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Abstract 

The problem addressed in this study was the increase in discipline infractions during the 

2016-2017, 2017-2018, 2018-2019, and 2019-2020 school years among Black six-grade 

tween girls in Jefferson County Schools (JCS, a pseudonym). The numbers indicated a 

44% increase in discipline infractions over a 4-year period. The purpose of this basic 

qualitative study was to explore school counselors’ perspectives on the successes, 

challenges, and the needed improvements of the Drama-Free Tweens (DFT) program on 

Black tween girls’ behavior in the school setting. The conceptual framework for this 

project study was Skinner’s behaviorism theory. The research questions focused on the 

school counselors’ perspectives on the successes, challenges, and needed improvements 

on the DFT program on Black tween girls in schools. Purposeful sampling was used to 

select eight school counselors. Data were collected using semistructured interviews. 

Interview transcripts were analyzed using thematic coding from which the following 

themes emerged: extending the program outside the school environment through 

mentorship, providing relevant information on social media, and updating the program’s 

technology. These themes informed the project, and a white paper was developed. The 

findings may support positive social change by applying the program with the 

recommendations; school counselors will have a guide to assist with behavioral concerns 

to decrease discipline infractions and improve the lives and futures of Black tween girls.   
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Section 1: The Problem 

The Local Problem 

The local problem is that there was an increase in discipline infractions during the 

2016–2017, 2017–2018, 2018–2019, and 2019–2020 school years among Black sixth-

grade tween girls in Jefferson County Schools (JCS, a pseudonym). The numbers 

indicated a 44% increase in discipline infractions over a 4-year period. According to 

several local school counselors in JCS, there has been an increase in discipline concerns 

among their Black tween girls. The school counselors stated that there were limited 

resources that uniquely met the current needs of behavior concerns for their Black tween 

girls. The Drama-Free Tweens (DFT) program is a small-group program designed to 

assist school counselors with their tweens’ inappropriate behavior and assist with success 

in the school setting. Despite using the DFT program, the discipline infractions have 

increased for Black tween girls from 2016–2020. 

The American School Counselor Association (ASCA; 2022b) sent a questionnaire 

to 6,000 ASCA members in December 2021 aimed at learning more about how school 

counselors and schools encourage diversity, equality, and inclusion. According to the 

research, 45% of the schools lacked culturally appropriate curricula/programs, and even 

when they did, little progress has been made in eliminating disparities in the school 

setting. Specifically, it was noted that school counselors spearheaded 54% of school 

programs addressing culturally appropriate programs.  

Research indicated that school counselors and comprehensive school counseling 

programs play an essential role in addressing social and emotional issues that impede 
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student achievement, such as implementing small groups programs to support Black 

tween girls (ASCA, 2019; Bostick & Anderson, 2009; Cheng et al., 2020; Steen, 2011). 

Mayes et al. (2021) explored the experiences of Black girls and their school counselors. 

They discovered that when prepared with knowledge and information on the unique 

needs of Black girls in schools, school counselors can be key advocates in their support 

of Black girls (Mayes et al., 2021). Therefore, there was a need to explore school 

counselors’ perspectives on needed improvements of the DFT program for Black tween 

girls’ behavior in the schools. 

Figure 1 

 
Total Number of Discipline Infractions for Sixth Grade Black Tween Girls, 2016–2020 
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Rationale 

 The problem I addressed with this basic qualitative study was the increasing 

number of discipline infractions among sixth-grade Black tween girls in JCS. According 

to a local school counselor in JCS, Black tween girls exhibited increased behavior 

concerns and limited resources to assist with their unique needs. Neth et al. (2020) noted 

that tween girls need a support system within the school setting to guide them during this 

critical developmental stage. Moreover, research indicated that Black tween girls need 

appropriate programs that encourage academic and emotional success in the school 

environment (Aston et al., 2018; Fallon et al., 2022). The school counselor has an 

essential role in helping tweens navigates this stage. Specifically, school counselors 

provide small-group programs to support Black tweens girls’ success in school (ASCA, 

2019). Unfortunately, school discipline infractions have increased despite school 

counselors implementing the DFT program among their Black tween girls. Therefore, 

there was a need to explore ways to help improve the DFT programs to assist school 

counselors with increased behavior infractions among their Black tween girls in the 

schools. 

The purpose of this basic qualitative study was to explore school counselors’ 

perspectives on the successes, challenges, and the needed improvements of the DFT 

programs on Black tween girls’ behavior in the school setting. A report by the 

Commission on Black Girls (2020) analyzed previous research. The commission 

surveyed 422 Black girls regarding their quality of life, including their school 

experiences, and conducted focus groups. It was discovered that 70% of the participants 
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had experienced increased discipline in the form of suspension, detention, and expulsion. 

According to the results, numerous participants voiced concerns about many school 

programs existing, but few programs suited their unique needs. Additionally, participants 

felt a lack of support in school with limited advocates which further supported the need to 

explore the school counselors’ perspectives on the needed improvements of the DFT 

programs that would benefit Black girls’ behavior in the school environment.  

Definition of Terms 

Behavior: A overt reaction by an individual that can be observed or is functionally 

significant in the present environment (Uher, 2016).  

Discipline infractions: A school office referral resulting in a suspension, 

alternative setting placement, or corporal punishment (Alabama State Department of 

Education, 2022).  

Drama-Free Tweens: A 10-lesson small-group program designed for tween girls 

to teach practical coping strategies, by teaching tweens how to express themselves 

appropriately to succeed in the school setting. Overall, the goal is to help improve 

behavior in the school environment (Poindexter, 2014).  

School counselors: A qualified educator that implements a school counseling 

programs that improve student outcomes.  

They lead, advocate, and collaborate to promote equity and access for all students 

by connecting their school counseling program to the school’s academic mission 

and school improvement plan. They uphold the ethical and professional standards 

of ASCA and promote the development of the school counseling program based 
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on the following areas of the ASCA National Model: define, deliver, manage, and 

assess. (ASCA, 2019a, p. 2) 

Small group programs: A school counselor uses specialized knowledge to 

determine current issues or themes among students in their school environment to 

establish small-group programs. Small group counseling programs focuses on a small 

number of students with similar concerns to help improve those identified areas in a safe, 

trusted environment. These needs are determined by student data, a referral procedure, or 

other pertinent data (ASCA, 2020).  

Tween: A child between the age of eight and 12, often referred to as the 

preadolescent development stage (Bulimwengu & Cartmel, 2022). 

Significance of the Study 

The study is significant to the local setting because it fills a gap in practice by 

providing school counselors with research-based strategies to assist with Black tween 

girls’ behavior in the school setting. According to Wolf and Kupchik (2017), 

exclusionary discipline has harmful long-term implications. More specifically, evidence 

indicated that out-of-school suspensions are a significant predictor of high school 

dropout, preventing suspended kids from enrolling in postsecondary education or 

pursuing employment (Balfanz et al., 2014; Cheng et al., 2020; Welsh & Little, 2018).  

Aston et al. (2018), Fallon et al. (2022), and McPherson (2020) emphasized that 

Black tween girls need specialized programs that encourage academic and emotional 

success in the school environment. Additionally, Aston et al. suggested that educators 

must focus on cultivating interventions that are culturally appropriate for Black girls to 
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establish school-based support. This study supports positive social change by exploring 

school counselors’ perspectives on the needed improvements of the DFT programs for 

Black tween girls’ behavior in schools. Following the implementation of the 

improvements, school counselors will have recommendations to help them build rapport 

and support their Black tween girls navigate this critical developmental stage and assist 

with behavioral concerns to decrease discipline infractions.  

Research Questions 

The following research questions guided this study: 

RQ1: What are the school counselors’ perspectives on the successes of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 

RQ2: What are the school counselors’ perspectives on the challenges of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 

RQ3: What are the school counselors’ perspectives on the needed improvements 

of the Drama-Free Tweens program for Black tween girls’ behavior in schools? 

Review of the Literature 

Conceptual Framework 

The conceptual framework for this study was based on Skinner’s (1953) 

behaviorism theory. I used this framework to provide insight and offer guidance on ways 

to explore the increased behavior infractions among Black tween girls in JSC and school 

counselors’ perspectives on the needed improvements of the DFT programs to assist with 

the local problem. The underlying premise of this theory is that external stimuli can 

influence one’s behavior (Skinner, 1953). The control of changes in behavior and how 
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the environment affects these changes has been defined as behaviorism (Dastpak et al., 

2017). Lan and Sher (2019) noted that an essential characteristic of behaviorism is that 

behavior is maintained by its outcomes; as a result, behavior evolves as support options 

change. 

According to the behaviorist viewpoint, motivating conduct is based on a link, or 

association, between an environmental stimulus and an individual’s reaction (A. Kaplan 

& Patrick, 2016). If a reaction is strengthened, it develops into a habit (Dastpak et al., 

2017). Operant conditioning is one of two learning paradigms that characterize 

behaviorism, first established by Watson and subsequently revisited by Skinner in the 

1940s. The relationship between an incentive and behavior, or results of the behavior 

(Kretchmar, 2014), and behaviors as they are sustained with the help of consequences, or 

effects of the activity. This is highlighted by operant conditioning (Armstrong et al., 

2014). 

According to the principles of operant conditioning (Öğretir Özçelik, 2017), an 

individual would generally increase the occurrence of reactions that tend to reward them. 

The theory of operant conditioning is based on the idea that environmental factors 

influence behavior by increasing or decreasing rewards or punishments; unpleasant 

behaviors may fade away, while good behaviors persist and strengthen (Dastpak et al., 

2017). Understanding the perspectives of the school counselors helped to determine areas 

needed to improve the DFT program for Black tween girls’ behavior in schools. 
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Review of the Broader Problem 

The focus of this research was the influence of school counselors emphasizing the 

local setting have in using the DFT program to influence positively Black tween girls’ 

behavior in the schools. The school counselor’s role and the impact of small-group 

programs have been extensively researched. The literature review also addressed the 

development stage for tween girls including the impact of the middle school transition. 

The review continues with highlighting the literature on Black tween girls’ discipline in 

the school environment.  

To locate peer-reviewed articles and journals for this review, I searched the 

following databases and educational search engines: SAGE, Google Scholar, Education 

Source and ERIC. The following key search words were used: school counselors, small 

group counseling, small groups, small group interventions, small-group programs, 

tweens, tween girls, Black girls, African American girls, behavior, school discipline, pre-

adolescents, school programs/services, counseling programs, preteen, and middle school 

girls. 

The Role of the School Counselor  

The school counselor’s role is critical to the success of all students in the school 

environment. ASCA (2023) stated,  

School counselors design and deliver school counseling programs that improve 

student outcomes. They lead, advocate, and collaborate to promote equity and 

access for all students by connecting their school counseling program to the 

school’s academic mission and school improvement plan. (p. 2) 



9 

 

Additionally, school counselors must maintain and encourage the development of the 

school counseling program based on the ASCA National Model (ASCA, 2019a). The 

ASCA National Model serves as a guide for the school counselor’s comprehensive 

counseling program, which incorporates the components of define, deliver, manage, and 

assess. 

Define 

The define component encompasses three sets of school counseling standards: the 

ASCA Mindsets and Behaviors for Student Success, Ethical, and Counselors’ 

Professional Standards. These standards help all school counselors establish, implement, 

and evaluate their school counseling program to enhance student success (ASCA, 2019a). 

Deliver 

The deliver component includes the school counselor providing the students with 

age-appropriate programs and services directly or indirectly. These services assist the 

students with the development of the ASCA Mindsets and Behaviors for Student Success 

Standards and improve overall student achievement (ASCA, 2019a).  

Manage 

The manage component emphasizes that the school counselor implementing a 

quality school counseling program must manage it effectively. This includes the school 

counselor establishing a school counseling program with beliefs, a vision, and a mission 

statement. Additionally, this component comprises the school counseling program 

planning, which may consist of yearly/weekly calendars, lesson and action plans, and 

student outcome objectives (ASCA, 2019a).  
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Assess  

The assess component requires the school counselor to evaluate their school 

counseling program to ensure their students are getting the best-needed services. This 

allows the school counselor to provide the students with improved services and determine 

the program’s effectiveness. Particularly, the school counselor should self-evaluate their 

outlook and characteristics regarding their school counseling program with a qualified 

school administrator (ASCA, 2019a). 

Moreover, the school counselor meets these main components by implementing 

direct and indirective services. Direct services consist of the school counselor having 

direct contact with the student. These services may consist of but are not limited to 

individual or group counseling, classroom instruction, and student advisement. In 

contrast, indirect services are provided by the school counselor regarding the student, 

which may include collaboration with families or school staff and consulting on a 

student’s behalf. Apart from those services, one of the school counselor’s responsibilities 

is to remove educational barriers and advocate for all students (Feldwisch & Whiston, 

2015; Rust, 2019); hence, school counselors are vital to supporting change for Black 

girls. The Education Trust (2019) discovered that Black students were likely to seek 

support from their school counselors.  

Specifically, the middle school counselor is essential to Black tween girls’ school 

success. During this challenging developmental stage, tween girls experience a 

heightened need to belong, and peer interactions become the focus (Cappella et al., 

2019). ASCA (2019b) emphasized that middle school counselors are integrated into the 
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whole educational curriculum and do not operate in isolation. They provide a 

comprehensive program that engages students and incorporates leadership, advocacy, and 

collaboration with school faculty, administration, and community/family members in 

implementing programs and activities to assist preadolescents in achieving success. 

Particularly, Brewington and Kushner (2020) noted that school counselors are tasked 

with fostering initiatives and programs to establish a supportive school environment.  

The literature revealed that school counselors are significant contributors to 

student success, and group counseling programs are one of the most effective means of 

supporting students academically while also emphasizing personal development (Bostick 

& Anderson, 2009; Steen, 2011). Because positive peer engagement, social relationships, 

and behavioral tendencies have been related to preadolescents’ school outlook, school 

counselors must address students’ social and emotional development (Kwon et al., 2014). 

Harris et al. (2018) noted that to promote a healthy school experience, the school 

counselor should assume a leadership position to engage Black girls to become 

empowered. 

Furthermore, several studies indicated the importance of the school counselor 

incorporating culturally appropriate programs and resources to build a healthy 

relationship with Black tween girls by establishing support systems (ASCA, 2022b; 

Aston et al., 2018; Beasley, 2019; Brookover et al., 2021; Fuller et al., 2018; Mayes et 

al., 2018). Additionally, Merlin (2017) stated that the school counselor could make an 

impact when implementing culturally empowering activities through schoolwide 

initiatives or small-group programs. Cheng et al. (2020) concluded that the school 
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counselor could profoundly impact Black tween girls’ lives by implementing a small 

group counseling program that fosters their gender and racial identity, thus improving 

their overall school experience. This supported the need to explore school counselors’ 

perspectives on an existing small-group program, DFT, regarding the needed 

improvements to provide school counselors with appropriate resources to assist their 

Black tween girls in school.  

Tween Girls 

 The tween years (8–12 years of age) consist of a period of rapid physical and 

mental growth (Bulimwengu & Cartmel, 2022; Malekoff, 2014). Concerns, such as but 

not limited to peer pressure, risk taking, worries about oneself and body image, as well as 

the possibility of bullying and rising mental illness, all impact how they think and behave 

(Cappella et al., 2019; Geldard et al., 2016). Tween girls are further sensitive to 

biological changes from adolescent hormones (Steinberg, 2017). This may result in a 

developmental transition from seeing parents as significant figures in their lives to seeing 

peers as more significant, which may make it difficult for the developing tween to 

manage these new behaviors or make them confused and overwhelmed (Guyer et al., 

2016). During these tween years, hormonal changes can also substantially impact the 

emergence of inappropriate behaviors in school.  

This increase in inappropriate behaviors among tween girls may be magnified due 

to the transition to middle school. Research has acknowledged that when tween girls 

transition to middle school, it can be challenging (Green et al., 2021; Schietz & Villares, 

2017). Several positive and negative elements influence the ability of tween girls to adapt 
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to middle school life. Students who successfully transition to middle school, for instance, 

feel accepted by their peers and included in the leading peer group (Coelho et al., 2017; 

Espelage et al., 2015). More specifically, three areas that can have a profound effect on 

the transition to the middle school environment for tween girls are relational conflict, 

positive interpersonal experiences, and a sense of belonging (Niehaus et al., 2012). 

Further, tween girls’ relational aggression has been linked with unsuccessful outcomes 

academically and socially (Adamschick, 2010; James et al., 2011; Nakamoto & 

Schwartz, 2010).  

Literature has indicated that Black girls have increased barriers during the tween 

years and middle school transition (Adamschick, 2010; Letendre & Rozas, 2015; 

Letendre & Smith, 2011). This shift requires Black girls to examine their identities as 

female members of racially and ethnically undervalued groups. Letendre and Rozas 

(2015) conducted four focus groups with Black middle school girls. Participants 

addressed how they were affected by and coped with stereotyped language and attitudes 

at school. The findings indicated that the participants used inappropriate behaviors to 

cope with adversity in the middle school environment. Further, the results indicated that 

when Black tween girls lack emotional support and feel overlooked in the school setting, 

they tend to establish their own ways to navigate their gender, racial, and emotional 

development (Joseph et al., 2016; Letendre & Rozas, 2015; Mathies et al., 2020).  

Nonetheless, while the tween years may be a difficult time for all but specifically 

Black girls, this period may provide an opportunity to provide strategies to enhance their 

social and emotional skills to promote resilience and prevent future behavior issues in the 
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school setting (Duong & Bradshaw, 2017). Based on the literature, I found there was a 

need to help foster support systems for Black tween girls by exploring the school 

counselors’ perspectives on the needed improvements of the DFT programs to encourage 

healthy social development. 

Small Group Programs 

 Small group programs have been known to be effective in meeting the numerous 

needs of students in the school setting. Research has indicated that school counselors 

have impacted students’ emotional and social concerns through small group counseling 

programs (Beasley, 2019; Bonner et al., 2019; Bostick & Anderson, 2009; Fuller et al., 

2018; Steen, 2011). According to ASCA (2020), small group counseling is a successful 

component of a school counseling program and a critical direct service for students. It 

positively impacts academic, professional, and social/emotional development, and school 

administration and districts should support this intervention. More specifically, small 

group counseling programs have helped with behavior concerns and enhanced positive 

peer relationships to create a sense of belonging in the school setting (ASCA, 2020). 

Students need to express themselves with their peers and the school counselor because 

the small group is established to foster an environment of trust, concern, and support. 

Small group counseling programs in schools are an essential component of the ASCA 

National Model (ASCA, 2019a; Erford, 2019). 

Small group counseling is a developmentally suitable method for working with 

preadolescents (Malekoff, 2014). The small-group program DFT was designed to assist 

school counselors with their tween girls’ behavior concerns and teach coping skills for 
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them to be successful in the school environment (Poindexter, 2014). I have presented on 

the DFT program at numerous school counseling conferences locally and nationally and 

have received favorable evaluations regarding the curriculum and positive outlook 

towards DFT helping their tween girls’ behavior. In addition, I established multiple DFT 

small groups in the local setting that assisted tween girls, which have all been Black girls. 

The DFT program evaluation from participants showed that over 95% benefited from 

participation; most importantly, they felt supported in the small group setting, which 

created a support system within the school (Poindexter, 2014). Research has noted that 

small group counseling programs have played a key role in Black girls’ success in the 

school environment. According to Fuller et al. (2016), literature had reported that Black 

girls benefited from small group counseling programs. Additionally, Fuller et al.’s 2018 

study highlighted that small-group programs could be useful in the development of Black 

girls, and a structured small group counseling method can effectively educate and 

establish empowerment among Black tween girls.  

Notably, small group counseling programs with a culturally competent school 

counselor with the appropriate resources can significantly impact youth’s lives (Cheng et 

al., 2020). Aston et al. (2018) examined the usefulness of a cultural empowerment 8-

week small-group program for four Black middle school girls. The small group 

intervention significantly reduced negative behaviors among participants. These results 

provided more evidence in favor of including culturally oriented programs at the school 

level (Aston et al., 2018) to address the growing concerns about Black girls’ behavior in 
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schools (Fuller et al., 2018; Graves et al., 2017; Hines & Wilmot, 2018; Ryan et al., 

2016). 

Black Girls’ Discipline 

 Numerous research studies suggest that Black girls have increased discipline 

infraction rates than their overall school population representation (see Annamma et al., 

2019; Hines & Wilmot, 2018; Kemp-Graham, 2018; Morris & Perry, 2017; Williams, 

2017). Many quantitative research studies examined Black girls’ behavior in schools 

(Aston et al., 2018; Bryant & Wilson, 2020; Caldera, 2018; Morris & Perry, 2017; Slate 

et al., 2016). Research indicated that problematic communication between students and 

adults complicates the issue of Black tween girls and discipline (Morris, 2016). 

Educators, school administrators, and other adults trying to improve student safety must 

recognize the importance of trauma and the conditions that influence Black girls’ 

behavior, leading to others misinterpreting their actions as aggressive and dangerous 

when this is not the case (Morris, 2016).  

Several qualitative studies explored Black girls’ behavior and lived experiences 

(see Gibbs Grey & Harrison, 2020; Mayes et al., 2020; McPherson, 2020). The studies 

indicated the importance of understanding the unique perspectives of Black girls’ 

experiences in schools. It is essential to note that tween years present enough traumatic 

stages for physical, social, and academic changes associated with maturity, let alone 

increased discipline (Naser & Denver, 2019). One of the main difficulties facing schools 

is developing healthy social and emotional skills in Black tween girls, which is necessary 

for academic and emotional success. Additionally, prior research indicates that not all 
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preteens are equally likely to face increased behavior infractions (Ramey, 2015; Skiba et 

al., 2014; Williams, 2017). Gender differences in students’ punishment experiences are 

significant. Increased discipline infractions are caused by inequalities in tweens’ social-

emotional development, including disparities in rule conformity, attentiveness, self-

regulation, aggression, and the capacity to get along with peers and teachers (Caramanis 

& Owens, 2020; Pinto et al., 2018). 

Caldera’s (2018) findings suggested that educators must focus on building rapport 

and fostering experiences that will establish support and addressing ways to improve 

discipline among Black girls. Brookover et al.’s (2021) phenomenological study explored 

the experiences of 11 girls and their school counselors. The study highlighted that school 

counselors are critical to managing the behavior of tweens, but there is a need for 

resources and multicultural training. Therefore, there was limited literature exploring the 

school counselors’ perspectives on improving a small-group program for Black tween 

girls’ behavior in the school setting. This basic qualitative study sought to explore school 

counselors’ perspectives on the needed improvements of the DFT programs on Black 

tween girls’ behavior in the school setting. 

Implications 

This study can positively influence social change by providing school counselors 

with an improved culturally appropriate small-group program and strategies to help assist 

with Black tween girls’ behavior in the school setting. The recommendations of the DFT 

program could combat behavior and help school counselors establish a support system, 

build rapport, and meet the unique needs of their Black tween girls. According to Joseph 
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et al. (2016), “Black adolescent girls are an important group that is often overlooked in 

schools due to colorblind approaches and complexities of multiple, intersectional 

identities based on race and gender” (p. 5). Consequently, Black girls are left to deal with 

their concerns independently while these problems remain unseen, generalized, and 

ignored. Specifically, the literature noted that Black students benefited from the support 

of their school counselor to assist with these concerns (ASCA, 2019a). 

The school counselor could make a substantial impact by establishing a small-

group program to reduce social and emotional concerns among Black tween girls in 

schools. Moreover, Dolet and Salas (2021) indicated that creating a safe space for middle 

school Black girls is imperative. Creating a safe atmosphere for students’ academic, 

social, and emotional development is one of the essential roles of the school counselor. 

(Beasley, 2019). That safe space could be established with the school counselor 

implementing a small-group program for Black tween girls to feel empowered and learn 

strategies to assist with behavior. Therefore, there was a need to explore the school 

counselors’ perspectives in the successes, challenges, and needed improvements of the 

DFT programs for Black tween girls’ behavior in the school setting. The implication was 

that school counselors will have an improved small-group program to help decrease 

behavior infractions among their Black tween girls. As a result, their Black tween girls 

will emerge with improved social and emotional skills, decreased behavior infractions, 

and an established support system in the school environment.  
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Summary 

In Section 1, I summarized the local problem of the increased discipline 

infractions among Black 6th-grade tween girls in JCS, which affects their school 

experience. Additionally, in Section 1, I summarized the purpose, which is to explore 

school counselors’ perspectives on the successes, challenges, and the needed 

improvements of the DFT programs on Black tween girls’ behavior in the school setting. 

The research question addressed the school counselors’ perspectives on the aspects of the 

successes, challenges, and needed improvements of the DFT programs Black tween girls’ 

behavior in schools. The literature review investigated the components of the role of the 

school counselor, tween girls’ development, small-group programs, and Black girls’ 

discipline. In Section 2, I provide the methodology and the research design and approach.  
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Section 2: The Methodology 

Qualitative Research Design and Approach 

The purpose of this basic qualitative study was to explore the school counselors’ 

perspectives on the successes, challenges, and the needed improvements of the DFT 

programs on Black tween girls’ behavior in the school setting. The basic qualitative 

research approach gives voice to participants’ interpretations of their lived experiences 

(Merriam & Tisdell, 2016; Patton, 2015). Qualitative research explores people’s 

experiences in their natural environment (Baxter & Jack, 2015; Creswell, 2007; Glense, 

2016). According to Creswell and Poth (2018), qualitative research is interpretive. 

Qualitative research develops findings based on the themes that emerge from the 

information gathered. Qualitative research begins with identifying a pattern or dilemma, 

and it is an exploratory method that allows a researcher to conclude from the data 

obtained. The qualitative analysis aims for a researcher to make sense of a situation and 

draw phenomena concerning the participants’ meanings (Burkholder et al., 2020). 

Qualitative researchers acknowledge reflective thinking for readers to grasp their 

perspective on the studied topic. 

Additionally, qualitative researchers indicated whether their positions directly 

impact the study’s outcome (Maxwell, 2005). Therefore, a basic qualitative method was 

more conducive for this study instead of focusing mainly on statistics, numbers, and 

figures. The basic qualitative methodology is broader in scope (Creswell & Poth, 2018; 

Kahlke, 2014) and uses broad questions, descriptors, and people’s opinions (Burkholder 

et al., 2020; Kahlke, 2014; Percy et al., 2015). Specifically, the basic qualitative 
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methodology focuses on answering how and why questions (Barnham, 2015; Kahlke, 

2014; Percy et al., 2015). In my search for a methodology, I considered the 

phenomenological design before choosing the basic qualitative approach. The 

phenomenological approach elicits in-depth interviewing to uncover deeper insights into 

a phenomenon (Merriam & Tisdell, 2016). Finding strategies and best practices is the aim 

of basic qualitative design, but phenomenology does not require looking at such methods. 

Phenomenology examines how people make sense of a phenomenon by uncovering their 

lived experiences (Burkholder et al., 2020). 

 I also considered case studies. Case studies entail a thorough and in-depth 

examination of a specific occasion, circumstance, institution, or social group (Burkholder 

et al., 2020). Case studies use a variety of data points to give researchers the chance to 

describe the behaviors of a particular group (Merriam & Tisdell, 2016). Because I  

collected school counselors’ perspectives on the DFT program for Black tween girls’ 

behavior in schools, I determined that a collection of numerous data points, which is used 

in a case study, was not necessary to address the research questions of my study. As such, 

the basic qualitative research design approach is best suited for this study that explored 

the perspectives of the school counselors that determined patterns and themes needed to 

improve the DFT program for Black tween girls’ behavior in schools. 

Participants 

Criteria and Justification 

The process of selecting participants is an essential component of qualitative 

research. Burkholder et al. (2020) stated that qualitative studies are required to maintain a 
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standard of trustworthiness. The researcher must ensure the safety of all participants 

involved in the study (Creswell & Creswell, 2017). In this section, I provided the 

methods used for identifying, selecting, and protecting participants in this study.  

Sampling is a critical layer of the research process. Purposeful sampling entails 

the researcher identifying and selecting individuals with specialized knowledge or 

experience about a topic of interest (Babbie, 2016; Creswell & Plano Clarke, 2011). 

According to Palinkas et al. (2015), purposeful sampling is used in qualitative research to 

obtain information-rich examples to better understand the concern. The approach for 

participant selection should be integrated into the overall logic of the study (Punch, 

2004), and the rationale for sample selection should be aligned with the conceptual 

framework and research questions (Campbell et al., 2020; Ravitch & Carl, 2016). 

In a qualitative study, a relatively small and purposefully chosen sample may be 

used to develop the level of understanding (Palinkas et al., 2015). Purposeful sampling is 

used to identify participants who are most likely to provide relevant and helpful 

information, and it is a method for discovering and selecting cases that will make the 

most efficient use of limited research resources (Palinkas et al., 2015). When 

purposefully sampling, the researcher should strive for adequate representation or 

similarity (Luciani et al., 2019). When a researcher seeks to find, comprehend, and gain 

insight, purposeful sampling is an appropriate method. Therefore, the researcher can 

select a sample that will provide the most knowledge (Merriam & Tisdell, 2016). 

A state department of education in the southeastern region granted me the data for 

my study’s local problem, JCS. Additionally, I received permission to use this school 
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systems data when institutional review board (IRB) approval was granted. Subsequently, 

I intended to choose approximately 10-12 school counselors from JCS that have used the 

DFT program for Black tween girls in the school setting. But due to challenges with 

recruiting and the potential participants busy schedules, I opted for eight school 

counselors and data saturation was achieved. In addition, I am associated with JCS due to 

being a contracted school counseling employee for a neighboring school campus, but my 

relationship only exists in that capacity. 

The publisher of the DFT program confirmed that 1,082 school counselors have 

or are currently using this program in their schools. As a result, the participants were 

purposefully selected due to their experience using the DFT program in schools. The 

sample size is undoubtedly essential when determining individuals for research (Boddy, 

2016). The study’s objectives are the driving force behind the project’s design and, 

consequently, the sample size (Charmaz, 2014). According to Charmaz (2014), a small 

research project with “modest claims” (p. 114) may achieve saturation faster than a 

project that is seeking to describe a cross-disciplinary phenomenon. Ultimately the goal is 

to ensure that the data collected is rich and not the focus of sample size (Mason, 2010).  

Procedures for Gaining Access to Participants  

 I obtained approval from Walden University and IRB (#11-23-22-0060025). After 

approval was received, I made contact through an email request to seek volunteers to 

participate in my study. Additionally, I was mindful to select specific participants who 

would yield an appropriate sample. This included emailing participants that have used the 

DFT program in schools individually and posting an official request for volunteers 
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through the approved local school system (JCS). All participants’ personal information 

was kept confidential and protected during the entire research study.  

Researcher–Participant Relationship 

I sought the support of school counselors who used the DFT programs in schools 

for Black tween girls’ behavior. Merriam and Tisdell (2016) stated that qualitative 

researchers are highly involved in data collection and must deal with ethical difficulties 

arising from the researcher-participant relationship. In qualitative research, it is essential 

to establish a researcher-participant relationship (Bell et al., 2016). Establishing this 

rapport with the participants will assist the interviews in rendering genuine feedback 

(Creswell, 2015). Creswell and Poth (2018) suggested that a significant amount of time 

should be set aside for participants and researchers during the data collection process for 

a suitable qualitative study. To ensure a safe environment, I presented myself 

professionally, trusting, and nonjudgmentally (see Ravitch & Carl, 2016). In addition, I 

was mindful that I may have worked in the same school district as potential participants 

for this research study. Regarding ethical concerns, I do not work in the same local 

setting as any of the participants. The role of the researcher, instead of as a colleague, 

was made clear to research volunteers before their participation. Orb et al. (2001) noted 

that separating professional relationships may be challenging. However, being in the 

same profession, I encouraged mutual respect for their experiences while shared and 

reflected during the interview process. 
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Protection of Participants’ Rights 

A priority of this study was to lead research and collect data ethically to protect 

the research participants (see Apuke, 2017). Burkholder et al. (2020) stated that informed 

consent includes contacting potential research participants about their possible 

involvement in the study and noting their voluntary willingness to participate. I 

developed a consent form for the participants to review and required their signature to 

document that they willingly participate and fully understand the study’s objectives and 

possible threats. Each potential participant was reminded that the information shared 

would be confidential, and efforts were made to prevent any possible risks that could 

occur from their participation. To safeguard the participants’ identity, I used a numeric 

coding system and assigned each volunteer a pseudonym that was used when reporting 

the study’s findings and analysis results. Using pseudonyms, such as SC1, SC2, and SC3, 

secured the confidentiality of each participant. The use of pseudonyms is consistent with 

a qualitative approach. Overall, assigning a pseudonym to each participant helped to 

ensure that their identity was protected. The participants and their associated pseudonyms 

are indicated in Table 1.  

Table 1 

 
Participant Pseudonyms 

Participant Pseudonym 
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1 SC1 

2 SC2 
3 SC3 

4 SC4 
5 SC5 
6 SC6 

7 SC7 
8 SC8 

 

Each of the eight participants stated that they were willing and prepared to engage 

in the semistructured interviews that lasted for a period of 30 to 60 minutes. The 

demographic information of the participants is summarized in Table 2. 

Table 2 

 
Participant Demographics 

Participant 
pseudonym 

Gender Age Ethnicity Involved in DFT 
small-group 

counseling program 

Length of time 
working in DFT 

program 

SC1 F 30–39 Black Yes 2 years 
SC2 F 20–29 Black Yes 4 years 

SC3 F 30–39 Black Yes 1 year 
SC4 M 40–49 White Yes 3 years 
SC5 F 20–29 Black Yes 4 years 

SC6 F 30–39 White Yes 5 years 
SC7 M 30–39 Black Yes 2 years 

SC8 F 40–49 Hispanic Yes 3 years 

 

I conducted the start of each interview with an introduction of my project study 

and highlighted the study’s purpose and significance. In addition, I allowed each 

participant to review the interview transcript and ask questions if needed. Participants 

were also reminded that they could withdraw from the study.  
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Confidentiality 

Confidentiality was established to protect participants’ privacy. When collecting 

data, the researcher should avoid interfering with the autonomy of the study participants 

or bringing up susceptible subjects during the research (Twining et al., 2017). By 

excluding any identifying information from published papers until an agreement to 

publish names is provided, the researcher upholds the rights of every participant. The 

researcher must attempt to guarantee the confidentiality of the study participants. 

According to Creswell and Creswell (2017), removing identifying information, such as 

names and addresses, as soon as the data are examined is the best method to ensure that 

the people you have interviewed will not be embarrassed by the research. One way that I 

ensured confidentiality was using pseudonyms. Throughout the study, participants’ 

identities were protected by using pseudonyms (Ravitch & Carl, 2016). The pseudonyms 

maintained the promised privacy and identity of each participant. 

Another way to maintain the participants’ confidentiality is to store the data 

securely (Ravitch & Carl, 2016). The hard copies of the data are locked in a secure off-

site location. Online data was saved on a private hard drive and stored in a neutral 

environment away from the study sites. I sought the guidance of my chair/committee 

member if I needed further guidance.  

Informed Consent 

It is ethical to ensure that participants know their position in a study and have 

their consent before involving them. Informed consent is required for qualitative research 

whenever a researcher attempts to access locations or groups, collect inaccessible data, or 
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gather information through interviews and other methods (Ravitch & Carl, 2016). The 

participants in the study reviewed and signed an informed consent, which consisted of 

complete details of the project study and their rights as participants. The participants 

clearly understood their role in the study, the risks that may occur, and the opportunity to 

withdraw from the study. The participants were informed of any data collection and 

analysis adjustments throughout the study. All data collected were stored in a secure 

neutral environment and will be disposed of after 5 years. Before data collection, I met 

with each participant to clarify any questions or concerns about the informed consent 

form.  

Protection From Harm 

It is essential to protect the participants from harm throughout the study. 

Examples may include coercion or pressure to engage in a study, whether deliberate or 

accidental, deceit or misleading the participants about the research, and acting in a way 

that makes the participants feel uncomfortable. Participants feel evaluated by verbal or 

physical cues, going over the time frame promised, disclosing information, disregarding 

their comfort, and having inaccurate thoughts (Ravitch & Carl, 2016). Engaging with the 

participants during the entire study may prevent harm. This establishes that the 

participants feel safe from harm by providing complete details about the study, 

maintaining confidentiality, and clarifying that participants’ feedback is precise.  

I would have consulted, if needed, with the IRB staff and my chair regarding 

ethical decisions to promote the safety of participants and confirm the data collected is 

unbiased while securing the confidentiality and privacy of the participants. Additionally, 
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creating and maintaining rapport with the participant was vital and may have decreased 

participant harm. The beneficial interaction between myself and the participant may have 

been aided by reciprocity. The reciprocity process included creating relationships, trust, 

and showing individuals that you genuinely care about them (Ravitch & Carl, 2016). 

Establishing trust may have helped the participants to feel comfortable in building a 

genuine relationship. Consistently building positive rapport with the research participants 

further helped to create reciprocity.  

Data Collection 

The purpose of this basic qualitative study was to explore school counselors’ 

perspectives on the successes, challenges, and the needed improvements of the DFT 

programs on Black tween girls’ behavior in the school setting. Open-ended qualitative 

interviewing was used to answer the research questions on the school counselors’ 

perspectives on the successes, challenges, and needed improvements on the DFT program 

on Black tween girls in schools. According to Tracy (2019), an effective qualitative 

interview begins with “nondirective, open-ended questions to prompt the respondent in a 

nonthreatening manner to give them the power to respond freely” (p. 8). I interpreted and 

reflected on the participants’ responses, which is why interviews were the most 

appropriate data collection method. While questionnaires and surveys may be used to 

collect data from individuals, they did not offer the opportunity for clarification of 

specific points during the process, if the need arises during the interview. An hour one-

on-one semistructured interview gathered responses that accurately answer the research 
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questions while simultaneously exploring other responses to potentially garner data 

regarding their reflections on the DFT program.  

Once I received Walden University IRB approval, I scheduled Zoom interviews 

and obtained informed consent from each participant. The interview questions were 

provided to the participants prior to the scheduled interview to gain comfort with the 

research process. For the collection of data to answer the research questions, I recruited 

eight participants. This was an appropriate number as it allowed me to easily conduct in-

depth semistructured interviews. The semistructured interviews were conducted online 

through Zoom and lasted for a period of up to 60 minutes. The interviews used both 

semistructured and open-ended interview questions. The interview data was recorded 

with the use of the default Zoom voice recorder and a digital audio recorder which 

allowed me to record the online Zoom meetings. Even so, permission was first obtained 

from the participants before the recording. For backup, notes were taken with the use of 

paper and pen in each interview. This was important in case something happened to the 

digital audio recorder and all the digital data gets lost.  

There were slight variations in data collection from the plan presented previously. 

While the plan was to interview 10 to 12 counselors, ultimately only eight were 

interviewed. Although this was a smaller sample size than was originally planned, it 

allowed me to reach data saturation. During the interview, an interview guide was used, 

and probing was done by asking follow-up questions. This was particularly appropriate 

for me to fully understand a given response, when the answers were ambiguous or vague, 
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and when I wanted to obtain more detailed or more specific information. No unusual 

circumstances were encountered when collecting data.  

Description and Justification for Data Collection 

 A qualitative study’s technique of inquiry must align with its objective, which 

identifies the research question (Saracho, 2017). Exploring school counselors’ 

perspectives on the DFT program for Black tween girls’ behavior in schools was vital to 

this study. Administering interviews allowed participants who have implemented the 

DFT program for Black tween girls the opportunity to reflect and share their experiences 

in a trusted space. Merriam and Tisdell (2016) noted that qualitative research allows 

participants to genuinely describe their experiences on a particular matter. This was 

executed by ensuring that the participants were comfortable during the interview process. 

Data Collection Instrument 

Open-ended qualitative interviewing allows for an in-depth discussion of subjects, 

comprehension of processes, and determining potential reasons for observed patterns and 

themes (Weller et al., 2018). According to Roulston (2018), semistructured interviews 

with individuals or groups are frequently employed. These interviews typically last 30 to 

60 minutes and entail the researcher presenting a list of questions they must answer based 

on their prior experiences and knowledge. Listening to the interviews provided a better 

understanding of the needed improvements for the DFT program to improve Black tween 

girls’ behavior. I requested permission for each participant’s interview to be recorded. 

Digital audio recorders were used to record each interview and used for transcribing. The 
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data collected was kept securely. After five years of the study being completed, the data 

will be destroyed.  

Sufficiency of Data Collection 

 Individual interviews are sufficient for gathering data about school counselors’ 

perspectives on the DFT program for Black tween girls’ behavior in schools. Harrison et 

al. (2017) emphasized that interviews are the most significant sources of information in 

qualitative studies. Individual interviews allowed me to thoroughly explore the school 

counselors’ perspectives on the DFT program, conducting eight interviews which 

justified the data collection for this study. The interview questions were a series of 

thoughtfully established questions that brought forth perspectives from individuals with 

school counseling knowledge and experiences utilizing the DFT program. 

Processes for Data 

Researchers must follow established, systematic protocols for data collection and 

analysis in order to ensure effectiveness when conducting a qualitative study (Saracho, 

2017). This basic qualitative study explored the school counselors’ perspectives of the 

DFT program on Black tween girls’ behavior in the school environment. Data collection 

started once the school counselors that have used the DFT program had been confirmed. 

The established participants were communicated via email to schedule a convenient date 

and time for their interview. To better understand the needed improvements for the DFT 

program, I conducted open-ended semistructured interviews. This process was guided by 

an interview protocol that allowed the school counselors to share their authentic 

experiences with the DFT program.  
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In qualitative research, the open-ended interview approach allows the participants 

to provide as much specific information as they would like and also enables the 

researcher to ask follow-up questions (Turner & Hagstrom-Schmidt, 2022). This method 

allowed the participants to thoroughly express their reflections in as much depth as 

desired. The data was used to analyze patterns and themes from the interviews. Each 

participant was met individually before the start of the interview to review informed 

consent, confidentiality, the study’s risks, and the right to discontinue participation at any 

time. Additionally, I explained the participant’s role and the study’s purpose, guided by 

the interview protocol. The participants were asked an established set of interview 

questions. The interviews were digitally recorded and lasted approximately 30-60 

minutes.  

Once the interviews were completed, the data was transcribed and analyzed. The 

findings were reviewed to identify similar patterns and phrases. I also implemented 

member checking to allow for inaccuracies to be discovered to ensure the validity of the 

study. Participants also got the opportunity to review the data to validate the researcher’s 

interpretation of the accuracy of their interview. 

Systems for Keeping Track of Data 

While conducting qualitative research, the data collection process required a 

system to keep track of the data. According to Walden University’s IRB (n.d.), it is the 

researcher’s responsibility to maintain detailed records, which include documenting the 

recruitment, data collection, and other aspects of the data process. This required all data 

collected to be confidentially labeled and identified. DeVries et al. (2017) emphasized 
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that the establishment of a procedure for data management is complex, and a lack of a 

plan frequently hinders it. File naming is more critical than ever to document an explicit 

knowledge of the records (DeVries et al., 2017). I used a file naming system for this 

study to keep the data organized. There were eight participants, and each record was 

numbered specifically to the participants, starting with the number one.  

In addition, quality control procedures were established to monitor the transcribed 

data. This was accomplished by comparing the transcribed interviews to the actual 

recording. I also created an obtainable timeline for this study’s data collection and 

analysis. The timeline considered participant recruitment, data collection/organizing data, 

data analysis, and making necessary adjustments if needed. Lastly, participants’ 

information was kept confidential by securely storing the data. The information was 

stored on my personal computer, which is password protected. All information was saved 

on my flash drive to be secured at home. Hard copies of data were labeled and secured in 

a filing cabinet and will be destroyed after five years. 

Procedures for Gaining Access to Participants  

During the research process, it was vital to consider how to gain access to 

participants. Access is defined as obtaining authorization to enter an organization to 

conduct research and develop connections to gain access to individuals and information 

inside the organization (Cunliffe & Alcadipani, 2016). Cunliffe and Alcadipani (2016) 

noted that the research must acknowledge specific considerations when gaining access to 

participants. The school system must approve you using their data and contacting their 

employees. I gained approval from the JCS superintendent to conduct research. This 
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information was communicated with the participants to build rapport and gain insight. 

Initial contact with participants was critical to setting the tone for participation and the 

duration of the study. I provided a clear understanding of my objectives and goals for the 

study. However, I was aware that building trust among research participants may be 

challenging and considered a transactional relationship. The transactional relationship 

involves give-and-take, trade-offs, and compromise to reach an agreement on results that 

will be advantageous to both the researcher and the gatekeeper (Cunliffe & Alcadipani, 

2016). Therefore, it was essential to be authentic and honest with the participants and to 

know your role as the researcher, even if it had changed the findings.  

Role of the Researcher 

Trowler (2011) noted that researchers should avoid conducting research where 

they are employed because this can cause a dilemma for the participant to provide a 

genuine description of the context that may help the study’s methodology. It was 

essential for me, as the researcher, to establish trustworthiness with the participants. 

Additionally, as a former colleague of some participants, I have existing professional 

connections due to being in the school counseling field. However, I have never worked in 

the same school settings as the participants. I do not believe my prior connections with 

the participants hindered the validity of the study’s findings.  

In addition, I am aware that I have a professional interest in the study topic due to 

the DFT program being my publication. Acknowledging my biases and beliefs about the 

DFT program throughout the entire research process ensured that the data collection 

process was as accurate as possible. I remained impartial throughout the interview and in 
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my reflective journal. I was mindful to avoid implying my beliefs in the interview and 

follow-up questions and refrained from making any comments on the participants’ 

responses. Throughout the interview process, to ensure neutrality, I asked a 

nonparticipating school counselor to examine my data for any biases. 

Data Analysis 

Creswell and Creswell (2017) stated that analyzing qualitative data involves 

knowing how to interpret the data in order to answer the study’s research questions. The 

data analysis of this basic qualitative research study included reviewing the transcripts, 

using the open coding process, and thematic analysis for the findings. Thematic analysis 

is described as “an umbrella term, designating sometimes quite different approaches 

aimed at identifying patterns across qualitative datasets” (Braun et al., 2019, p. 844). 

According to Lester et al. (2020), steps must be taken to implement a thematic analysis. 

This may include preparing and organizing the data, transcribing the data, becoming 

familiar with the data, coding the data, moving from codes to categories and categories to 

themes, and making the analytic process transparent. For this qualitative project study, I 

highlighted the steps that took place for data analysis. 

  Creswell and Poth (2018) noted that the researcher should examine the transcripts 

several times to become familiar with them during the data collecting period, extract key 

phrases, and develop implications and themes to explain the study comprehensively. The 

researcher should prepare and organize the data collected (Lester et al., 2020). I read the 

interview transcripts thoroughly and labeled each participant’s interview. In addition, I 

sent a summary of the interview to each potential participant to see if any clarifications 
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should be made. It is emphasized that data should be verified with research participants 

(Creswell, 2015). 

After verifying the interviews, I started transcribing and becoming familiar with 

the data. Lester et al. (2020) suggested that this step involves the researcher taking notes 

of the concepts or ideas that emerged from the interviews (Creswell, 2015) while 

reflecting on the aim of the study. This included notes from my personal reflective 

journal. This journal helped to document and highlight thoughts that were of importance 

during the interviews. Ravitch and Carl (2016) stated that reflective journaling promotes 

self-reflection, cultivates healthy research habits, creates new plans and initiatives for 

social change, and improves other aspects of a researcher’s abilities to establish 

trustworthiness. 

The next essential step in the data analysis process was coding the data and 

determining categories and themes. Following the transcript process, I identified 

significant phrases which were used to generate codes using an open coding process. 

After the open coding process, the codes were established. Saldaña (2016) stated, “A 

code is a word or phrase describing some segment of your data” (p. 1). The codes were 

used to create themes; this helped to bring a more profound understanding of the study’s 

research questions. The thematic analysis emphasizes the discovery and justification of 

research concepts in the data. (Tracy, 2019). 

I systematically coded key features of the data across the data set, collating 

relevant data to each code. The codes captured additional specifics than themes and 

indicated the context of the conversation. After the total of response excerpts were 
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established, 23 codes were assigned. Table 3 indicates the initial codes and the number of 

responses assigned to each code frequency. 

Table 3 

 

Initial Code Frequencies 

Initial code Code frequency in 

interviews 

Attendance a challenge 8 

Became friends and started helping each other to stay out of 
drama 

2 

Communicate better 8 

Dramatic behaviors calmed down 10 

Extend program to outside of school environment and include 
boys 

3 

Finding the time to pull girls from the class a challenge 7 

Girls became less reactive and less combative, and learned how 

to cope 

12 

Girls will benefit from activities on how to handle conflicts 

arising from social media 

8 

Girls worked well together and got along better 7 

Having the girls buy into the program 8 

Improved grades 3 

Include impact of social media into the program 5 

Learned ways of dealing with problems 10 

Level of confidence increased 4 

Level of respect increased 3 

More open to listening to others 2 

Parents to continue program outside of school 2 

Poor attendance and having the girls buy into the program as 
some girls were reluctant to participate 

9 

Reluctant to participate 4 

Take the program to the church 4 

Tight schedule a challenge 4 

Update the DFT material                        8 

Update the DFT technology 8 
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The final data analysis step included the thematic analysis process. The data was 

then synthesized to create a composite synthesis of data gathered regarding the research 

questions. In the final step, a report was generated. As a preliminary overview of the 

results, Table 4 indicates how the initial codes were grouped into the finalized themes. 

This final analysis stage presents in detail the overall themes to describe the school 

counselors’ perspectives on the successes, challenges, and the needed improvements of 

the DFT programs on Black tween girls’ behavior in the school setting. The findings 

informed the project, white paper, that was developed for this study.  

Table 4 

 

Grouping of Codes into Finalized Themes 

Theme 

Initial code clustered to identify theme 

Theme frequency in 

interviews 

Theme 1: Dramatic behavior in the girls reduced as they 

became less reactive and more respectful 

29 

Dramatic behaviors calmed down   

Level of confidence increased   

Level of respect increased   

Girls became less reactive and less combative and 
learned how to cope  

 

Theme 2: Girls learned ways of dealing with problems 

and stay out of problem, and got along better with each 

other 

19 

Became friends and started helping each other to stay 
out of drama  

 

Girls worked well together and got along better   

Learned ways of dealing with problems   

Theme 3: Girls now communicate better and have 

improved grades 

13 

Communicate better   

Improved grades   

More open to listening to others  

Theme 4: Finding the time to implement the program 11 

      Tight schedule a challenge   
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      Finding the time to pull girls from the class a challenge  

Theme 5: Poor attendance and having the girls buy into 

the program as some girls were reluctant to participate           

                    20 

Attendance a challenge   

Reluctant to participate   

Having the girls buy into the program   

Theme 6: Extend DFT program to outside of school 

environment 

9 

Parents to continue the program outside of school   

Take the program to the church   

Extend program to outside of school environment and 
include boys 

 

Theme 7: Include activities on how to address conflicts 

arising through social media 
13 

Include impact of social media into the program   

Girls will benefit from activities on how to handle 
conflicts arising from social media  

 

Theme 8: Update DFT program material and the 

technology 

16 

Update the DFT material  

Update the DFT technology  

 

Evidence of Quality 

The quality of the study was ensured through validity and reliability. The research 

provides evidence of quality when a researcher looks for a complex design and offers 

genuine interpretations and findings (Ravitch & Carl, 2016). There are numerous ways to 

conduct qualitative research, Crossman (2017) suggested that most researchers should 

implement at least two methods. Within this study, I incorporated member checking and 

debriefing. Member checks are a validation technique. By checking in with participants 

to inquire about the accuracy of interpretations, members of the group confirm validity 

(Ravitch & Carl, 2016). In my study, I asked participants to review the interview 

transcripts to ensure their perspectives were accurately reflected. The participants were 
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asked to acknowledge any discrepancies, misinterpretations, or other findings reflected 

during their interview. If any inaccuracies were acknowledged, I made the necessary 

corrections to precisely note the results.  

I also included debriefing to eliminate potential biases in my study. Peer 

debriefing consists of a collaboration between me and one or more peers who have 

unbiased opinions about the study (McMahon & Winch, 2018). Throughout the data 

collection process, I recruited a school counselor not associated with the study to review 

the findings to determine if any biases occurred and make the necessary changes. Lastly, 

an audit trail was established to document all the steps that were taken to complete this 

research project successfully from the beginning until the findings were reported. By 

following it, other researchers could obtain the same results. Therefore, reliability was 

established. 

Procedures for Discrepant Cases 

Discrepant cases involve when the evidence does not fit into a pattern or 

comprehension of the data (Ravitch & Carl, 2016). The more the researcher challenges 

and queries the explanations, the more complex the interpretations will become. To avoid 

discrepant cases, I thoroughly looked for contradictory data that may have hindered the 

validity of the project study. Yin (2017) noted that finding inconsistencies in the data 

enhances the study. However, the data analysis didn’t uncover any discrepant cases. 

Data Analysis Results 

The problem addressed by this study was that there was an increase in discipline 

infractions during the 2016–2017, 2017–2018, 2018–2019, and 2019–2020 school years 
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among Black six-grade tween girls in Jefferson County Schools (JCS). The numbers 

revealed a 44% increase in discipline infractions over a 4-year period (ALSDE, 2022). 

According to several local school counselors in JCS, there has been an increase in 

discipline concerns among their Black tween girls. There were limited resources that 

uniquely met the current needs of behavior concerns for their Black tween girls (ASCA, 

2020; Cheng et al., 2020). The DFT program is a small-group program designed to assist 

school counselors with their tweens’ inappropriate behavior and assist with success in the 

school setting. Despite using the DFT programs, the discipline infractions have increased 

for Black tween girls from 2016-2020. The purpose of this basic qualitative study was to 

explore school counselors’ perspectives on the successes, challenges, and the needed 

improvements of the DFT program on Black tween girls’ behavior in the school setting. 

The study sought to answer three research questions. These are as follows:  

RQ1: What are the school counselors’ perspectives on the successes of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 

RQ2: What are the school counselors’ perspectives on the challenges of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 

RQ3: What are the school counselors’ perspectives on the needed improvements 

of the Drama-Free Tweens program for Black tween girls’ behavior in schools? 

Patterns, Relationships, and Themes 

 

Thematic analysis was used to move inductively from coded units to larger 

representations including categories and themes, with the use of NVivo 12 software. The 

process involved several steps as described by Braun and Clarke (2006). First was 
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familiarization of the collected data. This was achieved by reviewing the transcript from 

each study subject individually. Phrases, paragraphs, and sentences that were found to be 

meaningful to the topic were highlighted. The highlighted data were then reviewed 

afterwards in order to establish whether or not it could help answer the research 

questions. Data that had been highlighted but was then found to be unrelated to the 

research questions were removed and stored in a separate file.  

The second step was about generating initial codes or development of codes. 

Braun and Clarke (2006) pointed out that after the researcher has familiarized himself or 

herself with the data, he or she then starts to identify preliminary codes, which are the 

features of the data that appeared critical. I generated initial codes during this phase. I 

also systematically coded meaningful features of the data across the data set, collating 

data that was relevant to each code. The codes were significantly more specific than 

themes and provided an indication of the context of the conversation. Overall, several 

codes emerged from the data.  

In the third step, themes were developed. Groups were formed from codes that 

were similar. These groups formed the themes that were used to answer the three research 

questions. Data that were related or were connected in one way or another were clustered 

together. Each group was labeled with the use of a statement or phrase describing every 

distinct pattern. Revision of themes was the fourth step. As patterns began emerging in 

the data, data that were related to a particular pattern were identified. The data from the 

clusters created previously were placed to establish relations or patterns. To explain the 

pattern, direct quotes from the data/transcribed interviews, were used. 
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The fifth step involved finalization and definition of themes. I looked for the 

emergence of overarching themes in the patterns. Related patterns were combined and 

clustered into themes. After identifying themes that were more meaningful, an identifying 

abstract descriptor was assigned. After analyzing all the data, the themes were arranged 

in a matrix with their corresponding supportive patterns and codes for each data cluster. 

The data was then synthesized to create a composite synthesis of data gathered regarding 

the research questions. In the final step, a report was generated. There were no discrepant 

cases.  

Results for the RQs 

The project study sought to explore the school counselors’ perspectives on the 

successes, challenges, and the needed improvements of the DFT programs on Black 

tween girls’ behavior in the school setting. In total, eight themes emerged from the data. 

The results of the data analysis were organized by the research questions. The themes are 

summarized in Table 5. 

Table 5  

Research Questions and Their Corresponding Themes 

Research question Themes used to address the research question 

RQ1: What are the school 
counselors’ perspectives on 

the successes of the DFT 
program for Black tween 
girls’ behavior in schools? 

Theme 1: Dramatic behavior in the girls decreased 
as they became less reactive and more respectful 

Theme 2: Girls learned ways of dealing with 
problems, stayed out of trouble, and got along 
better with each other 

Theme 3: Girls now communicate better and have 
improved grades 
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Research Question 1  

For this study, the first research question was as follows: What are the school 

counselors’ perspectives on the successes of the DFT program for Black tween girls’ 

behavior in schools? Three themes emerged from the data that helped to answer this 

question. These are: (a) Theme 1: Dramatic behavior in the girls decreased as they 

became less reactive and more respectful, (b) Theme 2: Girls learned ways of dealing 

with problems, stayed out of trouble, and got along better with each other, and (c) Theme 

3: Girls now communicate better and have improved grades. The table below illustrates 

the number of participants who mentioned each theme.  

RQ2: What are the school 
counselors’ perspectives on 

the challenges of the DFT 
program for Black tween 
girls’ behavior in schools? 

Theme 4: Finding the time to implement the 
program 

Theme 5: Poor attendance and having the girls buy 
into the program as some girls were reluctant to 
participate 

RQ3: What are the school 
counselors’ perspectives on 

the needed improvements of 
the DFT program for Black 
tween girls’ behavior in 

schools? 

Theme 6: Extend DFT program to outside of school 
environment 

Theme 7: Include activities on how to address 

conflicts arising through social media 

Theme 8: Update DFT program material and the 
technology 

Theme n of participants 
contributing to 

this theme 
(N =  8) 

n of references 
to this theme in 

the data 

Theme 1: Dramatic behavior in the girls 

decreased as they became less reactive and 
more respectful 

7 15 

Theme 2: Girls learned ways of dealing with 
problems, stayed out of trouble, and got 
along better with each other 

8 15 

Theme 3: Girls now communicate better and 
have improved grades 

6 9 
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Table 6 

Research Question 1 Themes 

 

Theme 1: Dramatic Behavior in the Girls Decreased as They Became Less Reactive 

and More Respectful 

As per this theme, the school counselors felt that one of the successes of the DFT 

program is that it led to a reduction in dramatic behavior in the girls since the girls 

became more respectful and less reactive. This was mentioned by seven participants 15 

times. SC1 mentioned that:  

One would be, I would say, the level of respect for self, adults, and not just the 

girls that were in that group, but just girls in the school building. I noticed that the 

girls responded differently about how they saw themselves, how they saw others. 

Similarly, SC2 indicated that: 

It did appear that some of the dramatic behaviors had calmed down some. For 

instance, one of the activities discussing positive versus negative attention, that 

activity really helped them to understand that all attention is not good attention. I 

think that activity was a really good turning point. 

Likewise, SC3 mentioned that “It helped me tremendously. My referrals went down. 

Kids were not sent to ISS as much.” SC6 stated that the girls “appeared to have more 

respect for themselves by not acting out.” Moreover, S7 noted that: 

Well, I feel like overall they left more confident and a little less combative. And I 

think that was probably the point of the group. Well, I think you can take that 

group and see how it fits into what you need for your girls. But for our girls, that’s 
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what really needed. We needed them to be a little bit less combative. We needed 

them to be a little bit more willing to listen and process and not react emotionally, 

and then everybody left a lot more confident. 

SC8 pointed out that, “they started to be less reactive and more proactive when handling 

conflict.” She added that: 

There’re many successes. There were two tween girls that stood out for me. Those 

girls had the most behavior issues with teachers and classmates. It was literally 

always something. I remember one young lady was getting in trouble almost 

every week. It was always something, her hitting someone or saying something 

inappropriate to a teacher. However, after a small group, her behavior changed 

drastically. All the teachers couldn’t believe that was the same child, literally. She 

was just different. She was buying into the program and started to understand that 

her behavior really impacted her success in school. The other young lady, I think 

was acting out because she lacked confidence and didn’t have many friends. I 

slowly started to see how to create friendship and being happy more instead of 

creating issues by being dramatic.  

The participants highlighted that the DFT program allowed the group members to 

understand the importance of being proactive, not reactive, in school. They expressed that 

the program gave the Black tween girls a better understanding of their dramatic behaviors 

directly impacting their success in the school environment. The participants also shared 

that the program provided a safe space to learn strategies from the DFT program 

curriculum that enforced decision-making skills, improved behavior, and respect toward 
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others. An activity that was mentioned was the positive versus negative attention lesson. 

This lesson allowed the girls to discuss different scenarios that would bring either 

positive or negative attention to themselves. The participant noted that this activity 

brought awareness to the group members to understand that all attention is not always 

positive. The participants were pleased to see the group members' increased level of self -

awareness after being in the DFT program. 

Theme 2: Girls Learned Ways of Dealing with Problems, Stayed Out of Trouble, and 

Got Along Better With Each Other 

This theme suggests that the school counselors also feel that as a result of the 

implementation DFT program, the girls who participated in it learned ways of dealing 

with problems and stay out of problem and got along better with each other. This was 

mentioned by all the eight participants, 15 times. SC1 stated that the girls, “Worked very 

well together in a small group setting. It was great change.” She added that: 

It was obvious that, again, that the girls just truly enjoyed it and they enjoyed each 

other and really tried to understand each other’s perspective on drama, and how 

they even got to the point that they were referred for the small group, depending 

on circumstances in their personal lives, things that they may have seen, but it 

made a difference. 

Moreover, SC3 stated that: 

They knew how to talk about the problem before becoming drama-free teens, as 

you can say. So they talked about it, they learned ways of dealing with problems, 

so that helped them out a whole lot and helped them to stay out of trouble. 
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According to SC4, “it appeared that they had a new level of confidence and tried to solve 

problems before they were reactive and got in trouble.” SC5 mentioned that: 

And as they engaged more in groups, what I learned is that they would take bits 

and pieces of the lessons that was taught, maybe one thing, and they’ll joke about 

it a little bit when they’re having some drama going on…And what I noticed that 

I would see a positive, more of a positive outcome, whereas maybe they would be 

more impulsive in their reaction to some drama that was happening. They would 

take some of the things that they learned in group and apply it. And so that was 

something that I saw.  

Moreover, SC6 stated that, “So as a whole, the girls all improved a certain aspect of their 

behavior. The girls that bought more into their sessions had substantial improvements. 

They got along better with their classmates.” Additionally, SC6 reported that: 

Most of the girls were reactive before the group. For example, if they had a 

conflict, it wasn’t a shock for them to get loud or become impulsive, but after 

participating in the group, the girls were more proactive about how to handle 

conflicts. Actually, they would tell me stories about how they responded 

appropriately instead of how they would’ve normally responded. So, I think they 

really learned how to improve their behavior in the school environment from our 

group sessions. 

SC6 further stated that, “Also, I noticed they would come speak with me more before a 

conflict would get out of control, which I’m grateful for. So, they learned how to cope, 
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and in that process improved their behavior among classmates and teachers.” She added 

that: 

I would say the girls in the group built a strong support and rapport with each 

other, especially after a few sessions. It seemed that they had their own little 

group of girls that understood some of the same challenges they dealt with and 

could share in a trusted environment. So, I would say the rapport was built 

tremendously. 

SC8 indicated that, “Also, a big concern was with their classmates, so I noticed they had 

better peer relationships with their classmates as well.”  

  Participants reflected that the DFT program empowered the Black tween girls to 

build self-confidence. It was expressed that some of the girls may have lacked confidence 

or friendships and participating in the program established new rapport and support 

systems to combat that issue. The group participants would often come to the school 

counselors to work through peer relational concerns instead of reacting dramatically and 

getting in trouble. The participants reflected that the group members established a 

connection with each other by understanding some of the same challenges that they faced 

at school. By participating in the group, the Black tween girls started to encourage each 

other's success in school.   

Theme 3: Girls Now Communicate Better and Have Improved Grades 

This theme demonstrates that the school counselors believe that the girls are now 

able to communicate better and have improved grades because of their participation in 
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the program. This was mentioned by six of the eight participants, nine times. SC1 pointed 

out that one girl was, “open to listening to other girls’ opinions.” SC2 reported that: 

Well, for my girls, it started to calm down the drama some and even became close 

friends. They would help each other; help remind each other that what was 

learned during the group and to stay out of drama. Their grades really improved 

because of this. 

SC3 stated that: 

Also, in this program that I really and truly like is that it allowed them not only to 

be able to communicate between each other, but also with adults, teachers, 

parents, principal, myself, the counselor. So, it helped them to be able to 

communicate and tell what they’re feeling and how they feel…I saw also that 

these were smart individuals. The grades came up. That grades came up. 

Moreover, SC3 added that: 

And the best part is they learn how to communicate with their parents. And that 

was a good one because the parents was like, “I thank you for opening my child 

up, giving them avenues to be able to talk to me about what’s going on.” 

SC4 mentioned that, “I noticed that the girls were building better rapport with me as their 

counselor.” 

 The themes that emerged with RQ1 revealed that the support of the school 

counselor may significantly impact Black tween girls’ school experience by 

implementing a small group counseling program that fosters their overall success (Cheng 

et al., 2020). This speaks to Skinner’s (1953) behaviorism theory, which highlights that 



52 

 

environmental circumstances affect behavior by changing rewards or consequences; 

undesirable tendencies may disappear while positive behaviors remain and become 

stronger (Dastpak et al., 2017). Furthermore, when the DFT program was established, it 

allowed the school counselor to build rapport and foster trusted relationships with their 

Black tween girls thus helping to improve inappropriate behaviors.  

Research Question 2 

The second research question was as follows: What are the school counselors’ 

perspectives on the challenges of the DFT program for Black tween girls’ behavior in 

schools? Two themes emerged from the data in response to this question. These are: (a) 

Theme 4: Finding the time to implement the program, and (b) Theme 5: Poor attendance 

and having the girls buy into the program as some girls were reluctant to participate. The 

table below illustrates the number of participants who mentioned each theme. 

Table 7 

 
Research Question 2 Themes 

Theme n of participants 

contributing to 
this theme 

(N = 8) 

n of references 

to this theme in 
the data 

Theme 4: Finding the time to implement the 

program 

6 7 

Theme 5: Poor attendance and having the girls 

buy into the program as some girls were 
reluctant to participate 

6 9 
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Theme 4: Finding the Time to Implement the Program 

As per this theme, the school counselors feel that one of the challenges of the 

DFT program is finding the time to implement it. This was mentioned by six participants, 

seven times. SC1 stated that: 

For me personally, as I stated earlier, as long as I was consistent and in a school, 

it’s not very flexible. You’re on a very tight schedule as a school counselor. Crisis 

can happen at any point. So, I may have had a small group scheduled with the 

girls at 1:30 on a Thursday, and it did happen. And so the next week I was trying 

to play catch up for the students. 

SC2 stated that, “Some of the teachers didn’t want the girls leaving class, so I would say 

finding the best time to pull the girls.” SC3 reported that: 

I think the biggest challenge is time. And the reason why I say time is because of 

the fact that this program was implemented during school time and you did not 

want to take the kids out of academic classes. You didn’t want to take them out of 

PE all the time, or there are other resources. So with me personally, I would love 

to see the program go outside of the school, which would be best. That way you 

have more time with them and they won’t miss class.  

Similarly, SC4 mentioned that, “I would say just finding the time for group and 

attendance was the main challenge.” Likewise, SC5 indicated that, “So another challenge 

that I found with this, having time to implement the program pretty much.” SC8 pointed 

out that: 
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I guess there weren’t a ton of challenges once the girls finally got started and 

everyone started building rapport with each other. However, it was so difficult to 

fit in our small groups because the school schedule always had something to pop 

up. For instance, it could be a school event, an emergency that needed my help. It 

would pull my time away from my groups. That appeared to be the most 

challenging… The time to have group and all the girls did in attendance on days 

we would meet. 

  Participants discussed being consistently frustrated with the lack of time to 

implement the DFT program for various reasons. School counselors have been known to 

have numerous roles throughout the day, such as handling student conflict, scheduling, 

conducting classroom guidance, or speaking with individual students, to name a few 

(Savitz-Romer et al., 2021). Therefore, it was no surprise that the participants expressed 

that the lack of time to implement the DFT program was a challenge, especially 

considering taking time away from their academic classes.  

Theme 5: Poor Attendance and Having the Girls Buy into the Program as Some Girls 

Were Reluctant to Participate  

This theme suggests that the school counselors feel that poor attendance and 

having girls buy into the program are other challenges of the DFT program. This was 

mentioned by six participants, nine times. SC1 stated that:  

Also, any other challenges would just be the girls themselves, depending on the 

day, depending on what they encountered or experience that day, they may have 

participated fully or they may have not. However, I had to go in excited if the 
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other girls are excited, then that would sometimes change the trajectory of things 

and those girls would get involved. I would say mostly that was a challenge. 

SC2 reported that, “Also, attendance was a big concern.” Talking about the challenges 

faced, SC4 noted that “Thinking maybe it would be just getting all the girls to present to 

attend the groups.” SC4 also spoke of, “poor attendance day for the girls” and added that 

“attendance was (among) the main challenges.” SC5 mentioned that: 

Well, I will say when we first started out, as I guess to be expected, they were a 

little bit reluctant to engage, kind of trying to figure out what this program was, 

why are we doing this? Is this is going to even work? Does this apply to me? I 

think initially it’s just the buy-in part of it. And I don’t know if that’s more the 

program or just you have to have the rapport because when they’re teenagers, 

they’re going through an awkward phase. They want to make sure...  

Moreover, SC6 stated that: 

I guess I would say initially some of the main challenges were the girls actually 

buying into the program. At first, they were a little reluctant to share in the group 

with some of the other girls because they were all divas, of course. But I would 

say once they understood the program and built rapport with each other, it was 

amazing to see the group really transition.  

Furthermore, SC6 reported that: 

Also, consistency of the group was a huge challenge. It never failed that things 

would come up in my schedule that prevented me from having our group, or some 

or one of my girls would miss due to absence. That really would throw a wrench 
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in my progress because attendance of the girls played such a major role with them 

getting the material and moving forward. 

Similarly, SC8 indicated that, “In all honestly, it took some time. The girls that 

participated had to get comfortable and buy into the small-group program.” 

RQ2 revealed the themes regarding the school counselor having the time to 

implement the DFT program among their many responsibilities during the school day. 

Additionally, the participants’ buy into the program initially was a challenge. Parzych et 

al.’s (2019) study ultimately indicated improvement in students’ success when more 

school counselors are available. The literature suggested that school counselors can 

successfully deliver a comprehensive school counseling curriculum to effectively assist 

students’ academic, career, and, specifically, emotional/social concerns. Therefore, this 

challenge could be managed if more school counselors were available in the school to 

have time to implement the DFT program. According to Skinner’s (1968) viewpoint, 

learning occurs when students’ unfavorable habits are changed. Students must regularly 

engage in the desired behavior in order to change their negative conduct. 

Research Question 3 

For this study, the third research question was as follows: What are the school 

counselors’ perspectives on the needed improvements of the DFT program for Black 

tween girls’ behavior in schools? Three themes emerged from the data that help to 

answer this question. These are: (a) Theme 6: Extend DFT program to outside of school 

environment, (b) Theme 7: Include activities on how to address conflicts arising through 
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social media, and (c) Theme 8: Update DFT program material and the technology. Table 

2 shows the number of participants who mentioned each theme. 

Table 8  

 
Research Question 3 Themes 

 

Theme 6: Extend DFT Program to Outside of School Environment 

As per this theme, the school counselors feel that one of the needed improvements 

regarding the DFT program is to extend it to outside of the school environment This was 

mentioned by nearly half of the interviewed participants, and they mentioned it four 

times. SC1 stated that: 

Also, maybe just some suggestions on other resources. And I know you’re asking 

for resources, but maybe some suggestions on, I guess, services that parents could 

continue outside of small group away from the book that would benefit the 

students. 

SC3 mentioned that: 

We need to take it to our church because that’s mostly where everything really 

and truly starts. Not only that, we can do churches, we can do different 

organizations. I’m a member of Delta Sigma Theta. I got friends who are AKAs 

Theme n of participants 
contributing to 

this theme 

(N = 8) 

n of references 
to this theme in 

the data 

Theme 6: Extend DFT program to outside of 
school environment 

3 4 

Theme 7: Include activities on how to address 
conflicts arising through social media 

6 10 

Theme 8: Update DFT program material and the 

technology 

6 6 
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and just making sure that we getting the program out there so that our kids, being 

an African American and myself, know how to solve problems and communicate 

and love myself. 

 Likewise, SC6 stated that: 

I really think the program had all the necessary resources. I mean, I would love to 

see this program for other students, like boys or extended outside of the school 

environment. This age group of tweens needs an abundance of guidance due to 

the critical stage they’re going through. So additional materials that would serve 

tweens even outside the school setting I think would be awesome.  

The participants discussed that the DFT program could improve if it was extended 

outside of the school setting to reach more students and include boys in the program. It 

was also mentioned that the DFT program would be helpful in a church environment. 

Participants stated that the need for Black tween girls to have support outside of school is 

essential because when they leave school, support may waver. Mentorship has been 

suggested to provide support outside of the school environment to cultivate 

empowerment of self and success for Black tween girls (Brinkman et al., 2018; Harper et 

al., 2021). The school counselors noted that mentorship would be helpful in providing the 

support that is needed outside of school hours. 

Theme 7: Include Activities on How to Address Conflicts Arising Through Social 

Media 

This theme suggests that another needed improvement according to the school 

counselors is to include activities on how to address conflicts arising through social 
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media. This was mentioned by six participants, 10 times. SC2 stated that: 

I think my girls will benefit from activities that address how to deal with conflicts 

that arrive with social media. Social media also consumes my tween girls, and 

that’s where most of the drama comes in from my school. 

Moreover, SC4 mentioned that “more activities on social media would be helpful for my 

current tween girls. I would love to see the program extend to possible maybe tween boys 

and more activities for the tween girls to help them deal with social media.” Furthermore, 

SC5 reported that: 

So when I think about now and how the world has changed so much, I think about 

the impact of social media and what it’s having. It’s a huge thing right now. And 

so I think I would like to see more of that included in this program, more than... 

And what I noticed with the program also is that it’s... 

 Besides, SC6 spoke about “a guide to hit on other topics such as social media related to 

their development.” She added that: 

Currently, all of my tween girls are exposed to or have the accessibility to social 

media. It’s crazy how much conflict comes from there. It literally spills over into 

many layers of the school setting, and we have to try to put out those fires.  

Similarly, SC7 noted that: 

Well, maybe also some social media plugging. I don’t know about TikTok, and I 

try to stay away from all that because honestly, I’m going to be honest, nah, I’ll 

get on professional groups for Facebook. But in some professional groups. But 

then there are younger counselors who might enjoy a little TikTok video about it, 
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which connects to Facebook via a Reel or something. On Snapchat or whatever to 

get another generation using it. Have you heard that before? 

In addition, SC8 reported that: 

Okay. The girls, they truly enjoy the activities in the group. I guess if I had to pick 

something, it would be the most of the activities focused on self-reflection, which 

was very helpful, but with the technology and access to media, it would help if 

there was more activities on navigated being a tween and dealing with social 

media and the pressures attached to tween development. They would really 

benefit with help with understand reality and fantasies regarding the media.  

The school counselors expressed the prevalence of social media conflicts while 

working with their Black tween girls, and the DFT program activities were limited 

regarding social media. The participants discussed wanting more activities that assisted 

the girls with navigating the increased pressure related to social media and strategies to 

ensure safety while on social media platforms. They mentioned that their students spend 

abundant time communicating with friends and seeing different imagery on social media. 

School counselors reflected that there is a need to encourage healthy ways to 

communicate online and understand the possible illusions in social media compared to 

real life. According to Brar (2022), tween girls must have a support system as they 

navigate their lives online to ensure their offline success. 
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Theme 8: Update Drama Free Program Material and the Technology 

Moreover, the school counselors feel that the technology and program material of 

the DFT program should be updated. This was mentioned six times by six participants. 

SC1 stated that: 

I would say maybe just updating some of the material. I know that the book came 

with the CD for a lot of visuals, and we know that now a lot of the technology, the 

devices don’t have a CD-ROM. Maybe even going out and surveying African 

American girls and counselors and social workers and mentors that has any type 

of involvement with girls to just get their input on how it can be improved. So just 

relevant and maybe some updating. 

Furthermore, SC2 mentioned that “I think the program would be helpful with updating 

the technology for the hands out, possibly including a link for the hands out instead of a 

CD ROM, but otherwise just extending the program to provide more activities.” 

Moreover, SC4 noted that: 

I would say that overall I enjoyed the small-group program, but if I had to 

improve anything, it would be to replace the CD-ROM that has the handouts. 

Most computers don’t have a CD-ROM included anymore. Also, more activities 

on social media would be helpful for my current tween girls. 

In addition, SC5 reported that: 

And another thing that I noticed with, I guess, the program is definitely geared 

towards self, which is really, really good because a lot of the drama that we have 

around us kind of come from the drama within us. And so I see that, but maybe 
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even some more stuff geared toward how we relate to others and empathy and 

some of those things to be included in the program. I think that would be really 

good for our teens to learn that. 

Furthermore, SC6 stated that, “That’s a tough one because I really did enjoy most of the 

activities and the girls related to the material. So I would say maybe some updated 

materials.” Likewise, SC8 indicated that: 

If I had to think of the additional resources that would be helpful, I would say to 

have a different way to get the handouts for the lessons. I remember it was 

somewhat an inconvenience to find a computer that the ability to print the 

handouts from the CDs. It wasn’t really that big of a deal, but would help if it was 

an easier way to access them.  

The emerging themes with RQ3 supported the need to extend the support of the 

DFT program outside the school environment with additional mentorship and more 

material to assist with social media concerns among their Black tween girls. School 

counselors are in a unique role to offer advice and assistance to students and staff to 

reduce social media conflict (Kull et al., 2019; Swank et al., 2018). Despite the enormous 

incidence and impact of both social media issues, school counselors frequently lack the 

training and resources to provide for their students (Tinstman Jones et al., 2019).  

 Moreover, the behaviorism theory aligned with the need to analyze student 

behavior and change it using the environment so that the student may operate more fully 

in the classroom, and behavior modification needs the systematic application of learning 

principles (Martin & Pear, 2003). School counselors may learn ways to assist behavior in 
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promoting learning and success by recognizing the environmental aspects that influence 

student behavior and organizing the environment in response (Kaplan, 1995). The needed 

improvements of the DFT program may help the school counselors have a guide to 

combating conflicts concerning social media and ways to enrich Black Tween girls’ 

success outside of the school setting with mentorship.  

Summary 

The purpose of this basic qualitative study was to explore school counselors’ 

perspectives on the successes, challenges, and the needed improvements of the Drama-

Free Tweens program on Black tween girls’ behavior in the school setting. In Section 2, I 

summarized the methodology that was used for this qualitative project study, detailing 

the research and design approach. Additionally, in Section 2, I outlined the criteria 

regarding participants, including criteria and justification, procedures for gaining access 

to participants, and research and participant interaction. The data collection section 

addressed the measures that were taken to ensure the protection of data and potential 

research participants from possible harm. The role of the researcher section investigated 

the components of acknowledging possible biases and the importance of creating genuine 

rapport with potential participants.  

Lastly, the data analysis results neutrally and objectively outlined the findings of 

the research study that was conducted. It presented data with the use of a clear text 

narrative that was supported by tables. It covered the following sections: (a) data 

analysis, (b) patterns, relationships, and themes, (c) results of the RQs, (d) summary, and 

lastly (e) outcome of findings. The findings are organized by the research questions. It 
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sought to address three research questions and show alignment with Skinner’s 

behaviorism theory. Data was analyzed through thematic analysis. Six steps of analysis 

were followed as described by Braun and Clarke (2006). The six steps are familiarization 

with the data, generating initial codes, searching for themes, reviewing themes, defining 

and naming themes, and lastly reporting. NVivo 12 software aided in the analysis 

process. The first research question was: What are the school counselors’ perspectives on 

the successes of the DFT program for Black tween girls’ behavior in schools? The 

findings revealed that according to the school counselors, the successes of the DFT 

program include reduction in dramatic behavior in girls as they became less reactive and 

more respectful, the girls learned ways of dealing with problems and stay out of problem 

and got along better with each other, and the girls now communicate better and have 

improved grades thanks to the program. 

The following was the second question: What are the school counselors’ 

perspectives on the challenges of the DFT program for Black tween girls’ behavior in 

schools? The answer was that the challenges included finding the time to implement the 

program, and poor attendance and having the girls buy into the program as some girls 

were reluctant to participate. Lastly, the third research question was: What are the school 

counselors’ perspectives on the needed improvements of the DFT program for Black 

tween girls’ behavior in schools? The findings showed that the needed improvements 

included extending the DFT program to outside of school environment, including 

activities on how to address conflicts arising through social media, and updating DFT 

program material and the technology.  
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Section 3: The Project 

 The purpose of this basic qualitative study was to explore school counselors’ 

perspectives on the successes, challenges, and the needed improvements of the 

DFTprogram on Black tween girls’ behavior in the school setting. The local problem 

indicated an increase in discipline infractions during the 2016–2017, 2017–2018, 2018–

2019, and 2019–2020 school years among Black sixth-grade tween girls in JCS. In this 

study, I focused on school counselors that had used the DFT program for their Black 

tween girls’ behavior in the schools. Although the sample size was limited, this 

qualitative study’s design gave a solid understanding of the school counselors’ 

perspectives on the needed improvements of the DFT program for Black tween girls’ 

behavior. Skinner’s (1953) behaviorism theory was the lens used to guide the interviews.  

Based on the findings of this study, school counselors can enrich their support 

from a white paper that provides insight on the role of social media and mentoring for 

Black tween girls. According to Prichard and Trowler (2018), a white paper presents 

major findings and their practical applications. The project I developed for this study is a 

white paper that documents the existing problem, analysis, and the findings. I explain 

both the literature and the research surrounding the study’s recommendations. The paper 

can assist school counselors with having improved knowledge regarding social media and 

mentoring, specifically as it relates to helping their Black tween girls’ behavior.  

In Section 3, I present the objectives and justification for the project genre based 

on the study’s findings and addressed the recommended improvements in the research 

study through the white paper’s content. I additionally present a complete analysis of the 
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literature that supports the project genre, which includes pertinent articles and viewpoints 

from various sources. Lastly, a thorough explanation of the project’s necessary resources, 

obstacles, opportunities, execution, and social change implications is also provided in this 

section. 

Description and Goals 

 Numerous approaches may be used to reflect the results of a research study. 

Creswell (2015) emphasized that a policy or position paper, also known as a white paper, 

is a type of research report that is used in educational settings and provides information to 

policy makers and stakeholders for use in making decisions. I chose a white paper for my 

project because it allows the researcher to suggest solutions to a problem (see Appendix 

A). The literature has shown that Black tween girls require unique interventions that are 

culturally appropriate and programs that support their academic and social/emotional 

health. (see Aston et al., 2018; Fallon et al., 2022; McPherson, 2020). This study’s local 

problem of increased discipline infractions among Black sixth-grade tweens 

acknowledged this concern and the need for support to assist this issue.  

 Consequently, this white paper aligns with the study’s conceptual framework, 

Skinner’s (1953) behaviorism theory. My goals with this white paper were to highlight 

the needed improvements for the DFT program by (a) extending the program outside of 

the school environment through mentorship, (b) providing relevant information on the 

use of and role of social media in Black sixth-grade tween lives, and (c) identifying the 

importance of updating the technology of the program.  
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Rationale 

White papers are collections of suggestions or counsel assembled for an entity 

with the power or authority to make decisions (Saarinen, 2015). I selected a white paper 

as the project (see Appendix A) because the data analysis outlined in Section 2 presented 

the needed areas of improvement for the DFT program for Black tween girls’ behavior. 

The recommended areas of improvement were extending the program outside of the 

school environment through mentorship, providing relevant information on social media, 

and the identifying the importance of updating the program’s technology. 

The platform of a white paper allowed me to discuss the issues that resulted from 

the data analysis regarding the needed improvements of the DFT program as it relates to 

Black tween girls’ behavior. Additionally, it allowed me to highlight key 

recommendations that may assist school counselors with building rapport and providing 

literature that could help their Black tween girls’ social/emotional success. It is my hope 

that this white paper will serve as a resource and roadmap for school counselors in my 

local learning community to encourage support and healthy decision making for Black 

tween girls during this developmental stage. 

Review of the Literature  

With consideration of the findings of the study, information from the literature 

review supported the value of a white paper to use as a personal or collaborative tool, 

leading to a plan of action within the educational setting. It also allowed me to better 

understand the needed improvements for the DFT program to further help Black tween 

girls’ behavior. The literature review results provided key recommendations to assist 
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school counselors with mentorship, social media, and technology with their Black tween 

girls.  

I focused my literature search on the following educational databases: Google 

Scholar, Academic Search Premier, ERIC, ProQuest, SAGE, Education Source, and 

EBSCOhost. To identify appropriate sources, I used the following terms and 

combinations of terms for my search, including white paper, position paper, 

recommendation paper, policy paper, school counselors, school counseling, Black girls, 

African American, tweens girls, girls, adolescents, mentor, mentoring, mentoring 

program, social media, technology, schools, and education. 

Scholarly Rationale of White Papers 

 The white paper is an effective resource that is used in a variety of settings. White 

papers have historically been used as official government reports since they were 

increasingly legitimate in character, but they are now used in business to assist companies 

(Graham, 2013; Willerton, 2013). However, white papers have become increasingly 

beneficial in other environments, especially in educational settings. Researchers noted 

that the greatest white papers educate, stimulate original thought, and creatively and 

effectively express a point of view using statistically valid data and well-researched 

conclusions (Herman, 2013; Ordway, 2018; Saarinen, 2015). 

White papers intend to target a specific audience, present an identified position, or 

evaluate a program or theory (Graham, 2013). Herman (2013) acknowledged that a white 

paper is the better platform to present program recommendations. Since the white paper 

now has a broader reach and is seen as an educational report based on facts, it is 
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respected as a valuable format to inform educational stakeholders and school counselors 

of the findings of this study. In my white paper, I highlighted the school counselors’ 

perspectives on the needed improvements and recommendations of the DFT program for 

Black tween girls’ behavior while aligning with Skinner’s (1953) behaviorism theory. 

Mentorship 

The literature has emphasized the need for Black tween girls to have culturally 

appropriate interventions to promote empowerment and a positive self-image (see ASCA, 

2022b; Aston et al., 2018; Beasley, 2019; Brookover et al., 2021; Fuller et al., 2018; 

Graves et al., 2017; Harper et al., 2021; Mayes et al., 2018; Unroe et al., 2017). 

According to DeMaria (2020), mentorship is described as a relationship in which a more 

knowing or experienced person helps to guide a less knowledgeable or experienced 

person. It is referred to as a partnership for learning and development between a person 

with extensive expertise and someone willing to learn. Dondero (1997) stated that a 

mentor is “one who listens to, cares for, gives advice, and shares information and 

life/career experiences with a young person requiring assistance” (p. 882). Therefore, 

school counselors could help establish these essential mentoring opportunities for their 

students (Will, 2021). Mentorship may extend outside of the school environment to foster 

a community-based support system for Black tween girls (Harper et al., 2021).  

Community-based support places a strong emphasis on working together with the 

community, frequently providing a forum for the perspectives of marginalized and 

underrepresented groups (Brinkman et al., 2018). Mentors are essential, and they may 

even assist Black girls in avoiding early entry into the criminal justice system (Meadows-
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Fernandez, 2019). Additionally, mentors offer an adult’s viewpoint on accomplishing 

goals and frequently bridge the gap between where we are and where we want to go. This 

support is significant for Black girls, who are marginalized from educational and 

professional networks (Meadows-Fernandez, 2019). 

The cultivation and upkeep of a positive sense of self and empowerment in Black 

tween girls have been demonstrated by mentoring programs (Brinkman et al., 2018; 

Lancaster et al., 2016; Unroe et al., 2017). For example, the Girls with a Purpose program 

is a mentoring program designed for Black adolescent girls (Harper et al., 2021). In this 

mentoring program, Harper et al. (2021) implemented several key areas of focus for the 

participating girls that included (a) academic success (e.g., encouraged learning 

activities), (b) community involvement (which reflects on the value of identity and values 

within the community), (c) cultural competency (reflects on the understanding of one’s 

cultural and sense of belonging), (d) life skills (helping the girls’ understand the 

importance of having a plan for future, good decision making, and setting goals), (e) 

positive life choices (e.g., inviting speakers to discuss topics related to health and 

wellness), (f) positive core values (implementing activities on character building), and (g) 

sense of self (which may include group discussions that motivate and encourage a 

positive self-image). 

Mentoring programs have many benefits, but equally, potential challenges have 

been raised by researchers, too. The mentor’s ability to communicate support by conduct 

and example, as well as the ability to forge connections and relationships, may be crucial 

for the success of the mentoring relationship (Brinkman et al., 2018). Further, researchers 
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have agreed that an important context for developing connections and sharing knowledge 

with one another is where the mentees must actively participate in their own positive 

growth (Billingsley et al., 2021; Overton & Molenaar, 2015; Schwartz & Rhodes, 2016). 

The mentor must encourage the girls to have a voice and autonomy during the mentoring 

process. Nonetheless, mentoring for Black girls have shown to have a tremendous impact 

on their feeling of belonging, self-identity, and increased motivation for the future 

(Billingsley et al., 2021; Brinkman et al., 2018; Harper et al., 2021; Unroe et al., 2017). 

Social Media 

Regarding adolescents’ internet and social media practices and perceptions, the 

Pew Research Center conducted a national study and found that over 95% have access to 

a phone, and 45% of the participants consistently used social media (Anderson & Jiang, 

2018). Odgers and Robb (2020) and Rideout and Robb (2019) emphasized that 

adolescents’ social media usage is at a record high in terms of popularity, regularity, and 

duration. Users of all ages are affected by the positive and bad consequences of social 

media usage on their health and wellbeing, but adolescents are particularly susceptible 

because of their near-constant use of technology (Casares & Binkley, 2022). 

Booker et al. (2018) discovered strong links between social media use and 

wellbeing, particularly among tween girls. It’s noteworthy that girls use the internet daily 

at a rate of 70% compared to boys’ usage of 56% (Casares & Binkley, 2022). 

Additionally, it has been demonstrated that when tween girls use social media it is linked 

to subsequent decreases in wellbeing (Booker et al., 2018; Casares & Binkley, 2022; 

Fardouly et al., 2015; Levine & Stekel, 2016; Stronge et al., 2015; Twenge & Martin, 
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2020). The wellbeing of tweens may be impacted since they are developmentally 

predisposed to emotional instability and social comparison at this period of development 

(Weinstein, 2017). Social media can be an empowering tool or, on the other hand, can 

negatively affect adolescent development, the nature of relationships, and one’s self-

concept (Burt, 2018; Casares & Binkley, 2022; Cohen et al., 2019; Levine & Stekel, 

2016).  

Tweens, in general, can use social media as a vital tool when they are safe online 

(Brar, 2022). However, tween girls should have a support system around them as they 

navigate their lives online to position them for success in becoming the people they want 

to be, both online and offline (Brar, 2022). The Pew Research Center noted that minority 

students were more engaged in social media than their counterparts (Casares & Binkley, 

2022). This further supports the need for school counselors to have appropriate 

information to educate their Black tween girls on the best social media practices. 

According to Swank et al. (2018), school counselors frequently play important roles in 

the school environment in preventing and intervening in social media concerns. In school 

settings, school counselors are uniquely positioned to offer advice and assistance to 

students and staff to reduce social media conflicts among tweens.  

Through education, orientation, and programs, Bolu-Steve et al. (2022) 

recommended that school counselors can help tweens recognize the risks connected with 

social media and peer pressure. School counselors must professionally raise awareness of 

the risks that improper usage of social media could have on tweens. Tinstman Jones et al. 

(2019) stated that school counselors could provide tweens with concrete examples, 
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facilitate role plays, or create scenarios that show how to safely engage with others on 

social media platforms while using effective communication techniques. When used 

properly, social media platforms can give school counselors interesting cultural 

touchstones and valuable resources to support meaningful interactions, encourage the 

development of social skills, and promote informed decision-making among their Black 

tween girls (Burt, 2018; Goodrich et al., 2020; Parnell, 2017).  

Technology 

 Many researchers believe technology can be a valuable educational tool 

(Deslonde & Becerra, 2018; Serdyukov, 2017; Sung et al., 2016). However, school 

counselors must be innovative in how they use technology to deliver their comprehensive 

school counseling services (Abdillah et al., 2020). The promise of technology as a 

delivery method to boost the success of comprehensive school counseling programs is 

increasingly being discussed, rather than the technology itself, with a focus on the usage 

in school counseling (Steele et al., 2020). Due to school counselors’ time restraints 

(Savitz-Romer et al., 2021) perceived usefulness also has an impact on technology 

uptake. The user’s perception of how valuable a certain technology is to the ease of their 

job performance will determine their usage (Tarhini et al., 2015). Unfortunately, there are 

times when it is not possible for counselors to use technology to its full potential. 

(Glasheen & Campbell, 2009; Mason et al., 2018). 

The DFT program was limited in its technological reach due to the use of a CD-

ROM to access the handouts for the program. Based on the study’s findings, school 

counselors’ perspectives on the needed improvements included recommendations for 
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upgrading the program’s technology. This concern with be raised with the publisher, who 

will be a recipient of this white paper, to seek options for this technology upgrade. It is 

apparent that the function of the school counselor can change daily and involve time 

spent on various duties that benefit students and school staff (Mason et al., 2018). 

Nonetheless, intentionally and purposefully using technology can strengthen the school 

counselor’s ability to effectively serve all students, increase access to resources, and 

boost overall student success. 

Project Description 

Based on the data analysis, findings of the study, and the literature review, I 

developed a white paper that highlighted the school counselors’ perspectives of the 

needed improvements of the DFT program for Black tween girls’ behavior. In my white 

paper, I shared the conclusions of the study and brought awareness to the value of school 

counselors perspectives regarding culturally appropriate small group interventions and 

the needed improvements to the DFT program. The recommendations consisted of 

extending the program outside of school through mentorship, providing more resources 

on social media, and upgrading the technology of the program. 

An overview of the literature is provided in the white paper’s introduction, which 

is followed by a description of the local problem and the three aspects that have been 

recognized as needed improvements: (a) extending the program outside of the school 

environment through mentorship, (b), social media resources, and (c) upgrading the 

technology of the DFT program. The white paper concludes with recommendations based 

on the research findings to improve Black tween girls’ behavior through implementation 
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of resources for mentorship programs, social media skills, and ways to improve school 

counseling technology usage. The white paper’s recommendations will be shared with 

key stakeholders and school counselors in the local learning community between January 

and March. After strategies are shared, the proposed implementation of the white paper’s 

recommendations will be recommended for the start of the 2024-2025 school year. The 

results of the white paper may improve the discipline infraction rates among Black sixth-

grade tween girls in JCS by empowering their school counselors with updated literature 

to assist in improving the DFT program.  

Needed Resources and Existing Supports 

The primary resource needed for this project study to be presented to the school 

counselors and stakeholders is the cost of copying and binding together the white paper. 

The white paper will also be provided electronically if this resource becomes unavailable. 

Another resource needed is time, as it will be important that the stakeholders are willing 

to allow the school counselors to allocate time within their schedule to read and share the 

white paper findings. I will also be a resource to provide feedback regarding the study’s 

findings and possible ways to implement the recommendations in their school 

environment. I do have the support of my existing local school community to share the 

white paper’s results. 

Potential Barriers and Solutions 

The main potential barrier is the school stakeholders being open to the school 

counselors taking time off campus for me to provide them with the findings of my white 
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paper. This barrier could be addressed by me going to the school counselor’s school 

environment and sharing the results of my study without them leaving campus. 

Roles and Responsibilities of Student and Others 

 It is my responsibility to develop the white paper and have it printed. I am also 

responsible for contacting my local school system’s stakeholders and arranging a time to 

discuss the significance of the findings. In addition, I am responsible for providing copies 

of the white paper for the school counselors and stakeholders to review in advance of the 

meeting. This will allow the stakeholders and school counselors to have sufficient time to 

prepare questions. On my end, I will be prepared to allocate time to answer any questions 

after the white paper have been summarized.  

 I will also make accommodations if further meetings are needed to discuss my 

white paper among stakeholders and school counselors. In turn, stakeholders and school 

counselors are responsible for reading the white paper in detail, attending the scheduled 

meeting(s), engaging in discussions, and being open to implementing the proposed 

recommendations. More broadly, I will be responsible for providing the white paper to 

the publisher of the DFT program. The publisher will be responsible for looking at ways 

to allow school counselors to access the DFT’s program activities through upgraded 

technology. Additional meetings will be arranged with the publisher if needed. Finally, I 

will present this information if opportunities arise at school counseling conferences to 

share the study results and the importance of the recommendations.  
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Project Evaluation Plan 

The proposed recommendations of this white paper are: (a) extending the program 

outside of the school environment through mentorship, (b) social media resources, and (c) 

upgrading the technology of the DFT program for school counselors. Since the white 

paper was prepared for a targeted group, it is necessary to consider that group when 

assessing the effectiveness of the white paper. To justify the effectiveness of my study, I 

will develop a formative evaluation to determine the value of my white paper. Mimirinis 

(2019) emphasized that evaluation and feedback are essential components of the learning 

process, regardless of modality. Implementing a formative evaluation will maximize the 

likelihood that the finished project will achieve the stated objectives (Flagg, 2013). 

Therefore, the formative evaluation will assist the white paper in being evaluated in the 

least nonbiased and ethical manner.  

I will send each formative evaluation participant a copy of the white paper as an 

attachment document via email, along with the survey. This evaluation method enables 

me to promptly address any relevant concerns (Nolette et al., 2017). As a result, the 

school counselors’ survey feedback through email will be used to gauge their 

comprehension and thoughts regarding the recommendations. The feedback from the 

formative assessment will be provided through comments, questions, and dialogue. In the 

long term, the value of the project will be ascertained through the implementation of 

recommendations by the school counselors, and ultimately, the effectiveness will be 

determined by the decrease in discipline infractions among their Black tween girls.  
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Project Implications  

The white paper (see Appendix A) recommended the strategies that should be 

considered to help improve the implementation of the DFT program while school 

counselors are working with Black tween girls. The white paper may prompt new 

discussions about the importance of fostering robust support systems for Black tween 

girls’ and encouraging overall success, especially with behavior. Black adolescent girls 

are a significant population that is frequently ignored in schools due to colorblind 

perspectives and the complexity of numerous interlocking identities based on race and 

gender (Joseph et al., 2016). Consequently, Black girls are left to handle their issues 

independently as these issues go unnoticed, unaddressed, and unresolved. Research has 

discovered that school counselors could profoundly impact Black tween girls’ lives by 

implementing a culturally appropriate program that fosters their gender and racial 

identity, thus improving their overall school experience (Cheng et al., 2020).  

Therefore, by implementing the recommendations of this white paper, Black 

tweens girls could establish rapport with their school counselor and feel supported in the 

school environment (Aston et al., 2018; Fallon et al., 2022). Additionally, extending the 

support through mentorship opportunities, learning social media etiquette, and having 

access to the program through upgraded technology resources could create social change 

by providing the necessary tools for school counselors to foster a safe space and provide 

a voice for their Black tween girls, in turn decreasing inappropriate behavior. 



79 

 

Summary 

 In Section 3 of this project study, I described the objectives and justification for 

choosing the white paper as the project genre. I reviewed the literature and thoroughly 

explained the white paper’s resources, barriers, roles, and responsibilities. I also provided 

how the effectiveness of the white paper will be evaluated. Additionally, the implications 

of social change, should the stakeholders and school counselors execute the white paper’s 

recommendations were highlighted. In Section 4, I presented my reflections on self-

development regarding the project’s strengths and limitations and conclude with the 

importance of implications for future research. 
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Section 4: Reflections and Conclusions 

Black tween girls have faced challenges with increased discipline in the local 

school setting. This project was designed to provide insight into the school counselors’ 

perspectives regarding the successes, challenges, and needed improvements of the DFT 

program and Black tween girls’ behavior. The data analysis discovered that school 

counselors recommended that the DFT program be improved by extending the program 

outside of the school environment through mentorship, providing social media resources, 

and upgrading the program’s technology. Further analysis and supporting literature 

indicated that the most appropriate project for this study’s findings would be the 

development of a white paper. The white paper would provide results and 

recommendations for stakeholders and school counselors to assist with improving Black 

tween girls’ behavior. 

In this section, the reflection surrounding the study is provided, including the 

project’s strengths and limitations. Additionally, reflections also include what was 

learned as it relates to the study’s scholarship, development, evaluation, leadership, and 

change, as well as reflections on this process and how it has molded me as a scholar and 

practitioner. This section concludes by discussing the implications, applications, and 

directions for future research on Black tween girls’ behavior. 

Project Strengths and Limitations 

Strengths  

The strength of this qualitative project study centered around the importance of 

the school counselors’ perspectives regarding the DFT program and their Black tween 
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girls’ behavior. It was essential to highlight the need for Black tween girls to have a 

support system at school and the resources to assist with behavior. The study’s findings 

and supported literature revealed that the program needed improvements to assist school 

counselors in continuing to foster support and providing the necessary resources for their 

Black tween girls to have overall school success. The white paper addressed those needed 

improvements by providing practical recommendations for this problem.  

The white paper strengthened the study by indicating the problem and solutions 

that appropriately informs stakeholders and school counselors. The format of the white 

paper was outlined concisely to highlight the recommendations of the study. Stakeholders 

and school counselors may use the proposed recommendations to assist their Black tween 

girls’ behavior further and create a pipeline of support. Ricks (2014) emphasized the need 

“to recognize and attend to the needs of this unique group and engage Black girls through 

programming” (p. 11); this white paper will provide research-based strategies to improve 

the DFT program and its implementation.  

Limitations and Remediation  

 In this project, there were some limitations. One identified limitation was that the 

study only involved a small group of school counselors within a single school system. 

The small sample size may restrict the ability to make the study’s findings applicable to 

different school systems. However, I hope the research provided a comprehensive body 

of information not only for the participating school system but recommendations that 

would benefit other school systems using the DFT program. The study’s focus was 

another limitation of the study. Each school counselor reflected on their perspectives on 
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the DFT program as it related to their Black tween girls; the findings would not apply to 

other ethnic groups. Additional research could potentially diminish some of these 

limitations, with more school systems being included to improve the generalizability of 

the study. The last limitation may be the willingness of the stakeholders and school 

counselor’s capacity for implementation of the strategies included in the white paper. To 

remediate this concern, I will encourage efforts by providing resources and time to help 

streamline this potential barrier.  

Recommendations for Alternative Approaches 

The identified problem in this study was the increased discipline infractions 

among Black tween girls in the local school system. I addressed this problem by 

capturing the school counselors’ perspectives of the DFT program through a qualitative 

approach with one-on-one interviews, and the results forming the project, a white paper. 

However, various methods exist for communicating educational research instead of a 

white paper. Creswell (2012) suggested other formats, including oral presentations, 

journal articles, and conference presentations. 

Furthermore, I could have explored the perspectives of the Black tween girls that 

participated in the DFT program. This would have allowed me to have a deeper 

understanding of what improvements could have been made to the DFT program from 

the student’s perspective. Other research approaches could have been considered for this 

study. The quantitative approach could have been used to examine the effectiveness of 

the DFT program in the local school settings and determine if the program improved 

based on decreased discipline infractions among the participants. 
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Scholarship 

Scholarship is the method that fosters the growth of a discipline’s body of 

knowledge (Moran et al., 2017). It is becoming increasingly clear that the value of 

scholarship is determined by how much it contributes to better outcomes in a particular 

discipline as opposed to generalizable information (Rolfe & Davies, 2009). The 

conceptualization of the project study has advanced my theoretical knowledge to 

introduce the results of my study and apply them in my discipline. I signified the 

importance of scholarship by using several databases to conduct extensive research that 

resulted in two literature reviews regarding school counselors and Black tween girls’ 

behavior. The use of peer-reviewed articles and scholarly journals supported my study by 

considering a variety of researchers’ perspectives and the most relevant information.  

The doctoral process has also allowed me to better understand the significance of 

scholarly writing. It has always been a challenge of mine to write clearly and concisely. 

Walden University (n.d.) stated that “scholarly writing requires a different set of 

standards than other types of writing. Scholarly writing requires concise, precise, and 

clear language” (para. 2). The resources that were provided during my program allowed 

me to capture my scholarly voice and expand my writing ability. Finding my voice built 

confidence in my research process and allowed me to focus on expanding other necessary 

skills, including critical thinking and time management, that are required during the 

doctoral journey. Altogether these aspects have allowed me to enhance my scholarship 

capacity and contribute a resolution to a problem in my learning community.  
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Project Development and Evaluation 

Project development involves using resources to plan and execute a project to 

accomplish desired goals (Irfan et al., 2021). When brainstorming on the project 

development for my study, I wanted to create an effective communication tool to present 

the recommendations of the study. I considered the audience, stakeholders, and school 

counselors and what format would inform the study’s findings and recommendations 

appropriately. After consulting with my chair, developing a white paper was the best-

suited project. Few researchers implement the white paper project format, and more 

scholars would benefit from using a white paper to present research results (Herman, 

2013).   

The white paper format has been recognized as an effective measure to 

communicate research findings, especially in educational settings. A white paper serves 

as a research-based document that assists a targeted audience in understanding a 

presented problem and provides given strategies to solve that problem (University of 

Massachusetts Lowell Library, 2023). The developed white paper will be presented in 

hopes that the solutions will be applied in their school setting among their Black tween 

girls. Additionally, Herman (2013) highlighted that it is essential to evaluate the 

recommendations of the white paper. I will provide a formative evaluation for the 

stakeholders and school counselors to gather feedback and suggestions from the white 

paper. This insight will be taken into consideration; Flagg (2013) emphasized that a 

formative evaluation will increase the probability that the white paper will achieve its 

stated goals. 
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Leadership and Change 

As a school counselor, I prioritize advocating for my students, especially those 

who may not have always felt supported or are trying to find their voice. I took a 

particular interest in the Black tween girls in my school environment because they were 

sometimes misunderstood, which often caused behavior concerns. There was a missing 

link with small group counseling resources that spoke to the essence of their needs. As a 

result, I wanted to fill that gap and created the small-group program DFT. This is a direct 

example of leadership and being a change agent in my discipline. According to ASCA 

(2019a), leadership is an ethical obligation for school counselors to determine if the 

educational environment is progressing on the concerns of access and equity for all 

students. School counselors are leaders and change agents who play a critical role (Chen-

Hayes et al., 2014; Koch, 2020). ASCA (2022a) suggested that school counselors act as 

empowering agents when they can engage with their students.  

Throughout the development of my project study, I have become more inspired to 

spearhead efforts to encourage the necessity for school counselors to support their Black 

tween girls. The white paper provides strategies and research-based solutions to help start 

this effort. School counselors are the glue to many school settings; The Education Trust 

(2019) acknowledged that Black students were more inclined to initiate the support of 

their school counselor. Notably, student voice allows the students to make sense of their 

environment and their identity. In their educational setting, it is most significant because 

it acknowledges students’ lived experiences to be present and influential in schools 

(Mathies et al., 2020). After completing this doctoral journey, I am motivated to continue 
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to advocate and support school counselors with the critical resources and understanding 

to work with their Black tween girls. I hope this white paper will lead to discussions and 

changed mindsets regarding Black tween girls and their behavior.  

Analysis of Self as Scholar 

Although I have obtained three degrees and consider myself an achiever, 

unfortunately, my desire to complete a doctoral degree almost felt unattainable. I sought 

to complete this enormous endeavor in the past, but it was put on hold due to countless 

challenges. Admittedly, this had been a personal regret, so I constantly reminded myself 

that this could be achieved in the future. Initially, when I first pondered the idea of 

completing my doctoral degree, I dealt with feelings of impostor syndrome. Bravata et al. 

(2020) stated that impostor syndrome characterizes high achievers who struggle with 

internalizing their achievements, self-doubt, and dread being discovered as a deceiver or 

impostor regardless of their objective successes. This thought pattern makes it difficult 

for those individuals to appropriately attribute their performance to their actual 

competence (Bravata et al., 2020).  

Moreover, I realized that there were several factors that I had to reassess to 

complete the program and solidify myself as a scholar. Firstly, I had to eliminate self-

doubt and empower myself to be committed to the process. When I started the program, it 

was established that I would finish regardless of the obstacles. Secondly, I worked on 

improving my scholarly writing skills. I participated in a course that helped with 

scholarly writing strategies and ensuring that literature was written concisely. Another 

aspect was allocating the time required to complete my research study. Time 
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management was essential to success during this rigorous process, especially managing 

assignments, recruiting participants, and creating completion timelines. As a scholar, I 

learned that it encompasses self-reflection, acknowledging strengths, and being diligent 

in advancing the deficits.  

Analysis of Self as Practitioner  

 As a practitioner, I am responsible for discovering solutions to pressing issues 

within the learning community. Cochran-Smith and Lytle (2009) described practitioner 

research as an applied study based on practices, issues, or challenges practitioners and 

educators face in their day-to-day work and that impact their professional practice. 

Walden University’s virtual residency provided the experience to further professional 

practice and supplied invaluable information to prepare as a scholar-practitioner. It 

involved extensive days of sharing resources and meeting other doctoral students with the 

same passion for education. The residency was a jumpstart to ensure the successful 

completion of the program. I compiled those resources and information to establish 

alignment in my proposal. Furthermore, while evolving in the research process, I 

strengthened my competence while completing the data analysis and developing the 

project. After completing this rigorous process, I am confident that I have a research-

based project that will impact and contribute to the learning environment.  

Analysis of Self as Project Developer 

 During the development of my project, the white paper empowered me to 

envision myself as a project developer. The white paper’s development allowed me to 

bolster my project development skills and establish recommendations to be used 



88 

 

practically. The developed strategies focused on providing school counselors with 

solutions to help support their Black tween girls’ behavior and success in school. 

Developing a practical white paper requires commitment, scholarly inquiry, execution, 

and evaluation. My approach as a project developer has been enhanced to 

comprehensively understand the essential components required to complete a research 

study project.   

Reflection on Importance of the Work 

Completing this research project study is a testament to the significant impact that 

school counselors can make in Black tween girls’ lives. As a school counselor and Black 

woman, I would see specific disparities in schools among the Black tween girls compared 

to the overall student body regarding discipline. Researchers have noted this disparity 

among Black tween girls in education (Annamma et al., 2019; Hines & Wilmot, 2018; 

Kemp-Graham, 2018; Morris & Perry, 2017; Williams, 2017). As a leader in my school 

settings and support for all students, especially the Black tween girls in my school 

community, there was a sense of urgency to establish a culturally appropriate resource 

that would foster student support and empower my Black tween girls. The DFT program, 

a small counseling program, was developed. However, I was aware the DFT program 

needed improvements since its inception in 2014. The school counselors’ perspectives 

captured during this study provided an understanding of ways to enhance the program.  

The recommendations from the data analysis acknowledged the essential need to 

improve the DFT program. The themes that emerged were: (a) extending the program 

outside of the school environment through mentorship, (b) social media resources, and (c) 
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upgrading the technology of the DFT program. The developed white paper can guide 

school counselors to have strategies to continue building rapport and strengthen the 

support for their Black tween girls and their behavior. Literature has emphasized the need 

for school counselors to provide culturally relevant materials and activities to develop 

supportive relationships with Black tween girls (ASCA, 2022b; Aston et al., 2018; 

Beasley, 2019; Brookover et al., 2021; Fuller et al., 2018; Mayes et al., 2018). The white 

paper’s recommendations are important to provide a resource for school counselors to 

assist their Black tween girls. This study will contribute to the additional body of research 

on the importance of instilling in Black tween girls’ that they have a voice and ensuring 

empowerment in their school environment (Mathies et al., 2020).  

Implications, Applications, and Directions for Future Research 

The findings of the project study indicated that school counselors having 

appropriate small group counseling resources is significant among Black tween girls. 

School counselors substantially impact Black tween girls’ success if relationships are 

built, and resources are provided (Cheng et al., 2020; Merlin, 2017). As a result of the 

study, stakeholders and school counselors have research-based solutions to improve 

Black tween girls’ behavior by extending the DFT program outside of the school 

environment through mentorship, providing relevant information on social media, and the 

importance of updating the program’s technology. The white paper provided to the 

stakeholders and school counselors highlights the importance for Black tween girls to be 

understood and not overlooked and the need to provide support and resources to 

encourage positive social-emotional health. This is significant due to the alarming studies 
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on Black tween girls’ discipline and lack of support (Caldera, 2018; Joseph et al., 2016; 

Letendre & Rozas, 2015; Mathies et al., 2020; Morris & Perry, 2017).  

The white paper aims to bring awareness to the fact that school counselors 

profoundly impact Black tween girls’ behavior, especially when culturally relevant 

programs are implemented. It is my hope that the white paper’s recommendations will 

open discussions about the need to establish better support systems for Black tween girls 

and the implementation of the recommendations in the school district. Considering the 

formative evaluation’s feedback of the white paper will have implications for future 

research. Additionally, future researchers can use this study’s results to structure future 

quantitative or qualitative research studies surrounding school counselors supporting 

Black tween girls that may benefit other school systems and inform the field of 

education. Joseph et al. (2016) recognized that “Black adolescent girls are rarely 

positioned in a positive light; however, the challenges of being Black and female present 

issues that are nuanced and complicated (p. 8)”. This speaks to a false narrative that 

deserves continued future exploration and examination to address Black tween girls 

having vital support systems in their school environments.   

Conclusion 

In Section 4, I outlined the reflections regarding the doctoral process.  

This included acknowledging the project study’s strengths, limitations, and the 

applications of the results. Further, this section discussed the analysis of the self as a 

scholar, practitioner, and project developer. The importance of this study was 

documented, and the significant impact of the developed white paper on school 
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counselors and Black tween girls’ behavior. The white paper allowed me to acknowledge 

the essential need for school counselors to form support systems and provide appropriate 

resources for their Black tween girls. The doctoral journey has been fulfilling and further 

inspired my desire to mentor and guide Black tween girls to promote overall success in 

the school environment.  

As I conclude this study, I continue to emphasize the integral support that school 

counselors can contribute to Black tween girls when culturally relevant resources are 

implemented. The project study captured the needed improvements to the DFT program, 

and the white paper provided strategies for stakeholders and school counselors to assist 

with Black tween girls’ behavior in school. Despite the limitations, the implications of 

social change are clearly outlined in the white paper and can have a tremendous impact 

on school counselors’ relationship-building with their Black tween girls. Dolet and Salas 

(2021) stated that it is crucial to establish a safe environment for Black tween girls. One 

of the primary responsibilities of the school counselor is to foster an environment that is 

safe for academic, social, and emotional growth (Beasley, 2019). It is my hope that this 

research study and developed white paper will spreadhead the implementation of 

resources and established safe places for Black tween girls in schools. 
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Introduction 

Numerous research studies suggest that Black girls have greater discipline 

infraction rates than their overall school population representation (Annamma et al., 

2019; Hines & Wilmot, 2018; Kemp-Graham, 2018; Morris & Perry, 2017; Williams, 

2017). Literature has indicated that school counselors and comprehensive school 

counseling programs play an essential role in addressing social and emotional issues that 

impede student achievement, such as implementing small groups programs to support 

Black tween girls’ and utilizing for increased discipline (ASCA, 2019; Bostick & 

Anderson, 2009; Cheng et al., 2020; Steen, 2011). Mayes et al. (2021) explored the 

experiences of Black girls and their school counselors. Their study showed that when 

prepared with knowledge and information on the unique needs of Black girls in schools, 

school counselors can be key advocates in supporting Black girls. Notably, small group 

counseling programs with a culturally competent school counselor with the appropriate 

resources can significantly impact youth’s lives (Cheng et al., 2020). Therefore, there was 

a need to explore school counselors’ perspectives on needed improvements of the Drama-

Free Tweens (DFT) program for Black tween girls’ behavior. The DFT program is a 

small-group program designed to assist school counselors with their tweens’ 

inappropriate behavior and assist with success in the school setting. The publisher of the 

program confirmed that 1,082 school counselors have or are currently using this program 

in their schools. The DFT program is used by countless districts but has been one of the 

primary interventions used by the district that is the focus of this study. 
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Local Problem 

The local problem is that there was an increase in discipline infractions during the 

2016–2017, 2017–2018, 2018–2019, and 2019–2020 school years among Black six-grade 

tween girls in Jefferson County Schools (JCS; a pseudonym). The numbers indicated a 

44% increase in discipline infractions over a 4-year period. According to several local 

school counselors in JCS, there have been an increase in discipline concerns among their 

Black tween girls. The school counselors stated that there were limited resources that 

uniquely met the current needs of behavior concerns for their Black tween girls. The DFT 

program is a small-group program designed to assist school counselors with their tweens’ 

inappropriate behavior and assist with success in the school setting. Despite using the 

DFT program since 2014, the discipline infractions have increased for Black tween girls 

from 2016–2020. 
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Figure 1 

Total Number of Discipline Infractions for Sixth-Grade Black Tween Girls, 2016–2020 

 

Purpose 

The purpose of this white paper is to present recommendations to help improve 

Black tween girls’ behavior. White papers are used for a variety of purposes, but they 

always share the feature of providing insight into a study and making recommendations 

based on the findings (Hoffman Marketing Communications, 2013). The objective of the 

white paper is to bring awareness of the research problem and the study’s findings and 

supply valuable strategies to help school counselors support their Black tween girls’ 

overall success, especially regarding behavior. Through the details provided in the white 

paper, the goal is to strengthen the DFT program which is already being used by the 
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district by focusing on recommendations for program improvements based on the school 

counselors’ perspectives derived from the doctoral study’s data analysis.  

The difficulty that the local school counselors faced was having a culturally 

appropriate resource to assist their Black tween girls’ who were challenged with behavior 

concerns. The school district had adopted the use of the DFT in 2014 and this was the 

first systematic analysis of counselors’ perspectives on the program’s efficacy. Eight 

school counselors shared their perspectives on using the DFT program for Black tween 

girls’ behavior. To gain a deeper understanding, questions were related to the successes, 

challenges, and needed improvements of the DFT program. This study aligned with 

Skinner’s (1953) behaviorism theory which serves as its conceptual framework. 

Behaviorism theory suggests the need to analyze student behavior and change it using the 

environment so that the student may operate more fully in the classroom. Behavior 

modification, a keystone of behaviorism that relies on the systematic application of 

learning principles (Martin & Pear, 2003). School counselors may learn ways to assist 

behavior in promoting learning and success by recognizing the environmental aspects 

that influence student behavior and organizing the environment in response (Kaplan, 

1995). Understanding ways to improve the DFT program from the school counselors’ 

perspectives was essential to the success of this study. 

Research Questions 

The following research questions guided this study: 

RQ1: What are the school counselors’ perspectives on the successes of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 
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RQ2: What are the school counselors’ perspectives on the challenges of the 

Drama-Free Tweens program for Black tween girls’ behavior in schools? 

RQ3: What are the school counselors’ perspectives on the needed improvements 

of the Drama-Free Tweens program for Black tween girls’ behavior in schools? 

Findings 

The current study sought to explore school counselors’ perspectives on the 

successes, challenges, and the needed improvements of the DFT program on Black tween 

girls’ behavior in the school setting. In total, eight themes emerged from the data. The 

results of the data analysis are organized by the research questions. The themes are 

summarized in Table 1. 

Table 1 

Research Questions and Their Corresponding Themes  

Research question Themes used to address the research question 

RQ1: What are the school 
counselors’ perspectives on 

the successes of the DFT 
program for Black tween 

girls’ behavior in schools? 

Theme 1: Dramatic behavior in the girls decreased 
as they became less reactive and more respectful 

Theme 2: Girls learned ways of dealing with 
problems, stayed out of trouble, and got along 

better with each other 
Theme 3: Girls now communicate better and have 

improved grades 

RQ2: What are the school 
counselors’ perspectives on 

the challenges of the DFT 
program for Black tween 
girls’ behavior in schools? 

Theme 4: Finding the time to implement the 
program 

Theme 5: Poor attendance and having the girls buy 
into the program as some girls were reluctant to 
participate 

RQ3: What are the school 
counselors’ perspectives on 

the needed improvements of 
the DFT program for Black 
tween girls’ behavior in 

schools? 

Theme 6: Extend DFT program to outside of school 
environment 

Theme 7: Include activities on how to address 

conflicts arising through social media 

Theme 8: Update DFT program material and the 
technology 
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Recommendations 

For this study, the third research question was as follows: What are the school 

counselors’ perspectives on the needed improvements of the DFT program for Black 

tween girls’ behavior in schools? RQ3 provided the recommendations for the needed 

improvements for the DFT program. Three themes emerged from the data that help to 

answer this question. These are: (a) Theme 6: Extend DFT program to outside of school 

environment, (b) Theme 7: Include activities on how to address conflicts arising through 

social media, and (c) Theme 8: Update DFT program material and the technology. Table 

2 shows the number of participants who mentioned each theme. 

Table 2 

Research Question 3 Themes 

Theme n of participants 

contributing to 
this theme 

(N = 8) 

n of references 

to this theme in 
the data 

Theme 6: Extend DFT program to outside of 

school environment 

3 4 

Theme 7: Include activities on how to address 

conflicts arising through social media 

6 10 

Theme 8: Update DFT program material and the 
technology 

6 6 

 

The emerging themes with RQ3 supported the need to extend the support of the 

DFT program outside the school environment with additional mentorship, upgrading 

accessing the technology of the DFT activities and more material to assist with social 

media concerns among their Black tween girls. School counselors are in a unique role to 

offer advice and assistance to students and staff to reduce social media conflict (Kull et 

al., 2019; Swank et al., 2018). Despite the enormous incidence and impact of both social 
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media issues, school counselors frequently lack the training and resources to provide their 

students (Tinstman Jones et al., 2019). The needed improvements of the DFT program 

may help the school counselors have a guide to combating conflicts concerning social 

media and ways to enrich Black Tween girls’ success outside of the school setting with 

mentorship.  

Recommendation 1: Mentorship 

The literature has emphasized the need for Black tween girls to have culturally 

appropriate interventions to promote empowerment and a positive self-image (ASCA, 

2022; Aston et al., 2018; Beasley, 2019; Brookover et al., 2021; Fuller et al., 2016; 

Graves et al., 2017; Harper et al., 2021; Mayes et al., 2018; Unroe et al., 2017). 

According to DeMaria (2020), mentorship is described as a relationship in which a more 

knowing or experienced person helps to guide a less knowledgeable or experienced 

person. It is referred to as a partnership for learning and development between a person 

with extensive expertise and someone willing to learn.  

Dondero (1997) stated that a mentor is “one who listens to, cares for, gives 

advice, and shares information and life/career experiences with a young person requiring 

assistance” (p. 882). Mentoring for Black girls have shown to have a tremendous impact 

on their feeling of belonging, self-identity, and increased motivation for the future 

(Billingsley et al., 2021; Brinkman et al., 2018; Harper et al., 2021; Unroe et al., 2017). 

Therefore, school counselors could help establish these essential mentoring opportunities 

for their students (Will, 2021). Mentorship may extend outside of the school environment 

to foster a community-based support system for Black tween girls (Harper et al., 2021).  
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Recommendation 2: Social Media 

Tweens, in general, can use social media as a vital tool when they are safe online 

(Brar, 2022). However, tween girls should have a support system around them as they 

navigate their lives online in order to position them for success in becoming the people 

they want to be, both online and offline. The Pew Research Center noted that minority 

students were more engaged in social media than their counterparts (Casares & Binkley, 

2022). This further supports the need for school counselors to have appropriate 

information to educate their Black tween girls on the best social media practices. 

According to Swank et al. (2018), school counselors frequently play important roles in 

the school environment in preventing and intervening in social media concerns. In school 

settings, school counselors are uniquely positioned to offer advice and assistance to 

students and staff to reduce social media conflicts among tweens.  

Through education, orientation, and programs, Bolu-Steve et al. (2022) 

recommended that school counselors can help tweens recognize the risks connected with 

social media and peer pressure. School counselors must professionally raise awareness of 

the risks that improper usage of social media could have on tweens. Tinstman Jones et al. 

(2019) stated that school counselors could provide tweens with concrete examples, 

facilitate role plays, or create scenarios that show how to safely engage with others on 

social media platforms while using effective communication techniques. When used 

properly, social media platforms can give school counselors interesting cultural 

touchstones and valuable resources to support meaningful interactions, encourage the 
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development of social skills, and promote informed decision-making among their Black 

tween girls (Burt, 2018; Goodrich et al., 2020; Parnell, 2017).  

Recommendation 3: Technology  

Many researchers believe technology can be a valuable educational tool 

(Deslonde & Becerra, 2018; Serdyukov, 2017; Sung et al., 2016). However, school 

counselors must be innovative in how they use technology to deliver their comprehensive 

school counseling services (Abdillah et al., 2020). The promise of technology as a 

delivery method to boost the success of comprehensive school counseling programs is 

increasingly being discussed, rather than the technology itself, with a focus on the usage 

in school counseling (Steele et al., 2020). Due to school counselors’ time restraints 

(Savitz-Romer et al., 2021), perceived usefulness also has an impact on technology 

uptake. The user’s perception of how valuable a certain technology is to the ease of their 

job performance will determine their usage (Tarhini et al., 2015). Unfortunately, there are 

times when it is not possible for counselors to use technology to its full potential. 

(Glasheen & Campbell, 2009; Mason et al., 2018). 

The DFT program was published in 2014 and limited in its technological reach 

due to the use of a CD-ROM to access the handouts for the program. Based on the 

study’s findings, school counselors’ perspectives on the needed improvements included 

recommendations for upgrading the program’s technology. This concern with be raised 

with the publisher, who will be the recipient of this white paper, to seek options for this 

technology upgrade. It is apparent that the function of the school counselor can change 

daily and involve time spent on various duties that benefit students and school staff 
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(Mason et al., 2018). Nonetheless, intentionally and purposefully utilizing technology can 

strengthen the school counselor’s ability to effectively serve all students, increase access 

to resources, and boost overall student success (Mason et al., 2018). 

Conclusion  

The white paper’s recommended strategies can help improve the implementation 

of the DFT program while school counselors are working with Black tween girls. This 

white paper may prompt new discussions about the importance of fostering robust 

support systems for Black tween girls’ and encouraging overall success, especially with 

behavior. Black adolescent girls are a significant population that is frequently ignored in 

schools due to colorblind perspectives and the complexity of numerous interlocking 

identities based on race and gender (Joseph et al., 2016). Consequently, Black girls are 

left to handle their issues independently as these issues go unnoticed, unaddressed, and 

unresolved. Research has discovered that school counselors could profoundly impact 

Black tween girls’ lives by implementing a culturally appropriate program that fosters 

their gender and racial identity, thus improving their overall school experience (Cheng et 

al., 2020).  

By implementing the recommendations of this white paper, Black tweens girls 

could establish better rapport with their school counselor and feel supported in the school 

environment (Aston et al., 2018; Fallon et al., 2022). Additionally, extending the support 

through mentorship opportunities, learning enhanced social media etiquette, and having 

access to the program through upgraded technology resources could create social change 

by providing the necessary tools for school counselors to foster a safe space and provide 
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a voice for their Black tween girls with the hope that this will, in turn help to decrease 

inappropriate behavior.  
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Appendix B: Partnership Approval  

 
The following research proposal was reviewed by the committee and approved for 
partnership: 

 
Study Title: School Counselor’s Perspective on Drama-Free Tweens Program for Black 

Tween Girls’ Behavior 

 

Principal Investigator: Linda Poindexter 

Organization: Walden University 

Faculty Advisor, if applicable: Dr. Leslie VanGelder 

Type of Research Collaboration: Collection of New Data 

IRB Approval? Yes 

Research Abstract: The problem of this project study is that there was an increase in 

discipline infractions during the 2016-2017, 2017-2018, 2018-2019, and 2019-2020 

school years among Black six-grade tween girls. The numbers indicated a 44% increase 

in discipline infractions over a 4-year period. The purpose of this basic qualitative study 

is to explore school counselors’ perspectives on the successes, challenges, and the needed 

improvements of the Drama-Free Tweens (DFT) program on Black tween girls’ behavior 

in the school setting. The DFT program is a small-group program designed to assist 

school counselors with their tweens’ inappropriate behavior and assist with success in the 

school setting. Purposeful sampling will be used to select approximately 10-12 school 

counselors that have used the DFT program among their tweens. Data will be collected 
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using semistructured one-hour interviews and Zoom/in-person interviews will be 

thematically analyzed to produce emergent themes. These findings may support positive 

social change by exploring school counselors t perspectives on the needed improvements 

of the DFT program for Black tween girls’ behavior in schools.  

 
Committee Recommendation: The committee recommends this study for approval. 

 

 

Printed name of Superintendent 
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Appendix C: Interview Questions 

1. How did you get involved with the DFT small counseling group program? 

2. What behavioral changes, if any, did you see in the Black tween girls with whom you 
were working that you think were a result of using the DFT? 

3. What successes did you have with the DFT program for your Black tween girl’s 
behavior in your school setting? (Please describe some examples) 

4. What have been the most challenging part implementing the DFT program for you? 

5. In what ways do you envision that the DFT program be improved to better help your 
Black tween girl’s behavior? 

6. What additional resources could help improve the DFT program?  
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Appendix D: Audit Trail of Study Procedures 

 

Steps Description 

Step 1: Determine 
what to 

research 

The researcher sought to explore school counselors’ perspectives 
on the successes, challenges, and the needed improvements of 

the DFT programs on Black tween girls’ behavior in the 
school setting. 

Step 2: Identifying 
how to 
research the 

identified 
problem 

This step involved looking through secondary data and research 
including research reports and studies carried out previously. 
The methodology to use was also determined, which was the 

basic qualitative research design approach. Semistructured 
interviews with open-ended questions were selected for 

collection of data.  
Step 3: Writing up 

a research plan 
Research plan written. It provides more information regarding the 

timelines, goals of the research, dependencies, and participant 

scope. 
Step 4: Preparing 

the research  

This was done by selecting the participants, scheduling interviews 

and preparing Zoom meetings and the necessary equipment 
Step 5: Executing 

the research 
This was accomplished within a period of roughly six months. 

Interviews were conducted with eight participants online via 

Zoom. The data were recorded using the default Zoom voice 
recorder. Notes were taken using pen and paper for backup. 

Follow-up questions were asked during each interview 
Step 6: Coding and 

synthesizing 

the data to find 
insights 

Thematic analysis was the approach used to code the data with 
the assistance of NVivo 12 software. Themes were found that 

resulted in the generation of insight which helped to answer 
the research questions and achieve the goal of the study.  

Step 7: Create 
research output  

This was a report outlining major findings from the study in a 
document format. It encompassed an executive summary, 
insight themes, as well as supporting evidence.  

Step 8: Sharing the 
findings with 

key 
stakeholders 

Important records are kept with regard to what the researcher did 
during the research. These include information on how the 

data collection instrument was developed; all raw data and 
notes taken during each semistructured interview; notes 
pertaining to the validity and reliability of the study; and 

codebook showing a listing of all the codes/frequencies that 
were used in the data analysis process. 
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