WALDEN
UNIVERSITY Walden University

A higher degree. A higher purpose.
ScholarWorks

Walden Dissertations and Doctoral Studies

Walden Dissertations and Doctoral Studies Collection

5-14-2024

Principal Literacy Leadership Perspectives and Practices

Megan Patricia Shay
Walden University

Follow this and additional works at: https://scholarworks.waldenu.edu/dissertations

b‘ Part of the Educational Leadership Commons

This Dissertation is brought to you for free and open access by the Walden Dissertations and Doctoral Studies
Collection at ScholarWorks. It has been accepted for inclusion in Walden Dissertations and Doctoral Studies by an
authorized administrator of ScholarWorks. For more information, please contact ScholarWorks@waldenu.edu.


http://www.waldenu.edu/
http://www.waldenu.edu/
https://scholarworks.waldenu.edu/
https://scholarworks.waldenu.edu/dissertations
https://scholarworks.waldenu.edu/dissanddoc
https://scholarworks.waldenu.edu/dissanddoc
https://scholarworks.waldenu.edu/dissertations?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F15797&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/1230?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F15797&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:ScholarWorks@waldenu.edu

Walden University

College of Education and Human Sciences

This is to certify that the doctoral study by

Megan Shay

has been found to be complete and satisfactory in all respects,
and that any and all revisions required by
the review committee have been made.

Review Committee
Dr. Kathleen Kingston, Committee Chairperson, Education Faculty
Dr. Latrissa Neiworth, Committee Member, Education Faculty

Chief Academic Officer and Provost
Sue Subocz, Ph.D.

Walden University
2024



Abstract
Principal Literacy Leadership Perspectives and Practices

by
Megan Shay

MA, Towson University, 2010

BS, Loyola College of Maryland, 1997

Dissertation Submitted in Partial Fulfillment
of the Requirements for the Degree of
Doctor of Education

Education Administration and Leadership

Walden University

May 2024



Abstract
Current elementary data from a large suburban district in the eastern part of the United
States demonstrate that less than half of students in Grades 3 through 5 are demonstrating
sufficient literacy achievement as measured by state assessments. This problem is of
great concern since strong literacy achievement is fundamental to student success in
school and preparation for college and career. The purpose of this basic qualitative study
was to explore the perspectives of elementary principals from this district on their role
and practices as leaders in their students’ literacy achievement. The conceptual
framework for this study is Murphy’s model of instructional leadership. The research
questions for this study address the elementary principals’ perspectives on their role as
leaders for student literacy achievement and the specific literacy leadership practices they
employ to improve student literacy achievement. Ten elementary principals were selected
using purposive sampling and interviewed using a semi-structured approach. Key
findings indicated that elementary principals believe they have a critical role in
promoting student achievement in literacy. Thematic analysis using a two-cycle approach
revealed six themes from this study: (a) the importance of early literacy, (b) the
importance of elementary literacy leadership, (c) the importance of building capacity, (d)
the importance of time spent in classrooms, (e) the importance of progress monitoring,
and (f) the importance of structures for collaboration. This study may positively impact
social change by improving overall student literacy achievement resulting in increased
chances for overall student success in school and readiness for college and career, while
also decreasing chances for negative outcomes caused by illiteracy including risk for

dropout, incarceration, and underemployment.
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Chapter 1: Introduction to the Study

Developing strong literacy skills is critical for student achievement and preparing
for successful participation in society. It is arguably the most essential skill to be learned
in elementary school (Georgiou et al., 2020). And yet, data trends on national
assessments of literacy achievement are concerning, with the most recent average scores
in literacy demonstrating a decline of 3 points in both Grade 4 and Grade 8, with overall
scores in literacy at the lowest they have been since 2005 for Grade 4 and 1998 for Grade
8 (U.S. Department of Education, 2022).

Because of the importance of literacy development and out of concern for
declines in literacy achievement, a growing body of research has deepened the
knowledge and practice standards required for literacy instruction aligned to the science
of reading and identified the content and pedagogical knowledge required for teacher
preparation (Hudson et al., 2021). Similarly, decades of research have analyzed the
relationship between instructional leadership and student achievement overall and have
prioritized knowledge of curriculum and instruction as critical to overall school
improvement (Liebowitz & Porter, 2019; Liu et al., 2021; Maponya, 2020). And yet there
is minimal research to connect these dots by identifying the specific instructional
leadership actions that best support student literacy achievement. This study was critical
because it addressed this gap in practice by examining elementary principals’
perspectives on their role as leaders for increasing literacy achievement and identifying

the specific leadership practices to positively impact student achievement in literacy.



Further, this study can have a positive social change by informing principals of
the specific literacy leadership practices that have the strongest impact on improving
literacy achievement outcomes. Since literacy achievement is foundational to student
success both in school and in developing readiness for college and career, these efforts to
identify specific leadership practices to promote student literacy will increase the
likelihood of positive outcomes for students while also decreasing the likelihood of
negative outcomes linked to low levels of literacy including the risk of drop out,
incarceration, and underemployment. Illiteracy can have tremendous economic, social,
and health impacts and prevent individuals from achieving high levels of self-sufficiency
and productivity (McNamara et al., 2019). This study may positively impact social
change by improving overall student literacy achievement, resulting in increased chances
for overall student success in school and readiness for college and career, while also
decreasing chances for negative outcomes caused by illiteracy including risk for dropout,
incarceration, and underemployment. Therefore, this study has the potential to positively
impact social change by identifying specific literacy leadership practices that can inform
elementary principal training and practice to ensure all students achieve high levels of
literacy success.

In this chapter, | will provide a summary of the background research literature
related to this topic of instructional leadership for literacy and describe the gap in practice
of specific literacy leadership practices that this study addressed. I will identify the
specific problem addressed in this study and frame the purpose of this study with the

specific research questions addressed within the conceptual framework of instructional



leadership. Finally, I will briefly outline the research design and methodology for the
study including any definitions, assumptions, and limitations of the study design, while
further establishing the significance and potential for positive social change.
Background

Extensive research supports the critical importance of developing early literacy
skills and underscores the role of instructional leadership in supporting student
achievement overall. To understand the importance of literacy leadership at the
elementary level, it is important to recognize the critical role of effective literacy
instruction on student achievement. Petscher et al. (2019) defined models of effective
reading instruction, including the simple view of reading, supported by evidence, and
applied to developing specific reading interventions. Data were drawn from a significant
database at a southern university and distilled to identify only those students who had
multiple data points from Grades 3 through 10 and then analyzed using descriptive
statistics. Findings demonstrated that vocabulary knowledge in Grade 3 is highly
predictive of high school reading comprehension and that reading fluency is predictive
for students who are proficient readers. The findings of this study serve as foundational
support for why low literacy achievement levels are a problem while also identifying that
there are specific evidence-based practices that can improve literacy achievement.
Robledo and Gove (2019) identified these specific instructional practices that support
early reading development, including systematic and explicit instruction in foundational
literacy skills and access to high-quality texts in large quantities. Findings identified five

components of an effective early literacy program: effective teaching strategies, access to
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high-quality text, sufficient time for instruction, regular use of formative assessment, and

appropriate language. This research informed the current study by identifying the most
effective instructional practices for early literacy development, while also underscoring
the need for strong leadership to support instruction.

The impact of this strong leadership on student achievement in literacy is
foundational to the purpose of this study. Engin (2020) studied the effect of principals on
student achievement using a meta-analysis design and statistical analysis and found that
educational leadership positively affected student achievement, specifically at the
elementary level. These results support the underlying premise of the current study,
which, given this potential impact, sought to understand the instructional leadership
practices that contribute to elementary literacy achievement improvements. Grissom et al.
(2021) synthesized decades of research, concluding that the effect of principals on
student achievement is more significant than previously believed and therefore supports
the goal of investing in a high-quality school leadership workforce. Specifically,
McGeehan and Norris (2020) identified literacy leadership as a critical role of the
principal and examined the extent to which school leadership development programs
prepared principals for literacy leadership. The research design included a content
analysis study of 100 educational leadership programs and found that only seven
programs required any coursework in literacy. The findings of this study are essential to
the identified problem and purpose of the current study which was to identify the

perspectives and practices of the elementary principal that impact literacy leadership.
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Establishing a vision and setting clear expectations for both classroom instruction

and professional learning are key elements of the framework for instructional leadership
overall and therefore critical for literacy leadership as well. Johnson and Voelkel (2021)
described the role of principals in establishing the conditions for professional learning
communities which are necessary for teachers to work collaboratively to support literacy
instruction. Tremont and Templeton (2019) examined how reading difficulties were
addressed with a principal’s instructional leadership practices by conducting a single
embedded descriptive case study in one rural elementary school. Using semi-structured
interviews, focus groups, and achievement data analysis, researchers demonstrated the
positive impact of the principal’s instructional leadership on reading intervention
progress. Specifically, principals were actively utilizing formative assessments and
interim data cycles to closely monitor student performance in literacy and attempt to
support teachers with designing responsive instruction to address identified needs. While
analyzing formative data to support student achievement is an example of a successful
instructional leadership practice, the study further underscored the challenge for
principals to support teachers with responsive instruction in literacy without a strong
knowledge base in literacy instruction itself.

This importance of a strong knowledge base for literacy instruction for leaders is
a consistent theme in the literature and a focus of this study. S. Ozdemir et al. (2020)
explored this using the Strategic Leadership Scale and the Education Administrators’
215t-century skills and identified specific and strategic instructional leadership practices

that supported literacy achievement. Findings from this study demonstrate that principals’
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knowledge of information literacy and media literacy instructional practices were vital to

overall increases in literacy achievement for students. Another study conducted by
Plaatjies (2019) investigated the principal capacity for literacy leadership using a
qualitative, multiple-case study research design and conducted semi-structured interviews
with six principals. Findings identified specific factors critical for literacy leadership,
including knowledge of the literacy curriculum, supervision of literacy teachers, and
support of literacy-rich classrooms. These factors are essential for understanding
principals’ perspectives in their roles as literacy leaders.

As instructional leaders, elementary principals are expected to effectively
supervise and support their teachers. The relationship between an elementary principal’s
knowledge of reading or literacy curriculum and their ability to effectively supervise and
support literacy teachers is important to consider. Taylor et al. (2019) conducted a mixed -
methods study to explore how elementary principals promoted literacy development in
their schools, examining the differences between quantitative and qualitative measures of
school leadership. Results suggested that a principal’s knowledge of reading and how it is
taught led to more strategic deployment of resources and increased literacy achievement,
which supports the central assertion in this study. This study also examined the
differences in instructional leadership practices at high-performing and low-performing
schools with similar demographics to identify those specific practices that resulted in
increased literacy achievement.

A critical component of the principal’s role as evaluator includes providing

meaningful feedback to improve instruction, and at the elementary level literacy



instruction is the priority. Georgiou et al. (2020) examined teacher perceptions of the
factors contributing to school improvement in literacy scores. This mixed-method study
included teacher questionnaires, quantitative analysis of reading achievement data, and
interviews with the principal and a lead reading teacher. Findings indicated that from the
teachers’ perspective, collaborative planning, common assessments, and a culture of
continuous growth were the factors that most contributed to increased literacy
achievement. This study also supported the importance of alignment between teacher
perceptions and principal actions (i.e., the principal providing time for teacher
collaboration which teachers cited as a critical factor). Merga et al. (2021) also examined
teachers’ perceptions of the extent to which school leadership was committed to literacy
and to realizing a whole school approach to literacy achievement. The study was
completed using teacher survey data that was synthesized and analyzed. Findings indicate
that most teachers surveyed do not believe the whole school culture is committed to
literacy achievement. Findings also detailed the criticality of a principal’s commitment to
creating a school-wide culture of literacy, specifically related to the needs of struggling
learners. Recommendations for future study include extending the survey to include
additional stakeholders such as principals and students. This research provides
background on the specific instructional leadership practices principals may use to
develop a culture of literacy which directly relates to the purpose of the current study.
This research further underscores the strong relationship between leadership commitment
to literacy and literacy achievement of the school, which is foundational to the

significance of the current study.



While much of the research supports the relationship between the principals’
instructional leadership, teacher perceptions, and student achievement in literacy, there is
a notable gap in research supporting the training elementary principals receive on early
literacy. Sharp et al. (2019) examined the perspectives of literacy educators to identify
specific instructional leadership practices needed for educational leaders to impact
literacy achievement positively and to gauge the perception of the current levels of
preparation for literacy teachers and leaders. This study was conducted using a cross-
sectional survey with purposive sampling. The findings of the study indicated that
literacy educators identified professional learning and literacy leadership as two areas
that preservice candidates are less prepared to assume in their role as educators. This lack
of training can disadvantage elementary principals in supporting the literacy achievement
of their students as well as negatively impacting a leader’s self-efficacy. McBrayer et al.
(2020) explored the relationship between a principal’s application of specific
instructional literacy practices and self-efficacy through a cross-sectional survey
methodology and data analysis. The study found that when principals employ specific
instructional leadership practices, such as providing particular literacy feedback and
utilizing interim progress monitoring data, leadership’s feelings of self-efficacy increase,
leading to increased student achievement.

Although substantial research supports the importance of developing strong
literacy skills and the impact of principal leadership on student achievement overall, there
remains a gap in practice connecting the specific role of the elementary principal as it

relates to improving student outcomes in literacy. This study addressed this gap in



practice by identifying those specific instructional leadership practices that elementary
principals employ to improve student achievement in literacy while also examining the
principals’ perspectives on their role in leading these efforts. Since elementary principals
are charged with ensuring all students achieve high literacy levels, this study was needed
to better understand the specific instructional leadership practices that will support these
efforts.
Problem Statement

Strong literacy skills are essential for student success in school and developing
readiness for college and career. The problem addressed in this study was the need for
increased literacy achievement among elementary students in a large suburban school
district in the eastern part of the United States. Research demonstrates the critical role of
literacy in overall student success and the negative consequences of illiteracy (McNamara
et al., 2019). Current data trends in the district of study provide evidence that less than
half of elementary students in Grades 3 through 5 are meeting expected proficiency

standards on literacy assessments (see Table 1).



10
Table 1

Percent Proficient on English Language Arts (ELA) State Assessment

Year Grade 3 Grade 4 Grade 5
2015 42.0 47.2 455
2016 36.2 37.4 37.8
2017 37.7 404 39.1
2018 37.0 39.4 40.1
2019 37.3 39.9 40.0

Note. The U.S. Department of Education granted waivers for assessments for the 2019-

2020 and 2020-2021 school years. Therefore, no data are available for those years.

Research has demonstrated leadership’s influence on student achievement overall
(Engin, 2020; Grissom et al., 2021) while identifying a gap in the practice of specific
instructional leadership strategies for increasing literacy instruction (Taylor et al., 2019).
Further, Taylor et al. (2019) indicated that principal knowledge of effective foundational
literacy practices influences their ability to effectively allocate resources (both human
and material) to support literacy achievement and can also impact their ability to provide
effective professional learning for teachers.

As instructional leaders, principals are charged with increasing student literacy
achievement. Therefore, more insight is needed into their literacy perspectives and
practices in their role as leaders in literacy achievement.

Purpose of the Study
The purpose of this basic qualitative study was to explore the perspectives of

elementary principals from one large suburban school district in the eastern part of the
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United States on their role and practices as leaders in their students’ literacy achievement.

This study aligned with a constructivist research paradigm since the intent of the study
was to explore the perspectives of the study participants and co-construct knowledge of
the phenomenon of instructional leadership for literacy through the experiences of the
elementary principals interviewed.

While much research has been done to identify specific elements of effective
reading instruction (Robledo & Gove, 2019), more is needed to know about the particular
knowledge, and skills principals need to have to effectively lead for literacy achievement
(Taylor et al., 2019).

Research Questions

e What are elementary principals’ perspectives on their role as leaders in their

students’ literacy achievement?

e What are elementary principals’ perspectives on the instructional leadership

practices they apply to address student achievement in literacy?
Conceptual Framework

This study was grounded in the conceptual framework of instructional leadership
(Hallinger, 2005; Murphy et al., 1983). In the Instructional Leadership Framework,
Murphy et al. (1983) identified the processes, functions, and activities that define
instructional leadership and reflect their interconnectedness. This framework identifies
the three dimensions or perspectives of effective school leaders: (a) instructional
functions or the leadership practices employed by the principals, (b) principal

organizational processes, and (c) types of principal activities (Murphy et al., 1983). Each
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of these dimensions is further divided into specific functions of the principal. The

instructional functions or leadership practices dimension identifies the 10 instructional
functions that successful leaders rely upon, including (a) framing school goals and
objectives, (b) developing and promoting expectations, (c) developing and promoting
standards, (d) assessing and monitoring student performance, (e) protecting instructional
time, () using knowledge of curriculum and instruction, (g) promoting curricular
coordination, (h) promoting and supporting instructional improvement, (i) supervising
and evaluating instruction, and (j) creating a productive work environment (Murphy et
al., 1983). This framework underscores the importance of instructional leadership while
asserting that little time is spent on instructional leadership practices. One reason for this
disconnect may be that some principals need more confidence in their curriculum and
instruction knowledge base. In some instances, school leadership programs may not
prioritize this knowledge, nor is it often used in hiring decisions (Murphy et al., 1983).
This study built upon the instructional functions identified as critical for effective school
leadership to identify the specific instructional leadership practices that will improve
student literacy achievement.
Nature of the Study

To address the research questions for this study, | used a basic qualitative design.
According to Ravitch and Carl (2021), “qualitative researchers contend that knowledge is
developed from individuals’ subjective experiences” (p. 5). The purpose of this study was
to understand the perspective of the elementary principals in the district of study related

to their role as leaders for literacy and the instructional leadership practices they apply to
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address student achievement in literacy. A basic qualitative study was appropriate since |

sought to understand perspectives and conducted the study in a naturalistic setting. This
aligns with a post-positivist, constructivist paradigm (Burkholder et al., 2020), which was
suitable for this study since | sought to understand the instructional leadership
perspectives and practices of specific principals within the district of focus. Data
collection included conducting semi-structured interviews of 10 elementary principals
using a responsive interview protocol | developed, aligned with the research questions
identified. Interviews were transcribed verbatim followed by open coding and thematic

analysis (Braun & Clarke, 2021).

Definitions

Elementary school — For this study, the term elementary school has been used to
describe a school serving students in grades Prekindergarten through Grade 5 (U.S.
Department of Education, 2022).

Instructional leadership — For this study, I have used the Wallace Foundation’s
definition of instructional leadership, which is “Engaging in instructionally focused
interactions with teachers. Forms of engagement with teachers center on instructional
practice, such as teacher evaluation, instructional coaching, and establishing a data-
driven, school-wide instructional program to facilitate such interactions” (Grissom et al.,
2021, p. 15).

Literacy — For this study, | am using the United Nations Educational, Scientific,

and Cultural Organization (UNESCO, n.d.) definition of literacy:
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Literacy is the ability to identify, understand, interpret, create, communicate, and

compute, using printed and written materials associated with varying contexts.

Literacy involves a continuum of learning in enabling individuals to achieve their

goals, to develop their knowledge and potential, and to participate fully in their

community and wider society.

Assumptions

This study assumed that elementary principals understand the instructional
leadership and literacy achievement expectations and would be able to speak
knowledgeably about their perspective on their role as leaders. Additionally, | assumed
that elementary principals would understand the interview questions and would answer
them honestly and accurately based on their experiences. This assumption was necessary
based on the constructivist research paradigm for this study, which relies on the
experiences and perspectives of individuals to generate meaning.

Scope and Delimitations

Although literacy achievement is critical throughout all of school, the scope of
this study was explicitly limited to the perspectives and practices of the elementary
school principals in the focus district since the primary measure of student achievement
in elementary school is literacy. In addition, | chose to limit this study to 10 elementary
principals as a representative sample from the focus district to ensure sufficient time and
depth for each interview while still allowing for transferability. While the intent of a
qualitative study is not a generalization, the results of this qualitative study must have

meaning beyond this immediate context (Burkholder et al., 2020). To support
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transferability, | provided a sufficient description of each interview setting and the

participants. | also strengthened transferability by using the maximum variation strategy
of purposive sampling for intentionally diversifying participants to increase the
applicability of the study (Burkholder et al., 2020). This supports the potential for
transferability of this study’s findings to support other districts with similar literacy
needs. To increase the dependability of the study, I used the strategy of an audit trail. An
audit trail is a detailed account of exactly how a study is conducted including data
collection methods aligned to the research questions, as well as any reflective journals or
memos (Burkholder et al., 2020). By maintaining transcripts of each interview and
having them reviewed for accuracy by interview participants, | increased the
dependability of the study.
Limitations

It is essential to consider the potential limitations of this study. The participants of
this study were all from one suburban district, which is a potential limitation. In addition,
the study included a representative sample of 10 principals, which may not reflect the
perspectives and practices of all 108 principals from the district. To address this
limitation, | used the maximum variation strategy to select diverse principal participants
with a wide range of experience from schools representing different geographic areas of
the focus district and diverse populations served (i.e., Title I and non-Title I, large and
small, etc.). | also increased transferability by including thick descriptions of both the
interview setting and the participants selected. Finally, while 1 do not supervise

principals, | am familiar with the principal participants, which could impact principal
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responses to interview questions. | intentionally limited bias by focusing on my body

language and verbal expression during interviews. | also intentionally focused on actively
listening to interview participants and using their language to ask follow-up questions.
Finally, I shared the interview transcript with participants to ensure accuracy and limit
bias.
Significance

This study addressed a local problem by identifying specific instructional
leadership perspectives and practices that support literacy achievement. If students do not
develop a solid foundation in literacy in the early grades, they are at an increased risk of
failing courses and dropping out of school and are less likely to pursue high-skilled, high-
wage jobs if they graduate (Hernandez & Annie E. Casey Foundation, 2011). This study
is unique because it addressed an area of leadership development that has yet to be fully
explored (Plaatjies, 2019). This study may positively impact social change by improving
overall student literacy achievement resulting in increased chances for overall student
success in school and readiness for college and career, while also decreasing chances for
negative outcomes caused by illiteracy including risk for dropout, incarceration, and
underemployment. This study may positively impact social change since insights gained
will help inform the knowledge and skills of school district leaders and can potentially
inform professional development for principals and aspiring principals. Having district
leaders with high levels of skill in instructional leadership for literacy will positively
impact students’ achievement in literacy. Increased literacy achievement will result in

positive social change by reducing the chances that students will experience the negative
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outcomes associated with illiteracy including the risk of dropping out of school,

incarceration, and under-employment. By focusing on developing the literacy leadership

practices that most positively impact student achievement in literacy, principals can

support positive social change and ensure a greater likelihood of success for students.
Summary

In Chapter 1, | established that strong literacy skills are predictive of student
achievement in school and in preparation for success in college and career. Yet current
data, both nationally, and specifically in the district of study, demonstrate declining levels
of literacy achievement. Research supports the importance of strong instructional
leadership on student achievement but fails to identify specific instructional leadership
practices that best support literacy achievement. Knowing that there are clear
expectations for elementary principals to ensure high levels of literacy achievement for
students, we must have a deeper understanding of their perspectives on their role as
leaders for literacy. Additionally, in this study I sought to identify specific instructional
leadership practices that would positively impact student literacy achievement, thereby
supporting positive social change.

In Chapter 2, I will review the current research that provides the context for my
study and identify the specific research strategies | utilized to conduct an exhaustive
review of instructional leadership for literacy. I will provide a detailed description of the
conceptual framework for this study and include a summary of research supporting key
concepts for this study including the importance of literacy, the principal as instructional

leader, and the principal’s impact on student achievement and literacy leadership.
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Chapter 2: Literature Review

The purpose of the literature review is to describe the current research, which
provides the foundation for my study. The problem addressed in this study was the lack
of literacy achievement of elementary students in a large suburban school district in the
eastern part of the United States. Research has demonstrated the overall impact of the
principal’s instructional leadership on student achievement (Engin, 2020; Grissom et al.,
2021; Liebowitz & Porter, 2019; Robinson & Gray, 2019), but less is known about the
specific instructional leadership practices that improve literacy achievement (Plaatjies,
2019). The purpose of this basic qualitative study was to explore the perspectives of
elementary principals from one large suburban school district in the eastern part of the
United States on their role and practices as leaders in their students’ literacy achievement.

To support this study, I conducted a thorough review of the research on
instructional leadership. In this chapter, I outline details on the literature search strategy
utilized to perform an exhaustive review including keywords used and databases
accessed. | also include a detailed analysis of the conceptual framework of instructional
leadership proposed in the seminal work of Murphy et al. (1983). Additionally, this
chapter includes sections on additional research examining instructional leadership and
the principal’s impact on student achievement overall as well as the current research on
literacy leadership. In addition, I am including a review of the literature on the

importance of student literacy and the effects of high-quality literacy instruction.
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Literature Search Strategy

To complete an exhaustive review of the current literature on this topic, |
conducted a systematic and thorough search using a variety of educational databases
provided through the Walden University library, including Education Source, ERIC,
ProQuest, SAGE, Taylor and Francis, Thoreau, and EBSCO. In addition, I reviewed
dissertations on topics similar to mine. My search parameters included only peer-
reviewed sources published in the last 5 years, with exceptions for seminal works
foundational to the topic, such as the conceptual framework of instructional leadership
introduced by Murphy et al. (1983) and Hallinger (2005). I used citation chaining through
Google Scholar to identify additional sources, explicitly searching for seminal works
related to literacy leadership in elementary school.

The specific keywords and phrases used for the database search included
instructional leadership, principal leadership, principal impact on student achievement,
literacy leadership, effective literacy practices, literacy instruction, the importance of
literacy, elementary literacy instruction, reading instruction, reading success, school
leadership, and literacy achievement. Initial search results were not limited to full text or
by date but were limited to peer review. In addition, | used advanced search to combine
terms and explore synonyms to broaden my search. Combined keywords included
elementary school OR primary school OR grade school + principals OR school leaders
OR administrators +literacy OR reading OR writing +leadership. | then repeated this
search but substituted the fourth box with perspectives OR practices to search for specific

examples of each reflected in the literature.
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The results of this search included educational leadership books, articles

published in peer-reviewed journals, and published dissertations. Sources included
research conducted in the United States and some studies of the impact of literacy
leadership in other countries, which supported the study’s importance. Sources were
limited to only those published within the last 5 years to reflect the most current research.
Exceptions were made to include seminal works as noted above and to include sources
cited in subsequent literature.
Conceptual Framework

The conceptual framework that provided the foundation for this study is the
model for instructional leadership proposed by Joseph Murphy in 1983 as part of his
work with the School Effectiveness Program (Murphy et al., 1983). In the School
Effectiveness Program model, there are three areas of leadership: instructional, school
academic climate, and school social climate leadership (Murphy et al., 1983). Murphy et
al. (1983) defined instructional leadership by identifying the types of activities, functions
employed by the principal, and organizational processes used, of which the functions are
the most substantial. Murphy et al. used a cube model to illustrate the complexities of
instructional leadership by showing how these areas are interconnected. This proved
highly effective as Murphy’s model became influential in informing principal leadership
development programs across the country (Hallinger, 2005).

For my study, I focused on the 10 instructional leadership functions identified in
the framework proposed by Murphy et al. (1983), including (a) framing school goals and

objectives, (b) developing and promoting expectations, (c) developing and promoting
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standards, (d) assessing and monitoring student performance, (e) protecting instructional

time, (f) knowledge of curriculum and instruction, (g) promoting curricular coordination,
(h) promoting and supporting instructional improvement, (i) supervision and evaluation
of instruction, and (j) creating a productive work environment.

It is important to note that within this framework, Murphy et al. (1983) also
offered that while the focus on instructional leadership by the principal was increasing,
the amount of time devoted to it remained the same. Murphy et al. noted that a critical
reason for this lack of time spent on instructional leadership stems from a need for more
solid knowledge of instruction and curriculum for principals. Strong knowledge of
content and instruction had not traditionally been a focus of leadership development
programs, nor was it a factor in the hiring of principal candidates. With solid content
knowledge, it is easier for principals to perform many of the instructional leadership
functions identified, especially coordinating curriculum, promoting instructional
improvement, and, most notably, supervising and evaluating instruction.

This study benefits from this framework because it underscores the principal’s
primary role as an instructional leader. The current study built upon this framework by
identifying specific instructional leadership perspectives and practices to improve student
literacy achievement.

Literature Review Related to Key Variables and Concepts
Importance of Literacy
Strong literacy skills are essential for student success in school and as participants

in a global economy. Reading and writing skills are foundational to student achievement
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and, therefore, a critical focus for instruction in elementary grades (Silverman et al.,

2020). Students need to be strong readers and writers with access to high-quality texts of
sufficient complexity to successfully learn across disciplines and function in society
(Robledo & Gove, 2019). Strong levels of literacy ensure students can access future
learning and achieve high levels of success in school and beyond.

In addition to the positive outcomes identified, developing strong literacy also
reduces the likelihood that students will experience the negative outcomes associated
with low levels of literacy. Research demonstrates that students who fail to develop
proficiency in literacy are at increased risk for adverse consequences, including dropping
out, underemployment, and possibly incarceration (Didion et al., 2020). Despite the
strong indications of the importance of developing strong literacy skills, data on national
assessments of reading proficiency continue to reflect declines in reading achievement at
the elementary level. According to the National Assessment of Educational Progress
(NAEP) Reading Achievement data, fourth-grade average scores in reading in 2022 were
the lowest since 2005 (U.S. Department of Education, 2022). In Grade 4, 37% of students
scored Below Basic, with more significant declines among lower-performing student
groups and no change for students scoring in the 90 percentile. These declines were
evident across multiple racial groups, including Black, Hispanic, and White students
(U.S. Department of Education, 2022).

Strong literacy skills must include increasing automaticity with decoding while
also developing increasingly strategic readers able to apply these skills to a variety of

complex texts. Skilled readers can derive meaning from text efficiently and accurately



23
and simultaneously employ multiple skills in decoding and comprehension (Petscher et

al., 2019). Various models of reading have been proposed that describe the reading
process from either a decoding, word recognition approach, or a language-based
approach, but most agree with some degree of integration of both, and that skilled readers
must become increasingly automatic with word recognition and increasingly strategic
with language comprehension to make meaning of the increasingly complex text (Zingan,
2022).

The foundations for literacy established in elementary school are critical for
student success throughout school and beyond. Research indicates that the literacy skills
explicitly taught to mastery at the elementary level, including decoding, fluency,
vocabulary, and comprehension, are predictive of higher levels of reading comprehension
in high school and, therefore, critical to overall success and readiness for college and
career (Lovett et al., 2021; Petscher et al., 2019). Further, students who do not master
these specific reading skills in elementary school often struggle when required to
demonstrate comprehension of complex texts in middle and high school (Filderman et al.,
2022). As the body of knowledge around the evidence-based approaches to reading
instruction continues to grow, more must be done to implement these evidence-based
practices in schools, which will depend on principals to lead (Fien et al., 2021).

Since these early literacy skills are proven to be so crucial for students, it is
equally important that teachers be expected to demonstrate content knowledge and
pedagogical skills related to early literacy instruction. As a result, it is critical that literacy

remains the focus of ongoing professional learning and job-embedded instructional
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feedback (Hudson et al., 2021; McMahan et al., 2019; Sharp et al., 2019). Research has

demonstrated clear evidence of the importance of the Science of Reading as an approach
for providing systematic and explicit instruction in phonemic awareness, phonics,
vocabulary, and comprehension in the elementary grades, and yet there is little evidence
of the inclusion of Science of Reading in teacher preparation programs (Hindman et al.,
2020). Since elementary teachers are typically trained as content generalists, it is unlikely
that preservice candidates are given sufficient time and experience with the complexities
required to effectively teach reading, making it all the more likely that they would require
ongoing job-embedded professional learning and feedback from their instructional
leaders (Hindman et al., 2020).
Principal as Instructional Leader

Historically, there have been multiple models of principal leadership proposed.
The paradigm shift to instructional leadership as the principal’s primary role was initiated
by research that found that a principal’s capacity for instructional leadership could
positively influence teachers’ instruction, resulting in improved student achievement
(Hart et al., 2020; Tremont & Templeton, 2019). Initially, the term “instructional leader”
emerged from research on effective schools and soon became a focus of school
turnaround efforts and education policy (Hallinger, 2005). Because of this focus,
instructional leadership was initially viewed as a directive, “top-down’ approach to
leadership. During the 1980s, most references to instructional leadership did not address
teacher leaders or even assistant principals (Hallinger, 2005). Few effective instructional

leadership models were described within a typical school’s context.
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However, this approach does not account for the varying contexts of the larger

school context. Instead, Hallinger (2005) offered that instructional leadership is most
successful when it is linked to the school’s needs as part of a cycle of continuous
improvement. In his study, Hallinger noted that evidence demonstrates that principals
contribute to school effectiveness and student achievement both directly and indirectly
and that strong instructional leaders focus on setting clear goals focused on student
learning, establishing a culture of continuous improvement, and taking a more active role
in coordinating curriculum and monitoring instruction.

The principal’s instructional leadership can impact students directly and
indirectly. One way a principal’s instructional leadership can indirectly impact student
achievement is through the development of self-efficacy of both the leaders themselves
and the teachers they supervise (Liu et al., 2021; McBrayer et al., 2020). In one study,
McBrayer et al. (2020) examined how instructional leadership practices predict
leadership self-efficacy. The study utilized a cross-sectional survey methodology using a
survey instrument adapted from the Principal Instructional Management Rating Scale and
the School Leaders’ Self-Efficacy scale. Researchers used a combination of descriptive
and inferential statistics to analyze the degree to which instructional leadership practices
inform leadership self-efficacy. Results indicate differences by position, with principals
noting that supervision and evaluation of instruction were significant predictors of
leadership self-efficacy. In contrast, assistant principals noted only that curriculum
coordination was a significant predictor (McBrayer et al., 2020). Within the conceptual

framework of instructional leadership, supervision, and evaluation of instruction include
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the use of instructional feedback provided by principals to improve achievement. The

findings from this study support that this is standard practice for principals while also
identifying that this is an area of further study for assistant principals.

Additional research indicates that principals’ efforts to focus on instructional
leadership can also have a critical impact on overall school culture. Principals can
cultivate trust with teachers and create a professional learning community in which
teachers see feedback as constructive, leading to instructional improvements. This focus
on instructional leadership also positively impacts teacher job satisfaction and self-
efficacy (Liu et al., 2021). This study employed a secondary data analysis using a
structured equation model of the Teaching and Learning International Survey to examine
multi-country comparisons about instructional leadership and school culture, specifically
teacher self-efficacy and job satisfaction (Liu et al., 2021). Data from the study confirmed
that instructional leadership helps develop teachers’ instructional beliefs and a culture of
collaboration and support, which ultimately impacts student achievement (Liu et al.,
2021).

It is widely accepted that school principals are responsible for ensuring their
students’ academic success. The research underscores that many factors influence a
school’s effectiveness (Liebowitz & Porter, 2019; Robinson & Gray, 2019). One study
was based on the ontological assumption that “instructional leaders have a certain
influential role they play in the academic achievement of learners” (Maponya, 2020, p.
185). Utilizing a descriptive phenomenological research design, researchers used in-depth

interviews with principals, deputy principals, and heads of departments in secondary
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schools in South Africa to gain their insight and perspective on the role of principals as

instructional leaders. Results of this study revealed that participants felt that learner
academic achievement was the principal’s primary responsibility (Maponya, 2020) and
further identified that the principal’s instructional leadership responsibilities extended to
motivating teachers, providing clear communication, and establishing a positive culture
for teaching and learning. This study’s research design and methodology are similar to
mine in that | sought to understand principal perspectives and practices related to
instructional leadership.

One ongoing challenge facing principals is the management of time. Leaders are
often faced with competing challenges and must learn to balance the tasks related to
management and those centered on instruction (Huang et al., 2020). Despite the growing
body of research supporting the need for a focus on instructional leadership and its
positive impacts on student achievement, current studies indicate that principals, on
average, spend less than 20% of their time on instruction (Goldring et al., 2020). In
addition to quantitative measures of principal time, examining the quality of time spent
on instructional activities is essential to fully realize the positive impacts. Specifically,
the time principals spend on instruction must yield positive changes in teachers’
instruction (Goldring et al., 2020).

Principal’s Impact on Student Achievement

It is clear from the research outlined above that principals serve a wide range of

roles in schools, including establishing a clear vision and mission, supporting the

professional growth of teachers, ensuring a safe and supportive learning environment,
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and promoting rigorous teaching and learning. But it is also essential to understand the

differential impact strong principals have on increasing levels of student achievement. A
recent synthesis of research on principal leadership demonstrates that this impact may be
even more significant than previously thought (Grissom et al., 2021). Robinson and Gray
(2019) discovered that, indeed, principals make a difference, and their study examined
specific instructional leadership practices that have positively impacted achievement,
including setting goals and expectations; resourcing strategically; ensuring the quality of
teaching; leading teacher learning and development; and ensuring a safe and orderly
environment. Likewise, in a synthesis of research on principal behaviors and the impact
on student outcomes, Liebowitz and Porter (2019) found positive relationships between
principal time and skill and student achievement.

But principals do not do this alone. Research suggests that instructional leaders
might best contribute to student achievement by empowering teachers to make
instructional decisions (Bluestein & Goldschmidt, 2021). Further findings indicate that
this effect of instructional leadership is most significant in the primary grades (Engin,
2020) and for disadvantaged students such as those receiving services for special
education or English learners (N. Ozdemir et al., 2022).

As noted above, the relationship between principal leadership and student
achievement may be direct, with principals having a specific impact on instructional
decisions, curriculum implementation, and goal setting. In addition, principals likely have
the most substantial influence on student achievement indirectly through their efforts to

improve school climate (Leithwood et al., 2020; Sebastian & Allensworth, 2019). When
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examining changes in school leadership over time, researchers found that efforts to create

environments in which teachers felt safe to take professional risks and receive feedback
for improving practice and in which students experienced authentic engagement and
emotional safety resulted in increased student achievement (Sebastian & Allensworth,
2019). These impacts were consistent across schools regardless of the strength of their
climate before the change in leadership. While it may seem obvious for schools that have
a high number of suspensions or disruptions to focus on climate, this study demonstrates
that focusing on climate is a worthwhile endeavor for any school leader seeking to
increase outcomes for students. This research illustrates that even in schools with strong
climates, principal leadership efforts to continue strengthening climate can positively
impact student achievement (Sebastian & Allensworth, 2019).

School leaders can most powerfully impact student achievement in many ways.
Specifically, leaders can increase achievement by improving specific classroom and
school conditions that support student learning, including establishing a culture of
collaboration and strengthening relationships between teachers, staff, students, and
families (Leithwood et al., 2020; Smith et al., 2020). This focus on developing a strong
climate is closely related to instructional leadership efforts since successful principals
seek to create a culture focused on learning. These efforts include the organizational
structures needed to sustain a focus on student achievement, including setting clear and
ambitious goals, scheduling opportunities for monitoring progress, and trusting and
empowering teachers through distributed leadership opportunities (Gordon & Hart,

2022).
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While the body of research supporting the principal’s impact on student

achievement continues to grow, less is known about the principals’ perspectives on their
role. In one study, Rodrigues and Avila de Lima (2021) explored the perspectives of
several principals from Portugal to determine what, if any, impact they felt their
leadership had on student achievement and found mixed results. Some principal
participants did not believe their primary focus was on instruction and instead focused on
management (Rodrigues & Avila de Lima, 2021). Others felt their role was intended to
focus on instruction but that tasks related to safety and management diverted their
attention and time, resulting in a weak impact on student achievement overall (Rodrigues
& Avila de Lima, 2021).

The findings from this study also underscore the importance of considering the
school district’s structure since this context can either contribute to or detract from the
principals’ feelings of agency regarding curriculum and instructional leadership. Similar
studies have demonstrated that rather than separating instructional leadership from
organizational effectiveness, principals simultaneously see themselves as strong or weak
in both, which indicates that to improve student achievement, principal preparation
programs should focus on strengthening both aspects of leadership development
(Sebastian et al., 2019).

Literacy Leadership

To effectively implement specific school actions to improve literacy, literacy

leaders must have a strong foundation in literacy knowledge. This includes deep

knowledge of the body of research on reading acquisition, collectively known as the
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science of reading, as well as best practices for instruction (Bean, 2020). In their revised

standards for literacy professionals, the International Literacy Association (2018) stated,
“The principal’s role as an instructional leader is critical for ensuring all students receive
effective literacy instruction” (p. 97). As noted above, research on effective schools has
demonstrated the impact of strong principals on student achievement overall. Still, less is
known about their role in supporting achievement in literacy specifically. Further,
although the importance of solid leadership for literacy is noted in the research on reading
achievement overall, there is a noticeable gap in practice in preparing principal
candidates to serve in this role.

Given the critical role of literacy in elementary school, it is important to
understand the training principals receive to support this priority. One study by
McGeehan and Norris (2020) focused on the extent to which educational leadership
preparation programs prepare principals for literacy leadership and found that principals
lacked the content and pedagogical knowledge to be able to provide meaningful feedback
to teachers of literacy, citing the International Literacy Association’s Standards for
Literacy Leadership. In addition to increasing the quality of teacher feedback, studies
show that a principal’s strong literacy content knowledge was demonstrated to improve
their ability to set clear expectations for literacy instruction resulting in improved literacy
achievement, as well as effectively allocate resources and demonstrate a commitment to
improving literacy achievement through the establishment of a schoolwide culture of
literacy (Merga et al., 2021; Plaatjies, 2019; Taylor et al., 2019). This schoolwide culture

of literacy is strengthened when it extends to include the entire community (Townsend &
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Bayetto, 2022). The research also supports the relationship between the principal’s

commitment to literacy and the overall literacy achievement of the students (Merga et al.,
2021; Sharp et al., 2020; Thompson & Brezicha, 2022).

It is also essential that principals demonstrate their commitment to learning.
Principals can prioritize learning about evidence-based strategies for teaching reading and
model engaging in professional development as the “lead learners” in their building
(Wilson et al., 2020). By engaging in sustained, high-quality professional learning
aligned to evidence-based reading instruction, principals can ensure consistency of
literacy instruction by employing a range of instructional leadership practices, such as a
shared language for collaborative planning and professional dialogue around literacy
instruction (S. Ozdemir et al., 2020) which was demonstrated to have an overall positive
impact on student literacy achievement.

Another aspect of literacy leadership shown to positively impact teacher practice
and student achievement in literacy is the principal’s commitment to establishing a
culture of continuous improvement. In schools that have demonstrated growth in literacy
achievement over time, teachers were given opportunities for authentic collaboration,
such as examining student work, planning for literacy instruction, and monitoring student
progress (Georgiou et al., 2020). In this way, effective literacy leaders can create
opportunities for teachers and leadership team members to take “collective responsibility
for improving reading results” (Georgiou et al., 2020, p.354).

Of course, not all principals are equally prepared for this role. Principals’ ability

to lead for literacy likely exists along a spectrum based mainly on their experience as
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teachers and leaders (Durance, 2022). Many principals rely on the expertise of literacy

coaches in their building or the district to provide specific content knowledge and
requisite coaching to their teachers. Other principals are left to lead these efforts on their
own. Either way, principals must invest their time in engaging in professional learning
for literacy alongside their teachers to develop a depth of understanding of approaches to
literacy instruction that are necessary to support their teachers and provide specific
feedback on literacy instruction (Wilson et al., 2020).

In addition to demonstrating a commitment to a culture of continuous
improvement, principals must demonstrate their investment in developing their literacy
content knowledge. Research has demonstrated that engaging in job-embedded,
continuous professional learning can increase the leadership capacity of principals (Levin
et al., 2020). Principal content knowledge in literacy has positively impacted novice
teachers’ literacy practice. When new teachers perceive their principals as having high
content knowledge in literacy instruction, they are more likely to transfer professional
learning into classroom practice (Plaatjies, 2020).

Summary and Conclusions

The reviewed literature demonstrated the importance of developing strong literacy
skills in the elementary grades and the relationship between literacy skills and student
achievement overall. Further, a review of current research underscores the harmful
impacts of failing to develop proficiency in literacy, including increased risk for dropout,

underemployment, and incarceration (Didion et al., 2020).
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The literature reviewed demonstrated the impact of the principal on student

achievement overall, specifically through their ability to influence teacher practice by
setting high expectations for literacy instruction and providing meaningful feedback
supported by content and pedagogical knowledge (N. Ozdemir et al., 2022). Principals
can impact achievement directly through their efforts to inform instruction. Still, even
more significant are the indirect impacts principals have through their efforts to create
structures to support a positive school climate (Leithwood et al., 2020).

Much of the literature reviewed confirmed the research on models of effective
school leadership focused on instructional leadership, specifically the role of principals in
setting high expectations for rigorous teaching and learning, establishing the conditions
for sustained professional growth, and demonstrating a commitment to literacy. Studies
demonstrate a strong relationship between the principal’s commitment to literacy and
overall literacy achievement (Merga et al., 2021) and improvements in teacher practice.
And yet, there was little research to support the specific instructional leadership practices
most likely to result in improved achievement in literacy. In summary, the literature
reviewed reflects the conceptual framework identified for this study. It supports the
identified gap in practice in connecting elementary principals’ perspectives on literacy
leadership with the specific instructional leadership practices they should employ for
literacy achievement.

In Chapter 3, I describe the methods used to address this gap in the literature
through the basic qualitative study, including semi-structured interviews with a sample of

elementary principals from the focus district. Through responsive interviewing and open
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coding with thematic analysis of the transcripts, | applied a constructivist approach to the

phenomenon of literacy leadership relying on elementary principals’ perspectives to co-

construct knowledge of best practices for literacy leadership.
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Chapter 3: Research Method

The problem addressed in this study is the need for increased literacy achievement
for elementary students in a large suburban school district in the eastern part of the
United States. Research has demonstrated the importance of strong literacy skills for
success in school and readiness for college and career. The purpose of this basic
qualitative study was to explore the perspectives of elementary principals from one large
suburban school district in the eastern part of the United States on their role and practices
as leaders in their students’ literacy achievement. Chapter 3 includes a rationale for the
basic qualitative design and the role of the researcher. It also describes the methodology
used for the study including the purposive sampling and selection process for identifying
participants and the recruitment procedures employed. I also describe the study
instrument and the data collection process consisting of semi-structured interviews with
10 elementary principals from the district of study, followed by verbatim transcription
and thematic analysis. Following the description of the data analysis, I include a
discussion of the trustworthiness of the study including credibility, transferability,
dependability. and confirmability. Finally, I include a discussion of the ethical design of
the study including the treatment of participants and the confidentiality of data gathered.

Research Design and Rationale
This study addressed two research questions:
e What are elementary principals’ perspectives on their role as leaders in their

students’ literacy achievement?
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e What are elementary principals’ perspectives on the instructional leadership

practices they apply to address student achievement in literacy?

Central Concept

The central concept of this study is the perspectives of elementary principals on
their role in leading for literacy and the specific instructional leadership practices
elementary principals apply for literacy leadership.
Research Tradition

To address the research questions for this study, a basic qualitative design was
employed. According to Ravitch and Carl (2021), “Qualitative researchers contend that
knowledge is developed from individuals’ subjective experiences” (p. 5). The primary
purpose of qualitative research is to observe and describe phenomena to gain an
understanding of their complexities (Burkholder et al., 2020). Since the purpose of this
study was to understand the perspective of the elementary principals in the district of
study related to their role as leaders for literacy and the instructional leadership practices
they apply for literacy, a basic qualitative study was appropriate. From an
epistemological perspective, qualitative research contends that knowledge is gleaned
from individuals’ lived experiences and as such is shared (Ravitch & Carl, 2021).
Therefore, it was appropriate to utilize a basic qualitative design so that through the semi
structured interviews, principals might share their lived experiences as leaders for literacy

to deepen their fundamental understanding of their role and the practices employed.
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Rationale for Chosen Research Design

A basic qualitative study with semi-structured interviews was selected based on
the purpose of the study and the stated research questions. The purpose of this study was
to explore the perspectives of elementary principals from one large suburban school
district in the eastern part of the United States on their role and practices as leaders in
their students’ literacy achievement. A basic qualitative design is flexible and practical
and aligns well with this purpose since it is constructivist in nature and can be applied in
the most naturalistic setting. Since the research questions specifically seek to understand
the perspectives of elementary principals, a basic qualitative approach was appropriate.
Other qualitative approaches such as case study or phenomenological approach would not
have been as appropriate for this study since the purpose was not to examine a bounded
context from multiple perspectives or intensely study a phenomenon to develop a theory
from the results.

Role of the Researcher

As the sole researcher for this study, my role was that of an observer as |
conducted semi-structured interviews with each principal individually and subsequently
analyzed the data. | recorded each interview and then, immediately following the
interview, created a verbatim transcript. To ensure the rigor of the study and strengthen
trustworthiness, | shared the transcript of the interview with participants to confirm the
contents. This approach of using participant validation strategies can ensure credibility

(Ravitch & Carl, 2021).
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As an employee of the district of study, | have professional relationships with the

majority of principals who elected to participate in this study; however, | do not have any
supervisory or evaluative role for principals. While | maintained positive working
relationships with each participant, my role was clearly articulated as that of a researcher
and not a participant. It is important to acknowledge that qualitative research is subjective
by design and that the researcher is the primary instrument (Ravitch & Carl, 2021).
Therefore, it is necessary to acknowledge the bias that exists and to intentionally include
strategies to manage that bias and mitigate its impact on the study. To manage this bias, |
engaged in reflexivity both in maintaining neutral body language and voice during the
interview process as well as maintaining a reflective journal throughout the research
process.
Methodology

Participant Selection

The participants for this study included 10 elementary principals from the district
of study. The district of study currently employs 108 elementary principals, so purposive
sampling was utilized to select participants. Purposive (or purposeful) sampling is used to
allow the researcher to intentionally select participants who are best suited to provide the
information needed for the research questions (Ravitch & Carl, 2021). For this study, |
used purposive sampling to ensure that principal participants had a diverse range of
experiences including novice to experienced principals, serving Title | and non-Title |
communities, leading large and small schools, and so forth. To achieve this sampling, |

identified 25-30 potential principal participants using directory information from the



40
district of study. After receiving Walden University Institutional Review Board (IRB)

approval to conduct the study and subsequently receiving district IRB approval, | sent an
email invitation to each potential participant outlining the purpose of the study,
explaining the details of participation including time commitment, and requesting their
voluntary participation. | included information regarding confidentiality as well as their
right to decline to answer any questions or withdraw from the study at any point. |
included my contact information and an invitation for potential participants to contact me
with any questions regarding the study, and | required that interested participants return a
signed informed consent document confirming their agreement to participate in the study.
Based on participant responses, | identified 10 eligible participants who met the
participation criteria for the study, ensuring a range of diverse experiences among
participants, sent them confirmation of their participation, and then scheduled the
interviews.

When conducting qualitative research, it is not necessary to engage a specific
sample size since the intent of the study is not to generalize but rather to deepen
understanding (Ravitch & Carl, 2021). Instead, the purpose of qualitative research is to
extensively examine the research questions, ensure a thorough examination of the study
topic, and achieve a multi-perspective exploration of the specific research questions. The
use of purposeful sampling ensures the deliberate selection of individuals due to their
unique perspectives and ability to answer the research questions (Ravitch & Carl, 2021).
When conducting the interviews, it was critically important to note when saturation was

reached, and participant responses yielded no new information.
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Instrumentation

The data collection instrument for this study was a researcher-developed protocol
(see Appendix) consisting of an initial set of questions aligned to the research questions
for the study. The interviews lasted 45-60 minutes and were semi-structured, allowing
for probing for detailed responses and asking follow-up questions as needed based on
participant responses. The initial questions identified in the instrument protocol were
flexible, yet clearly aligned with the research questions for the study and reflective of the
conceptual framework of instructional leadership on which this study is based.

After the interview, | allowed each participant to review and clarify any
responses, ask any follow-up questions about the research study itself, or add any
relevant information not yet provided. Once the interviews were completed, | transcribed
the interviews verbatim and shared them with participants for their review and
confirmation of content validity. This process is known as member checks and is an
appropriate participant validation strategy used to strengthen credibility. Allowing the
participants this opportunity strengthened the study by allowing for the validation to
occur at multiple stages in the study and can help inform further analysis and ongoing
data collection as needed (Ravitch & Carl, 2021).

Procedures for Recruitment, Participation, and Data Collection

Once approval was received from the Walden University IRB and subsequently
from the district IRB, I sent an email to a purposeful sampling of 25-30 elementary
principals based on directory information from the district of study. This was to ensure

that participants included a diverse range of perspectives as leaders including years of
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experience, the type of school community in which they lead, and any other factors. The

initial email included a basic outline of the study including the purpose and the research
questions and asked for interested volunteers to respond. Once | received responses from
interested participants, | selected individuals based on the criteria of the diversity of
leadership experiences noted above including a range of years of experience and the
diversity of the student population in the school in which they serve as principal. | then
sent a more detailed description of the research study design including details about their
requested commitment.

In the confirmation email, I included specific information about their participation
including the expected duration of 45-60 minutes and the nature of the semi-structured
interview. | also included a sampling of the type of questions addressed, aligned to the
research question and the conceptual framework. I outlined the process for ensuring the
confidentiality of their participation and the data collected and included a consent form.
This consent form included information about their right to decline to answer any of the
questions and to request to exit from the study at any time.

Data Analysis Plan

A basic qualitative study has the potential to generate large amounts of data to be
analyzed and therefore it is critical to have a plan to organize and analyze the data as it is
collected (Ravitch & Carl, 2021). Each interview was recorded and then transcribed
verbatim and stored on my password-protected computer. Although verbatim transcripts

do not necessarily ensure rigor, they are a critical part of the qualitative researcher’s
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responsibility to center the participants’ experience and perspective (Ravitch & Carl,

2021).

To effectively analyze the data from these semi-structured interviews, | used a
method of thematic analysis including the following steps: (a) familiarizing myself with
the data, (b) assigning preliminary codes to describe the content, (c) searching for
patterns and themes across the data, (d) reviewing the themes, and (e) defining and
naming the themes (Braun & Clarke, 2021). | used a precoding process for an initial
review of each transcript, highlighting words or phrases, and began to identify patterns in
the data. Precoding was a useful first step in making meaning from the vast amounts of
data and assisting in organizing the data across themes. | then used a two-cycle approach
reexamining the data using open coding. The first round of open coding was used to
identify words or phrases that stood out or that were repeated across multiple participant
interviews. Subsequent rounds of coding focused specifically on aspects of the research
guestions such as the literacy leadership practices employed. Then | used axial coding to
determine how the highlighted phrases might be clustered across categories and themes.
This included not only identifying similarities and differences but also an analysis of how
the codes may connect or relate to one another (Ravitch & Carl, 2021). This process
allowed me to identify themes in the data and group data together in a meaningful way.

Trustworthiness
To ensure the validity, or trustworthiness of my qualitative study, | had to

intentionally focus on the constructs of credibility, transferability, dependability, and
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confirmability (Ravitch & Carl, 2021). These efforts also helped to ensure the rigor of the

research study.
Credibility

Credibility in qualitative research design reflects the researcher’s ability to design
a study that is aligned and likely to yield meaningful data aligned to the research question
(Ravitch & Carl, 2021.) My study design and the instrumentation | used had to be aligned
with the purpose of the study so that the data generated would be meaningful. To
strengthen the credibility of the study, I utilized participation validation strategies,
including sharing verbatim transcripts of interviews with participants and asking them to
check for accuracy. | also used member checks throughout the process by sharing the
data analysis and themes emerging and seeking input and feedback from a peer reviewer
at multiple points in the study.
Transferability

Transferability refers to the degree to which the results of my study may be
applied to other contexts (Ravitch & Carl, 2021). It is important to note that the purpose
of qualitative research is not to create generalizations or seek a single truth, but rather to
deepen understanding of a phenomenon through the lived experiences and perspectives of
the individual participants. However, the results of my study may apply to other districts,
provided the results are reflective of the context in which they are collected. A strategy |
employed to increase transferability was to use thick or detailed descriptions when
describing the participants, setting, and context for my study so that a future audience

might use the context to determine applicability to their unique context.
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Dependability

Dependability in a qualitative study refers to the degree to which the data from the
study can be considered stable or reliable (Ravitch & Carl, 2021). Research design is a
critical strategy for supporting dependability. As a researcher, it was important to ensure
that my research design and the methods | selected for data collection were suitable for
my study and that | could provide a clear rationale of alignment between the study design
and the stated purpose. As | began the process of conducting semi-structured interviews
and collecting data, it was critically important to have a clear data collection plan
supported by the research questions.
Confirmability

By its very nature, qualitative research design does not seek to be objective. Yet,
qualitative researchers must design their study in a way that it is likely that another
researcher conducting a similar study would reach the same conclusions and therefore
confirm the data (Ravitch & Carl, 2021). | had to acknowledge and interrogate the
potential bias | brought as the researcher and ensure | could mitigate the impact my role
as the researcher may have on the data collected. A strategy | employed to strengthen
confirmability was to rely on expert colleagues to review my study design and to
challenge my thinking in the data analysis. | also utilized a reflective journal to separate
my own opinions about the data being collected to maintain neutrality and allow the

experiences and perspectives of participants to be centered instead.
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Ethical Procedures

It is critically important to protect the integrity of the research study by adhering
to ethical procedures. First, the safety and welfare of participants must be protected.
Participants must be clear on their rights to refuse to answer any questions or to
disengage from the study at any time. In the invitation to participants, | provided a clear,
detailed description of the interview process and provided consent forms for each
participant describing their role and the expectations for the interview as well as the
transcript review. | also clearly articulated to participants the nature of the study,
including the strategies for maintaining confidentiality both in their participation and in
the data collected. I also sought IRB permission from both Walden and the district of
study before conducting the study.

As noted above, participants were informed about the procedures | used to
maintain the confidentiality of their participation as well as the confidentiality of any data
collected. All interview recordings and transcripts were stored on my password -protected
laptop. Further, 1 did not use names for interview transcripts but rather identified a
confidential marker for each participant’s interview and stored the password -protected
file on my computer. All printed copies of data transcripts were kept in a locked file
cabinet in my home office and stored securely in alignment with the university standards
for confidentiality.

Summary
To examine elementary principals’ literacy leadership perspectives and practices,

I employed a basic qualitative design. I conducted 45- to 60-minute semi-structured
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interviews with 10 participants and utilized questions that supported the purpose of the

study, aligned with Murphy’s Instructional Leadership Framework (Murphy et al., 1983)
and the research questions. In this chapter, | gave a detailed description of the research
design and the rationale for this study and clearly defined my role as a researcher. |
outlined the methodology to be used for this study including participant selection and
instrumentation. | provided a detailed description of the recruitment strategies | used and
the information | provided to potential participants including information about
confidentiality, participation expectations, and follow-up member checks to ensure
trustworthiness.

Data collection and analysis is an important part of the basic qualitative research
design, and as such I outlined the specific strategies | used to gather the necessary data
and to analyze the patterns and themes that arose from the data. In addition, in this
chapter, I included information about the strategies | used to ensure all aspects of
trustworthiness were addressed by design including credibility, transferability,
dependability, and confirmability. Finally, I outlined the ethical procedures that I
followed including specific strategies to ensure appropriate treatment of participants and
the treatment of data collected including storage and confidentiality. In Chapter 4, I will

describe in detail the findings of my study.
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Chapter 4: Results

The purpose of this basic qualitative study was to explore the perspectives of
elementary principals from one large suburban school district in the eastern part of the
United States on their role and practices as leaders in their students’ literacy achievement.
The problem addressed in this study was the need for increased literacy achievement
among elementary students in a large suburban school district in the eastern part of the
United States. This study was grounded in the conceptual framework of instructional
leadership (Hallinger, 2005; Murphy et al., 1983), which identified the processes,
functions, and activities that define instructional leadership and reflect their
interconnectedness and impact on student achievement. To accomplish the goals of this
study, | conducted semi-structured interviews with 10 elementary principals from the
district of study to understand their perspective on their role as leaders for literacy and the
specific instructional leadership practices they employ that support student achievement
in literacy. The research questions for this study were as follows:

e What are elementary principals’ perspectives on their role as leaders in their

students’ literacy achievement?

e What are elementary principals’ perspectives on the instructional leadership

practices they apply to address student achievement in literacy?

Chapter 4 is organized into five major sections: Setting, Data Collection, Data

Analysis, Results, and Evidence of Trustworthiness.
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Setting

The setting for this study was one large suburban school district in the eastern part
of the United States. There are 108 elementary schools in this district, which is divided
into three geographic zones: east, central, and west. The district has just hired a new
superintendent and as a result, is experiencing changes in system leadership and the
current organizational structure. As is the case with many districts across the country,
student enrollment in the district of study has decreased since the pandemic, with
achievement results still reflecting low levels of literacy achievement. In addition, the
district is anticipating a significant fiscal cliff as Elementary and Secondary School
Emergency Relief (ESSER) funds end, which will likely impact staffing allocations and
resources for the 20242025 school year. Purposive sampling was used to identify
principals with a range of experiences, including years in leadership, demographics of the
student population served (i.e., Title I, English learners, etc.), and school size. After
receiving IRB approval from both Walden and the district of study, I sent an invitation to
participate to 15 principals using the system directory to achieve a balance of school size
and demographics. Ten principals participated in semi-structured interviews using a
videoconferencing platform to record audio only. The relevant demographics and

characteristics of each participant are captured in Table 2.
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Table 2

Participant Demographics

Participant Years of principal Zone Title I status  School size
experience
Principal #1 8 East Yes 461
Principal #2 4 West No 801
Principal #3 11 West Yes 311
Principal #4 10 East Yes 527
Principal #5 14 East Yes 538
Principal #6 16 Central No 511
Principal #7 9 West Yes 500
Principal #8 4 Central Yes 572
Principal #9 3 East Yes 288
Principal #10 <1 Central Yes 445

Data Collection

The data for this study were collected through semi-structured interviews using a
researcher-developed questionnaire and conducted via videoconferencing software using
only audio recording and verbatim transcription. Before conducting these interviews, |
received approval from the Walden University IRB (approval # 09-08-23-1067283) and
the IRB from the district of study. In this study, I collected data from 10 elementary
principals who volunteered to participate. The principal participants had experiences
ranging from a first-year principal (Principal #10) to a principal in his 16™ year (Principal
#6). Purposive sampling was also used to select participants leading in different zones of

the county (east, central, and west) and serving different populations of students (Title I,
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non-Title 1) and in different-sized schools. The rationale for including demographics and

school size in the sampling selection was to determine whether additional resources
impacted the role of the principal and the instructional leadership practices employed to
improve student achievement in literacy.

I conducted each interview virtually using a videoconferencing platform with
audio recording only. Each interview lasted 45-60 minutes and used the researcher-
developed interview protocol included in the Appendix. Following the interview, I sent
verbatim transcripts to participants for their review. This is consistent with the participant
validation strategy identified in Chapter 3 as an important step taken to strengthen the
credibility of the study. In addition to the audio recording and verbatim transcripts, | kept
a reflective journal to highlight specific details relevant to the research questions and the
purpose of the study, as well as to separate my reactions to the qualitative data being
shared. This was an intentional strategy used to manage my bias and mitigate any impact
on the study. All of the recordings and transcripts are stored on a password -protected file
on the cloud and print copies of transcripts are kept in a locked file cabinet in my home
office. There were no variations in the data collection methods outlined in Chapter 3, and
I did not encounter any unusual circumstances in my data collection.

Data Analysis

After conducting the first interview, | shared the verbatim transcript of the
interview with my chair for review and feedback. Since the self-generated questionnaire
yielded valuable information related to the research questions, | proceeded with the

remaining nine interviews using the same questionnaire. Once all of the interviews were
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conducted and the data were collected, | used a multifaceted inductive approach to

analyze the data, moving from coding to categories and ultimately to themes. To
effectively analyze the data from these semi-structured interviews, | used a method of
thematic analysis including the following steps: (a) familiarizing myself with the data, (b)
assigning preliminary codes to describe the content, (c) searching for patterns and themes
across the data, (d) reviewing the themes, and (e) defining and naming the themes (Braun
& Clarke, 2021). First, | reviewed the verbatim transcript of each interview while
listening to the recording to familiarize myself with the data. The transcripts were created
using an artificial intelligence (Al) audio transcript feature available in the
videoconferencing platform. By reviewing the transcripts while listening to the recording,
| was able to adjust the transcript to accurately capture participant responses that may
have been impacted due to sound quality. Participants then received a copy of the
verbatim transcript to review for accuracy, and no edits or corrections were noted.

I then printed copies of the transcripts and used open coding to describe the
content by highlighting keywords or phrases that were recurring and those directly related
to the research questions. Coding is a process that enables the researcher to begin to
assign meaning to chunks of data (Ravitch & Carl, 2021). This process resulted in nine
codes for the first research question and eight for the second research question. Next, |
organized these codes by creating an Excel spreadsheet to summarize participant
responses to each question by capturing specific phrases and quotes from the response. I
then conducted a more focused second cycle of coding by using color-coded highlighting

in the Excel document to look for patterns in the data and identify categories related to
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the conceptual framework of Instructional Leadership and the two research questions.

This process resulted in three categories for the first research question and three for the
second research question. Finally, I used axial coding to review the data and identify
emerging themes (see Table 3). This process revealed a total of six themes, with three
themes for each research question. | found no discrepant cases within the data and based
on the common themes that consistently emerged in the interviews, saturation was met.
Table 3

Codes, Categories, and Themes

Codes Categories Themes

RQ 1: What are elementary principals’ perspectives on their role as leaders in their students’ literacy
achievement?

Literacy is critical to overall Literacy development is the Importance of elementary
achievement. primary role of elementary literacy
Key to success in all other content areas school

All teachers are literacy teachers.

Establish vision and sense of urgency Framing goals and promoting  Importance of elementary
Principal establishes high expectations; expectationsand standards literacy leadership
sets the tone
Models knowledge of literacy standards
and evidence-based strategies

Grow teachercapacity through feedback Promoting and supporting Importance of building
Build an expert literacy leadership team instructional improvement capacity
Protect time for literacy instruction

RQ 2: What are elementary principals’ perspectives on the instructional leadership practices they apply
to address student achievement in literacy?

Learning Walks Promoting and supporting Importance of time spent in
Lesson study instructional improvement classrooms observing
Informal observations instruction

Data analysis meetings Assessing and monitoring Importance of progress
Individual data conversations student performance monitoring
Collaborative planning Creating a productive work Importance of structures for
Grade level meetings environment collaboration

Monthly ILT meetings
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Results

The purpose of this basic qualitative study was to explore the perspectives of
elementary principals from one large suburban school district in the eastern part of the
United States on their role and practices as leaders in their students’ literacy achievement.
As instructional leaders, elementary principals have a responsibility to ensure student
achievement in literacy. This study aimed to gain deeper insight into the elementary
principals’ perspective on their role in accomplishing this goal, and the specific
instructional leadership practices they employ to increase student achievement in literacy.

RQ 1: What are elementary principals’ perspectives on their role as leaders in
their students’ literacy achievement?

The following themes emerged from the first research question:

e Importance of early literacy

e Importance of elementary literacy leadership

e Importance of building capacity

All of the principals interviewed identified their role as critical to student
achievement in literacy, and 7 out of 10 referenced their role in establishing literacy as a
priority for their work. First, principals acknowledged the critical nature of literacy in
elementary school achievement. Principal 3 went further, declaring literacy as “probably
the number one factor that is going to help a student be successful. When they struggle
with their core literacy skills, it tends to impact everything they do throughout the day.”
Many other principals commented on the foundational role of literacy in student

achievement, with Principal 9 describing it as “the foundation of everything that we do in
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elementary school.” Research has documented the critical importance of literacy in

student achievement (Silverman et al., 2020) and recently there have been strides in
ensuring literacy instruction is aligned with the body of evidence known as the science of
reading. Many of the principals interviewed noted the critical role foundational literacy
plays in elementary school success overall, as described in the research, with Principal 8
even going as far as to deem literacy “the key to all achievement.” Principal 6 captured
this relationship between literacy and leadership at the elementary level, stating, “I
believe our main charge as elementary schools is to ensure that our students are literate in
reading, writing, and mathematics as they leave us to progress to their secondary
education.”

When asked to explain their perspective on their role as a leader for student
achievement in literacy, 9 out of 10 principals focused on their responsibility to establish
a clear vision and set expectations, aligned with Murphy’s model of instructional
leadership (Murphy et al., 1983). Studies demonstrate that a principal’s efforts to
establish organizational structures needed to sustain a focus on student achievement,
including setting clear and ambitious goals, scheduling opportunities for monitoring
progress, and trusting and empowering teachers through distributed leadership
opportunities are critical to student achievement overall (Gordon & Hart, 2022).

According to Principal 1, “I need to establish a sense of urgency and protect my
students’ right to read.” This was echoed by both Principal 2 who stated, “I believe that I
am the role model—I set the precedent” and Principal 5 who stated “The principal sets

the tone—they set the rate for the pack. That means if the principal is not adept or
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knowledgeable about reading strategies, then the staff is not going to value that.” Many

of the principals echoed this responsibility of a school leader to positively impact a
culture of learning, detailing the influence their behavior has as a model of expectations
for teaching and learning. Principal 4 explained her role in connecting the importance of
literacy to the culture of the building explaining, “If I’'m not speaking about literacy
instruction and if I am not having those conversations daily with teachers, students, and
parents focused on student learning, then it becomes | guess less pervasive in the culture
of the school.”

Five out of 10 principals identified the need to serve as lead learners in
understanding standards and the evidence-based research behind the science of reading.
Research has demonstrated that when teachers believe their principal to be
knowledgeable about reading instruction, it has a positive impact on the teachers’
willingness to accept feedback and grow their instructional practice (Plaatjies, 2020).
Principal 10 stated,

I think that | need to have a strong understanding of how to teach reading, and

how to address deficits when students aren’t reading to be a strong reading

teacher and to know how to observe, coach, and support teachers who teach
reading.
Principal 8 stated, “Number one to know what the standards are in the content areas and
to ensure that my whole leadership team is on the same page.”
A third theme that emerged when discussing their perspective on their role as

leaders for literacy achievement was the importance of building the instructional capacity
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of teachers and their instructional leadership team. Seven out of 10 principals described

the importance of their role in providing meaningful feedback on literacy instruction to
improve the capacity of their teachers to support student achievement in literacy.
Principal 2 shared “I often provide instant coaching the morning when I am in a
classroom to show that I am not afraid to teach.” Principal 7 described using data and
connecting it to instruction by “giving feedback on instruction and engaging in
conversation through student work and teacher practice.” This type of coaching and
feedback may look different for different teachers but has a consistent impact on student
achievement and underscores the importance of principals spending time in classrooms
observing instruction to know their teachers’ strengths and needs as teachers of literacy,
with Principal 6 explaining that “Just as with students, [ need to meet staff where they are
and grow teachers and build their capacity using some of the same scaffolding strategies
we use with students.”

Seven out of 10 principals also described the need to have a strong leadership
team supporting literacy and identified their role in developing the leadership capacity of
that team including reading specialists, assistant principals, and resource teachers.
Principal 5 explained, “As a leader, you have to surround yourself with your resource
team and ILT with specific roles and functions, all of us need to focus on reading.” This
requires deliberate effort on the part of principals to ensure they have dedicated time for
this work. Time is often cited as a barrier to instructional leadership and thus requires
principals intent on being strong instructional leaders to be deliberate in establishing

sustainable systems and structures to ensure this work is prioritized. Principal 9 described
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the focus on developing these systems explaining, “Right now I am just focused on the

foundation. | am trying to build other leaders in the building and try to build connections
between all the people.” Principal 3 explained how her perspective on this role has
changed:

I used to think I had to know everything but now | keep the focus on

implementation and fidelity to best practices and rely on my team of leaders to

ensure fidelity. I am personally hesitant to do much direct coaching around

strategies now because it has changed so now, | focus on making sure | have the

right people in place to support teachers.

The second research question sought to understand the specific practices
elementary principals utilize in this work.

RQ 2: What are elementary principals’ perspectives on the instructional
leadership practices they apply to address student achievement in literacy?

Several themes emerged when examining principal responses detailing the
practices they utilize for literacy achievement:

e Importance of time spent in classrooms observing instruction.

e Importance of progress monitoring

e Importance of structures for collaboration

Principals described several different instructional practices focused on promoting
and supporting instructional improvement by spending time observing instruction in
classrooms. Many of these opportunities include teachers to create opportunities for

dialogue. This directly aligns with the research on instructional leadership which
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describes specifically the principal’s ability to influence teacher practice by setting high

expectations for literacy instruction and providing meaningful feedback supported by
content and pedagogical knowledge (N. Ozdemir et al., 2022). Principal 1 described this
process by explaining, “We schedule learning walks across grade levels and then debrief
what we observed, focused on the standards.” In this way, the time spent in classrooms
not only allows the principal to observe instruction and provide feedback but also to build
the capacity of other teachers by connecting instructional practice to standards and
planning. Principal 2 also provides time for learning walks and includes follow-up
opportunities for “tag outs” to provide coverage and allow teachers time to see another
teacher’s instruction focused on a specific component of literacy instruction. These
efforts not only increase time spent in classrooms for individual teachers but also help to
create a climate of collaboration in which all teachers are active participants in a
professional learning community committed to strengthening literacy instruction.
Principal 10 identified her commitment to being in classrooms every day, stating, “It
helps me to understand what my teachers’ strengths and needs are. It also helps me
identify topics for our Instructional Support Team.”

A second theme that emerged when describing the specific practices principals
employ to promote student literacy achievement was the importance of monitoring
literacy progress with data. Eight of the 10 principals interviewed identified data analysis
meetings as a practice they consistently utilized to support literacy achievement. These
data analysis meetings happened with varying degrees of frequency, ranging from weekly

to monthly, and used different data sources with some using formative assessment and
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student work samples while others focused primarily on summative unit assessment data.

Principal 4 and Principal 8 described a unique approach to data analysis in which they
had moved from grade-level meetings to individual data conversations with Principal 4
explaining, “One thing that is very time-consuming but always has a big impact is having
individual data conversations and really analyzing student work with teachers.” In
schools that have demonstrated growth in literacy achievement over time, teachers were
often given opportunities for authentic collaboration to include monitoring student
progress on measures of literacy achievement (Georgiou et al., 2020). Principal 8 framed
these data meetings as coaching sessions and used “data analysis to plan responsive small
group instruction.” This practice helps to ensure teachers can see the relationship between
student data and shifts in instructional practice, an important part of continuous
improvement. Two other principals identified individual data meetings as a practice they
were interested in exploring in the future. Principal 10 described data analysis meetings
that happen at the school level with the Instructional Support Team looking at teacher
data as well as explaining, “I use the data from classroom visits and student data to
provide a lens for what our PD and our faculty meetings should focus on.”

Similarly, athird theme that emerged from the study related to instructional
leadership practices that support literacy achievement related to the importance of
establishing structures for collaboration. These structures align with Murphy’s framework
for Instructional Leadership (Murphy et al., 1983) and the need to create a productive
work environment while promoting curricular coordination. Seven out of 10 principals

identified collaborative planning or grade-level team meetings as an instructional
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leadership practice utilized to promote student achievement. Principal 9 described these

structures by stating, “I have consistent practices and schedules; weekly grade level
meetings focused on formative assessment.” Several principals talked about the challenge
of protecting this time despite conflicting scheduling needs but identified it as a critical
structure for supporting student achievement. As Principal 6 described, “We meet
formally with grade-level teams four times a year, and then our resource team meets with
teachers weekly. It was the best way we could fit in all the priorities.” Principal 3
described the need to combine the meeting purposes with “extended planning with
teachers every six weeks which includes a data review and then planning and PD in the
afternoon.” Similarly, principals often cited the need to have regular meetings with their
instructional leadership team to ensure consistency with instructional expectations and
feedback and to plan for the support of teachers. Principal 10 described this effort to shift
the role of the team from evaluating to supporting instruction:

I call them the Instructional Support Team instead of the leadership team because

I want it to feel like a support for teachers. We meet twice a month and now we

are starting our coaching cycles with teachers and letting the data lead the

coaching expectations.

Evidence of Trustworthiness

Credibility

According to Rubin & Rubin (2021), credibility can be achieved in part by
assuring that the participants involved in a qualitative study have the necessary

experience to provide data relevant to address the research questions and the purpose of
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the study. | interviewed ten elementary principals in a large suburban district in the

eastern part of the country. Each principal interviewed had extensive experience with
instructional leadership for literacy and perspectives on those practices that best support
student achievement. For participation validation, | sent participants a copy of the
verbatim transcript for their review as outlined in my data collection plan and received no
revisions or corrections.
Transferability

In Chapter 3, I outlined the strategy | would use to increase the transferability of
my study by using thick or detailed descriptions when describing the participants, setting,
and context for my study. Transferability refers to the extent to which study results may
apply to other contexts while still preserving the specifics of the context of the study
(Ravitch & Carl, 2021). The participant demographics included information about the
participant’s years of experience as a principal as well as information about the
geographic area, school demographics, and size of the school they lead. This will enable
other principals and instructional leaders to see potential similarities to the context in
which they serve, which may increase the applicability of the results of the study.
Dependability

Dependability refers to the degree to which the data collected answers the
research question and is collected using a consistent, rational approach. Since the purpose
of my study was to understand the perspectives of elementary principals on their role as
leaders for literacy and the specific instructional leadership practices they use to improve

student achievement in literacy, a basic qualitative approach was appropriate. The
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interview protocol utilized was aligned to the purpose of the study and the research

questions, and each participant was asked the same questions allowing for consistency
yet individual perspectives to be captured. The process for collecting data was detailed
and consistent, and audio recordings and verbatim transcripts were used to capture the
data.
Confirmability

By its very nature, qualitative research supports the idea that truth is subjective
and therefore does not seek to prove an objective outcome (Ravitch & Carl, 2021).
However, qualitative researchers should seek to have their data confirmable by
acknowledging the potential for bias and making intentional efforts to mitigate the
impacts of this bias on the interpretation of the data. | accomplished this by keeping a
reflective journal in which I could separate my reactions to the interview responses from
the data collection. In addition, | have shared my data collection and data analysis with a
peer reviewer for feedback as outlined in my research design to strengthen the
confirmability of the results.

Summary

In Chapter 4, | briefly reviewed the purpose of this study, including the research
questions, and then gave a detailed description of the study, including thick descriptions
of the participants and the schools in which they serve as principals. | outlined the
specific data collection procedures utilized in alignment with those detailed in Chapter 3
and then explained the process of thematic analysis used to move inductively from coded

units to larger categories and themes. | then described the specific codes and categories
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used in my analysis and provided a detailed description of the results addressing each

research question and noting the specific themes that emerged with each. For research
question one included the importance of literacy in elementary school, the importance of
literacy leadership, and the importance of building capacity. For research question two,
the following themes emerged: the importance of time spent in classrooms observing
instruction, the importance of progress monitoring, and the importance of establishing
structures for collaboration.

In Chapter 5, I will summarize and interpret key findings from this study and
align them to the literature, while describing the limitations of the research. Finally, in
Chapter 5 I will describe opportunities for further research and the potential impact for

positive social change.
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Chapter 5: Discussion, Conclusions, and Recommendations

The purpose of this basic qualitative study was to explore the perspectives of
elementary principals from one large suburban school district in the eastern part of the
United States on their role and practices as leaders in their students’ literacy achievement.
Literacy achievement is critical to student success overall and research supports the
impact of instructional leadership on student achievement overall. However, less is
known about the specific instructional leadership practices utilized to impact literacy
achievement. Therefore, this study was conducted to understand the perspectives of
elementary principals related to student achievement in literacy, and the specific practices
they apply for literacy achievement. To fully understand elementary principals’
perspectives and practices, the following research questions served as the focus of the
study:

e What are elementary principals’ perspectives on their role as leaders in their

students’ literacy achievement?

e What are elementary principals’ perspectives on the instructional leadership

practices they apply to address student achievement in literacy?

To address the research questions for this study, a basic qualitative design was
employed. According to Ravitch and Carl (2021), the focus of qualitative research is on
individuals’ experiences and perspectives as sources of knowledge. Since the purpose of
this study was to understand the perspective of the elementary principals in the district of
study related to their role as leaders for literacy and the instructional leadership practices

they apply to address student achievement in literacy, a basic qualitative study was
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appropriate. Data were collected through semi-structured interviews of 10 elementary

principals using a researcher-developed responsive interview protocol. Key findings
revealed that elementary principals believe they have a critical role in promoting student
achievement in literacy and in ensuring high-quality literacy instruction is consistently
occurring. Six themes emerged from this study: (a) the importance of early literacy, (b)
the importance of elementary literacy leadership, (c) the importance of building capacity,
(d) the importance of time spent in classrooms, (e) the importance of progress
monitoring, and (f) the importance of structures for collaboration.

Interpretation of the Findings

The findings of this study reveal that the elementary principals’ perspectives on
their role as leaders for literacy align with the current literature and with the conceptual
framework for the study. In addition, the specific literacy practices they apply to increase
student achievement in literacy are consistent with those practices identified in the
literature and as part of Murphy’s Instructional Leadership Framework.

Studies from the literature reviewed and detailed in Chapter 2 demonstrate a
strong relationship between the principal’s commitment to literacy and overall literacy
achievement (Merga et al., 2021). A key theme that emerged in this study is the
importance of elementary literacy leadership. Nine out of 10 principals interviewed for
this study identified the need to establish a clear vision for literacy achievement and to
establish specific goals for literacy achievement for students and teachers. This is in
alignment with Murphy’s Instructional Leadership Framework expectations for (a)

framing school goals and objectives and (b) developing and promoting expectations. Key



67
findings from this study indicate that principals recognize the importance of modeling

high expectations for literacy instruction aligned with a theme of building capacity with
Principal 4 stating, “My role is to keep the focus on instruction,” and Principal 2 stating,
“I believe that I am the role model—I set the precedent.” This aligns with the literature,
which demonstrated the impact of principals on student achievement specifically through
their ability to influence teacher practice by setting high expectations for literacy
instruction (N. Ozdemir et al., 2022).

Similarly, findings from this study revealed a common theme of the importance of
time spent in classrooms observing instruction. This is in alignment with current
literature which suggests that principals can impact achievement by providing meaningful
feedback supported by content and pedagogical knowledge (Georgiou et al., 2020;
Hindman et al., 2020.) This finding is also in alignment with Murphy’s Instructional
Leadership framework, which underscores the importance of principals (a) promoting
and supporting instructional improvement and (b) supervising and evaluating instruction.
Principals in the study often cited the importance of spending time in classrooms
observing instruction and providing job-embedded coaching for teachers. These
instructional conversations that principals shared as part of their practice for improving
literacy instruction are even more impactful when they are centered on content
knowledge and demonstrate the use of knowledge of curriculum and instruction as
indicated in Murphy’s Framework. Studies in the literature indicate that a principal’s
strong literacy knowledge improves their ability to establish high expectations for literacy

instruction (Merga et al., 2021; Taylor et al., 2019) and further underscore that when
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teachers perceive their principals have high content knowledge in literacy instruction,

they are more likely to transfer professional learning into classroom practice (Plaatjies,
2020).

To develop this content knowledge, the literature suggests that it is important for
principals to invest time in engaging in professional learning alongside their teachers
(Wilson et al., 2020). All of the principals in this study identified the need to engage in
continuous professional learning, such as serving as a model of a “lead learner” (Principal
1) and described the need to “have a strong foundation of what good literacy instruction
looks like” (Principal 4). In addition, 4 out of 10 principals interviewed expressed the
need for additional training in literacy, specifically related to the body of research known
as the Science of Reading. As Principal 8 stated, “I need more extensive training about
literacy because the way we teach literacy is changing and I don’t want to get left behind
and then I won’t have credibility with teachers.” This aligns with Murphy’s Instructional
Leadership Framework, which asserts that using knowledge of curriculum and instruction
is a key aspect of instructional leadership practice that impacts student achievement. It is
also supported by the literature, which describes that engaging in job-embedded
continuous professional learning can increase the leadership capacity of principals (Levin
et al., 2020).

Finally, a key theme that emerged from this study is the importance of structures
for collaboration. Seven out of the 10 principals surveyed expressed the need to ensure
there is protected time for collaborative planning and data analysis with teacher teams.

Further, 6 out of 10 principals identified time as a barrier to instructional leadership
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because of competing priorities. Murphy et al. (1983) described this paradox by

explaining that although the focus on the role of the principal as an instructional leader
was increasing, the time devoted to it—both in preparation and in practice—did not. This
is aligned with the literature that describes the importance of instructional leaders
establishing structures for authentic collaboration for planning, progress monitoring, and
examining student work with teachers (Georgiou et al., 2020).

The purpose of this basic qualitative study was to further understand the
perspective of elementary principals on their role as leaders for literacy and to understand
the specific instructional leadership practices they apply to increase student achievement
in literacy. Based on the findings of this study, principals identified key themes of the
importance of their role as leaders for literacy and practices such as time spent in
classrooms observing instruction, providing meaningful feedback aligned to content, and
developing structures for collaboration that correspond to both the conceptual framework
and the supporting literature.

Limitations

It is important to acknowledge potential limitations in research to identify
possible areas of weakness (Ravitch & Carl, 2021). In Chapter 1, | identified the potential
limitations for this study including limiting participants to one district for the study and
identifying only ten participants. Recognizing these limitations, and to increase
transferability, | selected participants using purposive sampling to ensure a wide range of
principal experiences was reflected in the data including gender, years of experience, and

type of school in which the participant serves as principal (i.e., Title I, non-Title I, large
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school, etc.). Another potential limitation identified was my familiarity with participants

since | am employed in the district of study, which could impact participant responses. |
was able to successfully mitigate this limitation to trustworthiness by utilizing active
listening techniques to reflect participant responses and to seek clarity using their
language. Further, | shared verbatim transcripts with each participant individually to
verify accuracy and received no changes or feedback from participants.
Recommendations

Recommendations for further research are grounded in the strengths and
limitations of the current study as well as the current literature. The focus of this study
was to gain a deeper understanding of principals’ perspectives on their role as leaders for
literacy and the specific instructional leadership practices they apply for student
achievement in literacy. A recommendation for further research would be to do a
quantitative research study to compare the instructional leadership practices applied in
each school with student literacy achievement scores to measure what, if any, impact
different instructional leadership practices have on student outcomes. This type of
research is supported by literature that identifies the positive impact of instructional
leadership overall on measures of student achievement but would add to the literature by
connecting specific leadership practices used for literacy.

I would also recommend that future research be conducted at the secondary level
to include principals at the middle and high school levels. While the literature for this
study clearly supports the importance of early literacy and therefore relates to the

elementary principal’s role, the research also underscores the significant impact of
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literacy failure on school success beyond the elementary level. It would be interesting to

examine the perspective of secondary principals on their role as instructional leaders for
literacy and to determine what, if any, different leadership practices they apply for
adolescent literacy achievement.

Implications

This study has the potential to impact positive social change at the local level
since the instructional leadership practices that principals identify may be applied to
increase student achievement in literacy. Increases in literacy achievement will have a
positive impact on social change by increasing the positive outcomes associated with
strong literacy development including readiness for college and career while also
decreasing the likelihood of the negative social impacts associated with illiteracy
including school drop-out rates, underemployment, and incarceration.

This study also has the potential for positive social change by improving
opportunities for professional learning within the district of study since the practices
identified by principal participants could be shared with other elementary colleagues
within the district. This could result in increased collaboration for instructional leaders
with a specific focus on literacy, thereby improving instruction for teachers and outcomes
for students in literacy.

Conclusion

Research has demonstrated the critical importance of strong literacy development

for student success in school and life. Literacy development is arguably the most

important factor impacting student success and positive social outcomes, including
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readiness for college and career and earning potential, while also decreasing the

likelihood of the negative outcomes associated with illiteracy. Similarly, a growing body
of research has supported the positive impacts of instructional leadership on student
achievement overall. Yet there is a gap in practice connecting these priorities and more
information is needed to understand the role of the elementary instructional leader related
to literacy achievement. The purpose of this basic qualitative study was to fill this gap by
seeking to understand the perspective of elementary principals on their role as leaders for
literacy and to identify the specific instructional leadership practices applied to positively
impact student achievement in literacy. Key findings in this study reveal themes related
to the role of elementary principals in establishing a sense of urgency for literacy
achievement and setting clear expectations for high-quality literacy teaching. Results of
this study also provide information about the specific instructional leadership practices
applied to increase literacy achievement including spending time in classrooms observing
instruction and providing feedback, while establishing structures for collaboration
including planning and data analysis. Finally, this study provides insight into the needs of
elementary principals to support their role as leaders for literacy, which can inform
critical professional learning and support resulting in increased levels of student

achievement in literacy.



73
References

Baltimore County Public Schools. (2019). 2019-2020 Student performance report.

https://p3cdn4static.sharpschool.com/UserFiles/Servers/Server 9046340/File/Syst

em%20Performance%20Measures%20Executive%20Summary %20vFINAL.pdf

Bean, R. M. (2020). Literacy leadership in a culture of collaboration. In A. S. Dagen & R.
M. Bean (Eds.), Best practices of literacy leaders: Keys to school improvement
(2nd ed., pp. 3-22). Guilford Press.

Bluestein, S., & Goldschmidt, P. (2021). Principal effects on academic progress over time
and the potential effects of school context and principal leadership practices.
Journal of School Administration Research and Development, 6(1), 12-23.

Braun, V., & Clarke, V. (2021). Can | use TA? Should I use TA? Should I not use TA?
Comparing reflexive thematic analysis and other pattern-based qualitative analytic
approaches. Counselling & Psychotherapy Research, 21(1), 37-47.

https://doi.org/10.1002/capr.12360.

Burkholder, G. J., Cox, K. A., Crawford, L. M., & Hitchcock, J. H. (Eds.). (2020).
Research designs and methods: An applied guide for the scholar-practitioner.
Sage.

Didion, L., Toste, J. R., & Filderman, M. J. (2020). Teacher professional development
and student reading achievement: A meta-analytic review of the effects. Journal
of Research on Educational Effectiveness, 13(1), 29-66.

https://doi.org/10.1080/19345747.2019.1670884



about:blank
about:blank
about:blank
about:blank

74
Durance, K. R. (2022). Principals’ self-efficacy as instructional leaders of literacy

[Doctoral thesis, University of Alberta]. Education and Research Archive.

https://era.library.ualberta.ca/items/3cc6ad 7b-1083-4af2-8634-ce80b93ceaad

Engin, K. (2020). The effect of educational leadership on students’ achievement: A cross-
cultural meta-analysis research on studies between 2008 and 2018. Asia Pacific

Education Review, 21(1), 49-64. https://d0oi.org/10.1007/s12564-019-09612-1

Fien, H., Chard, D. J., & Baker, S. K. (2021). Can the evidence revolution and multi-
tiered systems of support improve education equity and reading achievement?

Reading Research Quarterly, 56(1), S105-S118. https://doi.org/10.1002/rrg.391

Filderman, M. J., Austin, C. R., Boucher, A. N., O’Donnell, K., & Swanson, E. A.
(2022). A meta-analysis of the effects of reading comprehension interventions on
the reading comprehension outcomes of struggling readers in third through 12th
grades. Exceptional Children, 88(2), 163-184.

https://doi.org/10.1177/00144029211050860

Georgiou, G. K., Kushnir, G., & Parrila, R. (2020). Moving the needle on literacy:
Lessons learned from a school where literacy rates have improved over time.
Alberta Journal of Educational Research, 66(3), 347—359.

https://doi.org/10.55016/0js/ajer.v66i3.56988

Goldring, E., Grissom, J., Neumerski, C. M., Blissett, R., Murphy, J., & Porter, A.
(2020). Increasing principals’ time on instructional leadership: Exploring the
SAM® process. Journal of Educational Administration, 58(1), 19-37.

https://doi.org/10.1108/JEA-07-2018-0131.



https://era.library.ualberta.ca/items/3cc6ad7b-1083-4af2-8634-ce80b93ceaa9
https://doi.org/10.1007/s12564-019-09612-1
about:blank
https://doi.org/10.1177/00144029211050860
https://doi.org/10.55016/ojs/ajer.v66i3.56988
about:blank

75
Gordon, M. F., & Hart, H. (2022). How strong principals succeed: Improving student

achievement in high-poverty urban schools. Journal of Educational

Administration, 60(3), 288-302. https://doi.org/10.1108/jea-03-2021-0063

Grissom, J., Egalite, A., & Lindsay, C. (2021). How principals affect students and
schools: A systematic synthesis of two decades of research. The Wallace

Foundation. https://wallacefoundation.org/report/how-principals-affect-students-

and-schools-systematic-synthesis-two-decades-research

Hallinger, P. (2005). Instructional leadership and the school principal: A passing fancy
that refuses to fade away. Leadership and Policy in Schools, 4, 221-2309.

https://d0i.org/10.1080/15700760500244793

Hart, H., Young, C., Chen, A., Zou, A., & Allensworth, E. M. (2020). Supporting school
improvement: Early findings from a reexamination of the “5Essentials” Survey.
Research report. University of Chicago Consortium on School Research.

https://files.eric.ed.gov/fulltext/ED608156.pdf

Hernandez, D. J., & Annie E. Casey Foundation. (2011). Double jeopardy: How third
grade reading skills and poverty influence high school graduation. Annie E. Casey

Foundation. https://assets.aecf.org/m/resourced oc/AECF-DoubleJeopardy-2012-

Full.pdf

Hindman, A. H., Morrison, F. J., Connor, C. M., & Connor, J. A. (2020). Bringing the
science of reading to preservice elementary teachers: Tools that bridge research
and practice. Reading Research Quarterly, 55, S197-S206.

https://doi.org/10.1002/rrq.345



https://doi.org/10.1108/jea-03-2021-0063
https://wallacefoundation.org/report/how-principals-affect-students-and-schools-systematic-synthesis-two-decades-research
https://wallacefoundation.org/report/how-principals-affect-students-and-schools-systematic-synthesis-two-decades-research
https://doi.org/10.1080/15700760500244793
https://files.eric.ed.gov/fulltext/ED608156.pdf
https://assets.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf
https://assets.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf
about:blank

76
Huang, T., Hochbein, C., & Simons, J. (2020). The relationship among school contexts,

principal time use, school climate, and student achievement. Educational
Management Administration & Leadership, 48(2), 305-323.

https://doi.org/10.1177/1741143218802595.

Hudson, A. K., Moore, K. A., Han, B., Wee Koh, P., Binks-Cantrell, E., & Malatesha
Joshi, R. (2021). Elementary teachers’ knowledge of foundational literacy skills:
A critical piece of the puzzle in the science of reading. Reading Research

Quarterly, 56(1), S287-S315. https://doi.org/10.1002/rrq.408

International Literacy Association. (2018). Standards for the preparation of literacy
professionals 2017.

Johnson, C. W., & Voelkel, R. H. (2021). Developing increased leader capacity to
support effective professional learning community teams. International Journal of
Leadership in Education, 24(3), 313-332.

https://doi.org/10.1080/13603124.2019.1600039

Leithwood, K., Harris, A., & Hopkins, D. (2020). Seven strong claims about successful
school leadership revisited. School Leadership & Management, 40(1), 5-22.

Levin, S., Leung, M., Edgerton, A. K., & Scott, C. (2020). Elementary school principals’
professional learning: Current status and future needs. Learning Policy Institute.

Liebowitz, D., & Porter, L. (2019). The effect of principal behaviors on student, teacher,
and school outcomes: A systematic review and meta-analysis of the empirical
literature. Review of Educational Research, 89(5), 785-827.

https://doi.org/10.3102/0034654319866133



about:blank
about:blank
about:blank
https://doi.org/10.3102/0034654319866133

77
Liu, Y., Bellibas, M. S., & GUmds, S. (2021). The effect of instructional leadership and

distributed leadership on teacher self-efficacy and job satisfaction: Mediating
roles of supportive school culture and teacher collaboration. Educational
Management Administration & Leadership, 49(3), 430-453.

https://d0i.org/10.1177/1741143220910438

Lovett, M. W., Frijters, J. C., Steinbach, K. A., Sevcik, R. A., & Morris, R. D. (2021).
Effective intervention for adolescents with reading disabilities: Combining
reading and motivational remediation to improve outcomes. Journal of
Educational Psychology, 113(4), 656-689. https://doi.org/10.1037/edu0000639

Maponya, T. J. (2020). The instructional leadership role of the school principal on
learners’ academic achievement. African Educational Research Journal, 8(2),

183-193. https://doi.org/10.30918/aerj.82.20.042

McBrayer, J. S., Akins, C., Gutierrez de Blume, A., Cleveland, R., & Pannell, S. (2020).
Instructional leadership practices and school leaders’ self-efficacy. School
Leadership Review, 15(1).

McGeehan, C., & Norris, M. (2020). The case for mandatory literacy training for
elementary education principals. Journal of Organizational and Educational
Leadership, 6(1).

McMahan, K. M., Oslund, E. L., & Odegard, T. N. (2019). Characterizing the knowledge
of educators receiving training in systematic literacy instruction. Annals of

Dyslexia, 69(1), 21-33. https://doi.org/10.1007/s11881-018-00174-2



https://doi.org/10.1177/1741143220910438
https://doi/
https://doi.org/10.30918/aerj.82.20.042
about:blank

78
McNamara, D., Roscoe, R., Allen, L., Balyan, R., & McCarthy, K. (2019). Literacy:

From the perspective of text and discourse theory. Journal of Language and

Education, 5(3), 56-69. https://doi.org/10.17323/jle.2019.10196

Merga, M. K., Roni, S. M., & Malpique, A. (2021). School leadership and whole-school
support of struggling literacy learners in secondary schools. Educational
Management Administration & Leadership, 49(3), 534-550. 49(3), 534-550.

https://doi.org/10.1177/1741143220905036

Murphy, J., Hallinger, P., Weil, M., & Mitman, A. (1983). Instructional leadership: a
theoretical framework. Planning and Changing, 14, 137-149.

Ozdemir, N., Giimiis, S., Kiling, A. C., & Bellibas, M. S. (2022). A systematic review of
research on the relationship between school leadership and student achievement:
An updated framework and future direction. Educational Management

Administration & Leadership, 0(0). https://doi.org/10.1177/17411432221118662

Ozdemir, S., Coban, O., & Bozkurt, S. (2020). Examination of the relationship between
school principals’ 21st century skills and their strategic leadership according to
teachers’ opinions = Ogretmen algilarina gére okul yoneticilerinin 21. yy. egitim
yoneticisi becerileri ile stratejik liderlik davranislari arasindaki iliski. Page
Journal of Education and Instruction, 10(2), 399-426.

https://doi.org/10.14527/pegeqoq.2020.014

Petscher, Y., Solari, E. J., & Catts, H. W. (2019). Conditional longitudinal relations of

elementary literacy skills to high school reading comprehension. Journal of


https://doi.org/10.17323/jle.2019.10196
https://doi.org/10.1177/1741143220905036
about:blank
https://doi.org/10.14527/pegegog.2020.014

79
Learning Disabilities, 52(4), 324-336.

https://doi.org/10.1177/0022219419851757

Plaatjies, B. (2019). Investigating principal capacity in literacy instructional leadership at
selected primary schools. Journal of Social Studies Education Research, 10(3),
136-160.

Plaatjies, B. (2020). Perceptions of foundation phase teachers on principals as literacy
leaders in selected primary schools. International Journal of Learning, Teaching

and Educational Research, 19(7), 1-22. https://doi.org/10.26803/ijlter.19.7.1

Ravitch, S., & Carl, N. (2021). Qualitative research: Bridging the conceptual,
theoretical, and methodological. (2" Ed). Sage.

Robinson, V., & Gray, E. (2019). What difference does school leadership make to student
outcomes? Journal of the Royal Society of New Zealand, 49(2), 171-187.

https://doi.org/10.1080/03036758.2019.1582075.

Robledo, A., & Gove, A. (2019). What works in early reading materials. Occasional
Paper. RTI Press Publication OP-0058-1902. In RTI International. RTI

International. https://doi.org/10.3768/rtipress.2018.0p.0058.1902

Rodrigues, H. P. C., & Avila de Lima, J. (2021). Instructional leadership and student
achievement: school leaders’ perspectives. International Journal of Leadership in

Education, 1-25. https://d0oi.org/10.1080/13603124.2020.1869312

Rubin, H., & Rubin, I. (2021). Qualitative interviewing: The art of hearing data. (3 ed.).

Sage.


about:blank
https://doi.org/10.26803/ijlter.19.7.1
about:blank
https://doi.org/10.3768/rtipress.2018.op.0058.1902
about:blank

Sebastian, J., & Allensworth, E. (2019). Linking principal leadership to organizational
growth and student achievement: A moderation mediation analysis. Teachers

College Record, 121(9), 1-32. https://doi.org/10.1177/016146811912100903

Sebastian, J., Allensworth, E., Wiedermann, W., Hochbein, C., & Cunningham, M.

(2019). Principal leadership and school performance: An examination of

80

instructional leadership and organizational management. Leadership & Policy in

Schools, 18(4), 591-613. https://doi.org/10.1080/15700763.2018.1513151

Sharp, L. A., Raymond, R. D., & Piper, R. (2019). The preparedness of preservice
literacy teachers: Viewpoints among literacy teacher educators. Journal of
Teacher Education and Educators, 7(2), 101-122.

Sharp, L. A., Raymond, R. D., & Piper, R. (2020). A second look at literacy leadership
preparation practices. The Reading Professor, 43(1), 5.

Silverman, R. D., Johnson, E., Keane, K., & Khanna, S. (2020). Beyond decoding: A
meta-analysis of the effects of language comprehension interventions on K-5
students’ language and literacy outcomes. Reading Research Quarterly, 55(S1),

S207. https://doi.org/10.1002/rrg.346.

Smith, P. A., Escobedo, P., & Kearney, W. S. (2020). Principal influence: A catalyst for

positive school climate. International Journal of Education Policy and

Leadership, 16(5), n5. https://doi.org/10.22230/ijepl.2020v16n5a961

Taylor, N., Wills, G., & Hoadley, U. (2019). Addressing the “leadership conundrum”

through a mixed-methods study of school leadership for literacy. Research in


about:blank
about:blank
about:blank
https://doi.org/10.22230/ijepl.2020v16n5a961

81
Comparative and International Education, 14(1), 30-53.

https://d0i.org/10.1177/1745499919828928

Thompson, L. D., & Brezicha, K. (2022). Under pressure: Leadership for literacy and
cultural responsiveness. Journal of Cases in Educational Leadership, 25(4), 352—

363. https://doi.org/10.1177/15554589221119406.

Townsend, T., & Bayetto, A. (2022). Reaching out from Tasmanian schools: Leadership
for learning to support family and community engagement to improve reading.
Leadership & Policy in Schools, 21(3), 458-482.

https://d0i.org/10.1080/15700763.2020.1777435.

Tremont, J. W., & Templeton, N. R. (2019). Principals as instructional leaders: An
embedded descriptive case study of one rural school’s effort to improve student
outcomes through Reading Plus. School Leadership Review, 14(2).

United Nations Educational, Scientific, and Cultural Organization. (n.d.). Literacy. In
UNESCO Institute for Statistics. Retrieved August 6, 2023, from

https://uis.unesco.org/node/3079547

U.S. Department of Education. (2022). Institute of Education Sciences, National Center
for Education Statistics, National Assessment of Educational Progress (NAEP),
2022 Reading Assessment.

Wilson, A., Katz, M. L., & Greenleaf, C. (2020). The staying power of worthwhile work:
What it takes to lead literacy change. Journal of Adolescent & Adult Literacy,

63(6), 702—710. https://doi.org/10.1002/jaal.1050



https://doi.org/10.1177/1745499919828928
about:blank
about:blank
about:blank
about:blank

82
Zingan, O. (2022). Theoretical issues in teaching reading research and their implications

on the development of professional reading competence. Univers Pedagogic,

75(3), 39-44. https://doi.org/10.52387/1811-5470.2022.3.06



https://doi.org/10.52387/1811-5470.2022.3.06

10.

83
Appendix: Interview Protocol

Please describe your current position and your instructional leadership
background. (i.e., years of experience, schools in which you have served.)

What is your perspective on student achievement in literacy?

What is your perspective on your role as a leader for student achievement in
literacy?

What is your perspective on what you need as an elementary principal to fulfill
this role in supporting student achievement in literacy?

What is your perspective on instructional leadership?

What instructional leadership practices do you currently utilize that specifically
support student achievement in literacy?

What, if any, additional instructional leadership practices do you plan to use in the
future to support student achievement in literacy?

What, if any, instructional leadership practices have you found that do not
specifically support student achievement in literacy that you will no longer use?
What is your perspective on what you need as an elementary principal to support
your instructional leadership?

What else would you like to share regarding your perspective on instructional

leadership practices in support of student achievement in literacy?
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