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Abstract 

The population of English Language Learners (ELLs) enrolled in kindergarten to second 

grade (K-2) in the Southern region of the United States has increased. K-2 teachers are 

challenged to serve ELLs in the regular education classroom and students are often being 

referred for special education services. There needs to be more literature on the 

overrepresentation of ELL students in special education programs. The purpose of this 

basic qualitative study was to explore K-2 teachers’ experiences with the 

overrepresentation of ELL students in special education programs and what teachers need 

to facilitate appropriate interventions for ELL students within the general education 

classroom. The conceptual framework that guides this study combines the theory of 

language acquisition by Cummins and the multitiered system of supports for ELLs by 

Hoover. Two research questions were focused on K-2 teachers’ experiences with the 

overrepresentation of ELLs in special education programs and what teachers need to 

address the issue of overrepresentation of ELLs in special education programs. An open-

ended interview protocol was followed with 12 experienced K-2 teachers. Data were 

collected and analyzed using a thematic approach to identify codes, patterns, categories, 

and themes. The results of this study show the importance of communication with 

families, strategies used within the classroom, and the services that are offered to ELLs 

on their growth. This study has the potential to create positive social change by providing 

educators with insights based on K-2 teachers’ experiences with the overrepresentation of 

ELLs in special education. Positive social change will occur when teachers use 

appropriate interventions with ELL students in the general education classroom.   
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Chapter 1: Introduction to the Study  

 In this study, I focused on the overrepresentation of English language learners 

(ELLs) in kindergarten through second grade (K-2) special education programs. The 

study is important because of the gap in the literature on the overrepresentation of ELLs 

in early childhood special education programs. Researchers have suggested that research 

is needed on teachers' experiences with student placements and that this research is 

important because the overrepresentation of students in special education can be 

academically and psychologically harmful to students (Burr, 2019; Karvonen et al., 2021; 

Murphy & Johnson, 2020; Tankard Carnock et al., 2019). This study has the potential to 

create positive social change by providing educators with insight into experiences about 

the overrepresentation of ELLs in special education. Chapter 1 includes a review of the 

background literature, problem statement, purpose of study, and the research questions. 

There is an overview of the conceptual framework, nature of the study, assumptions, 

limitations, significance of this study, scope, and delimitations. There is also a section on 

definitions of important key concepts related to this study. I conclude with a summary of 

key points. 

Background 

The percentage of enrollment of ELLs in public schools in the United States 

increased in the fall 2019 (10.4%, or 5.1 million students) from fall 2010 (9.2%, or 4.5 

million students). Researchers found that 792,000 ELLs enrolled in the United States 

between 2019 and 2020 (National Center for Education Statistics, 2022). The population 

of ELLs enrolled in primary-grade schools has increased recently (Ramírez et al., 2019). 
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The increase in the ELL population leads to an increase in the placement of ELLs in 

special education, but teachers' experiences on whether this has created an 

overrepresentation is unknown. Hulse (2020) suggested further research to explore the 

overrepresentation of bilingual students and what resources are available for them. 

Jozwik et al. (2020) found that further research is needed to understand how special 

education serves ELL students who may or may not have a disability placed in the special 

education class. Cioe-Pena (2020) said further research is needed into why ELL minority 

students are placed into special education and the way schools make decisions regarding 

the linguistic placement of these ELL students.  

There is a lot of information about the increase of ELLs but little information 

about the early childhood education teachers' experiences with the overrepresentation of 

ELLs in special education (Barrio, 2021). The gap requires more research into rural 

counties early childhood education teachers' experiences of overrepresentation and what 

should be implemented to change this. Karvonen et al. (2021) stated the need for further 

research on the evaluation and identification methods used for identifying ELLs for 

special education and using teachers' experiences on how they can be improved. This 

study contributes to literature and potential social implications to improve the applicable 

placement of ELLs in special education and limit the potential of overrepresentation. The 

study contributes to literature related to the study's scope and creates positive social 

change within schools. The study allows the teachers' experiences to lead to more 

significant needs of ELLs being met in an appropriate manner that best suits them.  
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Problem Statement 

The problem in this basic qualitative study is that K-2 teachers are challenged to 

serve ELLs in the general education classroom, and students are being referred for special 

education services. Researchers have noted that a growing number of ELLs are 

overrepresented in special education programs throughout the United States (Hulse, 

2020; Karvonen et al., 2021; Murphy & Johnson, 2020; Ortogero & Ray, 2021). There 

needs to be more literature on the overrepresentation of ELL students in special education 

programs. The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. The 

overrepresentation of ELLs was noted by teachers in a rural southwestern district in the 

southern region of the United States. Based on the school grades report, 41% of the 

student population are identified as ELLs, with 8% of these ELLs receiving special 

education services. Hispanic students are the fastest-growing enrollments in rural 

counties over the last 3 years . Student demographics have increased from 2% to 4%, 

with one local school population rising from 23% to 25% Hispanic and another school 

from 36% to 40% Hispanic population.  

Purpose of the Study 

The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. The 

study has potential social implications for the appropriate identification and professional 
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development challenges teachers face when working with K-2 ELLs. This would also 

determine what teachers need to help those ELLs to be placed successfully or given 

appropriate interventions within the classroom. To fulfill this purpose and address the gap 

in research on the overrepresentation of ELLs for special education services, I conducted 

interviews with 12 K-2 teachers in 12 different rural schools in the Southern United 

States.  

Research Questions 

Two research questions guided this study as follows: 

RQ1: What are K-2 teachers’ experiences regarding the overrepresentation of 

ELLs in special education programs?   

RQ2: What do early childhood teachers need to address the overrepresentation of 

ELLs in special education programs? 

Conceptual Framework 

The conceptual framework for this qualitative study is Cummins's (2010) theory 

of language acquisition and the multitiered system of supports for ELLs by Hoover et al. 

(2020). Cummins’ theory looks at language broken down into categories to help teachers 

understand where students have language-learning needs. However, Hoover et al. pointed 

out how important it is to differentiate between learning differences and disabilities. The 

logical connections between the conceptual framework and the nature of my study 

include a look at how the multitiered system of supports (MTSS) for ELLs in rural 

schools does the following: (a) emphasizes the use of ELLs’ native language, especially 

in the schools that teach through an ESL model; (b) gives increased attention to family 



5 

 

and community values and teachings in referral and instructional decision making; (c) 

increases attention is given to data and data teams influence instructional adjustments that 

benefit students; and (d) provide increased examples of school-wide cultural and 

linguistic responsiveness that extends beyond bulletin board displays of student learning. 

The theory of language acquisition was also be used to guide the study’s methodology 

and address specific research questions related to the needs of ELLs in addressing their 

learning needs. As I explored teachers’ experiences with the overrepresentation of ELLs 

for special education programs in rural schools in the southern United States, the 

conceptual framework guided the design of the interview instrument and analysis of data 

collected from 12 K-2 teachers.  

Nature of the Study 

To address the research questions in this qualitative study, I used a basic 

qualitative study design with interviews that included collecting data through interviews 

with 12 K-2 volunteer participants from12 different rural schools that enroll a highly 

bilingual student population in the southern United States, where I am not employed or 

known to potential participants. Ravitch and Carl (2021) stated that people use their 

experiences to understand people with self-reflection on different phenomena. I collected 

interview data on the experiences of teachers who work with ELLs identified as special 

education students making this qualitative research methodology the appropriate option 

for the study. Rubin and Rubin (2012) discussed interviews as a naturalistic research 

method because the researchers engage in dialogue with people with knowledge and 

experience in the researched area. I followed the Rubin and Rubin interview protocol for 
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using open-ended questions that lead to further questions to gather as much information 

as possible. I explored teacher experience based on their work with the 

overrepresentation of ELL students in special education, which makes a qualitative 

methodology the best fit.  

Definitions 

The definition of key concepts or constructs related to my topic is as follows: 

Early childhood education (ECE): A group setting intended to effect 

developmental changes from birth to age eight (National Association for the Education of 

Young Children, 2022).  

Early childhood educator: A person who provides learning opportunities and 

supports the development and well-being of young children from birth through age eight 

while meeting degree requirements (National Association for the Education of Young 

Children, 2022).  

English For Speakers of Other Language (ESOL): English for Speakers of Other 

Language (ESOL) is teaching English to students whose first language is not English but 

who live in an English-speaking country. Most school districts have ESOL teachers 

working with the classroom teacher to support ELL students (Tuttle et al., 2021). 

English language learners (ELLs): According to Byfield (2019ELLs are students 

who are speakers of languages other than English. The United States Department of 

Education (2002) defined ELLs as “students whose language is a language other than 

English and whose difficulties in speaking, reading, writing or understanding the English 

language may deny the individual the opportunity to participate fully in society” (p. 69).  
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Special Education: Specially designed instruction, at no cost to the parents, to 

meet the unique needs of a child with a disability, including— (i) Instruction conducted 

in the classroom, in the home, in hospitals and institutions, and other settings; and. (ii) 

Instruction in physical education (Individuals Disability Education Act, 2004).  

Students with Disabilities: Students with learning disabilities need assistance with 

special education and programs identified as having a disability (IDEA, 2004). 

Assumptions 

This study is based on my assumptions. According to Burkholder et al. (2020), 

assumptions are needed to ensure that there is valuable research because of the study. The 

interviews with early childhood education teachers provided open, honest, reliable insight 

into their experiences of the overrepresentation of ELLs in Special Education. With well-

written interview questions and being aware of my assumptions, my questions were 

reliable and free of bias. I kept a reflective journal to make sure no bias was involved. 

Ravitch and Carl (2016) suggested that it is important to identify one’s assumptions when 

analyzing data and reporting findings. I am aware of my assumptions and reduced the 

influence of those assumptions on my study’s findings.  

Scope and Delimitations 

The prupose of this qualitative study was to explore K-2 teachers’ experiences 

with the overrepresentation of ELL students in special education programs and what 

teachers need to facilitate appropriate interventions within the classroom. The scope 

included K-2 teachers from general education and special education classrooms in 12 

different schools responded to interview questions related to the study. ELLs are 
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evaluated and placed in Special Education, which may lead to overrepresentation and 

misplacement. I interviewed 12 K-2 teachers from twelve different schools with high 

ELL populations. During the interviews, I asked participants questions regarding their 

experiences with the overrepresentation of ELLs in special education programs. 

Volunteers were recruited through email addresses that are publicly available and found 

on school websites that indicate the teacher positions. A delimitation was the limited 

sample size due to the type of teacher used in the study. The study may contribute to 

qualitative research on the ways teachers can effectively teach ELLs who do not have 

disabilities by providing intervention strategies in the regular education classroom. 

Limitations 

The limitations, challenges, and barriers addressed while conducting this study 

included limited access to participants, ethical issues, and personal bias. To address the 

limited access to participants, I reached out through social media groups and other group 

sites with a pool of several teachers with publicly available email addresses. Working 

with teachers on their schedule and being available after school hours and on weekends 

allowed further access to a larger pool of teachers to interview. To address the ethical 

issues, I used an alphanumeric system to identify each participant, and only I have access 

to the names of the participants. I did not include demographic data on my participants in 

a chart, other than how they meet the criteria for participation in the study. I used audio 

recordings of the interviews and carefully transcribed the data myself by listening to the 

recordings, using iTranscribe, and checking the transcripts multiple times to make sure 

the information is complete and accurate. Lastly is the limitation of my bias with my 
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years of working with special education and ELLs. I have been a passionate educator and 

advocate for those students with disabilities and language barriers for many years. To 

address any bias, I kept a reflective journal of my thoughts, opinions, feelings, ideas, and 

experiences (see Ravitch & Carl, 2021). Burkholder et al. (2020) found that when 

keeping a reflective journal, a researcher is aware of their personal biases and find ways 

to avoid them. 

Significance 

This study is significant in that it identifies the experiences of teachers regarding 

the overrepresentation of ELLs in special education programs. Burr (2019) stated that 

when ELL students are placed in special education programs without needing those 

services, the students will often suffer because they lose out on receiving the ELL 

services they need. The findings of this study have the potential to change how teachers 

approach the future evaluation, training, and processing of students eligible for English as 

a secondary language. Becker et al. (2019) suggested making sure students who need 

further assistance are referred and placed in a class according to those needs is vital to the 

success of the student and program. Deepening learning will result from the study and 

help create a positive approach to what needs to be established or changed with the goals 

and design of the ELL program. 

Summary 

In Chapter 1, I introduce the topic and basis of my qualitative study. This chapter 

provides background for the problem explored, its purpose, the research questions 

addressed, the framework, and the impact of social change creates. The chapter also 
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provides the nature of the study and definitions of key concepts related to my topic. 

Limitations were included with assumptions, scope, and delimitations to examine the 

study's boundaries and significance. In Chapter 2, I provide the literature relevant to the 

study in a comprehensive literature review. This includes synthesizing the studies related 

to my topic, framework, and problem.  
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Chapter 2: Literature Review 

The problem that I investigated in this basic qualitative study was that a growing 

number of ELLs are overrepresented in special education programs throughout the 

United States (see Hulse, 2020; Karvonen et al., 2021; Murphy & Johnson, 2020; 

Ortogero & Ray, 2021). The purpose of this basic qualitative study was to explore K-2 

teachers’ experiences with the overrepresentation of ELL students in special education 

programs and what teachers need to facilitate appropriate interventions within the 

classroom. In Chapter 2, I address the literature search strategy to clearly understand the 

study problem and framework that grounds the study. I completed an extensive search to 

ensure saturation was met.   

Literature Search Strategy 

This literature review was conducted through an extensive search from Walden 

University’s research database, which included Education Source, ERIC, Sage Journals, 

Academic Search Complete, Psychology, and Google Scholar, and met with the Walden 

Librarian. Articles were chosen from the database for this literature review from the last 

five years and were all peer reviewed. The search terms include different variations of 

keywords-special education, early childhood, EL, ELL, English Language Learner, 

overrepresentation, overrepresentation, Special Education Placement, Evaluations, and 

culturally diverse learners. In addition, I used Google Scholar to search for additional 

articles on the various topics of placement of ELLs in special education. Studies were 

published in the previous 5 years in peer-reviewed scholarly journals.  
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Conceptual Framework 

The conceptual framework for this qualitative study was a combination of 

Cummins’s (2000) theory of language acquisition and Hoover’s (2020) MTSS for ELLs. 

The theory of language acquisition outlines the differences in two types of language: 

basic interpersonal communication skills (BICS) and cognitive academic language 

proficiency (CALP)(Cummins, 2010). BICS examines social language, such as linguistic 

skills needed in everyday social interactions. CALP is the academic language that is used 

in the classroom across various contents. BICS is the language that is focused on at a 

younger age, usually between 6 months to 2 years old. CALP is the language that is 

focused on 5—7 years old once children start school. According to Cummins (2010), 

CALP is higher-level vocabulary and advanced skills used for listening, speaking, 

reading, and writing, where BICS is not cognitively challenging. The MTSS for ELLs is 

based on a tiered system to drive instruction and assist with ongoing assessment to 

monitor a student’s progress and growth (Hoover et al., 2020). Tier 1 is implemented in 

the general classroom, Tier 2 requires more intense support to meet the academic needs, 

and Tier 3 in small group interventions to increase their learning needs. The MTSS model 

is meant to help ELLs with language proficiency because that impacts their ability to 

understand instruction and gain academic needs. Cummins (2010) examined language in 

categories to help teachers understand where their students are in their needs. He 

identified how ELLs become proficient in BICS years before they are proficient in 

CALP. Understanding communication requires minimal thinking whereas cognitively 

demanding communication requires a lot more and can show a learning need they may 
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not have but just need more time to learn. Hoover et al. indicated how important it is to 

differentiate from learning differences and disabilities. He stressed the importance of 

response to interventions being applied in the ELLs’ first language to see where their 

abilities are, as well as tracking progress in the second language. The MTSS delivers a 

data-based response to intervention model provided at the school level. This model is 

layered and increases as the learner's ability grows. The logical connections between the 

framework presented and the nature of my study include a look at how the MTSS for 

ELLs in rural schools (Hoover et al., 2020) does the following: (a) emphasizes use of 

ELLs’ native language, especially in the schools that teach through an ESL model; (b) 

gives increased attention to family and community values and teachings in referral and 

instructional decision making; (c) increases attention is given to data, and data teams 

influence instructional adjustments that benefit students; and (d) provides increased 

examples of school-wide cultural and linguistic responsiveness that extends beyond 

bulletin board displays of student learning. 

Cummins (2010) discussed how ELLs need access to extensive higher order 

thinking reading of written text because that is where academic language is found. He 

considers the BICS which uses Anglo-Saxon words that are one to two syllables in 

length, versus CALP, which includes words that have three to four syllables in thinking 

about the extensive reading. He believed a less teacher-centered approach with language 

could lend to a high achievement and lead to a smaller gap that could potentially reduce 

the number of ELLs referred to special education.  
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Other Frameworks Considered 

 I considered several other theories before selecting the conceptual framework for 

my study. This included Vidal et al.’s (2023) bioecological model of human 

development. The bioecological model of human development includes the proximal 

processes, person, context (microsystem, mesosystem, ecosystem, macrosystem), and 

time (Vidal et al, 2023). The model looks at students' interactions with their peers (Vidal 

et al., 2023). Vidal et al. (2023) further explored the complexities of social interactions,  

identified that social interactions suffer when there is a language barrier. The 

sociocultural perspective on learning and teaching is a joint activity with a variety of 

methods such as; zone of proximal development, more knowledgeable other peers, 

interaction, guided participation, and apprenticeship (Xu et al., 2022). The sociolinguistic 

view of second language learning includes variability, language in use, community of 

practice, repertoires of negotiable resources, and situated second language learning. Like 

sociocultural theory, which conceptualizes learning as “stretching across social and 

material environments” (Roth & Lee, 2007, p. 189), the bioecological framework 

systematically considers individual characteristics of the developing person, contexts 

(e.g., classrooms, homes, communities, and societies) and their relationships in providing 

resources for child development. The bioecological model of human development 

involves the proximal presses, person, context, and time, which also augments 

sociocultural theory in that it illustrates how child development takes place through 

“processes of progressively more complex reciprocal interactions between the person and 

its environment” (Vital et al., 2023, p. 38). Sociolinguistics, in turn, offers an even 
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narrower lens to examine the proximal processes from the trans-language strategies 

perspective  (Roth & Lee, 2007). Considering teachers’ interpretation and enactment of 

classroom ELL accommodations through the bioecological, as well as sociocultural and 

sociolinguistic, experiences might offer more profound insight into potentially long-

lasting effects these enactments have on children’s literacy and language development. 

For this study exploring teachers’ experiences with the overrepresentation of ELLs for 

special education programs in rural schools in the southern United States, the conceptual 

framework needed was one that examined language versus disability and supports for 

those ELLs. The framework was used to guide the design of the interview instrument and 

analysis of data collected from 12 K-2 teachers. 

Literature Review Related to Key Concepts 

In this section, I present research that relates to the challenges and experiences 

identification of ELLs and special education programs. The exhaustive search and review 

of current literature with some past literature helped my approach to addressing the 

existing gaps in the literature by data collection aimed at answering the research 

questions in this study: 

RQ1: What are K-2 teachers’ experiences regarding the overrepresentation of 

ELLs in special education programs?   

RQ2: What do early childhood teachers need to address the overrepresentation of 

ELLs in special education programs?  

A search of specific literature on current standards, qualifications, and research-

based articles on identifying ELLs for special education. Researchers have found that 
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identifying ELLs for special education has been a struggle in the school systems (Hulse, 

2020; Karvonen et al., 2021; Murphy & Johnson, 2020; Ortogero & Ray, 2021). Some of 

the challenges encountered in the literature are related to laws concerning special 

education and ELL, student background knowledge, programs available to support ELLs, 

teacher preparations, professional development, special education support, and parent 

engagement.  

English Language Learners  

ELLs are those learners whose primary language in the home is not English. The 

United States Department of Education (2002) states ELL is a student who has difficulty 

reading, speaking, writing, or comprehending of English due to their native language 

being something other than English. The number of ELLs in the United States increased 

from the fall of 2010 to the fall of 2019. According to the National Center for Education 

Statistics (NCES, 2022), in the fall of 2010 9.2% of students in the United States were 

ELL; this increased to 10.4% by fall 2019. The higher percentage rates were found in 

lower grades, with the highest number being 15% of kindergarteners. The NCES (2022) 

found Spanish was the home language for 3.9 million students identified as ELL, making 

up 75.7% of all the ELLs in the fall of 2019. The increase in ELLs in the classroom 

means that teachers need to be prepared and knowledgeable about supporting them to 

limit the chance of overrepresentation (Li & Peters, 2020; Okhremtchouk & Seelu, 2019).  

Immigrant Population 

In the state in the Southeastern United States where this study was conducted, 

there is a large immigrant population where one in 10 individuals were born in another 
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country (American Immigrant Council, 2021). This immigrant population was reported as 

502,347 women, 493,737 men, and 67,989 children. According to the U.S. Department of 

Education (2023), there were more than 840,000 immigrant students in the United States. 

The U.S. Department of Health and Human Services (HHS) cares for unaccompanied 

children who are taken while crossing the border. Those children do not officially 

become enrolled in local schools but are provided educational services by the HHS (U. S. 

Department of Education, 2023). However, many immigrants in the state are documented 

workers or intend to become citizens of the United States and enroll their students in the 

public school system (State Department of Education, n.d.). 

Education of English Language Learners 

When it comes to educating ELLs, guidelines must be followed and laid out by 

the education departments nationally and by individual states. According to the U.S. 

Department of Education (2022) language assistance must be provided till the student is 

considered proficient in English. School districts can choose from programs designed 

from theory and research showing what is effective in practice. Some programs designed 

to help ELLs include social-emotional learning (SEL), research-based virtual educational 

programs for ELLs, the trans-language writing program, pull out, push-in program, and 

language assistant program. Li and Peters (2020) stated the importance of equipping 

educators with skills to effectively educate ELLs so that interventions are in place to 

address the language need and be able to identify if there is a learning delay. Ridley et al. 

(2019) pointed out the importance of getting to know each student their strengths and 

building solid relationships with their parents to help them socially and educationally. 
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When further educating ELLs or those who have a disability, there is a correlation found 

between the students' language development and their ability to learn material or how 

they learn information (Peng, 2022).  

Social Emotional Learning 

Olivo (2021) stated that culturally and linguistically diverse learners face 

challenges of complex social-emotional and socio-cultural needs than their peers. SEL 

focuses on five core ideas: relationship skills, self-awareness, responsible decision 

making, social awareness, and self-management (Becker & Deris, 2019). These focuses 

are beneficial in the academic and social success of diverse learners. Educators feel they 

are more helpful in meeting the needs of ELLs when more programs that cater to their 

unique cultural/linguistic needs are offered in the school (Becker & Deris, 2019). It was 

stated by Fettig et al. (2022) that additional research needs to be conducted on the social-

emotional teaching approaches and how they change outcomes. 

Translanguaging Writing Program 

Williams (1980) first used the term “trans-languaging,” which is the strategy of 

allowing ELLs to write in two or more languages. It allows ELLs to capitalize on their 

existing skills and not hold them to just a single language (Williams, 1980). This enables 

those learners to use all their language skills to express themselves fully during the 

writing process. ELL learners are able to draft and figure out exactly what they want to 

say and gather feedback to build their confidence before writing the final draft. When 

students can use their entire language repertoire, it empowers them to reach their full 

potential and facilitate critical thinking. The Northwestern Evaluation Association 
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(NWEA, 2022) believed that students within the classroom can benefit from using trans-

language strategies, which teachers should encourage as part of their writing program 

(Parmegiani, 2022; Sembiante et al., 2023). 

Push-in and Pull-out Program 

The push-in and pull-out models allow for the support of ELLs within the 

classroom or a smaller setting (Portela-Pruaño et al., 2022). Push-in is where an ELL 

specialist or certified educator goes into the general education classroom to provide 

additional support. The push-in model is successful when expectations are clear and 

transparent. Pull-out services are where an ELL specialist or certified educator pull ELLs 

to work individually or in a small group. Pull-out often provides a safe space for ELLs to 

receive more minutes of instructions from the ELL specialist than during push-in service 

(Lehman, C., & Welch, B.; 2022). Pull-out programs are great for additional support of 

English Language Learners and those with a disability, but often they are pulled during 

vital instruction time, which causes other issues (Cho et al., 2021). 

Language Assistant Program 

The language assistant programs allow ELLs to receive assistance to help ensure 

they attain English proficiency and help them gain knowledge to meet all academic 

content and achievement standards that all students are expected to meet (National Center 

for Education Statistics, 2022). These programs improve English proficiency, allowing 

students to achieve higher educational outcomes (National Center for Educational 

Statistics, 2022). Many schools have implemented technology as a language assistant for 

ELLs (Weihong, 2022). Godwin-Jones (2022) found research on language assistance 
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programs using artificial intelligence to assist with ELLs writing and interpreting things 

given to them in English to their native language.  

Migrant Education Program (Title I, Part C) 

Migrant education programs are designed to help migrant children achieve a 

diploma through rigorous academic standards (Department of Education, n.d.). This 

program allows migrant children as they move between states to get the same rigorous 

academic standards and curriculum while providing services to meet each one's unique 

needs. This program provides direct instruction, online instruction, graduation planning 

assistance when time, health and dental care, clothing, transportation, and more as a 

migrant child progresses and succeeds in school. A software platform called Migrant 

Student Information Exchange (MSIX) is set up so that their information can be shared as 

the children move from state to state to ensure appropriate enrollment and placement 

(Office of Elementary & Secondary Education, 2021). The migrant education programs 

focus on students and parents, helping the parents' efficacy, behaviors, relationships with 

their child, and everyday stress (Lee, In-Sook & Kim, Eunjung, 2022). According to 

Zholdoshalieva et al. (2022), migrant education is essential because this population has 

grown over the past 10 years, and that at the end of 2021, the United Nations showed 27 

million refugees and 53 million internally displaced persons. This growing population of 

immigrant people increases the number of those students in the classroom from those 

families.  
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Student Motivation 

With all learners, it is important to build a relationship, but that becomes a higher 

importance when working with a learner with a language barrier. When building and 

developing a relationship with ELLs, show an interest in their lives and background to 

motivate them to be engaged in learning English (Bulazik & Boglages, 2020). Motivation 

is an essential factor in the success of learning. According to Bularzik and Boglages 

(2020), when students’ were taught by a teacher who understood the importance of task-

based instruction due to the relationships they built, it yielded higher motivation and 

confidence in students. Researcher Gao (2021) suggested the teacher-student relationship 

is an important foundation for creating motivation and an effective learning environment. 

There are two reasons that researchers Morgan et al. (2023) found this strategy 

motivational for ELLs to learn English. ELLs learn English to be academically 

successful, and the other is to understand the English culture. Creating motivation for 

ELLs to learn English will make it easier for educators to have a clear idea if a student is 

behind due to language or because some other issues or needs should be addressed 

(Morgan et al., 2023).  

Language Education 

 There are several components when it comes to evaluating and teaching ELLs, 

according to the U.S. Department of Education (2022). The Equal Education 

Opportunities Act of 1974 prohibits states from refusing support or help to students due 

to race, color, sex, or national origin. This act mentions that schools are to overcome 

language barriers that impede a student’s ability to participate within the classroom or 
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school. Title VII of the Elementary and Secondary Education Act (ESEA) The Bilingual 

Education Act looks at the potential disadvantages for non-English speaking students. 

The Bilingual Education Act began in 1968 to help schools by providing support and 

funding to provide services to students with limited English (National Association of 

Bilingual Education, 2022). Title VII was added to support professional development and 

increase the state’s role in 1994. A section on the Improving America’s Schools Act in 

1994 addressed eligibility for services under Title I and gave an equal opportunity for 

those with limited English to gain eligibility the same as their English-speaking peers.  

Special Education 

Individuals with Disabilities Education Act (IDEA) is a law that began in 2004 

through the Department of Education to ensure that all students receive a free, 

appropriate public education regardless of disability. According to the Department of 

Education, as of the 2020-2021 school year, 7.5 million children were eligible to receive 

services through this program. Children 3-21 are served under part B of the IDEA. IDEA 

was amended in 2015 with the Every Student Succeeds Act to state how disability does 

not take away from the rights of students to participate or contribute to society. It added 

that it is essential to ensure those with disabilities receive equality with opportunities, 

participation, living independently, and a chance for self-sufficiency. The Rehabilitation 

Act of 1973, Section 504, protects programs rights to receive Federal financial assistance. 

Title II of the Americans with Disabilities Act of 1990 protects state and local 

government services whether they get Federal aid or not.  
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Special Education Laws 

Laws in the education field help guide curriculum and instruction in the classroom 

as well as the school. Education laws cover everything from the Every Student Succeeds 

Act (ESSA) 2017, the Individuals with Disabilities Education Act (IDEA), the Family 

Educational Rights and Policy Act (FERPA), and Title VI of the Civil Rights Act of 

1964. Each law protects the rights of students and their families to receive the best 

education possible (Department of Education, n.d.). The Department of Education was 

established in 1979 to set up programs through laws to support all students in school 

(Federal Education Laws Administered by the Department of Education, 2023). Storey 

(2023)  points out how special education laws have changed through the years and that 

having laws that change as our learners' needs change has taken schools from segregating 

learners to finding ways to work with all learners in the general classroom. Other laws 

that the Department of Education handles are the ones pertaining to ELLs. Flores et al. 

(2023) discuss the importance of accountability for the educational laws when working 

with ELLs by considering specificity, consistency, authority, power, and stability.     

Special Education Services 

In Southern states, under IDEA, there are several services offered. Officials with 

the state's departments of education often point out there is difficulty in determining if a 

learning or behavior delay exists due to disability or language barriers (GaDOE, 2023). 

According to the National Center for Education Statistics (2022), 792,00 ELLs enrolled 

in school in the United States were students identified with a disability. This represents 

15.5% of the total ELL enrollment from the 2019-2020 report. 12 disability categories 
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qualify for services in Southern states; those are: autism spectrum disorder, deaf or blind, 

emotional and behavioral disorder, intellectual disability (mild intellectual disability, 

moderate intellectual disability, profound intellectual disability, and severe intellectual 

disability), orthopedic impairment, other health impairment, significant developmental 

delay, specific learning disability, speech-language impairment, traumatic brain injury, 

and visual impairment. Accommodations and interventions must be provided to ELLs 

who show the possibility of delay in assessing where they are. Services are offered to 

those who show a delay and could be identified under FAPE (Free Appropriate Public 

Education), but the student’s language and cultural background should be attentively 

considered. The services offered under the federal special education law, IDEA, are 

related services that can vary and be individualized to each kid who needs them. Some 

services include speech-language and audiology, interpreting, psychological, 

occupational, and physical therapy, therapeutic recreation, counseling, medical, social 

work, parent counseling and training, and early identification and evaluation. It is 

important to know the difference between supports and services; supports change how 

and what students learn to help them succeed in school at the same learning level as their 

peers, and services are for students who need additional or extra help outside the general 

education which are provided through an IEP or 504 plan. While services are available, 

teachers have found it difficult to implement them due to their ability to access material 

and resources (Suhrheinrich et al., 2021).  



25 

 

Early Interventions with ELLs  

 Early intervention in the years before kindergarten can affect the placement in 

special education classes in the early elementary years and potentially impact the 

misplacement that could occur. Research has stated the importance of interventions with 

ELLs establishing early literacy skills to enhance the chances for higher levels and delays 

(Hee Hur et al., 2020). Wackerle-Hollman et al., 2020 found methods used in preschool 

with ELLs to develop early literacy skills and when to intervene with interventions 

limiting learners that could be at risk later when they progress through school with higher 

literacy skills. Understanding the growth in bilingual ELLs across domains helps fill in 

learning gaps that could develop and lead to overrepresentation. High-quality 

interventions in their preschool years have been shown to directly impact their early 

elementary years (Odom et al., 2019). According to Nesbitt et al. (2022), the executive 

function skills in inclusive pre-kindergarten classrooms where copy design intervention 

skills were used showed significant increases in those executive functioning skills.  

Assessing ELLs  

 Cho et al. (2020) studied how schools assessed ELLs in only English, even 

though that was their second language, not their primary one. When researching, they 

also found that the school was assessing using a psychologist who did not speak Spanish 

and no translator was used to help with any portion of the assessment. Roseberry-

McKibbin et al. (2021) saw as the number of ELLs was increasing in schools, it increased 

referrals of those for special education. They examined how the assessment was biased 

because a pre-assessment of the students' language equivalency was never discussed. 
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Research also considered RTI (response to intervention) involved in supporting the ELL 

to see if higher academic achievement could be made before just referring to special 

education (Roseberry-McKibbin et al., 2021). With the growing culturally and 

linguistically diverse students and families, Lim et al. (2021) discussed how parents are 

to be involved in the decision-making process of identification, evaluation, and 

placement of students in special education classes according to the IDEA but that it is not 

being done as much as it was envisioned due to the language barriers. Cho et al. (2020) 

looked at how dynamic assessments had more value than traditional assessments for 

identifying ELLs who could be at risk for being identified with a disability when it is just 

a language barrier. An ELL student who is assessed an English assessment for special 

education and is placed in a special education class with services not needed reduces the 

ELL services they receive that are necessary (Burr, 2019). Barrio et al. (2020) looked at 

how the validity of the test and process lacked cultural understanding, accountability, and 

misinterpretation of policies that often affect the results and placement of ELLs in special 

education programs. Assessment and placement can often be affected by variables such 

as language that impact results and limit the support of those individual needs that could 

be addressed through interventions (Agran et al., 2020). Park (2020) found that when 

referring ELLs for special education services, it is more accurate when educators work 

and collaborate to limit the barriers of language and cultural misunderstandings that could 

arise.  
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Separating Language from Disability 

 When looking at disability versus a language struggle, various tasks should be 

considered that address the diverse linguistic, academic, cultural, emotional, and 

intellectual needs (Lopes-Murphy, 2020). Hulse (2020) considered how resources 

available for teachers to access when educating ELLs impact the amount of remediation 

that is given, which can lead to higher referral rates and overrepresentation in special 

education. Karvonen et al. (2021) stated that their research found many teachers did not 

view language and disability as two separate things and that their approach to instruction 

tends to follow that perception. When considering students, especially ELLs, it should be 

through the standard special education assessment and the lens of social, cultural, and 

historical (Conner et al., 2019). Farkas et al. (2020) examined how overrepresentation can 

be attributed to cultural differences. An asset-based approach, as stated by Park (2020), 

looks at a more accurate portrayal of what the student can do, and the deficits that arise 

can be attributed to some of the cultural misunderstandings in the school. It was 

considered by Cruz et al. (2022) that understanding the risk of disproportionality changes 

over time by considering the student's cultural background as it influences the assessment 

process. When looking at students with dual social identities and classifications, the 

school can inadvertently create a larger English struggle or create a disability that may 

not have been there before (Cooc, 2023). Cooc (2023) continued to say the inability to 

learn received ELL services can lead to a learning challenge requiring additional services. 
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Culturally Responsive 

The U.S. Census Bureau (2019) stated one in every 4 children in the United States 

is of Spanish or Latin descent and this number represents about 23% of the school age 

population. Looking at culturally responsive teaching we connect a student’s language, 

culture, and life with what they are learning at school. Making connections that mean 

something to the student improves the students depth of knowledge and understanding. 

When we consider cultural responsive approaches the impact of family interactions 

during meal times is a vital opportunity for improved vocabulary (Leyva et al., 2022). 

Yoon (2023) found 5 key principles of culturally responsive teaching: foundational 

knowledge of the student’s home language; translanguaging space for the students to 

process information; implementing integrated approaches for content and language by 

making learning more active; multimodality for engagement allowing communication 

through verbal, visual, non-verbal, and auditory; and collaboration for the diverse needs 

by meeting with the bilingual teacher. Idrus and Sohid (2023) stated being culturally 

responsive goes beyond the education classroom or school but extends to other social 

contexts. The culturally responsive teaching approach looks to improve the whole student 

by enhancing their self-esteem, critical thinking, and their academic success (Yu, 2022).     

Classroom Environment 

When helping culturally and linguistically diverse students like ELLs, it is 

essential to have a welcoming classroom environment. As a teacher takes the time to 

know the learners and their background, it makes a big difference in the students 

learning. Gupta (2019) stated that bringing a student’s culture into the classroom by 
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presenting information from their culture with various visuals and labeling them in 

multiple languages. Hence, they feel valued in the school creates a positive environment. 

One approach that has been researched is called code switching, where the teacher creates 

a supportive classroom environment, talking to the ELLs in their native language and 

English opening up opportunities for ELLs to be active participants in classroom 

discussions (Suh, 2020). When a teacher draws from the students' background, it creates 

an environment that can separate what is a language challenge and what goes beyond that 

to a greater need (Owens & Wells, 2021). Researchers Chahin et al. (2023) stated a 

classroom that builds on the cognitive strengths and social capabilities of the ELLs 

encourages the developmental stages of language acquisition to limit what may appear as 

a delay as they progress through school—creating a welcoming environment by knowing 

what pedagogical approaches to try within the classroom can help a teacher separate a 

language delay from a more significant issue requiring intensive interventions.  

Resources 

 The increasing growth of ELLs in schools results in more resources and needs for 

the school to address the challenges that come with it. Evans et al. (2021) found that this 

increase in culturally and linguistically diverse learners requires culturally sensitive 

educational interventions. Efficacy within the schools for culturally responsive teaching 

was a struggle that Chu found due to limited opportunities and material offered for 

teachers as well as community members to promote successful ELL learning (Cho et al., 

2021). Barrio (2021) considered how the lack of resources provided to teachers on 

understanding the knowledge and skills of culturally responsive practices and pre-referral 
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models for special education can create disproportionality. Graves and Bahous (2021) 

showed a need for professional learning on socio-emotional teaching and disciplinary 

efficacy to support teachers on effective approaches to working with ELLs. How ELL is 

defined within a school can impact the approach to the priority of special education over 

language, where clear resources for teachers on what to expect or look for can limit the 

inconsistency (Cooc, 2023). When teachers are provided with material to lead to 

classroom success and growth with ELL students, it can close gaps in the academic 

deficits that arise.  

Multiple Modality Approach to ELLs 

 Multiple Modality is the three main ways students learn: visual, auditory, and 

kinesthetic. When it comes to addressing ELLs needs, using multiple modalities is 

essential to address all their needs. All students have different learning needs, but 

challenges arise and are more prevalent when the learning needs of ELLs still need to be 

addressed. It is important when working with ELLs or the ELLs you believe might have a 

learning delay to take the time to learn them, understand their specific learning style, and 

teach using a variety of learning styles to meet the different needs of all (Beisly et al., 

2023; Hsu et al., 2022).  

 Visual representation greatly impacts the cognitive and construction of 

knowledge, providing new thoughts or ideas for education (Zhang, 2022). The researcher 

went on to state an auxiliary and alternative communication approach could improve 

English teaching and change the traditional way English teaching has been. Using 

multiple modalities during instruction can significantly impact what the students absorb 
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and show where actual struggles might be instead of the struggles that come from not 

understanding the language. The use of multiple modalities extends to every content with 

a variety of different uses in each setting. Some of the main examples of the use of 

multiple modalities in English is producing digital texts, math constructs arguments using 

a variety of symbolic representation, and science will use models as visual 

representations (Grapin & Llosa, 2022). 

Parent Engagement 

When considering parent engagement, it is important to remember the success of 

any learner, but especially an ELL, is creating a partnership between the school and the 

parents. Parent engagement means working together to create a positive, goal-oriented 

relationship with shared responsibility and mutual respect (Administration for Children 

and Families, 2020). That partnership will promote equity, inclusiveness, and cultural and 

linguistic responsiveness when working with the English Language Learner. Parent 

engagement helps build a safe, welcoming, and trusting environment that fosters 

successful learning outcomes and finds new approaches to working with each student. 

When considering ELLs with disabilities, those relationships are vital because they can 

limit some biases that may exist in the dominant culture (Thurlow et al., 2022). A key 

factor when engaging parents of ELLs with disabilities is ensuring they have resources 

provided to them. Researchers state a few possible barriers they perceive to engaging 

parents: a) lack of communication, b) mutual respect, c) distrust, d) inadequate 

professional skills, e) lack of parity in power dynamics, f) low socioeconomic status 

(Thurlow et al., 2022). Understanding that while a family may be culturally or 
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linguistically diverse does not mean they do not know what is going on with their child; 

their voice is just as important to consider in discussions regarding the child’s education. 

To allow all families to feel they are a part of their students' educations, schools need to 

make sure they have interpreters, written communication translated into multiple 

languages, and parent help and involvement programs (McCarthy et al., 2020; Sommer et 

al., 2020; Stauss et al., 2021). 

Educator Preparation  

Teachers are continuous learners from when we start school, and it continues long 

after graduation. Once a teacher begins working, it becomes known as professional 

development to improve and grow as professionals in the education field. The teacher 

preparation varies from university to university, with different approaches from hands-on 

in the field to reading and assignments within a classroom. The national average of 

teachers remaining in the field after five years is 50% because most become 

overwhelmed and unprepared (Morgan et al., 2020). Li & Peters (2020) said that 

educators in the general education classroom do not feel they are prepared with training 

or ongoing professional development opportunities to assist the needs and growing 

number of ELLs in the classroom. The growing demand for professional development to 

work with ELLs is a struggle because this population of students continues to increase, 

and they have a unique educational need. Educating ELL students requires effective 

training that supports and guides teacher approaches to creating inclusive learning 

environments to accommodate all needs of ELLs or ELLs with disabilities (Larios & 

Zetlin, 2023).  
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Summary and Conclusion 

In  Chapter 2, I provided an exhaustive literature review addressing the research 

related to the challenges and experiences in identifying English Language Learners for 

special education programs. Some topics discussed are student motivation, classroom 

environment, student background knowledge, assessing, interaction and discussion, 

multiple modalities, review and assessment, English language learners with disabilities, 

different resources available to ELLs, strategies for working with ELLs, teacher 

preparation, the role of the English for Speakers of Other Language (ESOL) teacher, and 

parent engagement. My rationale for selecting these variables is related to the 

phenomenon of interest: what are early childhood teachers’ experiences on the 

overrepresentation of ELLs in special education programs, and what practices do early 

childhood teachers need to intervene in the overrepresentation of ELLs in special 

education programs. 
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Chapter 3: Research Method 

The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. Two 

areas of interest in this study are (a) K-2 teachers’ experiences with the 

overrepresentation of ELLs in special education programs in the Southern region of the 

United States and (b) what they need to facilitate appropriate interventions within the 

classroom. In Chapter 3, I describe the research design and rationale, explain my role as 

the researcher, and address the methodology I used. I also discuss the recruitment of 

participants, the instrument used for data collection, the data analysis, and issues of 

trustworthiness. 

Research Design and Rationale 

Two research questions based on the conceptual framework and relevant literature 

in the field guide this study: 

RQ1: What are K-2 teachers’ experiences regarding the overrepresentation of 

ELLs in special education programs?   

RQ2: What do early childhood teachers need to address the overrepresentation of 

ELLs in special education programs? 

The central concept I investigated is the perception of the overrepresentation of 

ELLs in special education and how practices need to change to intervene in identifying 

ELLs in special education programs. Researchers have suggested that teacher experiences 

on student placements are important because the overrepresentation of students can be 
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academically and psychologically harmful for students (Burr, 2019; Karvonen et al., 

2021; Murphy & Johnson, 2020; Tankard Carnock et al., 2019). In the review of the 

literature, Karvonen et al. (2021) found teachers generally do not view disability and 

language needs as separate, and due to that, the approach that instruction/identification 

takes follows that thought process. Without support from educators in the classroom to 

meet some of the language needs, the delays can become greater and present as a 

disability that may not be genuinely there (Karvonen et al., 2021).  

The Research Tradition 

The research tradition or design for my study is a basic qualitative study using 

semistructured interviews with 12 K-2 teachers from general and special education 

classrooms in 12 different schools. The rationale for choosing the basic qualitative 

research design approach was it best aligned with my research problem, purpose, and 

research questions (see Burkholder, 2020). This design focuses on the person's interest 

and how they view things (see Burkholder, 2016). Since the purpose of a qualitative 

research design is to explore the experiences and views of others, it was the most 

appropriate for this study because it allowed me to acquire information and understanding 

of the experiences of early childhood education teachers who work with ELLs and 

students with disabilities. Understanding the world and how people make sense of the 

experiences they have in the world is what researchers Merriam and Tisdell (2016) have 

found is the purpose of qualitative research. This type of research is used to help 

understand human actions through open-ended questions (Schwandt, 2015). A basic 

qualitative approach is the researcher using the participant's situation or phenomenon, 
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meaning it is used as an instrument to gather more profound understanding, inductive, 

and the results are descriptive (Merriam, 2018). When using a basic qualitative approach, 

Merriam (2018) points out that the researcher seeks to understand a phenomenon, 

process, perspective, and views of those involved in each or all areas. Researchers 

suggest that to reach data saturation, it is best to have between 12 participants in a 

qualitative study (see Creswell, 2013).  

My rationale for choosing a basic qualitative research design using semistructured 

open-ended interview questions is that it offered more significant opportunities for in-

depth results on experiences of early childhood education teachers on the identification of 

ELLs for special education programs than other designs. As Turner (2010) discussed, this 

approach is slightly structured but still allows for some flexibility to have informal 

conversations. Since I am looking at participants' experiences, this allowed for more in-

depth discussion in a more relaxed format. This format also allowed me to take the 

questions that have been formatted and adapt them when needed to address the 

participants personally and get a greater depth of knowledge. The data collection method 

and open-ended interviews were aligned. Other qualitative designs I considered were 

ethnography, phenomenology, and grounded theory. Ethnography looks at the cultural 

meaning and focuses on an in-person field study with immersion through participant 

observation (Ravitch & Carl, 2021). This type of research uses interviews and informal 

conversations to study social/cultural groups that seek to understand those groups better. 

With ethnography, the researcher also participates in the group to better understand an 

insider perspective of those groups. This approach does not apply to my study or the 
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basic qualitative research because I am using open-ended questions to gather information 

and am not an active participant in the study myself. Phenomenology looks at lived 

experiences and phenomena and collects data through interviews (Ravitch & Carl, 2021). 

The phenomenology approach is good at looking at what an experience means to a 

specific group but could be better for a more comprehensive picture of understanding 

(Ravitch & Carl, 2021). Grounded theory would not work for my study since it does not 

use descriptive approaches as a basic qualitative design with open-ended interviews (see 

Creswell, 2013). Grounded theory is not the best fit because it is designed to help develop 

theory and does not use open-ended interviews like the basic qualitative design (see Yin, 

2014). The basic qualitative research allows focus on a small sample size of 12 

participants, with data being collected until saturation is reached.  

Role of Researcher  

As the researcher, I am responsible for all facets of the study: interviewing, 

recording, journaling, transcribing, coding, and analyzing data provided by 12 early 

childhood teachers from 12 different rural school districts in the United States. According 

to Rubin and Rubin (2012), researchers are active participants in their research; their 

personalities, knowledge, curiosity, and sensitivity all impact the quality of the work and 

perceptions. The role of the researcher in qualitative research is to assess the experiences 

and feelings of study participants and understand people's feelings regarding their 

experiences (Sutton & Austin, 2015). 
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Researcher Bias 

I have a personal bias because I am passionate about providing appropriate, 

effective support to multilingual learners. Merriam and Tisdell (2015) stated that humans 

have a natural bias, but as researchers an obligation to recognize and monitor those 

biases. As the primary instrument for data collection was interviews, my role and 

experience could have impacted my judgment when asking for and analyzing the data 

results. Honesty is critical in collecting data from various sources; I put aside what I 

already know to create an effective data analysis process and avoid bias (see Islam et al., 

2022). 

Methodology 

To address the research questions of this basic qualitative study, I interviewed 12 

K-2 special education and ESOL teachers until saturation was reached. Volunteers were 

recruited from rural school districts where I am not employed in the United States with a 

high enrollment of bilingual students and special education programs.  

Participant Selection 

Interviews included collecting data through interviews with 12 K-2 volunteer 

participants from 12 different rural schools with an enrollment of 15-20% of bilingual 

students in the southern United States. I am not employed at any of the schools were 

participants teach nor was I known to potential participants. I used publicly available 

emails and social media groups to post a flyer asking for participants interested in being 

interviewed for my study to reach out to the email on the flyer. Ravitch and Carl (2021) 

stated that people use their experiences to understand people with self-reflection on 
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different phenomena. My study collected interview data on the experiences of teachers 

who work with ELLs identified as special education students made qualitative research 

methodology the appropriate option for this study. Rubin and Rubin (2012) discussed 

interviews as a naturalistic research method because the researchers engage in dialogue 

with people with knowledge and experience within the researched area. I followed the 

Rubin and Rubin interview protocol for using open-ended questions and questions that 

lead to further questions to gather as much information as possible. I explored teacher 

experiences based on their experiences with the overrepresentation of ELL students in 

special education, which made a qualitative methodology the best fit. I recruited 

kindergarten, first, and second-grade teachers, including multigrade level teachers of 

ESOL from different rural school districts in the United States. Recruitment was 

conducted through publicly available emails. Volunteers were asked to respond to a flyer 

by email if they were interested in participating in my study. 

Data Analysis Plan 

Data was analyzed by coding to identify patterns, categories, and themes that 

address early childhood teachers’ experiences on the overrepresentation of ELLs in 

special education programs and practices early childhood teachers need to intervene in 

the identification of ELLs in special education programs. I used a reflective journal to 

document the interviews. Each interview was recorded and transcribed using iTranscribe 

online software to clearly reflect what the interviewee stated. In my first data analysis 

phase, I used descriptive coding, which involves reading through qualitative data and 

coding it according to the topic (see Saldaña, 2021). I designed a table for interview data 
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and assigned an alphanumeric code to each educator. Rubin and Rubin (2012) noted that 

coding is finding and labeling the concepts, themes, events, and examples in your 

transcripts that speak to your research questions. I manually coded the data using Braun 

and Clarke’s (2006) step-by-step data analysis approach to analyze the interview 

transcripts. The steps include: (a) becoming familiar with the data by reading and 

understanding exactly what is stated, (b) generate initial codes for organizing data and 

keeping personal information separate, (c) search for themes by finding common ideas 

throughout each interview to group thoughts, (d) review themes, (e) define and name 

themes using the common ideas found throughout the interviews, and (f) produce a 

scholarly report. 

Issues of Trustworthiness 

With a basic qualitative study, it was important to establish the validity or 

trustworthiness of the findings to ensure rigor and truth in the study's research. Ravitch 

and Carl (2016) stated when multiple methods of data collection are used ; it affirms the 

findings are faithful and honest to the participants' experiences. To address the issue of 

trustworthiness, the study was carefully aligned with well-established research methods, 

conducting interviews with a variety of educators across different organizations, 

becoming familiar with each educator, including relevant and grounded research 

questions, and debriefing with peers and peer feedback (Ravitch & Carl, 2016).  

For this study, I recorded the interviews and took anecdotal notes to ensure the 

information shared was captured accurately with what each participant said. I had 

member checking at the end to check the interview summary to ensure that the data 
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collected is valid and is interpreted clearly without bias. Member checking allows the 

participant to ensure throughout the process that the information they shared was 

interpreted accurately, portraying their point of view (Ravitch & Carl, 2016). This 

process allowed them to read over the summary of their interview for accuracy, and I 

reviewed any feedback they provided and reflected on making the changes needed to 

keep the results accurate to their point of view while maintaining contact with them to 

inform them of the outcomes of the analysis of the data. This process enhances the 

validity and trustworthiness of the research study results.  

Trustworthiness has four elements to establish confidence in the results of the 

qualitative study: Credibility, Transferability, Dependability, and Confirmability 

(Shenton, 2004). These strategies give insight to help guide researchers to ensure 

trustworthiness in a study. Each area provides another layer in the qualitative research to 

have credibility and rigor. 

Credibility 

Credibility is how much truth is in the research findings. Credibility is the 

researcher's ability to take the complexities within a study and deal with those patterns 

that aren’t easy to explain (Ravitch & Carl, 2016). Research by Merriam looked at the 

credibility in comparing how aligned the data is collected to reality (Shenton, 2004). For 

ensuring credibility, the area that should be considered the highest priority is creating 

trustworthiness. Things a researcher should consider in making sure the research method 

fits with the concept being studied, establishing familiarity with the persons or 

organizations from whom the data will be collected, careful selection of participants to 
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limit researcher bias, triangulation, finding a way to create honesty with participants 

being interviewed, open-ended questions to not lead a participant to a response, 

debriefing, peer review, and reflection.  

Credibility is examining the truth in what is measured through research findings. 

Establishing credibility through debriefing after the interviews, engagement throughout 

the interview, recording the interview, reflective journal, and interview transcription. 

Credibility in this research study was created by interviewing 12 K-2 early childhood 

education teachers from different rural school districts in the United States while 

recording, transcribing, and keeping a reflective interview journal. Before the interviews 

were conducted, I provided participants with interview questions to review. After the 

interviews, I arranged a time to meet and debrief with each participant. 

Transferability 

According to Guba (1981), transferability is developed by descriptive and 

context-relevant statements. The basis of qualitative research is fidelity to the 

interviewees' experiences and cannot be directly applied to other settings or contexts. 

Research shows that some transferability to different contexts is supported. To work 

toward transferability, I worked with an expert panel who reviewed my interview 

questions to check for validity and reliability to address the research questions.  

Dependability 

Dependability is about the stability of data (Ravitch & Carl, 2016). Miles et al. 

(2014) discussed how dependable qualitative research is when it becomes consistent and 

stable over time. Dependable research requires reasonable arguments, data collection for 
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your argument, and then presenting data consistent with your argument. To create 

dependability within this study, I explained the steps through each process to explain why 

my method was chosen, the context, and the study population.  

Confirmability 

Guba (1981) quantitative research has a level of objectivity but does not claim to 

be objective. Qualitative research seeks to find research that is more confirmable data that 

is free from researcher bias. Qualitative research understands that there is some 

subjectivity but that it should be able to be confirmed. With confirmability, we 

investigate how our bias influences our interpretations of the data collected. To ensure 

confirmability within the study, I kept a reflection journal to address potential biases and 

help avoid them.      

Ethical Procedures 

An informed consent (Appendix D) is an agreement to gain access to participants' 

data. To further inform consent each participant was provided an explanation of the 

purpose of the study, interview questions, and all ethical procedures in place, including 

confidentiality. The informed consent outlined the goals, amount of time, methodology of 

the study, an explanation that participation is voluntary, participant's right to no longer be 

involved at any time, list risks and benefits, and cover how the data collected will be used 

and shared. Additional permission to record and transcribe the interview was collected 

before the start of any interview, and a copy was shared at the conclusion. The consent 

was emailed to participants ahead of time and reiterated throughout the interview process. 

I took steps to ensure participants were treated respectfully and valued. Walden 
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University guidelines stated by the Institutional Review Board (IRB) were followed using 

the designated consent forms provided through Walden. I worked with Walden 

University for approval before interviews began. I do not have any ethical concerns about 

data collection because participant selection was from areas I have no affiliation with. All 

data collected through email with personal information or responses to interview 

questions was kept confidential. The data will be discarded after the Walden requirement 

of 5 years is met, with information remaining confidential until then. After approval of 

the dissertation, material used to collect information during the interview, such as 

reflective journal, notes, recordings, and transcriptions will be destroyed.  

Summary 

The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. In 

Chapter 3, I describe the research design and rationale, explain my role as the researcher, 

address the methodology I use, and discuss the process that I followed to recruit 

participants, instrumentation, data collection and analysis, and the issues of 

trustworthiness. In Chapter 4, I present my data collection, processing, and analysis 

process and give my study findings. 
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Chapter 4: Results 

The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. I 

recruited 12 early childhood education teachers from different schools: five special 

education teachers, six ELL teachers, and one early intervention practices (EIP) teacher. 

All teachers were recruited from rural counties in the southern region of the United 

States. Teachers were recruited through various platforms (email, LinkedIn, Facebook). 

As required by Walden University, I sent out an email, and if a teacher responded  with 

the words “I consent” I responded with another email following up on participant 

requirements and asked for the best dates and times for the interview. I sent an email 

thanking them with the Zoom link for the meeting. Interviews were conducted via Zoom 

with an audio recording that was then transcribed using the iTranscribe processing 

program. I analyzed the transcripts for open codes, patterns, and categories to identify 

themes (see Braun & Clarke, 2006). In Chapter 4, I provide study results, describe the 

teacher demographics, and explain data collection and analysis. I also outline the results 

and provided evidence of trustworthiness.  

Setting 

 I conducted Zoom meeting interviews using an open-ended approach from my 

personal office. During the interviews the door was closed to ensure participants’ 

confidentiality and that there were no interruptions. I used alpha numeric codes to 

identify participants, Interview Participant 1 (IP1) and so on for all 12 participants. 
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Interviews were recorded and transcribed using word processing software, then data was 

coded. To my understanding, no outside conditions influenced participants or their 

experiences during the study. I created a code book, which was a compilation of 

interview data collected from participants during the interviews. 

Demographics 

 In this section, I present the demographic data for the 12 participants in 

this study. Table 1 shows the collected demographic data for the participants.  

 

Table 1 
Research Participant Demographics 

Participant Years in Field Grade Level Type Sex 

IP1 

IP2 

IP3 

IP4 

IP5 

IP6 

IP7 

IP8 

IP9 

IP10 

IP11 

IP12 

7 years 

9 years 

14 years 

8 years 

9 years 

10 years 

15 years 

10 years 

10 years 

19 years 

7 years 

4 years 

2 

2  

K 

1 

K-5 

 1 

K 

2 

2 

 K-1 

K 

K-2 

Sped/EL 

EL 

Sped 

EL 

EIP 

Gen Ed w/EL 

Sped 

EL 

EL/Sped 

EL 

Sped 

EL 

F 

M 

F 

F 

F 

F 

M 

F 

F 

F 

F 

F 

 

 Five special education teachers, six EL teachers, and 1 EIP teacher were 

interviewed using an open-ended approach. Teachers were from 12 different schools in 

rural counties in the southern United States. Teachers met all qualifications for this study, 

including working with ELLs and special education students. 

Data Collection 

 After obtaining approval from the Walden University IRB (Approval No. 12-07-

23-1000099), I recruited 12 early childhood education teachers through teacher contacts, 
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social media teacher groups, and professional organizations from 12 different schools. To 

collect data in this study, I conducted a basic qualitative study with interviews using an 

open-ended method. I conducted about three interviews a week for 4 weeks. Before each 

interview I would log on to the Zoom session about 15 minutes early to test all 

technology and have everything prepared. I used the Interview Protocol for Teachers (see 

Appendix B) to ensure I followed the approved process. I informed all participants I 

would be recording on a tape-recording software app from my phone to ensure privacy 

and confidentiality. Once I began the interview and I started recording I asked 

participants to state if they still consented to the interview and reminded them the 

interview was voluntary so it could be stopped at any point. I explained I would be taking 

the recording and transcribing them to download and analyze, using code techniques to 

ensure confidentiality.  

 Each interview was approximately 45-60 minutes uninterrupted using the 

questions approved by Walden IRB. At the end of each interview, I reminded participants 

that at any point if they had questions to contact me, and I thanked them for their 

participation. There were no variations in my data collection process from the original 

plan presented in Chapter 3. I did not encounter any unusual circumstances during the 

data collection process.  

Data Analysis 

To conduct data analysis, I followed the process recommended by Rubin and 

Rubin (2012), noting that coding is finding and labeling the concepts, themes, events, and 

examples in the transcripts that speak to the research questions. It is the job of the 
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researcher to make sense of the information shared by the participants. For this study, it 

was the process of creating categories and themes from the responses participants gave 

when answering the interview questions. I manually coded the data using Braun and 

Clarke’s (2006) step-by-step data analysis approach to analyze the interview transcripts. 

The six steps recommended by Braun and Clarke are described below. 

Step 1: Becoming Familiar with the Data  

 When becoming familiar with the data first I started by transcribing the interviews 

from the recordings. Once the interviews were transcribed I took the time to read and re-

read the responses to the interview questions to get ideas for possible codes that could be 

used or expanded upon.  

Step 2: Generate Initial Codes  

 After each interview I downloaded the recording to transcribe them for analysis. I 

was then able to organize each transcript into a word document table for thematic 

analysis. As I became familiar with the data collected through the interviews I was able to 

notice patterns from multiple participants. These patterns allowed me to begin the open 

code process with supporting information shared from the participants through the 

research questions found in Table 2. After a few interviews were inserted into the word 

document, I began going through pulling out important points shared and highlighting 

keywords. I then went through bolding important phrases that reflected the thoughts 

shared by the participant’s perspectives, looking for similarities or patterns. It was easier 

to do a couple interviews at a time to analyze the data than wait till all 12 interviews were 

completed and try to analyze it at that point.  
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Table 2 
Examples of Open Codes 

Sample Code Participant Sample Excerpt 

Anchor Charts IP5 

“I always have anchor charts, because I always like to point back, and 

even just as a visual of the poster, but also of where it's located, because 

then I'll see kids while they're working immediately shift their heads to 

it.” 

Scaffold 

 

 

IP8 

 
 

“Kids are getting an opportunity to talk to multiple students throughout 
their lesson and then again, those sentence stems I think that to me that is 

the easiest way to scaffold for EL students, for students with IEPs, for 

shy students I mean even students who, just are afraid of talking but 

really moving away from that raise your hand to answer thing and more 

elbow partners discussed with your neighbor and using strategic 
placements of students, so these kids have an opportunity to talk to each 

other without feeling on the spot.” 

Co-Teaching IP4 

“We do a lot of scaffolding, a lot of station teaching, rotation teaching, 

splitting up with my co teacher and making sure that they're differentiated 

based on their skills, and making sure we give them the materials that 
they need to be successful.” 

Self-Contained IP3 

“Some students are put in self-contained as early intervention and exit by 

2nd grade which makes it questionable if they needed special education to 

begin with.” 

Access Test IP9 
“They are grouped based off their access score, which they can have a 
level between zero and six, and based off the access for determines need 

of their can-do indicators.” 

Google Translate 

 

IP1 

 
 

 

 

 

 

“The EL teacher uses Google Translate, which I do too, but, she will pull 

them, to the back table, and she will use Google Translate to translate the 
lesson, to them about what they should be doing. At the same time, she 

will have them to use Google Translate to ask any questions that they 

have about the language. When they first got to my classroom, she would 

take pictures using a group Google Translate to translate what we were 

reading to Spanish so they could read it in Spanish.” 

Visuals 
IP3 

 

“The visuals are a huge part, especially with communication, trying to do 

speaking and communicate their wants and needs.” 

Pull Out 

 

IP8 

 
 

“She's got resources and co-taught for reading, writing, and math, and she 

has an EL segment, so the argument is looking at this poor child spending 

so much time out of the classroom she's not, being immersed in the 
language around her peers.” 

Push In 

IP10 

 

 

“The push in is only provided at the request of administrators and the 

district in our county because intensive pull-out services is what is more 

focused on otherwise.” 

Translator Service 

IP12 

 
 

 

“In order to communicate with the parents, you have to request the 

translator. Sometimes that takes a couple days. And if it's like an 

assignment that's time sensitive, it's kind of hard to get that information 

out in a timely matter.” 

Pictures 

 

 

IP6 

 

 

“In the classroom, we would make sure that we had readily available any 

vocabulary, content, vocabulary that might be new. We would have 

access to that with pictures and different ways for them to look at 

resources to kind of help them bridge that gap with what we were 

learning.” 

Chunking IP7 

“I am going to make the information as bite size as possible using a 

variety of differentiation and assessing in their native language to see 

where they truly are.” 
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Step 3: Search for Themes  

 When looking at the data collected after being organized into open codes I noticed 

categories to organize the data and began to find emerging themes. This approach 

allowed for me to create a map of ideas with the entire data grouped in a clear organized 

manner. I would step back and look at my study with the codes and data shared by the 

participants continuing to highlighting and bold key phrases. I took the time to look at the 

responses and how they fit with the research questions of the study to see what categories 

would emerge to find possible themes and document them in the table below.  

Table 3 

Examples of Open Codes and Categories 

Category Code Participant Excerpt 
Communication Translator IP12 “In order to communicate with the parents, you 

have to request the translator.” 

Assessment Access Test IP9 “They are grouped based off their access score, 
which they can have a level between zero and six, 

and based off the access for determines need of 

their can-do indicators.” 

 Evaluation  

 
 

 

 

IP9 “The school psychologists have evaluations in 

Spanish and can speak Spanish but the low incident 
languages are a bigger concern because there is no 

one that can evaluate them in their native language. 

They also have no evaluation available for those 

low incident languages and have to give the 

English evaluation.”  
Strategy Visual IP2 “I use visuals they can relate to like measuring cups 

in math so they see objects they recognize and see 

the different sizes as we talk about it.” 

 Scaffold IP8 “I think that to me that is the easiest way to 

scaffold for EL students…is partners discuss with 
their neighbor and use strategic placements of 

students, so these kids have an opportunity to talk.” 

Services Push In IP10 “The push in is only provided at the request of 

administrators and the district in our county.” 

 Pull Out IP8 “This poor child is spending so much time out of 
the classroom she's not, being immersed in the 

language around her peers.” 

 Self-Contained IP3 “Some students are put in self-contained as early 

intervention and exit by 2nd grade which makes it 

questionable if they needed special education to 
begin with.” 
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Step 4: Review Themes  

 When I looked at the data, I began trying to discover a phrase or sentence that 

described the code best. I looked to examine if the themes align with codes that have 

been pulled from the data shared by the participants. In looking for themes to use, I had 

to refine the specifics to look for the overall story that the data tells. When considering 

themes, there must be enough data to support them, or they will just collapse into another 

theme (Braun & Clarke, 2006). Looking to see if the themes being considered could be 

combined or form a pattern is a key component of this step. This step allows for time to 

look at the validity of the potential themes with reflecting back to the data to ensure the 

meaning is being reflected appropriately.  

Step 5: Define and Name Themes  

 In this step the data, categories, and potential themes are refined further to present 

the analysis (Braun & Clarke, 2006). When the theme is refined it is making sure to 

identify what each theme is truly about to determine the aspect of the data each theme 

represents. By going back to the data using the extracts for each theme I could organize 

them into coherent reflections of what the participants were trying to say. In the 

presentation of the themes using the excerpts from the data, it should be presented as 

given not paraphrased (Rubin & Rubin, 2012). This is important when presenting the 

ideas to give the overall information about the data shared from the participants in 

relation to the research questions that are being examined. In re-evaluating and 

organizing the categories presented three themes emerged. I worked back and forth 
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analyzing the codes and categories to the theme and back reviewing them again. See 

themes in Table 4. 

Table 4 

Categories and Themes 

RQ1: What are K-2 teachers’ experiences regarding the overrepresentation of ELLs in 
special education programs?   

Categories Themes 

Communication 

 

Theme 1: Parent-teacher communication 

has an influence on student placement in 
special education programs.  

Strategies Theme 2: Teacher strategies have an 

effect on student achievement and growth 
in different environments.  

 

RQ2: What do early childhood teachers need to address the overrepresentation of ELLs 

in special education programs? 

Categories Themes 

 
Services 

 
Theme 3: Early childhood teachers need 

English as a Second Language and 
Special Education Services to support 
ELLs in the classroom. 

 

Miriam and Tisdell (2016) pointed out the importance of comparing the codes into 

smaller groups of categories to attempt to find the themes to answer the research 

question.  

Step 6: Produce a Report 

 My data analysis began with each of these steps referring to the data shared from 

each participant, using the data to identify codes, comparing the codes and data to find 

categories, and then further examining all the information to find the emerging themes 

that share a clear understanding of what the participants shared. The data collected was 

examined numerous times and reflected upon to avoid missing any important or valuable 
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information shared. Reflection, member checking, and continuous examination of the 

data were used to ensure credibility in the evidence presented. During the analysis of the 

data in this study, no discrepant cases were found.  

Evidence Of Trustworthiness 

 With this qualitative study, it was important to establish the validity or 

trustworthiness of the findings to ensure rigor and truth in the study's research. Ravitch 

and Carl (2016) stated that when multiple methods of data collection are used it affirms 

the findings are faithful and honest to the participants' experiences. Trustworthiness is 

important to how the research was conducted and how it impacts the credibility, 

transferability, dependability, and confirmability of the data.  

Credibility 

 Credibility is how much truth is in the research findings (Lincoln & Guba, 1985). 

Credibility is the researcher's ability to take the complexities within a study and deal with 

those patterns that are not easy to explain (Ravitch & Carl, 2016). Research by Merriam 

looked at the credibility in comparing how aligned the data is collected to reality (as cited 

in Shenton, 2004). The credibility was ensured by using established research methods, 

interviewing multiple participants from a variety of backgrounds in K-2 settings, creating 

familiarity with the participant, using appropriate questions, and constantly reviewing 

data through the process (see Shenton, 2004). To ensure credibility in this study, I 

conducted a basic qualitative study with 12 early childhood education teachers from 12 

different schools: five special education teachers, six EL teachers, and one EIP teacher in 

different rural counties in the southern region of the United States. Before each interview, 
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I thanked them for their participation and I reviewed the consent form with them again 

and their right to stop the interview at any point or ask questions, and informed them the 

interview would be audio recorded to ensure their comfort with me and the process. I 

then began asking a series of interview questions that aligned to the research questions of 

the study and offered prompts for further clarification and details when needed. At the 

end of each interview, I thanked them again for their participation and made sure they 

knew to reach out at any time if they had further questions or something they felt they 

wanted to add. I kept a journal of notes during the process to use for reflection for the 

purpose of the study.  

Transferability 

 According to Guba (1981), transferability is developed by descriptive and 

context-relevant statements. The basis of qualitative research is fidelity to the participants 

experiences and cannot be directly applied to other settings or contexts. In this study, I 

interviewed a group of early childhood education teachers working with ELLs, Special 

Education, or both who may be able to relate to the findings of the study. Ravitch and 

Carl (2016) stated the importance of creating transferability with in-depth descriptions of 

the data and variations in the participants selected which I strive to do in my research. I 

provided clear detailed accounts of the perceptions of early childhood education teachers 

who work with special education and ELLs. Using the detailed description of the data 

and analysis for how it will support future research and how the themes from the data 

correlate to the responses of the participants.  
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Dependability 

 Dependability is about the stability of data (Ravitch & Carl, 2016). Miles et al. 

(2014) discussed how dependable qualitative research is when it becomes consistent and 

stable over time. To ensure dependability in this study, I interviewed early childhood 

education teachers from different rural counties in the southern United States working 

with special education or ELLs. Participants were recruited from twelve different schools 

across the rural counties of the southern United States with a minimum of 5 years 

teaching experience in public schools.  

Confirmability 

 Guba (1981) quantitative research has a level of objectivity but does not claim to 

be objective. Qualitative research seeks to find research that is more confirmable data that 

is free from researcher bias. To ensure confirmability in the study, I reviewed the 

interview questions and kept a reflective journal to keep my bias from influencing any of 

the research. I ensured that the findings were supported by data and my views did not 

influence any results by reflecting on whether the findings were based on my interest and 

bias or shaped by the participants responses.  

Results 

 The results of this study are based on data analysis of 12 audio recorded 

interviews using 9 interview questions with the tenth question asking participants for any 

additional information they would like to include (see Appendix A). Interview questions 

one through five answered research question 1, and interview questions six through nine 

answered research question 2. Interview questions were formed to align with Cummins’s 
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(2010) theory of language acquisition and Hoover’s (2020) multitiered system of 

supports for English language learners.  

Theme 1: Parent-Teacher Communication has an Influence on Student Placement 

in Special Education Programs.  

 Theme 1 answered research question 1 by suggesting that parent teacher 

communication is instrumental in the impact on student appropriate placement and 

success. Participants in this study describe the various methods of communication with 

students and families whether that is in the classroom or in meetings with parents. There 

are various forms of communication from online, google translate, or translators. 

Communication 

 Participants discussed various means of communication and the importance it has 

on student placement and success. Some of the forms of communication discussed by 

participants were online modes, google translate, and translator services. IP6 shared her 

experiences with the challenges lacking fluid communication with the parents on student 

success stating, “It would have been a lot better if they were able to have the support at 

home to kind of reiterate what we were doing in class, or support what we were doing in 

class on their success.” IP4 shared her challenge when sending work home with families 

of native language speakers because translation services are available for calls and 

meeting its not there when they have homework to do. She stated, “When I send 

homework to do with them, they don't understand it because it's not their native 

language.” 
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 Communication is key to a student’s success and appropriate placement within a 

variety of services. IP12 talked about the challenges with the translation services that are 

available within her school, explaining: 

In order to communicate with the parents, you have to request the translator. 

Sometimes that takes a couple days. And if it's like an assignment that's time 

sensitive, it's kind of hard to get that information out in a timely matter. While 

some people in the school could translate they prefer us go through the proper 

channels to use the translation service they provide through the county. 

IP1 stated one support she tries is: 

Students will use Google translate when they come up to the desk and point to let 

me know that he needs to see the iPad and he knows how to get on translator and 

have the language go from Spanish to English to assist with his communication. 

He will then stand there and wait for me to answer him by switching the iPad, 

back to translate English to Spanish. 

IP6 attempts using an online approach stating: 

I communicate with the parents through the class dojo, so they're able to interpret 

our different messages, and they can see me online, but that's our main source of 

communication with the families but with the student, I don't feel like I've been 

doing a lot of remediation with them at all.  

IP11 talked about how the communication is important in IEP meetings because to 

understand what is being explained to a parent about their learner and placement can be 

difficult to anyone but especially those with a language barrier. She continued to state: 
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An IEP in general, there's a lot of terminology that English speakers don't 

understand, and so it was hard for them to understand. Or even if, you know, 

when she was picking her child up, trying to talk to the mom, trying to relay 

everything that was going on, she would mostly just smile and say, okay, thank 

you, or just say yes. 

Theme 2: Teacher Strategies Have an Effect on Student Achievement and Growth 

in Different Environments.  

 Theme 2 answers research question 1 by suggesting the need for a variety of 

strategies and approaches to working with ELLs and ELLs with IEPs on student growth. 

When using effective strategies it can impact potential challenges they could face. 

Participants identified several strategies used when working with ELLs on IEPs and those 

who aren’t yet on the achievement and growth the learners have. According to 

participants, achievement can be impacted on the services, strategies, and environments 

they are in.  

Strategy 

 When working with ELLs it is vital to think about the impact that appropriate 

strategies can have on learner success. Looking back to research by Vygotsky (1978) to 

more current research by Alghamdy (2024), understanding strategies when working with 

ELLs and the approach to using them are key parts of student success. IP2 shared,  

Teachers must intentionally plan the lesson to reach all learners, so it requires a 

lot of thinking ahead on vocabulary and building background looking at various 

strategic approaches. 
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IP8 explained: 

Kids are getting an opportunity to talk to multiple students throughout their lesson 

and then again, those sentence stems I think that to me that is the easiest way to 

scaffold for EL students, for students with IEPs, for shy students I mean even 

students who, just are afraid of talking but really moving away from that raise 

your hand to answer thing and more elbow partners discussed with your neighbor 

and using strategic placements of students, so these kids have an opportunity to 

talk to each other without feeling on the spot. 

IP7 continued the same theme by stating, “I am going to make the information as bite 

size as possible using a variety of differentiation and assessing in their native language to 

see where they truly are.” Looking further at strategies within the classroom, teachers 

discussed the different approaches to the strategies to use within their classrooms. There 

are various classroom strategies to support the different needs of ELLs and students with 

IEPs. Many of the participants talked about how important visuals are to help her learners 

be successful.  

IP1 stated: 

My former principle he had us to make cards to label around the classroom, like 

the door. And so we would have it in several languages plus the English and the 

desk and the board, just the common things that we have around the room we 

have in English and then we also have it translated into the other main languages 

that we have besides Spanish. 
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IP2 shared, “I use visuals they can relate to like measuring cups in math so they see 

objects they recognize and see the different sizes as we talk about it.”  Following the 

same thought a key visual discussed by IP5 was the use of anchor charts. She continued: 

I always have anchor charts, because I always like to point back, and even just as 

a visual of the poster, but also of where it's located, because then I'll see kids 

while they're working immediately shift their heads to it. 

The participants discussed how a main strategy they used within their classrooms to 

ensure better understanding for the learning of the ELLs in their classes were creating 

hands on approaches. This strategy will allow teachers to see where the students 

understanding is and where a delay could possibly be. IP2 talked about the success in 

classroom in the following way: “Success in my classroom is about hands on versus just 

giving it all to them as a whole group and hoping that they get it.” Continuing with 

strategies, IP11 stated: 

We did do a lot of acting things out, hands on videos, songs, dances, pictures. It 

was very much like the whole brain learning. The visuals would sometimes have 

both English and Spanish on them but often there is just English. 

Theme 3: Early Childhood Teachers Need Schoolwide English as a Second 

Language and Special Education Services to Support ELLs in the Classroom.  

Theme 3 addressed research question 2. Participants discussed how access testing 

impacts the services that are provided to ELLs and ELLs with IEPs. Participants found 

that the various services provided to ELLs can often be determined by the assessment or 

evaluation that the assessor uses with them.  
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Assessment 

 Participants discussed the influence state access testing has on the services ELLs 

can receive. When an ELLs access score is received by a school, do those scores 

influence the type of services they are eligible for or consider looking beyond language to 

a learning delay if problems persist.  

IP5 discussed assessment stating, “The ELL teacher will try to push in to work with 

higher level EL students when they can and will pull out newer or lower access scored 

Els.” IP9 continued the thought stating: 

They are grouped based off their access score, which they can have a level 

between zero and six, and based off the access for determines need of their can-do 

indicators.  

Evaluations 

 Participants discussed the evaluations that help get some learners ELL support but 

they also have evaluations for assessing student’s for special education. The evaluations 

can determine the special education support and placement the students can receive. 

Schools have psychologist that come in to complete student evaluations. IP1 discussed 

the criteria of her county on referring for evaluations stating: 

The county ask us not to refer any new to the country students for evaluation for 

the first 2 years they are in school. After the 2 years we would meet with a 

counselor to come up with a plan to address the students deficits. Then we will 

meet back after 30 more days to look at evaluation and getting a psychologist 

involved.  
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IP9 stated: 

The school psychologist have evaluations in Spanish and can speak Spanish but 

the low incident languages is a bigger concern because there is no one that can 

evaluate them in their native language. They also have no evaluation available for 

those low incident languages and have to give the English evaluation.  

Services 

 All 12 participants discussed the different options offered within their schools for 

working with ELLs and ELLs with IEPs to help their growth and success. Participants 

saw everything from the way they were assisted to the classroom setup they were placed 

in.  

IP1 stated: 

I have an EL certified teacher who comes to my room, my building actually has a 

total of five certified EL teachers who all day they provide services to a certain 

grade level so kindergarten has their own EL, first second third and fourth grade 

each has their own EL teacher and so the EL teacher goes to classes throughout 

the day to support English Language learners and they sometimes will pull out, 

sometimes they will pull students out of the classroom to provide services as well. 

IP10 discussed the push in model in her school stating, “The push in is only provided at 

the request of administrators and the district in our county because intensive pull-out 

services is what is more focused on otherwise. “The other popular model discussed by 

participants was pull out model. IP8 talked about the impact it had on one of her students, 

she said: 
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She's got resources and co-taught for reading, writing, and math, and she has an 

EL segment, so the argument is looking at this poor child spending so much time 

out of the classroom she's not, being immersed in the language around her peers.  

IP4 stated: 

We do have an ESOL teacher who pulls students who are identified in receiving 

those ESOL services each week. She pulls them once a week for usually 30-to-45-

minute segments to work with them. 

The participants also discussed the different classrooms that their schools use to 

enhance the success of the ELLs in their school. They discussed two styles of classrooms 

a self-contained class and a coteaching model class. IP3 stated, “Some students are put in 

self-contained as early intervention and exit by 2nd grade which makes it questionable if 

they needed special education to begin with.”  

IP4 discussed the co-teaching model stating: 

We do a lot of scaffolding, a lot of station teaching, rotation teaching, splitting up 

with my co teacher and making sure that they're differentiated based on their 

skills, and making sure we give them the materials that they need to be successful.  

Discrepant Cases 

 Merriam and Tisdell (2016) wrote about the data that challenge a researcher’s 

expectations or that oppose a researcher’s ideas as being discrepant. Researchers should 

seek data that challenges the contributions of others in helping to rule out discrepant 

cases (Merriam & Tisdell, 2016). During the analysis of the data in this study, no 

discrepant cases were found.  
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Summary 

 In Chapter 4, I introduced the qualitative study providing the results of the data 

collection analysis including participant demographic and teaching assignment, their 

years of experience, and affiliation with ELL or special education. Data collection steps 

and analysis were modeled after Braun and Clarke (2006). The 12 participants data was 

analyzed noting emerging codes, patterns, categories, and themes. Three themes emerged 

through the process of analyzing the data and identifying categories. Theme 1 and 2 

addressed RQ1: What are K-2 teachers’ experiences regarding the overrepresentation of 

ELLs in special education programs?  Theme 1 suggested that Parent-teacher 

communication has an influence on student placement in special education programs. 

Theme 2 suggested that teacher strategies have an effect on student achievement and 

growth in different environments. Theme 3, addressed RQ2: What do early childhood 

teachers need to address the overrepresentation of ELLs in special education programs? 

Theme 3 is early childhood teachers need schoolwide English as a Second Language and 

Special Education Services to support ELLs in the classroom. Teacher-school support 

and services given to ELLs in the classroom are paramount to student success. Teachers’ 

responses in this study overwhelmingly indicated strong commitments to serving ELLs 

regardless of the educational programs they were in.  

 Theme 1, emerged from teachers’ responses to interview questions about 

communication between teachers and EL students and their parents. Teachers indicated 

the inability to clearly communicate due to language barriers creates problems with 

achieving clear understanding about what each learner needs. Teachers explained the 
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importance of communication with parents which can, when effective, leads to the 

success and growth of ELLs in the classroom. Parents, not being able to understand the 

information shared by the teacher, leads to gaps and the inability of the parents to offer 

support to the learner at home. The second theme to emerge is that teachers' intentional 

planning and use of strategies can impact the gaps that present themselves to separate the 

language from the disability. According to the teachers, when various strategies were in 

place, it allowed more growth and learning for the students on their level in a way they 

understand while removing some of the barriers from not knowing the language. 

Teachers saw using the various strategies they could impact the possible identification for 

a service that may still need to be needed or identify when a service could be needed 

sooner. Theme 3 that emerged was the way access testing impacted services provided to 

ELLs and how services needed could require more intensive support then the school was 

able to identify. Teachers described how the ELL services and special education services 

can often impact each other. The influence of ELL services can limit that time it takes to 

assess a learner for special education or place them in the wrong environment to soon.  

 In Chapter 4, I addressed what measures were taken to ensure trustworthiness 

within the research, including credibility, transferability, dependability, and 

confirmability of the research data. I presented the results with quotes from specific 

participants to justify the selected themes. In Chapter 5, I review the interpreted findings 

of the study, limitations, make recommendations for future research, and discuss the 

potential for positive social change.  
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Chapter 5: Discussion, Conclusions, and Recommendations 

 The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom. I 

interview 12 early childhood education teachers from different schools: five special 

education teachers, six EL teachers, and one EIP teacher in rural counties southern region 

of the United States. Interviews were conducted via Zoom with an audio recording that 

was then transcribed using iTranscribe processing program. During the data analysis 

process three themes emerged to address the two research questions: (a) parent-teacher 

communication has an influence on student placement in special education programs, (b) 

teacher strategies have an effect on student achievement and growth in different 

environments, and (c) early childhood teachers need English as a Second Language and 

special education services to support ELLs in the classroom.  

 I chose to study this topic because of my passion for ensuring the needs of all 

learners are met. I shared my concerns with the growing number of ELLs and it being the 

fastest growing number of enrollments in counties over the last 3 years. I began 

specifically concerned with the placement of those with language barriers in special 

education classrooms and the interventions given to them. In Chapter 5, I present the 

interpreted findings, limitations of the study, recommendations for future research, social 

change, implications, and my conclusions.  
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Interpretation of Findings 

 After IRB approval, I conducted 12 interviews using open-ended interview 

questions. I interviewed five special education teachers, six EL teachers, and one EIP 

teacher with a minimum of 3 years teaching experience. Interviews were conducted 

through Zoom and were each a minimum of 45 minutes.  

 Teachers were interviewed using nine open-ended interview questions to give 

insight into K-2 teachers’ experiences with the overrepresentation of ELL students in 

special education programs and what teachers need to facilitate appropriate interventions 

within the classroom. Teachers agreed to be interviewed giving insight into their work 

with special education and ELLs. After analysis of the codes, categories, and themes, 

findings show a correlation to Cummins's (2010) theory of language acquisition and the 

MTSS for ELLs by Hoover et al. (2020), the conceptual framework for the study, and 

research presented in the literature.  

Theme 1: Parent-Teacher Communication has an Influence on Student Placement 

in Special Education Programs.  

Theme 1 emerged from participants’ responses that communication struggles 

between teachers and EL students and parents creates problems with clear understanding 

of what each learner needs. Teachers explained the importance of communication with 

parents on the success and growth of ELLs in the classroom. Parents not being able to 

understand information shared from the teacher leads to gaps and the inability for the 

parents to offer support to the learner at home. Teachers’ explanation of the 

communication, specifically between families and teachers, align with that of Cummins 
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and how language is broken down with student language learning needs with support 

from parents. Parent engagement means working together to create a positive, goal-

oriented relationship with shared responsibility and mutual respect (Administration for 

Children and Families, 2020). To allow all families to feel they are a part of their 

students' educations, schools need to make sure they have interpreters, written 

communication translated into multiple languages, and parent help and involvement 

programs (McCarthy et al., 2020; Sommer et al., 2020; Stauss et al., 2021). IP1 

explained,  

The main challenge is the lack of support from the parents. A general education 

child can go home, and their parents can help reinforce what we've done in the 

day and help with homework and read to the student. A family that does not speak 

English, and they can't support the child at home and reinforce what you've done 

in school is a large challenge. 

IP4 provided a similar explanation,  

A big challenge is parent communication and is being able to really work together 

with parents to make sure that we're on the same page. I think a lot of times, one 

of my toughest students to deal with and to get through to is an ELL student, and 

mom and dad don't understand what I'm trying to tell them. 

Cummins (2010) MTSS identified how ELLs become proficient in BICS years 

before they are proficient in CALP. Understanding communication requires minimal 

thinking whereas cognitively demanding communication requires a lot more and can 
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show a learning need they may not have but just need more time. This communication 

skill is built beginning with communication with the families. IP5 explained,  

I always feel bad after a conference or meeting with a parent, feeling like, I know 

that was interpreted, but do they really understand what some of that means. I 

mean, it's our teacher jargon that we're around it all the time, but even if it's put in 

a different language I don't know if they really understand. 

Parents cannot help their child if they do not understand their needs or the teacher’s 

concerns.  

According to Terantino (2024), communication creating parental involvement is 

what will lead to positive outcomes for students with rising academic achievement, 

literacy proficiency, and math growth. Because communication is such a vital part of all 

areas of growth for ELLs the tools a teacher uses such as class Dojo can be instrumental. 

IP6 explained how she uses the software by stating,  

I communicate with the parents through the class dojo, so they're able to interpret 

our different messages, and they can see me online, but that's our main source of 

communication with the families but with the student, I don't feel like I've been 

doing a lot of remediation with them at all.” 

 The communication is a vital part in the success in the classroom and the growth a 

student has and their future. This finding was supported by Lim et al. (2021) in the 

discussion of how parents are to be involved in the decision-making process of 

identification, evaluation, and placement of students in special education classes is 

needed but not done often due to these communication barriers. Teachers shared the 
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challenges of communication with families and the influence it has on the students 

learning. Teachers’ communication with families has a large impact on what happens in 

the classroom and possible delays an ELL could face. When considering ELLs with 

disabilities, those relationships with parents and teachers are vital because they can limit 

some biases that may exist in the dominant culture (Thurlow et al., 2022). 

Theme 2: Teacher Strategies Have an Effect on Student Achievement and Growth 

in Different Environments.  

 Working with ELLs and ELLs with IEPs the use of strategies can influence the 

success across all environments. It is important when teachers are working with ELLs or 

the ELLs they think might have a learning delay that they  take the time to know the 

student, understand their specific learning style, and teach using a variety of learning 

styles to meet the different needs of all (Beisly et al., 2023; Hsu et al., 2022). Visual 

representation greatly impacts the cognitive and construction of knowledge, provid ing 

new thoughts or ideas for education (Zhang, 2022). IP1 stated: 

We make cards to label around the classroom, like the door. And so, we would 

have it in several languages plus the English and the desk and the board, just the 

common things that we have around the room we have in English and then we 

also have it translated into the other main languages that we have besides Spanish. 

IP1 identified how the visual are important but it is also important to not just use them in 

Spanish but prepare for all language learners that could be in the classroom. According to 

Zhang (2024), working with ELLs is a multimodal activity focusing on areas such as 

speech, writing, gesture, gaze, movement, and visual. Many teachers shared their varying 
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uses of strategies within their classroom to work with ELLs to decipher between the 

language and possible learning needs. IP5 stated, 

I always have anchor charts, because I always like to point back, and even just as 

a visual of the poster, but also of where it's located, because then I'll see kids 

while they're working immediately shift their heads to it.  

Different kinds of learners need different methods of support and finding what works is a 

key component in the success of those learners.  

The use of strategies across different environments is supported by Hoover et al.’s 

(2020) theory using differentiated supports and interventions in their first language so 

you know where they are and can help them grow. Cummins’s (2010) supported the idea 

of understanding the difference in basic communication language and helping ELLs learn 

a deeper understanding of academic language through various supports. Gupta (2019) 

stated that bringing a student’s culture into the classroom by presenting information from 

their culture with various visuals and labeling them in multiple languages is a good way 

for the ELLs to grow. Visual representation greatly impacts the cognitive and 

construction of knowledge, providing new thoughts or ideas for education (Zhang, 2022). 

Theme 3: Early Childhood Teachers Need English as a Second Language and 

Special Education Services to Support ELLs in the Classroom. 

 According to participants, providing the appropriate supports to ELLs can make 

all the difference in the success and placement of students. Hoover et al.’s (2020) MTSS 

is a leveled model that supports the learning with a variety of services depending on the 

tier of support they need. IP5 shared, “The ELL teacher will try to push in to work with 
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higher level EL students when they can and will pull out newer or lower access scored 

Els.” Additionally, IP7 explained: 

A lot of times they're pulled out of class, or they're getting extra resources to help 

with their language acquisition, as English is usually their second language, but 

it's not a lot of emphasis by teachers to address their teaching needs as part of 

their pedagogy in class. 

According to the research, pull-out programs are great for additional support of 

ELLs and those with a disability, but often they are pulled during vital instruction time, 

which causes other issues (Cho et al., 2021). IP8 noticed: 

She's got resources and cotaught for reading, writing, and math, and she has an 

EL segment, so the argument is looking at this poor child spending so much time 

out of the classroom she's not being immersed in the language around her peers.  

With the unique educational needs, the struggle for ELLs to access the curriculum in the 

general classroom can be a struggle (Li & Peters, 2020). IP8 shared, “They're putting 

them into Tier 2, or Tier t3 through our MTSS process, and they're not necessarily 

addressing the EL needs first.”  

When separating the language from the need, it can impact when a student is then 

evaluated and what service they would receive. Barrio et al. (2020) looked at how the 

validity of the test and process lacked cultural understanding, accountability, and 

misinterpretation of policies that often affect the results and placement of ELLs in special 

education programs. IP7 shared his thoughts stating: 
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A teaching knowing the student to know how much of it is a cognitive thing, how 

much of it is a learning thing and how much of it is a language thing. I don't think 

teachers all the time have the patience to be able to dive into being able to assess 

and pull apart, which is which, which really goes into knowing your students and 

when to take next steps.  

Researcher Park (2020) found that when referring ELLs for special education 

services, it is more accurate when educators work and collaborate to limit the barriers of 

language and cultural misunderstandings that could arise. IP3 shared, “Some students are 

put in self-contained as early intervention and exit by 2nd grade which makes it 

questionable if they needed special education to begin with.” When we look at assessing 

students for special education services different schools have different approaches and 

ideas on when to assess and when it is time. Research shows when looking at students 

with dual social identities and classifications, the school can inadvertently create a larger 

English struggle or create a disability that may not have been there before (Cooc, 2023). 

IP5 shared: 

I do feel like placement can come too quickly, especially situations where you 

don't know exactly what's going on at home, like they might speak English very 

clear like you wouldn't even realize that they can speak in a other language or 

another language is spoken at home.  

Researcher Nicolaescu (2024) discusses strategies to adapt skills in educational 

subjects that support all learners to grow with variety of choices, responsibility, and 

critical thinking. Various teachers shared the importance of implementing strategies and 
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placement of ELLs in the appropriate environments to support their growth. Additionally 

they discussed the importance of placement with the services in place that will build on 

the students success and not limit them from their potential by placing them in a service 

that is not needed.  

Findings and Conceptual Framework 

 The findings of this study are supported by the conceptual framework. Cummins’s 

(2010) theory of language acquisition looks at the importance of separating the academic 

language and the social language to help students advance their skills. Supported further 

by Hoover et al (2020). theory for the multitiered system of supports to meet the needs of 

ELLs where they are. Teachers suggested the importance of communication, strategy, 

and services are important in the development, growth, and evaluation of ELLs. This 

follows the thoughts of Cummins’s theory of communication enhancing academic 

proficiency with the support of Hoover et al. theory of the multitiered system of supports 

in giving the ELLs the services they need to be successful in the school environment.  

 Teachers shared that the process for communication with families, strategies used 

within the classroom, and the services that are offered to ELLs directly affects the growth 

and success of those learners with the referral process of further services and evaluations 

needed. The teacher strategies that are used each day in the classroom build on the delays 

that a language barrier could have and begin to separate the language delay from the 

cognitive delay. Based on Cummins’s and Hoover et al. conceptual theories, providing 

communication support to families, implementing various strategies within the 
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classroom, and providing appropriate level of services to ELLs can separate the language 

delay from the cognitive delay.  

Limitations of the Study 

 The limitations of this study include the researcher bias and small sample size. I 

am passionate about providing appropriate, effective support to multilingual learners and 

this can create a bias but with being aware of that possibility I was able to use a reflective 

journal to ensure data was not influenced by researcher bias. The sample included five 

special education teachers, six EL teachers, and 1 EIP teacher. While the interviews with 

the 12 participants from different schools met saturation further interviews could have 

provide more insight. The findings of this study may not apply to all schools throughout 

the United States because early childhood education students may not lack English 

language development skills in other regions of the United States. This may limit some of 

the transferability.  

Recommendations 

There are several recommendations for further research resulting from the data 

collection and analysis. Teachers expressed concern for training and relevant professional 

development opportunities in the counties with growing ELL populations who may have 

not have a ELL population before. Li & Peters (2020) discussed a greater effort needs to 

be placed on how teachers are prepared with supporting the growing ELL populations 

learning through professional development. Nicolaescu (2024) emphasized how 

important training is for adapting material, changes in diversity, supporting 

communication, motivation, and applying knowledge. IP2 shared his concern stating, “I 
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think there needs to be more professional development because things and approaches are 

always new and changing but where I teach is more concerned about making teachers 

happy and they complain if they have too much professional development.” Further 

professional development can help teachers understand the separation between the 

language and cognitive needs. Hulse (2020) considered how resources available for 

teachers to access when educating ELLs impact the amount of remediation that is given, 

which can lead to higher referral rates and overrepresentation in special education. 

Implications 

 There are social and educational implications for this study related to teachers 

preparation for addressing ELLs and ELL programs. Teachers provided insight into their 

experience and challenges with working with ELLs and supporting their families. 

Teachers discussed the communication, service, strategies, and support they have when 

addressing those with English as a second language. There are educational implications 

because the information from this study is a starting point for conversation for the 

approach of professional development, resources, and strategies to be used in schools. 

Additionally, information on services and the approaches to placing ELLs on IEPs could 

change the number of students evaluated and what the guidelines are for evaluation. The 

study also has social implications for stakeholders suggesting they may consider teacher 

perceptions of their challenges to meet the needs of the ELLs and communicate 

effectively with the families and the stakeholders can then support the learner's language 

and educational needs. In addition, further research on the ELLs families' feelings of 
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evaluations, assessment, and placements should be considered. Families' feelings and 

considerations have both social and educational implications.  

Conclusion 

 The purpose of this basic qualitative study was to explore K-2 teachers’ 

experiences with the overrepresentation of ELL students in special education programs 

and what teachers need to facilitate appropriate interventions within the classroom in the 

rural southern region of the United States. This study addresses the gap in current 

research. While some research has been conducted on the increase of ELLs little 

information about early childhood education teachers' experiences of overrepresentat ion 

and what should be implemented to change this. Teachers explain that communication 

and service has created a discrepancy between identifying students with a language delay 

versus a cognitive disability. Teachers also identified strategies they use within their 

classrooms but the need for further resources and support.  

 As presented in the literature review in Chapter 2, and the seminal work by 

Cummins (2010) and Hoover et al (2020). that follow the work on tier support, language 

broken down into various categories, and differentiating between learning differences and 

disabilities. Through a variety of resources including technology, training, and inclusive 

teaching strategies teachers can more effectively separate the language need for the 

learning need. Larios and Zetlin (2023) further discussed the effective education of ELLs 

comes from additional training and support to create a better understanding of what 

delays exist. The teacher participants interview for this study outlined the issues they 

face: the communication with students and their parents, services in and out of the 
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classroom, and strategies being implemented each day to help ELLs be successful but 

despite these challenges each teacher strive to develop inclusive lessons to facilitate the 

needs of all ELLs with or without IEPs.  

  



79 

 

References 

Agran, M., Jackson, L., Kurth, J. A., Ryndak, D., Burnette, K., Jameson, M., Zagona, A., 

Fitzpatrick, H., & Wehmeyer, M. (2020). Why aren’t students with severe 

disabilities being placed in general education classrooms: Examining the relations 

among classroom placement, learner outcomes, and other factors. Research and 

Practice for Persons with Severe Disabilities, 45(1), 4–13. 

https://doi.org/10.1177/1540796919878134  

Alghamdy, R. Z. (2024). English teachers’ practice of classroom discourse in light of 

zone of proximal development theory and scaffolding techniques. Journal of 

Language Teaching & Research, 15(1), 46–54. 

https://doi.org/10.17507/jltr.1501.06  

American Immigrations Council (2021), Immigrants in Georgia. 

https://map.americanimmigrationcouncil.org/locations/georgia/  

Becker, G. I., & Deris, A. R. (2019). Identification of Hispanic English language learners 

in special education. Hindawi Education Research International, 2019, Article 

2967943. https://doi.org/10.1155/2019/2967943  

Barrio, B. L., Ferguson, S. L., Hovey, K. A., Boedeker, P. & Kluttz-Drye, 

B. (2022). Voices beyond the numbers: A systematic review of qualitative studies 

of disproportionality in special education, Preventing School Failure: Alternative 

Education for Children and Youth, 67(1), 39-

47.  https://doi.org/10.1080/1045988X.2022.2101422   

Beisly, A. H., Lake, V. E., Ross, R., & Lim, B. Y. (2023). Helping children feel seen, 

https://doi.org/10.1177/1540796919878134
https://doi.org/10.17507/jltr.1501.06
https://map.americanimmigrationcouncil.org/locations/georgia/
https://doi.org/10.1155/2019/2967943
https://doi.org/10.1080/1045988X.2022.2101422


80 

 

heard, and understood: Preservice teachers’ strategies to support diverse learners 

in math lessons. Journal of Early Childhood Teacher Education, 44(4), 874-896. 

https://doi.org/10.1080/10901027.2023.2165983  

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(2), 77–101. 

https://doi.org/10.1191/1478088706qp063oa  

Bularzik, S. E., & Bogiages, C. (2020). Supporting English language learners through 

inclusion and task-based instruction. Journal of Teacher Action Research, 6(2), 

104–118. 

Burkholder, G. J., Cox, K. A., Crawford, L. M., Hitchcock, J. H., & Patton, M. Q. (2020). 

Research design and methods: An applied guide for the scholar-practitioner. 

Sage Publications.  

Burr, E., National Center on Educational Outcomes, Applied Engineering Management 

Corporation (AEM), Council of Chief State School Officers (CCSSO), National 

Association of State Directors of Special Education (NASDSE), & WestEd. 

(2019). Guidance manuals for educators of English learners with disabilities: 

Ideas and lessons from the field. NCEO Report 410. National Center on 

Educational Outcomes.  

Byfield, L. (2019). Labeling English learners: Teachers’ perceptions and 

implications. International Journal of Education and Literacy Studies, 7(4), 69–

75. http://dx.doi.org/10.7575/aiac.ijels.v.7n.4p.69   

Chahin, J., Romo, R., & Lopez, A. (2023). The path to successful education for 

https://doi.org/10.1080/10901027.2023.2165983
https://doi.org/10.1191/1478088706qp063oa
http://dx.doi.org/10.7575/aiac.ijels.v.7n.4p.69


81 

 

Hispanics: Early childhood development through higher education. Journal of 

Latinos and Education, 1-17. https://doi.org/10.1080/15348431.2023.2243620 

Cho, Y., Kim, D., & Jeong, S. (2021). Evidence-based reading interventions for English 

language learners: A multilevel meta-analysis. Heliyon, 7(9), E07985. 

https://doi.org/10.1016/j.heliyon.2021.e07985  

Cioe-Pena, M. (2020). Bilingualism for students with disabilities, deficit or advantage?: 

Perspectives of latinx mothers. Bilingual Research Journal, 43(3), 253-266. 

https://doi.org/10.1080/15235882.2020.1799884  

Cooc, N. (2023). National trends in special education and academic outcomes for English 

learners with disabilities. Journal of Special Education, 57(2), 106–117. 

https://doi.org/10.1177/00224669221147272  

Connor, D., Cavendish, W., Gonzalez, T. & Jean-Pierre, P. (2019). Is a bridge even 

possible over troubled waters? The field of special education negates the 

overrepresentation of minority students: a DisCrit analysis, Race Ethnicity and 

Education, 22(6), 723-745, https://doi.org/10.1080/13613324.2019.1599343  

Creswell, J. W. (2013). Qualitative Inquiry & Research Design: Choosing among Five 

approaches. Sage Publications.  

Cruz, R. A., Manchanda, S., Firestone, A. R., & Rodl, J. E. (2020). An examination of 

teachers’ culturally responsive teaching self-efficacy. Teacher Education & 

Special Education, 43(3), 197–214. https://doi.org/10.1177/0888406419875194  

Cummins, J. (2010). Language, power, and pedagogy: Bilingual Children in the 

Crossfire. Multilingual Matters.  

https://doi.org/10.1080/15348431.2023.2243620
https://doi.org/10.1016/j.heliyon.2021.e07985
https://doi.org/10.1080/15235882.2020.1799884
https://doi.org/10.1177/00224669221147272
https://doi.org/10.1080/13613324.2019.1599343
https://doi.org/10.1177/0888406419875194


82 

 

 

 

Evans, W., Gable, R. A., & Habib, A. (2021). Lessons from the past and challenges for 

the future: Inclusive education for students with unique needs. Education 

Sciences, 11(281).  

Farkas, G., Morgan, P. L., Hillemeier, M. M., Mitchell, C., & Woods, A. D. (2020). 

District-Level achievement gaps explain black and Hispanic overrepresentation in 

special education. Exceptional Children, 86(4), 374–392. 

https://doi.org/10.1177/0014402919893695  

Federal Education Laws Administered by the Department of Education: The current 

federal laws governing education. (2023). Congressional Digest, 102(8), 5–7. 

Fettig, A., Artman-Meeker, K., Jeon, L., & Change, H. (2022). Promoting a person-

centered approach to strengthening early childhood practices that support social-

emotional development. Early Education and Development, 33, 75-91. 

doi/full/10.1080/10409289.2020.1857215   

Flores, N., Saldívar García, E., & Edgerton, A. (2023). Authority over power in English 

learner accountability policies: Maintaining a national role within a context of 

local control. Education Policy Analysis Archives, 31(46). 

Georgia Department of Education (2023) English to speakers of other languages (ESOL). 

https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum and-- 

Instruction/Pages/English-to-Speakers-of-Other-Languages-(ESOL)-and-Title-

III.aspx  

https://doi.org/10.1177/0014402919893695
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum%20and--%20Instruction/Pages/English-to-Speakers-of-Other-Languages-(ESOL)-and-Title-III.aspx
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum%20and--%20Instruction/Pages/English-to-Speakers-of-Other-Languages-(ESOL)-and-Title-III.aspx
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum%20and--%20Instruction/Pages/English-to-Speakers-of-Other-Languages-(ESOL)-and-Title-III.aspx


83 

 

Godwin-Jones, R. (2022). Partnering with AI: Intelligent writing assistance and 

instructed language learning. Language Learning & Technology, 26(2).  

Grapin, S. E., & Llosa, L. (2022). Multimodal tasks to assess English learners and their 

peers in science. Educational Assessment, 27(1), 46–70. 

https://doi.org/10.1080/10627197.2022.2028139  

Greaves, M., & Bahous, R. (2021). Adapting to change; exploring early childhood  

educators’ perceptions of a child-centered curriculum. Early Childhood Education 

Journal, 49(4), 581–592. https://dokhi.org/10.1007/s10643-020-01077-x  

Gupta, A. (2019). Principles and practices of teaching English language learners. 

International Education Studies, 12(7), 49. https://doi.org/10.5539/ies.v12n7p49 

Hoover, J. J., Soltero-Gonzalez, L., Wang, C., & Herron, S. (2020). Sustaining a 

multitiered system of supports for English learners in rural community elementary 

schools. Rural Special Education Quarterly, 39(1), 4-16. 

http://dx.doi.org/10.1177/8756870519847466   

Hsu, T. C., Chang, C., & Jen, T. H. (2023). Artificial intelligence image recognition 

using self-regulation learning strategies: Effects on vocabulary acquisition, 

learning anxiety, and learning behaviours of English language learners. 

Interactive Learning Environments, 1–19. 

https://doi.org/10.1080/10494820.2023.2165508  

Hulse, E. (2020). Disabling language: The overrepresentation of emergent bilingual 

students in special education in new york and arizona. Fordham Urban Law 

Journal, 48, 381-448. https://ir.lawnet.fordham.edu/ulj/vol48/iss2/2  

https://doi.org/10.1080/10627197.2022.2028139
https://doi.org/10.1007/s10643-020-01077-x
https://doi.org/10.5539/ies.v12n7p49
http://dx.doi.org/10.1177/8756870519847466
https://doi.org/10.1080/10494820.2023.2165508
https://ir.lawnet.fordham.edu/ulj/vol48/iss2/2


84 

 

Hur, J. H., Snyder, P., & Reichow, B. (2020). Systematic review of english early literacy 

interventions for children who are dual language learners. Topics in Early 

Childhood Special Education, 40(1), 6–23. 

https://doi.org/10.1177/0271121419894623  

Idrus, F., & Sohid, M. (2023). Teachers’ expectations and challenges in using culturally 

responsive teaching (CRT) strategies in the esl Classroom. Journal of Language 

Teaching & Research, 14(3), 629–635. https://doi.org/10.17507/jltr.1403.10  

Islam, M. A., & Aldaihani, F. M. (2022). Justification for adopting qualitative research 

method, research approahes, sampling strategy, sample size, interview method, 

saturaion, and data analysis. Journal of International Business and Management, 

5(1). 

Jozwik, S., Cuenca-Carlino, Y., & Gardiner-Walsh, S. (2020). Special education teachers'  

preparedness for teaching emergent bilingual students with disabilities. Multiple 

Voices: Disability, Race, and Language Intersections in Special Education, 20(2), 

38-53. https://doi.org/10.56829/2158-396x-20.2.38  

Karvonen, M., Clark, A. K., Carlson, C., Moreaux, S. W., & Burnes, J. (2021). 

Approaches to identification and instruction for students with significant 

cognitive disabilities who are English learners. Research and Practice for Persons 

with Severe Disabilities, 46(4), 223-239. 

https://doi.org/10.1177/15407969211040256  

Larios, R. J., & Zetlin, A. (2023). Challenges to preparing teachers to instruct all students 

in inclusive classrooms. Teaching and Teacher Education, 121, 103945. 

https://doi.org/10.1177/0271121419894623
https://doi.org/10.17507/jltr.1403.10
https://doi.org/10.56829/2158-396x-20.2.38
https://doi.org/10.1177/15407969211040256


85 

 

https://doi.org/10.1016/j.tate.2022.103945  

Lee, In-Sook & Kim, Eunjung (2022). Effects of parenting education programs for 

refugee and migrant parents: a systematic review and meta-analysis. Child Health 

Nursing Research, 28(1), 23–40. https://doi.org/10.4094/chnr.2022.28.1.23  

Lehman, C., & Welch, B. (2022). Second language acquisition instructional models in 

english-medium international schools: Past, present, and future. Erzincan 

University Journal of Education Faculty, 24(2), 299–305. 

https://doi.org/10.17556/erziefd.1005688 

Leyva, D., Weiland, C., Shapiro, A., Yeomans-Maldonado, G., & Febles, A. (2022). A 

strengths-based, culturally responsive family intervention improves Latino 

kindergarteners’ vocabulary and approaches to learning. Child 

Development, 93(2), 451–467. https://doi.org/10.1111/cdev.13698  

Li, N., & Peters, A. W. (2016). Preparing K-12 teachers for ells: Improving teachers’ L2 

knowledge and strategies through innovative professional development. Urban 

Education, 55(10), 1489–1506. https://doi.org/10.1177/0042085916656902    

Lim, S., & Cheatham, G. A. (2021). A sociocognitive discourse analysis of monolingual 

ideology and bias in special education partnerships. Remedial and Special 

Education, 42(5), 304-316. http://dx.doi.org/10.1177/0741932520930340 

Lincoln, Y.S. & Guba, E.G (1985). Naturalistic inquiry. Sage Publications. 

Lopes-Murphy, S. A., & Murphy, C. G. (2020). English learning and learning disabilities: 

Has research made its way into practice? Mid-Western Educational Researcher , 

32(4), 304-329. https://scholarworks.bgsu.edu/mwer/vol32/iss4/3 

https://doi.org/10.1016/j.tate.2022.103945
https://doi.org/10.4094/chnr.2022.28.1.23
https://doi.org/10.17556/erziefd.1005688
https://doi.org/10.1111/cdev.13698
https://doi.org/10.1177/0042085916656902
http://dx.doi.org/10.1177/0741932520930340
https://scholarworks.bgsu.edu/mwer/vol32/iss4/3


86 

 

McCarthy, E., Morgan, C., & Sussman, J. (2020, May 31). Growing strong learners in 

Galt Joint Union elementary school district. WestEd. 

https://eric.ed.gov/?id=ED613373  

Roseberry-McKibbin, C. (2021). Utilizing comprehensive preassessment procedures for 

differentiating language difference from language impairment in english learners. 

Communication Disorders Quarterly, 42(2), 93-99. 

http://dx.doi.org/10.1177/1525740119890314 

Merriam, S. B. (2018). Qualitative research in practice: Examples for discussion and 

analysis. John Wiley & Sons Inc. 

Merriam, S. B., & Tisdell, E. J. Adult Education Quarterly, 67(1), 71–

73. https://doi.org/10.1177/0741713616671930   

Morgan, B. M., Rodriquez, A. D., Jones, I., Telez, J., & Musanti, S. (2020). 

Collaboration of researchers and stakeholders: Transforming educator 

preparation. Journal of Curriculum and Teaching, 9(3), 182–189. 

https://doi.org/10.5430/jct.v9n3p182  

Murphy, M., & Johnson, A. (2020, September ). Dual identification? The effects of 

English learner status on special education placement. Retrieved from 

http://cepa.stanford.edu/wp20-09 

National Association of Bilingual Education (2022, November 17). History of bilingual 

education. Rethinking Schools. https://rethinkingschools.org/articles/history-of-

bilingual-education/ 

National Association in the Education of Young Children. (2022). High Quality Early 

https://eric.ed.gov/?id=ED613373
http://dx.doi.org/10.1177/1525740119890314
https://doi.org/10.1177/0741713616671930
https://doi.org/10.5430/jct.v9n3p182
http://cepa.stanford.edu/wp20-09
https://rethinkingschools.org/articles/history-of-bilingual-education/
https://rethinkingschools.org/articles/history-of-bilingual-education/


87 

 

Childhood Education. https://www.naeyc.org/about-us/people/mission-and-

strategic-direction  

National Center for Education Statistics. (2022). English learners in public 

schools. Condition of Education. U.S. Department of Education, Institute of 

Education Sciences. https://nces.ed.gov/programs/coe/indicator/cgf 

National Education Association. (2020, June 23). English language learners: What you 

need to know. https://www.nea.org/professional-excellence/student-

engagement/tools-tips/english-language-learners-what-you-need-know 

Nesbitt, Kimberly T. & Farran, Dale C. (2022). Executive function skills and classroom 

behaviors of U.S. prekindergartners with special needs. Frontiers in Education, 7. 

https://doi.org/10.3389/feduc.2022.944224 

Nicolaescu, C. M. (2024). Active-Participatory Methods That Raise the Quality of 

Learning. Euromentor, 15(1), 39–46.  

Office of Elementary & Secondary Education. (2021). Migrant Education Program (Title 

I, Part C). https://oese.ed.gov/offices/office-of-migrant-education/migrant-

education-program/  

Odom, S. L., Butera, G., Diamond, K. E., Hanson, M. J., Horn, E., Lieber, J., . . . 

Marquis, J. (2019). Efficacy of a comprehensive early childhood curriculum to 

enhance children's success. Topics in Early Childhood Special Education, 39(1), 

19-31. http://dx.doi.org/10.1177/0271121419827654  

Castro Olivo, S. M., Ura, S., & dAbreu, A. (2022). The effects of a culturally adapted 

program on ell students’ core sel competencies as measured by a modified version 

https://www.naeyc.org/about-us/people/mission-and-strategic-direction
https://www.naeyc.org/about-us/people/mission-and-strategic-direction
https://nces.ed.gov/programs/coe/indicator/cgf
https://www.nea.org/professional-excellence/student-engagement/tools-tips/english-language-learners-what-you-need-know
https://www.nea.org/professional-excellence/student-engagement/tools-tips/english-language-learners-what-you-need-know
https://oese.ed.gov/offices/office-of-migrant-education/migrant-education-program/
https://oese.ed.gov/offices/office-of-migrant-education/migrant-education-program/
http://dx.doi.org/10.1177/0271121419827654


88 

 

of the bers-2. Journal of Applied School Psychology, 38(4), 380–396. 

https://doi.org/10.1080/15377903.2021.1998278  

Okhremtchouk, I. S., & Sellu, G. S. (2019). Teacher readiness to work with English 

language learners: Arizona context. The Teacher Educator, 54(2), 125–144. 

Ortogero, S. P., & Ray, A. B. (2021). Overrepresentation of English learners in special 

education amid the covid-19 pandemic. Educational Media International, 58(2), 

161-180. https://doi.org/10.1080/09523987.2021.1930485  

Owens, C. W., & Wells, S. P. (2021). Elementary content teacher perceptions regarding 

their ell instructional practices. Journal of Educational Research and 

Practice, 11(1), 139–152. https://doi.org/10.5590/JERAP.2020.11.1.10 

Parmegiani, A. (2022). Translanguaging in a bilingual writing programme: The mother 

tongue as a resource for academic success in a second language. Language, 

Culture and Curriculum, 35(3), 290302. 

https://doi.org/10.1080/07908318.2022.2050742  

Partnering with Families of Children Who Are Dual Language Learners. Building 

Partnerships Series. For Head Start and Early Head Start Professionals. 

(2020). Administration for Children & Families. 

Park, S. (2020). Demystifying disproportionality: Exploring educator beliefs about 

special education referrals for English learners. Teachers College Record, 122(5). 

https://doi.org/10.1177/016146812012200510  

Peck, N. F., & Neeper, L. S. (2022). Early childhood preservice teachers’ self-efficacy 

related to inclusion and professional roles via a co-taught field-based 

https://doi.org/10.1080/15377903.2021.1998278
https://doi.org/10.1080/09523987.2021.1930485
https://doi.org/10.5590/JERAP.2020.11.1.10
https://doi.org/10.1080/07908318.2022.2050742
https://doi.org/10.1177/016146812012200510


89 

 

course. Journal of Early Childhood Teacher Education, 43(2), 236–250. 

https://doi.org/10.1080/10901027.2021.1881662  

Peng, B. L. (2023). Teaching English through ela, mathematics, science, and social 

studies: A content-based language teaching approach. Routledge.  

Portela-Pruaño, A., Rodríguez-Entreat, M. J., Torres-Soto, A., & Nieto-Cano, J. M. 

(2022). Push and pull reasons underpinning vulnerable young people’s decisions 

regarding re-engagement with education and training. Children and Youth 

Services Review, 143, 1–8. https://doi.org/10.1016/j.childyouth.2022.106656  

Ramírez, R., López, L. M., & Ferron, J. (2019). Teacher characteristics that play a role in 

the language, literacy and math development of dual language learners. Early 

Childhood Education Journal, 47(1), 85–96. https://doi.org/10.1007/s10643-018-

0907-9  

Ravitch, S. M., & Carl, N. M. (2021). Qualitative research: Bridging the conceptual, 

theoretical, and methodological. Sage.  

Ridley, J., Kim, S., & Yoon, E. (2019). Working with refugee ells: Moving beyond the 

challenges. Kappa Delta Pi Record, 55(4), 164–168. 

https://doi.org/10.1080/00228958.2019.1659062  

Roth, W.-M., & Lee, Y.-J. (2007). “Vygotsky’s neglected legacy”: Cultural-historical 

activity theory. REVIEW OF EDUCATIONAL RESEARCH, 77(2), 186–232. 

https://doi.org/10.3102/0034654306298273  

Rubin, H. J., & Rubin, I. S. (2016). Qualitative interviewing: The art of hearing data. 

Sage.  

https://doi.org/10.1080/10901027.2021.1881662
https://doi.org/10.1016/j.childyouth.2022.106656
https://doi.org/10.1007/s10643-018-0907-9 
https://doi.org/10.1007/s10643-018-0907-9 
https://doi.org/10.1080/00228958.2019.1659062
https://doi.org/10.3102/0034654306298273


90 

 

Saldaña J. (2021). The coding manual for qualitative researchers. Sage.  

Schmitt, S. A., Lewis, k.M., Duncan, R.J., Korucu, I., & Napoli, A.R. (2018). The effects 

of positive action on preschoolers’ social-emotional competence and health 

behaviors. Early Childhood Education Journal, 46, 141-151. 

https://doi.org/10.1007/s10643-017-0851-0 

Sembiante, S. F., Restrepo-Widney, C., Bengochea, A., & Gort, M. (2023). Sustainable 

translanguaging pedagogy in support of the vulnerable language: Honoring 

children’s ways of ‘showing’ and ‘telling’ in an early childhood dual language 

bilingual education program. International Journal of Bilingual Education and 

Bilingualism, 1–15. https://doi.org/10.1080/13670050.2022.2161814  

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative research 

projects. Education for Information, 22(2), 63–75. https://doi.org/10.3233/EFI-

2004-22201 

Sommer, T. E., Gomez, C. J., Yoshikawa, H., Sabol, T., Chor, E., Sanchez, A., Chase-

Lansdale, P. L., & Brooks-Gunn, J. (2020). Head start, two-generation esl 

services, and parent engagement. Early Childhood Research Quarterly, 52, 63–

73. https://doi.org/10.1016/j.ecresq.2018.03.008  

Stauss, K., Koh, E., Johnson-Carter, C., & Gonzales-Worthen, D. (2020). One 

community reads: A model for Latino parent-community engagement and its 

effect on grade-level reading proficiency. Education and Urban Society, 53(4), 

402–424. https://doi.org/10.1177/0013124520928612  

Steed, E. A., Rausch, A., Strain, P. S., Bold, E., & Leech, N. (2023). High-quality 

about:blank
https://doi.org/10.1080/13670050.2022.2161814
https://doi.org/10.3233/EFI-2004-22201
https://doi.org/10.3233/EFI-2004-22201
https://doi.org/10.1016/j.ecresq.2018.03.008
https://doi.org/10.1177/0013124520928612


91 

 

inclusion in preschool settings: A survey of early childhood personnel. Topics in 

Early Childhood Special Education, 43(2), 142–155. 

https://doi.org/10.1177/02711214211063921  

Storey, M. (2023, July 1). Advocating for Disabled Minors: A Brief Discussion on 

Special Education Law. GP Solo, 40(4), 47. 

Suh, H. (2020). Preparing mathematics teachers to teach english language learners: What 

we know and what we can do. Educational Forum, 84(3), 200–209. 

https://doi.org/10.1080/00131725.2020.1728805  

Suhrheinrich, J., Melgarejo, M., Root, B., Aarons, G. A., & Brookman-Frazee, L. (2021). 

Implementation of School-Based Services for Students with Autism: Barriers and 

Facilitators across Urban and Rural Districts and Phases of 

Implementation. Autism: The International Journal of Research and 

Practice, 25(8), 2291–2304. https://doi.org/10.1177/13623613211016729  

Sutton, J., & Austin, Z. (2015). Qualitative research: Data collection, analysis, and 

management. The Canadian journal of hospital pharmacy, 68(3), 226–231. 

https://doi.org/10.4212/cjhp.v68i3.1456  

Tankard Carnock, J., & Silva, E. (2019). English learners with disabilities: Shining a light 

on dual-identified students. In New America. New America.  

Terantino, J. (2024). Communicating with parents of Latino English language learners: Is 

Google translate an accurate option? Journal of Latinos and Education, 23(1), 

46–58. https://doi.org/10.1080/15348431.2022.2104849  

Thurlow, M. L., Liu, K. K., & Mentan, C. F. T. (2022). Engaging parents or guardians in 

https://doi.org/10.1177/02711214211063921
https://doi.org/10.1080/00131725.2020.1728805
https://doi.org/10.1177/13623613211016729
https://doi.org/10.4212/cjhp.v68i3.1456
https://doi.org/10.1080/15348431.2022.2104849


92 

 

meeting the needs of English learners with disabilities. New Waves-Educational 

Research and Development Journal, 25(1), 47–64.  

Tiwari, A. (2023). How teachers view inclusion of special education students: A case 

from South Texas. International Journal of Educational Reform, 32(3), 314–331. 

https://doi.org/10.1177/10567879231159083  

Turner, III, D. W. (2010). Qualitative interview design: A practical guide for novice 

investigators. The Qualitative Report, 15(3), 754 – 760.  

Tuttle, M., Harrison, J., Johnson, L. V., & Mecadon-Mann, M. (2021). What’s in a 

word?: school counselor and ESOL teacher perceptions and attitudes about 

collaboration. Journal of School Counseling, 19(22), 1–35. 

https://eric.ed.gov/?id=EJ1325585 

US Census Bureau. (2019). Quick facts. Hispanic or Latino. Population estimates July 1, 

2019. https://www.census.gov/quickfacts/fact/ table/US#  

U. S. Department of Education. (2004). Individuals with disabilities education act. U.S. 

Department of Education, Institute of Education Sciences. 

https://sites.ed.gov/idea/  

U. S. Department of Education. (2023). Educational services for immigrant children and 

those recently arrived to the United States. U.S. Department of Education, 

Institute of Education 

Sciences. https://www2.ed.gov/policy/rights/guid/unaccompanied-children.pdf   

Vidal, V. G., Wachholtz, D. P., Mattie, L. J., & DeThorne, L. S. (2023). It takes a 

community: How environmental systems construct (in)competence in autistic peer 

https://doi.org/10.1177/10567879231159083
https://eric.ed.gov/?id=EJ1325585
https://sites.ed.gov/idea/
https://www2.ed.gov/policy/rights/guid/unaccompanied-children.pdf


93 

 

interactions. Language, Speech & Hearing Services in Schools, 54(1), 63–81. 

https://doi.org/10.1044/2022_LSHSS-22-00028  

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. 

Wackerle-Hollman, A. K., Durán, L. K., & Miranda, A. (2020). Early literacy skill 

growth in spanish-speaking children with and at risk for disabilities in early 

childhood. Topics in Early Childhood Special Education, 40(1), 24–38. 

https://doi.org/10.1177/0271121420906469 

Weihong Zhang. (2022). The role of technology-based education and teacher professional 

development in english as a foreign language classes. Frontiers in 

Psychology, 13. https://doi.org/10.3389/fpsyg.2022.910315 

Xu, Y., Chen, C.-C., Spence, C., Washington-Nortey, M., Zhang, F., & Brown, A. 

(2022). Supporting young Spanish speaking English learners through teacher 

scaffolding and reciprocal peer tutoring. Early Child Development and 

Care, 192(8), 1324–1336. https://doi.org/10.1080/03004430.2021.1874944  

Yin, R. (2014). Case study research: Design and methods. Sage.  

Yoon, B. (2023). Research synthesis on culturally and linguistically responsive teaching 

for multilingual learners. Education Sciences, 13(6), 557. 

https://doi.org/10.3390/educsci13060557  

Yu, E. (2022). The impact of culturally inclusive pedagogy on student achievement in a 

multicultural urban school setting. Urban Education, 57(1), 135–153. 

https://doi.org/10.1177/0042085918804013 

https://doi.org/10.1044/2022_LSHSS-22-00028
https://doi.org/10.1177/0271121420906469
https://doi.org/10.1080/03004430.2021.1874944
https://doi.org/10.3390/educsci13060557


94 

 

Yun Gao. (2021). Toward the role of language teacher confirmation and stroke in 

EFL/ESL students’ motivation and academic engagement: A theoretical 

review. Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.723432 

Zhang, H. (2022). Application of auxiliary and alternative communication system based 

on big data analysis in English teaching. Wireless Communications & Mobile 

Computing, 2022 1–11. https://doi.org/10.1155/2022/8075699 

Zhang, H. (2024). Translanguaging space and classroom climate created by teacher’s 

emotional scaffolding and students’ emotional curves about EFL 

learning. International Journal of Multilingualism, 21(1), 298–324. 

https://doi.org/10.1080/14790718.2021.2011893  

Zholdoshalieva, R., Teng, J. X., Ayyappan, A., & Tu, B. (2022). Leveraging innovative 

technology in literacy and education programmes for refugees, migrants and 

internally displaced persons. Education 2030. In UNESCO Institute for Lifelong 

Learning. UNESCO Institute for Lifelong Learning.  

  

https://doi.org/10.3389/fpsyg.2021.723432
https://doi.org/10.1155/2022/8075699
https://doi.org/10.1080/14790718.2021.2011893


95 

 

Appendix A: Alignment of Conceptual Framework & Interview Questions 

 

RQ1: What are early childhood teachers’ experiences on the overrepresentation 
of ELLs for special education programs?   

RQ2: What practices do early childhood teachers need to intervene in 

overrepresentation of ELLs in special education programs? 

Conceptual Framework 

Theory of language 
acquisition by 

Cummins (2010) and 
the multitiered 

system of supports 
for English language 
learners by Hoover et 

al. (2020). 

Interview Questions RQs 

 

 

 

 

 

 

 

 

Inclusive Practices 

 
Multiple Modality 

Background Knowledge 

 

Lesson Design  

IQ1: Please tell me about your teaching assignment 
with ELLs.  

IQ2: Please describe how the special learning needs of 
ELLs are addressed in your school? 
IQ3: What are your experiences on the placement of 

ELLs in special education programs; is this placement 
warranted?  

IQ4: What are your experiences of successes that 
teachers encounter when teaching ELLs who are on 
IEPs? 

IQ5: What are your experiences of challenges that 
teachers encounter when teaching ELLs who are on 

IEPs? 
IQ6: Please describe the inclusive practices used within 
your classroom.  

IQ7: Tell me about the multiple modalities you use 
within your classroom to teach ELLs who are on IEPs? 

IQ8: What strategies do you use to build background 
knowledge to give ELLs access to the general 
curriculum? 

IQ9: Describe how you design interactive lessons to 
increase student discussions and address the learning 

needs of ELLs? 
Q10: Please add any other thoughts you would like to 
include. 

RQ1 

 

 

RQ1 

 

 

 

RQ1 

 

 

RQ1 

 

RQ1 

 

 RQ2 

RQ2 

 

RQ2 

 

RQ2 

 

 

 

  



96 

 

Appendix B: Interview Protocol for Teachers  

IQ1: Please tell me about your teaching assignment with ELLs.  

I heard you say …. Can you tell me more about ….  

IQ2: Please describe how the special learning needs of ELLs are addressed in your 

school? 

Please give me a specific example of …. 

IQ3: What are your experiences on the placement of ELLs in special education programs; 

is this placement warranted?  

Please give me a specific example of …. 

IQ4: What are your experiences of successes that teachers encounter when teaching ELLs 

who are on IEPs? 

Please give me a specific example of …. 

IQ5: What are your experiences of challenges that teachers encounter when teaching 

ELLs who are on IEPs? 

I heard you say …. Can you tell me more about ….  

IQ6: Please describe the inclusive practices used within your classroom.  

I heard you say …. Can you tell me more about ….  

IQ7: Tell me about the multiple modalities you use within your classroom to teach ELLs 

who are on IEPs? 

Please give me a specific example of …. 

IQ8: What strategies do you use to build background knowledge to give ELLs access to 

the general curriculum? 
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Please give me a specific example of …. 

IQ9: Describe how you design interactive lessons to increase student discussions and 

address the learning needs of ELLs? 

Please give me a specific example of …. 

Q10: Please add any other thoughts you would like to include. 
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Appendix C: Open Codes 

Examples of Open Codes 

Code Participant Excerpt 

Hands On 
IP4 

 

IP11 

“Success in my classroom is about hands on versus just giving it all to 

them as a whole group and hoping that they get it.” 
 

“Some of the phonics lessons are scripted but I add in hands on or acting 

out pieces to increase the understanding for all learners.” 

Anchor Charts IP5 

“I always have anchor charts, because I always like to point back, and 

even just as a visual of the poster, but also of where it's located, because 
then I'll see kids while they're working immediately shift their heads to 

it.” 

Scaffold 

IP6 

 
 

IP7 

 

 

 
 

 

 

 

IP8 
 

 

“I felt like once we had her placed and they were really able to help 

scaffold some things for her she was able to progress.” 

 
“I'm going to scaffold for you just to look and see what you're learning in 

your home language, but I'm going to give you auditory possibilities 

when it comes to of hearing things in English and then following along 

visually.” 

 
“Kids are getting an opportunity to talk to multiple students throughout 

their lesson and then again, those sentence stems I think that to me that is 

the easiest way to scaffold for EL students, for students with IEPs, for 

shy students I mean even students who, just are afraid of talking but 

really moving away from that raise your hand to answer thing and more 
elbow partners discussed with your neighbor and using strategic 

placements of students, so these kids have an opportunity to talk to each 

other without feeling on the spot.” 

Co-Teaching IP4 

“We do a lot of scaffolding, a lot of station teaching, rotation teaching, 

splitting up with my co teacher and making sure that they're differentiated 
based on their skills, and making sure we give them the materials that 

they need to be successful.” 

Self-Contained 

IP8 

 

IP3 

“I've seen more success for our ELL students who are in self-contained 

classrooms, rather than our students who are getting co taught support.” 

 
“Some students are put in self-contained as early intervention and exit by 

2nd grade which makes it questionable if they needed special education to 

begin with.” 

Access Test 

IP5 
 

 

 

IP9 

“The ELL teacher will try to push in to work with higher level EL 

students when they can and will pull out newer or lower access scored 
Els.” 

 

“They are grouped based off their access score, which they can have a 

level between zero and six, and based off the access for determines need 

of their can-do indicators.” 

Online 

IP6 

 

 
 

IP1 

“I communicate with the parents through the class dojo, so they're able to 

interpret our different messages, and they can see me online, but that's 

our main source of communication with the families but with the student, 

I don't feel like I've been doing a lot of remediation with them at all.” 

 
“Parents are offered online classes to learn English through the school to 

attempt to bridge the gap and help them be able to work with their child 

at home.” 
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Google Translate 

 

 

IP1 
 

 

 

 

 
 

“The EL teacher uses Google Translate, which I do too, but, she will pull 
them, to the back table, and she will use Google Translate to translate the 

lesson, to them about what they should be doing. At the same time, she 

will have them to use Google Translate to ask any questions that they 

have about the language. When they first got to my classroom, she would 

take pictures using a group Google Translate to translate what we were 
reading to Spanish so they could read it in Spanish.” 

 

“Students will use Google translate when they come up to the desk and 

point to let me know that he needs to see the iPad and he knows how to 

get on translator and have the language go from Spanish to English to 
assist with his communication. He will then stand there and wait for me 

to answer him by switching the iPad, back to translate English to 

Spanish.” 

Visuals 

IP3 
 

 

IP2 

“The visuals are a huge part, especially with communication, trying to do 

speaking and communicate their wants and needs.” 
 

“I use visuals they can relate to like measuring cups in math so they see 

objects they recognize and see the different sizes as we talk about it.” 

Pull Out 

IP11 
 

 

IP10 

 

 
IP8 

 

 

“The school had pull out service for older students but would not provide 

service at a young age because they were just learning to talk according 
to the school.” 

 

“In my school they only pull out students in the lower grades and by the 

time they get to 3rd grade they don’t use that model anymore” 

 
“She's got resources and co-taught for reading, writing, and math, and she 

has an EL segment, so the argument is looking at this poor child spending 

so much time out of the classroom she's not, being immersed in the 

language around her peers.” 

Push In 

IP10 

 

 

IP12 

“The push in is only provided at the request of administrators and the 
district in our county because intensive pull-out services is what is more 

focused on otherwise.” 

 

“The school uses several push in models in the school since they prefer 

not to pull students out so they use the immersion setting.” 

Translator Service 

IP4 

 

 

 

IP12 
 

 

 

“We have a translator service, so it's a phone number that we call with a  

school code, and it connects us to whatever language we need.” 

 

“In order to communicate with the parents, you have to request the 

translator. Sometimes that takes a couple days. And if it's like an 

assignment that's time sensitive, it's kind of hard to get that information 
out in a timely matter.” 

Vocabulary 

IP5 
 

 

 

 

IP6 
 

 

“I would use vocabulary picture cards putting a visual with that content I 

would say I was good about that in science and social studies which it 
ended up helping all students.” 

 

“In the classroom, we would make sure that we had readily available any 

vocabulary, content, vocabulary that might be new. We would have 

access to that with pictures and different ways for them to look at 
resources to kind of help them bridge that gap with what we were 

learning.” 

Chunking 

IP7 

 

 
 

IP12 

“I am going to make the information as bite size as possible using a 

variety of differentiation and assessing in their native language to see 
where they truly are.” 
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 “We start with the simple skills such as skip counting or repeated 
addition then build up from there to work on multiplication skills. We 

break it down into smaller pieces to gain deeper understanding.” 

Differentiating 

 

IP5 
 

 

 

 

 
IP7 

“They need more undivided individual attention and it's hard to meet 

demands if you have a room of ELLs, gifted, and gen ed to get to 

everyone to give them the time they need. The time feels so short, but 
then also the time as a teacher to make sure you're differentiating for it all 

and giving each of the kids what they need.” 

 

“Differentiating your lessons anyway based on student interests, content 

and readiness always feel like if you hit on kids' interest, if you pay 
attention to what they are interested in, it's going to give you more 

information to assess.” 
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Appendix D: Open Codes and Categories 

Examples of Open Codes and Categories 
 

Category Code Participant Excerpt 
Communication Online  IP6 

 

 

 

 

 

“I communicate with the parents through the class 

dojo, so they're able to interpret our different 

messages, and they can see me online, but that's our 
main source of communication with the families 

but with the student, I don't feel like I've been 

doing a lot of remediation with them at all.” 

 

 Google 
Translate 

IP1 “Students will use Google translate when they 
come up to the desk and point to let me know that 

he needs to see the iPad and he knows how to get 

on translator and have the language go from 

Spanish to English to assist with his 

communication. He will then stand there and wait 
for me to answer him by switching the iPad, back 

to translate English to Spanish.” 

 

 Translator IP12 “In order to communicate with the parents, you 

have to request the translator. Sometimes that takes 

a couple days. And if it's like an assignment that's 
time sensitive, it's kind of hard to get that 

information out in a timely matter.” 

 

Assessment Access Test IP9 “They are grouped based off their access score, 
which they can have a level between zero and six, 

and based off the access for determines need of 

their can-do indicators.” 

 

 Evaluation  
 

 

 

 

IP9 
 

 

 

 

 
 

 

 

IP1 

The school psychologist have evaluations in 
Spanish and can speak Spanish but the low incident 

languages is a bigger concern because there is no 

one that can evaluate them in their native language. 

They also have no evaluation available for those 

low incident languages and have to give the 
English evaluation.  

“The county ask us not to refer any new to the 

country students for evaluation for the first 2 years 

they are in school. After the 2 years we would meet 

with a counselor to come up with a plan to address 
the students deficits. Then we will meet back after 

30 more days to look at evaluation and getting a 

psychologist involved. “ 

 

Strategy  Hands On IP4 “Success in my classroom is about hands on versus 
just giving it all to them as a whole group and 

hoping that they get it.” 

 

 Visual IP2 “I use visuals they can relate to like measuring cups 

in math so they see objects they recognize and see 
the different sizes as we talk about it.” 

 



102 

 

 Anchor Chart IP5 “I always have anchor charts, because I always like 

to point back, and even just as a visual of the 

poster, but also of where it's located, because then 

I'll see kids while they're working immediately 
shift their heads to it.” 

 

 Scaffold IP8 “Kids are getting an opportunity to talk to multiple 

students throughout their lesson and then again, 

those sentence stems I think that to me that is the 
easiest way to scaffold for EL students, for students 

with IEPs, for shy students I mean even students 

who, just are afraid of talking but really moving 

away from that raise your hand to answer thing and 

more elbow partners discussed with your neighbor 
and using strategic placements of students, so these 

kids have an opportunity to talk to each other 

without feeling on the spot.” 

 

 Chunking IP7 “I am going to make the information as bite size as 
possible using a variety of differentiation and 

assessing in their native language to see where they 

truly are.” 

 

Service Push In IP10 “The push in is only provided at the request of 
administrators and the district in our county 

because intensive pull-out services is what is more 

focused on otherwise.” 

 

 Pull Out IP8 “She's got resources and co-taught for reading, 
writing, and math, and she has an EL segment, so 

the argument is looking at this poor child spending 

so much time out of the classroom she's not, being 

immersed in the language around her peers.” 

 
 Self-Contained IP3 “Some students are put in self-contained as early 

intervention and exit by 2nd grade which makes it 

questionable if they needed special education to 

begin with.” 

 
 Co-Teaching IP4 “We do a lot of scaffolding, a lot of station 

teaching, rotation teaching, splitting up with my co 

teacher and making sure that they're differentiated 

based on their skills, and making sure we give them 

the materials that they need to be successful.” 
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