to decrease the academic gap between White and Black female students. |
analyzed the data from this qualitative case study to identify themes to answer the
research question.

Role of the Researcher
In a qualitative study, a researcher’s role includes being an observer, participant,
or observer-participant. As the researcher for my qualitative study, I explored the
participants’ experiences (see Locke, 2007). According to Hatch (2002), the researcher
collects the data in qualitative studies. I was the only person responsible for collecting
and analyzing data, examining documents, and conducting interviews on Zoom with

Black female teachers from schools in Harris County, Texas. According to Patton (2015),
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researchers can develop bias regarding factors that include prior occurrences of situations
that may cause them to be partial. To address and manage my bias, I used reflexive
journaling to track my personal experiences. Although I was an employee of two of the
districts in Harris County addressed in the study, I did not have a close relationship with
the participants in my study.

Role of the Researcher in the Setting and With the Participants

Because I had a teaching career for more than 25 years, where my positions were
three elementary schools and one low-performing middle school, I did not select the
schools in which I taught. I had never been an administrator with authority over any
educators, so I did not have any power or control over any of the participants in this
study. I established an amicable working relationship with the participants of this study as
a mutual educator for both school districts to present teachers’ perceptions of education
reform policies to decrease the achievement gap in public schools.
Researcher’s Experiences or Biases Toward the Topic

Regarding the premise that bias management in qualitative research is a problem,
Chenail (2011) suggested that researchers should develop a plan to limit researcher bias.
One strategy for limiting bias is journaling (Meloy, 1994) and interpersonal recall, where
interviews are recorded through a recording system (Kagan, 2012) to examine and
recognize the researcher’s experiences or bias in the qualitative research process. I used
this process to track my experiences during this research process to eliminate my bias.
Another method that limits bias is writing/recording and reading/listening to identify and

address those biases (Chenail, 2011). Yin’s (2009) perspective of research bias is based
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on being careful about having a predetermined opinion about the topic that could bias the
data collection. Yin maintained that bias can be averted based on being honest about
findings that differ from participants’ thoughts and beliefs.

I currently teach at an elementary school that has 100% free breakfast and lunch
and is a monitored school for low-performing students in one of the school districts in the
same area in Harris County. Working as an educator who teaches third grade, I had
perceived feelings about the ESSA (2015), but my possible bias was limited in this study
because of my journaling process to account for those biases. The participants in this
study may have been people whom I had seen in professional development training or a
visiting school for training. However, I remained objective and kept an open mind toward
their views about the questions answered during my interview. [ addressed biases as
Chenail (2011) suggested by using strategies such as transcribing by writing and
recording interviews to identify and address those biases.

Methodology

This section describes the selection process for my targeted teacher participants. I
also provide my explanation for my choice of the inquiry design. Creswell (2009),
Bryman (2008), and Mutch (2005) urged researchers to use practices of inquiry that
enable them to think about their procedures within their discipline that require
documentation of the examined group. The qualitative case study design was the best
method for my study because I used it to explore the perceptions and experiences of
teachers in Harris County, Texas, who applied education policies in public schools. The

primary reason to use a qualitative case study design was that it enabled me to answer the
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research question based on related interview questions following ontological,
epistemological, theoretical, and philosophical practices.

Participant Selection Logic

A county-wide search was conducted to recruit 10 Black female elementary
teachers from two large and two small school districts in Harris County, Texas (25 school
districts are included in this county) to participate in this study. The criteria for this
selection process included being a STAAR subject teacher in reading or math, certified in
reading or math, teacher of record, under contract with the school district, and having a
yearly appraisal process in Harris County, Texas. I asked the Houston Federation of
Teachers to forward my recruitment flyer to all of their members. I also posted my
research flyer on X, LinkedIn, and Facebook that included Black Educators, Black
Teachers Rock, Teachers that Slay!, The Teachers’ Lounge-Houston & Surrounding
Areas, Houston Area Alliance of Black School Educators, and The National Alliance of
Black School Educators.
Population and Sample Selection

The sample population comprised 10 Black female elementary teachers from four
of the 25 school districts in Harris County, Texas. I conducted individual interviews with
10 Black female elementary teachers. The Zoom video conferencing interview recordings
were transcribed using Otter Al. I conducted the interviews to explore participants’
perceptions about whether they think ESSA (2015) Title II guidelines and activities help
or hinder their ability to decrease the achievement gap between at-risk Black and high-

performing White female students in Grades 3 through 5 in Harris County, Texas.
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Instrumentation

I was the primary instrument in my qualitative case study (see Yin, 2009). I had
interview questions typed out on a sheet of paper that I read to my participants. I used the
Otter Al online transcription system to record each participant’s answers to the interview
questions. I used a notepad to document answers from my interview with each
participant. I supplemented this process by using an Evida tape recorder and an iPhone 7
Plus video recorder as a backup for my interviews with each participant. I analyzed the
data to identify themes (see Stake, 1995) using a coding system that was developed based
on teachers’ interview responses (see Creswell, 2009). I had a peer educator review my
findings. I was able to obtain data from my participants in Harris County, Texas, and
authenticate all answers from an Otter Al translation system, a notepad, a recording
system, and an iPhone 7 Plus recording system.
Procedures for Recruitment, Participation, and Data Collection

To recruit participants, I publicized the study by using recruitment flyers to find
10 Black female elementary educators teaching reading and math in Grades 3 through 5
in Harris County, Texas. I explained my study process, invited teachers to participate,
and allowed them to join without the pressure of coercion.

I collected data from 10 targeted participants for school districts in Harris County,
Texas. To access my targeted group of Black female elementary teachers, I asked the
president of the Houston Federation of Teachers to email my flyer to all of her members.
I also used social media sites such as LinkedIn, X, and Facebook, specifically Black

teacher groups. As each teacher emailed me telling me they were interested in my study, |
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responded to their request by email allowing them to reaffirm that their interest was
voluntary without coercion. Once they reaffirmed their interest in my study, I sent them a
copy of the interview protocol by email and answered any questions they had about that
process. I let them know they had to consent to participate and asked them whether they
still wanted to move forward with my study. Once they responded yes, I sent them the
consent form and gave them time to make their decision. I thanked those who decided not
to participate and ended all contact with them. I provided my phone number to those
teachers who wanted my consent form just in case they wanted to clarify any questions
about the protocol and/or the consent form. Once the teacher emailed their consent, the
next step was for them to schedule their face-to-face or Zoom interviews. The interviews
took place between June 9, 2024, and July 11, 2024. Each interview lasted between 35-75
minutes, which was convenient for the participating teachers. To protect the identity of
each participant, [ provided them with a pseudonym as their name.

Data Analysis Procedures

I used a step-by-step procedure to complete this research stage in my qualitative
case study. As I began my interview process, I listened for codes and themes from each
targeted participant. I transcribed and coded each interview from the 10 Black female
elementary teacher participants. I self-transcribed the interviews from audio recordings
and transcriptions from the Otter Al Transcription System as part of a retranscription
procedure to improve validity and reliability throughout this process. Phillip and
Lauderdale (2017) recommended that taking notes and hand coding strengthen the results

of data analysis in research. I organized and prepared my data to be analyzed, examined
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the data by thoroughly reading it, and started a specified coding system for analysis
(Tesch, 1990). To bring validity and reliability to my coding method, I took additional
steps in my analysis techniques, including reading my transcripts carefully, and I took
detailed notes about what I noticed and ideas that crossed my mind about themes and
perspectives from my targeted population of Black female elementary teachers (Creswell,
2009). Next, I took each interviewee’s transcripts to determine the main idea and
conclude extensive ideas that could lead to themes. I grouped themes based on data
commonalities to establish categories within the framework of an abbreviated and
alphabetized system of coding to authenticate a preliminary-based inquiry (Creswell,
2009). Once I finalized my themes for coding, I re-accessed my data in another
preliminary analysis (Creswell, 2009). Finally, I used my themes for coding to guide my
thinking and organizational process to determine elements of my coding procedure, used
coding to generate explanations of the setting, sample group, categories, or themes, and
expanded how they signified the chronicle of my study as I translated meaning for the
collected data that was coded based on recurring patterns that cut across my data
(Merriam and Tisdell, 2016).

Issues of Trustworthiness
Researchers who use a qualitative process must understand and use trustworthy
practices to provide valid and reliable data and findings (Stahl and King, 2020). There are
several standards that [ met to confirm the quality of my research, including credibility,
transferability, dependability, and confirmability (see Stahl & King, 2020). In my

qualitative case study, I employed validity strategies that contained the triangulation
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process for the different data sources of information as I surveyed to substantiate a
comprehensive explanation for themes and perspectives as I coded my findings
(Creswell, 2009). I used the member-checking method to ensure my targeted population
accounts were accurate based on my data sources and distinct explanations to
communicate my findings (Creswell, 2009). I also provided my targeted research
population with the option of receiving a copy of the research summary to ensure the
conclusions reflected their true intentions based on what they wanted to share with me
(Thomas, 2011). I obtained data from my targeted group of teachers in school districts in
Harris County, Texas. Hence, I was able to bring about a process that authenticated how I
interpreted my targeted group of 10 Black female elementary teachers’ responses as they
answered my research question with the related interview questions more accurately to
bring about credibility and trustworthiness. To bring validity, I self-reflected to clarify
my bias, provided information about negativity or inconsistencies that may challenge my
themes, and used outside auditors to examine my completed study (Creswell, 2009).
Therefore, these steps should bring more rigor to my credibility process, allowing me to
demonstrate trustworthiness in my qualitative research practices.
Credibility

Credibility pursues the notion that the study evaluates or tests what it has set out

to measure (Shenton, 2004). According to Lincoln and Guba (1985), one of the most
significant components of ascertaining trustworthiness is to be able to establish
credibility in your research process. I was credible and demonstrated that my inquiry

eliminated biases and subjectivity. I allowed each participating teacher the opportunity to
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review a copy of their interview to guarantee that it reflected their intention to share as
Thomas (2017) advocated to bring credibility to my research. Thus, I was able to
authenticate my analysis of the participants’ depiction of their responses to the interview
questions to safeguard credibility and trustworthiness.

Transferability

Transferability transfers findings for my research from one context to another to
provide trustworthiness in qualitative practices (Lincoln & Guba, 1985). I facilitated this
process by ensuring transferability by providing thorough information about how I
attained my data from my targeted research population within the framework of the
fieldwork worksite (Lincoln & Guba,1985). Also, I explained the interview process of
my collected data as suggested by Hadi and Closs (2016). Transferability provided me a
way to present data constructed by my research question with related interview questions
and answers centered around likewise themes that assisted in my data analysis practice to
ensure the information was simpler to follow by others. I also offered transferability as I
collected my qualitative data using Otter Al recording and translation tools and a coding
system that determined themes that could be peer-reviewed to bring more rigor to this
process.
Dependability

I collected data from thorough research participants’ interviews to answer my
research question based on related interview questions. I communicated to my participant
research population, collected data, analytic groupings, explanations, and conclusions to

fortify the data accurately based on an agreement between interviewees and interviewer
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derived from what was verbalized. I offered a reliable procedure that entailed checking
my transcripts to ensure no discernable errors were made during transcription and gave
clear and concise definitions of my coding method (Gibbs, 2007). In doing so, I provided
my targeted research population with the opportunity to review their transcripts to check
for the accuracy of their firsthand account. As they reviewed their transcripts, they
extended their answers when they wanted to expand on their responses, and had me
delete parts they felt didn’t represent their perceptions about addressing the achievement
gap as part of their explanations for my study.

Confirmability

The process of reflexivity was the primary method I used to ensure
confirmability. I used reflexive journaling as an instrument during my research method to
track my daily activities related to my qualitative research study. As I reflected, I
implemented reflexivity into my research by keeping a journal of my behavior, feeling,
and thoughts to be more transparent as a researcher to bring about a more subjective role
to limit bias (Finlay, 1998; Finlay & Ballinger, 2006; & Gilgun, 2006). My journaling
included recording my thoughts during my interview process, data collection methods,
personal feelings, and preconceived notions during those moments of my research
process. These confirmability practices allowed me to make available a confirmed
auditable tracking procedure that provided detailed information sources about each step

taken during my research study.



84
Ethical Procedures

To ensure that my qualitative research study was carried out ethically, it was
reviewed by Walden University’s IRB process. This process included several steps based
on an ethics review of my research method, my participant recruitment method, interview
questions, and a review of my informed consent forms. The informed consent forms
notified participants about my research study based on what participants encountered and
how I protected their identity when they decided to participate. In addition, I allowed
participants to ask questions about my study before they decided to join my qualitative
case study. I also made them aware that if they chose to stop their participation without
explanation was part of their decision-making options. I ensured that the security and
privacy of all participants in this qualitative study were guaranteed. Finally, to maintain
confidentiality, I did not disclose identifiable information about the participants at any
stage of this research process.

It was vital to mention that based on federal guidelines for human subject research
procedures, specific groups are deemed susceptible population groups, including
pregnant women, children, and detainees. I did not intentionally recruit these groups as
participants for my qualitative case study. Based on my interview questions I asked
participants to answer, some participants felt uncomfortable about answering them
because of their feelings about them. Therefore, I protected all responses through
confidentiality procedures, and I was the only person with access to those responses.

My targeted research group was asked to sign informed consent forms that

included signatures being accepted electronically from them. This process contained
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steps that comprised the research group having an opportunity to review, type “I consent”
as a form of an electronic signature, and verbally acknowledge that they understood what
the questions required them to do before they participated in interviews or any data that
was collected. I completed the interview via Zoom for my study. I guaranteed my
targeted research population that any identifiable information connecting them to any
responses would not be shared with any person, organization, or publication as a level of
protection to them as an element included in my ethical process practice. I also informed
my participants that their role in my study was to give answers to interview questions
within the framework of this research. Furthermore, I reminded these participants that
they could end the interview process at any time and change their minds about any
responses they gave to any of the interview questions.

I protected the targeted group of teachers for my qualitative case study, which was
my high priority. I did not use the names of teachers, schools, and districts during my
research. I used the Houston Federation of Teachers president to email my flyer to all of
her members. I also used social media such as LinkedIn, X, and Facebook to post my
flyer for my desired targeted group of teachers. Once teachers emailed with interest in my
study, I gave them information about my interview protocol. Those teachers who decided
to join in my study were emailed a consent form to type “I consent” electronically as a
signature process and return within a one-week timeframe.

I provided information on the consent form comprising my research purpose,
procedural information, risks and benefits, confidentiality declaration, disclosure of

conflict of interest, contact information, and withdrawal policy. Data collected in this
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study was stored on video and audio tapes in a password-protected computer, which I
could only access. The transcripts were secured in a locked safe and archived in a backup
system to be accessed only by the researcher. The data will be destroyed five years from
the publication of my research to protect the participants of this qualitative study.

Finally, I refrained from conflict of interest in my study by conducting my survey
in my bedroom behind a locked door at my house without gaining assistance from my
friends, co-workers, or family members. I am the only person with access to the interview
material. Thus, this amount of reassurance helped my participating group of teachers to
be more open and cooperative with their responses to each research question with related
interview questions based on their lived experiences.

Summary

In this chapter, the focus was on research related to qualitative research
methodology. I used the qualitative research method to provide an all-inclusive
understanding of my case study (Rubestam & Newton, 2007) from the viewpoint of 10
Black female elementary teachers about decreasing the achievement gap that occurs
between groups of students based on implemented and maintained federal procedures to
improve the learning gap amongst these students the entire school year. My research
framework was intended to ascertain whether elementary teachers from third through
fifth grades in Harris County, Texas, feel that White (high achieving) and Black (at-risk)
female students are receiving equality, freedom, and justice when federal educational
policies and activities are implemented to help educators increase academic performance

for the lowest-achieving students. The main objective of the methodology section for my
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qualitative case study was to provide the framework that was followed to conduct this
study. My primary research tool was a qualitative research process that included
interviewing my targeted research population via Zoom based on open-ended questions.
These answers helped address teacher perceptions about federal procedures’ effectiveness
and ineffectiveness in decreasing the achievement gap in public schools. In agreement
with the guidelines provided by the IRB (04-17-24-0370408), I did my research process
respectfully and ethically. Chapter 4 discussed how I analyzed my collected data and

offered my results and evidence to verify my trustworthiness process.
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Chapter 4: Results

This qualitative intrinsic case study aimed to explore how Black female teachers
in Harris County, Texas, perceive education policies aimed at reducing the achievement
gap between White and Black female students, focusing on the intersectional challenges
Black female students face. This study’s purpose and findings were linked based on
participating teachers’ responses to the interview questions. The findings presented in this
chapter were guided by the research question: How do Black female teachers who
instruct 3™ through 5™ grades taking the STAAR in Harris County, Texas, perceive the
implementation of education policies concerning the achievement gap between White and
Black female students, considering the unique experiences and challenges Black female
students face from an intersectional Black Feminist perspective?

I discuss the setting where the study was done, the time frame it occurred in, and
the interview protocol that was used. I also provide information about the participant
teachers’ demographics including additional training and certifications. Data collection,
data analysis, evidence of trustworthiness, and results are discussed as well. I end this
chapter with a summary of the important points that were covered in this chapter.

Setting

This study was conducted during a time when educators in Harris County, Texas,
were navigating the ongoing challenges of postpandemic learning recovery and may had
influenced participants’ perceptions of the impact of the achievement gap at their schools.
Virtual interviews were conducted via Zoom video conferencing, and the transcription

was done by Otter Al Virtual Transcription Service. I recruited the sample population of
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Black female teachers as an opportunity to explore their perceptions about whether ESSA
(2015) Title II guidelines and activities help or hinder their ability to decrease the
achievement gap between at-risk Black and high-performing White female students in
Grades 3 through 5 in Harris County, Texas. The interviews were scheduled based on
participants’ availability. Participants received a Zoom link to enter the meeting 2 days
before their scheduled time slot.

The interviews took place between June 09, 2024, and July 11, 2024, and lasted
from 35 to 75 minutes based on the interview protocol (see Appendix B). [ used a
recruitment flyer that targeted Black female teachers in Harris County, Texas, that
included 25 local school districts. I had to join Black social media teaching groups to post
my recruitment flyer, and I joined these groups from May 1 until June 5, 2024. I did not
post my flyer until I was approved through my IRB process to conduct my study. I used
the participants’ communication contact via email where they said they were interested in
participating to ensure that their next step was to let them know they had to provide
consent to participate in this study. I also provided them with information about the
interview protocol and made myself available to answer questions about this process.
Then I went over their rights as a participant to end the interview at any time based on
what they chose to do without any further questions being asked of them. I provided each
participant with the opportunity to speak freely and ask questions throughout the
interview. To ensure confidentiality during this study, I encouraged participants to select
a private and secure location, such as a locked room in their home. Similarly, I conducted

interviews in a private, locked room to ensure participant confidentiality.
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Throughout the interviews, I reminded participants that their responses to each
question were confidential and that they could end the interview at any moment they
chose to if they did not feel comfortable with that situation. These measures helped
increase participants’ confidence, allowing them to share their experiences openly. Each
participant was willing to describe their lived experiences without reluctance or
hesitation.

Demographics

Of the 10 Black female teachers who participated in this study, six were from two
of the larger school districts (there are 25 total school districts in Harris County), while
the other four teachers were from two smaller school districts in that area. These
demographics were related to the purpose of this qualitative intrinsic case study in which
I explored the perceptions of Black female teachers in Harris County, Texas about
education policies intended to reduce the achievement gap between White and Black
female students.

As shown in Table 1, the demographics of the 10 participants ranged from 5 to 22
years of teaching experience. This group of Black female teachers had certifications,
including generalists, English as a second language, and a principal’s certification from
Grades 1-12. These educators taught reading and writing or math and science. Four of
these teachers had additional training as instructional specialists or interventionists who
provided special training for teachers to address the achievement gap. Teacher shortages

forced Teacher 4, Teacher 5, Teacher 8, and Teacher 10, who were instructional
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specialists and interventionists, to go back into the classroom to teach to address the
achievement gap. All of these teachers were training students for the STAAR.

Table 1

Participant Demographics

Participant ~ Teaching Certification Additional Subject taught
experience training
(years)
Teacher 1 12 EC-6/ESL/EC-12 R/W
Teacher2 5 EC-6 R/W
Teacher 5 EC-6 R/W
Teacher4 22 EC-12/EC1-8 IS R/W
Teacher 5 20 EC-4 Interventionist  M/S
Teacher 6 21 EC-6/ESL/SPED M/S
Teacher7 6 EC-6 R/W
Teacher 8 21 EC-6 Interventionist R/W
Teacher9 7 EC-6 M/S
Teacher 10 20 EC-4 Interventionist R/W

Note. M/S = math and science; R/W = reading and writing; EC-12 = principles
elementary self-contained; EC1-8 = social studies composite; EC4 = generalist; ESL/EC-
12 = English as a second language supplemental; SPED = special education; IS =
instructional specialist.
Data Collection

This study was done virtually because it allowed me to reach Black female
teachers I did not know by Zoom. A large county such as Harris County, Texas, might
have been logistically challenging for interviewing teachers in a face-to-face setting.
Providing virtual options for these teachers was key in my data collection process. Many
of these teachers could relate to knowing something had to be done to bridge the

achievement gap in public education. Virtual interviews helped me reach teachers in
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Harris County that I may not have been able to reach in an in-person setting based on
logistics.

The sample size for this study included 10 teachers from school districts in Harris
County, Texas (two larger and two smaller school districts out of 25 districts) whom I
interviewed from June 9, 2024, until July 11, 2024. The interview lasted from 35 to 75
minutes. [ obtained permission to join Black Teacher groups on Facebook (Black
Educators, Black Teachers Rock, Teachers that Slay!, The Teachers’ Lounge-Houston &
Surrounding Areas, Houston Area Alliance of Black School Educators, and the National
Alliance of Black School Educators), and I was permitted to join each group in May. I
also posted on X and LinkedIn to recruit Black female teachers. The social media
recruitment option may have influenced the participant pool based on being able to attract
Black female teachers who were already engaged in professional networking centered
around educational equity. My recruitment flyer targeted Black female teachers who were
interested in participating in this study by stating the criteria to give their perspective
about helping Black female students improve their academic learning process to decrease
the achievement gap in public schools. This interest in helping Black female students
learn more effectively was key to recruiting participants for this study. After each
participant’s initial contact email said they were interested in participating in my study, |
answered questions about my study and protocol and instructed participants that a
consent form was needed for my research.

I used Zoom to conduct the interview and an Evida voice recorder to record the

interview with the permission of each participant who submitted consent by typing “I
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consent.” The virtual interviews were done at a time that each participant chose based on
their availability. I followed up with each participant a second time to verify their
responses and to clarify what each participant meant to say during their interview. This
process ensured data accuracy and added rigor to my study. I used Otter Al Virtual
Transcription Service to transcribe each interview recording. There were no significant
deviations from the plan outlined in Chapter 3 to collect data. I sent a transcription of the
interviews to Black female participants as a follow-up process to have them review the
lived experiences to check for accuracy and make necessary changes to ensure their
answers were transcribed accurately from their viewpoints and perspectives.

Data Analysis

I used inductive analysis (Kostere & Kostere, 2022) to identify themes from
participants’ responses. Initially, I hand-coded transcripts to highlight key concepts such
as competence, professional development, and employment. These codes were then
grouped into categories, which informed the emergence of five overarching themes:
standards, relationships, representation, coping, and inequalities. To prepare for data
analysis, I manually transcribed each interview using Microsoft Word to record firsthand
accounts from each participant based on their responses to interview questions. I read
each transcript four times and listened to recordings from my audio recorder and Otter Al
Virtual Transcription Services four times each for all teacher interviews to make sure I
recorded the participants’ actual and accurate words. Hand-coding was my approach to
complete the analysis of participants’ transcripts. For the first stage of coding, I used

hand coding to create a straightforward structure for the next stage of coding. This
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process helped me determine themes from the participants’ answers, including intonation
and expressions based on their choice of words. To reinforce my hand-coding process, I
also used the qualitative computer-based data analysis system Quirkos to provide a useful
coding system to organize and manage transcript data, start an audit trail, and generate
suitable examples of the output from the use of these practices.

Prior to my first round of hand coding, I arranged my interview questions into
four different sections based on categories that reflected typical ideas or the ESSA of
2015 Title IT Regulation categories that entailed my central phenomenon that is the lack
of teacher insight about the achievement gap, obstacles, teacher craft, and hiring practices
(See Table 2). Coherent to the general ideas from Kostere and Kostere (2022) to the use
of an inductive analysis in the data analysis method, I avoided adding established
categories for the data to fit into because the data determined those categories once hand-
coding began based on the information that was in the interview participant respondents’
transcripts. Once those categories were established from the participant respondents’
transcripts, another step was taken by using the computer-based qualitative data analysis
program Quirkos to provide an additional method to advance the analysis to enhance the
initial codes. I uploaded each interview question and the interview respondents’ answers
into the Quirkos database system and they appeared on the right side of the screen. It was
considered an empty “canvas” (this part of the platform is considered a blank workspace
in Quirkos). On the left side of the screen is where identified themes from the hand-
coding could be added to the database. As I read through the transcripts again that

entailed interview participants’ responses, I highlighted related categories that fit with the
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general themes that were identified in the hand-coding process. In this particular system
of coding, the themes are known as quirks, where they are presented based on a color-
coded bubble within Quirkos’ canvas system. When I highlighted sections from the
interview responses to the research question to add to it, the bubble expanded in size until

the input process was done (see Tables 3, 4, 5, and 6).



Table 2

Interview Questions Related to Research Purpose to Address the Achievement Gap for

Black Female Students

Concept related to the
central phenomenon

Interview questions

Educational policies’
influence on
achievement gap

Obstacles that
influence student
learning

Teaching craft that
influences achievement

gap

Hiring practices’
influence on
achievement gap

IQ1: How does the achievement gap impact academic growth for Black female students compared
to White female students?

1. What does the achievement gap mean?

2. How do you describe your experience with education policies used to decrease the achievement
gap?

3. How do you think education strategies used in your classroom within those education policies
decrease the achievement gap for Black female students in reading and/or math?

4. Describe times you used strategies from education policies in the classroom to improve reading
and/or math foundational skills to decrease the achievement gap for Black female students.

1Q2: What are the obstacles elementary teachers are noticing that impact the disparity between
White female and Black female students in Reading and Math?

5. What do obstacles mean to you?

6. What type of learning obstacles are you seeing with Black female students in reading and/or math
when compared to White female students?

7. What type of social and/or emotional obstacles are you seeing with Black female students?

8. What support do you perceive as being needed to implement education policies in your classroom
to help Black female students improve their academic skills to bridge the achievement gap?

9. How do you think this needed help is being addressed by administrative members to help
improve how concepts are being presented to Black female students to bridge the achievement gap
in reading and/or math?

1Q3: How do elementary teachers in grades 3-5 think federal guidelines might improve their
teaching craft to remove the academic anomaly between White female and Black female students?
10. What does teaching craft mean to you?

11. How do you perceive teaching craft when connected to bridging the achievement gap?

12. Explain any training you receive throughout the year to improve your teaching craft to help
bridge the achievement gap for Black female students.

13. How effective do you perceive the training to be to bridge the achievement gap between Black
and White female students?

1Q4: How do elementary teachers for grades third through fifth in Harris County, Texas think Title
11 High-Quality Educator’s Guidelines impact hiring practices of effective leadership teams to
improve the difference in performance between White female and Black female students?

14. What do hiring practices mean to you?

15. What have you noticed about how your campus recruits and maintains teachers?

16. How effective do you think your campus leadership team is when addressing bridging the
achievement gap for Black female students as they recruit and hire teachers?

17. What support do you feel is needed to recruit and hire teachers who are effective at addressing
bridging the achievement gap for Black female students?
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Teachers’ Responses to Interview Question 1 (Q1-0Q4) and Embedded Concept Related

to Research Purpose

Embedded concept

Teacher response

Educational
policies’ influence
on achievement

Teacher 1 felt that the disparity between these groups of female students was obvious and
based on economic and academic issues that impacted their learning. She felt that policies
designed to fix the achievement gap mostly focused on teachers being the problem instead
of providing legitimate solutions. Also, making students feel valued and important was
useful in her classroom

Teacher 2 stated that the achievement gap was the discrepancy between average White and
Black students’ performance. felt that using relatable content for students helped make
connections and improve students’ understanding of concepts.

Teacher 3 used formal and informal assessments to guide instruction and make adjustments
to lessons planned for students.

Teacher 4 stated that she used individualized plans for students to address students’ social
and emotional needs because they need to learn how to problem-solve.

Teacher 5 started by setting a culture of high expectations and standards to build
relationships between students and teachers.

Teacher 6 thought the full implementation of policies like Reading Academy was not being
done to effectively teach students using those strategies. This teacher also thought that
individualized small-group instruction was key to honing in developing basic skills for
students who struggle academically.

Teacher 7 believed that not having much flexibility in policies and rebuilding the wheel
after using a program for a few years is a problem.

Teacher 8 felt that foundational skills using phonics based on the Reading Academy along
with the curriculum are beneficial to our students. She used small group settings as
intervention strategies in her classroom.

Teacher 9 used school culture to set the tone and that’s one thing she focused on in her
classroom. Letting students know we are a bully-free zone because this is where you can
feel safe.

Teacher 10 believed that getting back to the basics using Reading Academy is good for
building students’ foundational skills after losing learning opportunities due to school
being shut down because of the COVID-19 virus.
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Teachers’ Responses to Interview Question 2 (Q5—Q9) and Embedded Concept Related

to Research Purpose

Embedded concept

Teacher response

Obstacles that
influence student
learning

Teacher 1 stated that obstacles are things that impede the learning process. I think a lot of learning
obstacles come from something intrinsic. I cannot, I do not know how. Anger is an emotional
obstacle I see. Student confidence for one. After-school clubs are needed to promote empowerment
and self-esteem

Teacher 2 said things that get in the way of meeting goals. I think the home is the main obstacle
because of the lack of buy-in from a lot of Black parents. I will go with social because of self-esteem.
I think mentoring programs are super important to help students.

Teacher 3 acknowledged that obstacles are things that get in the way of achieving goals. I feel like
one of the biggest problems especially with our Black female students is the deniability of their
parents with learning issues that could be diagnosed through testing for a disability of some kind.
Programs to educate parents to help their students should be implemented.

Teacher 4 expressed that obstacles are things that get in the way or block us from getting to our end
goal or achieving something that we want to achieve. I can say I have seen issues with vocabulary
development for Black girls academically. What I have seen more than anything is a lack of trying a
little accountability. I think as educators we need professional development to help us understand and
deal with Black female students.

Teacher 5 declared obstacles are things that get in the way. I want to say it starts with the attitude and
belief that they cannot do the work. It goes back to their belief, their attitude, and what they are
coming to school with. We need more social and emotional support for our students.

Teacher 6 asserted that an obstacle I guess is something that prevents or hinders your progress. I
guess the biggest obstacle for them is being able to relate to content, and then maybe other
stereotypes about them not being able to learn. I guess, more so emotional because maybe the
teacher’s inability to relate and understand some of the things these kids like and why this child is
doing and acting this way.

Teacher 7 stated obstacles are things that get in your way. Reading specifically with Black female
students who have support systems and those who do not have those systems in place. I believe it is
social and emotional based on what is going on in their home life that they bring to school with them.
I feel that building relationships is important to make students feel that you care about them.

Teacher 8 said obstacles can vary depending on the students because these things are obstacles that
can interfere with our students’ learning and our students’ achieving. Some students have learning
disabilities and sometimes those things are not acknowledged because their parents are in denial even
when teachers tell them about their concerns. Some of them are addicted to social media. Building
relationships is key because certain things should happen when you are a teacher, and this is one.

Teacher 9 replied, “I view obstacles as challenges that are placed in a path that makes getting to the
end more difficult. Parents who cannot assist them at home, or they’re tired from work. They have
multiple siblings who may just need a little bit more attention. The expectations that are had at home
impact what they achieve at school. We must provide extra time, more intervention, and emotional
learning for our students.

Teacher 10 affirmed that obstacles are things that are out of students’ control and stop them from
showing progress. These groups of students are having the same struggles with reading. I do not
think it is gender or race-related. It is social and emotional because we must be able to relate to our
students. I feel team building and collaboration between teachers and students help teachers learn
background knowledge and build trust.
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Teachers’ Responses to Interview Question 3 (Q10—Q13) and Embedded Concept

Related to Research Purpose

Embedded
concept

Teacher response

Teaching craft
that influences
the achievement

gap

Teacher 1 feels that teaching craft has to be autonomous to be an effective teacher. Education has become very
cookie-cutter, and I don’t like that because autonomy is gone. That is a factor in bridging the achievement gap.
I received a structured system of teaching and it helped me to be able to effectively assess students to help them
improve academically.

Teacher 2 thinks teaching craft means autonomy. I feel that a lot of times we are not teaching people how to
teach and it starts in college with the process of autonomy being key to bridging the achievement gap. My
blended learning training was helpful because it helped me incorporate helpful technology in my classroom.

Teacher 3 states that teaching craft is the way of teaching. It is how you teach. In saying that, strategies like
small group instruction are key to bridging the achievement gap. Reading Academy was the training that was
beneficial to me because it helped me implement components from the Science of Reading framework.

Teacher 4 said teaching craft is taking the knowledge that you have acquired and placing it with the curriculum
to create an interesting, engaging, and exciting learning experience to help kids learn. Intervention training
helped me implement more strategies to help my students read more fluently and comprehend more complex
texts.

Teacher 5 asserted that teaching craft is my skill and it is the things that I have learned over the years. It is my
expertise that I have learned over the years. It is my expertise that I have learned through my professional
development training and classroom experience. Growth mindset by what you learn through teaching
experience and research-based studies that offer proven strategies to help students learn. Both Numbers with
Numbers and The Foundation of Teaching Reading helped me address foundational skills in math and reading,
which allowed me to focus on student growth.

Teacher 6 expressed that teaching craft is the ability to teach skills and values to students in a way that would
engage them and promote learning within the classroom. I feel like as a teacher we have to be able to create an
environment that supports the students not only academically, but we have to reach the whole child’s needs.
Math training for small group instruction to help me meet the students where they are and grow them
academically.

Teacher 7 stated that teaching is our craft, and we have to hone our craft and become better at it through
classroom experience and professional development training. Strategies such as explicit small-group instruction
that includes concrete elements are needed to bridge the achievement gap. We have to meet students where
they are and use what is in our tool belt to help them learn. Training on behavior helped me build relationships
with students who have behavioral issues, so they can learn academically.

Teacher 8 said when it comes to teaching craft, I think of instructional practices and instructional delivery. One
of the things I do is to try to make the content relatable, and I try to bring it down to their level. Reading
Academy helped me focus on foundational skill strategies to help students improve their reading fluency and
comprehension.

Teacher 9 stated that teaching craft is your combined skills and experiences. I believe that for me to even play a
small part in bridging the gap for my students, I have to be willing to examine my experience and skillset and
then tailor them to the way kids learn. Curriculum review, best practices, and materials needed are the training
courses that were most useful to me because we were able to set expectations and go over the lessons and
materials to help present effective lessons to our students.

Teacher 10 expressed that teaching craft is the ability for teachers to add their individual touches, which means
autonomy. As teachers, we want to come in with all the knowledge that we have and present it to students to
bridge the gap. Collaboration and team building helped provide different perspectives on effective best
practices in the classroom.
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Teachers’ Responses to Interview Question 4 (Q14—Q17) and Embedded Concept

Related to Research Purpose

Embedded concept

Teacher response

Hiring practices’
influence on
achievement gap

Teacher 1 said I think hiring practices are who you hire to work on your campus. I feel your hiring
practices should mimic the demographics of your campus, but I have noticed it’s not happening because
of the way principals are hiring people they know., I feel that if they are going to make those decisions,
diversity and multicultural questions should be added to screen teachers.

Teacher 2 stated that it is the people you hire and I think it means a lot to your campus. They are hiring
young and some of them are not staying long because they are being misled about how the students and
behavior issues are on campus. Honesty matters because you have to be truthful about your campus.

Teacher 3 replied by saying so, I guess the criteria of who you are looking to hire to your campus.
Representation matters as well as being about to connect with students on my campus. My campus has a
majority of Hispanic and African American students and they are missing something, so hiring the right
kind of teacher is important.

Teacher 4 expressed that hiring practices are standards, but flexible criteria are used to hire people.
Considering character traits that go beyond being able to pass a test is key because having people who
are compassionate toward our students is also important to student development to bridge the
achievement gap. Hiring within your campus system when you have paraprofessionals who have the
desire and knowledge to be teachers should be happening because they are already familiar with
students and members of your campus.

Teacher 5 stated I sit on the hiring committee, so it is the way we hire our teachers as a committee. I
think campuses are in a situation because of the teacher shortage in my district, so some campuses are
just hiring to fill positions. At my campus we are trying not to do that, but at times what choice do you
have because we have to fill positions with long-term substitutes? This hiring practice causes the
achievement gap to increase, and it is very frustrating. I would like my campus to consider training
paraprofessionals who are already employed on our campus to have those jobs.

Teacher 6 responded that those are strategies that I guess an employer or principal would use to find the
best candidate for their campus or team. Representation matters because my current principal tries to
recruit teachers who look like our students. I think making sure teacher hires are highly qualified, yet
consider the student population when these decisions are being made.

Teacher 7 said I think it is what you require when you are hiring. It is what you look for in your hires,
your school culture. Hiring highly qualified teachers is important and my campus principal focuses on
doing just that with teacher candidates who are interviewed at our campus. I think representation should
matter when you are predominately a minority campus and students only see a few people who look like
them.

Teacher 8 replied that when I think of hiring practices, I just think about the process that employers or
administrators use to choose a candidate. I think it should be a consistent method for hiring teachers at
your campus. I do see a good mixture of teachers, but I think when possible male teachers should be
hired.

Teacher 9 stated it is how you go about selecting who you are going to employ to best represent your
brand that you want your campus to go in the direction of your campus culture. They are recruiting and
hiring bilingual teachers for our dominant population. Putting more Black teachers on the hiring
committee to bring a diverse perspective to the hiring process should be an option.

Teacher 10 believed that getting back to the basics using Reading Academy is good for building
students; foundational skills after losing learning opportunities due to school being shut down because
of the COVID-19 virus. My campus must provide teacher candidates with clear expectations so they do
not leave before the school year has been completed. I suggest a clear understanding of the demands of
each campus.




101

By examining and reexamining transcripts in concurrence with the interview
question categories, I conducted my data analysis inductively. My coded components
progressed toward a broader depiction that included categories and themes. Discrepant
cases, such as responses that did not align with the main themes were addressed during
follow-up interviews for clarification. For example, one participant described difficulties
with administrative support that diverged from the standard theme. This insight was
coded separately and analyzed as a unique perspective to ensure a comprehensive
interpretation of the data. This case contrasted with the standard theme because the
principal had to be more focused on the demographic group that impacted the overall
school ratings based on the state accountability system of Texas and was unwilling to
prioritize other subgroups. These actions by the administration seem to demonstrate that
school rankings within the State of Texas’ school rating system are a top priority to avoid
penalty and punishment. It had nothing to do with the main theme standards but had more
to do with the overall school rating academically, which could have negative
consequences for that campus from the state.
Theme 1: Standards

The Standards theme occurring 249 times out of 573, emphasized the importance
of the Interview Questions (IQ) 3 including Question 12, teacher craft entailing
competence, and Question 13 including professional development (see Table 2 and Table
5). These responses provided insight into their strategies and professional development
decisions to address the achievement gap for Black female students. For example,

Teacher 8 stated, “Teachers learning how to teach phonics explicitly to students is
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important.” This highlights the role of teacher training in bridging the achievement gap.
Another example for answering Q12 for teaching craft and Q13 for professional learning
education policies and was when Teacher 4 replied, “I think we as educators, just need
professional development period because if they don’t know how to deal with my Black
girls then they’re not going to be able to deal with them.” This emphasizes the significant
impact professional development has on education policies to bridge the achievement
gap. Finally, Teacher 7 highlighted key elements of employment standards for [Q4 hiring
practices that answered Q16, addressing the achievement by saying “My campus
principal holds her candidates in very high regard and expectations.” This underscores
standards in hiring quality teachers to bridge the achievement gap.

Overall, these respondents felt that standards are needed at a high level to address
the achievement gap for Black female students. Therefore, teachers’ craft, professional
development training, and hiring practices were vital components in their efforts to
change the achievement gap between Black female students and White female students in
reading and math. They want to have a significant impact on academic achievement for
students overall, but especially as they display result-oriented problem-solving to address
the achievement disparities between these groups of female students at their campuses.
Theme 2: Relationships

The relationships theme occurred 150 times and was highlighted based on
relatability. This tended to show that these teachers thought building relationships with
students and parents was important to address the achievement gap at their campuses. It

was emphasized by Teacher 5 who stated, “Setting a culture of high expectations and
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standards to build relationships between students and teachers is important.” Using
classroom strategies to impact the achievement gap was key for this teacher. Meanwhile,
Teacher 6 response to Q6 under 1Q2 (see Table 2 and Table 4) to address obstacles and
she stated, “I think building relationships is important because I feel like when the
students feel like you care about them as a person, they’re more willing to work for you
and to do things.” Dealing with obstacles head-on stresses awareness to bridge the
achievement gap. Teacher 9 also expressed a mindful understanding when answering the
same question by stating, “Building relationships among students and different adults
throughout your campus is important to improve behavior in the hall and all over the
campus.” This highlights the emphasis on addressing obstacles that impact the
achievement gap. To address Q11 consistent with IQ3 as an element for building
relationships based on teacher craft, relatability to the curriculum is key according to
Teacher 2 who suggested, “Using relatable content for students is an effective strategy
that I used in my classroom. They can connect it to something they do understand.”
Furthermore, Teacher 6 replied, “More individualized attention through small group
instructions is a helpful strategy because students can relate different concepts that can
spark their interest in learning.” These examples highlight the relatability of the
curriculum and emphasize the achievement gap. The final example is based on
relatability when it comes to building relationships with students to answer Q3 for 1Q1,
based on using effective classroom strategies and Q6 that addresses obstacles. Teacher 10
suggested, “You have to get to know your students to understand cultural norms in their

families.” This response focused on relatability to address the achievement gap. This
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shows the depth of knowledge these teachers have when using their expertise as they seek
a range of actions that lead to positive academic outcomes that address the achievement
gap for Black female students.

Theme 3: Representation

The representation theme occurred 72 times and connected to Q15 and Q16 for
1Q4 (see Table 2 and Table 6) which addresses hiring practices. Though this aspect of
addressing the achievement gap falls under the guidance and decision-making of the
administration, these teachers understand how important recruiting, hiring, and retaining
effective teachers impact the academic standards for students at their schools. Teacher 3
responded, “Representation matters, and being able to connect with students is
important.” This statement emphasizes making connections when hiring teachers and
addresses the achievement gap. Teacher 6 stated, “I feel my current principal tries to
recruit teachers who look a lot like our students, but she is limited based on the teacher
shortage.” This highlights some of the limits administrators face when addressing the
achievement gap. Teacher 10 stated, “I noticed that Black representation is very limited
on my campus and that is a problem.” This focuses on having people who look like our
students is part of building relationships through representation and helps address the
achievement gap. Teacher 1 responded, “Well, it’s a weird area because you can’t
discriminate when you hire. However, I think principals should ask more multicultural
questions to fit our campus. And at my campus that is not happening.” This discrepant
comment shows how some administrators think one way, while some teachers think

another way in their approaches to tackling the achievement gap.
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Theme 4: Coping

Coping theme occurring 56 times with an alignment with social and emotional
needs to address Q6 for IQ1 (see Table 2 and Table 4) that addresses obstacles that
impact student learning for Black female students. Finding coping strategies that work to
bridge the achievement gap is key from these teachers’ perspectives. For example,
Teacher 1 stated, “These students’ behavior impacts their academic performance because
they bring those negative and positive feelings to school that must be addressed before
any learning will occur.”, Teacher 7 addressed a similar issue, “These students go home
and don’t know whether they have electricity and food. They are, in most cases are not
ready to learn when they come to school.” Meanwhile, Teacher 4 specified, “Dealing
with students’ hardship and grief is an ongoing social and emotional need that has to be
supported.” These examples call for teachers to establish plans that contribute either
positively or negatively toward the achievement gap. These teachers emphasize the need
for planning to address the achievement gap so learning can happen for these students.
Another example of the need for coping skills was stated by Teacher 3, who explained,
“Student confidence is a big problem with this group of students to cope with.” As well
as Teacher 6 identified “Self-esteem is a big social need because a lot of them are trying
to fit in at school.” Therefore, coping mechanisms for Black female students are
necessary and impact their academic readiness to learn.
Theme 5: Inequalities

Inequalities occurred 46 times when it comes to disparities that these participant

respondents see for Black female students. Obstacles that address Q7 for 1Q2 (see Table
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2 and Table 4) for the types of hardships and disadvantages these students face was
addressed by Teacher 5 who stated, “I do think education starts at home, but we don’t
have to dummy down the curriculum, instead of setting high standards.”, Teacher 4
indicated, “The gender achievement gap is there because boys are treated differently from
girls.” Teacher 10 stated, “Students’ ability to read is a problem because some teachers
do not have high expectations for Black female students like they do other students and
that is not fair to our students.” These are all examples of disparities that these teachers
felt needed to be addressed to positively impact the achievement gap for this group of
students. Establishing high standards and expectations for students impacts the
achievement gap. These next two examples also addressed obstacles that impact student
learning, as Teacher 1 detailed, “White students’ parents are more educated, so they are
getting more support at home, and that causes some intrinsic learning obstacles”.
Likewise, Teacher 6 specified, “I guess one of the biggest disparities is being able to
relate to content that may be based on stereotypes. Sometimes, I guess as teachers we
make assumptions about how kids will learn based on gender or race.” Acknowledging
that obstacles impact learning and the achievement gap is what these respondents
emphasize in their responses. Intersectionality seems to be one of the problems Black
female students face in public education, and these Black female teachers seem to
acknowledge that some issues need to be resolved to have positive outcomes with the
achievement gap for these students in reading and math.

Therefore, I used a two-part coding system that included a manual and computer-

based system Quirkos where five major themes emerged among the teacher responses
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(standards, relationships, representation, coping, and inequalities) that have been
summarized in Table 7. These emerged themes assisted in the process of the
interpretation of data to decrease the possibility of having biased results to increase the
thoroughness, trustworthiness, and authenticity of research. Thus, I was able to clearly
understand 10 Black female teachers who teach Grades 3 through 5 in Harris County,
Texas, perspectives about factors that affect the achievement gap that impacted Black
female students through the use of education policies. This level of inquiry helped
facilitate a detailed, defensible, comprehensive, far-reaching, and unbiased analysis of
themes that had commonalities within the framework of both coding systems including
manual and computer-based Quirkos procedures. Hence, I reached thoroughness with the

10 Black female teacher respondents bearing in mind that no new themes appeared.
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Table 7

Coding Frequency of Key Quirks

Quirk (theme) Frequency of Percentage Example quote from teachers
occurrence (after of code
final coding cycle)
Standards 249 43% 1Q3 “Teachers learning how to teach phonics

explicitly to students is important. If they
want students to learn phonics, then they must
know how to teach phonics.”

Relationships 150 26% 1Q2“Encouraging them to dream and work
hard to reach that dream is also part of
building relationships.”

Representation 72 13% 1Q4 .. .the lack of representation in the
curriculum, and the cultural disconnect where
sometimes the curriculum doesn’t reflect our
students’ cultural background can make it
harder on them.”

Coping 56 10% 1Q1 “Social is what I’ve seen a lot of trying to
fit in particular based on what area of the
school you are in.”

Inequalities 46 8% 1Q2 “Black girls are being left behind, but
maybe they are not being left behind enough
compared to other groups. My district did
focus on Black males though.”

Total codes after 573 100%

all coding cycles

completed

Note. The theme standards was the most frequently coded, representing 43% of all codes. This is with

participants’ emphasis on professional development and teacher competence to address the achievement
gap.

Five themes (standards, representation, building relationships, coping, and
inequalities) materialized from the data analysis (see Table 7). Table 7 summarizes the
most frequent categories and the number of mentions of the accompanying codes. This
analysis aided in the production of a detailed, reasonable, inclusive, impartial, and

balanced assessment of themes.



109
Evidence of Trustworthiness

In Chapter 3, I emphasized the significance of the measures used to safeguard
trustworthiness. To establish trustworthiness, I used four principles: credibility,
transferability, dependability, and confirmability.
Credibility

Credibility entailed depicting the phenomenon under investigation and
constructing plausible findings based on the research (see Shenton, 2004). As outlined in
Chapter 3, credibility was enhanced through the triangulation of data sources (e.g.
participant quotes and coding methods). For example, triangulation was achieved by
comparing participants’ responses across transcripts. No adjustments were made to these
strategies during the study. I shared responses from participant teachers including direct
quotes taken from their transcripts. These actions highlight what Chenail (2011)
suggested to minimize bias by the researcher. Another step that was taken was to
examine and identify recurring patterns that were consistently noticed during the coding
process. Hand and the computer-based coding system Quirkos were used for the 10
teacher participant transcripts. Hand coding helped me as I analyzed the data acquired
from the interviews. Quirkos helped me clarify and substantiate codes to identify
common themes. These identified themes decreased the possibility of biased results and
increased the study’s thoroughness, credibility, and trustworthiness.
Transferability

Transferability indicates that there is enough information provided to apply the

results to similar contexts. Transferability strategies were implemented as planned,
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including the creation of detailed narratives and an audit trail. No adjustments were
required during this study. I also constructed an audit pathway of work from Quirkos that
included steps that I took to obtain and analyze my codes. Transferability was also
obtained by making sure my research interview questions yielded responses that
answered my research question. Furthermore, transferability was promoted because of
my use of hand coding along with the Quirkos computer-based analysis. This software
allowed me to identify common themes that could undergo a peer review procedure.
Dependability

I expected that the data collected from my interviews would answer my research
questions. To ensure dependability, I documented all stages of data collection and
analysis in my reflective journal, as detailed in Chapter 3. This process included verifying
the alignment between research question with related interview questions and participant
responses. Additionally, a peer review of coding procedures was conducted to enhance
consistency. No deviations from the dependability strategies outlined in Chapter 3 were
necessary.

Confirmability

The process of having objectivity as a researcher is significant to the framework
of qualitative research because it provides confirmability (Patton, 1990). Confirmability
strategies were implemented as described in Chapter 3 including reflective journaling and
the use of direct quotes to support findings. No modifications to these strategies were
necessary during the study. I did the hand-coding with the use of my computer, and my

research question with related interview questions to identify any common themes from
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the responses from each of the 10 Black teachers interviewed. I determined that more was
needed to ensure confirmability, so I used the computer-based coding program Quirkos to
identify those common themes based on what was done through the hand-coding process.
This reflective journal helped me identify any possible bias that could have occurred
during these stages of my research procedure. Being unbiased was vital to ensuring
confirmability and was obvious in the decision-making to maintain objectivity. I recorded
my thoughts, biases, and feelings as I reflectively journaled to bring about transparency
as I managed the data I collected and the subsequent findings (see Finley & Ballinger,
2006; Finley,1998; Gilgun, 2006). Journaling also played an important role in holding me
accountable and assisted in ensuring transferability within the framework of my research.
Furthermore, direct quotes from each of my 10 Black participant teachers were used to
substantiate my assessments of my themes. Using these direct quotes during my data
analysis allowed me to limit biases and identify the themes from the perspective of
firsthand and descriptive viewpoints of my teacher participants.

Results
Consistent with a qualitative intrinsic case study research inquiry, I formulated the
results of this data analysis with themes that materialized from the 10 Black female
teacher participant respondents’ answers to the interview questions (see Table 2) related
to the research question. These questions were composed to answer my research
question: How do Black female teachers who instruct third through fifth grades taking the
STAAR in Harris County, Texas, perceive the implementation of education policies

concerning the achievement gap between White and Black female students, considering
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the unique experiences and challenges Black female students face from an intersectional
Black feminist perspective?

Theme 1: Standards (Including Teacher Competence, Employment, Professional
Training)

Standards-related codes constituted 249 out of 573 of the entire codes identified
during the data analysis. Though teacher competence, employment, and professional
training were entered separately as a code, standards was the broader theme that
connected them to teachers’ responses to address the achievement gap. Theme 1,
“Standards,” addressed the research question by exploring how Black female teachers
perceived the implementation of education policies concerning the achievement gap. It
also impacted their decision-making to bridge the achievement gap in their classrooms.
These teachers felt that standards related to teacher competence (see 1Q3:Q12),
employment (see 1Q4:Q16), and professional training (see 1Q4:Q13) were seen to be vital
to helping Black female students learn reading and math at a similar level as White
female students in grades 3™ through 5. They emphasized that being a highly skilled
educator in the teaching profession was vital to addressing the achievement gap and
having positive academic outcomes for students. That included using effective strategies
that reach students at their level to help them build skills, so they can grow academically.
For example, Teacher 3 stated, “To decrease the achievement gap, I used assessments
that are not even formal, informal assessments of listening to students read and having a
conversation with them because you can notice as an educator what they are struggling

with when 1t comes to fundamental skills.”
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Teacher 9 said, “Time is the biggest thing because it allows the students to get
more familiar with the curriculum. It also allows students to make mistakes and feel free
to ask more questions and fail.” Teacher 6 specified,” More individualized attention
through small group instruction is helpful because these types of strategies did help a lot
of students to be able to bring in things to spark their interest in learning (see Table 5).

Also, these teachers felt that Theme 1, “Standards,” that addressed teacher
competence goes hand in hand with professional development courses that help them add
to their skillset to become better teachers to address the achievement gap. Likewise, this
participant group of teachers felt that professional training was crucial to decrease the
achievement gap. Teacher 9 suggested, “Collaborating about curriculum and best
practices are needed for professional development.” Teacher 9 also indicated, “Reading
Academy is beneficial because it is a way to train teachers to explicitly teach phonics to
their students.” Teacher 10 believed, “Collaboration and team building training give
different perspectives to improve the achievement gap between these groups of students.”
Teacher 6 thought, “Cultural and competence training are needed for teachers to
understand how to address the challenges of our students.” Teacher 2 stated, “Blended
learning training would effectively incorporate technology into your classroom.
Therefore, including these types of training in your tool belt from the perspective of these
teacher respondents will positively impact the achievement gap (see Table 5).

Though these educators have an indirect impact on recruitment, hiring, and
retaining teachers, they felt that Theme 1: Standards that focuses on hiring practices is

very important because employing highly qualified teachers to address the achievement
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gap for Black female students, so they can have academic success in reading and math is
vital. These respondents emphasized that hiring effective teachers should be a priority for
the administration to address the achievement gap. For instance, Teacher 4 stated,
“Character traits that go beyond being about passing the test are also important. Of
course, [ want somebody who can pass the test, but caring about our students is important
too.” Teacher 7 highlights key elements of employment that should be followed by
campuses that have achievement gap issues, “My campus principal holds her candidates
in very high regard and expectations (see Table 6). Hence, this underscores how these
educators feel about hiring quality teachers to address the achievement gap.

Theme 2: Relationships

Theme 2, “Relationships,” was the second most frequently coded category,
including 150 of 573 codes representing 26% of the Quirkos computer-based coding
system. Theme 2,” Relationships,” addressed the research question centered around 1Q2
related to Q6 (see Tables 2 and Table 4) that focused on the achievement gap for Black
female students in reading and math. Based on these teacher respondents’ perspectives on
relationships to address the achievement gap, they believe it was significantly impactful
in bridging the achievement gap for Black female students. Not only that, but they felt
that all students who struggle academically in 3™ through 5™ grade in reading and math
are impacted academically, socially, and emotionally by relationships or the lack of those
relationships. Teacher 1 suggested, “Making students feel valued and providing relatable
and engaging lessons is important.” Meanwhile, Teacher 5 detailed, “Setting a culture of

high expectations and standards of building relationships between students and teachers
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is important. This process also entails reaching out to parents to build that relationship
with my students”. Teacher 2 had a similar perspective as Teacher 5 because she stated,
“Building relationships with parents is important because of the lack of buy-in from a lot
of Black parents, and there’s a stigma for a certain type of help. They don’t want their
children labeled under the umbrella of special education” (see Table 4). These teachers
felt that obstacles do present issues that get in the way, but building relationships with
students and parents can offset them to address the achievement gap.

Teacher 7 mentioned, “I build relationships with my Black students because I
know this helps them learn, and when you don’t care about them, they won’t work and
learn anything from you. And that is how the gap gets bigger and bigger.” Another aspect
of building relationships was addressed by Teacher 9 who indicated, “My campus needs
to use their old system of clubs and buddies to not only help Black female students, but
all students to target them academically.” Another notion that was suggested by Teacher
10 was “You have to be open-minded and come up with a structured plan to become
relatable and to gain a sense of understanding about students’ cultural similarities and
differences.” Teacher 4 replied, “Building relationships is a simple concept of just talking
to students to get to know them is so important to class and campus culture.” Teacher 6
stated, “I think building relationships is important because students are more willing to
work for you, and those relationships over everything are key to bridging those gaps.

Thus, these are all clear examples of how effective these teachers think
relationships are when addressing the achievement gap. The need to prioritize

relationships seems to be the message these teachers are articulating as a vital part of
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reaching and helping students grow academically to address the achievement gap for
Black female students in reading and math.

Theme 3: Representation

Theme 3, “Representation,” emerged as the third most frequently coded category,
comprising 13% of the 573 codes in the Quirkos computer-based coding system.
Participants stressed that educators should reflect the student population to a certain
extent. The Representation theme answered 1Q 4 for Q15 and Q16 (see Table 6) which
addressed the teacher respondents’ perspectives based on hiring practices to bridge the
achievement gap for Black female students.

Teacher 1 expressed the belief that hiring practices should mirror the
demographics of the student body, stating, “I feel that hiring practices on your campus
should mimic the demographics of your students and oftentimes, that’s not the case. I
firmly believe children feel hope when they see people who look like them at their
schools and it could impact the achievement gap.” Other teachers including Teacher 3,
Teacher 6, Teacher 10, Teacher 7, and Teacher 8 all have similar views on the
significance of staff diversity. Teacher 3 highlights the importance of students connecting
with teachers who resemble them, while Teacher 6 acknowledged the teacher shortage as
a challenge to achieving this representation. Teacher 7 emphasized the necessity of hiring
more Black teachers, noting that many students respond primarily to Black staff members
and may overlook others. Teacher 10 observed a mismatch between the student
population and staff diversity, stating, “I think this was a problem because it was not a

true reflection of the students that were on that campus. I am not saying all teachers on
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the campus should be Black, but students should see people who look like them on that
campus where their population is that high.”

Teacher 8 asserted, “I will say representation matters. It truly matters. And I know
you don’t want to specifically look for someone of a particular color because you
are looking for someone who’s a great candidate for the job. That being said, stop,
reflect, and take a look at your staff, and just remember representation matters.
Especially with our African American girls because they need to see professionals
that look like them.”
Lastly, Teacher 9 suggested that adding Black teachers being on the hiring committee
provides a more inclusive way of making decisions, potentially impacting the
achievement gap for Black female students.
Theme 4: Coping
Theme 4, “Coping,” occurred as the fourth most frequently coded category,
consisting of 10% of 573 codes within Quirkos computer-based coding system.
Participants emphasized that social and emotional needs impact students’ ability to cope
with issues as they attempt to learn. Coping responses from the Black female respondents
addressed 1Q2 that focused on Q6 (see Table 2 and Table 4) based on obstacles students
face as they are trying to learn to bridge the achievement gap. Teacher 1 highlights that
there must be a social and emotional component because you are not including just day-
to-day behavioral things that people go through. She also asserted, “Self-confidence
should be addressed because many of our Black female students are forced into matriarch

positions at an early age.” Consistent with Teacher 1 on self-confidence, Teacher 2
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suggested, “Student confidence is important because I think it can build intrinsic
motivation to complete harder tasks as they are learning new skills.” Meanwhile, Teacher
3 suggested, “Self-esteem is key because it builds self-confidence in our Black students”.
Likewise, Teacher 5 also emphasized self-esteem stating, “I see these Black female
students shut down and it goes back to their attitude and what they are coming to school
with. Their self-esteem, lack of motivation, and then that affects their abilities to read and
comprehend texts”. These teachers expressed a great deal of concern with meeting Black
female students’ social and emotional needs to address the achievement gap.

Also, Teacher 7 showed concern about what obstacles Black female students are
bringing to school, and stated, “I don’t have electricity working at my house or not
having any food to eat at my house, so [ am coming and leaving school hungry”. These
types of problems may be hindering progress toward the achievement gap, and this
teacher feels they must be addressed to reach Black female students.

Finally, Teacher 8 said, ““ Black female students are addicted to social media. And
everything they see on social media they want to idolize and implement. They want to
imitate it. Therefore, these social and emotional problems are impacting bridging the
achievement gap.”

As these teachers examined the social and emotional needs of Black female
students as they address the achievement gap in reading and math, they expressed a
variety of obstacles that must be dealt with to provide these students with the opportunity

to learn on a proficient level when compared to White female students. These Black
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female teachers emphasized the need for strategies that intertwine with daily learning to
meet these students’ need to address the achievement gap.

Theme 5: Inequalities

Theme 5, “Inequalities,” was the least frequently coded theme in this Quirkos
computer-based data analysis, which included 8% of 573 codes. Respondents thought
some disparities were impacting the achievement gap for Black female students in
different ways. Teacher respondents’ perspectives highlight some disparities that happen
when addressing bridging the achievement gap. Question 7 from 1Q2 (see Table 2 and
Table 4) was based on inequalities surrounding obstacles that these students face with the
achievement gap. Question 12 from IQ3 (see Table 2 and Table 5) addressed teaching
craft struggles impact educators as they address the achievement gap to help Black
female students, which are considered to be inequalities that impact their ability to learn
reading and math. Thus, Teacher 6 explained, “Some Black female students do not have
strong support systems at home to help them become more successful students at school”.
She emphasized the need for teachers to strengthen their teaching skills to help this group
of students. Teacher 6, expressed the belief that improved teaching skills are vital to the
achievement gap, stating, “Using the tools in your toolbox to provide strategies to present
engaging lessons to students to help them learn even though their circumstances are not
ideal at home is important”. Another aspect of Theme 5, “Inequalities,” are addressed by
answering 1Q1 that includes Q3 (see Table 2 and Table3) by Teacher 8 who said, “I
really can see working with different groups of students, it’s not black and white for

everyone, and that’s something we do need to recognize is no one size fits all.” She
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focused on the premise that individualized plans are needed to meet the students where
they are academically. Teacher 1 expressed the belief about how education has caused
inequities to happen because of the cookie-cutter style of teaching that does not allow
autonomy in the classrooms. Meanwhile, Teacher 2 feels similar to Teacher 8 and
Teacher 1 because she feels that the one-size-fits-all concept of teaching is not providing
equitable education to students who are already marginalized in society. Teacher 3
highlights the ability to provide students with the resources they need to be successful at
school and may prevent Black female students from falling through those cracks.

These teachers feel that inequalities do impact the achievement gap for Black
female students, but they believe that having the ability to provide well-prepared and
engaging lessons with some autonomy can help these students overcome obstacles. They
expressed an awareness that they cannot control obstacles that happen outside of school
because these things are outside their control, but being well-skilled teachers who meet
student needs will help them address the achievement with positive academic outcomes.

Summary

The research question for this study was: How do Black female teachers who
instruct third through fifth grades taking the STAAR in Harris County, Texas, perceive
the implementation of education policies concerning the achievement gap between White
and Black female students, considering the unique experiences and challenges Black
female students face from an intersectional Black feminist Perspective? I used qualitative
intrinsic case study research inquiry to explore Black female teacher responses to open-

ended questions about standards, relationships, representation, coping, and inequalities.
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The participant respondents addressed the achievement gap by providing clear and
concise perspectives about ways to help Black female students improve academically.
Using both hand-coding and a qualitative analysis computer-based process to code and
evaluate the interview transcripts and audio recordings, I found five main themes. I
provided evidence of trustworthiness during my data analysis process as seen in my effort
to make sure that credibility, transferability, dependability, and confirmability occurred.
In Chapter 5, I will interpret these findings in the context of existing literature and discuss
their implications for policy and practice. Additionally, I will highlight the limitations of
this study, propose recommendations for future research, and explore how these findings
can contribute to meaningful social change, particularly for Black female students

navigating systemic inequalities.
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Chapter 5: Discussion, Conclusions, and Recommendations

This qualitative intrinsic case study aimed to understand Black female teachers’
perceptions about education policies that impact the achievement gap for Black female
students in third through fifth grade taking the STAAR in Harris County, Texas. Previous
studies that explored teacher perceptions of decreasing the achievement gap supported
the notion that education guidelines and procedures from lawmakers may be the reason
these policies are not reaching the desired outcome of decreasing the achievement gap for
underperforming Black female students in public schools (B. Berry, 2010; Hargreaves &
Shirley, 2008; Oddens, 1991; Sarason, 1990; Tyack & Cuban, 1995). My research
indicated that some teachers think educators’ perspectives are needed in the decision-
making process for developing, passing, and implementing education policies to decrease
the achievement gap for underperforming students in Grades 3 through 5 in Harris
County, Texas, to provide them with the opportunity to learn at a proficient level.

I conducted semistructured interviews with 10 Black female teachers from four
school districts in Harris County, Texas, who teach reading and/or math students in
Grades 3 through 5 who take the STAAR to assess decreasing the achievement gap in
Texas elementary schools. Six of the Black female teachers were from two larger school
district, while the other four were from two smaller school districts. I used the results of
this qualitative study to answer the research question: How do Black female teachers who
instruct third- through fifth-grade students taking the STAAR in Harris County, Texas,

perceive the implementation of education policies concerning the achievement gap
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between White and Black female students, considering the unique experiences and
challenges Black female students face from an intersectional Black feminist perspective?

Key findings revealed that Black female teachers perceive education policies
created by noneducators as a hindrance to addressing the achievement gap. Teachers
emphasized the need for professional expertise and advocacy to ensure student success
despite systemic limitations. Participants reported they must lead efforts to bridge the
gap, advocating for their students while navigating barriers imposed by policy decisions
to give Black female students a voice in the classroom and beyond.

My goal was to describe and make meaning of the personal accounts of
participants who described their perspectives about decreasing the achievement gap for
Black female students in Grades 3 through 5 in Harris County, Texas. Researchers had
not explored Black female teachers’ perspectives on bridging the achievement gap for
Black female students to help them obtain a proficient education in public schools. In this
study, I filled this gap in scholarly research. I used a qualitative intrinsic case study
design to explore and understand how to decrease the achievement gap for Black female
students from the perspectives of Black female teachers. Participants reported that
although educational policies continue to be formed, passed, and implemented by
noneducators, teachers have to be the ones who lead the charge to decrease the
achievement gap in public schools. These findings underscored the challenges and
opportunities for Black female teachers in bridging the achievement gap. In Chapter 5, I
provide a detailed analysis of these findings, discuss the study’s limitations, and offer

recommendations for future research and policy reform.
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Interpretation of the Findings

Theme 1: Standards

The implementation of standards for educators in public schools was a core value
for participants in this study, and specific areas such as teacher competence, employment,
and professional training were factors that made participants feel positive about their
ability to decrease the achievement gap over time. Teacher 6 pointed out that

pulling students for small-group instruction is important because it allows me to

hone in and focus on the different skills each student may be lacking. This allows

me to not only use the district curriculum, but also be able to tailor instruction

toward what each student needs, especially word problems.
Teacher 4 indicated “I think we as educators just need professional development period
because if they don’t know how to deal with my Black girls then they’re not going to be
able to deal with them.” Teacher 9 mentioned ““as far as retaining teachers, once you get
there and understand our kids, you are going to stay if you love what you do. But, if it is
not for you, you can tell as the year goes on and you end up leaving.” Sass (2008) and
Weisberg (2009) supported the idea that there is an essential link between teacher quality
and student learning. Current participants reported that their ability to be the best teachers
possible is important to addressing the achievement gap.

Other studies such as Harris et al. (2010) supported hiring practices by principals
that focus on teacher candidates who are caring and have strong classroom management
skills. Liu (2018) revealed the complexity of practices that principals can use based on

autonomy when selecting teachers, but limitations are there because of school districts’
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traditional staffing procedures. Current participants reported that having professional
standards that are clearly stated, followed, and evaluated will help educators decrease the
achievement gap not only for Black female students but for all students in public
education. These studies are examples of reasons why principals make hiring practices
that either support standards or are within the scope of their hiring authority, but have
limits placed on them by traditional hiring practices by school districts.

Theme 2: Relationships

The current findings indicated that building relationships with students and
parents is pivotal in decreasing the achievement gap. Participants noted that students in
most cases will not be as successful academically without establishing those connections.
Participants reported that building relationships with students and parents is an essential
part of being an educator who reduces the achievement gap by establishing
trustworthiness and helping students learn. Teacher 9 stated “building relationships with
parents is important because of the lack of buy-in from a lot of Black parents.” Teacher 2
detailed

building relationships between students and teachers is important. This process

also entails reaching out to parents to build that relationship. Based on this

strategy, | find that students are going to work for teachers they know and believe

in them to build culture.

Teacher 4 said “to be honest with you, building relationships by getting to know
my students is so important to my classroom. Not just them, their parents, and their

background, because Mapp, Carver, and Lander (2017) felt that having a true partnership
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with parents was a way to work together as knowledgeable and vital partners to promote
student and campus academic growth. Student engagement has been widely found to be
a well-established learning behavior in predicting academic performance (Fredricks et al.,
2004; National Research Council, 2004). Current participants were adamant about the
significance of building relationships with students and parents to bridge the achievement
gap in math and reading. Current participants also reported that student and parent
engagement with teachers is important in the process of bridging the achievement gap in
classrooms. The participants acknowledged that without establishing and sustaining these
relationships, helping students in their classrooms improve academically will be a big
challenge for them as educators.

Theme 3: Representation
Most participants felt that representation was important in reflecting the student
population as part of decreasing the achievement gap for all students, especially racial
minority students. Teacher 1 pointed out “I feel that hiring practices on your campus
should mimic the demographics of your students.” Teacher 3 emphasized
representation matters because I have a majority of Hispanic and African
American students being able to connect with them. My experience working at
this campus has been that they’re missing something. They want a lot of love, and
they want it from someone who looks like them and speaks their language.
Teacher 8 stated
I will say representation matters. It truly matters. And I know you don’t want to

specifically look for someone of a particular color because you are looking for
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someone who’s a great candidate for the job. That being said, stop, reflect, and
take a look at your staff, and just remember representation matters. Especially
with our African American girls because they need to see professionals that look
like them.

Studies on diversity emphasized the need for Black teachers in schools because
what they bring culturally and socially should be prioritized when hiring them (Dillard,
1994). Other studies showed that Black teachers are there to advocate for their students
because they teach in fair-minded ways (Agee, 2004; Brown, 2014; Frank, 2003; Haddix,
2016; McGee, 2014). Brown (2014) stated that Black teacher candidates saw themselves
teaching Black students in their classrooms, while Agee’s (2004) findings were from a
Black female candidate having the desire to teach multicultural literature to broaden
students’ knowledge about racial and cultural differences. Frank’s (2003) findings
showed that most Black teachers wanted to work in urban schools because they felt they
could relate to and advocate for those groups of students. Overall, representation meant a
lot to current participants because they thought it could be very important in bridging the
achievement gap for underperforming students in public schools.

Theme 4: Coping

Coping tools were essential for most participants when it came to meeting Black
female students’ social and emotional needs that impacted their performance at school
because they were bothered by their daily home and school lives, which was impacting
their learning process. Current participants indicated that coping tools are significant for

not only Black female students but for all students because they need to be able to focus
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on their academic tasks at school instead of worrying about things outside of school that
impact their daily lives. Teacher 1 stated, “There must be a social and emotional
component because you are not including just day-to-day behavioral things that people go
through. Self-confidence should be addressed because many of our Black female students
are forced into matriarch positions at an early age. Oftentimes, this group of students
takes on parental roles because their primary parents are working and they have to make
sure their brother, sister, and even at times cousins have to eat.” Teacher 5 mentioned, “I
see these Black female students shut down and it goes back to their attitude and what they
are coming to school with. Their self-esteem and lack of motivation, and then that affects
their abilities.” Teacher 7 replied, “First, if ’'m at school and I know when I get home, I
won’t have any electricity, I don’t have any food in my house, and I don’t even know if
my mom is going to be at home to see me at the door. I’'m thinking about all those things
at school. So, I feel like that’s where the counselors got to come in, the behavior
specialist got to come in and try to do some of the work for the teacher.” Teacher 3
stated, “Self-esteem is key. What I’ve seen is a lot of them trying to fit in, in particular,
what area of school you are in. So, if you are in a predominately White school, and you
are the only Black person then you are trying to fit in. If you’re at a school that’s mostly a
minority then you are trying to see if you’re Black enough.”

According to Gutman and Schoon (2013) and OECD (2015), coping skills based
on social and emotional skill development are crucial for future development and being
successful throughout life, but Wigfield et al. (2015) stated that this group of students

tend to lose their motivation and engagement for learning during this period. On the other
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hand, Ross et al. (2019) stated students ages 10-18 became more skilled the older they
got because of social and emotional skill development. Other aspects of social and
emotional skills included the perspective of Allen et al. (2017), Anglin et al. (2020), and
Chernyshenko et al. (2018) who emphasized the ability to cultivate relationships based on
trust between groups such as teachers, students, and parents is important to social and
emotional skills development when it comes to social outcomes. These teachers’
responses support the use of social and emotional skill development to help the
achievement gap for Black female students. Therefore, these current participants think
dealing with social and emotional issues with Black female students will help them focus
more on school assignments and provide them as educators with the opportunity to
address the achievement gap by presenting a curriculum that meets their needs to help
them grow academically.

Theme 5: Inequalities

Many of the current participants did not place as much emphasis on inequalities
for Black female students alone because they attempted to practice diversity and equity to
deal with all students in their classrooms. Teacher 8 said, “I really can see working with
different groups of students, it’s not black and white for everyone, and that’s something
we do need to recognize is no size fits all. Sometimes we just focus on the negative
behavior, if we don’t look at what’s underneath the surface, we can miss a lot of very
important things. You know, studies show students who attend preschool usually do
better because they already have an edge over those students who didn’t attend them.”

Teacher 4 stated, “I feel that despite all of the effort to level both processes together and
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the allowed achievement gap, that gap is going to be there. That means one group will
outperform the other groups because of factors like different levels of understanding,
experience, and challenges.” Teacher 2 explained, “I think many of these are made with
one size fit all in mind not our students. Just like one of the last districts that I was with,
they bought stuff, a curriculum, or a program Texas English Language Assessment
System and instead of just giving it to the kids that take TELPAS, they made everybody
use it. It’s like they spent money on it, so everybody is going to do this even if it’s a
waste of time.”

Coleman et al., (1966), Commission on NCLB (2007), Hursh (2007), and ESSA
(2015) suggested that one of the most troublesome problems between the ideal and reality
of providing a proficient education for all students is RBAAD according to the National
Assessment of Educational Progress (2015) determined that RBAAD occurs when one
racial group outperforms another group and the differences in their scores exceeds the
margin of error in the dataset. Darling-Hammond (2014), Desimore and Long (2010),
Enamorado (2019), Epstein (2011), Goldhaber et al. (2018), and Learning Policy Institute
et al. (2020) provided school factors that contribute to RBAAD included teacher quality,
school composition, and school finance issues in public education. Eramorado (2019)
found that there is a large teacher quality gap in public education in America that impacts
RBAAD, while Goldhaber et al. (2018) and Hanselman (2018) discovered that the
teachers who are assigned to lower-performing students are the educators who lack

records of success as classroom teachers.
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On the other hand, the Learning Policy Institute et al. (2020) study found that
providing an accountability system of learning for schools to help all students who are
academically certified and experienced teachers is needed to present meaningful and
relevant lessons from their curriculum that offers an inclusive learning environment.
Finally, Benson and Gezer (2020) found in their study that statistically significant
patterns and evidence support the link between student race and access to more
experienced teachers often assigned to White rather than Black students. Though
inequities happen in education policies, these current participants think they can be
remedied by ensuring diversity and equity training for educators to bring awareness of
how to deal with minority students to help decrease the achievement gap. They also
believe that high-quality teachers and rigor in the curriculum will impact the achievement
gap. Therefore, inequities were seen as the least impactful theme for these participants
because they felt their toolbox was full of strategies to help with the achievement gap.

Limitations of the Study

Limitations for this study included my decision to use a qualitative case study
because it is not a comparative approach that entails producing a generalizable outcome
for all populations (Thomas, 2011). Trustworthiness was addressed regarding credibility,
transferability, dependability, and confirmability based on the targeted population of
Black female teachers because the procedures mentioned in Chapter 3 provided validity
and reliability to the data and findings (Stahl and King, 2020). In saying that, the current
participating group of teachers from Harris County, Texas had limitations because their

perspective may not reflect other Black female teachers in other parts of Texas and
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throughout the Southern region of the United States. This study tested what it set out to
measure to give it credibility but was limited to Black female teachers from 3™ through
5 teaching reading and math perspectives without consideration of other racial groups,
and grade levels. Transferability within the framework of this study was addressed
according to procedures listed in Chapter 3, but limitations occurred with the exclusion of
White, Hispanic, Asian, and other female teachers from this study because it does not
allow different insights from other racial groups that may help decrease the achievement
gap for Black female students.

Dependability happened when I allowed each participant to receive a copy of their
transcript to review and provide insight to correct errors and accuracy of their transcript.
The limitation happened because the teacher participants were from one racial and
gender-based group’s perspective and addressed intersectionality to address the
achievement gap. Therefore, excluding gender and racial groups from my study has
affected the scope of my findings because it does not provide a different insight into
decreasing the achievement gap other than Black female teachers.

Confirmation was obtained because I used my reflexive journaling procedure
mentioned in Chapter 3 where I wrote in my journal each time I did an interview,
transcribed an interview, hand and computer-based coded the interview for a common
theme, typed, talked to my chairperson, reflected on my feelings, and made revisions and
edits to my document to bring about trustworthiness. Reflexive journaling helped me

manage biases in my study.
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Recommendations

This study offered insight into strategies for reducing the achievement gap among
Black female students in grades 3 through 5 in Harris County, Texas, focusing on their
performance in math and reading. While the research focuses on a specific region, the
findings may be applicable to other large cities and their surrounding areas facing similar
challenges with Black female students’ academic achievement. This study’s limitations
include its sample size, geographic scope, and the exclusion of other racial and gender
groups, all of which influence its generalizability. Future research could benefit from
exploring the perspectives of Hispanic and Asian teachers to address the achievement gap
for Black female students. Additionally, studies incorporating the views of Black,
Hispanic, and Asian male teachers could provide a more comprehensive understanding of
the factors affecting academic outcomes.

As scholars Collins (2000) and Crenshaw (1991) have emphasized in their work
on intersectionality, it is crucial to amplify the voices of Black females in educational
discourse. Applying this approach to include diverse teacher perspectives could offer
valuable insight into addressing the achievement gap. BFT as discussed by Collins
(1986), Gentry et al. (2005), and McDowell and Fang (2007) empowers Black females to
combat oppression and should not be limited in scope. Incorporating frameworks like
critical feminist media pedagogy (Jacobs, 2016), and womanism (Taylor, 1998; Lindsey,
2014; and Duran, 2016) can further enrich BFT, promoting its evolution and expansion.

Utilizing BFT as a theoretical framework can facilitate its growth and

development, especially when subjected to rigorous examination by researchers. The
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insights gained from this study, validated by participant responses, led to identifying five
key themes. The research question focused on Black female teacher perspectives
regarding strategies to reduce the achievement gap for Black female students in math and
reading for grades 3™ through 5™ in Harris County, Texas. The themes identified provide
comprehensive answers to this question, highlighting the unique experiences and
challenges Black female students face from an intersectional Black feminist perspective.
Theme 1: Standards

Current participants emphasized the importance of standards in ensuring teacher
competence, employment, and professional development. These participants believe that
adhering to high standards is crucial for closing the achievement gap between low-
performing Black female students and high-achieving White female students in
elementary schools. Moreover, they contend that these standards benefit all students who
struggle to meet academic expectations.

Teacher Competence and Professional Development

To address the achievement gap, current participants advocated for enhanced
professional training that directly impacts student outcomes. They recommend
professional development courses focusing on fundamental reading and mathematical
skills for all teachers. Explicit, hands-on instruction in reading and math is advised for
teachers whose students are two grade levels below the expected standard. Additionally,
granting teachers autonomy to tailor their teaching styles to meet students’ needs.
Implementing and sustaining policies like differential instruction, as discussed by

Tomlinson (2003), Blackmore (1995), Fischer (2003), and Marshall (1999), is viewed as
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a significant way to individualize instruction to meet students’ needs. Participants
recommend further training in these areas to enhance teacher competence and expand
their professional skills.
Teacher Training and Mentorship

Applying the framework of Julia et al. (2020), these current participants
suggested that new teachers should be trained to effectively teach new skills and provide
information in simulated classroom settings during their initial training. They also
recommended that instructional coaches guide new teachers through the curriculum and
connect them with relatable mentors to support the development of their teaching craft

over time.

Hiring Practices and Teacher Expectations

These current participants stress the need for hiring practices that prioritize
competent teachers who are certified or working toward certification and who maintain
high expectations for student growth. Research by Hinnant et al. (2009) indicates that
teachers’ expectations can significantly impact future learning, with teachers sometimes
overestimating or underestimating student performance subjectively. Therefore, hiring
practices should focus on finding teachers who believe that all students can learn and are
committed to demonstrating these standards in their classrooms. Studies by Sass (2008)
and Weisberg et. al. (2009) support the idea that there is a crucial link between teacher
quality and student learning. Harris et. al. (2010) emphasizes the importance of hiring

practices by principals that focus on teacher candidates who are caring, while Liu et al.
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(2008) highlight the need for complexity and autonomy in teacher selection.
Incorporating these components of hiring practices is recommended to address the
achievement gap effectively.
Theme 2: Relationships

Relationships for these current participants were an integral part of getting
students and parents to buy into learning and progressing to bridge the achievement gap.
Participants were adamant about educators being able to establish authentic relationships
with parents and students to get them to feel valued and important before any learning
could happen. Relationship building impacts student engagement is predictive of
academic performance (Fredricks et al., 2004, and the National Research Council, 2004).
I recommend teachers become relatable to students based on learning about who they are
as a person, and use that knowledge to present lessons they can connect to strategies that
address the achievement gap.

On the other hand, contrasting studies addressing the importance of parental
involvement include Mayo and Sirya (2015) who said SES parents cannot assist their
children with academic success, while Melhurish et al. (2008) acknowledged that planned
activities by parents have a significant impact on their children’s academic success. Then
Dering et al. (2006) and Jeynes (2005) contended that parental involvement is crucial for
“at-risk™ students to have academic success. I recommend that schools develop parental
involvement activity nights to help build trusting relationships and give them
opportunities to participate in hands-on activities to reinforce basic concepts to practice

those skills at home. I also recommend showing parents how to access computer-based



137
programs provided by their school districts to help their children practice reading and
math skills.

Theme 3: Representation

The results of this research suggest that representation is important to a certain
extent because it helps Black female students and others see others who look, speak, and
have similar cultures, reflecting the student population. These participants felt it was
significant because many of their minority students don’t see professionals that they can
relate to socially and culturally outside of their campus. These Black female teachers felt
these students need to see them in their classrooms and around their school campuses, so
they can feel encouraged and hopeful about their success in their lives. diversity Dillard
(1994) found that diversity should be emphasized when it comes to representation in a
school setting because of what Black teachers bring to the table culturally and socially for
Black students. Though I don’t want to exclude great teachers from teaching Black
students, I do recommend that there be some representation for students that are on each
campus. That will allow students to have advocates who look like them such as Black
teachers to teach in fair-minded ways (Agee, 2004; Brown, 2014; Frank, 2003; Haddix,
2016; McGee, 2014). I recommend that principals who hire teachers be considerate of
their student demographic population as they select teachers to work at their campus.
Theme 4: Coping

The overall concept of coping was interconnected to the social and emotional
needs of Black female students based on these participants’ responses. These Black

female participants felt that an emphasis can be placed on building self-esteem and
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providing them with tools to help them deal with their day-to-day lives as they attempt to
learn in school. The current participants felt it was vital to understand the role some of
these female students play at home as parental figures as their parents work, and the
stress could be weighing them down socially and emotionally. This is why they felt extra
steps may be needed to build self-confidence to help them perform better academically to
bridge the achievement gap in public schools. Johnson (2015) examined the notion that
establishing mentor programs would help Black females, while a study by Collins (2000)
felt that the empowerment of Black women through the process of self-definition by
using mentorship programs to provide inclusion to find their place socially and
emotionally to fit in are examples of things I would recommend for campuses that don’t
have successful mentor programs to help their students coping skill strategies to address
the achievement gap. Ross et al. (2019) stated social and emotional skill development
happens as students get older, so I recommend direct instruction in ancillary classes to
improve those skills.

Theme 5: Inequalities

Current respondents said that inequalities based on disparities can have some
impact on bridging the achievement gap for Black female students when compared to
White female students and other minority groups. Desimore and Long (2010),
Enamorado (2019), Epstein (2011), Goldhaber et al. (2018), and Learning Policy Institute
et al. (2020) felt that certain factors such as teacher quality, school composition, and
school finance issues are contributing to disparities in public education. I recommend that

teacher quality must be addressed in hiring practice for each campus because Goldhaber
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et al. (2018) and Hanselman (2018) discovered that many of the teachers assigned to low-
performing schools are not very effective in bridging the achievement gap. These
recommendations are based on the experiences of Black female teachers in grades 3™
through 5" in Harris County, Texas, and should be considered within the context of urban
public schools with similar demographic composition.

Implications for Positive Social Change

While this study focused on Harris County, Texas, the insight may apply to Black
female teachers in urban districts with similar demographics to address the achievement
gap for Black female students in reading and math. However, further research is needed
to explore these findings in broader contexts. Policy-makers need to step back and take a
look at how information is being presented to not only Black females, but all students to
meet their individual needs. Using effective policies and strategies to address the
achievement gap can have positive social change that would bring about more balance in
the hierarchical system that gives Black females more of a voice academically, socially,
emotionally, and economically. Educators and school administrators can consider
Henry’s (2005) viewpoint of empowerment through the notion of community building to
promote social change. These current participant teachers’ perspectives focused on the
importance of allowing lived experiences to be given as a positive social change
mechanism to allow Black female teachers and students their voice to help solve
problems in public education to help individuals achieve academic success that can help
them become college or career ready (Roberts and Grant, 2021) as they leave high

school. Organizations that hire students straight out of high school can benefit from those
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students who graduate and are ready to impact the job market effectively. Colleges and
universities also benefit when students enter their organization, not having to take
remedial courses to catch up academically. Therefore, being college and career-ready can
also benefit society because resources would not have to be used to supplement incomes
for those people who may be living at the poverty level.

There are some shared benefits for students who struggle academically and
economically because though Black female teachers were asked for their perspectives
about Black female students, they emphasized that their concerns about bridging the
achievement gap are universal for all students regardless of their gender or race.
Therefore, this can be based on the common good for society to improve academic
standings for all struggling students which would have a positive impact on social change
for future job and educational opportunities that can allow them to live in the middle
class of society instead of living in poverty for most of these students.

This study laid the foundation for future studies to include gender studies like
Robinson et al. (2014) and Fahle (2016) to determine factors that cause achievement gaps
between male and female students from the perspectives of teachers in schools in other
regions of Texas. BFT as a theoretical framework has allowed me to give these teachers a
voice about the achievement gap for Black female students based on intersectionality
(Crenshaw, 1991), but also intertwining Critical Race Theory (Evans-Winters and
Esposito, 2010), Critical Race Feminism, and Feminist Thought (Collins, 2000) can open
up the opportunity to conduct future research on Hispanic, White, and Asian female

teachers to gain their perspective about the achievement gap. This is the appropriate time
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to focus on studies in these areas because policymakers are still struggling to come up
with viable solutions to the achievement gap in public education today. An improvement
in education policies and implementation is needed to address the individual needs of all
students instead of presenting a one-size-fits-all approach to bridging the achievement
gap. These types of societal changes can empower teachers and students to grow and
have a voice in their communities to gain political and economic power over time.

Conclusion

In society, public education has been set to bridge the gap academically, socially,
emotionally, and economically for all students who attend them. Black female students
have been falling behind in the achievement gap, so Black female teachers have given
their perceptions on how to bridge that gap for all students in Harris County. The interest
in bridging the achievement gap throughout the United States has been important for
educators and many school districts are still looking for solutions to this problem.
Bringing about awareness that teachers can play a role at all campuses with their insight
on teaching strategies that work, qualities that teachers can have as they enter classrooms,
and types of professional development courses needed to expand their toolbox as experts
to build strong campus communities as students are being educated in public schools. In
that framework of establishing a school culture that includes diversity, social and
emotional development to manage coping skills, representation based on school
demographic populations, and disparities should be a part of School Improvement Plans.

Meanwhile, providing diverse perspectives can collectively provide different viewpoints
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on how to address this problem to help bridge the achievement gap for elementary
students.

Bridging the achievement gap for Black female students has been a problem in
public schools and knowing the perceptions of Black female teachers has given a
different, yet similar perspective on how difficult this problem truly is for educators
based on public policies that have been implemented. Seeing this problem through the
perspective of Black female teachers can be crucial to bridging that achievement gap that
still exists for Black female students who are in grades 3™ through 5 in Harris County,
Texas. Unfortunately, many of these students are falling through the cracks and in most
cases are not being focused on as a priority because subgroups that impact school and
district ratings are at the forefront.

Addressing the academic needs of Black female students in public education to
bridge the achievement gap will have to be more of a focal point to bring about
sustainable changes. Theme 1: Standards addressed competence, employment, and
professional training and these teachers felt these components were the most important in
bridging the achievement gap. Theme 2: Relationship was the second most significant
theme because building relationships with students and parents is key according to these
teachers to addressing the achievement gap and help students show growth academically.
Theme 3: Representation focuses on the type of teachers being hired based on decisions
made by principals to bring about teachers who look similar to student demographic
populations to promote relatability was deemed as a key point for the achievement gap.

Theme 4: Coping in essence addressed the social and emotional needs of students as they
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learned. Finally, Theme 5: Inequalities are systemically built in, but these teachers felt
they could address them to impact the achievement gap. Teachers, principals,
policymakers, and researchers, all must find ways to impact the achievement gap to stop
Black female students from falling through the cracks academically. Collaboration with
these core groups is needed to determine viable education policies that can consistently
impact the achievement gap over time. Student and teacher performances are intertwined
when measuring student growth, so for the betterment of the common good of society,
effective decisions must be collectively made by stakeholders that reflect teachers’
perspectives on how to improve the achievement gap for Black female students.
Therefore, the central message that addresses the achievement gap for Black female
students is crucial and requires teacher-informed policies to improve the gap that is there
between Black female and White female students in grades 3" through 5™ in Harris

County, Texas, and other parts of the country.
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Appendix A: Participant Recruitment Advertisement

My name is Lisa Davis, and I am a doctoral candidate at Walden University. [ am
conducting dissertation research on Black female teachers’ perceptions of education
policies that are used to decrease the achievement gap for Black female students in grades
third through fifth in reading and math who take the STAAR in Harris County, Texas. |
am interested in hearing what you have to say regarding the above-mentioned topic. I am
acknowledging to you that this study process is based on your choice to volunteer to be a
participant.

Based on your experience as an educator, I would be interested to know whether
education policies are helpful and/or a hindrance for Black female students to make sure
the achievement gap is being addressed to help them become successful students
academically as they learn different concepts. I would be very interested in conducting a
web-based interview through Zoom with you. This interview procedure will last
approximately 45-60 minutes. Please contact me at your earliest convenience to schedule
a date and time we can meet to conduct this open-ended interview process. My phone
number is XXXX. I am also available via email at XXXX. I am looking forward to
hearing from you.

Lisa Davis
Doctoral Candidate

Walden University
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Appendix B: Interview Protocol
Title of Study: Exploring Teachers’ Perceptions of Education Policies to Reduce Racial
and Gender Achievement Gaps

Name of Person Interviewed:

Date: Time:

Interviewer: Lisa Davis

Greeting:

Thank you for your time as well as agreeing to participate in this interview for doctoral
study at Walden University. My name is Lisa Davis, and I will be doing this interview
with you. I am currently an elementary English Language Arts and Reading teacher in a
school in Harris County, Texas. By taking part in this study as an interviewee, you will
be providing me with the chance to assemble information that is associated with my
study. You were invited to participate in this study because you are a Black teacher
teaching students in reading and/or math in grades third through fifth who take STAAR,
are certified in the State of Texas, and have the experience and viewpoints that may be
valuable to my study. Based on your participation in this study, please remember it’s
confidential and voluntary. All your personal information including your name will
remain private. Therefore, please remember that you may withdraw consent for this study
at any time during this process, and your information will promptly be destroyed and
discarded.

The length of this interview will be 45-60 minutes, and with your consent, it will
be video-recorded by Zoom as well as audio-recorded. Though I will be using
Transcription offered by Zoom, I will also use the audio recording to transcribe the
recording of your interview. This process will allow me to be able to accurately
transcribe your exact words being spoken which will enable me to provide a more
accurate and concise representation of your responses. In assurance to capture your
responses as they are being recorded, I ask that you speak with a tone of voice that is loud
and clear as you are being interviewed. Henceforth, do you have any questions or
concerns about this study or any other information that I could provide to you before we
begin recording this interview?

Participant submitted consent via email.

Participant is interested in moving forward with study participation. (If the
participant is not interested in proceeding, stop here, thank the participant, and follow
procedural steps to destroy and discard participant information).

Interview Norms:

Make sure you speak from the I perspective.

Make sure you refrain from disclosing other people’s personal information including
names and roles at the school.

Make sure to ask for clarification if a particular question does not make sense to you.
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Please remember that you have the authority to stop participation in this study at any
time.

Do you have any questions before we get started with this interview? Do you want to
continue to go through this interview process?

Background/Purpose:

This interview is designed to help me grasp a better understanding of how Black
female teachers teaching students in grades third through fifth perceive education policies
to bridge the achievement for Black female students in Harris County, Texas in reading
and/or math who take STAAR, I urge you share your perceived viewpoints freely with
the mindset to offer as many details as you possibly can during the interview. I will be
recording this interview as well as taking notes so that I don’t miss any part of this
process. Throughout this procedure, you will notice that I will be looking at you and
down at my notepad where I will be taking notes, but please don’t assume that [ am not
paying attention to what you are saying to me. Another aspect of this interview will
include asking you questions that I prepared in advance. There may be times when I ask
you follow-up questions to clarify a point you made or because I need more information
about a question you have answered. Before we get started, do you have any questions? If
not, do I have your permission to start the interview and recording?

Research Question: How do Black female teachers who instruct third through fifth
grades taking the STAAR in Harris County, Texas, perceive the implementation of
education policies concerning the achievement gap between White and Black female
students, considering the unique experiences and challenges Black female students face
from an intersectional Black Feminist perspective?
Interview Questions for Achievement Gap:
IQ1: How does the achievement gap impact academic growth for Black female students
compared to White female students?

1. What does the achievement gap mean to you?

2. How do you describe your experience with education policies used to decrease the
achievement gap?

3. How do you think education strategies used in your classroom within those
education policies decrease the achievement gap for Black female students in
reading and/or math?

4. Describe times you use strategies from education policies in the classroom to
improve reading and/or math foundational skills to decrease the achievement gap

for Black female students.
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Interview Questions for Obstacles to address Disparities between White and
Black Female students in Reading and Mathematics:

IQ2: What are the obstacles elementary teachers are noticing that impact the
disparity between White female and Black female students in Reading and
Mathematics?

5. What do obstacles mean to you?

6. What type of learning obstacles are you seeing with Black female students in

reading and/or math when compared to White female students?

7. What type of social and/or emotional obstacles are you seeing with Black
female students?

8. What support do you perceive as being needed to implement education
policies in your classroom to help Black female students improve their
academic skills to bridge the achievement gap?

9. How do you think this needed help is being addressed by administrative
members to help improve how concepts are being presented to Black female
students to bridge the achievement gap in reading and/or math?

Interview questions to address federal guidelines for teaching craft:

1Q3: How do elementary teachers in grades 3-5 think federal guidelines might

improve or hinder their ability to improve their teaching craft to remove the

academic anomaly between White female and Black female students?

10. What does teaching craft mean to you?

11. How do you perceive teaching craft when connected to bridging the
achievement gap?

12. Explain any training you receive throughout the year to improve your teaching
craft to help bridge the achievement gap for Black female students.

13. How effective do you perceive the training to be to bridge the achievement

gap between Black and White female students?

Interview questions to address hiring practice:
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1Q4: How do elementary teachers for grades third through fifth in Harris County,
Texas, think Title II High-Quality Educators’ Guidelines impact hiring practices
of effective leadership teams to improve the difference in performance between
White female and Black female students?

14. What do hiring practices mean to you?

15. What have you noticed about how your campus recruits and maintains
teachers?

16. How effective do you think your campus leadership team is when addressing
bridging the achievement gap for Black female students as they recruit and
hire teachers?

17. What support do you feel is needed to recruit and hire teachers that are

effective at addressing bridging the achievement gap for Black female

students?

Additional Questions:

18. Do you have any additional information that you would like to share with me
to help me further understand your perception of education policies that can
help bridge the achievement gap for Black female students in reading and/or
math?

19. Do you need me to explain anything further about this research before we end

this interview?

Likely follow-up prompts that I will keep noticeable as I interview each participant:

1. Tell me what you mean by...?
2. Please tell me more about...
3. Earlier you mentioned... Tell me more about...

4. Will/Can you please explain more about....
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5. Will you please give me an example of when that ... did or did not work.

6. Will/Can you elaborate on that more...
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