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Abstract 

School counselors play an integral role in helping adolescents navigate and overcome the 

psychological distress that they experience. This study aimed to better understand the 

experiences of Jamaican school counselors who provide psychological support to 

adolescents in high school. Urie Bronfenbrenner’s (2006) bioecological model of human 

development and Hans-Georg Gadamer's (1981) hermeneutic theory formed the 

conceptual framework for this study. Seven Jamaican secondary school counselors who 

provide psychological support to adolescents in high school participated in 

semistructured interviews via the Zoom online platform. Narrative analysis was used to 

code and analyze the data from the interviews. Seven themes emerged from the data: 

school counselors describe their role and experiences of providing psychological support 

to adolescents, counselors’ experiences of factors that influence and factors that 

discourage help-seeking behavior among adolescents, counselors’ experiences of social 

media and social class as deterrents to adolescents seeking psychological support, 

counselors experience high workload and the need for more internal support and 

additional human resources, counselors’ experiences working with external government 

psychological support services, counselors' experience of psychological impact and self-

care practices, and counselors' experiences of determining the effectiveness of the 

psychological support they provide. The findings of this study have implications for the 

establishment of stronger support systems for Jamaican school counselors and the 

development and enforcement of policies governing the operation of school counselors. 
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Chapter 1: Introduction to the Study 

Introduction 

Psychological distress is a common occurrence among adolescents (Call et al., 

2002). A social situational analysis of Jamaican adolescents revealed that a significant 

percentage of this population experiences psychological distress (Caribbean Policy 

Research Institute [CAPRI], 2018). School counselors play an integral role in helping 

adolescents navigate and overcome the psychological distress that they experience 

(American School Counselor Association, 2023). Unresolved psychological distress 

among adolescents is implicated in maladaptive behaviors, and social-relational and 

emotional challenges (Aldam et al., 2019).  

 Through this study, I aimed to better understand the experiences of Jamaican 

school counselors who provide psychological support to adolescents in high school. The 

study focused on the experiences of Jamaican school counselors because Jamaica is the 

social context in which I operate. Additionally, despite the importance of school 

counselors in Jamaican schools, few or no studies have been done to capture their 

experiences with respect to offering psychological support to adolescents. This study is 

important because it can provide insight into the challenges Jamaican counselors face 

when they attempt to provide psychological support to adolescents. The study may also 

lead to the discovery of best practices that school counselors employ to treat the 

psychological challenges that adolescents present with.  
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 Chapter 1 includes information on the background of the study, which situated the 

research problem as a knowledge gap that needed to be addressed by the present study. 

The problem and purpose statements, respectively, highlight the issue that is of concern 

that was directly addressed by this study and what the study proposed to achieve. The 

research question is presented to establish the focus of the study while the theoretical 

framework positions the study within a scientific context that guided the analysis of data. 

In addressing the nature of the study, I discuss the methodological approach and design 

that guided the data collection and analysis process. Definitions of key concepts are also 

covered to provide greater clarity and understanding of the study content. Collectively, 

the assumptions, scope, delimitations, and limitations highlight factors that possibly 

influenced the research outcome. The significance of the study is also covered in Chapter 

1. In describing the significance of the study, I outline the contributions that the present 

study will potentially make to the scientific community. 

Background 

Psychological Distress Among Jamaican Adolescents 

Records of psychological distress among Jamaican adolescents date back to 1985 

when the Ministry of Education launched the Prevention Education Program (PEP). PEP 

was a response to societal problems such as substance abuse that affected the 

psychological health of children in both primary and high schools (Palmer et al., 2012). A 

part of the PEP response was also the introduction of school counselors in Jamaican 

schools to assist these children with the psychological challenges they were experiencing 
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(Palmer et al., 2012). As Jamaica transformed over the years, various sociocultural 

factors impacted adolescents' psychological health, including violence, neglect, poverty, 

and a lack of mental health awareness and appreciation (Wilks, 2023).  

The CAPRI (2018) revealed that 25% of Jamaican children were diagnosed with a 

mental disorder, and 15% of Jamaican adolescents displayed symptoms of depression and 

anxiety. Additionally, 25% of Jamaican adolescents had considered suicide, while 18% 

had attempted suicide; 45% were consuming alcohol, 70% had tried cigarettes, and 12% 

consistently smoked marijuana (CAPRI, 2018). The Jamaica Information Service (JIS, 

2021) also reported that 40% of murder perpetrators in Jamaica were adolescent males. 

Historical Trend of Professional Counseling in Jamaica 

Scholarly information is scarce on the development and practice of school 

counseling in Jamaica. In a seminal work conducted by Palmer et al. (2012), three major 

factors were noted to influence the development of professional counseling in Jamaica; 

the first of the three factors was the church. In the early 1990s, many churches in 

Kingston and St. Andrew offered psychological support for community members through 

their counseling ministries (Palmer et al., 2012). The second factor was the 

implementation of PEP by the Ministry of Education. The program was a response to the 

increasing number of substance abuse cases in the 1980s, both in the general population 

and within schools (Palmer et al., 2012). To achieve the objectives of the PEP program, 

school counselors were employed (Palmer et al., 2012). The third factor was the 
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implementation of formal counselor education training programs in 1985, which 

increased the delivery of these programs in colleges and universities (Palmer et al., 2012).  

School Counselor’s Workload 

The workload of Jamaican school counselors is heavy. The current stipulated 

counselor–student ratio is 1 to 500, which is exceeded in many schools. The Chief 

Education Officer indicated that for the stipulated ratio to be met, an additional 292 

counselors are needed (Public Broadcasting Cooperation of Jamaica [PCB], 2023). This 

indicates that Jamaican school counselors are tasked with providing psychological 

support services to more students than their service capacity limit. The 1 to 500 

counselor–student ratio makes it challenging for counselors to serve each student 

adequately. The current Minister of Education admitted that an ideal counselor-to-student 

ratio would be 1 to 50, especially now when students are presented with a myriad of 

psychological issues resulting from violence and conflicts (PCB, 2023). The Minister of 

Education indicated that while it is recognized that a reduced counselor–student ratio will 

ease the workload challenge faced by school counselors, budgetary constraints prevent 

the employment of additional school counselors (PCB, 2023).  

In addition to being the chief mental healthcare providers in the school 

environment, school counselors are responsible for delivering the guidance curriculum, 

planning and executing activities, and coordinating services. School counselors have also 

reported that even while at home, they are contacted by parents who seek their 

professional help to address matters arising with their children (Wilson, 2018). 
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Additionally, school counselors lack the human resource support to conduct their daily 

duties (CAPRI, 2021). As a result, there is often a delay in the timely implementation of 

psychological intervention for students with this presenting need (CAPRI, 2021). It is 

also noted that as a result of the stress that school counselors are experiencing, an 

increased number of them are seeking mental health care (Wilson, 2018). 

Knowledge Gap 

While numerous studies have been conducted on various aspects of counseling in 

Jamaica (Del Mauro & Jackson Williams, 2013; Marks et al., 2023; Passard, 2023), no 

studies have been conducted to explore the experiences of school counselors who offer 

psychological support to adolescents in high school. The gap is made more prominent by 

the fact that adolescent development is also characteristic of psychological challenges 

(Call et al., 2002). Adolescents spend the majority of this developmental period in school, 

and the school counselor plays a critical role in helping adolescents navigate the 

psychological challenges they encounter (Collins, 2014). The absence of this scientific 

information created a need for research that explores the experiences of school counselors 

who provide psychological support to adolescents in high school. This study was 

necessary because it holds the potential to produce novel information that can be used to 

help the scientific community better understand how Jamaican school counselors 

conceptualize and address psychological distress experienced by adolescents. This study 

allowed counselors to provide firsthand articulation of how they experienced their role. 

Additionally, the study identified and described the unique challenges that Jamaican 
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school counselors face in their attempt to offer psychological support to adolescents in 

high school. 

Problem Statement 

The situation or issue that prompted me to search the literature was the revelation 

that 25% of Jamaican children have been diagnosed with a mental disorder, and 15% of 

Jamaican adolescents have displayed symptoms of depression and anxiety (CAPRI, 

2018). Maladaptive behaviors and social-relational and emotional challenges are risk 

factors stemming from mental health challenges that adolescents experience (Aldam et 

al., 2019). Consistent with Adlam et al. (2019), CAPRI (2018) reported that 25% of 

Jamaican adolescents had considered suicide, while 18% had attempted suicide, 45% 

were consuming alcohol, 70% percent had tried cigarettes, and 12% consistently smoked 

marijuana (CAPRI, 2018). The Jamaica Information Service (JIS, 2021) also reported 

that 40% of murder perpetrators in Jamaica were adolescent males. The existing 

qualitative literature on Jamaican adolescent mental health places focus on intrapersonal 

factors that hinder their access to mental health care (Del Mauro & Jackson Williams, 

2013), health awareness and practices of the clergy (Passard, 2023), and the general state 

of health psychology in Jamaica (Marks et al., 2023). Interestingly, though, despite the 

fact that adolescents spend the majority of this developmental period in school, little or 

no qualitative study had been done to explore the experiences of Jamaican school 

counselors who provide psychological support to adolescents. The absence of such a 

study translated into the need for research that captures the experiences of school 
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counselors who provide psychological support to adolescents in high school. The 

participants' role as school counselors uniquely positioned them to work with adolescents 

daily. As a result, school counselors were able to provide novel information that can be 

used to help the scientific community better understand psychological challenges among 

adolescents, deter future psychological illness among adolescents, and/or provide for the 

creation and implementation of psychological interventions.  

Purpose Statement 

The purpose of this qualitative study was to better understand the experiences of 

Jamaican school counselors who provide psychological support for adolescents. The 

extant literature does not capture the experience of Jamaican school counselors, who are 

the primary psychological health support professionals in schools. The absence of this 

information created a noticeable and significant gap in the literature, which I aimed to fill 

with this study. 

Research Question 

This study had one research question: What are the experiences of Jamaican 

secondary school counselors who provide psychological support to adolescents in high 

school? 

Conceptual Framework 

The present qualitative study was conducted to understand the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school. The framework for this study comprised two theoretical approaches: Urie 
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Bronfenbrenner’s (2006) bioecological model of human development and Hans-Georg 

Gadamer's (1981) hermeneutic theory. The bioecological model of human development 

posits that the child/individual develops within an intricate system of relationships that is 

impacted by different aspects of the environment (Bronfenbrenner & Morris, 2006). 

These systems, also referred to as nested structures, include the home but also extend to 

other spaces where the individual invests time (Bronfenbrenner & Morris, 2006).  

The microsystem is the first of the systems. It is the innermost system and 

constitutes interactions within the immediate environment—for example, the home 

(Bronfenbrenner & Morris, 2006). At this level, development is a two-way process in 

which the adult impacts the child’s development, and the child’s biosocial traits can 

impact the adult’s behavior (Bronfenbrenner & Morris, 2006). The mesosystem is where 

connections are made with the microsystem—for example, the link between the child’s 

academic progress and the relationship with parents at home. The exosystem includes 

formal or informal social settings that can directly impact the individual’s life 

experiences and indirectly impact the experiences of those who relate to the individual 

(Bronfenbrenner & Morris, 2006). The macrosystem is the fourth system within the 

nested structure. It consists of interactions with social structures such as laws and 

traditions (Bronfenbrenner & Morris, 2006). Bronfenbrenner outlined that the quality of 

interactions in the macrosystem directly affects the quality of interactions in the 

microsystem (Bronfenbrenner & Morris, 2006). The chronosystem is the final and 

outermost system within the nested structure. The chronosystem emphasizes that events 
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and experiences that occur over time can lead to life changes for the individual 

(Bronfenbrenner & Morris, 2006). Altogether, the bioecological model provides a 

scientific scaffold to build an understanding of how interactions between adolescent and 

various environments may shape the experiences of school counselors who provide 

psychological support to adolescents. 

 The second theoretical framework for this qualitative study was the theory of 

hermeneutics. The theory of hermeneutics can be used both as a theoretical and a 

methodological framework (Gadamer, 1981). For this study, this theory was used as a 

theoretical framework. The hermeneutics theory informs the interpretive inquiry process 

to determine people’s interpretation of their experiences (Gadamer, 1981). The 

hermeneutic theory holds three primary concepts. First is the whole-part concept, also 

called the “hermeneutic circle.” The whole-part concept looks at the relationship between 

the micro and macro perspectives that inform the interpretation of the participant’s story. 

The language concepts outlines that the process of interpretive inquiry occurs through 

communication between the researcher and the participants, and language is the medium 

through which this occurs; language invokes the whole-part interpretation (Gadamer, 

1981). The third concept, interpretation, is broken down into two subcategories: soft 

interpretation, which addresses universal interpretation, and hard interpretation, which 

involves uncovering an experience when the respondent lacks the appropriate frame of 

reference to produce such interpretations (Gadamer, 1981). The interpretation concept 



10 

 

 

 

also involves the effort to ensure that the respondent and the researcher are of a shared 

understanding (Gadamer, 1981). 

The bioecological model of human development related to my research gap in that 

it provided a scaffold for building an understanding of how the experiences of Jamaican 

school counselors regarding counseling adolescents within the systems impacted mental 

health (Bronfenbrenner & Morris, 2006). The bioecological model of human 

development posits that each system has a distinct impact on the individual. The detailed 

explanation of the types of interactions at each level of the system provides a base for 

counselors to analyze how factors within these respective environments compromise 

adolescents' psychological health. The resulting impact of these environments provided 

insight into how the counselor experiences relationships with adolescent clients. 

Additionally, the model provided a framework for understanding how factors within the 

system aided or hindered the efforts of school counselors to provide psychological 

support to adolescents. The bioecological model of human development’s relevance to 

this study was supported by its previous utilization and success in adolescent mental 

health programs (Halsall et al., 2018; Rothenberg et al., 2023). Zaatari and Maalouf 

(2022) also concluded that students' development and sense of belonging at school are 

impacted by interactions between the child and the school’s ecological systems. 

Considering the potential of the theory to facilitate a better understanding of counselors' 

experiences providing psychological support to adolescents in the high school 

environment, it was relevant to this research. 
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Hans-Georg Gadamer's (1981) hermeneutic theory related to my study in that it 

provided a framework that allowed for the understanding of the counselor's experiences 

as interpreted by the counselor. Gadamer's explanation of the primary concepts and their 

role in how the individual develops interpretations of their experiences provided a 

foundation to understand these experiences better. These concepts also helped to frame 

the understanding of how counselors view both external and internal factors as 

contributors to their experiences while working with adolescents. Furthermore, the 

hermeneutic theory complemented the use of the bioecological model of human 

development, as while the latter provided an understanding of the systems that 

contributed to adolescents' mental health challenges, the hermeneutic theory provided a 

framework for an understanding of how the counselor interpreted their experiences 

working with the adolescents whose psychological health was impacted by the systems in 

which they operate. The effectiveness of hermeneutic theory was highlighted by 

Muganga (2015) and Nigar (2020). Using both theoretical models provided a more 

comprehensive understanding of the experiences of Jamaican school counselors who 

provide psychological support for adolescents. 

Nature of the Study 

This study assumed a qualitative methodology. The narrative research design was 

used to address the research question. Connelly and Clandinni (1990) stated that the study 

of narratives seeks to understand people’s experiences. The study of narratives also 

emphasizes that people are both storytellers and characters in their own life stories, and 
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they are also storytellers and characters in the life stories of other people. The narrative 

design is a design of inquiry that allows participants to share stories about their 

experiences (Creswell & Creswell, 2018). The narrative design facilitates the exploration 

and conceptualization of human experience as it is told and then represented in text 

(Josselson, 2010). A key attribute of this design that reiterated its relevance to this study's 

purpose is that the stories told by the participants become the data, and these data are a 

first-person account of their experiences told in story form (Merriam & Tisdell, 2016). 

The narrative research design facilitated the understanding of the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school through the exploration and conceptualizing of the stories they shared. 

Merriam and Tisdell (2016) also indicated that the narrative design is supported by the 

hermeneutics theoretical framework (one part of the theoretical framework of this study), 

which provides for the interpretative understanding of the participants’ experiences.  

Essentially, data for the present study were collected through semistructured 

interviews that were conducted over Zoom. These interviews were conducted with 

Jamaican school counselors who provided psychological support to adolescents in high 

school. The data were analyzed using the inductive narrative analysis method. Narrative 

analysis aims to interpret human experiences (Merriam & Tisdell, 2016). When 

conducted inductively, data analysis is approached without preconceived thoughts. The 

inductive narrative analysis method required familiarization with the transcripts, storying 

the transcripts, cocreating the transcript, meaning-making, and developing the story 
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(Nasheeda et al., 2019). This approach facilitated an in-depth understanding of the 

counselors’ narratives and identified consistent themes and patterns across their stories. 

Definitions 

Adolescent 

An adolescent is an individual who falls within the age group of 10 to 19 years 

(World Health Organization [WHO], 2023). This period of human development is 

referred to as adolescence. Adolescents experience rapid growth, including 

psychological, physical, and mental growth (WHO, 2023). These rapid changes directly 

impact the adolescent’s cognitive processes, decision-making competencies, feelings, and 

manner of interaction within social environments (WHO, 2023).  

Psychological Support 

 Psychological support is defined as a distress response to mental disturbances that 

the client experiences. It is the aspect of a professional helping relationship that enhances 

the client’s mental capacity, self-worth, self-identity, and overall competence (Russel, 

2004). Psychological support is facilitated through a close interpersonal relationship 

between the client and the professional that is built on mutual trust and respect, which 

facilitates the roles of each party to be fulfilled (Russel, 2004). 

Psychological Distress 

 Psychological distress is defined as a state of emotional pain that is 

characterized by the presence of depression, anxiety, and somatic symptoms such as lack 

of energy, insomnia, and headaches (Belay et al., 2021). Psychological distress is also 
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defined as a set of nonspecific symptoms related to depression, stress, and anxiety 

(Viertiö et al., 2021). Further to these definitions, the American Psychological 

Association (APA, 2023) defines psychological distress as a set of painful mental and 

physical symptoms that fluctuate with mood. While the symptoms of psychological 

distress may vary with the client’s mood, it is noted that psychological distress may 

indicate the onset of more serious depressive disorders (APA, 2023). 

School Counselor 

 School counselors are highly trained helping professionals who assist individuals 

within the school environment, largely students, in developing and maintaining positive 

psychological health, excelling academically, and advancing career goals (American 

School Counselor Association, 2023). School counselors also assist students in 

developing their collaboration and cooperation skill sets, managing time, building 

resilience and perseverance, and developing self-motivation capacities and goals 

(American School Counselor Association, 2023). 

Secondary School 

 Secondary schools in Jamaica are learning institutions that facilitate the 

educational development of children age 13 to 18 years. Secondary schools are also 

referred to as high schools (Ministry of Education and Youth Jamaica, n.d.). 

Vicarious Traumatization 

 Vicarious traumatization (VT), which is also called secondary trauma, refers to 

psychological disturbance experienced by counseling professionals as a result of their 
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repeated exposure and close involvement in treating the trauma their clients present with 

(APA, 2023). 

Vision 2023 

Vision 2030 is Jamaica’s long-term strategic development plan that outlines the 

country's sustainable development goals spanning 2009 to 2030. The plans and processes 

outlined in the Vision 2030 plan are directed towards making Jamaica the place of choice 

to live, work, raise families, and do business (Vision 2030, 2009).  

Assumptions 

It was assumed that the counselors who will participate in the study offer 

psychological support to adolescents. This assumption was made against the background 

that not all counselors in high schools offer psychological support; for example, 

counselors who work as career counselors may not be primarily tasked with providing 

psychological support to adolescents. Establishing that all participating counselors 

offered psychological support to adolescents was consistent with the research question 

and further added to the alignment of the study. It was assumed that counselors would 

understand the critical importance of this study to their job function and, as a result, be 

encouraged to commit to full and meaningful participation in the study. It was assumed 

that the experiences that would be shared by the counselors would be shared without 

exaggeration and malice towards any individual or office. The current counselor–student 

ratio in Jamaica is 1 to 500, which is exceeded in most schools; this is a contentious 

matter between counselors and school administrators. It is also a contentious matter 
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between unions representing counselors and the government. It is possible that to 

reiterate their grouses, counselors may skew their responses. It was assumed that 

counselors would highlight their contentions but would be honest in the expressions of 

their experiences. Another assumption was that the study's findings would be 

transferrable to nonparticipating schools and counselors in Jamaica. 

Scope and Delimitations 

 The purpose of the present qualitative study was to better understand the 

experiences of Jamaican school counselors who offer psychological support to 

adolescents in high school. The focus of this study resulted from a lack of scientific 

information on the experiences of Jamaican school counselors who provide psychological 

support to adolescents. The target population for this study was Jamaican school 

counselors who work in high schools and are tasked with the role of providing 

psychological support. For this study, participants were required to be 18 and older for 

ethical reasons and to be school counselors in Jamaica working with adolescents. As is 

the standard procedure to engage subjects within government-owned schools, permission 

was sought from the Ministry of Education’s Planning and Development Division. Once 

permission was obtained, school counselors were engaged. To create a profile of each 

participant, demographic information was collected prior to the interview. This 

information was collected through Google Forms. The demographic data that were 

collected included age, gender, confirmation of dealing with adolescents who report 

psychological distress, years of service, and their qualification(s). This information was 
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needed because it helped to define the population of interest. Counselors whose job roles 

did not include offering psychological support were excluded. All participants were 

above the age of 18 and had in excess of 2 years of experience in providing psychological 

support to adolescents in high school.  

 The qualifying counselors received a consent form that outlined the purpose of the 

study, the rights of the participants, and how their participation would benefit the 

scientific community, as well as procedures to ensure the confidentiality of both the 

individual and the institution. The transferability of the study findings was facilitated by 

providing a detailed description of the study settings, study participants, and verbatim 

reference to interview transcripts where necessary (Merriam & Tisdell, 2016). Potential 

transferability was also addressed through the careful inclusion of participants, in that 

variation in the types of schools where school counselors work will be considered. This 

allowed for greater diversity and the identification of common experiences among the 

diverse participants (Merriam & Tisdell, 2016). However, irrespective of these efforts to 

establish transferability, it was acknowledged that the variations in experiences may not 

situate with the general populations of Jamaican high school counselors.  

Limitations 

 Although the study provided insight into the experiences of Jamaica school 

counselors who provide psychological support to adolescents in high school, one 

noteworthy limitation was that the study did not include counselors from all education 
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regions. Consequently, even though the findings may be transferable, they may not be 

generalizable to all counselors across Jamaica. 

Significance 

This study will contribute significantly to the field of psychology and counseling 

by providing a better understanding of the experiences of Jamaican secondary school 

counselors who provide psychological support to adolescents in high schools. The school 

counselor plays a critical role in helping adolescents navigate the psychological 

challenges stemming from their interactions within different environments (Collins, 

2014). Despite their critical role, their experiences have never been captured and 

represented in the scientific community until the undertaking of this study. Urie 

Bronfenbrenner’s (2006) bioecological model of human development and Hang-Georg 

Gadamer’s (1981) hermeneutic theory combined to provide a comprehensive 

understanding of the experiences of Jamaican secondary school counselors who provide 

psychological support to adolescents in high school.  

The study has the potential to impact social change by providing insight into the 

challenges counselors face when they attempt to provide psychological support to 

adolescents. The study also has the potential to initiate the development and 

implementation of interventions that can alleviate these challenges for more impactful 

mental health and social outcomes. The potential of this study to impact social change 

was further encouraged by the possibility of the formation of collaborative partnerships 

with relevant stakeholders to strengthen the counselor’s output as well as address factors 
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within respective systems that hinder the efforts of the counselors to offer psychological 

support to adolescents in high school. 

Understanding the experiences of school counselors who offer psychological 

support to adolescents is vital to Jamaica achieving its Vision 2030 objectives. The 

Vision 2030 development plan contains sector plans that outline what each sector aims to 

achieve. Specific to the education sector is the aim to sustain guidance and counseling 

programs in schools that aim to promote good psychological health and promote 

awareness of the risk factors that threaten the psychological well-being of children 

(Vision 2030, 2009). School counselors are responsible for the implementation, 

monitoring, and internal evaluation of all counseling-related programs in schools. This 

highlights the critical importance of school counselors to Jamaica achieving its Vision 

2023 objectives. This study is significant because the narratives of the high school 

counselors provided information on how much they understand their integral role in 

achieving Vision 2030. The study may help to identify the required human and 

nonhuman resources that high school counselors need to help them fulfill their 

responsibilities toward Jamaica achieving Vision 2030. Additionally, the study is 

significant because it has the potential to inform policies that inform the practice of 

school counseling and the provision of psychological support in schools. 

Summary 

Chapter 1 provided an introduction to the present study. Information was 

presented on the background of the study, which included insight into some of the issues 
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that are reflected in the experiences of psychological distress that Jamaican adolescents 

experience. Information was provided on the study's problem statement, which detailed 

the situation that influenced the pursuance of this study and why it was necessary for it to 

be conducted. The purpose statement also outlined why it was necessary to better 

understand the experiences of Jamaican school counselors who provide psychological 

support for adolescents in high school. The research question was presented to give a 

clear indication of the knowledge gap that existed and also reiterated the need for the 

present study to be conducted. Chapter 1 also provided an outline of the conceptual 

framework of the study. The conceptual framework demonstrated the scientific frame of 

the study as well as demonstrated how the selected theories enhanced coherence in the 

present study. The nature of the study was articulated to justify the selected research 

design and also to further establish research alignment. To add further clarity to the study, 

Chapter 1 provided the definition of key terms that are specific to the present study. 

Disclosure of any possible influence on research outcome is important to enhance 

trustworthiness. Hence, the researcher's assumptions were also stated to indicate possible 

biases. The scope, delimitation, and limitations were also represented to give a clear 

understanding of what the study will cover, the boundaries set by the researcher, and the 

possible limitations that the researcher may encounter. Finally, this chapter presented the 

significance of the study, which demonstrated the potential benefits of conducting the 

present study.  
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Chapter 2: Literature Review 

Introduction 

 The purpose of this qualitative study was to better understand the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school. The existing literature indicates that adolescents experience many 

psychological challenges during this developmental stage. The WHO (2021a) reported 

that one in every seven adolescents aged 10 to 19 experience mental health challenges. 

Depression, anxiety, behavioral disorders, and suicide are among the leading causes of 

mental health challenges among adolescents (WHO, 2021a). Numerous studies have been 

conducted to develop a better understanding of adolescent mental health challenges in 

Jamaica (Del Mauro & Jackson Williams, 2013; Marks et al., 2023; Passard, 2023). 

However, the lack of information on the experiences of Jamaican school counselors who 

provide psychological support to adolescents led to the pursuance of this study. Chapter 2 

presents a review of studies that examine different aspects of adolescent mental health. 

Information is also provided on the keywords and databases used and the conceptual 

frameworks of the study, which are Urie Bronfenbrenner’s (2006) bioecological model of 

human development and Hans-Georg Gadamer's (1981) hermeneutic theory.  

Literature Search Strategy 

 Various peer-reviewed journals were used to obtain articles that provide an 

understanding of the existing literature on the experiences of school counselors who 

provide psychological support to adolescents in high schools. The journals were accessed 
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via databases in the Walden Library and Google Scholar. These databases included 

Supplemental Index, ScienceDirect, Business Source Complete, ERIC, SocINDE, APA 

PsycInfo, Education Source, MEDLINE, Gale Academic OneFile Select, and Language. 

The key phrases related to my study were qualitative research on Jamaican adolescent 

mental health, factors affecting adolescent mental health, the school and Jamaica 

adolescent mental health, Jamaica school counselors, adolescent, attitude, mental health 

help, school counseling, school counseling in Barbados, health psychology, Jamaica 

adolescent mental health, Jamaica and psychological control, children, Jamaica, and 

corporal punishment in the classroom. 

Conceptual Framework 

 The framework for this study comprised two theoretical approaches: Urie 

Bronfenbrenner’s (2006) bioecological model of human development and Hans-Georg 

Gadamer (1981) hermeneutic theory. Two theoretical frameworks were selected for the 

present study because one theoretical framework did not sufficiently provide a scientific 

lens that could comprehensively guide the analysis of key concepts relating to systems in 

which psychological distress has etiology, as well as capture the school counselors’ 

interpretation of their experiences of providing psychological support to adolescents in 

high school. The amalgamation of the two theoretical models provided a more robust 

theoretical framework that guided the exploration of key concepts.  
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Urie Bronfenbrenner’s (2006) Bioecological Model of Human Development 

Urie Bronfenbrenner’s bioecological model of human development (Phase 1; 

1973–1979) was originally referred to as an ecological model of human development and 

explained development with regards to context (Rosa & Tudge, 2013). Phase 2 (1980–

1993) culminated with more emphasis being placed on the individual and the process of 

development (Rosa & Tudge, 2013). The third phase, 1993–2006, included the placement 

of emphasis on factors that influence developmental outcomes (proximal process) at the 

center of the bioecological theory and the addition of a research design called the 

process-person-context-time (PPCT) model (Rosa & Tudge, 2013). The change was 

necessary to reflect Bronfenbrenner’s acknowledgement of the child’s biological 

influences (Berk, 2010). Phase 3 of Urie Bronfenbrenner’s bioecological model was used 

as one of the two conceptual frameworks for the present study.  

Urie Bronfenbrenner’s (2006) bioecological model of human development posits 

that the child/individual develops within an intricate system of relationships that is 

impacted by different aspects of the environment. These systems, also referred to as 

nested structures, include the home but also extend to other spaces where the individual 

invests time (Bronfenbrenner & Morris, 2006). 

The Microsystem 

 The microsystem is the innermost system and constitutes interactions within the 

immediate environment—for example, the home (Bronfenbrenner & Morris, 2006). It is 

the first and primary point of contact for the child. The microsystem facilitates exposure 
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to social roles, patterned activities, and face-to-face interpersonal interactions that 

provide physical, social, and symbolic features (Bronfenbrenner & Morris, 2006). 

Proximal processes is a term coined by Bronfenbrenner to explain the interactions 

between adolescents and their caregivers in the respective microsystems. For the 

individual to develop healthily, the proximal process across time and space must be 

consistent and physically responsive, provide a sense of security, and encourage 

exploration (Bronfenbrenner & Morris, 2006). The quality of these interpersonal relations 

is a mediating factor in whether or not the child sustains engagement with others and 

advances to more complex interactions and activities in the particular environment. 

Bronfenbrenner and Morris's articulations on the microsystem provided insight into how 

the quality of interaction in the microsystem can lead to the psychological challenges for 

adolescents that school counselors may have to address. 

The Mesosystem 

 The mesosystem is an interlink of two or more microsystems. For example, the 

home is a microsystem, and the school is a microsystem; the interactions of these two 

systems produce the mesosystem (Bronfenbrenner & Morris, 2006). Conflicts can arise 

within the mesosystem due to differences in values and practices held by independent 

microsystems (Bronfenbrenner & Morris, 2006). Furthermore, if the mesosystem is a 

collection of microsystems with inconsistent or unhealthy proximal processes, the quality 

of interaction within the mesosystem will compromise the individual’s development 

(Bronfenbrenner & Morris, 2006). 
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 The mesosystem relates to the present study in that it provides perspective on how 

the experiences of school counselors may be shaped. For example, it could suggest that 

the counselor's efforts to provide psychological support to adolescents can be hampered 

by practices in the home or community environment, which translates into a challenging 

experience for the counselor. On the other hand, where values and practices are 

consistent within the interlink, the experiences of the school counselor are likely to be 

more favorable. 

The Exosystem 

 The exosystem consists of links and processes that occur among settings, and in at 

least one of these settings, the individual is not an active participant but, instead, a 

recipient of the impact of activities happening in the system. For example, an upsurge of 

violence in the community may result in the adolescent not being able to attend school. 

The exosystem includes formal or informal social settings that can directly impact the 

individual’s life experiences (Bronfenbrenner & Morris, 2006). Similarly, when events 

have a direct impact on individuals with whom the adolescent has close interactions, the 

adolescent may experience a secondary impact because of the bond shared. The 

counselor’s understanding of the exosystem's impact on the adolescent's psychological 

functioning can provide insight into secondary influences on adolescents’ psychological 

health. It may also shape the way the counselor experiences and addresses these 

occurrences. 
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The Macrosystem 

 The macrosystem consists of interactions with social structures such as laws and 

traditions (Bronfenbrenner & Morris, 2006). The quality of interactions in the 

macrosystem directly affects the quality of interactions in the microsystem 

(Bronfenbrenner & Morris, 2006). The macrosystem comprises the laws and policies, 

political influences, economic structure, healthcare and educational resources, media 

influences, values, and symbolic forms of influence that determine the political, social, 

and financial context that drives development (Bronfenbrenner & Morris, 2006). The 

counselor’s awareness, or lack of awareness, about the macrosystem's influences on the 

adolescent's development, may influence how the counselor experiences the process of 

providing psychological support to adolescents. 

The Chronosystem 

 The chronosystem is the final system. The chronosystem identifies time as bearing 

equivalent importance to the environment in the process of human development. The 

chronosystem considers events and experiences that occur over time as factors that can 

lead to life changes for the individual (Bronfenbrenner & Morris, 2006). These events 

can be environmentally influenced, such as the transition into school, a new addition to 

the family, and nonnormal occurrences, such as the death of a loved one. Internal factors 

such as puberty or illness are also deemed life-changing events. These time-sensitive 

events and experiences are significant because they influence changes in relationships 

between individuals and the environment (Bronfenbrenner & Morris, 2006). It is 
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imperative that the counselor understands how events and experiences that occurred and 

are occurring in an adolescent's life may influence how the counselor experiences the 

process of providing psychological support to adolescents. 

Gadamer’s (1981) Hermeneutic Theory 

 The theory of hermeneutics can be used both as a theoretical and a 

methodological framework (Gadamer, 1981); this study used it as a theoretical 

framework. As a theoretical approach, the hermeneutics theory informs the interpretive 

inquiry process to determine people’s interpretation of their experiences (Gadamer, 

1981). The hermeneutic theory holds three primary concepts.  

The Whole-Part Concept 

 The whole-part concept is also called the “hermeneutic circle.” The whole-part 

concept looks at the relationship between the micro and macro perspectives that inform 

the interpretation of the participant’s story. The whole-part concept requires the 

researcher to understand the interplay of all systems (the whole) that affect the 

counselor’s interpretation of their experiences stemming from offering psychological 

support to adolescents (Gadamer, 1981). The understanding of the whole-part process is 

necessary in order to understand the individual parts of the system that contribute to the 

counselor’s experience and vice versa (Gadamer, 1981).  

 The whole-part concept was relevant to the present study because it demonstrated 

how the influence of different environments impacts the psychological health of 

adolescents and consequently shapes counselors’ experience of providing psychological 
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support to adolescents. Furthermore, the whole-part concept was relevant to the present 

study because it provided a scaffold to assist in interpreting how each environment 

contributed to each counselor’s unique experience of providing psychological support to 

adolescents in high school. 

The Language Concept 

 The language concept outlines that the process of interpretive inquiry occurs 

through communication between the researcher and the participants, and language is the 

medium through which this occurs; language invokes the whole-part interpretation 

(Gadamer, 1981). The language concept requires the researcher to understand the dual 

role of language in the interpretation process (Gadamer, 1981). Gadamer articulated that 

language conveys both a surface and underlying meaning. In order to capture the true 

experiences of participants, the researcher must comprehend the participants' use of 

language to analyze their reality but simultaneously recognize the participants' use of 

language as a subjective restriction to meaning-making. To capture the experiences of 

secondary school counselors, keen observance of the overt and subtle use of language 

must guide the interpretation process.  

 The language concept was relevant to the present study because it facilitated the 

conveyance of the participants’ stories as well as my interpretation of the participants’ 

experiences. The language concept allowed for the understanding of underlying meanings 

that were subtly conveyed, not by what was spoken, but by how language was used, for 

example, the repetition of particular words or phrases. The language concept allowed for 
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me to capitalize on the overt and subtle use of language to engage the participants in 

deeper exploration of their experiences of providing psychological support to adolescents 

in high school. Additionally, the language concept took into account the influence of 

context and purpose or communication, which was critical to accurate meaning-making 

(Merriam & Tisdell, 2016).  

Interpretation 

 The third concept, interpretation, is broken down into two subcategories, soft 

interpretation, which looks at universal interpretation, and hard interpretation, which 

involves attempting to uncover an experience when the respondent lacks the appropriate 

frame of reference to produce such interpretations (Gadamer, 1981). Soft interpretations 

are generally accepted understandings of events (Gadamer, 1981); for example, the 

counselor may interpret the presentation of psychological challenges among adolescents 

as an urgent cause for concern. On the other hand, hard interpretations require the 

researcher to use interpretive investigation to decipher meaning from the participants' 

articulations (Gadamer, 1981). Hard interpretation is necessary when the participants do 

not have the appropriate frame of reference to convey their experiences (Gadamer, 1981).  

 The concept of interpretation was relevant to the present study because it placed 

significant emphasis on the interpretation process, which was critical to answering the 

research question. The concept of interpretation was important to the current study 

because it guided the meaning-making process by ensuring that I interpreted exactly what 

the participants intended to communicate, ensuring that I had a clear interpretation of the 
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intended meaning and by ensuring that I placed the narratives in alignment with the 

participant's cultural context (Merriam & Tisdell, 2016). The concept of interpretation is 

consistent with the constructivist characteristic of qualitative study, which focuses on 

how people make meaning of the phenomenon under study (Creswell & Creswell, 2019). 

 

Literature Review of Available Studies 

 The literature review for the current study is an aggregate of the main themes in 

the extant literature that were relevant to answering the research question. This literature 

review provides an overview of parenting practices that create the need for Jamaican 

secondary school counselors to provide psychological support to adolescents in high 

school, factors influencing adolescents’ reluctance to seek psychological support from 

Jamaican secondary school counselors, and challenges faced by school counselors. In the 

literature review, I examine the literature specific to Jamaican secondary school 

counselors and also make reference to studies outside of Jamaica that relate to the 

concepts being reviewed. 

Jamaican School Counselors 

 Jamaican school counselors are highly trained counseling professionals who carry 

out an extensive role in the school environment. According to the National Guidance and 

Counselling Policy of Jamaica (2016), the occupational profile of the school counselor 

comprises the following: 
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• Counseling: A minimum of 80% of the school counselor’s annual workload 

should be the offering of counseling services and related activities. The 

counseling and related activities that should be undertaken by the counselor 

include group and individual counseling with students, home visits, and 

counseling sessions with staff and parents. In the event that clinical 

interventions are required, the school counselor is expected to refer these 

cases to the relevant helping professionals outside of the school environment. 

Despite this policy stipulation, school counselors are often forced to offer 

clinical interventions because of the case backlog in government-owned 

guidance clinics to which counselors are expected to refer clients for 

interventions by psychologists and psychiatrists (Wilson, 2018). Furthermore, 

school counselors are not able to dedicate a minimum of 80% of their annual 

workload to counseling and counseling-related activities; less is offered. Less 

than 80% of the school counselor workload is dedicated to counseling and 

related services because the school counselor’s workload is extensive. In 

addition to counseling and related counseling activities and planning and 

implementing activities, counselors are still timetabled for weekly guidance 

sessions (Ferguson, 2023).  

• Guidance: School counselors are expected to conduct annual needs 

assessments to identify the needs of the students and staff and plan 

accordingly to fill those gaps.  
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• Career guidance: School counselors are required to plan and execute the 

career guidance curriculum as per the identified needs emerging from the 

needs assessments, and the schools’ available resources to facilitate the 

execution of the career curriculum. In recognition of the comprehensive 

nature of a career development program at the secondary school level, some 

high schools have employed counselors specifically to facilitate the career 

development of adolescents. Career counselors in Jamaican schools do not 

have primary responsibility for providing adolescents with psychological 

support.  

• Reporting: In addition to implementing measures to protect and preserve the 

welfare of children, school counselors are also required to make reports 

concerning children's welfare as required by law. These reporting obligations 

are guided by the Child Care and Protection Act. 

• Planning: In addition to planning activities specific to guidance and 

counseling, school counselors are expected to be involved in the general 

strategic planning activities within a school where necessary. The involvement 

of the school counselor in the school’s general strategic planning is to 

facilitate alignment between the school improvement plan and the objectives 

of the guidance and counseling program. 

• Coordinating: The management and coordination of responsibilities within the 

guidance and counseling department is the responsibility of more senior 



33 

 

 

 

counselors. Additionally, more senior counselors are responsible for 

coordinating other school support services. In general school counselors are 

responsible for coordinating the delivery of the Health and Family Life 

Education (HFLE) curriculum, and work closely with HFLE teachers.  

• Discipline: Guidance counselors are not primarily concerned with disciplining 

children but are expected to promote students’ compliance with school rules. 

Additionally, school counselors are expected to work closely with deans of 

discipline to ensure that whatever disciplinary measures are instituted are in 

the best interest of the students.  

• Teaching: The school counselor’s role also includes the scheduled delivery of 

weekly guidance classes not in excess of 8 hours per week. Additionally, the 

school counselor is expected to assist HFLE teachers with the delivery of 

lessons. 

Parenting Practices Related to Adolescent Psychological Support 

 Harsh parenting practices necessitate the need for school counselors to provide 

psychological support to Jamaican adolescents. A prominent contributing factor to 

psychological distress among Jamaican adolescents is the impact of negative parenting 

practices, which have a significant impact on the mental health of adolescents. Burke and 

Kuczynski (2018) investigated the perception of Jamaican lower and upper-social-class 

mothers regarding the strategies their 8- to 12-year-old children used to resist rules and 

requests, how mothers regarded their children’s resistance to their requests, and how 
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mothers responded to their children’s resistance. Two themes each emerged for mothers’ 

appraisal and mothers’ disciplinary responses to children’s noncompliance and resistance. 

The study concluded that Jamaican parents were authoritarian, primarily responded 

harshly to resistance expressed by their children, and also placed great emphasis on 

obedience (Burke & Kuczynski, 2018). Burke and  Kuczynski also reported that mothers 

often employed harsh strategies such as psychological control and corporal punishment. 

 Harsh parenting practices such as corporal punishment are culturally accepted 

forms of punishment that is engrained in the Jamaican culture and family system. Smith 

and Mosby (2003) articulated that the practice of harsh parenting in Jamaica and the 

Caribbean is rooted in the Western region's history of enslavement, learned behavior, and 

the psychoanalytic concept of displacement, wherein anger or hostility is shifted from a 

more threatening recipient to someone less likely to retaliate. While researchers presented 

arguments that corporal punishment has negative effects on the psychological adjustment 

of children and adolescents, many Jamaican parents alluded to being recipients of 

corporal punishment, and they were not negatively affected; hence, their children are no 

exception (Smith & Mosby, 2003). Furthermore, Jamaican parents believe that it is 

acceptable for teachers to inflict corporal punishment on children as well (Smith & 

Mosby, 2003).  

 The use of corporal punishment by teachers is noted in the literature to have 

detrimental effects on the psychological and emotional development of children. 

Corporal punishment in the classroom may include flogging, hitting, pinching, forcing 
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children to kneel for extended periods, as well as restricting children’s access to food or 

amenities such as bathroom use (United Nations International Children's Emergency 

Fund [UNICEF], 2011). Gershoff (2017) reported that Jamaica was listed among the top 

nine countries in the world with school corporal punishment rates of over 90%. Breen et 

al. (2015) found that the use of corporal punishment by teachers was associated with 

negative behavioral and emotional outcomes in children. The use of corporal punishment 

by teachers results in emotional distress in children, especially when the punishment is 

done in front of the entire class (Feinstein & Mwahombela, 2010).  

 Other studies have also highlighted the dangers of school-based corporal 

punishment to the psychological health of children. Csorba et al. (2021) found that the 

use of corporal punishment in school was linked to increased reports of depression 

among children who received corporal punishment. Similarly, Naz et al. (2011) reported 

increased depression, hostility, and gloom in children who received corporal punishment 

at school. While Heckler et al. (2014) reported that children who experienced corporal 

punishment at school were less likely to display empathetic behaviors. The literature, 

therefore, indicates that the use of corporal punishment in school has a significant 

negative impact on the psychological health of children and adolescents.   

 The use of corporal punishment by Jamaican parents is not only culturally 

accepted but it is also linked to Jamaica’s colonial history. A study conducted on corporal 

punishment in West Africa, a country from which slaves were transported to the 

Caribbean, revealed similar harsh parenting practices as those used by Jamaican parents 
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(Breen et al., 2015). These assertions highlighed that harsh parental practices are passed 

down from one generation to the next and are widely accepted in Jamaican culture. This 

indicates that high school counselors will have to contend with this largely culturally held 

view, which may hamper efforts to promote good psychological health among 

adolescents.  

 Harsh parenting practices have significant negative implications for the 

psychological health of adolescents.  WHO (2021b) outlined that harsh parenting 

practices are linked to negative outcomes in children and adolescents irrespective of 

country or culture; among these negative outcomes are mental health challenges, 

increased aggression, and an inclination to perpetrate violence (WHO, 2021b). With 

regard to the inclination to perpetrate violence, JIS (2021) reported that 40% of murder 

perpetrators in Jamaica were adolescent males. WHO went further to outline that harsh 

parenting practices were also implicated in impaired cognitive and socioemotional 

development. Furthermore, harsh parenting practices such as corporal punishment 

violated the individual's right to respect and human dignity (WHO, 2021b).  

Adolescent Reluctance to Seek Psychological Support 

 Studies indicated that several factors contribute to the reluctance of adolescents to 

seek psychological support from Jamaican school counselors. Del Mauro and Jackson 

Williams (2013) examined children’s and adolescents’ attitudes toward seeking 

professional counseling and how demographics relate to help-seeking behaviors. Their 

study found that while adolescents understood mental illnesses, the role of counseling 
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professionals, and the therapy process, they still indicated an aversion to seeking 

professional help (Del Mauro &Jackson Williams, 2013). Adolescents were not 

convinced that the matters they discussed with counseling professionals would not be 

shared with anyone else (Del Mauro & Jackson Williams, 2013). As a result of this, 

adolescents were less inclined to seek psychological support from the school counselor.  

 Other findings also noted that Jamaican school counselors are not confidential. 

Similar to Del Mauro and Jackson Williams (2013) findings, Hutchinson (2023) reported 

that Jamaican adolescents have no confidence in their school counselors. It is the 

perception of Jamaican adolescents that school counselors sometimes share the matters 

discussed in counseling with other people, as well as gaslight students who do not feel 

comfortable sharing their problems with them (Hutchinson, 2023). Adolescents’ view of 

the school counselor as not being confidential reduced their inclination to seek 

psychological support, which may result in an escalation of the presenting problem to 

more serious mental health problems. Adolescents’ view of the school counselor as not 

being confidential may pose a significant challenge to school counselors because even 

when it is evident that the adolescent needs psychological support, the belief that they 

cannot confide in the school counselor will likely make the helping process more 

difficult, if at all possible. The reluctance of Jamaican adolescents to seek help for 

psychological challenges is a factor that may impact the way school counselors 

experience the process of providing psychological support to adolescents in high school. 
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Reluctance to seek help for psychological challenges is not limited to adolescents; 

the issue spans from the microsystem to chronosystem of the Jamaican society. James 

and Peltzer (2011) explored how religious, traditional, and cultural beliefs shape 

perceptions about the causes of mental illness in Jamaica and the use of traditional 

medicine to treat mental health conditions. Five related themes emerged from the study, 

these were: Theme 1, which involved possessed illness and belief in supernatural forces. 

Participants believed that the possession of evil spirits were the causes of mental illness 

(James & Peltzer, 2011). Theme 2, involved sinful or cursed illness. It was believed that 

mental illness resulted from being sinful of being cursed (James & Peltzer, 2011). Theme 

3, referred to witchcraft or human made illness. Participants believed that witchcraft, 

which was human manufactured and, resulted in mental illness (James & Peltzer, 2011). 

Theme 4 referenced traditional or alternative treatments. Participants believed that 

traditional or alternative treatments should be the first treatment option for mental illness, 

and medical facilities were a last resort (James & Peltzer, 2011). This was because of the 

stigma associated with mental illness, and seeking help through alternative medicine was 

less likely to result in the individual being labeled (James & Peltzer, 2011). Theme 5 

outlined barriers to seeking formal mental healthcare. Participants indicated that formal 

care was very expensive and they would prefer to avoid the associated stigma of going 

into a mental health facility for treatment (James & Peltzer, 2011). The study conducted 

by James and Peltzer (2011) demonstrated how cultural influences can thwart an 

individual’s attitude toward seeking mental healthcare, as well as how cultural beliefs can 
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lead to the stigmatization of people who seek mental healthcare in Jamaica. It also 

provided insight into how cultural ideas can influence the counseling process, impacting 

both the experience of the adolescent and the school counselor.  

 Other researchers have also addressed the reluctance of  Jamaicans to seek 

professional help for mental health conditions. Four major themes emerged from a study 

conducted by Arthur et al. (2010). These themes were: community members’ definitions 

of stigma, emotional responses towards those with mental illness, behavioral responses 

towards those with mental illness, and other perceptions of and beliefs about mental 

illness. With respect to the theme community members’ definitions of stigma, Arthur et al. 

pointed out that to be effective in offering mental health care, counseling professionals 

must develop a keen understanding of how the client’s social context influences the 

clients’ perception of mental health stigma. Consideration for the client’s social context is 

necessary as what Jamaicans perceive mental health stigma to be may influence whether 

or not they seek help for mental health conditions (Arthur et al.,2010). 

  For the theme emotional responses towards those with mental illness, Arthur 

et al.(2010) articulated that Jamaicans’ most frequent emotional response towards people 

with mental illness is fear. Fear emerged as the most dominant emotional response 

towards people with psychological challenges because the social context of the 

participants defined any individual with mental health challenges as someone who is 

mentally deranged or mad (Arthur et al., 2010). The Jamaican belief that people with 

psychological challenges are mentally deranged could help to explain the development of 
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stigmas towards people with mental health challenges; and could also explain the 

reluctance of Jamaicans to seek help for psychological challenges out of fear of being 

labeled. For the theme behavioral responses towards those with mental illness, Arthur et 

al. reported that avoidance was the most common behavioral response to people with 

mental health challenges. For the theme other perceptions of and beliefs about mental 

illness, it was found that participants, irrespective of demographics, believed that 

psychological challenges were enduring, and once an individual is known to experience 

mental illness, they will never be rid of it and will always be labeled as mad (Arthur et 

al., 2010). 

Overall, Arthur et al. (2010) found that in order to eliminate mental health stigma, 

it was necessary to understand that the meaning of stigma varies by social setting; 

consequently, the clients’ view of mental health and mental health stigma must be viewed 

from the client’s social setting. Therefore, the counselor’s experience of working with 

adolescents may vary depending on the microsystems in which the adolescent operates 

and the combined interactions of these microsystems. Like Del Mauro and Jackson 

Williams (2013), Arthur et al. also found that adolescents were responsive to someone 

who needed psychological support; however, adolescents affixed labels to these 

individuals; this tendency is a product of their perceptions of and beliefs about mental 

illness.   

The likeliness of adolescents seeking help for psychological challenges is 

influenced by the systems in which they are socialized. As demonstrated by Del Mauro 
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and Jackson Williams (2013) and Arthur et al. (2010), both the microsystem and the 

mesosystem contributed to adolescents' beliefs and subsequent negative attitudes toward 

seeking help for psychological challenges. At the macrosystem level, the reluctance to 

seek help for mental health conditions is partly a response to the need for more visible 

and active policies that govern mental health services in Jamaica. The absence of these 

critical policies may create an absence of structure for the delivery of psychological 

services in the school environment. In general, the inadequacies occurring at each level of 

the system may negatively affect the experiences of counselors who attempt to assist 

adolescents with psychological challenges.  

Challenges Faced by Jamaican Secondary School Counselors 

Jamaican Secondary School Counselor Workload 

Jamaican secondary school counselors are faced with many challenges in their 

attempt to provide psychological support to adolescents. One of the challenges school 

counselors face is the high student to counselor ratio. The current recommendation for 

student to counselor ratio in Jamaica is 1 to 500 (Ferguson, 2023), which is twice the 

number of students per counselor in comparison to jurisdictions such as the United States, 

where the American Counseling Association recommends a counselor student ratio of 1 

to 250 (American School Counselor Association [ASCA], 2023). One counselor to 500 

students does not afford  Jamaican school counselors to adequately provide psychological 

support to adolescents (CAPRI, 2021; Ferguson, 2023). Ferguson postulated that school 

counselors provide support for different aspects of health, which must be planned and 



42 

 

 

 

thoroughly conducted. The literature, therefore, indicates that Jamaica's current 1 to 500 

counselor to student ratio is a high service load, which makes it challenging for school 

counselors to offer psychological support to adolescents.  

The challenges imposed by the 1 to 500 counselor-student ratio are further 

compounded by additional responsibilities that school counselors must carry out in 

addition to providing one-on-one psychological support to adolescents. School counselors 

also provide psychological support to staff members, parents, and community members; 

and are also timetabled for weekly guidance classes (Ferguson, 2023). Additionally, 

school counselors conduct home visits for students, plan activities, develop and 

implement yearly guidance programs, and provide support for families of adolescents 

who are experiencing difficult periods (Coley-Nicholson, 2016; National Guidance & 

Counselling Policy, 2016). The literature, therefore, indicates that the counselor’s 

workload compromises the quality of psychological support that is given to adolescents.  

The heavy workload of the Jamaican secondary school counselor is a systemic 

challenge experienced by school counselors throughout the English-speaking Caribbean. 

Through ethnography, Griffin and Bryan (2021) studied guidance counselors in Barbados 

to get an in-depth understanding of their job roles and practices, as well as the challenges 

and demands of their job. Griffin and Bryan posited that counselors embraced their role 

to deliver health and family life education. However, they were  conflicted about other 

roles; for example, there was often a conflict between what school administrators 

required of them and what the Ministry of Education required of them (Griffin & Bryan, 
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2021). The counselors also expressed a need for greater advocacy and representation 

from the Ministry of Education to clearly define their roles as counselors (Griffin & 

Bryan, 2021). The study revealed that the streaming of schools into high and low- 

performing institutions directly contributed to social and economic disparities that 

impacted students, families, and schools. This practice, which stemmed from British 

colonialism, also impacted the counselors, in that, counselors in older secondary schools 

(high-performing schools) had more resources to work with and a less demanding 

workload in comparison to their colleagues in the newer secondary schools (low-

performing).  

While Griffin and Bryan's (2021) study was not specific to Jamaica, it is noted 

that Barbados is Jamaica’s Caribbean neighbor, sharing a similar British colonial history 

that still influences the structure of the Jamaican education system. Griffin and Bryan 

also shared that the findings of their study are transferable to small island states (like 

Jamaica) with similar colonial history, and urged for similar studies to be done that 

explore school counseling in the Caribbean, the experiences of school counselors and 

actions that can be taken to improve the practice of school counseling in the Caribbean.  

Hence, the current study aims to provide insight into some of the nuances that impact the 

effectiveness of secondary school counselors in the Caribbean in their attempt to offer 

psychological support to adolescents. 
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Lack of Support 

Among the challenges that school counselors experienced is the lack of human 

resource support to conduct their daily duties. CAPRI (2021) reported that Jamaican 

school counselors lacked the human resource support needed to conduct their daily 

duties, which often resulted in the counselor’s response to adolescents' need for 

psychological support being delayed. It is noted that Jamaican school counselors are in 

need of greater support to deal with the high volumes of trauma cases that they receive 

(Wilson, 2018). School counselors are expected to be first responders in trauma cases. 

These cases must be referred to a psychologist or psychiatrist  for intervention; however, 

quite often, school counselors are the ones offering psychological support for trauma 

cases (Wilson, 2018).  

One reason for school counselors having to provide services beyond their 

professional scope is the difficulty for adolescents to access psychological support 

outside of the school environment. Oversubscription to regional child guidance clinics 

often results in children waiting for many months to receive an appointment to see a 

psychologist (Wilson, 2018). Another reason for school counselors not receiving the 

support they need to respond to trauma cases is the high psychiatrist-to-patient ratio that 

exists in the public health system. Wilson reported that the psychiatrist to patient ratio in 

Jamaica is 1 to 1,582; this is significantly more than the international ratio, which is 1 to 

150. As a result of the low number of helping professionals, school counselors are tasked 
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with trying to assist these adolescents who are in need of more advanced intervention 

than the school counselor is trained to provide. 

Other studies have also highlighted the need for greater human resource support 

for school counselors. Particular to health psychology, which focuses on the connection 

between the individual's physical and mental health, Marks et al. (2022) argued that there 

is an urgent need for more health psychology practitioners in Jamaica. Their study 

highlighted that there is a need for more policies and legislation that will facilitate the 

growth of health psychology in Jamaica (Marks et al., 2022). Additionally, the lack of 

resources hampered the growth of health psychology, and combined efforts are needed to 

facilitate successful growth and recognition (Marks et al., 2022). The articulation of 

Marks et al. provided insight into school counselors’ limited access to other helping 

professionals outside of the school environment. Also, considering that health 

psychologists focuses on how biological, social influences, and psychological factors 

affect physical and mental health, their expertise is an asset to the school counselors who 

provide psychological support to adolescents. Therefore, the lack of these helping 

professionals can negatively impact the counselor's efforts to provide psychological 

support to adolescents through consultation and or referral.  

School Counselor Burnout 

Job-related burnout is one of the challenges faced by Jamaican secondary school 

counselors. The high volume of cases and the types of cases that school counselors have 

to help students through contributed to the job-related burnout that school counselors 
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experience (The Jamaica Gleaner, 2016). As articulated by Ferguson (2023), the 1 to 500 

counselor-to-student ratio workload forces school counselors to overextend themselves in 

an effort to provide psychological support to as many students as possible. Additionally, 

the Jamaican school counselor’s job is made more stressful because of the shortage of 

psychological health professionals to whom school counselors should be referring 

students to for more clinical interventions. As a result, school counselors are assuming 

duties beyond their level of expertise, which contributes to the burnout they reported 

(Wilson, 2018).  

Traumatic events that happen in the wider communities become cases for the 

school counselor. Secondary school counselors reported that even while at home, they are 

contacted by parents who seek their professional help to address matters arising with their 

children (Wilson, 2018). With the resumption of face-to-face classes following the 

COVID-19 lockdown, secondary school counselors experienced increased burnout 

(Cross, 2022). During the lockdown, many adolescents were victims of sexual and 

emotional abuse (Cross, 2022). At the reopening of schools, many adolescents exhibited 

negative and violent behaviors, which became the responsibility of the school counselor 

to address (Cross, 2022). The overwhelming number of cases coming out of the 

pandemic resulted in secondary school counselors working overtime to find interventions 

for emotional disturbances, violent behaviors, and anti-social behaviors that students 

presented with (Cross, 2022). As a result, secondary school counselors reported 

significant burnout from trying to provide psychological support to adolescents who 
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experienced abuse and psychological distress during the pandemic. It was also noted that 

as a result of the stress that school counselors are experiencing, an increased number of 

them are seeking mental health care (Wilson, 2018). 

Burnout is implicated in the poor performance of school counselors. The Jamaica 

Association of Guidance Counselors in Education [JAGCE] (2023) reported that burnout 

is one of the most significant factors that resulted in school counselors’ ineffectiveness. 

JAGCE asserted that counselors who experience burnout also experience emotional 

exhaustion, depersonalization, and reduced personal accomplishment. JAGCE went 

further to state that school counselors who experience burnout also experience a reduced 

sense of confidence in their capacity to be effective in offering psychological support to 

adolescents. Furthermore, the nature of the school counselor’s job may result in the 

counselor experiencing continuous burnout without intervention (JAGCE, 2023). 

School Counselor Trauma Exposure 

School counselors are highly susceptible to VT. VT, which is also called 

secondary trauma, refers to psychological disturbances experienced by counseling 

professionals as a result of their repeated exposure and close involvement in treating the 

trauma their clients presented with (APA, 2023). By virtue of the roles of school 

counselors, they are often first responders to the trauma sustained by adolescents in the 

school environment (Parker & Henfield, 2012; The Jamaica Gleaner, 2016). The more 

counselors identify with the trauma that clients present with, the more they internalize the 

trauma and increase their risk of VT (Parker & Henfield, 2012). Symptoms of VT include 
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a shift in identity, decline in the quality of the counselor’s interpersonal relationships, and 

post-traumatic stress disorder-like symptoms such as intrusive thoughts and imagery, 

anger and loss of interest in the job (Roberts et al., 2022). 

Jamaican school counselors are not trained to respond clinically to trauma cases. 

However, school counselors are often forced to offer clinical interventions because of the 

case backlog in government-owned guidance clinics to which counselors are expected to 

refer clients for interventions by psychologists and psychiatrists (Wilson, 2018). 

Trying to provide clinical intervention in the absence of the required training increases 

the school counselor’s susceptibility to VT. In fact, Adams and Riggs (2008) outlined 

that the counselors’ level of education and training to deal with trauma cases can be a 

mediating factor in the prevalence of VT among school counselors. Adams and Riggs 

went further to state that counselors who do not possess the requisite trauma response 

qualifications, or those who are inexperienced in trauma response are more susceptible to 

VT. The articulations of Adams and Riggs imply that Jamaican school counselors' 

attempt to manage trauma cases increase their susceptibility to VT, which may 

consequently lead to a compromise in their ability to offer psychological support to 

adolescents.  

The workload of the Jamaican school counselor and their susceptibility to mental 

health conditions such as VT place focus on self-care among school counselors. Self-care 

among school counselors is a topic that has been addressed by research. Şimşir Gökalp 

(2020), conducted a qualitative study to better understand the self-care practices of school 
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counselors. The study found that school counselors recognized the critical importance of 

self-care to their ability to provide effective service; however, there were barriers to self-

care. Chief among the barriers was the heavy workload that counselors had. School 

counselors’ ability to engage in self-care was also hampered by administrative and 

noncounseling related tasks that school counselors were required to undertake, taking 

home office work, personal obligations, and excessive tiredness (Şimşir Gökalp, 2020). 

The findings of Şimşir Gökalp highlight some of the barriers to effective self-care among 

Jamaican secondary school counselors. 

Summary 

 In summary, the literature review for the present study explored the occupational 

profile of the Jamaican school counselor, parenting practices that necessitate the need for 

Jamaican secondary school counselors to provide psychological support to adolescents in 

high school, factors influencing adolescents’ reluctance to seek psychological support 

from Jamaican secondary school counselors, and challenges faced by Jamaican secondary 

school counselors who provide psychological support to adolescents in high school. 

 The literature revealed that harsh parenting practices that resulted in psychological 

disturbances necessitated the need for Jamaican school counselors to provide 

psychological support to adolescents in high school. The literature also revealed that 

harsh parenting practices resulted in psychological distress and is a violation of the 

individual's dignity (WHO, 2021b). Additionally, the literature revealed that harsh 

parenting practices such as corporal punishment is rooted in the culture and colonial 
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history of Jamaica (Breen et al., 2015; Smith & Mosby, 2003). The widespread 

acceptance and practice of harsh parenting among Jamaican parents may indicate that 

high school counselors will have to contend with this largely culturally held view, which 

may hamper efforts to promote good psychological health among adolescents. With 

respect to factors influencing adolescents’ reluctance to seek psychological support from 

Jamaican secondary school counselors, adolescents’ perception that the school counselor 

is not confidential was a recurring theme in the literature (Del Mauro & Jackson 

Williams, 2013; Hutchinson, 2023). The Jamaican cultural aversion to seeking help for 

psychological problems was also noted in the literature as a deterring factor in help-

seeking behaviors among adolescents (Arthurs et al.,2010; James & Peltzer, 2011). 

 The final concept discussed in the current literature review was the challenges 

faced by Jamaican secondary school counselors who provide psychological support to 

adolescents in high school. The literature revealed that Jamaican school counselors 

experienced challenges such as heavy workload (CAPRI, 2021; Coley-Nicholson, 2016; 

Ferguson, 2023), lack of support (CAPRI, 2021; Wilson, 2018), and job-related burnout 

(Cross, 2022; Ferguson, 2023; JAGCE, 2023). The literature indicated that Jamaican 

secondary school counselors who provide psychological support to adolescents in high 

school are experiencing burnout which affects their capacity to provide effective 

psychological support. 

While the extant literature examined adolescents' perceptions of the Jamaican 

secondary school counselor, the roles and responsibilities of the Jamaican secondary 
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school counselor, and the challenges experienced by the Jamaican secondary school 

counselor, there is no known recorded scientific account of Jamaican secondary school 

counselors experience of providing psychological support to adolescents in high school. 

The present study aims to fill the gap in the current literature by exploring the 

experiences of Jamaican secondary school counselors who provide psychological support 

to adolescents in high school. The present study aims to fill the knowledge gap by 

providing first-hand articulations of how Jamaican secondary school counselors 

experience providing psychological support to adolescents in high school. This 

information may help to inform the practice of school counseling in Jamaica, as well as 

form the foundation for future researches that explore the experiences of Jamaican school 

counselors. 

Chapter 3 presents information on the research methods for the present study. 

Details are provided on the research design and rationale for selecting the design. The 

role of the researcher is detailed, and in-depth details on the methodologies are provided. 

Chapter 3 also addresses issues of trustworthiness.   
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Chapter 3: Research Method 

Introduction 

The purpose of this qualitative study was to better understand the experiences of 

Jamaican school counselors who provide psychological support to adolescents in high 

school. Data for the study were collected through semistructured interviews via the Zoom 

online platform. The data were collected from Jamaican school counselors who provided 

psychological support to adolescents in high school. Chapter 3 presents information on 

the research methods for the present study, the research design and rationale for selecting 

the design, the role of the researcher, the methodologies utilized, and issues of 

trustworthiness.  

Research Design and Rationale 

Research Tradition and Question 

The present study assumed the qualitative tradition and the narrative design. 

The research question for this study was the following: What are the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school? By collecting qualitative data through semistructured interviews and 

using the narrative research design to facilitate the exploration of the stories of Jamaican 

secondary school counselors who provide psychological support to adolescents in high 

school, this study aimed to contribute to the scientific community by providing a deeper 

understanding of the meaning school counselors ascribe to their experiences of providing 

psychological support to adolescents. 
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Research Tradition 

Exploring experiences is essentially an in-depth meaning-making process. 

Qualitative research grants the researcher more flexibility to explore the experiences of 

the participants to unearth meanings. Creswell and Creswell (2018) outlined that 

qualitative research facilitates the use of open-ended questions and the identification of 

themes and pattern interpretations. These are characteristics of qualitative research that 

facilitate greater alignment with the present research question and purpose. Moreover, 

these characteristics of the qualitative approach were consistent with the theoretical 

framework of the present study. The quantitative approach was less suitable for the 

present study. Quantitative approaches are more aligned with the numerical 

representation of data and the testing of the relationships among variables (Creswell & 

Creswell, 2018), which are less receptive to exploration and meaning-making. 

Furthermore, the rigidity of the quantitative approach does not allow the researcher the 

flexibility to explore participants' narratives for deeper insight, given that quantitative 

research methods are predetermined, and questions are instrument-based (Creswell & 

Creswell, 2018). 

Narrative Design 

The narrative design is concerned with the understanding of experiences, which 

are shared through stories, which are also referred to as narratives. The narrative inquiry 

constitutes two philosophical underpinnings, which are epistemology and ontology, 

which are also noted to inform the methodological principles of the meaning-making 
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process (Bamberg, 2012). Epistemology is the study of knowledge, particularly, what one 

can know through the application of scientific principles and methodologies (Burkholder 

et al., 2019). The essence of a narrative study is knowledge creation (Bamberg, 2012). 

Epistemology provides guidelines for asking questions to facilitate the creation of 

knowledge, as well as how one can become better informed (Burkholder et al., 2019). 

Epistemology aligns with the present study in that it creates alignment with the 

hermeneutics theoretical framework of the present study, particularly the language 

concept. Hermeneutics represents the postmodern age of epistemological interviews in 

which the central intent is to obtain knowledge through the posing of specific questions 

(Brinkmann & Kvale, 2018). Additionally, epistemology aligns with the present study in 

that it regards the role of the researcher in the knowledge acquisition process as a 

facilitator of hermeneutical interpretations who can facilitate valid and shared 

understandings of meaning (Brinkmann & Kvale, 2018). 

Ontology refers to the philosophical study of reality and being and the desire to 

know if an objective, demonstrable reality exists outside of the researcher’s 

understanding and appreciation of reality (Burkholder et al., 2019). Additionally, 

ontology is concerned with whether or not reality is the end result of interpretations or 

social construction (Burkholder et al., 2019). Within the present study, the research 

question and the purpose statement are overt representations of the ontological 

philosophy. My desire to know the experiences of Jamaican secondary school counselors 

who provide psychological support to adolescents in high school (research question) was 
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an expression of intent to determine if an objective reality exists outside of my own 

appreciation of reality. Similarly, the research purpose, which was to better understand 

the experiences of Jamaican school counselors who provide psychological support for 

adolescents, was a demonstration of intent to verify the existence of a reality outside of 

my understanding and appreciation of reality. The alignment of the ontological 

philosophy underpinning the narrative inquiry further validated that the narrative 

approach was suitable for the present study. 

Role of the Researcher 

The researcher plays a very critical role in a qualitative study. According to 

Creswell and Creswell (2018), the role of the researcher within the qualitative design is to 

collect participants' meanings of the phenomenon under study. Similarly, Merriam and 

Tisdell (2016) described the researcher as the primary instrument for data collection and 

analysis. On the accounts of Creswell and Cresswell, and Merriam and Tisdell, my 

primary role was to be the chief collector and analyzer of the narratives posited by the 

participants. Following the issuance of my  Internal Review Board approval number, 03-

05-24-0424665, data for the study were collected using a semistructured interview guide. 

Semistructured interviews allowed for in-depth responses, seeking clarification, further 

probing, and capitalization on spontaneous responses that added more depth to the study. 

These benefits were particularly important because respondents were sharing their 

personal narratives. 



56 

 

 

 

Zoom was the platform on which the interviews were conducted. Zoom has a 

closed-captioning feature, which allowed for the recording of the interviews, which was 

necessary for later referencing and transcribing. Permission for conducting the study was 

obtained through the Ministry of Education’s Planning and Development Division. All 

participating counselors received a consent form that outlined the purpose of the study, 

the rights of the participants, and how their participation would benefit the scientific 

community, as well as procedures to ensure confidentiality. Demographic information 

was collected prior to each interview in order to create a profile of each participant. This 

demographic information was collected through Google Forms. The demographic data 

that were collected included age, gender, confirmation of dealing with mental 

health/psychological distress cases, years of service, and qualification. The demographic 

information was needed because it helped to define the population of interest.  

Before collecting data, I was situated as a researcher whose intent was to gather 

data on the participants' experiences. Subsequent to establishing my role as the chief 

instrument of data collection, I sought to build trust with the participants by reminding 

them of the purpose of the study, their roles and rights as participants, as well as how 

they would access the completed study. Participants also got the opportunity to seek 

clarification for any area that was mystifying. The process of building trust between the 

participants and me was facilitated by a qualitative interviewing style referred to as 

responsive interviewing (Rubin & Rubin, 2011). Responsive interviewing also aligned 
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with the use of semi-structured interviews, as responsive interviewing allowed for a 

flexible pattern of questioning (Rubin & Rubin, 2011). 

Through the utilization of active listening, I obtained rich and detailed narratives 

from the participants. Active listening was of particular importance in this narrative 

research because of its multifaceted interaction components that captured both verbal and 

nonverbal communication which added greater value to the interpretation of narratives 

(Tennant et al., 2023). The use of active listening allowed me to be fully present in the 

interviews, activated and sustained the responsive interviewing process, and allowed me 

to deduce interpretations from nonverbal communication cues. Tennant et al. outlined 

that nonverbal communication encompasses signals that transcend spoken language, such 

as vocal characteristics, including tone, intonations, rhythm, facial expressions, periods of 

silence, and gestures that all add greater value and richness to interpretations and the 

meaning-making process. Consistent with the hermeneutic conceptual framework, active 

listening allowed me to capitalize on both spoken and unspoken language cues, which 

sometimes led to further exploration of the participants’ experiences to deduce rich and 

detailed narratives.  

My personal and professional relationship with the present study was an 

affiliation with school counseling. I worked in the counseling department of a secondary 

school for a decade, where the primary job role was to develop and execute the school’s 

career development program, in addition to managing other counselors who were tasked 

with providing psychological support to adolescents. By virtue of my past position as 
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department lead, I was aware of some of the systemic and social challenges that school 

counselors faced in their attempt to provide psychological support to adolescents in the 

school. My current professional focus is on the training of school counselors, which does 

not have any relation to the supervision of school counselors in practice. However, I 

maintained cognizance that my past professional experiences of working in school 

counseling might elicit researcher biases. Also, I was cognizant that there might be 

participants whom I supervised on internship, which might create a power imbalance. No 

counselor whom I supervised in the past participated in the study. 

Addressing Biases 

Ethical standards were applied to address biases and possible power relationships. 

Merriam and Tisdell (2016) explained that humans are not without biases; hence, instead 

of concealing biases, researchers should identify any possible biases that might influence 

the study and act accordingly to deter these biases from influencing the research process. 

Engaging in reflective objectivity was one way that I managed biases during the research 

process. Reflexivity is the active examination of one's own thinking, assumptions, and 

beliefs to determine how they may influence the research process (Jamieson et al., 2023). 

Reflexivity requires the researcher to self-reflect on their role as the researcher, their 

motive and intention for conducting the study, the influence of their biases and 

subjectiveness on the research process, and, very importantly, what the researcher does 

with the knowledge obtained through reflection (Jamieson et al., 2023). 
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Practical approaches were taken to embed objective reflexivity in the present 

study. In addition to conducting self-reflections, Olmos-Vega et al. (2023) suggested that 

a second approach to managing biases in qualitative research is to engage in collaborative 

reflexivity. Collaborative reflexivity recognizes that the qualitative researcher, for the 

most part, networks with other researchers or research-associated practitioners who can 

offer insight into decisions and assumptions (Olmos-Vega et al., 2023). The influence of 

biases in the qualitative research process is made more visible when feedback is given by 

people who do not necessarily share the research assumptions and or are not intimately 

involved in the research decision-making processes (Olmos-Vega et al., 2023). To this 

end, I referred to the expertise of colleagues for assistance in determining if actions 

during the research process were biased. 

Methodological reflexivity is a third approach that was taken to address biases in 

the present study. Methodological reflexivity acknowledges the boundaries imposed upon 

a study by the chosen paradigm and ensures that all methodological decisions are 

scrutinized before implementation as well as ethically and paradigmatically aligned 

(Olmos-Vega et al., 2023). The present study ascribed to ontology and epistemology; 

therefore, all methodological decisions were aligned with these paradigms and not my 

ideas about methodological processes. Being guided by the principles of ontology and 

epistemology ensured that I adhered to standardized scientific principles for data 

collection and analysis. Additionally, methodological reflexivity requires researchers to 

acknowledge that fixed, predetermined methodological decisions are not to be made at 
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the beginning of a study, as qualitative research is reactive to data (Olmos-Vega et al., 

2023). To this end, I appreciated the data as they emerged and applied the most suitable 

methodological principles consistent with ontology and epistemology to reduce the 

infiltration of biases that may be associated with making fixed, predetermined 

methodological decisions. 

Power imbalances in the researcher–participant relationship were a noteworthy 

ethical consideration. Anyan (2013) pointed out that professional background is one 

factor contributing to power imbalance in the research interview process. The APA 

(2017) Ethical Principles of Psychologists and Code of Conduct Standard 8.02, which 

addresses research and publication, outlined that the informed consent document that the 

participants receive must outline any foreseeable reasons that may affect their 

participation in the study. Therefore, the consent document outlined that participants 

could decline participation in the study if they thought that my positions or past 

supervisory post might skew their narratives. Additionally, APA (2023b) outlined that the 

consent form must indicate that participants can withdraw from the study even after the 

study has commenced. To this end, the consent document that participants received was 

consistent with these ethical requirements. 

Other ethical issues that were considered in this study were informed consent and 

the need to protect research participants. Informed consent is critical to good ethical 

practice in research because it indicates that participants’ involvement in research is 

voluntary and is informed by their understanding of the purpose of the study, and the 
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scope of their participation (Xu et al., 2020). For this study, informed consent was 

accounted for in accordance with the APA code of ethics (2017). Participants were 

provided with a consent form that was constructed in simple language and outlined the 

purpose of the study, expected procedures, their right to discontinue participation or 

refuse to answer questions that evoked unpleasant feelings, the possible impact of their 

withdrawal on the process, and outcome of the study, possible risks associated with their 

involvement, potential benefits affixed to their participation, and limits to confidentiality. 

Given that the interviews were conducted via the Zoom online platform, consent was 

sought to record participants' voices only for data collection and analysis purposes. 

Detailed information in the consent form helped participants make voluntary participation 

decisions from a point of knowledge. 

Consistent with the ethical criterion to protect participants from harm, a 

debriefing interview was held with each participant at the end of each data collection 

interview. The debriefing session was necessary to obtain participants’ feedback on their 

experience of participating in the study and to remind participants of how to access help 

if they believed they experienced any psychological distress from participating in the 

study (Burkholder et al., 2019). The APA (2017) outlined that the debriefing session 

should be promptly offered following the engagement of participants to minimize the 

duration or escalation of any possible distress experienced. 
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Methodology 

Participant Selection 

Population and Selection Criteria 

The participants for this study were Jamaican secondary school counselors who 

provided psychological support to adolescents in high school. To be selected for the 

study, participants had to be trained secondary school counselors who were employed at a 

secondary school in Jamaica and were primarily tasked with providing adolescents with 

psychological support. The selection of Jamaican secondary school counselors to 

participate in the study was in alignment with the research question, which was, What are 

the experiences of Jamaican secondary school counselors who provide psychological 

support to adolescents in high school? Additionally, the selection of Jamaican secondary 

school counselors who provided psychological support to adolescents in high school to 

participate in the study, also aligned with the purpose of the study, which was to explore 

the experiences of Jamaican school counselors who provide psychological support to 

adolescents. Jamaican school counselors’ daily interactions with adolescents in the school 

environment and their resulting experiences of providing psychological support 

positioned them to be rich sources of data who assisted in answering the research 

question; hence, they were the most appropriate participants for the current study. 

Sampling Strategy 

The sampling strategy that was used for this study was purposeful sampling. 

Palinkas et al. (2015) posited that purposeful sampling allows for the most information-
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rich participants to be selected for a study. Merriam and Tisdell (2016) further added that 

purposeful sampling allows the researcher to choose a set of participants who are most 

likely to provide deep insight as well as enhance discovery and understanding of the 

phenomenon being studied. Campbell et al. (2020) added that purposeful sampling adds 

to greater alignment of the research components, which in turn fortifies the 

trustworthiness of the study outcome. 

For this study, purposeful sampling allowed for the deliberate selection of 

participants who assisted in answering the research question based on their experiences as 

Jamaican secondary school counselors who offer psychological support to adolescents in 

high school. The use of purposive sampling also enhanced the trustworthiness and rigor 

of the data that were collected because purposive sampling supported member checking 

(Guba, 1981). Member-checking is a type of triangulation in which participants who are 

knowledgeable and experienced with the phenomenon being studied are presented with 

the analysis and the results of their shared narratives, which they read and provide 

feedback on the accuracy of (Olmos-Vega et al., 2022). Additionally, purposive sampling 

enhanced the dependability of the research findings because of the eligibility attributes of 

the participants (Campbell et al., 2020). Altogether, purposive sampling allowed for data-

rich participants to be selected, enhanced credibility, and promoted greater transferability 

of research findings. 
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Eligibility Requirements 

All participants were required to meet the specific inclusion criteria. Participants 

were required to meet the basic qualifications required for employment. The Jamaica 

Teaching Council [JTC] (2024) stipulated that to be employed in schools, school 

counselors must be registered with JTC and the Ministry of Education Jamaica. With 

respect to qualifications, JTC outlined that individuals must be teacher-trained and must 

have at least a diploma in their content area to be eligible for employment. To verify that 

counselors met the basic requirement, only school counselors who were employed to 

government owned schools were invited to participate in this study. Additionally, an 

eligibility form was sent to participants, which captured more details on counselors’ 

eligibility to participate in the study.  

Another eligibility requirement was that participants must be currently employed 

in secondary schools and have the primary job of providing adolescents with 

psychological support. It was necessary to specify the job function of the participants as 

there are also career counselors who work in Jamaican secondary schools and may not be 

primarily tasked with providing psychological support to adolescents. The selection of 

counselors who were employed to offer psychological support was consistent with the 

research question and added greater cohesiveness to the study.  

Sample Size 

Ten participants were proposed to be recruited for this study. Determining the 

sample size in qualitative research is an ambiguous process because the researcher cannot 
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definitively say how many participants will provide enough data to satisfy the research 

question. According to Merriam and Tisdell (2016), in purposeful sampling, which was 

used for this study, sample size is determined by data redundancy. The relationship 

between saturation and sample size is that whenever the researcher no longer gets new 

information from the participants, the sample size is obtained (Merriam & Tisdel, 2016). 

I aimed for 10 participants to begin with, which provided a reasonable starting point for 

collecting data. To determine if 10 participants were sufficient, I engaged in simultaneous 

data collection and analysis (Merriam & Tisdell, 2016). I determined that data saturation 

was achieved after the seventh participant was interviewed. 

Permission to conduct the present study was sought through the Ministry of 

Education’s Planning and Development Division. The Ministry of Education (MOE) is 

the governing body for government-owned educational institutions in Jamaica, and 

hence, any study being undertaken within MOE-governed institutions must be first 

approved by the MOE. Additionally, the MOE supports any research that aims to 

improve any aspect of the education sector (MOE, 2013). Gaining permission from MOE 

to conduct this study promoted transparency and further strengthened the trustworthiness 

of the study because it indicated to participants that there was a legitimate intent to 

improve the psychological support services offered by Jamaican secondary high schools.  

Contacting Participants 

Once permission was received from the Ministry of Education’s Planning and 

Development Division, I used the Directory of Educational Institutions in Jamaica to 
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contact secondary school counselors via telephone and/or email. To avoid harassing 

prospective participants, no more than three attempts were made to solicit their 

participation.  

Counselors were  sent an email invitation to participate in the study. Included in 

the email invitation was a Google Form link that captured the counselors’ demographic 

and eligibility information. The Google Form link captured information on participants 

place of employment and level of education and training; this information was necessary 

to verify that counselors  were employed and met the basic requirement for employment 

as stipulated by the JTC. Additionally, information on the counselor’s job description and 

population served by the counselors was also collected to verify that counselors’ primary 

role is to offer psychological support to adolescents. Counselors who expressed an 

interest in participating in the study were sent an email to schedule a Zoom interview for 

data collection. 

Consistent with ethical standards, the eligibility form included a detailed consent 

form. The consent form, guided by standard 8.02 as outlined by APA (2017), outlined the 

purpose of the study, duration, and procedures; this was necessary to give the participants 

a clear understanding of what the study aimed to obtain, how long the study was likely to 

last and the procedures for participant engagement. The consent form included 

information on the right of the participants to withdraw from the study as well as the 

likely implications that their withdrawal may have on the study (APA, 2017). There is a 

possibility that research will pose risks to participants. To this end, the consent form 
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outlined possible risks and the measures that will be taken to minimize the impact of 

risks. The consent form detailed the benefits to be derived from participating in the 

present study as well as the extent to which the researcher can maintain confidentiality 

(APA, 2017). Given that the interviews were proposed to be conducted via Zoom online 

platform, consent was sought from participants for voice recording. The consent form 

detailed how the recordings will be stored, who has access to them and how they will be 

disposed of (APA, 2017). Additionally, the consent form also provided contact 

information for the researcher, for in the event that the participants have other queries or 

concerns about the study. 

Instrumentation 

The Researcher 

Within the qualitative research design, the researcher is the primary instrument for 

the collection and analysis of data (Merriam & Tisdell, 2016). Particular to 

semistructured interviews, Pezalla et al. (2012) postulated that it is necessary for the 

researcher to possess the required skillsets to maximize on data collection during the 

interview process. Owens (2006) argued that the qualitative researcher must possess the 

ability to foster facilitative interactions that allows for the interview to be converted into a 

space in which participants feel safe to share their stories, and the researcher makes 

meaningful interpretations of the stories that are shared. The researcher as an instrument 

of data collection must also be able to use their sensory organs to capture data that is 

spoken as well as data that is conveyed via body language and tone (Turato, 2005). 
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My experinces in counseling and psychology, as well as my experiences 

conducting qualitative assessment in career counseling provided me with the requisite 

skillset to effectively gather data from participants. My training in counseling provided 

knowledge about interview protocols, rapport, and trust building which I used to create 

an interview atmosphere that encouraged participants to share their stories. I utilized my 

counseling skills to maximize on data collection; these skills included probing, 

paraphrasing, clarifying and being observant of tones. My experiences of conducting 

qualitative career assessments helped to facilitate patience, appreciation of the stories of 

others as well as the capacity to interpret the stories told through active collaboration with 

clients. Altogether, my training and experiences aided my capacity to be an effective data 

collection instrument for this study. 

Semistructured Interviews 

Semistructured interviews were used to collect data from participants. A 

semistructured interview is a combination of structured and unstructured interview 

questions that have a particular focus (Jennings, 2005). The order in which questions 

were posed by the interviewer was dependent on how the participant responded to the 

previous question (Jennings, 2005). To this end, semistructured interviews allowed for in-

depth responses, seeking clarification, probing, and capitalizing on spontaneous 

responses that added more volume and depth to the collected data. The use of 

semistructured interviews allowed for rapport building which was necessary for 

participants to be encouraged to share their stories.  
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The use of semistructured interviews allowed me to facilitate responsive 

interviewing which is the process of building trust between myself and the participants 

(Rubin & Rubin, 2011). Trust was an interpersonal factor that was important to the 

research process because it conveyed to the participants that I  was an expert who acted 

with integrity and sincerity (Moorman et al., 1993). Given that participants were sharing 

their stories, which may have been embedded with personal information and emotions, it 

was important that I, the primary instrument of data collection, could facilitate the 

process of trust building. To this end, the use of semistructured interviews was 

appropriate for this study. 

Another reason why the semistructured interviews were an appropriate data 

collection instrument for the present study was because semistructured interviews 

complemented the natural rhythm of storytelling. Elhami and Khoshnevisan (2022) 

postulated that semistructured interviews are like natural conversations, and as a result, 

they encourage participants to share their stories with the associated emotions and less 

occupation with self-censorship. The characteristics of semistructured interviews were an 

asset to the data collection process in the present study since respondents were sharing 

their narratives. The flexibility to ask questions based on the responses provided by the 

participants, gave participants the opportunity to elaborate more on their experiences 

while simultaneously providing me with more opportunities to extract data from the 

shared narratives. Additionally, being able to probe responses also allowed for greater 

volume and more in-depth data to be collected from the participants.  
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Zoom Online Platform 

 The Zoom online platform was used to conduct the interviews. Zoom is a video 

conferencing platform that also has data capturing features. For this study, the voice 

recording feature of Zoom was used to record the interviews. Additionally, Zoom has a 

closed-captioning feature, which provided a transcript of all interviews. The use of Zoom 

allowed for greater access to participants, especially participants in remote areas who 

would otherwise be challenging to reach. Zoom also allowed for ease of data collection 

as both the participants and I  were able to choose mutually convenient times for data 

collection.  

Interview Questions 

I developed the interview questions for the present study. The development of the 

interview questions was guided by the extant literature on the experiences of school 

counselors (Griffin & Bryan, 2021; Şimşir Gökalp, 2022), social issues that contribute to 

psychological distress among Jamaican adolescents (Arthur et al., 2010; Del Mauro & 

Jackson Williams, 2013; Gershoff , 2017) and relevant scientific concepts 

(Bronfenbrenner & Morris, 2006). Establishing credibility was one approach to 

establishing trustworthiness in the present study (Forero et al., 2018) and one way that 

trustworthiness was enhanced was through the establishment of content validity. Content 

validity was established by conducting a field test of the interview questions and 

incorporating the feedback received to improve rigor and establish the sufficiency of the 

instrument.  
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Field Test 

To establish the credibility of the interview questions a field test was conducted. 

The field test was necessary to ensure that the items had the capacity to maximize data 

collection. The field test determined if each interview question was clearly structured, if 

respondents shared similar interpretations of the questions, if the interview items were 

properly sequenced to build momentum during the interview, and in general, to determine 

the data sufficiency capacity of each interview item. I engaged field experts, colleagues, 

and family members to participate in the field test. The feedback received from the field 

test was used to guide the revision of the interview items to improve content validity. 

Recruitment, Participation, and Data Collection  

Recruitment 

This study aimed to explore the experiences of Jamaican secondary school 

counselors who provide psychological support to adolescents in high school. Participants 

for the study were recruited through the Directory of Educational Institutions in Jamaica, 

which was used to locate participants who met the study requirements. Counselors who 

expressed an interest in participation were sent an eligibility form via Google Forms. To 

be eligible for participation in the present study, participants were registered with the JTC 

and MOE, were teacher-trained and had the minimum qualification of a diploma in 

school counseling or psychology, were employed in a government-owned secondary 

school, and had the primary job function of providing psychological support to 

adolescents.  
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In addition to screening information, the eligibility form contained a detailed 

consent form. The sampling strategy that was used for the present study was purposeful 

sampling. Purposeful sampling allowed for the most information-rich participants to be 

selected for a study (Palinkas et al., 2015). Ten participants were recruited for the present 

study. Merriam and Tisdell (2016) articulated that sample size is achieved when data 

saturation is achieved. To determine if 10 participants were sufficient, I engaged in 

simultaneous data collection and analysis (Merriam & Tisdell, 2016). I determined that 

data saturation was achieved after the seventh participant was interviewed. 

Participation 

Participant inclusion in the present study was limited to Jamaican secondary 

school counselors who provided psychological support to adolescents in high school. 

Participants were registered with the JTC and MOE, were teacher-trained and had the 

minimum qualification of a diploma in school counseling or psychology, were employed 

in a government-owned secondary school, and had the primary job function of providing 

psychological support to adolescents.  

The restriction on participant inclusion was necessary to maintain research 

alignment. The research question, research purpose and research scope were centered on 

better understanding the experiences of Jamaican secondary school counselors who 

provide psychological support to adolescents in high school. Therefore, it was logical that 

only participants who met all the eligibility standards of the study were considered for 

participation. Participation in the study was voluntary and participants had the right to 
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withdraw from the study at any time. While participation in the study may benefit the 

improvement of school counseling services in Jamaica, no compensation was offered to 

individual participants. Participants’ demographic information was not documented or 

shared in the present research report in an effort to maintain confidentiality. 

Data Collection 

A standard data collection protocol was established. Each counselor who met the 

eligibility criteria and consented to participate in the study received an email invitation 

for data collection. The invitation provided participants with a data collection schedule 

and a Zoom link to access the interview platform. Semistructured interviews were used to 

collect data from participants. Given the in-depth nature of qualitative interviews, the 

interviews lasted for 40.1 minutes on average. Participants were interviewd only once. 

Interview Protocol 

Before the interview questions were posed participants were reminded of the 

purpose of the study; this helped to establish the focus of the interview. Participants were 

reminded of how their involvement in the study can help to improve school counseling 

services in Jamaica. Likewise, in keeping with ethical practice, counselors were reminded 

that their participation was voluntary, and they reserved the right to refrain from 

answering any question that made them feel uncomfortable, or withdraw from the study if 

they believe it was best for them to do so. Participants were reminded of member 

checking and the importance of their participation in member checking to improve the 

trustworthiness of the study. All interviews were concluded after the interview questions 
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were answered and recording ceased. Following the interview, participants were 

informed that they will be contacted to verify the information recorded from the 

interviews. 

Data Analysis Plan 

Consistent with the narrative research design, the inductive narrative analysis 

method was employed to analyze data. Narrative analysis is concerned with exploring the 

stories people tell of their experiences with a phenomenon in a particular context. Rubin 

and Rubin (2011) outlined that narrative analysis places focus on how people make 

meaning of their stories, how people interpret their own stories and how they share their 

stories; and the stories shared are rich with themes. The transcripts derived from the 

Zoom online interviews were transferred to Microsoft Word documents and then 

manually coded. I chose to conduct manual coding because the algorithms used to 

develop qualitative data analysis software may depend on factors such as word frequency 

and word pairing to identify codes (Rubin & Rubin, 2011). As a result, qualitative data 

analysis software may omit qualitative analysis requirements such as attention to 

variation in expressions, expression of meanings, and allocation of emphasis (Rubin & 

Rubin, 2011). Therefore, manual coding was more inclined to being thorough. As 

outlined by Nasheeda et al. (2019) the inductive narrative analysis method consists of 

distinct steps. Adherence to the outlined steps facilitated an in-depth understanding of the 

counselors’ narratives and identified consistent themes and patterns across their stories. 

The steps are outlined below: 
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Step 1: Familiarization with the transcripts 

Step 2: Storying the transcript  

Step 3: Cocreating the transcript 

Step 4: Meaning making 

Step 5: Developing the story 

Familiarization with the transcript required that I  read the interview transcripts 

and listen to the audio recording several times to become well acquainted with the 

content (Nasheeda et al., 2019). Storying the transcript refers to the emplotting of the 

stories that the participants shared (Nasheeda et al., 2019). To story the transcripts, I paid 

keen attention to the characteristics of each story, to include the roles played by the 

participants, individuals who helped to shape the participants’ experiences, as well as 

paying attention to the time, and place of occurrences regarded as important by the 

participants. Cocreating the transcript means that the researcher actively collaborates with 

the participants to ensure that the reports emerging from each interview represent the 

participants’ intended posits (Nasheeda et al., 2019). To cocreate the transcript, I engaged 

in member-checking with each participant to ensure that the interview report was in 

alignment with the stories the participants intended to share. Member checking was done 

by presenting each participant with the analysis and the results of their shared narratives, 

which they read and provide feedback on the accuracy of the report (Olmos-Vega et al., 

2022). 
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Meaning making refers to the perusal of the cocreated transcript to capture the 

meanings that participants ascribe to their stories (Nasheeda et al., 2019). I engaged in the 

meaning making process by keenly listening to the participant's spoken words and the 

participants’ nonverbal communication, such as tone, pitch, and silence. Developing the 

story refers to the use of a scientific process to develop a comprehensive report on the 

participants' narratives. For this study, I  used narrative analysis to identify codes, themes, 

and concepts within each participant’s story. 

Issues of Trustworthiness 

Subjectivity is a prevailing characteristic of qualitative research. Bumbuc (2016) 

argued that subjectivity is always present in qualitative research, and the subjectivity is 

manifested from the point of participant selection to the point of reporting research 

findings. Nonetheless, the subjective nature of qualitative research is not necessarily 

detrimental to study outcomes (Bumbuc, 2016); as there are measures that researchers 

can employ to ensure data trustworthiness (Forero et al., 2018; Korstjens & Moser, 2018; 

Olmos-Vega et al., 2022; Stahl & King, 2020). Data trustworthiness for the present study 

will be established through, journaling, member checking, and maintenance of an audit 

trail.  

Credibility 

Credibility refers to the extent to which the research finding can be regarded as 

true (Korstjens & Moser, 2018). I ensured the credibility of the data that were collected 

for this study by confirming that data saturation was achieved, conducting reflexive 
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journaling and engaging in respondent validation (Korstjens & Moser, 2018; Merriam & 

Tisdell, 2016). The inclusion of the aforementioned strategies improved data collection 

rigor which ultimately improved the trustworthiness of the study findings. 

Transferability 

While qualitative studies cannot be replicated as quantitative studies can, 

transferability in qualitative studies can be facilitated by the extent to which the study can 

inform practice in contexts outside of the environment in which the study was conducted 

(Stahl & King, 2020). The transferability of the study is dependent on the reviews of its 

intended audience; therefore, sufficient information must be provided for the intended 

audience to make an informed decision about the extent to which the study can be 

transferred to their own context. This study attempted transferability by engaging in a 

consistent audit trail. The audit trail is a detailed record of the study procedures and 

explanations of the decisions made during data collection (Merriam & Tisdell, 2016). 

Dependability 

Establishing dependability was another approach that was used to establish 

trustworthiness in the present study. Dependability is concerned with the extent to which 

the study procedure can be relied upon to yield similar findings (Korstjens & Moser, 

2018). Korstjens and Moser postulated that an effective way to establish dependability in 

qualitative research is by promoting transparency through maintaining an audit trail. For 

this study, which aimed to explore the experiences of Jamaican secondary school 

counselors who offer psychological support to adolescents in high school, an audit trail 
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was maintained to capture detailed information on the research procedures including 

sampling, reflective practice, data collection and analysis and reporting of findings. 

Confirmability 

Confirmability refers to objectivity in the reporting of research findings. Nyirenda 

et al. (2020) postulated that confirmability aims for neutrality in the manner in which the 

researcher reports the findings of the study. Korstjens and Moser (2018) added that 

confirmability is rooted in facts and not what the researcher thinks to be true and hence 

the data and interpretations of the data can be corroborated by other researchers. To 

ensure confirmability was represented in this study I engaged in reflexive journaling to 

help with identifying possible influence of biases in data collection and analysis. 

Reflexive journaling was effective in helping me to identify and curtail the influence of 

biases in data collection and analysis (Nyirenda et al., 2020). Additionally, the researcher 

used member checking to ensure that the reports on the participant's narratives were 

correct. 

Ethical Procedures 

Several ethical considerations were factored into the present research to protect 

participants. This study, which aimed to better understand the experiences of Jamaican 

school counselors who offer psychological support to adolescents in high school, did not 

include the use of deceit as a part of the research design. Therefore, to deter possible 

perception of deceit (APA, 2017), permission was sought from the MOE to conduct the 

study. This indicated to the participants that the governing body for education in Jamaica 
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was aware of the study and supported its undertaking. A detailed consent form was 

provided to participants that outlined the purpose of the study, participants’ roles and 

rights, and the scope of confidentiality. Additionally, to deter the perception of 

exploitation, the consent form outlined that no compensation was offered to participants, 

and participation was voluntary. The provision of a detailed consent form at the 

beginning of the study helped to reduce uncertainties about the procedures and processes 

of the study. 

Another ethical issue that was addressed in this study was the protection of 

participants' privacy. The target population for the present study was Jamaican secondary 

school counselors who offer psychological support to adolescents in high school. It was 

anticipated that participants may share personal and or confidential information, or share 

information about their place of employment. It was important that I protected the 

confidentiality of participants. The names and places of employment of participants were 

not shared. I was also cognizant that the rich descriptive nature of qualitative data may 

lead to deductive disclosure. Kaiser (2009) explained that deductive disclosure occurs 

when descriptive details of participants’ traits make them identifiable in research reports. 

To this end, to protect the identity and confidentiality of the participants, data was 

reported anonymously, and no specific traits of counselors were shared. Additionally, 

limited details were provided on the participants’ education regions, and no specific 

details on schools were provided. Furthermore, the collected data were password 

protected and codes or pseudonyms were assigned to transcripts. However, for quality 
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control and to determine if I adhered to institutional guidelines for data collection and 

analysis, the pseudocoded transcripts may be shared with committee members or IRB 

board members. The identity of participants and the information that participants shared 

will only be known by me. The data will be stored for 5 years, and within that time, the 

data may be used for other research purposes (Berenson, 2018). The use of the data for 

other research purposes is detailed in the consent form that participants received. Hence, 

no further contact will be made with participants to request permission for data usage. 

After the expiration of the five-year period, the data will be destroyed. The data will be 

deleted and then erased from the storage device. 

Limits to confidentiality were detailed in the consent form that was provided to 

participants. Under Jamaican law it is required to report any case of child abuse. 

Additionally, if participants present a danger to themselves or others, it is mandatory that 

it is reported to the relevant authorities. Consistent with the aim to promote beneficence 

and nonmaleficence in research (APA, 2017), as part of the interview protocol for the 

present study, participants were informed that they could refrain from answering any 

question that made them feel uncomfortable. Additionally, I  was cognizant that the 

participants may experience psychological distress from their participation in the study. 

Therefore, to protect the dignity of participants, contact information for psychological 

support services was provided to participants. 
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Summary 

Chapter 3 outlined the methodologies that guided the present study. It was 

outlined that the present study assumed the qualitative tradition and the narrative design 

as both aligned with the research question and general scope of the study. My role as the 

primary instrument for data collection and analysis was discussed, which amplified the 

need for me to address potential biases that could affect data collection, data analysis, and 

the reporting of research findings. In addition to me being the chief instrument of data 

collection, Chapter 3 also outlined that the Zoom online platform was used to facilitate 

the semistructured interviews that were used to engage the participants in the data 

collection process. Additionally, it was discussed that the interview questions that were 

used in the semistructured interviews were developed by me. A field test was conducted 

to ensure the interview questions met content validity and data sufficiency standards, and 

the feedback received was incorporated to improve the rigor of the interview questions.   

Chapter 3 detailed the population, selection criteria, sample and sample size, 

eligibility requirements, and strategies that were used to contact participants. The 

decision to only include Jamaican secondary school counselors who provide 

psychological support to adolescents in high school was justified by the purpose of the 

study, which was to better understand the experiences of Jamaican school counselors who 

provide psychological support to adolescents. The justification was also made for the 

initial aim to include 10 participants in the present study with the view to retain, increase, 

or decrease this number based on the relationship between sample size and data 
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sufficiency. Purposeful sampling was articulated to be the most suitable sampling 

strategy for the present study because it allowed for the most information-rich 

participants to be selected for a study. To be eligible for participation in the present study, 

participants were registered with the JTC and MOE, teacher-trained and had the 

minimum qualification of a diploma in school counseling or psychology, employed in a 

government-owned secondary school, and had the primary job function of providing 

psychological support to adolescents. Participants who met the eligibility requirement 

received a detailed consent form outlining the study's purpose, the scope of their 

participation, and their rights as participants. 

With respect to the data analysis plan, Chapter 3 outlined that the inductive 

narrative analysis method was employed to analyze data. The interview transcripts were 

hand-coded for maximum data retention, and through a five-step process, the collected 

data was analyzed to identify codes, themes, concepts, and recurring patterns. Data 

trustworthiness was also discussed in Chapter 3. To ensure data trustworthiness, actions 

such as reflexive journaling, member checking, and maintenance of an audit trail were 

carried out to boost the credibility, transferability, dependability, and confirmability of 

this study. 

The final topic discussed in Chapter 3 was ethical procedures. In addition to the 

provision of a detailed consent form, Chapter 3 also outlined other ethical practices that 

were adopted in the present study to protect participants. Participants' identities were not 

disclosed or included in any report. In the event that interview transcripts must be seen by 
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my committee or IRB members, the submitted transcript will be pseudocoded. To 

promote beneficence and nonmaleficence, participants were not required to answer any 

interview questions that made them feel uncomfortable or distressed. Furthermore, it was 

possible that participants may experience psychological distress from their participation 

in the study. To minimize the potential impact of harm, and protect the dignity of 

participants, contact information for psychological support was provided to participants 

in the event they experienced any psychological distress resulting from their participation 

in the interviews. Altogether, Chapter 3 provided a detailed description of the 

methodologies that were carried out to advance the current research aim, which was to 

better understand the experiences of Jamaican school counselors who provide 

psychological support to adolescents in high school. 

Chapter 4 provides details on the data collection and analysis process. Details are 

provided on how the data was collected, the specific codes, categories, and themes that 

emerged, as well as clear articulations on how the data was handled. Additionally, 

evidence of trustworthiness is addressed, including how the study established credibility, 

transferability, dependability, and confirmability. Finally, Chapter 4 presents the results 

of the study.  
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Chapter 4: Results 

Introduction 

This qualitative study aimed to better understand the experiences of Jamaican 

secondary school counselors who provide psychological support to adolescents in high 

school. The study had one research question which was, What is the experience of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school? Data for the study were collected through seven semistructured 

interviews via the Zoom online platform. The data were collected from Jamaican 

secondary school counselors who provided psychological support to adolescents in high 

school. Chapter 4 presents information on the study participants, participants' 

demographic information, and data collection and analysis procedures. Additionally, 

Chapter 4 presents data on the procedures I carried out to ensure data trustworthiness. 

Demographics 

Participants of the study were seven secondary school counselors who provided 

psychological support to adolescents in high school. The sample consisted of six female 

counselors and one male counselor. Participants had an average of 6.4 years of 

experience providing psychological support to adolescents, with a standard deviation of 

1.6 and a variance of 2.5. The invitation to participate in the study was initially sent to 10 

school counselors. The first two counselors who were scheduled for the interview 

withdrew as a result of time constraints, and one did not complete the demographic 

survey. Hence, an additional four counselors were recruited to mitigate against attrition. 
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Participants were employed at different schools and were spread across five parishes. 

Data saturation was obtained after the seventh participant was interviewed; hence, data 

collection ceased thereafter. At the time of the study, no personal or organizational 

conditions influenced participants or their experience. All study participants were 

actively employed at a Ministry of Education-owned and operated secondary school as  

school counselors responsible for providing psychological support to adolescents. Four 

participants had a bachelor's degree in counseling, while three had a bachelor's degree in 

psychology.  

Data Collection 

 Qualitative data were collected from seven participants. The study proposal 

indicated that 10 participants would be recruited for the study. However, data saturation 

was determined after seven participants were interviewed. All data collection interviews 

were conducted online via Zoom at a time mutually convenient to the participants and I. 

All participants engaged in one data collection session and one member checking session. 

On average, the interviews lasted 40.1 minutes with a standard deviation of 3.0 and a 

variance of 9.2. Each member checking session lasted 17.2 minutes on average, with a 

standard deviation of 2.3 and a variance of 5.6. The data collection sessions were 

recorded via Zoom. Data collection was consistent with the proposed plan outlined in 

Chapter 3.  
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Data Analysis 

Consistent with the study proposal, the inductive narrative analysis was used to 

analyze the collected data. As articulated by Rubin and Rubin (2011), narrative analysis 

places focus on how people make meaning of and interpret their stories, and the stories 

shared are rich with themes. The transcripts derived from the Zoom online interviews 

were manually coded. Manual coding was most appropriate for the present study because, 

in comparison to qualitative analysis software, it is highly effective in capturing the finer 

details expressed in the experiences of study participants, such as attention to variation in 

expression, expression of meaning, and allocation of emphasis (Rubin & Rubin, 2011). 

The inductive narrative analysis method outlined by Nasheeda et al. (2019) was used to 

facilitate an in-depth understanding of the counselors’ narratives and identify consistent 

themes and patterns across their stories. The narrative analysis steps I took are outlined 

below. 

Narrative Analysis Steps 

Step 1: Familiarization With the Transcript 

I extracted the interview transcripts from the Zoom closed caption file and placed 

them in individual Microsoft Word documents. During data collection, I observed that 

Zoom closed caption occasionally recorded words and phrases that were not uttered by 

the participants. To ensure that accurate transcripts were produced, I replayed the audio 

recording for each transcript and granularly made the corrections on each transcript to 
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ensure consistency between text and audio. Each corrected transcript was read twice to 

foster deeper familiarization with the content (Nasheeda et al., 2019). 

Step 2: Storying the Transcript 

Storying the transcript refers to the emplotting of the stories that the participants 

shared (Nasheeda et al., 2019). I inductively assigned codes to the data by reading and 

rereading the corrected transcripts. As I corrected the transcripts, the first round of coding 

was simultaneously done. The codes were assigned based on the information contained in 

the data. Codes were assigned to data that emerged on the roles played by the 

participants, individuals who helped to shape the participants’ experiences, attention was 

also paid to the time and place of occurrences regarded as important by the participants 

(Nasheeda et al., 2019). For example, in one transcript, one section of data was coded 

Parents, because the counselor mentioned, “Number one, it would be lack of parental 

support. So, the parents are not there for them emotionally and mentally. So they tend to 

come to the office just to get that support.” I engaged in a second reading of each 

transcript to code data that might have been missed in order to conduct a more in-depth 

inductive coding, refine the identified codes, and create categories. Additionally, the 

second reading of the transcript assisted me in preparing the interview report for 

validation through the member-checking process with each participant.  

Step 3: Cocreating the Transcript 

To cocreate the transcript, I actively collaborated with the participants to ensure 

that the reports emerging from each interview represented the participants’ intended 
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posits (Nasheeda et al., 2019). Each participant was engaged in one member-checking 

session. An interview report that was generated from each corrected transcript was 

presented to the respective participants. The interview report summarised the participant's 

main points about their experiences regarding the research topic. Participants were asked 

to confirm whether or not the reports were accurate. No major discrepancies were 

identified. 

Step 4: Meaning Making 

To begin the meaning-making step, the corrected transcripts were perused to 

capture the meanings that participants ascribed to their stories (Nasheeda et al., 2019). In 

an iterative process, I used previously generated categories to develop themes consistent 

with the confirmed experiences of the participants. The themes were developed to 

communicate the identified patterns in the experiences of the counselors. I reviewed each 

theme to ensure that it was consistent with the meaning of the participants' stories, as 

articulated by the participants. 

Step 5: Develop the Story 

To develop the story, I developed a comprehensive report on the participants' 

narratives. I elaborated on each theme supported by the identified codes, categories, 

exemplar quotes, as well as scientific evidence to support the findings (Nasheeda et al., 

2019). By developing the story, I created an understanding of the counselors' experience 

of providing psychological support to adolescents as a result of the roles played by the 

counselors, individuals who help to shape the counselors’ experiences, as well as paying 
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attention to the time and place of occurrences regarded as important by the participants 

(Nasheeda et al., 2019). 

Evidence of Trustworthiness 

Credibility 

Credibility for the present study was established by ensuring that data saturation 

was obtained before the data collection ceased. Consistent similarities in the collected 

data were observed after the fourth interview was conducted. After conducting the 

seventh interview, I determined that full data saturation was achieved. Obtaining data 

saturation was necessary to ensure that an adequate sample was utilized and that the data 

had adequate depth and diversity (Korstjens & Moser, 2018; Merriam & Tisdell, 2016). 

Obtaining data saturation for the present study also ensured that the collected data could 

be regarded as true (Korstjens & Moser, 2018; Merriam & Tisdell, 2016). Respondent 

validation was utilized to ensure that the collected data were consistent with the 

experiences that the participants intended to share. I also engaged in reflexive journaling, 

which aided in revealing possible biases that might have influenced data collection and 

analysis (Nyirenda et al., 2020). 

Transferability 

The transferability of the present study is dependent on reviews of the intended 

audience. To ensure sufficient details are provided for the intended audience to make 

informed reviews, details of the codes, categories, and themes generated from the 

interviews are presented in Tables 1 and 2. Interviews were conducted at least 1 day apart 
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to ensure that sufficient time was available for the thorough perusal of each interview 

transcript for the inductive identification of the presented code, categories, and themes.  

The limitations of Zoom's closed captioning feature, which compromises the 

accuracy of the closed captioning scripts it produces (Zoom Video Communications, 

2023), necessitated that I verify the content of each transcript by listening to the Zoom 

recording of the interview to ensure that the correct articulations were captured by 

Zoom’s closed caption feature. Audit trail entries were made following each interview.  

Dependability 

An audit trail for the present study was done to maintain consistent documentation 

of all decisions that I made during the data collection and analysis process. The 

documentation of all actions I took concerning sampling, data collection, and analysis, 

engagement in reflective practice, and reporting of the study provided transparency for 

the present study. The audit trail that was maintained for the present study further 

enhanced the trustworthiness of this research and the possibility of yielding similar 

findings should the documented steps be repeated (Korstjens & Moser, 2018). 

Confirmability 

To ensure the confirmability of the present study, I engaged in reflexive 

journaling with the aim of identifying any biases that might influence the data collection 

and analysis process (Nyirenda et al., 2020). The reflexive journaling I undertook 

promoted the objective reporting of the research findings. The member checking that was 
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conducted to ensure that the reports on the participants' narratives were correct also 

bolstered the confirmability of the present study. No influential biases were noted. 
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Results 

Table 1 

Codes, Categories, and Exemplar Quotes Identified From the Interviews With Jamaican 

Secondary School Counselors (N = 7) 

Codes Categories Exemplar quotes 

Critical 
 

How counselors 
describe the importance 

of their role 

“My role is critical. It is something that is necessary in secondary schools” (Sun) 
 

“I describe my role as a counselor as a critical one. My support is critical to 

helping them overcome some of the challenges” (Light) 
 

“My role as a counselor in high school is super important” (Rain) 

 
“I describe my role as very vital” (Wind) 

 
“I can be support for students who probably don’t have that kind of 

support”(Cloud) 

 
“My role is to actually ensure that I am able to provide them with support as it 

relates to handling different stressors” (Sky) 

 
“You have to be there to provide support not only for parents and students but 

also for teachers” (Moon) 

 
Hopelessness 

Disciplinary 

actions 
Friend 

Lack of parental 

support 
 

Relationship 

Awareness 
 

Factors that encourage 

adolescents to seek 

psychological support 
from school counselors 

“When it becomes overbearing it starts to show in various ways” (Rain) 

 

“It becomes too much for them and they tend to lose hope, and so seeking help 
from the guidance department is like their way of finding hope and solutions to 

the problems they face.” (Sky) 

 
“There are times when teachers maybe their issue so they come to me to see if 

They were wrong in a particular step that they took or if the teacher is wrong so 

they want some recommendation or suggestions as to how to move forward”. 
(Cloud) 

 

“Factors such as disciplinary actions being taken against them will force them to 
come” (Wind) 

 

“Students who I have helped would have recommended other students to come to 
me and say, hey, you know, check with the counselor because you know you can 

help with that; the counselor made me feel comfortable.” (Cloud) 

 
“The quality of the relationship I have with my adolescent clients encourages 

them to seek psychological support from me.” (Light) 

 
“I check in just to find out, it also helps to build a relationship to find out the 

client is doing on a day to day basis if we don’t have assigned counseling ” 

(Moon) 
 

“I think with the education of the importance of mental health to our society I 

think that they have become more comfortable.” (Moon) 
 

Culture 

Distrust 
 

Factors that discourage 

adolescents from 
seeking psychological 

support from school 

counselors 

“Culture, Jamaicans believe psychological problems are nonexistent and they can 

handle it without professional help” (Wind) 
 

“We know how it is with Jamaicans and the taboo of mental health, thinking that 

once you go to the guidance counselor something is wrong with you.” (Cloud) 
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Codes Categories Exemplar quotes 
 

 

 

“There is a general culture, nowadays, especially on social media, where you are 

encouraged to trust nobody because they will betray you in the end.” (Sky) 
 

“They feel more comfortable going to a peer or a student because you know 

adults probably will speak down to them, be disappointed and be all judgmental.” 
(Moon) 

 

“I know they still don’t like it but coming to a guidance counseling for 
counseling was a label, like something wrong with you” (Moon) 

 

“They have a stigma towards it to say you are mad, it’s mad people who go to a 
psychologist. The government needs to do more to enlighten people that it’s not 

mad people that seek help for psychological issues, social issues, it’s persons 

who don't want to become mad” (Wind) 

 

“So there's a stigma attached to students or anybody who goes to a guidance 

counselor. It's always oh you must be a rude person or bad” (Cloud) 
 

“The stigma that counselors chat people’s business” (Rain) 

 
“They don't want to share anything because they believe that it's going to go back 

to their parents.” (Rain)  

 
“They don't have to worry that the students will call their parents or you know 

inform on them to their parents” (Moon) 

 
“So they have a sort of a trust factor in it where they don't believe that the 

confidentiality part will be kept.” (Sun) 

 
“I've heard a lot of them say that they have no faith in adults.” (Cloud) 

 

“They will not seek the help because of one, they are not sure if it is that you can 
be trusted” (Sky) 

 

“So they really don't trust the process and sometimes you do a little background 
check you realize that it may be because of something that they experience in the 

school previously, whether prep school or primary school” (Cloud) 

 
“The job is demanding and sometimes I would have a student who come to me 

probably 4 times and say counselor, every time I come you are busy.” (Moon) 

 
“I think the bad experiences of sharing their situations with others may cause 

adolescents to be less willing to share information with me.” (Light) 

 
Community 

Social media 
 

 

Social influences 

that discourage 
adolescents from 

seeking 

psychological 
support from 

school counselors 

 

 

“Keeping secrets is usually a social norm within volatile communities. When you 

talk you end up getting into problems. So that kind of spills over into how they 
view the school counselors who is designated to help them” (Sun) 

 

“Most of my students come from volatile communities where you find the Don 
and badman and gangs, and there is no shame in it how the Don handle issues; 

adolescents are drawn to these persons. That's what causes them not to want to 

seek professional help” (Wind) 

 

“There is an expectation of the ones that live in the ghetto areas, you know that 

their mindset is different, their environment and their culture is much different” 
(Cloud) 

 

“Students who are from the more volatile communities may not be as ready to 
seek help because you know coming from these communities you should be 

tough” (Sky) 
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Codes Categories Exemplar quotes 
“We find is that, those who come from the volatile communities these parents are 

not so keen on counseling because that's not something that they are really 

accustomed to” (Moon) 
 

“If you are from the inner city, you can't make nobody knows that you are going 

to see a counselor. You have to thug it out, especially the boys.”(Rain) 
 

“So a song that says, when I am stressed I smoke my spliff or drink my liquor. It 

doesn't emphasize mental health practitioner, mental health services, it doesn't 
tell them in any form of healthy ways how to deal with their stresses or 

problems.” (Sun) 

 
“If their role model is an entertainer, whatever the DJ tells them to do, they will 

do.” (Wind) 

 

“Social influence can have a positive influence on adolescents seeking 

psychological support. Sometimes adolescents have friends who refer them to me 

for psychological support” (Light)  
 

“We have one government psychologist for the entire region and it’s hard to get 

an appointment sometime. Our students need more clinical support, which would 
normally cost about $8,000 per hour. Those who can't, unfortunately, have to 

wait on the one government psychologist.” (Moon) 

 
“Families from the upper SES are more open to seeking help but there still may 

be a level of pride, so you might find that because of their status, they may not 

readily admit that my child may have this issue or may be in need of help.” (Sky) 
 

 

“In the low strata single parents have to work to ensure financial support so 
grandparents are left with the responsibility of raising a teenager who is exposed 

to a lot of extreme variables and what is out there on social media, TikTok, and 

what they see on a day to day basis” (Moon) 
 

“There is a bit of pride when it comes to those who are at the higher end of the 

socioeconomic status. They don't feel their children have a problem.” (Cloud) 
 

“Some on the lower end say I don't want the guidance counselor to help me 

because the guidance counselor is going to go into my business and even to do 
home visits. I don't want the guidance counselor to know where I am because 

they're going to judge me.” (Cloud) 

 
“Whoever they are following on Instagram and all the others platform. Whatever 

is streaming whatever the person is glorifying the students will follow. So social 

media have a very strong influence on them” (Wind) 
 

“Anything at all you want to know about anything in the world, just type it on 
TikTok, something will come up. Many persons on social media share things that 

they would do such as self-harming and then it becomes gospel. And adolescents 

mimic this instead of actually seeking help.” (Rain) 
 

“They're constantly watching videos that tells them to self-mutilate, to do drugs, 

they're just watching these videos and that's all they watch. That's all they share 

with each other on TikTok and Instagram and WhatsApp.” (Sun) 

 

“After COVID, we saw a rush of self-harming and this was what they saw on 
social media. Seeing self-harming on TikTok and social media and then after a 

while we saw a surge of persons just self-harming and cutting themselves and we 

never really had that.” (Moon) 
 

“And they think that, I guess when they look at social media too, it doesn't help 

with positive mental health.” (Cloud) 
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Codes Categories Exemplar quotes 
“They join the unregulated online groups for their self-diagnosed depression, and 

they just share negative or incorrect content in their little group. So in this way, 

you realize that it's almost like they're locked into the negative perception, 
because that's what social media is sharing. Their situation gets worse because of 

it and starts to change their frame of mind.” (Sun)  

 
“That's why they go and they search for these online groups and they're searching 

for help. And they see a form off medication in what these people are doing.” 

(Rain) 
 

“We are impacted by the culture of Blacks or Caribbean. It is not really common 

for our culture to actually seek help as it relates to psychological help because it 
is deemed as a sign of weakness.” (Sky) 

 

“The different ministries have come out and spoken about mental health and 

counseling. Even the police come and talk about it, so it is a shift in paradigm. 

People are seeing that sometimes it is better to get an outsider to hear the 

children to listen to their views” (Moon) 
 

“It is more of an individualized family setting these days, I grow my child how I 

want to, it’s what I say goes. Also you find Mommy at work Daddy at work so 
less support is given to the child” (Wind) 

 

“Adolescents may not see it's really necessary to go seek the help of a counselor 
because they have developed a strategy or the skill of handling things at home 

and on their own.” (Sky) 

 
 

Challenging 

Twofold 
Rewarding 

 

Counselors’ 

experiences of proving 
psychosocial support 

“One word. Challenging. Their world is always changing. It's evolving quickly, 

and sometimes catching up is kind of difficult.” (Rain) 
 

“So even some of our programs, we had to depend on sponsorship to help us out. 

Because there is no support when it come to that from the school.” (Cloud) 
 

“My principal will support me, but then there are other people who are 

naysayers, and that makes my experience a little bit more challenging.” (Cloud) 
 

“It would have opened my eyes to the true issues that are faced by adolescents. 

You will be surprised by the number of students who would have experienced 
trauma and would not have had the opportunity to deal with these traumas.” 

(Sky) 

 
“Some persons from that group of low economical status they are not so much 

aware of the help that is there and the importance of the help and where to get 

help.” (Wind) 
 

“I find it rewarding. But then on the other end sometimes they expect us to be 
miracle workers, and they don't want to set boundaries.” (Cloud) 

 

 
“I would say that it has proven to be a challenge. But with what is happening it 

tells me that I need to do it because it is needed so badly.” (Wind)  

 

“My experience has been rewarding. I take pleasure in providing psychological 

support to adolescents.” (Light) 

 
“I've had almost a decade of working as a school counselor and it has been a 

phenomenal experience. It is something that is absolutely necessary.” (Sun) 

 
Internal support 

 

Delayed support 
 

Counselors access to 

support system 

“I am a counselor, and yes, I have to provide psychological support, but the 

demand was not so much, I think from COVID the demand is more.” (Moon) 
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Codes Categories Exemplar quotes 
 “I think one thing for sure is that as conselors there sometimes isn't sufficient 

time to really assist children with these issues because we are still timetabled for 

classes. We still have other events that we need to plan.” (Sky) 
 

“You have to be there to provide support, not only for parents and the students, 

but also for the teachers as well.”(Moon) 
 

“Sometimes you have session or meetings with parents or whoever but you have 

class and according to admin you need to go to your class, you can't have your 
class unattended so it was a bit of an issue”(Rain) 

 

“Internally I depend on our homeroom teachers, they see the students 
consistently every day. If a client has been referred to me, collaboration has to be 

done with the homeroom teachers depending on what information that I need. 

”(Moon) 

 

“I'm seeing a lot now where admin is really on board with counselors. Even to 

the point where sometimes they will tell a parent that the student can't come back 
to school without something in writing from a counselor.”(Rain) 

 

“ I work with the grade coordinators, form teachers , other members of the 
administrative staff and the dean of discipline.”(Sky) 

  

For internal support I network with other school counselors because even though 
I have been in this system for a while, sometimes there are cases that are 

challenging or new, and I may need the experience of a colleague who dealt with 

a similar case.” (Light) 
 

“The PTA also help me to provide psychological support. Not only for the 

students but for the parents because I get an avenue, to speak to them about some 
concerns that we have. And these are various strategies that we use.”(Moon) 

 

“Only when they want help with a situation, but to invite us to the table where 
the decision should be made for the benefit of our students we don't get that 

support.”(Cloud) 

 
“Teachers playing  their role of encouraging the process of the sessions by 

encouraging positive values and attitude by, modelling it themselves.”(Wind). 

 
“Schools can do more to help counselors carry out their counseling roles instead 

of having them doing so many other things.Allow HFLE teachers to teach health 

and family life education, allow counselors to focus on the preventative and 
interventive approach to psychological support.” (Sun) 

 

“Parents don't really have that bird and bees talk or to be more specific talk about 
sexual orientation or what happens when you start to feel these urges.”(Sun) 

 
“And we find that parents becoming overwhelmed and sometimes they just can't 

be bothered and leave everything up to school and hoping for the best.”(Moon) 

 
“Teachers have a part to play but you can never substitute for their parents. The 

children need them more than they can imagine.”(Wind) 

 

“So you find that as a counselor like you are the one that is pushing. When you 

do your part at work and that child goes home where the parent is supposed to 

pick up from where you left off. And then that parents is on a different note, it 
poses a challenge and therefore you'll find that whenever you may think that, 

okay, I'm reaching somewhere, then you realize that, oh, I'm really not anywhere 

at all as it relates to this.”(Sky) 
 

“I seek out nongovernment practices like psychologists who have their own 

businesses and stuff. Most of the time those are the persons that I reach out to for 
help to help my students.” (Rain) 
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Codes Categories Exemplar quotes 
 

“When it comes to restorative justice, if we have to implement anything I also 

have connections with field officers at the Ministry of Justice.So I do know that 
if there is something that I find that is a little bit challenging for me I can always 

tap into those sources and talk to fellow counselors to see how they deal with 

something.”(Cloud) 
 

“So if we have adolescents who are self-mutilating or contemplating suicide I 

can refer them to the child guidance clinic. I can refer to Child Protection And 
Family Services Agency if the child is in need of care and protection.” (Sun) 

 

“There are lots of government agencies that I've tapped into over the years to 
assist my students. But my biggest goto is usually the parents and sometimes 

they're the hardest go to because they do not want to have anything to do with 

that.”(Rain) 

 

“They may be referred to Child Diversion where they are assisted in developing 

anger management strategies. Child guidance clinic assist with counseling 
aspects of it. We utilize the CPFSA to deal with family structure issues.”(Sky) 

 

“I receive external support from the Child Protection and Family Service agency. 
I receive assistance from the Ministry of Education appointed social workers and 

The Centre for the Investigation of Sexual Offences and Child Abuse.” (Light) 

 
“I have my education officer, the one that is directly, in charge of our 

school.”(Cloud) 

 
“For external support, we have various government agencies like the Child 

Protection and Family Services Agency and the Probations Office.” (Moon) 

 
“It is really inadequate. For example, in the child guidance clinic, for suicidal 

cases, if the referred child did not consume something, they are given a date to 

return. Sometimes the issue is not being dealt with right away because of how 
long the students have to wait to go back.”(Wind).  

 

“There are external facilities, but I don't think it is at the level that is actually 
needed. The time span in which these situations are being dealt with, you may 

find that the situation with that student might spiral out of control.” (Sky) 

 
“There is no equity in access to external agencies, most of these places are based 

in the town areas. Psychological health services are not easily accessible 

everywhere, and that can pose a problem for adolescents and families who are 
located in extremely remote places.” (Sun) 

 

“We need some more personalized centers just for adolescents where a quick 
turnover of appointment dates are being done; and, a follow-up by social workers 

and whoever else to ensure that the appointments are kept.” (Wind) 
 

“We need more, probably more human resources, additional persons to be 

employed in these organizations so that the matters can be dealt with and be dealt 
with in a timely manner because some of these situations, they are 

emergencies.”(Sky) 

 

Positive impact 

Negative impact 

 
 

 

 

Impact on counselors 

psychological health 

 
 

“Some of the issues that I've had to deal with are serious issues that I have never 

imagined myself having to provide support for. Whenever this happens, it is 

psychologically strenuous for me.” (Light) 
 

“I guess that is why they say counselors need counselors because there are times 

when the situations that are brought before you are extremely heavy and after 
dealing with our clients, it can leave you with a burden mentally.” (Sky) 

 

“Every now and then, even though you know that the problem is not yours and 
that you should be able to separate yourself from it, every now and then, it cross 
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Codes Categories Exemplar quotes 
paths. That’s why there is a saying that every counselor needs a 

counselor.”(Wind) 

 
“I used to bring those emotions home wondering why someone would think that 

way about children and you're in an institution were we are supposed to impart 

knowledge but also be role models. That was heavy on my heart.” (Cloud) 
 

“When I just started, it used to mad me, it used to really stress me out at first 

because then I used to bring work home a lot. I'd come home and I'd still have 
that student or those students, that case on my mind and, it used to really burn me 

out.” (Rain) 

 
“Sometimes depending on the case, I get emotional or I internalize the case, and I 

think as counselors we also need counseling, we need as avenue or somebody 

that we can relate to.” (Moon) 

 

“It kind of breaks into your own personal life, so there's a difficulty in sort of 

creating that boundary between professional and personal at times because of 
how school counselors operate.” (Sun) 

 

“It is inevitable because I am going to go home and think about these things. It 
takes some amount of practice and experience to understand how to not allow it 

to burden you mentally, but it tends to do that a lot at times.”(Sky) 

 
“I am sometimes shaken by these situations . When this situation presents itself, I 

really have to dig deep , and sometimes, it affects the way I think.”(Light) 

 
“You find yourself being burnt out and overwhelmed to the point that you know 

you come to despise the job and amount of work and how overwhelming it is.” 

(Moon)” 
 

“Because of the nature of school counseling is a little bit different from therapy 

where you are able to establish really strong boundaries between you and your 
client. You are consistently engaging with parents and children every day in 

some cases even on the weekend. I end up becoming less like a counselor and 

actually end up becoming more like an adoptive parent or guardian.” (Sun) 
 

“Covid , would have had an impact too because there were no boundaries, you 

know our job I guess increased during that time.”(Cloud) 
 

 

“I also think that providing psychological support has a positive impact on my 
psychological health, in that each difficult situation challenges me to find a new 

way to help my client.”(Light) 

 
“You know, you get a certain sense of completion. A certain sense of purpose. 

When you're able to help someone in need”.(Sun) 
 

Poor practices 

Healthy practices 
 

 

Self-care practices 

among counselors  

“I don't even know if self-care exists. I guess it's because of the institution that 

I'm as well, you find that they will have a lot, a lot of issues, traumatizing issues 
as well.”(Sky) 

 

“I often try to make everybody feel comfortable and sometimes I tend to forget 

about taking care of myself.”(Light) 

 

“I won't even limit it to counseling, the helping profession in general, but for me, 
yes, providing support severely interferes with self-care, getting time to break, to 

drink water, to eat lunch, and even use the bathroom.”( Sun)  

 
“I might not eat something and just go throughout the day, dealing with issues at 

lunchtime, meetings pop up, sometimes parents walk in. I may neglect myself 

during that time.”(Cloud) 
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Codes Categories Exemplar quotes 
“I have my other counselors. I will not reveal who the client is or the details of 

the case, but I can express certain aspects of it to get from them methods and 

strategies that can be used to deal with that situation; it makes the burden lighter 
for me.”(Sky).  

 

“Its about having a positive mindset. I listen to music in my car on my way to 
school, I have my colleagues, that I work very close with, so we have check ins 

and check outs.” (Moon) 

 
“I have a group of students who come by my office, once they are at school they 

come by my office. Sometimes taking a few minutes and just chat and laugh with 

them it changes the day.”(Wind) 
 

 

“I'm a lover of music, so if it is that a day becomes heavy once I find even a few 

minutes to myself I tend to have some amount of music playing within the office 

area and that helps to debrief me and relieve me and lighten my burden, but 

there's a lot of work that needs to be done as it released the self-care.”(Sky) 
 

“There are times if I feel overwhelmed, I take a walk . I try not to have my lunch 

inside my office just to give myself a little me time because as I said the job can 
be demanding, just to ensure I am alive and well.”(Moon) 

 

“I'll take a walk . I'll just close the office and go somewhere else on the 
compound.” (Wind) 

 

“But when it gets tough at work, fortunately for me, I have an office that I can 
close the door and I have my lunch.”(Rain) 

 

“On the weekend, I try to do a lot of things that I enjoy.”(Moon) 
 

“When I go home that's where the self-care actually starts.”(Cloud) 

 
“I have started to do a little exercise. I also watch what I eat because I am getting 

older. So that is what I have been doing and I realize that it has been working 

because what I consume will determine and how energized I am and once I am 
energized, then I know that I can achieve more out of my day.” (Light)  

 

“As my colleagues always say, you can't pour from an empty cup. Self-care for 
me is consistent prayer and consistent meditation to build myself up. Especially 

if you are having a day where you are going from session to session to 

session.”(Sun) 
 

“I treat myself to something. I go somewhere. And for me, what I do also is 

church. I go to church, I worship, I pray and I study the Bible and that 
helps.”(Wind) 

 
“And I watch a series of some sort and I laugh a little bit and I relax , and when 

I’m relaxed and I feel like yes, I can continue and I opened my door and then I 

continue on the way. I leave work at work.”(Rain) 
 

“You have to break in between because it really does deplete your emotional 

bank. So prayer is how I recharge. That's the main way I would typically practice 

self-care, in addition to having my family.”(Sun) 

 

Formal assessment 
Informal 

assessment 

 
 

How counselors assess 
the effectiveness of the 

psychological support 

they provide 

“So when they are able to function using the various life skills to function and 
the various best practices, then you know you have done something to affect that 

child in a positive way.”(Wind) 

 
“So I can access short term by behavioral changes or by observations from 

parents or teachers. Tthe changes actually do take some time.” (Sun) 
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Codes Categories Exemplar quotes 
“Basically it's observation and feedback from the students themselves, teachers 

and parent.”(Rain) 

 
“I would assess the clients behavior , look at how they are now adapting and 

changing and dealing with situations in a better way. This would be an indication 

to you to say that this has been effective.” (Sky) 
 

“It depends on the client . It depends on how the client responds and what you 

are getting from the client . So it is the sessions that I have and how the client 
responds. That is how I determine the effectiveness.”(Moon) 

 

“Based on the verbal feedback I receive from clients and also the client’s attitude 
toward honoring appointments.”(Light) 

 

“When the dean can say that this child is now the one they are looking at to give 

most improved student award. When a parent will say to you he is behaving now. 

When a teacher will say the student stays in class now or is not really in much 

fights again. When the child will come to you and I am behaving myself now.” 
(Wind) 

 

 
“This is based on feedback. So you'll find that maybe it is that teachers will 

express that they have seen a change. Parents may express this. Students too will 

return to stay these sessions would have helped me, I am feeling better. I am 
better able to manage my situations.” (Sky) 

 

“I don't really use any assessment tool to really measure the changes that happen 
post counseling.”(Sun)  

 

“I don't have a form to say that if all of these boxes are checked, then I've done 
what I'm supposed to do. But it's when you can see the changes for me that you 

know that something has taken hold.”(Rain) 

 
“When we have their files, you know, we have their intake forms and have our 

programs for that particular student. Our school also has behaviour monitoring 

forms. So really its paperwork and we are very strategic because one cap doesn't 
fit everyone.”(Cloud) 

 

 
“I would have spoken to the supervisor and say, hey, look over this person. And 

then I ask them for a student profile so throughout the school term, first term, I 

will ask them to track the student’s behavior.”(Cloud) 
 

Human resource 

Facilities 
Support 

 

Counselors' 

recommendations for 
the improvement of 

their experience  

“They don't have money for a lot of things so it is very hard to implement some 

program. I wish sometimes they could say sure, we will put this money aside just 
in case.”(Cloud) 

 
“Teachers and administration are not aware of the role of the guidance counselor. 

I would love to have a meeting were staff members are apprized of the roles of a 

guidance counselor.” (Cloud)  
 

“Teachers and other staff members need to be reminded of the fact that it takes a 

network to really assist the children in what they are facing in order to get better 

results. And get them to buy into the approach that counselors may use.”(Sky) 

 

“Teachers playing  their role of encouraging the process of the sessions by 
encouraging positive values and attitude by modelling it themselves.”(Wind) 

 

“Maybe this is from the guidance department, we need to ensure that we 
continually educate students on the services that are offered, and things that we 

can assist them with because we may take it for granted that they know, but 

sometimes they really and truly do not know that the situations that they are 
facing can be taken to a guidance counselor.”(Sky) 
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Codes Categories Exemplar quotes 
 

“ I think we need more counselors in the school system. The ratio is now1 

counselor to 500, and it is a lot. We don't get to address all the concerns of all the 
students. They need to lower the ratio of student to counselor and provide more 

psychologists for external referrals.”(Moon) 

 
“And for me personally at my school, a psychologist, be stationed there , whether 

that person is going to come in two days a week or stay there for the five days or 

three days that we would really help. And also, a one or two added to the staff of 
special education teachers”(Wind). 

 

“I think my school needs to employ a psychologist. That's one of the biggest 
things for me, every single school needs to employ psychologists. It's not enough 

to have us as counselors. A lot of these issues are bigger than us.”(Rain) 

 

“My school needs a psychologist to be stationed there , whether that person is 

going to come in 2 days a week or stay there for the 5 days or 3 days that we 

would really help. And also a 1 or 2 added to the staff of special education 
teachers.”(Wind) 

 

“All incoming students must do a psychological assessment which will help us to 
know the students who we need to work with prior to the beginning of the 

term.”(Moon) 

 
“We can ensure that we provide refresher courses as it relates to probably 

fundamental level of psychology so that teachers can really understand that 

sometimes the maladaptive behaviors are coming from a deeper place.”(Sky) 
 

“The Ministry of Education needs to provide opportunities for school counselors 

to benefit from professional development and capacity building sessions.” 
(Light) 

 

“A therapy room that has equipment, furniture and atmosphere that a therapy 
room should have.”(Wind) 

 

“Ensuring that the departments are given the necessary resources and any 
materials that they need and where there are opportunities for the advancement of 

education and information or additional training, ensure that the counselors are 

given the opportunity to do so.”(Sky) 
 

“Having more parenting seminars and workshops and making them mandatory.” 

(Moon) 
 

“When schools have certain things to be done, or Ministry has certain things to 

be done they'll just dump it on the counselors, I observed that in COVID a lot. 
Ministry dumps it on the school, and it's passed to the school counselor.”(Sun) 

 
“I think one thing for sure is that as counselors, there sometimes isn't sufficient 

time to really assist children with these issues because we are still timetabled for 

classes. We still have other events that we need to plan. And so time is an 
issue.”(Sky)  

 

“So with planning of events, counseling, teaching, I feel like there should be 

some level of conversation and standard set out to say let counselors counsel 

because the counseling aspect is suffering under the weight of everything else. 

Counselor are barely finding time to do counseling.”(Sun) 
 

“Allow Health Family Life Education teachers to teach and allow counselors to 

focus on the preventative and interventive approach to psychological support.” 
(Sun) 
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Table 2 

Themes and Categories Emerging From the Interviews on the Experiences of Jamaican 

Secondary School Counselors Who Provide Psychological Support to Adolescents in 

High School 
Themes Categories 

School counselors describe their role and experiences 

of providing psychological support to adolescents 

 

How counselors describe the importance of 

their role  

 

 

Counselors’ experiences of providing 

psychosocial support  

 

 

 

Counselors’ experiences of factors that influence and 

factors that discourage help-seeking behaviour among 

adolescents. 

 

Factors that encourage adolescents to seek 

psychological support from school counselors  

 

Factors that discourage adolescents from 

seeking psychological support from school 

counselors  

 

 

Counselors’ experiences of social media and social 

class as deterrents to adolescents seeking 

psychological support.  

 

 

Social influences that impact counselors’ 

experience of providing support to adolescents. 

Counselors experience high workload and the need 

for more internal support and additional human 

resources. 

 

Counselors' access to support systems. 

Counselors’ experiences working with external 

government psychological support services 

Counselors' access to support systems. 

 

Counselors' experience of psychological impact and 

self-care practices. 

 

 

Impact on counselors’ psychological health 

 

Self-care practices among counselors 

 

Counselors' experiences of determining the 

effectiveness of the psychological support they 

provide 

How counselors assess the effectiveness of the 

psychological support they provide  

 

Counselors' recommendations for the 

improvement of their experience  
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Findings 

For this study, qualitative data were collected from seven Jamaican secondary 

school counselors, six females and one male. All participants had an average of 6.4 years 

of work experience as secondary school counselors with the responsibility of providing 

psychological support to adolescents. All participants had at least a first degree in 

counseling or psychology and were employed at a government-owned secondary school 

in Jamaica. To protect the identity of each participant, they were all assigned a 

pseudoname. Elements of the weather and geographic features were used because they 

are less likely to give ideas as to who the participants are. Table 1 outlines the codes, 

categories, and exemplar quotes that emerged from the interviews that were conducted 

with the participants to gather data. Table 2 consists of categories and themes that were 

developed from the collected data. The generated themes are summarized below. 

Theme 1: School Counselors' Description of Their Role and Experiences of 

Providing Psychological Support to Adolescents 

 Theme 1 was developed from two categories, How counselors describe the 

importance of their role and Counselors’ experiences of providing psychological support. 

The category, How counselors describe the importance of their role, represents the 

aggregate of coded data that describes counselors' experiences of their role of providing 

psychological support to adolescents. All participants regarded their role of providing 

psychological support to adolescents as important and necessary. All participants felt that 

they played a supportive role in helping adolescents to navigate the challenges of the 
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adolescence developmental stage. It was a common narrative among the counselors that 

they had a responsibility to the holistic development of adolescents, with a view to 

helping them become meaningful contributors to their own self-development. Exemplar 

quotes emerging from the data that demonstrated counselors' view of their role are, “My 

role is critical. It is something that is necessary in secondary schools” (Sun),“I describe 

my role as a counselor as a critical one. My support is critical to helping them overcome 

some of the challenges” (Light), “I describe my role as very vital ” (Wind), and“My role 

as a counselor in high school is super important” (Rain).  

 The category, Counselors’ experiences of providing psychological support 

represents the aggregate of coded data that discusses the descriptors that counselors used 

to refer to their experiences of providing psychological support to adolescents. Similarly, 

all participants shared stories of experiencing challenges in their attempt to provide 

psychological support to adolescents. Counselors shared stories of being unable to catch 

up with the ever-evolving world of adolescents and trying to implement relevant and 

meaningful interventions for them. For example, one counselor shared, “One word, 

challenging. Their world is always changing. It's evolving quickly, and sometimes 

catching up is kind of difficult” (Rain). Stories of contending with naysayers about their 

roles as school counselors and teachers who believe that they are not effective were 

among the experiences that respondents shared. Providing psychological support to 

adolescents with compounded trauma was also among the challenging experiences that 

counselors shared. Narratives of working with limited resources, unrealistic expectations 
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of counselors by stakeholders, and lack of awareness about the benefits of seeking 

psychological help also added to school counselors' challenges. Other exemplar quotes 

that referenced the challenges that counselors faced are, “My principal will support me, 

but then there are other people who are naysayers, and that makes my experience a little 

bit more challenging” (Cloud), “It would have opened my eyes to the true issues that are 

faced by adolescents. You will be surprised by the number of students who would have 

experienced trauma and would not have had the opportunity to deal with these traumas” 

(Sky), and “So even some of our programs, we had to depend on sponsorship to help us 

out. Because there is no support when it come to that from the school”(Cloud). 

 Twenty-eight percent of the participants mentioned that although they 

experienced challenges, their experiences of providing psychological support to 

adolescents had been a rewarding experience. Exemplar quotes of counselors describing 

rewarding experiences are, “I find it rewarding. But then on the other end sometimes they 

expect us to be miracle workers, and they don't want to set boundaries” (Cloud), “My 

experience has been rewarding. I take pleasure in providing psychological support to 

adolescents”(Light), and“I've had almost a decade of working as a school counselor and 

It has been a phenomenal experience. It is something that is absolutely necessary” (Sun).  

Theme 1 provides details on how counselors experienced their role of providing 

psychological support to adolescents and the descriptors that counselors used to refer to 

their experiences of providing psychological support to adolescents. In summary, 

counselors regarded their role as important and necessary. They largely described their 
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role of providing psychological support to adolescents as challenging because of factors 

such as lack of support and unrealistic expectations. To a lesser extent, counselors had 

rewarding experiences of providing psychological support to adolescents. 

Theme 2: Counselors’ Experiences of Factors That Influence and Factors That 

Discourage Help-Seeking Behaviors Among Adolescents 

 Theme 2 was developed from two categories, Factors that encourage adolescents 

to seek psychological support from school counselors and Factors that discourage 

adolescents from seeking psychological support from school counselors. The theme, 

Factors that encourage adolescents to seek psychological support from school 

counselors, represents the sections of data that address counselors’ experiences of factors 

that encourage adolescents to seek psychological support from them. All counselors 

shared stories of factors that influenced adolescents to seek psychological support from 

them. Fifty-seven percent of the participants shared stories of providing psychological 

support to adolescents who have reached a point of hopelessness, which propelled them 

to seek psychological support. Counselors shared that sometimes adolescents try 

unsuccessfully to manage their psychological challenges on their own, which leads them 

to a state of hopelessness, and it is after this has occurred that they will call upon the 

counselor for assistance. For example, one participant mentioned, “It becomes too much 

for them and they tend to lose hope, and so seeking help from the guidance department is 

like their way of finding hope and solutions to the problems they face” (Sky). Similarly, 

another participant shared, “When it becomes overbearing, it starts to show in various 
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ways” (Rain). Disciplinary action taken against adolescents was another factor that was 

mentioned by 71% of the study participants. Counselors shared stories of adolescents 

being suspended from school, with one of their readmittance criteria being mandatory 

psychological support from the school counselor. Exemplar quotes on disciplinary 

actions are, “Factors such as disciplinary actions being taken against them will force 

them to come” (Wind), and “There are times when teachers may be their issue so they 

come to me to see if they were wrong in a particular step that they took or if the teacher 

was wrong so they want some recommendation or suggestions as to how to move 

forward” (Cloud).  

 All participants indicated that peer recommendation was another factor that 

encouraged adolescents to seek psychological support from them. Eighty-five percent of 

respondents shared narratives of how providing psychological support to one adolescent 

led to the client recommending other students to them for psychological support. 

Exemplar quotes on recommendations are, “Students who I have helped would have 

recommended other students to come to me and say, hey, you know, check with the 

counselor because you know you can get help with that; the counselor made me feel 

comfortable” (Cloud), and “Sometimes adolescents have friends who refer them to me for 

psychological support” (Light). Lack of parental support was noted by 57% of the 

counselors to be a contributing factor to adolescents seeking psychological support. 

Participants shared stories of adolescents living on their own, stories of parents who only 

provided financial support, and stories of home environments that were void of affection. 
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All of these contributed to adolescents being psychologically distressed, hence seeking 

psychological support from the school counselor. Exemplar quotes on lack of parental 

involvement are, “Number one, it would be lack of parental support. So the parents are 

not there for them emotionally and mentally. So they tend to come to the office just to get 

that support (Cloud), “I have students who the only time they see their parents is on 

weekends. The parents work late, so sometimes, when they are leaving early in the 

morning, they only see the lunch money in the kitchen or in the bedroom. So they don't 

have that one on one check in on a day-to-day basis” (Moon).  

Twenty eight percent of participants had experiences of adolescents seeking 

psychological support as a result of the mental health awareness campaigns that were 

initiated by the Ministry of Health Jamaica. For example, one counselor shared, “I think 

with the education of the importance of mental health to our society, I think that they 

have become more comfortable” (Moon). All participants shared stories of adolescents 

seeking psychological support because of the relationship that they developed with their 

students. Exemplar quotes of counselors' relationship with their students are, “The quality 

of the relationship I have with my adolescent clients encourages them to seek 

psychological support from me” (Light), and “I check in just to find out, it also helps to 

build a relationship to find out how the client is doing on a day to day basis if we don’t 

have assigned counseling” (Moon). 

 The category, Factors that discourage adolescents from seeking psychological 

support from school counselors, was also used to develop Theme 2; it represents sections 
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of data that provide narratives of counselors' experiences of factors that discourage 

adolescents from seeking psychological support. All counselors shared experiences of 

students refusing to seek psychological support because of distrust. Counselors mainly 

shared stories about adolescents believing that counselors will inform their parents about 

any problem they come to them with, hence refusing to seek or accept help. Respondents 

shared stories of adolescents seeking psychological support from their peers because they 

believe that their peers will not tell their parents as would the counselors. Exemplar 

quotes that reference distrust are, “They don't want to share anything because they 

believe that it's going to go back to their parents” (Rain), “So they have a sort of a trust 

factor in it where they don't believe that the confidentiality part will be kept”(Sun), “They 

will not seek the help because of one, they are not sure if it is that you can be trusted” 

(Sky), and “They feel more comfortable going to a peer or a student because you know 

adults probably will speak down to them, be disappointed and be all judgemental. 

”(Moon). Similarly, all counselors shared experiences of adolescents refusing to seek 

psychological support because seeking psychological help within the Jamaican culture 

attracts stigmatization. Counselors shared that the Jamaican culture has caused 

adolescents to believe that only people who are weak seek psychological support; hence, 

to avoid being perceived as weak, some adolescents will avoid seeking psychological 

support from the school counselor despite the need. Exemplar quotes that referenced 

stigmatization are, “They have a stigma towards it to say you are mad, its mad people 

who go to a psychologist” (Wind), “So there's a stigma attached to students or anybody 
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who goes to a guidance counselor. It's always, oh, you must be a rude person or bad” 

(Cloud), and “The stigma that counselors chat people’s business”(Rain).  

 In summary, Theme 1 explored school counselors' experiences of factors that 

encouraged adolescents to seek psychological support and factors that discouraged 

adolescents from seeking psychological support. Among the factors that encouraged 

adolescents to seek psychological support were: personal struggles, mental health 

awareness campaigns, disciplinary actions, good rapport with students, peer 

recommendations, and lack of parental support. Factors that discouraged adolescents 

from seeking psychological support were: distrust, stigmatization, and lack of parental 

support.  

Theme 3: Counselors’ Experiences of Social Media and Social Class as Deterrents to 

Adolescents Seeking Psychological Support 

 Theme 3 was developed from the category, Social influences that impact 

counselors’ experience of providing support to adolescents, which represents the 

aggregate of data that provides narratives on counselors’ experiences of the influences of 

social media and socioeconomic status as hindrances to adolescents seeking 

psychological support. Eighty-five percent of respondents shared experiences of social 

media and social class deterring adolescents from seeking psychological support. 

Counselors explained that because adolescents can obtain any content they want from 

Instagram and TikTok, they are less inclined to seek professional psychological support 

from their school counselors. Counselors shared stories of adolescents consulting TikTok 
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and Instagram for psychological support, which resulted in them engaging in self-

harming behaviors such as cutting. For example, one participant shared, “Anything at all 

you want to know about anything in the world, just type it on TikTok, something will 

come up. Many persons on social media share things that they would do such as self-

harming and then it becomes gospel. And adolescents mimic this instead of actually 

seeking help” (Rain). Similarly, another participant shared, “They're constantly watching 

videos that tell them to self-mutilate, to do drugs, they're just watching these videos and 

that's all they watch. That's all they share with each other on TikTok and Instagram and 

WhatsApp” (Sun). 

 Respondents shared stories of adolescents resorting to smoking and alcohol 

consumption to deal with their psychological challenges because those behaviors were 

promoted by the dancehall entertainers whom they idolize. Exemplar quotes that 

referenced music are, “So a song that says, when I am stressed I smoke my spliff or drink 

my liquor. It doesn't emphasize mental health practitioner, mental health services, it 

doesn't tell them in any form of healthy ways how to deal with their stresses or problems” 

(Sun), and “If their role model is an entertainer, whatever the DJ tells them to do, they 

will do” (Wind). Counselors shared stories of finding out that adolescents joined online 

communities for depression support, and these online communities were operated by 

people with no training in psychology; as a result, the adolescents plunged into further 

despair. One participant shared, “They join the unregulated online groups for their self-

diagnosed depression, and they just share negative or incorrect content in their little 
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group. So in this way, you realize that it's almost like they're locked into the negative 

perception, because that's what social media are sharing. Their situation gets worse 

because of it and starts to change their frame of mind”(Sun), and “That's why they go 

and they search for these online groups and they're searching for help. And they see a 

form off medication in what these people are doing” (Rain). 

 Similarly, 85% of the respondents indicated that low socioeconomic status was a 

deterrent to adolescents seeking psychological support from them. Counselors indicated 

that communities on the lower socioeconomic rung are often plagued by violence, and in 

these environments, people are expected to be tough, especially males. Consequently, 

adolescents from these communities were less likely to seek psychological support. 

Counselors also shared that in volatile communities, people do not provide information to 

anyone who is perceived to be in authority because of likely consequences, and some 

adolescents from volatile communities are reluctant to seek psychological support 

because they are fearful that family members will get into trouble if the counselor has to 

report the case to higher authorities. Additionally, counselors indicated that adolescents 

from volatile communities often view counselors as a person in authority. Exemplar 

quotes that referenced social class are, “Students who are from the more volatile 

communities may not be as ready to seek help because you know coming from these 

communities you should be tough” (Sky), “We find is that those who come from the 

volatile communities these parents are not so keen on counseling because that's not 

something that they are really accustomed to” (Moon), and “If you are from the inner 
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city, you can't let anyone know that you are going to see a counselor. You have to thug it 

out, especially the boys” (Rain). 

  Forty-three percent of respondents indicated that pride is a deterrent to parents of 

the upper socioeconomic class admitting that their children have psychological 

challenges. Counselors shared experiences of parents denying that their children need 

psychological support, and objected to their children getting psychological support from 

school counselors. Exemplar quotes that referenced pride are, “Families from the upper 

SES are more open to seeking help, but there still may be a level of pride, so you might 

find that because of their status, they may not readily admit that my child may have this 

issue or may be in need of help” (Sky), and“There is a bit of pride when it comes to those 

who are at the higher end of the socioeconomic status. They don't feel their children have 

a problem” (Cloud). 

 In summary, Theme 3 highlighted counselors' experiences of social media as 

deterrents to adolescents seeking psychological support because of the easy access to 

online influence, psychological support content, and support groups. Theme 4 also 

covered counselors' experiences of community characteristics as  deterrents to 

adolescents seeking psychological support, in that adolescents from the lower rung are 

largely stigmatized for seeking help, while adolescents from the upper rung are largely 

deterred by pride. 
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Theme 4: Counselors Experience High Workload and the Need for More Internal 

Support and Additional Human Resources 

  Theme 4 was developed from the category Counselors’ access to support systems, 

which captures data on school counselor workload and available support systems. Eighty-

five percent of the counselors indicated that their workload was very heavy. Counselors 

shared experiences of having the majority of their workday taken up by Guidance classes, 

even though the school employed a Health and Family Life Education (HFLE) teachers 

who teaches the same topics that are taught in Guidance classes. One participant shared, 

“Schools can do more to help counselors carry out their counseling roles instead of 

having them doing so many other things. Allow HFLE teachers to teach health and family 

life education, allow counselors to focus on the preventative and interventive approach to 

psychological support” (Sun). Counselors shared stories of being responsible for almost 

all events hosted by their schools, irrespective of some of these events being guidance 

related, for example, sports day. Counselors shared that guidance classes and event 

planning significantly reduced the amount of time they had to provide students with 

psychological support. Another participant indicated, “I think one thing for sure is that, 

as counselors, there sometimes isn't sufficient time to really assist children with these 

issues because we are still timetabled for classes. We still have other events that we need 

to plan” (Sky). Additionally, counselors indicated that their workload is not limited to 

students as they are also required to provide psychological support to staff members and 
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parents. For example, one participant mentioned, “You have to be there to provide 

support, not only for parents and the students but also for the teachers as well”(Moon). 

 Fifty-seven percent of the counselors shared experiences of not having adequate 

parental support. Counselors indicated that some parents were absent from their 

children’s lives, not engaging their children in meaningful conversations about 

developmental challenges, and often relinquishing their parental responsibilities to the 

school. Exemplar quotes that referenced lack of parental support are, “Parents don't 

really have that bird and bees talk, or to be more specific, talk about sexual orientation 

or what happens when you start to feel these urges”(Sun), “And we find that parents 

becoming overwhelmed and sometimes they just can't be bothered and leave everything 

up to school and hoping for the best” (Moon), “Teachers have a part to play but you can 

never substitute for their parents. The children need them more than they can imagine” 

(Wind), and “So you find that as a counselor like you are the one that is pushing. When 

you do your part at work and that child goes home where the parent is supposed to pick 

up from where you left off and then that parent is on a different note, it poses a challenge 

and therefore you'll find that whenever you may think that, okay, I'm reaching 

somewhere, then you realize that, oh, I'm really not anywhere at all as it relates to this” 

(Sky). 

  Forty-two percent of the counselors shared experiences of their workload 

expanding exponentially during COVID, as both the school and the Ministry of 

Education consistently dumped tasks on them. Counselors shared that some of the 
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additional duties they received during COVID were not sent by the Ministry with specific 

instructions for counselors to execute; however, school administration passed them down 

to the counselors. Exemplar quotes that referenced COVID are, “I am a counselor, and 

yes, I have to provide psychological support, but the demand was not so much, I think 

from COVID the demand is more” (Moon), “So with planning of events, counseling, 

teaching, I feel like there should be some level of conversation and standard set out to 

say let counselors counsel because the counseling aspect is suffering under the weight of 

everything else” (Sun), and “When schools have certain things to be done, or Ministry 

has certain things to be done they'll just dump it on the counselors, I observed that in 

COVID a lot.  Ministry dumped it on the school, and it's passed to the school counselor” 

(Sun). 

  Fifty-seven percent of the counselors expressed that they received internal 

support. Counselors shared experiences of collaborating with homeroom teachers to 

obtain information about students who need psychological support. Additionally, 

counselors shared that school administration provided support by referring students who 

exhibited signs of needing psychological support to the counselor, as well as supporting 

programs hosted by the counseling department. Counselors also indicated that internal 

support is received from fellow counselors who provide guidance on how to approach 

challenging cases. Exemplar quotes of internal support are, “Internally I depend on our 

homeroom teachers, they see the students consistently every day. If a client has been 

referred to me, collaboration has to be done with the homeroom teachers depending on 
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what information that I need ” (Moon), “I'm seeing a lot now where admin is really on 

board with counselors. Even to the point where sometimes they will tell a parent that the 

student can't come back to school without something in writing from a counselor” (Rain), 

and “For internal support I network with other school counselors because even though I 

have been in this system for a while, sometimes there are cases that are challenging or 

new, and I may need the experience of a colleague who dealt with a similar case” (Light). 

 All counselors expressed the need for additional internal support to improve their 

experience of providing psychological support to adolescents. The counselors shared that 

subject teachers need to play a more active role in supporting the efforts of the counselors 

by promptly making referrals when they perceive that a student is in need of 

psychological support and checking on the well-being of students who are in their care. 

For example, one counselor mentioned, “Teachers and other staff members need to be 

reminded of the fact that it takes a network to really assist the children in what they are 

facing in order to get better results” (Sky). Counselors shared that school administrations 

need to involve them in the decision-making process, instead of making decisions about 

their roles and department without consulting them. Counselors expressed the need for 

school administration to invest in their capacity building and professional development 

instead of waiting on Ministry of Education workshops. One counselor shared, “Ensuring 

that the departments are given the necessary resources and any materials that they need, 

and where there is opportunities for the advancement of education and information or 

additional training, ensure that the counselors are given the opportunity to do so” (Sky). 
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Forty-two percent of the respondents indicated that they need to play a more active role 

in building awareness about the services offered by their department so that students and 

teachers can better understand their roles and functions. Other exemplar quotes that 

referenced the need for support are, “Only when they want help with a situation, but to 

invite us to the table where the decision should be made for the benefit of our students we 

don't get that support” (Cloud), and “Teachers playing their role of encouraging the 

process of the sessions by encouraging positive values and attitude by modeling it 

themselves”(Wind). 

 Eighty-five percent of the counselors expressed the need for their school to 

employ additional specialists. Counselors shared that their schools need to employ at 

least one psychologist because some of the cases that they are presented with are beyond 

their capacity, and the employment of a psychologist would make their workload lighter. 

Also, employing a school-based psychologist would prevent adolescents from waiting for 

extended periods to see the one psychologist at the child guidance clinic in their 

education region. Exemplar quotes that referenced the need for specialists are, “I think my 

school needs to employ a psychologist. That's one of the biggest things for me, every 

single school needs to employ psychologists. It's not enough to have us as counselors. A 

lot of these issues are bigger than us” (Rain), “The MOH is trying to lobby for more 

psychologists to be available for our schools across Jamaica”(Moon), and “ I think we 

need more counselors in the school system. The ratio is now 1 counselor to 500, and it is 

a lot. We don't get to address all the concerns of all the students. They need to lower the 
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ratio of student to counselor and provide more psychologists for external referrals” 

(Moon). Counselors recommended the employment of special education teachers within 

their traditional school environments because there are many adolescents with special 

needs who are often referred to them for psychological support. Respondents also shared 

stories of adolescents with social adjustment challenges and learning disabilities who are 

referred to them for psychological support when in fact, the adolescent needs to be in a 

special education program. For example, a respondent shared, “And for me personally at 

my school, a psychologist, be stationed there, whether that person is going to come in two 

days a week or stay there for the five days, or three days that would really help. And also 

a one or two added to the staff of special education teachers”(Wind).  

 Theme 4 covered counselors' experiences of heavy workload and a need for 

additional support. Counselors' workload included providing psychological support to 

students, parents, and staff. Additionally, counselors are required to teach guidance 

classes and plan events. With respect to additional support, counselors shared experiences 

of needing additional counselors in schools as well as specialist support to alleviate their 

workload. Counselors also expressed the need for additional internal collaboration and 

support from teachers and school administrators. 

Theme 5: Counselors’ Experiences of Working With External Government 

Psychological Support Services 

 Theme 5 was also developed from the category, Counselors access to support 

system, which captures data on school counselor workload and available support systems. 
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Eighty-five percent of the counselors expressed the need for improvement in the 

psychological support services offered by the government. Counselors shared that most 

of the external referrals for psychological support are sent to government-owned child 

guidance clinics as parents are seldom able to afford private psychological services for 

their children. However, the wait time for adolescents to get psychological intervention 

from government-owned clinics is too long. For example, one counselor articulated, “We 

have one government psychologist for the entire region, and its hard to get an 

appointment sometimes. Our students need more clinical support which would normally 

cost about $8,000 per hour. Those who can't, unfortunately, have to wait on the one 

government psychologist ” (Moon). Counselors also shared that the government needs to 

increase the number of psychologists assigned to regional child guidance clinics, as one 

psychologist is not sufficient to serve an entire region. One counselor mentioned, “We 

need some more personalized centers just for adolescents, where a quick turnover of 

appointment dates is being done, and a follow-up by social workers and whoever else to 

ensure that the appointments are kept” (Wind). 

 Counselors shared stories of referring adolescents for external psychological 

intervention and the date they were given to see the psychologist was so far away that the 

situation spiraled out of control before the adolescent was seen by the psychologist. One 

participant shared, “There are external facilities, but I don't think it is at the level that is 

actually needed. The time span in which these situations are being dealt with, you may 

find that the situation with that student might spiral out of control” (Sky). Respondents 
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shared experiences of referring adolescents to external government clinics because of 

suicidal ideations, and once it was confirmed that the client did not make suicidal 

attempts, they were given a date to return to see the psychologist. One counselor shared, 

“It is really inadequate. For example, in the child guidance clinic, for suicidal cases, if 

the referred child did not consume something, they are given a date to return. Sometimes 

the issue is not being dealt with right away because of how long the students have to wait 

to go back” (Wind).  

 Counselors also expressed concerns about the accessibility of government-

operated psychological services, because the government services to which they would 

refer adolescents for external support are located in towns and cities, and this poses a 

challenge for families in rural areas with limited financial resources. As a result of the 

distance and the cost of traveling, some adolescents do not get the external psychological 

support that they need. One counselor shared, “There is no equity in access to external 

agencies; most of these places are based in the town areas. Psychological health services 

are not easily accessible everywhere, and that can pose a problem for adolescents and 

families who are located in extremely remote places” (Sun).  

Theme 5 reported counselors' experiences of working with external agencies. 

Counselors largely expressed challenges with working with the child guidance clinics to 

which they make external referrals for adolescents to receive further psychological 

support. The challenges that counselors experienced resulted from limited psychologists 
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employed at the clinics, the backlog of cases, and the locations of the clinics, which 

resulted in adolescents having to wait for extended periods before seeing a psychologist. 

Theme 6: Counselors’ Experiences of Psychological Impact and Self-Care Practices 

Theme 6 was developed from two categories, Impact on counselors' 

psychological health and Self-care practices among counselors. The category, Impact on 

counselors' psychological health, represents data on counselors’ experiences of 

psychological impact resulting from their role of providing psychological support to 

adolescents. All counselors indicated that providing psychological support to adolescents 

had negative impacts on their own psychological health. Counselors shared experiences 

of being burnt out and overwhelmed to the point of despising the job because of the 

demands of providing psychological support. Respondents shared experiences of being 

psychologically strained because of the compounded nature of some of the cases they 

provided support for. One participant reported, “You find yourself being burnt out and 

overwhelmed to the point that you come to despise the job and amount of work and how 

overwhelming it is” (Moon). Similarly, another counselor shared, “I guess that is why 

they say counselors need counselors because there are times when the situations that are 

brought before you are extremely heavy, and after dealing with the clients it can leave 

you with a burden mentally” (Sky). 

Frustration with limited internal support and the slow response time in 

government-owned psychological support clinics also negatively impacted counselors' 

psychological health. Counselors also shared experiences of getting emotional after 
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psychological support sessions with adolescents. Other exemplar quotes that referenced 

psychological impact are, “I am sometimes shaken by these situations . When this 

situation presents itself, I really have to dig deep, and sometimes, it affects the way I 

think” (Light); “Every now and then, even though you know that the problem is not yours 

and that you should be able to separate yourself from it, every now and then, it cross 

paths. That's why there is a saying, every counselor needs a counselor” (Wind), and 

“Some of the issues that I've had to deal with are serious issues that I have never 

imagined myself having to provide support for. Whenever this happens, it is 

psychologically strenuous for me” (Light). 

Respondents also shared that their personal time was also affected by adolescents' 

needs for psychological support. Given the nature of school counseling, counselors 

explained that they are not able to establish strong boundaries, which added to their 

feeling overwhelmed as students and parents will sometimes reach out to them for 

assistance even when they are out of the office. One participant shared, “Because of the 

nature of school counseling, it is a little bit different from therapy, where you are able to 

establish really strong boundaries between you and your client. You are consistently 

engaging with parents and children every day, in some cases even on the weekend. I end 

up becoming less like a counselor and actually end up becoming more like an adoptive 

parent or guardian” (Sun). Fifty-seven percent of the respondents disclosed that even 

though they know that they are to mentally disassociate themselves from the cases, they 

still go home with the students’ situations on their minds. For example, one respondent 
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shared, “It is inevitable because I am going to go home and think about these things. It 

takes some amount of practice and experience to understand how to not allow it to 

burden you mentally, but it tends to do that a lot at times” (Sky). 

Twenty-eight percent of the counselors shared that providing psychological 

support to adolescents also had a positive impact on their psychological health because 

the challenges have helped them to craft new approaches to providing psychological 

support, which makes them feel a sense of accomplishment. Exemplar quotes of positive 

psychological impact are: “I also think that providing psychological support has a 

positive impact on my psychological health, in that each difficult situation challenges me 

to find a new way to help my client” (Light), and “You know, you get a certain sense of 

completion. A certain sense of purpose. When you're able to help someone in need” 

(Sun). 

 The second category that was used to develop Theme 6 is Self-care practices 

among counselors. The category, Self-care practices among counselors, represents 

sections of data that share narratives about how counselors care for themselves. 

Counselors shared instances of neglecting to practice self-care. For example, one 

counselor shared, “I don't even know if self-care exists. I guess it's because of the 

institution that I'm as well, you find that they will have a lot, a lot of issues, traumatizing 

issues as well” (Sky). Another counselor mentioned, “I often try to make everybody feel 

comfortable, and sometimes I tend to forget about taking care of myself ” (Light). A third 

counselor mentioned, “I won't even limit it to counseling, the helping profession in 
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general, but for me, yes, providing support severely interferes with self-care, getting time 

to break, to drink water, to eat lunch, and even use the bathroom” ( Sun). Eighty-five 

percent of the counselors indicated that self-care takes place when they get home. The 

counselors shared that sometimes their work day is very hectic to the point where they 

neglect to eat, and it is only when they get home that they are able to take a break. 

Exemplar quotes that referenced self-care at home are, “I treat myself to something. I'll 

get my hair done, go somewhere. I find my safe place and it might sound to somebody, 

might sound boring but my home is my safe place” (Wind); “When I go home that's where 

the self-care actually starts” (Cloud), and “And like I said, on the weekend, I try to do a 

lot of things that I enjoy . I try to get a lot of laughter in and spending time with good 

friends and family, that works for me” (Moon). 

Counselors indicated that when self-care does take place at school, it usually 

involves taking a walk from the office, closing the office door for a few minutes, or 

deciding to have lunch at a place where they are not accessible to students. Exemplar 

quotes that referenced self-care at work are, “There are times if I feel overwhelmed, I take 

a walk. I try not to have my lunch inside my office just to give myself a little me time 

because, as I said, the job can be demanding, just to ensure I am alive and well .” 

(Moon), “I'll take a walk. I'll just close the office and go somewhere else on the 

compound ” (Wind), and“But when it gets tough at work, fortunately for me, I have an 

office that I can close the door and I have my lunch” (Rain).  
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Theme 6 explored counselors’ experiences of psychological impact and self-care 

practices among counselors. Counselors largely had experiences of negative 

psychological impact resulting from being burnt out and overwhelmed, lack of support, 

and difficulties establishing strong boundaries. Similarly, counselors reported poor self-

care practices due to the demands of their daily tasks, which resulted in them being 

unable to affect self-care practices while on the job. 

Theme 7: Counselors’ Experiences of Determining the Effectiveness of the 

Psychological Support They Provide 

 Theme 7 was developed from two categories, How counselors assess the 

effectiveness of the psychological support they provide and Counselors' recommendations 

for the improvement of their experience. The category, How counselors assess the 

effectiveness of the psychological support they provide, represents data on the strategies 

that counselors use to determine the effectiveness of the psychological support that they 

provide to adolescents. Eighty-five percent of the counselors indicated that they assess 

the effectiveness of the psychological support that they provide based on the feedback 

they received. Counselors shared experiences of adolescents returning to express 

gratitude for the psychological support they received, and the provided self-report was 

regarded as an indication that the psychological support was effective. Reports provided 

by teachers and parents were also used by counselors to determine the effectiveness of 

the psychological support that they provide. Additionally, counselors shared that they 

also do their own observation of the client, and where they observe improvements in the 
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client's behaviors and attitudes, they confirm that the support they provided was effective. 

Exemplar quotes that referenced feedback and observation are, “It depends on the client. 

It depends on how the client responds and what you are getting from the client. So it is 

the sessions that I have and how the client responds. That is how I determine the 

effectiveness” (Moon); “Based on the verbal feedback I receive from clients and also the 

client’s attitude toward honoring appointments ” (Light), and “When the dean can say 

that this child is now the one they are looking at to give most improved student. When a 

parent will say to you he is behaving now. When a teacher will say the student stays in 

class now or is not really in much fights again. When the child will come to you and say I 

am behaving myself now” (Wind). 

 Twenty-eight percent of the counselors indicated that the assessment of 

effectiveness was done through documented behavior monitoring reports. For example, 

one counselor shared, “When we have their files, you know, we have their intake forms 

and have our programs for that particular student. Our school also has behaviour 

monitoring forms. So, really, it’s paperwork, and we are very strategic because one cap 

doesn't fit everyone” (Cloud). While another counselor shared, “I would have spoken to 

the supervisor and say, hey, look over this person. And then I ask them for a student 

profile so throughout the school term, first term, I will ask them to track the student’s 

behavior” (Cloud).  

 The Category, Counselors' recommendations for the improvement of their 

experience, captures data on counselors' recommendations for the improvement of their 
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experiences of providing psychological support to adolescents. Counselors made 

recommendations for capacity-building workshops, financial resources, reduced class 

schedules, greater collaboration with staff members, and the employment of counselors 

and psychologists to reduce the current student to counselor ratio. Exemplar quotes that 

referenced recommendations are, “Ensuring that the departments are given the necessary 

resources and any materials that they need. Where there are opportunities for the 

advancement of education and information or additional training, ensure that the 

counselors are given the opportunity to do so” (Sky), “Teachers and administration are 

not aware of the role of the guidance counselor. I would love to have a meeting where 

staff members are apprized of the roles of a guidance counselor” (Cloud); “I think one 

thing for sure is that as counselors, there sometimes isn't sufficient time to really assist 

children with these issues because we are still timetabled for classes. We still have other 

events that we need to plan. And so time is an issue” (Sky), “ I think we need more 

counselors in the school system. The ratio is now one counselor to 500, and it is a lot. We 

don't get to address all the concerns of all the students. They need to lower the ratio of 

student to counselor and provide more psychologists for external referrals” (Moon). 

Additionally, counselors acknowledged that they need to be more active in building 

awareness about their role. For example, one counselor shared, “Maybe this is from the 

guidance department, we need to ensure that we continually educate students on the 

services that are offered and things that we can assist them with, because we may take it 
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for granted that they know, but sometimes they really and truly do not know the situations 

that they are facing can be taken to a guidance counselor” (Sky).  

Theme 7 covered how counselors assesse the effectiveness of the psychological 

support they provide and counselors' recommendations for the improvement of their 

experience of providing psychological support to adolescents. Counselors mainly 

assessed the effectiveness of the psychological support they provide through verbal 

feedback from students, parents, and staff. With respect to recommendations, counselors 

made several recommendations, including reduced class schedules, additional human and 

nonhuman resources, and capacity-building opportunities. 

Summary 

 This study aimed to answer the research question, What is the experience of 

Jamaican secondary school counselors who provide psychological support to 

adolescents? The data emerging from the interviews with participants indicated that 

Jamaican secondary school counselors largely had negative experiences of providing 

psychological support to adolescents. While counselors appreciated their job, found 

fulfillment in being able to assist adolescents, and acknowledged the support they 

received, there are many factors that contributed to counselors experiencing significant 

challenges in their efforts to provide psychological support to adolescents.  

 The data emerging from the interviews indicated that social factors contributed to 

challenges that school counselors experienced. Counselors revealed that factors such as 

stigmatization, community characteristics, and social media influence created deterrents 
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for adolescents to seek or accept psychological support. Adolescents' perceptions that 

school counselors are not confidential were noted as another challenge experienced by 

counselors . Counselor shared that adolescents were of the view that counselors would 

report to their parents and also that counselors casually discuss students situations. Lack 

of or limited support was another challenge that counselors experienced. Counselors 

experienced challenges to accessing needed resources to conduct their duties, lacked 

parental support, and desired more support and cooperation from teachers and school 

administrations. With respect to external support, counselors experienced significant 

challenges in providing support for adolescents through external referrals to the child 

guidance clinics.  

 Heavy workload as a challenge was a shared narrative among the counselors. In 

addition to providing psychological support to adolescents, counselors also provided 

support to parents and staff as well. Furthermore, they are timetabled for weekly 

guidance sessions in addition to being responsible for the planning and execution of 

multiple events. Another source of negative experiences for counselors was the negative 

psychological impacts of providing psychological support to adolescents and poor self-

care practices. Counselors reported often feeling overwhelmed, emotional, and frustrated. 

Furthermore, counselors indicated that they often neglect to practice proper self-care in 

an effort to meet the demands of providing psychological support to adolescents. 

Chapter 5 presents articulations on how the findings of the present study are 

comparable, disconfirmed, or add greater value to the current literature on the 
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experiences of school counselors. Chapter 5 also presents an analysis and interpretation 

of the present research findings in relation to the theoretical and conceptual framework 

presented in Chapter 2. The limitations of the study, recommendations for future 

research, and the implications for social change are also discussed in Chapter 5.  
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Chapter 5: Discussion, Conclusions, and Recommendations 

Introduction 

The purpose of this qualitative study was to better understand the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school. The data were collected from seven Jamaican secondary school 

counselors who provide psychological support to adolescents in high school through 

semistructured interviews via Zoom online platform. The sample consisted of six female 

counselors and one male counselor. 

Using narrative analysis, seven themes were generated from the data that were 

collected from study participants. The identified themes were as follows:  

• Theme 1: School counselors describe their role and experiences of providing 

psychological support to adolescents 

• Theme 2: Counselors’ experiences of factors that influence and factors that 

discourage help-seeking behavior among adolescents 

• Theme 3: Counselors’ experiences of social media and social class as 

deterrents to adolescents seeking psychological support 

• Theme 4: Counselors experience high workload and the need for more 

internal support and additional human resources 

• Theme 5: Counselors’ experiences working with external government 

psychological support services 
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• Theme 6: Counselors' experiences of psychological impact and self-care 

practices 

• Theme 7: Counselors' experiences of determining the effectiveness of the 

psychological support they provide 

Chapter 5 presents articulations of how the findings of the present study are 

comparable to, disconfirm, or add greater value to the current literature on the 

experiences of school counselors. Chapter 5 also presents an analysis and interpretation 

of the present research findings in relation to the theoretical and conceptual frameworks 

presented in Chapter 2. The limitations of the study, recommendations for future 

research, and the implications for social change are also discussed in Chapter 5.   

Interpretation of Findings 

Theme 1: School Counselors Describe Their Role and Experiences of Providing 

Psychological Support to Adolescents 

 The counselors viewed their role of providing psychological support to 

adolescents as important and necessary. They embraced the belief that they played an 

integral role in helping adolescents maneuver through the challenges associated with the 

adolescence developmental stage. Additionally, counselors believed they had the 

personality, capacity, and professionalism required to effectively provide adolescents 

with psychological support. The finding about counselors' experiences of their role and 

capacity to provide psychological support to adolescents is consistent with Forbes and 

Hutchinson (2020), who posited that the themes identified from their study presented a 
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positive reflection of the quality of culturally responsive counseling present within 

Caribbean schools. The finding of this study regarding counselors' experiences of their 

role and capacity to provide psychological support to adolescents also extends knowledge 

in the discipline because it provides information on how Jamaican school counselors 

regard their role of providing psychological support to adolescents. 

However, while counselors viewed their role of providing psychological support 

to adolescents as important and necessary, they found their experiences of providing 

psychological support to adolescents to be challenging. Counselors experienced 

challenges from the high student-to-counselor ratio, which prevented them from 

providing psychological support to as many students who presented with the need. 

Counselors' workload was also a factor that contributed to challenging experiences, as in 

addition to providing psychological support, counselors are required to teach guidance 

classes, plan events, and provide support to staff and parents. Particularly during COVID-

19, counselors experienced significant increases in their workload as a result of the 

demand for psychological support. The finding of this study regarding counselors’ 

experience of the high student-to-counselor ratio is consistent with previous findings 

reported by Ferguson (2023) and  CAPRI (2021) that 1 counselor to 500 students does 

not afford the school counselors the ability to adequately provide psychological support 

to adolescents. Also consistent with the finding of this study regarding counselors’ 

workload are findings reported by Ferguson (2023) and Coley-Nicholson (2016), who 
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stated that school counselors’ workload is very heavy and extends beyond the immediate 

school environment. 

Theme 2: Counselors’ Experiences of Factors That Influence and Factors That 

Discourage Help-Seeking Behavior Among Adolescents and Theme 3: Counselors’ 

Experiences of Social Media and Social Class as Deterrents to Adolescents Seeking 

Psychological Support 

Cultural attitudes toward seeking help for psychological challenges contributed to 

the challenges counselors experienced. While some counselors indicated that the mental 

health campaigns conducted by the Ministry of Health encouraged some adolescents to 

seek psychological support, the stigma that Jamaicans place on talking about 

psychological issues or seeking professional assistance for psychological challenges 

contributed to the challenges school counselors faced in their attempt to provide 

psychological support to adolescents. The counselors’ narratives on adolescents being 

fearful of seeking psychological support are consistent with the articulations of Arthur et 

al. (2010), who found that fear was the most dominant emotional response towards 

people with psychological challenges, because Jamaica’s social context defines any 

individual with psychological challenges as someone who is mentally deranged or mad. 

Similarly, the finding of this study regarding Jamaicans' negative attitude toward seeking 

psychological help is supported by Arthur et al., whose study also demonstrated how 

cultural influences can thwart an individual’s attitude toward seeking psychological 
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support and how cultural beliefs can lead to the stigmatization of people who seek mental 

healthcare in Jamaica. 

This study found that socioeconomic status and community characteristics 

impacted the help-seeking attitudes of adolescents. While both upper and lower 

socioeconomic classes were sometimes averse to seeking psychological support, their 

reasons for not seeking help varied. The challenge that counselors experienced while 

working with adolescents from low socioeconomic communities, which are often volatile 

communities, is that these adolescents are less inclined to provide information to people 

perceived to be in authority because of the culture and structure of these communities, as 

well as perceived consequences. Adolescents from volatile communities are socialized to 

be tough and deal with their problems on their own, especially the males. This study also 

found that the stigma that volatile communities place on people who seek psychological 

support was a deterrent for adolescents to seek support from school counselors.  

Research has demonstrated that Black communities are less inclined to seek and 

accept psychological support. The finding of this study regarding socioeconomic status 

and community characteristics is comparable with several other studies that addressed 

socioeconomic status and community characteristics as a deterrent to help-seeking 

behaviors among Black communities. For example, Conner et al. (2010) found that Black 

communities stigmatized and discriminated against other Blacks who sought professional 

psychological support. Alvidrez et al. (2008) and Thompson et al. (2004), found that 

Blacks perceived themselves as strong and capable of dealing with their psychological 



137 

 

 

 

challenges, and must not let their vulnerabilities be seen. Similarly, Njiwaji (2012) and 

Waldron (2002), found that Black communities distrust the health systems, and hence, 

the distrust also created a deterrent to seeking or accepting psychological support from 

mental health professionals. 

The challenge counselors had with providing psychological support to adolescents 

from the upper socioeconomic class was the issue of pride. Pride at times caused parents 

to deny that their children had psychological challenges. Some parents from the upper 

socioeconomic class refused to allow their adolescents to see the school counselor, and 

instead opted for private intervention. The finding of this study extends knowledge in the 

discipline by further advancing Arthur et al. (2010) postulations that for counselors to be 

effective in offering mental health care, they must develop a keen understanding of how 

the client’s social context influences the client’s perception of mental health stigma. 

Counselors felt that social media were a contributing factor to the challenges that 

they experienced in their attempt to provide psychological support to adolescents. 

Counselors found that adolescents were consulting online platforms for advice on how to 

deal with whatever psychological challenge they were having instead of seeking help 

from their school counselors, and sometimes, the information they received in the online 

space resulted in their situations getting worse. Similar to the finding of this study 

regarding adolescents’ inclination to seek psychological support through social media 

platforms, Vaingankar et al. (2022) indicated that this inclination is likely because 

adolescents can instantly connect with people who are going through the same situation 
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and social media is an outlet for self-expression. Additionally, counselors found that 

adolescents were using substances to deal with their psychological challenges, as these 

behaviors were promoted by dancehall music that they listened to on social media 

platforms. The counselors’ views on the influence of dancehall music on adolescents' 

approach to coping with psychological challenges through the use of substances were 

consistent with the articulations of Mundle (2022), who postulated that the glorification 

of drug use through dancehall music has led to an increase in substance abuse among 

Jamaican teens. 

Distrust was another challenge the counselors experienced in their efforts to 

provide psychological support to adolescents. Counselors had experiences of adolescents 

refusing to seek psychological support because they feared that the counselor would tell 

their parents about the matter they discussed with the counselor. Also, some adolescents 

believe that school counselors casually discuss their situations with others. As a result, 

some adolescents were more inclined to seek psychological support from their peers. The 

finding of this study regarding the distrust of Jamaican school counselors is consistent 

with the findings of Del Mauro and Jackson Williams (2013), whose study puts into 

perspective the image of counseling professionals as a possible deterrent for adolescents 

to seek their help, in that, they are not viewed by adolescents as confidential. 

Additionally, Del Mauro and Jackson Williams reported that adolescents preferred to 

seek help from individuals with whom they are familiar and share a history and trust. The 

findings of Del Mauro and Jackson Williams may help to explain why adolescents seek 
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psychological support from their peers. Distrust of counselors as a possible deterrent to 

adolescents seeking psychological support was also reported by Hutchinson (2023), who 

found that Jamaican adolescents had no confidence in their school counselors as it is their 

perception that school counselors sometimes shared the matters discussed in counseling 

with other people, as well as gaslighted students who did not feel comfortable sharing 

their problems with them. 

Theme 4: Counselors Experience High Workload and the Need for More Internal 

Support and Additional Human Resources and Theme 5: Counselors’ Experiences 

Working With External Government Psychological Support Services 

 Lack of support was another factor that contributed to the challenges that school 

counselors experienced. Counselors experienced challenges that stemmed from a lack of 

internal and external human resources. Internally, counselors collaborated with 

homeroom teachers to obtain information for cases they were working on. However, 

counselors have a need for additional specialist support, such as school-based 

psychologists and special education teachers, to assist them in their efforts to provide 

psychological support to adolescents, especially in cases that are beyond their 

professional capacity. The need for these specialists was in addition to the need for the 

employment of more school counselors to reduce the 1-to-500 student-to-counselor ratio. 

The finding of this study regarding counselors’ needs for additional internal specialist 

support is consistent with the findings of Wilson (2018), who articulated that Jamaican 
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school counselors were in need of greater support to deal with the high volumes of 

trauma cases that they receive. 

 Delays in access to psychological support for adolescents through the child 

guidance clinics contributed to the challenges counselors experienced. When counselors 

refer adolescents to the child guidance clinics for clinical interventions, the adolescents 

are given extended wait time even if the case is critical. The long wait time is attributed 

to the backlog of cases in these clinics and the shortage of psychologists to carry out 

assessments and interventions for the referred adolescents, which then left counselors to 

provide psychological support for cases that are beyond their professional capacity. The 

finding of this study regarding delayed support from the child guidance clinics is 

consistent with findings by Wilson (2018), who reported that Jamaican school counselors 

often have to provide services beyond their professional scope because of the difficulty 

they face in accessing psychological support outside of the school environment. 

Additionally, Wilson found that the regional child guidance clinics were oversubscribed, 

which resulted in children waiting for many months to receive an appointment to see a 

psychologist, and the wait time was further extended by the high client–psychologist ratio 

that existed within child guidance clinics. 

 Lack of parental support was one reason adolescents sought psychological support 

from school counselors, but it was also a factor that contributed to the challenges that 

Jamaican secondary school counselors experienced. Sometimes, parents neglected their 

duty to provide parental support for their children in the hope that teachers and schools 
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would provide the needed support. The finding regarding the lack of parental support in 

this study is consistent with the articulations of Williams (2015), who postulated that the 

lack of parental support was responsible for many of the problematic behaviors that 

Jamaican children exhibited. Similarly, Jamaica Observer (2011) reported that many 

Jamaican children who enter high school lacked parental support from the primary level. 

Theme 6: Counselors’ Experience of Psychological Impact and Self-Care Practices 

Providing psychological support to adolescents negatively impacted counselors’ 

psychological health. While a small percentage of counselors experienced a 

psychological boost from being able to provide adolescents with psychological support, 

the majority of counselors had negative psychological experiences. Counselors 

experienced burnout, frustration, feeling overwhelmed, and not being able to establish 

proper boundaries between themselves and their clients. The negative psychological 

impact resulted from counselors having a heavy workload that required them to teach 

guidance classes, provide psychological support to students, staff, and parents, as well as 

plan multiple events. The negative psychological impact also resulted from the nature of 

the cases that counselors provide psychological support for. Counselors sometimes have 

to deal with cases that are beyond their professional capacity, which resulted in a 

negative psychological impact. Additionally, counselors experienced negative 

psychological impacts that also resulted from limited support from school administration 

and teachers. The finding of this study regarding counselors experiencing negative 

psychological impact is consistent with the finding of Jamaica Gleaner (2016). The 
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Jamaica Gleaner reported that the high volume of cases, and the types of cases that school 

counselors have to provide support for, contributed to the job-related burnout that school 

counselors experienced. Similarly, Ferguson (2023) reported that the 1-to-500 counselor-

to-student workload forced school counselors to overextend themselves. Also, Wilson 

(2018) reported that the Jamaican school counselor’s job is made more stressful because 

of the shortage of psychological health professionals to whom school counselors should 

be referring students to for more clinical interventions; as a result, school counselors are 

assuming duties beyond their level of expertise, which contributed to the burnout they 

experience. 

The finding of this study regarding the negative psychological impact and the 

burnout that counselors experienced is consistent with the findings of Parker and 

Henfield (2012), who iterated that counselors are highly susceptible to vicarious trauma 

(VT), which resulted from the nature of their job. The finding also extends the 

postulations of Adams and Riggs (2008), who expressed that counselors are not clinical 

interventions or trauma response specialists , andas a result, providing clinical 

intervention in the absence of the required training increased the school counselor’s 

susceptibility to VT. Furthermore, the finding of this study regarding the negative 

psychological impact and the burnout that counselors experienced is consistent with the 

articulations of JAGCE (2023), which found that burnout was one of the most significant 

factors that resulted in school counselors' ineffectiveness, emotional exhaustion, 

depersonalization, and reduced personal accomplishment. 
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Theme 7: Counselors’ Experiences of Determining the Effectiveness of the 

Psychological Support They Provide 

This study found that counselors largely did not have formal processes in place to 

collect data and evaluate the effectiveness of the psychological support they provide. 

Counselors mainly assessed the effectiveness of their psychological support through 

informal verbal exchanges with students, parents, and staff. The findings of this study 

regarding counselors' experiences of determining the effectiveness of the psychological 

support they provide are further explained by Kiper Riechel et al. (2020) who explained 

that challenges such as lack of support, and limited access to professional development 

opportunities to promote familiarization to program evaluation are contributing factors to 

school counselors not engaging in structured data collection and analysis. Theme 4 and 

Theme 5 of this study provided detailed articulations on the challenges that counselors 

faced, which included the need for stronger support and the need for school 

administration to invest in their capacity building and professional development, instead 

of waiting on Ministry of Education workshops. Additionally, articulations by Lambie 

and Williamson (2004) extend the findings of this study by emphasizing that counselors 

must take the initiative to improve their own practice by aiming to improve their output 

by capturing and utilizing data.   

In summary, the findings of this study demonstrated alignment, or further 

extended the existing literature that explored the occupational profile of Jamaican school 

counselors, parenting practices and community characteristics that necessitated the need 
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for psychological support for adolescents, challenges faced by counselors in their attempt 

to provide psychological support to adolescents and the psychological impact that 

counselors experience from providing psychological support to adolescents. The 

alignment of this study with the existing literature may be attributed to the similar nature 

of school counseling across jurisdictions. Also, the methodological principles used to 

obtain data from the participants may have also contributed to the study bearing 

alignment with the existing literature. 

Analysis and Interpretation of Findings in the Context  

of the Conceptual Framework  

 The findings of this study also demonstrated relation to the conceptual framework 

articulated in Chapter 2. The finding of this study regarding counselors' experiences of 

their role and capacity to provide psychological support to adolescents aligned with the 

microsystem and mesosystem of Bronfenbrenner and Morris (2006) bioecological model 

of human development. According to Bronfenbrenner and Morris the microsystem 

facilitates exposure to social roles, patterned activities and face-to-face interpersonal 

interactions that provide physical, social, and symbolic features, while the mesosystem is 

an interlink of two or more microsystems. The counselor's view of their role as important 

is an indication that they understand the impact of both systems on the psychological 

health of the adolescents, and their provision of psychological support is a response to the 

adolescents' need for help. For example, the finding of this study regarding the lack of 

parental support being a contributing factor to adolescents seeking psychological support 
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from school counselors is an indication of how the failure of parents to carry out their 

parental responsibilities within the home (which is nested in the microsystem) negatively 

impacted the experiences of the school counselor. Conversely, the counselor's view of 

providing psychological support to adolescents as important and necessary is an 

indication of the counselors’ active involvement in facilitating proximal processes, which 

are necessary for adolescents to develop healthily (Bronfenbrenner & Morris, 2006).  

 The finding of this study regarding counselor’s need for additional internal 

specialist support is consistent with the exosystem as detailed by Bronfenbrenner and 

Morris. The exosystem consists of links and processes that occur among settings, and in 

at least one of these settings, the individual is not an active participant, but instead a 

recipient of the impact of activities happening in the system (Bronfenbrenner & Morris, 

2006). Counselors shared narratives of not having the requisite resources and specialist 

support, such as school-based psychologists and special education teachers, to assist them 

in their efforts to provide psychological support to adolescents. Similarly, counselors 

shared narratives of experiencing delays in access to external psychological support for 

adolescents. Schools network with other government agencies to facilitate the provision 

of psychological interventions for students (Wilson, 2018); while counselors do not play 

an active role in determining the structure and the pace of processes or the provision of 

needed human resources. The lack of these professionals and related services negatively 

affected school counselors’ ability to provide adequate and timely psychological support 

to adolescents, consequently resulting in negative experiences for the school counselors.  
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 Findings emerging from this study are also consistent with the macrosystem and 

chronosystems that Bronfenbrenner and Morris (2006) articulated. The microsystem 

consists of interactions with social structures such as traditions, media influences, and 

values (Bronfenbrenner & Morris, 2006). The quality of interactions in the macrosystem 

directly affects the quality of interactions in the microsystem such as the schools 

(Bronfenbrenner & Morris, 2006). One finding of this study is that cultural attitudes 

toward seeking help for psychological challenges contributed to the challenges 

counselors experienced. Another finding is that socioeconomic status and community 

characteristics impacted the help-seeking attitudes of adolescents. Likewise, social media 

was found to be a contributing factor to the challenges that counselors experienced in 

their attempt to provide psychological support to adolescents. These findings indicated 

the macrosystem's influence on the experiences of school counselors who provide 

psychological support to adolescents in high school. 

 The chronosystem identifies time as bearing equivalent importance to the 

environment in the process of human development. Bronfenbrenner and Morris (2006) 

explained that the chronosystem considers events and experiences that occur over time as 

factors that can lead to life changes for the individual. This study found that school 

counselors’ experiences of providing psychological support to adolescents were 

negatively affected by adolescents’ past experiences of a confidante violating their trust. 

Consequently, adolescents were less inclined to seek help from the school counselor. 

Similarly, this study found that adolescents were more inclined to seek psychological 
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support from their peers, which is consistent with the chronosystem’s reference to 

internal time-sensitive factors such as developmental stages that influence behaviors. 

Adolescence is a period of development in which the individual is more inclined to seek 

peer support (Del Mauro & Jackson Williams, 2013). Therefore, Bronfenbrenner and 

Morris's articulations on the chronosystem’s influence on behavior are consistent with the 

findings of this study regarding adolescents' reluctance to seek the counselor's help 

because of trust factors, as well as adolescents being at a developmental stage where they 

are more inclined to seek peer support.  

 Gadamer's (1981) theory of hermeneutics facilitated my understanding of this 

study's findings. The whole-part concept, which looks at the relationship between the 

micro and macro perspectives that informed the interpretation of the participants’ stories, 

assisted me to develope an understanding of the interplay of all systems that affected the 

counselor’s interpretation of their own experiences stemming from offering 

psychological support to adolescents (Gadamer, 1981). The narratives shared by 

counselors facilitated my understanding of the micro and macro perspectives held by the 

counselors that shaped their interpretation of their own experiences. For example, the 

macro perspective held by counselors that their experiences of providing psychological 

support to adolescents would be better if they were provided with additional support 

services, helped me to better understand each participant's unique micro perspective on 

the psychological impact they experience as a result of providing support to adolescents 

with limited support. The macro perspective on large-scale inadequacies impacting 
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counselor output, and the resulting individual counselor’s psychological health, supports 

the finding of this study that providing psychological support to adolescents negatively 

impacted counselors’ psychological health. 

 Similarly, the language concept helped to inform my interpretation of the 

participants’ narratives by facilitating my understanding of underlying meanings that 

were subtly conveyed, not by what was spoken but by how language was used. 

Consistent with the language concept articulated by Gadamer (1981) and this study's 

epistemological and philosophical underpinning, I capitalized on the opportunity to 

further probe respondents' repetitive use of words and phrases to facilitate further 

knowledge creation (Bamberg, 2012), through hermeneutical interpretations (Brinkmann 

& Kvale, 2018). Furthermore, Gadamer’s theory of hermeneutics whole part concept and 

the language concept informed my interpretation of how the nested structures articulated 

by Bronfenbrenner and Morris (2006) influenced the psychological challenges that 

adolescents experienced and the resulting experiences of school counselors who provide 

psychological support to adolescents in high school. 

 In summary, the findings of this study were analyzed and interpreted in the 

context of the study's conceptual frameworks, which were Bronfenbrenner and Morris 

(2006) bioecological model and Gadamer (1981) theory of hermeneutics. The conceptual 

frameworks further helped to inform the interpretation of the study findings by providing 

a scientific scaffold to build an understanding of how interactions between adolescents 

and various environments, as articulated by Bronfenbrenner and Morris, shaped the 
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experiences of school counselors who provide psychological support to adolescents. The 

analysis of the result in the context of the study's conceptual frameworks further 

demonstrated that the themes emerging from this study are rooted in scientific principles, 

as was demonstrated by my ability to show alignment between study findings and the 

theoretical frameworks of the study.  

 The analysis and interpretation of the research findings in the context of the 

study's conceptual frameworks captured the reality of the counselor's experiences of 

providing psychological support to adolescents, by interpreting their shared narratives 

through the analysis of the whole-part concept, language concept, and the interpretation 

concepts as outlined by Gadamer (1981). Furthermore, reference to Gadamer supported 

the ontological philosophy of this study, which was to understand the reality of the 

counselors by interpreting their shared narratives about their experiences of providing 

psychological support to adolescents (Burkholder et al., 2019).  Altogether, the analysis 

and interpretation of the research findings in the context of the study's conceptual 

frameworks demonstrated alignment with the scope of the study, which essentially was to 

better understand the experiences of Jamaican school counselors who provide 

psychological support to adolescents in high school. 

Limitations 

 Although the study provided insight into the experiences of Jamaican school 

counselors who provide psychological support to adolescents in high school, one 

noteworthy limitation was that the study did not include counselors from all education 



150 

 

 

 

regions. Consequently, even though the findings may be transferable, they may not be 

generalizable to all counselors across Jamaica. 

Recommendations for Future Research 

A strength of this study is that it highlights the psychological challenges that 

school counselors experience in an effort to provide psychological support to adolescents 

in high school. Future research could extend the findings of this study regarding the 

psychological well-being and self-care practices of Jamaican school counselors who 

provide psychological support to adolescents in high schools. This study found that 

counselors were offering support for cases that were beyond their professional capacity, 

such as trauma cases, and were largely not engaged in healthy self-care practices due to 

high workload volume.  The related literature indicated that Jamaican school counselors 

are not trained to respond clinically to trauma cases (Wilson, 2018), and the attempt by 

Jamaica secondary school counselors to manage trauma cases in the absence of the 

requisite trauma response qualifications increased counselors' susceptibility to VT, which 

may consequently lead to a compromise in their ability to offer psychological support to 

adolescents. Future research could further explore Jamaican school counselors’ 

experiences with vicarious trauma and the resulting impact on their ability to provide 

effective psychological support to clients.  

Future research may also expand the findings of this study by considering a 

mixed-method approach to obtaining scientific information on the psychological health 

and self-care practices of Jamaica school counselors. Furthermore, future research could 
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expand the recommendation of this study to encourage counselors to acknowledge self-

care and the preservation of their psychological health as a responsibility to their overall 

well-being, and also an ethical responsibility to the counseling profession. This could be 

done by using the pre and post-test methodological approach to obtain comparable data 

on the effectiveness of counselors’ output, pre and post-self-care intervention. 

Based on the limitation of this study, future research could seek to capture the 

experiences of a more diverse population, which would enhance the generalizability and 

transferability of the research findings. Hence, future research could consider a 

quantitative survey to obtain a larger sample.  The existing literature indicated that 

administrative and non-counseling-related tasks that school counselors were required to 

undertake negatively impacted their ability to be effective (Şimşir Gökalp, 2020).  The 

quantitative approach can also facilitate independent examination of variables that impact 

counselors’ experiences of providing psychological support to determine where 

interventions are most needed. 

Implications 

 This study has implications for the establishment of stronger support systems for 

Jamaican school counselors, and the development and enforcement of policies governing 

the operation of school counselors. At the school level, the findings of this study have 

implications for the improvement of support services available to the counselors within 

the school, such as the employment of additional specialists. Furthermore, the study has 
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implications for the revision of school counselors' workload to allow counselors to have 

more time to provide psychological support to adolescents.  

With respect to social change, the findings of this study have implications for the 

improvement of school-based psychological support services offered to adolescents, by 

way of improving the experiences of school counselors who offer psychological support 

to adolescents. Through greater access to support services and requisite specialists and 

the restructuring of their workload, school counselors can dedicate more time to 

providing psychological support to adolescents and subsequently promoting better 

psychological health among Jamaican adolescents. Additionally, the findings of this 

study have implications for social change by improving adolescents’ perceptions of 

school counselors. This improvement can be facilitated by way of implementing the 

recommendation to institute school-based sensitization programs that educate adolescents 

about the roles of counselors, limits to confidentiality, and services offered by counselors. 

The findings of this study have methodological implications for the pursuance of 

future research that seeks to explore aspects of the school counselor’s experiences of 

providing psychological support. While the study cannot be replicated, the provision of a 

detailed description of the study settings, study participants, research methods, and 

design, as well as verbatim references to interview transcripts where necessary, was 

provided to foster transparency and encourage similar qualitative inquiries. 

 Although the study's findings are derived from a small sample size, they can 

provide useful insight for improving the experiences of school counselors who provide 
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psychological support to adolescents in high school. Based on the findings of this study I 

suggest the following recommendations for practice:  

1. The employment of psychologists in schools who will work on cases that are 

beyond the school counselor’s professional capacity. The employment of 

psychologists in schools will also reduce school counselors' exposure and 

susceptibility to vicarious trauma. Additionally, the employment of 

psychologists in schools will reduce school counselors' dependence on child 

guidance clinics for support. 

2. The employment of adequate staff in child guidance clinics to reduce wait 

time and for referred cases to be addressed by a psychologist. This will also 

reduce the likeliness of counselors attempting to remedy psychological cases 

that are beyond their professional capacity. 

3. Revision of the school counselor's job description to streamline the 

counselors' focus on providing psychological support, instead of counselors 

being largely engaged in delivering lessons and planning events. This will 

allow counselors more time to provide adequate psychological support to 

adolescents.  

4. Encourage counselors to acknowledge self-care and the preservation of their 

psychological health as a responsibility to their overall well-being and also an 

ethical responsibility to the counseling profession.  



154 

 

 

 

5. The implementation of school-based sensitization programs that educate 

adolescents about the roles of the counselor, limits to confidentiality, and 

services offered by counselors. This will help adolescents to understand how 

counselors operate, and reduce their inclination to believe that school 

counselors are not confidential.  

Conclusion 

The aim of this study was to gain a better understanding of the experiences of 

Jamaican secondary school counselors who provide psychological support to adolescents 

in high school.  Emerging themes from the collected data revealed that counselors 

experiences of providing psychological support to adolescents was impacted by the 

school counselors' views of their role, factors that influence and factors that discourage 

help-seeking behavior among adolescents,  social media and social class deterrents to 

adolescents seeking psychological support, high workload and the need for more internal 

support and additional human resources, negative experiences working with external 

government psychological support services, and negative personal psychological impact 

and poor self-care practices. By using a qualitative approach to capture the narratives of 

participants, this study was able to add value to the scientific community by providing 

insight into the challenges counselors faced when they attempted to provide 

psychological support to adolescents, and provided a foundation for the development and 

implementation of interventions that can alleviate these challenges for more impactful 

mental health and social outcomes. 



155 

 

 

 

  



156 

 

 

 

References 

Adams, K. B., & Riggs, S. A. (2008). An exploratory study of vicarious trauma among 

therapist trainees. Training and Education in Professional Psychology, 2, 26–34. 

https://doi.org/10.1037/1931-3918.2.1.26 

Aldam, S. F. S., Keliat, B. A., Wardani, I. Y., Sulistiowati, N. M. D., & Florensa, M. V. 

A. (2019). Risk factors of mental health in adolescents: Emotional, behavioral, 

family, and peer relationship problems. Comprehensive Child & Adolescent 

Nursing, 42, 284–290. https://doi.org/10.1080/24694193.2019.1594461  

American Psychological Association. (2017). Ethical principles of psychologists and 

code of conduct. https://www.apa.org/ethics/code 

American Psychological Association. (2023). Psychological distress. In APA dictionary 

of psychology. https://dictionary.apa.org/psychological-distress 

American School Counselor Association. (2023). School counselor roles and ratios. 

https://www.schoolcounselor.org/About-School-Counseling/School-Counselor-

Roles-Ratios 

Arthur, C. M., Hickling, F. W., Robertson-Hickling, H., Haynes-Robinson, T., Abel, W., 

& Whitley, R. (2010). “Mad, sick, head nuh good”: Mental illness stigma in 

Jamaican communities. Transcultural Psychiatry, 47(2), 252–275. 

https://doi.org/10.1177/1363461510368912 

Bamberg, M. (2012). Why narrative? Narrative Inquiry, 22(1), 202–210. 

https://doi.org/10.1075/ni.22.1.16bam 



157 

 

 

 

Belay, A. S., Guangul, M. M., Asmare, W. N., & Mesafint, G. (2021). Prevalence and 

associated factors of psychological distress among nurses in public hospitals, 

southwest, Ethiopia: A cross-sectional study. Ethiopian Journal of Health 

Sciences, 31(6), 1247–1256. https://doi.org/10.4314/ejhs.v31i6.21  

Benoot, C., Hannes, K., & Bilsen, J. (2016). The use of purposeful sampling in a 

qualitative evidence synthesis: A worked example on sexual adjustment to a 

cancer trajectory. BMC Medical Research Methodology, 16(1), 1–12. 

https://doi.org/10.1186/s12874-016-0114-6 

Berenson, K. R. (2018). Managing your research data and documentation. American 

Psychological Association. 

Berk, L. (2010). Development through the lifespan. Pearson Education. 

 

Bonnie, R. J., Backes, E. P., Alegria, M., Diaz, A., & Brindis, C. D. (2019). Fulfilling the 

promise of adolescence: Realizing opportunity for all youth. Journal of 

Adolescent Health, 65(4), 440–442. 

https://doi.org/10.1016/j.jadohealth.2019.07.018 

Breen, A., Daniels, K., & Tomlinson, M. (2015). Children's experiences of corporal 

punishment: A qualitative study in an urban township of South Africa. Child 

Abuse & Neglect, 48, 131–139. https://doi.org/10.1016/j.chiabu.2015.04.022 

Brinkmann, S., & Kvale, S. (2018). Doing interviews (2nd ed.). SAGE Publications. 

https://doi.org/10.4135/9781529716665 



158 

 

 

 

Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological model of human 

development. In R. M. Lerner & W. Damon (Eds.), Handbook of child 

psychology: Theoretical models of human development (pp. 793–828). John 

Wiley & Sons. 

Bumbuc, Ş. (2016). About subjectivity in qualitative data interpretation. International 

Conference Knowledge-Based Organization, 22(2), 419–424. 

Burkholder, G. J., Cox, K. A., Crawford, L. M., & Hitchcock, J. H. (Eds.). (2019). 

Research design and methods: An applied guide for the scholar-practitioner. 

Sage Publications. 

Call, K. T., Riedel, A. A., Hein, K., McLoyd, V., Petersen, A., & Kipke, M. (2002).  

 

 Adolescent health and well-being in the twenty-first century: A global 

perspective. Journal of Research on Adolescence, 12(1), 69–98. 

https://doi.org/10.1111/1532-7795.00025 

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., Bywaters, 

D., & Walker, K. (2020). Purposive sampling: Complex or simple? Research case 

examples. Journal of Research in Nursing, 25(8), 652–661. 

Caribbean Policy Research Institute. (2018). Situational analysis of Jamaican children—

2018. 

https://capricaribbean.org/sites/default/files/public/documents/report/fix_the_villa

ge_governance_and_accountability_for_children_in_state_care.pdf 



159 

 

 

 

Caribbean Policy Research Institute. (2021). Mind the gap: The inadequacy of mental 

health services for children. https://www.capricaribbean.org/documents/mind-

gap-inadequacy-mental-health-services-children-revised-october-2021 

Carter, M., & Little, M. (2007). Justifying knowledge, justifying method, taking action: 

Epistemologies, methodologies, and methods in qualitative research. Qualitative 

Health Research, 17(10), 1316–1328. https://doi.org/10.1177/1049732307306927 

Coley-Nicholson, H. (2016). The heart of the guidance counselor rises above 

sensationalism. https://www.jamaicaobserver.com/columns/the-heart-of-the-

guidance-counsellor-rises-above-sensationalism/ 

Collins, T. P. (2014). Addressing mental health needs in our schools: Supporting the role  

 of school counselors. Professional Counselor, 4(5), 413-416. 

 https://doi.org/10.15241/tpc.4.5.413 

Connelly, F. M., & Clandinin, D. J. (1990). Stories of experience and narrative inquiry.  

 Educational Researcher, 19(5), 2–14.   

 https://doi.org/10.1080/03323315.2018.1465839 

Conner, K. O., Copeland, V. C., Grote, N. K., Rosen, D., Albert, S., McMurray, M. L., 

Renyolds, C,F.Brown,C., Koeske, G. (2010). Barriers to treatment and culturally 

endorsed coping strategies among depressed African-American older adults. 

Aging & Mental Health, 14, 971–983. 

http://dx.doi.org/10.1080/13607863.2010.501061 



160 

 

 

 

Crawford-Brown, C. (1999). The impact of parenting on conduct disorder in Jamaican 

male adolescents. Adolescence, 34(134), 417. 

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and 

mixed methods approaches (5th ed.). Sage. 

Cross, J. (2022). Schoolyard bullies!  

 https://www.jamaicaobserver.com/news/schoolyard-bullies/ 

Csorba, J., Rózsa, S., Vetro, A., Gadoros, J., Makra, J., Somogyi, E., & Kapornay, K. 

(2001). Family-and school-related stresses in depressed Hungarian 

children. European Psychiatry, 16(1), 18-26.  

https://doi.org/10.1016/s0924-9338(00)00531-9 

Elhami, A., & Khoshnevisan, B. (2022). Conducting an interview in qualitative research: 

The modus operandi. MEXTESOL Journal, 46(1), n1. 

 https://doi.org/10.61871/mj.v46n1-3 

Ferguson A. (2023). Counsellors lament uphill task impacting students with paltry 

numbers.  

 https://jamaica-gleaner.com/article/lead-stories/20231209/counsellors-lament-

uphill-task-impacting-students-paltry-numbers 

Feinstein, S., & Mwahombela, L. (2010). Corporal punishment in Tanzania’s 

schools. International Review of Education, 56, 399-410. 



161 

 

 

 

Florczak, K. L. (2022). Best available evidence or truth for the moment: Bias in research. 

Nursing Science Quarterly, 35(1), 20–24. 

https://doi.org/10.1177/08943184211051350 

Forbes, A., & Hutchison, A. N. (2020). Counseling competencies for the English-

Speaking Caribbean. The Counseling Psychologist, 48(5), 657–684.  

 https://doi.org/10.1177/0011000020911007 

Forero, R., Nahidi, S., De Costa, J., Mohsin, M., Fitzgerald, G., Gibson, N., McCarthy, 

S.,  & Aboagye-Sarfo, P. (2018). Application of four-dimension criteria to assess 

rigour of qualitative research in emergency medicine. BMC Health Services 

Research, 18(1), 1-11. 

 https://doi.org/10.1186/s12913-018-2915-2 

Gadamer, H.G. (1981). Hermeneutics as practical philosophy. In H.G. Gadamer, Reason 

in the age of science (F. G. Lawrence, Trans., pp. 88– 112). Cambridge, 

Massachusetts & London: The MIT Press. 

Gershoff, E. T. (2017). School corporal punishment in global perspective: prevalence, 

outcomes, and efforts at intervention. Psychology, Health & Medicine, 22(sup1), 

224-239. https://doi.org/10.1080/13548506.2016.1271955 

Griffin, D. M., & Bryan, J. (2021). A qualitative study of school counseling in Barbados: 

A focused ethnography. International Journal for the Advancement of 

Counselling,  43(4), 424-445. 

  https://doi.org/10.1007/s10447-021-09445-x 

 



162 

 

 

 

Guba, E. (1981). Criteria for assessing the trustworthiness of naturalistic inquiries. Ectj, 

29(2), 75-91. https://doi.org/10.1007/bf02766777 

Jamaica Association of Guidance Counsellors in Education. (2023). The Jamaica school  

 

  counselor magazine. https://fliphtml5.com/gszyq/yxst/basic 

 

Halsall, T., Manion, I., & Henderson, J. (2018). Examining integrated youth services 

using the bioecological model: Alignments and opportunities. International 

Journal of Integrated Care, 18(4), 10. https://doi.org/10.5334/ijic.4165 

Hutchinson, B. (2023). Not my confidante! https://www.jamaicaobserver.com/news/not-

my-confidante/ 

The Jamaica Gleaner. (2016). Psychiatrist raises alarm about guidance counsellor 

burnout, calls for more to be employed in schools. 

 https://jamaica-gleaner.com/article/news/20160114/psychiatrist-raises-alarm-

about-guidance-counsellor-burnout-calls-more-be  

The Jamaica Information Service. (2021). Social investment to help youth involved in 

crime. https://jis.gov.jm/social- investment-to-help-youth- involved-in-crime/ 

Jamaica Observer.(2011).Many primary-level students lack parental support at school. 

https://www.jamaicaobserver.com/2011/10/01/many-primary-level-students-lack-

parental-support-at-school/ 

Jamaica Observer. (2023). Schools struggle with one guidance counselor for every 500 

students.  



163 

 

 

 

https://www.jamaicaobserver.com/latest-news/schools-struggle-with-one-

guidance-counsellor-for-every-500-students-williams/ 

Jamaica Teaching Council. (2024). Are you a registered teacher? 

https://jtc.gov.jm/registrationfaq/#:~:text=What%20do%20I%20need%20to,a%20

recognized%20and%20accredited%20University. 

Jamieson, M. K., Govaart, G. H., & Pownall, M. (2023). Reflexivity in quantitative 

research: A rationale and beginner's guide. Social and Personality Psychology 

Compass, 17(4), Article e12735. 

 https://doi.org/10.1111/spc3.12735 

Josselson, R. (Ed.) (2010). Narrative research. SAGE Publications, Inc., 

https://doi.org/10.4135/9781412961288 

Kaiser, K. (2009). Protecting respondent confidentiality in qualitative research. 

Qualitative Health Research, 19(11), 1632-1641. 

 https://doi.org/10.1177/1049732309350879 

Kiper Riechel, M. E., Beasley, J. J., Howard, E., & Culbertson, K. (2020). School 

counselors talk program evaluation in a class-based qualitative research project. 

Professional School Counseling, 23(1_part_3), 2156759X20903569. 

https://doi.org/10.1177/2156759x20903569 

Korstjens, I., & Moser, A. (2018). Series: Practical guidance to qualitative research. Part 

4: Trustworthiness and publishing. European Journal of General Practice, 24(1), 

120-124.https://doi.org/10.1080/13814788.2017.1375092 



164 

 

 

 

Lambie, G. W., & Williamson, L. L. (2004). The challenge to change from guidance 

counseling to professional school counseling: A historical proposition. 

Professional School Counseling, 124-131. 

Laursen, B., & Veenstra, R. (2021). Toward understanding the functions of peer 

influence: A summary and synthesis of recent empirical research. Journal of 

Research on Adolescence (Wiley-Blackwell), 31(4), 889–907. 

https://doi.org/10.1111/jora.12606 

Marks, L. R., Stenersen, M., Coleman, M., Sanders, S., & Wilkins-Yel, K. (2022). Health 

psychology in Jamaica: A qualitative analysis. Counselling Psychology Quarterly, 

35(1), 155–172. https://doi.org/10.1080/09515070.2021.1927670 

Merriam, S., & Tisdell. (2016). Qualitative research. A guide to design and  

 

 implementation. Jossey-Bass. 

Ministry of Education Jamaica. (2013). Guidelines for conducting research at the 

ministry of education. https://moey.gov.jm/about-planning-development-division/ 

Ministry of Education Jamaica. (2016). National guidance and counselling policy. 

https://moey.gov.jm/department-of-schools-services/ 

Ministry of Education Youth and Information. (nd). Jamaica corporal punishment – 

addressing cultural acceptance. 

https://violenceagainstchildren.un.org/sites/violenceagainstchildren.un.org/files 

/expert_consultations/regional_bullying_and_corporal_punishment/regional_ 

consultation_on_corporal_punishment/1._jamaica_-_cambio_cultural.pdf 



165 

 

 

 

Moorman, C., Deshpande, R., & Zaltman, G. (1993). Factors affecting trust in market 

research relationships. Journal of Marketing, 57(1), 81-

https://doi.org/101.10.1177/002224299305700106 

Mundle, T. (2022). Increased molly usage linked to glorification in dancehall music.  

https://jamaica-gleaner.com/article/esponsored/20220906/increased-molly-usage- 

linked-glorification-dancehall-music 

Naz, A., Khan, W., Daraz, U., Hussain, M., & Khan, Q. (2011). The impacts of corporal 

punishment on students’ academic performance/career and personality 

development up-to secondary level education in Khyber Pakhtunkhwa 

Pakistan. International Journal of Business and Social Science, 2(12). 

Nigar, N. (2020). Hermeneutic phenomenological narrative enquiry: A qualitative study 

design. Theory & Practice in Language Studies (TPLS), 10(1), 10–18. 

https://doi.org/10.17507/tpls.1001.02 

Nagata, J. M., Smith, N., Zamora, G., Sajjad, O. M., Ganson, K. T., Testa, A., & Jackson, 

D. B. (2023). Problematic social media use and alcohol expectancies in early 

adolescents. BMC Public Health, 23(1), 1–9.  

https://doi.org/10.1186/s12889-023-15298-3 

Nasheeda, A., Abdullah, H. B., Krauss, S. E., & Ahmed, N. B. (2019). Transforming  

 transcripts into stories: A multimethod approach to narrative analysis.  

 International Journal of Qualitative Methods, 18. 

https://doi.org/10.1177/1609406919856797 



166 

 

 

 

Njiwaji, M. (2012). Exploring help-seeking by “problem gamblers,” family and 

community members in African Nova Scotian communities (Unpublished 

doctoral dissertation). Dalhousie University, Halifax, Nova Scotia, Canada. 

Nyirenda, L., Kumar, M. B., Theobald, S., Sarker, M., Simwinga, M., Kumwenda, M., ... 

& Taegtmeyer, M. (2020). Using research networks to generate trustworthy 

qualitative public health research findings from multiple contexts. BMC Medical 

Research Methodology, 20, 1-10.  

 https://doi.org/10.1186/s12874-019-0895-5 

Olmos-Vega, F. M., Stalmeijer, R. E., Varpio, L., & Kahlke, R. (2022). A practical guide 

to reflexivity in qualitative research: AMEE Guide No. 149. Medical Teacher, 1–

11. https://doi.org/10.1080/0142159X.2022.2057287 

Owens, E. (2006). Conversational space and participant shame in interviewing. 

Qualitative Inquiry, 12(6), 1160–1179. 

https://doi.org/10.1177/1077800406293236 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. 

(2015). Purposeful sampling for qualitative data collection and analysis in mixed 

method implementation research. Administration and Policy in Mental Health and 

Mental Health Services Research, 42(5), 533–544. 

https://doi.org/10.1007/s10488-013-0528-y 



167 

 

 

 

Palmer, G. J., Palmer, R. W., & Payne, B. J. (2012). Evolution of counseling in Jamaica: 

Past, present, and future trends. Journal of Counseling & Development, 90(1), 97–

101. https://doi.org/10.1111/j.1556-6676.2012.00013.x 

Parker, M., & Henfield, M. S. (2012). Exploring School Counselors’ Perceptions of 

Vicarious Trauma: A Qualitative Study. Professional Counselor, 2(2), 134–142. 

https://doi.org/10.15241/mpp.2.2.134on 

Passard, N. N., Pottinger, A. M., & Boyne, A. S. (2023). Mental health awareness and  

 counseling practice of Jamaican clergy: An exploratory study. The Journal of  

 Pastoral Care & Counseling: JPCC, 77(1), 41–50.  

 https://doi.org/10.1177/15423050221119176 

Pezalla, A. E., Pettigrew, J., & Miller-Day, M. (2012). Researching the researcher-as-

instrument: an exercise in interviewer self-reflexivity. Qualitative 

Research, 12(2), 165–185. https://doi.org/10.1177/1468794111422107 

Public Broadcasting Corporation of Jamaica. (2023, March 1). Standing Finance 

Committee [Video]. Youtube. Jamaica 

https://www.youtube.com/watch?v=VqQhfQ_yhok 

Roberts, C., Darroch, F., Giles, A., & van Bruggen, R. (2022). You’re carrying so many 

people’s stories: Vicarious trauma among fly-in fly-out mental health service 

providers in Canada. International Journal of Qualitative Studies on Health and 

Well-being, 17(1), 2040089. 

https://doi.org/10.1080/17482631.2022.2040089 



168 

 

 

 

Rosa, E. M., & Tudge, J. (2013). Urie Bronfenbrenner’s theory of human development: 

Its evolution from ecology to bioecology. Journal of Family Theory & Review, 

5(4), 243–258. https://doi.org/10.1111/jftr.12022  

Russel, J. (2004). Mentoring. In Encyclopedia of Applied Psychology. Academic Press. 

Rubin, H. J., & Rubin, I. S. (2011). Qualitative interviewing: The art of hearing data. 

Sage. 

Smith, E. & Mosby G. (2003). Jamaican child-rearing practices: the role of corporal  

 

 punishment. Adolescence, 38(150), 369–381 

Stahl, N. A., & King, J. R. (2020). Expanding approaches for research: Understanding 

and using trustworthiness in qualitative research. Journal of Developmental 

Education, 44(1), 26-28. 

Taylor, R. E., Kuo, B. C. H., Constantino, M. J., & Goldfried, M. R. (2019). Black 

American psychological help-seeking intention: An integrated literature review 

with recommendations for clinical practice. Journal of Psychotherapy Integration, 

29(4), 325–337. https://doi.org/10.1037/int0000131 

Tennant K., Long A., & Toney-Butler J. (2023). Active listening. In: StatPearls 

[Internet]. Treasure Island (FL). 

https://www.ncbi.nlm.nih.gov/books/NBK442015/ 

Thompson, V. L. S., Bazile, A., & Akbar, M. (2004). African Americans’ perceptions of 

psychotherapy and psychotherapists. Professional Psychology: Research and 

Practice, 35, 19–26. http://dx.doi.org/10.1037/0735-7028.35.1.19 



169 

 

 

 

Turato, E. (2005). Qualitative and quantitative methods in health: definitions, differences 

and research subjects. Revista de Saude Publica, 39(3), 507–514.  

United Nations International Children's Emergency Fund. (2011). Strictly positive. 

https://www.unicef.org/jamaica/media/501/file/Strictly-Positive-Manual-2011.pdf 

Vaingankar, J. A., Van Dam, R. M., Samari, E., Chang, S., Seow, E., Chua, Y. C., Lou, 

Verma, S., & Subramaniam, M. (2022). Social media–driven routes to positive 

mental health among youth: Qualitative Enquiry and concept mapping study. 

JMIR Pediatrics and Parenting, 5(1), e32758. 

 https://doi.org/10.2196/32758 

Viertiö, S., Kiviruusu, O., Piirtola, M., Kaprio, J., Korhonen, T., Marttunen, M., & 

Suvisaari, J. (2021). Factors contributing to psychological distress in the working 

population, with a special reference to gender difference. BMC Public Health, 21, 

1-17. https://doi.org/10.1186/s12889-021-10560-y 

Waldron, I. R. G. (2002). African Canadian women storming the barricades! Challenging 

psychiatric imperialism through indigenous conceptualizations of “mental illness” 

and self-healing (Unpublished doctoral dissertation). University of Toronto, 

Toronto, Ontario, Canada. 

Wilks, A. (2023). Psychologist: Mental health more than meets the eye: Dialogue key to 

intervention as 1 in 3 J’cans report onset of mental disorders by age 14. 

https://jamaica-gleaner.com/article/lead-stories/20231013/psychologist-mental-

health-more-meets-eye 



170 

 

 

 

Willaims, R.(2015). Poor parenting is to blame.  

 https://jis.gov.jm/poor-parenting-is-to-blame/ 

Wilson, N. (2018). Guidance grief - counsellors in schools under pressure as students 

face even greater trauma.  

 https://jamaica-gleaner.com/article/news/20180826/guidance-grief-counsellors-

schools-under-pressure-students-face-even-greater 

World Health Organization. (2023). Adolescent health. 

 https://www.who.int/health-topics/adolescent-health#tab=tab_1 

World Health Organization. (2021b). Corporal punishment and health. 

  

 https://www.who.int/news-room/fact-sheets/detail/corporal-punishment-and- 

 health  

World Health Organization. (2021a). Mental health of adolescents.  

 https://www.who.int/news-room/fact-sheets/detail/adolescent-mental-health 

Xu, A., Baysari, M. T., Stocker, S. L., Leow, L. J., Day, R. O., & Carland, J. E. (2020). 

Researchers’ views on, and experiences with, the requirement to obtain informed 

consent in research involving human participants: A qualitative study. BMC 

Medical Ethics, 21(1), 1-11. https://doi.org/10.1186/s12910-020-00538-7 

Vision 2023. (2009). What is Vision 2030 Jamaica? https://www.vision2030.gov.jm/   

Zaatari, W. & Maalouf, I. (2022). How the Bronfenbrenner bio-ecological system theory  

 explains the development of students’ sense of belonging to school? SAGE Open, 

12. https://doi.org/10.1177/21582440221134089 



171 

 

 

 

Zoom Video Communications. (2023)/. Zoom help. 

https://support.zoom.com/hc/en/article?id=zm_kb&sysparm_article=KB0062813 

  



172 

 

 

 

Appendix A: Recruitment 

Email invitation 

 

Subject line:  

Interviewing Jamaican Secondary School Counselors Who Offer Psychological Support 

to Adolescents in High School (Add Month)  

 

Email message:  

For this study, you are invited to describe your experiences of providing psychological 

support to adolescents in high school. 

 

About the study: 

• One 30-to-90-minute Zoom interview that will be audio recorded (no 

videorecording). 

• Your participation is voluntary and no form of compensation will be provided.  

• To protect your privacy, the published study will not share any names or details 

that identify you. 

• Included in this email is a Google Form link which will capture our demographic 

and eligibility information. 

Volunteers must meet these requirements: 

• Teacher trained  

• Have at least a diploma in counseling or psychology 

• Currently employed in Jamaican secondary schools  

• Have the primary job function of providing psychological support to adolescents. 

 

This interview is part of the doctoral study for Onnica Morris a Ph.D. student at Walden 

University. Interviews will take place during (Add Month).  

 

Please email onnica.morris@waldenu.edu to let the researcher know if you have any 

questions.  

 

  

mailto:onnica.morris@waldenu.edu
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Google Form 

Participant Demographic and Eligibility Information 

The information provided on this form will only be used to determine your 

eligibility for participate in the present study. Only the researcher has access to this 

information and it will NOT be shared with anyone. 

Name: __________________ 

School of employment: __________________ 

Government owned school       Private owned school 

Parish of employment: __________________ 

Educational Qualification 

Please check the box that applies to you 

Discipline: Counselling          Psychology  

Certification 

PHD  

Master’s degree 

Bachelor’s degree  

Diploma  
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Appendix B: Interview Guide 

Interview Protocol 

Hello. Thank you for accepting my invitation to participate in this study. I do appreciate 

your time and commitment to this research process. The goal for today is to have a 

conversation about your experiences of providing psychological support to adolescents, 

but before we get to the interviews please allow me to reiterate some of the ethical 

guidelines that were outlined in the consent form. This interview will be recorded only 

for transcribing purposes. Your identification information will not be shared with anyone. 

Please feel free to ask for clarification or to notify me of any discomfort with answering 

any questions asked during the interview. 

The general flow of the interview is that I will ask question for which you provide 

answers as per your experiences. At the end of the interview, I will end the recording and 

take you through a debriefing exercise to ensure that any impact of distress arising from 

your participation in the interview is identified and addressed. As also outlined in the 

consent form, I will need your assistance to ensure that the themes I identify from your 

interview are consistent with what you intended to communicate. At the end of the study, 

you will receive a copy of the research findings. Before we begin the interviews, do you 

have any queries or concerns? 
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Interview Questions 

1. How do you describe your role of providing psychological support to 

adolescents?  

2. What factors do you think contribute to adolescents seeking/not seeking your 

help for their psychological challenges?  

3. In what ways do you think that social influences on the adolescent’s 

perception of seeking psychological help influence their output during 

counselling sessions?  

4. What has been your experience of providing psychological support to 

adolescents?  

5. Could you describe the support systems that you can access when providing 

psychological support to adolescents?  

6. Share with me your assessment of the impact of providing psychological 

support to adolescents on your own psychological wellbeing.  

7. Tell me about your daily self-care routine.  

8. How do you assess the effectiveness of the psychological support that you 

provide to adolescents?  

9. What do you think can be done at the school level to improve your 

experiences of proving psychological support to adolescents?  

  



176 

 

 

 

Debriefing Questions 

1. What was your experience of participating in the just concluded interview? 

2. How do you think your participation will improve the experiences of 

Jamaican school counselors who offer psychological support to adolescents in 

high school? 

3. Did you experience any form of distress while engaging in the interviews? 

4. If you need psychological support following this interview, do you have 

access to a counsellor/ psychologist? 

If you do not have access to a counselor/psychologist, I can provide you with a 

referral should you need psychological support as a result of your participation in this 

study. I will also provide you with my contact information for post-interview 

questions or help accessing psychological services. Pease do not hesitate to make 

contact if you need help. 
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Appendix C: Sample of Audit Trail and Journal Entries 

Audit Trail Entry 

March 25, 2024 

The interview was conducted on Zoom as planned using the outlined interview 

protocol. There were no major decisions to be made as the interview proceeded as 

planned. As soon as the interview ended, I copied the transcript to a Word document. I 

verified the content of the transcript by listening to the audio and making the necessary 

corrections. I took the decision to edit the transcripts because Zoom’s closed caption does 

not always capture the correct spoken words. Removing the incorrect captions and 

repeated lines made the transcript easier to read and code.  

 

Journal Entry 

March 25, 2024 

I did my first data collection today. It was not so bad after all. The participant was 

very direct and calm in answering the interview questions. I think the interview lasted for 

about 30 minutes. Quite smooth I must say. Interestingly, I never had any compelling 

thoughts or feelings about anything the participants said. In fact, I felt quite detached 

from the process. I was actively collecting the data but that was about it. I am not sure 

what influenced my state of detachment. The data I collected was sufficient, however, 

going forward I think I can probe a bit more where the opportunity presents itself for 

more depth in the data collection. 
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Audit Trail Entry 

March 27, 2024 

 

The interview was conducted on Zoom as planned using the outlined interview 

protocol. There were no major decisions to be made as the interview proceeded as 

planned. As soon as the interview ended, I copied the transcript to a Word document. As 

with my initial interview I took the decision to edit the transcripts because Zoom’s closed 

caption does not always capture the correct spoken words. Removing the incorrect 

captions and repeated lines made the transcript easier to read and code. I began 

verification of the content of the transcript by listening to the audio and making the 

necessary corrections but had to stop midway because another participant who was 

scheduled for the 29th but had a change in personal schedule so I had to facilitate the 

interview at short notice. 

NB: I completed the transcript verification for this interview (Cloud) a day after the 

interview was conducted as a result of having to facilitate an unscheduled interview. 

 

Journal Entry 

March 27, 2024 

My second interview was more in-depth. I did more probing and clarifying where 

the opportunity presented. The participant seemed eager to share.   This interview took 

longer than my first interview however it was quite engaging.  Already I am beginning to 

see similarities in the data. I guess that is not surprising given similar nature of the school 
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counselor’s job. In comparison to my first interview, I think I did I a much better job with 

this interview. 

 

Audit Trail Entry 

March 27, 2024 

 

This interview was the second interview I conducted today. In addition to the 

interview not being planned for today, the participant indicated that he/she would not be 

able to participate in the member process due to an unforeseen personal situation. As a 

result, I had to summarize the responses after the participant answered each interview 

question to ensure that what I understood was what the particpanbt, in fact, intended to 

articulate. The interview took a longer time but it was very engaging. 

 

Journal Entry  

March 27, 2024 

This was a more “eventful interview”. Firstly, it was not planned for today so I 

was a bit thrown off by the sudden change in schedule. I was tired. Nonetheless, I was not 

going to let the opportunity pass to gather data especially since the client was nice 

enough to inform me of the change in schedule and offered to participate in the 

interviews at an earlier date.  Secondly, the interview was longer than the previous two 

interviews because the member checking was done at the same time. This interview was 

more thoroughly processed and the participant poured into the interview. Honestly, I like 
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that the member checking was done at the same time because the clarity was instant, and 

in some parts, I got more data from the participant. The content coming from the 

interviews is becoming more similar. This participant repeated a lot of what the other two 

participants mentioned. I proposed for 10 participants for this study but let's see what data 

saturation has in store 

  

Journal Entry  

March 29, 2024 

 

I have been coding the data so far. I think I might reach out to my chair for some 

direction on how to present the data in tables. It is tedious! It is not just coding its reading 

and reading the transcript and coding. Creating the categories and identifying the theme is 

a bit mind boggling. I am going ot give it a try and see what my Chair says. 

 

Audit Trail Entry 

April 1, 2024 

The interview was conducted on Zoom as planned using the outlined interview 

protocol.There were no major decisions to be made as the interview proceeded as 

planned.  As soon as the interview ended, I copied the transcript to a Word document. I 

verified the content of the transcript by listening to the audio and making the necessary 

corrections. I took the decision to edit the transcripts because Zoom’s closed caption does 

not always capture the correct spoken words. Removing the incorrect captions and 
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repeated lines made the transcript easier to read and code. No major decisions were made 

during this interview. 

 

Journal Entry 

April 1, 2024 

This interview flowed. The participant was very direct and comprehensive in 

responding to the questions and the probes. I gather a wealth of data.  I think I have been 

on a steady path in terms of being actively engaged in guiding the interview to elicit as 

much data as possible to help in answering the research question. Altogether, I think my 

interviews have been smooth and fruitful so far.  I take what I learn from each interview 

and use that knowledge to maximize my data collection in the next interview. 

 

Journal Entry  

April 4, 2024 

 

I received feedback from my Chair today. I need to work on my categories and 

my themes. I will use the next 2 days to make the adjustments for resubmission but I 

think I will resubmit after I have reached data saturation.  From my coding, I can now 

safely say that the collected data demonstrates strong similarities. However, data 

trustworthiness requires depth of data and diversity of participants; hence, I will continue 

the data collection to ensure full data saturation is achieved. 
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