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Abstract
Bullying was a pervasive issue affecting high schools in the United States despite anti-
bullying programs. The purpose of this qualitative study was to explore the perceptions of
former high school bullying victims about why anti-bullying programs have not reduced
incidents of bullying. The conceptual framework that supported this study was
Bronfenbrenner’s ecology of human development, a theory that assumes an individual’s
development is affected by the changing environment and the larger social context in
which the environment resides. The research questions were designed to find out why
anti-bullying efforts have been ineffective in preventing bullying incidents and what
participants believe is needed to prevent incidents of bullying. A basic qualitative
research design was used to capture the insights of purposefully selected 10 former high
school bullying victims through semistructured interviews. Emergent themes were
identified through open coding, and the findings were developed and checked for
trustworthiness through member checking, rich descriptions, and researcher reflexivity.
The findings revealed shared perceptions regarding the reasons bullying programs were
not perceived as effective and the types of efforts needed to prevent bullying; these
findings suggest that anti-bullying efforts were ineffective and anti-bullying programs
were nonexistent. Future research should explore the reasons anti-bullying efforts are
ineffective to gain additional knowledge from all aspects. This study can impact positive
social change by providing information that leads to improved outcomes for students who

are victims of bullying.



Former High School Bullying Victim Perceptions of Support to Prevent Bullying
Incidents
by

Aaron Woods

MA, Arkansas State University, 2017

BS, Belhaven University, 2011

Dissertation Submitted in Partial Fulfillment
of the Requirements for the Degree of

Doctor of Education

Walden University

May 2023



Dedication

This study is dedicated to all my former students. I’ve been an educator and high
school basketball coach for 10 years. As a coach, there have been several students that |
have that have attempted to make the basketball roster but have been unsuccessful in their
efforts. Due to them not making the roster, some chose other paths that were detrimental
to their lives. Bullying is a serious issue and if students are unable to learn, co-exist with
their peers, and “fit in” in a school setting, it will negatively impact their lives. The
impact of bullying makes it difficult for students to focus on their education and they
ultimately put all their time and effort into combatting bullies. I’ve seen several students
go the wrong route for acceptance and to stop being bullied. 1 hope my study opens the
eyes of everyone about the importance of antibullying programs and effective coping

strategies.
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Chapter 1: Introduction to the Study

Bullying is a serious issue within schools. It is a common form of torment in the
United States (Arango et al., 2018) with consequences that range from academic decline
(Gomes et al., 2020) to suicidal ideation (Klomek et al., 2018) among bullying victims.
Numerous anti-bullying programs exist within school systems in the United States with
varying degrees of effectiveness (Limber et al., 2018; Ossa et al., 2021). Despite the
implementation of anti-bullying programs and enforcement of bullying policies by school
administrators and staff, bullying is still on the rise in school districts in the United States
(McNamara, 2021). Current research suggests the implementation of anti-bullying
programs has been effective at reducing bullying by only about 15-30% (Gaffney et al.,
2019; Kennedy, 2020b). Assessing the reasons anti-bullying programs are not preventing
bullying from the perspective of the bullying victim is important (Hutson, 2018).

The purpose of this qualitative study was to explore the perceptions of former
high school bullying victims about why anti-bullying programs have not reduced
incidents of bullying. This study was conducted to encourage the creation of solutions to
pervasive bullying. Qualitatively assessing bullying prevention efforts from the point of
view of the bullying victim provided in-depth information about whether strategies
worked and why. This study contributes to positive social change by highlighting deficits
in anti-bulling efforts and strategies that positively impacted school districts by reducing
and preventing bullying, leading to improvements in academic outcomes and mental

health issues. This chapter proceeds by providing the background, problem statement,



purpose of the study, research questions, conceptual framework for the study, nature of
the study, definitions, assumptions, scope and delimitations, limitations, significance, and
summary for the current research study.
Background

Bullying may be defined as an attack on a victim by the perpetrator using
physical, verbal, and psychological tools to intimidate the victim with the motivation of
triggering fear, distress, and harm. Bullying is considered an epidemic in the K-12
educational school setting in the United States (Serwacki et al., 2022). An attack on a
victim is classified as bullying if it is intentional, systematic, and involves an imbalance
of power (Olweus & Limber, 2019). An estimated 20% (24,650,000) of students ages 12—
18 in Grades 6 through 12 have reported being bullied at school (National Center for
Educational Statistics, 2019). School bullies have exhibited bullying behaviors
throughout the school setting including hallways, staircases, corridors, bathrooms,
playgrounds, classrooms, school bus stations, school buses, and outside the school
building. Bullying victims have experienced psychosomatic distress which impairs
learning and student achievement (McNamara, 2021). Bullying victimization has been
linked to a decrease in academic performance, increase in adolescent suicide, and an
increase in homicide (Kennedy, 2020; World Health Organization, 2022).

Researchers present a variety of coping strategies that have been used by bullying
victims to combat bullying. Bullying victims use coping strategies to defend against

bullying (Hong et al., 2020), such as distraction, problem solving, cognitive distancing,



retaliation, seeking connection, independence, aggression, claiming status among peers,
supportive teacher, talking to a friend, talking to a family member or adult, crying while
alone, conflict resolution, revenge-seeking, support-seeking, prosocial behavior, and
tough demeanor (Erath et al., 2019; Hong et al., 2020; Mischel & Kitsantas, 2020;
Serwacki et al., 2022). Despite the use of coping strategies by bullying victims, bullying
incidents continue to occur in the school environment.

Principals, school counselors, teachers, and parents are important stakeholders in
combatting bullying in the school system. Principals set the climate for the school
environment and are expected to promote an environment that fosters differences and
promotes equality (Food et al., 2020). School counselors often play the role of the anti-
bullying specialist (Arcuri, 2018) and work within the school district to stimulate
harmony and reduce bullying (Menesini & Salmivalli, 2017). Teachers are often the first
line of defense for bullying victims (Wachs et al., 2019) and must be able to recognize
and address bullying incidents (van Verseveld et al., 2021). Parents spend the most time
with their children and can identify and report bullying behaviors (Hanson et al., 2020).
However, though school district administrators, principals, and teachers have enforced
bullying policies to prevent and reduce bullying, school bullies have continued to exhibit
bullying behaviors (Olweus et al., 2019).

In addition to administrators’ roles, anti-bullying programs have been
implemented in schools to prevent and reduce bullying. Some of these anti-bullying

programs include Safe School Ambassadors, Second Step, Positive Action,



Peacebuilders, Olweus Bullying Prevention Program, and Bully Prevention in Positive
Behavioral Interventions and Supports (BP-PBIS; National Academies of Sciences,
Engineering, and Medicine, 2018). Despite the implementation of these anti-bullying
programs in schools via a collaborative partnership with school principals and staff, these
programs have varying degrees of success (Limber et al., 2018; Younan, 2019) and many
have not been evaluated in recent years. Thus, despite such efforts, bullying continues to
be a pervasive problem in the school system in the United States (Kennedy, 2020b).

Bullying prevention efforts have been assessed throughout the United States to
determine why bullying remains an issue. Research suggests a whole school approach,
anti-bullying policy, classroom rules, information for parents, informal peer involvement,
work with victims, co-operative group work, and mental health approaches were effective
in preventing school bullying (Gaffney et al., 2019, 2021). But the implementation of
anti-bullying programs encompassing all or most of these items has not been widely
replicated. Many school districts implement anti-bullying programs while missing key
elements needed for successful implementation including collaborative partnerships,
funding of anti-bullying programs, and hiring of competent personnel to implement and
manage programs (McNamara, 2021; Haugen et al., 2020). Some reasons for this may be
that interventions can be costly regarding money and time commitment from school staff
(Gaffney et al., 2021).

Research centered around former high school bullying victims presents

opportunities to explore and discover solutions to the pervasive bullying problem in



school systems. Students’ perceptions of bullying have been assessed using several
quantitative tools including Olweus Bullying Questionnaire (Ossa et al., 2021), Delaware
School Climate Survey — Student (Yang et al., 2021), and Multidimensional Peer
Victimization Scale (Khan & Bhutto, 2020). However, these tools lack a qualitative
assessment component to provide in depth information about the reason for responses,
why existing approaches may not have been successful from the perspective of victims,
or suggestions for improvements in anti-bullying programs. Relying on quantitative
assessment negates the exploration of the emotional harm experienced by bullying
victims and asserts that qualitative methods may be better at examining perceptions of
bullying experiences (Hutson, 2018). Students possess a repertoire of experiences that
can be shared with school officials and researchers who seek solutions to prevent and
reduce bullying incidents (McNamara, 2021).

This study was needed to explore the perceptions of bullying victims regarding
anti-bullying efforts in order to obtain their insights into why anti-bullying efforts often
fail and what might help to prevent and reduce bullying. Despite efforts to implement
anti-bullying programs, bullying remains a pervasive problem in schools and affects
effective teaching and efficient learning among students (McNamara, 2021). Insights
from former victims may shed light on the gap in practice in the implementation of anti-
bullying efforts.

Problem Statement

Bullying is a pervasive issue affecting high schools in the United States despite



anti-bullying programs. Among high school students in the United States, 15.7% report
being bullied electronically and 19.5% report being bulled on school property (Kennedy,
2020; Serwacki et al., 2022). Bullying has negative implications regarding the safety,
well-being, and development of children who are victims (Arango et al., 2018; Klomek et
al, 2018). Victims of bullying may suffer from changes in appetite, trouble sleeping, drop
in grades, decreased self-esteem, and self-harming behaviors (U.S. Department of Health
and Human Services, 2021). While this is a persistent issue, anti-bullying programs have
been effective in reducing bullying incidents by only about 15-30% (Gaffney et al.,
2019; Kennedy, 2020). When examining students’ perceptions of the implementation and
effectiveness of anti-bullying programs, quantitative tools and methods have been
developed and used to assess school climate and bullying victimization (Arif et al., 2019;
Olweus et al., 2020; Yang et al., 2018). But qualitatively assessing anti-bullying efforts
from the bullying victim’s point of view allows for in depth discussion regarding the
reasons anti-bullying efforts have not worked. These insights may shed light on the gap
in practice in the implementation of anti-bullying efforts. The current research is one of
few studies to seek the perspective of the bullying victim on why existing strategies and
interventions may not work to prevent incidents of bullying.
Purpose of the Study

The purpose of this qualitative study was to explore the perceptions of former

high school bullying victims about why anti-bullying programs have not reduced

incidents of bullying. The questions address the purpose of the study exploring why
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bullying victims believe anti-bullying efforts have been ineffective in preventing bullying
incidents. The questions also explore what the bullying victims believe is needed to
prevent bullying incidents.

Research Questions

This study aims to address the following research questions:

RQ 1: Why do bullying victims believe anti-bullying efforts have been ineffective
in preventing bullying incidents?

RQ 2: What do they believe is needed to prevent incidents of bullying.

Conceptual Framework for the Study

| explored the perceptions of high school bullying victims on anti-bullying
strategies through the lens of Bronfenbrenner’s ecology of human development theory.
This theory is used to understand and explain human development through
interconnections between a growing human and the environment in which they exist
(Crawford, 2020). Under the theory, it is assumed that the environment is always
changing, and these changes affect the growth and development of the individual.
Bronfenbrenner (1994) proposed that human development happens within five ecological
systems: (a) The microsystem includes the individual’s direct environment, (b) the
mesosystem includes multiple microsystems and the ways in which they interact, (c) the
exosystem consists of multiple microsystems in which one of the microsystems is not
directly related to the individual, (d) the macrosystem includes the overarching patterns

of cultures and subcultures, and (e) the chronosystem includes time as it relates to the



individual’s age and period of existence (Bronfenbrenner, 1994).

Bullying within the school system relates to the ecology of human development as
the student exists within the ecosystem of the school environment. As it relates to school
bullying, the microsystem may be reflective of the peer relationships at school (Qui,
2020). The macrosystem may be reflective of the teacher and the peer relationships
interacting. The exosystem may be reflective of the peer relationships, teacher
relationships, and elements of the individual’s home environment such as violent video
games. The macrosystem may include cultural norms and beliefs within the school
system (Qui, 2020). The chronosystem may include the age and time period in which the
child is a developing adolescent (Bronfenbrenner, 1994). Within each ecological system,
there are opportunities for bullying intervention (Qiu, 2020).

The current study focuses on how high school bullying victims perceive the roles
of stakeholders, coping strategies, implementation, and enforcement of anti-bullying
programs, and their perceived effectiveness in preventing and reducing bullying in the
school environment. Bronfenbrenner’s ecology of human development model has
previously been used to explain and explore bullying (Analisa & Indartono, 2019; Brown
et al., 2020; Gradinariu, 2021; Qiu, 2021) and bullying prevention measures (Rana et
al.,2021). Research using Bronfenbrenner’s theory identifies the school as an
environment of human ecological development (Gaffney et al., 2021a; McNamara, 2021).
Stakeholders, including principals, school counselors, teachers, parents, and students

individually serve as microsystems contributing to the child’s growth and development



(Qiu, 2020).
Nature of the Study

This was a qualitative research study focused on former high school bullying
victims as participants. A basic qualitative research design was selected as this research
focused on a group of recent high school graduates who self-identify as bullying victims
from one high school in a public school district. A basic qualitative study design has been
used to identify risk factors associated with school bullying (Qian et al., 2020) and to
explore therapeutic treatments of bullying victimization (Park et al., 2021). Participants
include former high school bullying victims that were recruited via a flyer sent from the
high school to recent graduates. Data were collected via individual interviews that were
recorded and transcribed. Thematic analysis was used to analyze the data.

Definitions

Anti-bullying programs: Anti-bullying programs are intended to prevent, reduce,
and stop bullying incidents in the school environment (Kennedy, 2020b).

Bullying: Bullying is an act of aggression directed toward a person by an
aggressor that resulted in causing harm (Sparks, 2022).

Bullying behaviors: Bullying behaviors are intended to harm the bully victim.
These behaviors are manifested in different forms such as physical aggression, relational
aggression, teasing, gossiping, relational aggression, name calling, rumors, and social
exclusion (Martinez & Temkin, 2021).

Bullying victim: Bullying victim is a student who is targeted for bullying and is
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being or has been bullied continually by a bully or bullies. During the bullying period, the
student experiences harm supported by psychological, mental, emotional, and/ or
physical maladjustment to the environment (Malgorzata & Wojciech, 2021).

Victimization: Victimization is the state during which a person experiences
sustained harmful effects of bullying (Serwacki et al., 2022).

Assumptions

This research study was predicated on the following assumptions. First, | assumed
that former high school bullying victims can describe their experiences with bullying and
provide insight on why anti-bullying efforts were not effective. | also assumed that
participants provided a truthful account of experiences with bullying in high school,
describing their experiences with bullying and why anti-bullying efforts were not
effective. These assumptions were necessary to ensure data related to high school
bullying victims and anti-bullying methods exists and is available for collection.

Scope and Delimitations

The scope of this study was limited. This study explored the perceptions of
bullying victims on specific aspects of anti-bullying strategies, including the role of
stakeholders, coping strategies, implementation of anti-bullying programs, and
enforcement of anti-bullying policies. In this research, stakeholders include principals,
school counselors, teachers, parents, and students. These stakeholders were chosen
because research suggests they have an impact on the cultural climate of the school

(Grissom et al., 2021), implementation and enforcement of anti-bullying policies (Lie et
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al., 2019; van Verseveld et al., 2019), and may be effective in preventing and reducing
bullying incidents (Huang et al., 2019; Zambuto et al., 2020). Coping strategies are an
important part of how bullying victims deal with the act of being bullies. But it is
important to explore which strategies students perceived as effective against bullying.
The target population included individuals who graduated from high school in the past 5
years, self-identify as a bullying victim, are age 18 years or older, and agreed to discuss
their previous experiences with bullying. This research excluded individuals who were
less than 18 years of age, did not self-identify as a bullying victim, did not graduate high
school within the past 5 years, were not willing to discuss their experiences with bullying,
or were my previous students.

Empowerment theory was a conceptual framework mentioned in current literature
that was related to the research study but not used. This framework was used in previous
research to develop anti-bullying strategies (Rana et al., 2021). It was not investigated for
use in this study because it did not provide a framework capable of exploring bullying in
the school environment from the perspective of bullying victims, but rather focused on
guiding people toward specific actions.

Due to limited sample size and limited scope of this research, transferability may
be limited to high schools. Since bullying remains a pervasive problem in high schools
(Klomek et al., 2018), information obtained from individuals willing to share their
experiences regarding bullying incidents added new information that can be integrated in

existing anti-bullying programs in high school settings to the current body of knowledge.
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By assessing and improving anti-bullying programs with the help of individuals who
have experienced the negative effects of school bullies, anti-bullying programs may be
transformed into a more effective system in the United States (Martinez & Temkin,
2021). Current developments show that bullying is on the rise in the school districts in the
United States. Therefore, individuals who have experienced bullying were needed to
share information to help build new models for the transformation of anti-bullying
programs that will be instrumental in helping children escape bullying victimization
(McNamara, 2021).

Limitations

This study has several limitations. Due to the qualitative nature of this study,
findings may be subjective, and results cannot be verified. Thematic analysis was used to
analyze data and determine findings. This qualitative data analysis method relies on the
researcher to remain objective in identifying key words and coding data. Data were also
collected via interviews, which cannot be verified, as information is based solely on the
interpretations of the experiences of the individuals included in the research study.

To encourage objectivity, | clearly defined the focus of the study, clearly identify
variables to be explored, and outline all steps used. Though information collected via
interviews may not be verifiable, it is assumed that the perceptions of high school bulling
victims are the truthful recollections of events in the lives of participants. Findings are
also not generalizable, but it was important to perform this research to identify the

perceptions of bullying victims. Findings provided key insights on ways to improve anti-
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bullying programs and strategies in school districts in the United States.

Another limitation is that I am a high school teacher and coach. Having a close
relationship to students, some who may be bullies or bullying victims, | may have had
close ties to this research. However, | remained objective in interactions with
participants, data collection, and data analysis. Individuals who are current or past
students were not included in this study.

Significance of the Study

The study was significant in that it addressed a gap in practice that schools have
been unable to prevent bullying despite anti-bullying programs. The results shed insight
on the support needed to prevent and reduce bullying incidents. Anti-bullying programs
have been measured using several quantitative tools examining quantitative findings
(Ossa et al., 2021; Yang et al., 2021), relating the effectiveness of the programs to
reduction in suspensions, decrease in violence, and decrease in bullying incidents (Chou
et al., 2020; Limber et al., 2018). While this is important research, it was also important
to explore the effectiveness of anti-bullying programs qualitatively from the perspective
of the bullying victim. This allowed the collection of in-depth information on the support
needed to prevent incidents of bullying from the perspective of the bullying victim.

Findings from this study have the potential to advance the way anti-bullying
programs are implemented and the types of support included in intervention strategies to
prevent bullying incidents in the school system. Findings may also encourage the

inclusion of bullying victims as a regular part of evaluating anti-bullying efforts and
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determining what support is needed for students. This can lead to implementation of more
effective anti-bullying programs, reduction in bullying incidents, and increased support
for bullying victims.

Summary

Bullying has become common within schools. It is a serious problem in the
United States (Serwacki et al., 2022). This study aimed to explore the perceptions of
former high school bullying victims about why anti-bullying programs have not reduced
incidents of bullying. Bronfenbrenner’s ecology of human development theory was used
as a framework to guide this study. Participants included individuals who graduated from
high school within the past 5 years, self-reported as a victim of bullying, are 18 years of
age or older, and agreed to share their experiences about bullying in the school system. A
semi-structured interview protocol was used to lead individual interviews, and data were
analyzed via thematic coding. Findings from this study provide in-depth information
about how stakeholders, coping strategies, and anti-bullying programs are perceived by
former bullying victims. This may lead to strategies for improving anti-bullying efforts
and encouraging safer school environments. Chapter 2 contains the review of literature
related to the prevalence of bullying, defining and understanding bullying, warning signs
for bullying, stakeholders’ roles in bullying, coping strategies used to combat bullying,
roles of anti-bullying programs in the school system, bullying prevention programs in the

United States, and student perceptions of anti-bullying programs.
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Chapter 2: Literature Review

Bullying is a serious problem in U.S. It has had negative implications within
schools regarding the safety, well-being, and development of children who are victims
(Arango et al., 2018, Klomek et al., 2018). Deficiencies in bullying prevention efforts
within the school system include lack of teacher’s knowledge and skills to recognize and
address bullying incidents (Luca & Menesini, 2019; van Verseveld et al., 2021),
principals lacking resources needed to address bullying incidents adequately and
consistently (Brown et al., 2020), and the child’s home life situations leading to bullying
behaviors at school (Arango et al., 2018; Gomez-Ortiz et al., 2019). Evidence-based
bullying prevention programs have been shown to reduce instances of bullying and
violence (Limber et al., 2018; Young 2019). However, they have only been effective in
reducing bullying incidents by about 15-30% (Gaffney et al., 2019; Kennedy, 2020a).
The purpose of this qualitative study was to explore the perceptions of former high school
bullying victims about why anti-bullying programs have not reduced incidents of
bullying. It is assumed that to understand and prevent bullying, it is important to
understand the context in which it occurs, and the stakeholders involved (Gradinariu,
2021).

Bronfenbrenner’s ecology of human development theory was used as a
framework to guide this research. Quantitative analysis tools have been developed to
allow students to self-report behaviors and observations related to bullying (Coelho &

Dell’Anglio,2019; Eastman et al.,2018; Limber et al., 2018). However, research that
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qualitatively assesses the perceptions of school bullying victims on the implementation
and effectiveness of anti-bullying efforts is limited in current literature (Hutson, 2018).
This review of literature explored the prevalence of bullying, defining, and understanding
bullying. It also highlighted the warning signs for bullying, the stakeholders’ roles in
bullying, and roles of anti-bullying programs in the school system. The bullying
prevention programs in the United States will benefit from the former bullying victims’
perceptions of anti-bullying programs.

Literature Search Strategy

Academic Search Complete was the database used to find peer-reviewed articles.
Google Scholar was also used to find peer-reviewed articles, other publications, and
books. Institutional websites for The National Center for Education Statistics, Institute
for Educational Statistics, Harvard School of Health, and U.S. Department of Health and
Human Services (HHS) were used to find statistics and general information regarding the
prevalence and effects of bullying. In Academic Search Complete and Google Scholar,
the key terms and phrases that were initially explored in the literature search included
theories to explain bullying behavior, prevalence of bullying, types of bullying behaviors,
social acceptance in school aged children, stakeholder roles in combatting bullying, and
bullying prevention programs. Upon reviewing a broad scope of literature, keywords and
phrases were refined to include (a) theory of ecology of human development and bullying,
(b) explain bullying behavior, (c) gender differences and bullying, (d) coping strategies

for bullying, (e) bullying programs, (f) stakeholders and bullying in schools, (g) signs of
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bullying, (h) perceptions of anti-bullying programs, (i) perceptions of school bullying
prevention program, (j) effectiveness of anti-bullying programs, and (k) effectiveness of
bullying prevention programs.

Each search was performed with parameters that allowed only peer-reviewed,
full-text sources published between the years 2018 and 2022. If fewer than 10 usable
results were found, the search criteria were extended to allow publications from earlier
years. Articles were excluded if they were related to adult bullying, workplace bullying,
articles in a language other than English, and preschool aged children. Cyberbullying was
a recurring theme in research, but the current study did not explore this concept.
Empowerment theory and personal and social responsibility model were explored but not
included in this research. The final review of literature includes 93 sources, which will be
discussed in the Literature Review section.

Conceptual Framework

Bronfenbrenner’s ecology of human development theory was used to guide this
research. Bronfenbrenner (1977) defined the ecology of human development as a
scientific study of the interactions between a growing human and the environment in
which they exist. The theory explains that the environment is always changing, and the
individual’s development is affected by this changing environment and the larger social
context in which this environment resides. Originally the ecology of human development
consisted of four systems that impacted human development, including the microsystem,

mesosystem, exosystem, and macrosystem (Bronfenbrenner, 1977). Bronfenbrenner later
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added the chronosystem to capture the impact of time on human development
(Bronfenbrenner, 1994). This theory implies that a child develops in five ecological
systems to realize growth and development. These systems interact with one another to
sustain the growth, development, and productivity of the child in their environment
(Bronfenbrenner, 1994).

As mentioned, the ecology of human development consists of five ecological
systems: microsystem, mesosystem, exosystem, macrosystem, and chronosystem. The
microsystem consists of the individual’s direct environment including the places and
people the child interacts with directly (Crawford, 2020). For a child, the microsystem
may consist of school, daycare facility, family members, and peers. Interactions within
the microsystem are theorized to affect the psychological and mental development and
affect behavioral changes of the individual (Bronfenbrenner & Evans, 2000).

This provides evidence that suggests the school environment presents the child
the opportunity to develop mentally and behaviorally. This also implies the family
environment offers the child opportunities to learn new knowledge, skills, behaviors, and
habits. The mesosystem consists of multiple microsystems and how they interact
(Crawford, 2020). It is theorized that these systems may interact positively or negatively
within the individual’s life (Bronfenbrenner, 1977).

For a child, the interactions between the school and family environments create a
mesosystem. A parent may interact with teachers at the school regarding the performance

of the child. A child may attend school with siblings. A child may regularly visit their
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sibling’s classroom at pick-up time and interact with the sibling’s teacher. These
situations are examples of scenarios that exist within the mesosystem. The mesosystem
offers an amalgamation of interactions between individuals, especially between teachers
and students (Chou et al., 2020).

This presents evidence that suggests the interactions between people and
environments affect the growth and development of the individual. The exosystem
consists of the interactions between microsystems, but within at least one of the
microsystems, the individual is not at the center (Crawford, 2020). It is an extension of
the mesosystem but includes other formal and informal social structures that do not
contain the developing person, but these social structures still impact the developing
person (Bronfenbrenner, 1977). The workplace can be used as an example of an
exosystem that affects a child (Crawford, 2020). The parent’s workplace is a microsystem
that does not directly impact the child; however, the parent’s workplace may indirectly
affect the child by affecting the time and engagement of the parent. For example, a
workplace that requires the parent to work long strenuous hours may cause the parent to
be tired, mean, or distant when they return home. This implies that components of the
exosystem that do not directly impact the child may indirectly impact the social and
emotional development of the child.

The macrosystem’s impact on the child may be found within the factors generated
by the culture within the community. It can be defined as the overarching culture and

societal structure (Crawford, 2020). The microsystem, mesosystem, and exosystem are
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concrete manifestations of the macrosystem (Bronfenbrenner, 1977, p. 515). Some
factors affecting the child include socioeconomic status, poverty, and ethnicity. The
macrosystem a child is placed in plays a major role in their development (Crawford,
2020). Poverty is a societal structure within the macrosystem that affects a child. If a
family is impoverished and the child suffers from food insecurity, this may cause issues
at school due to physical ailments related to hunger. If a child is ill at school, this may
negatively affect their grades and behavior. This evidence suggests that a developing
child may be impacted by being a part of the macrosystem.

Bronfenbrenner added the chronosystem to the ecological system. It includes the
concept of time as it relates to age and the time in which a person lives (Crawford, 2020).
The chronosystem is a compilation of age as it relates to maturation, and all the
environmental changes that happen over the lifetime of an individual which impact his or
her development (Lian et al., 2018). This implies life transitions and historical events
may impact an individual’s growth, development, and maturation.

For example, children born before the 9/11 tragedy may view terrorism as an ideal
that does not directly impact their lives and airport security as something that can or
should be relaxed; however, children born after the 9/11 tragedy view terrorism as
something that has the potential to affect and disrupt their daily lives and airport security
as something that should be heightened and strictly enforced (Crawford, 2020). This
suggests the chronosystem impacts the perceptions and actions of developing children.

In recent years, Bronfenbrenner’s ecology of human development model has been used to
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explain and explore bullying (Analisa & Indartono, 2019; Brown et al., 2020; Gradinariu,
2021; Qiu, 2021) and bullying preventative measures (Rana et al., 2021). For example,
Analish and Indartono (2019) explored risk factors associated with bullying and
identified stakeholders and environments within each level of the ecological system that
had the most impact on bullying behaviors. Gradinariu (2021) similarly examined the
role of the teacher in bullying prevention in all systems within the ecological model.
Brown et al. (2020) also examined the role of the principal in implementing anti- bullying
policies. Further, Qiu (2021) explored environmental factors through the lens of the
ecological model to identify causes for school bullying. Using the ecological model,
empowerment theory, and the model of personal and social responsibility, Rana et al.
(2021) developed a curriculum to prevent bullying and cyberbullying by addressing
information, awareness, and involvement and used the ecological model to design a
multi-component anti-bullying program for school students. This research informs the
current study by providing a framework for exploring the risk factors, stakeholders,
environmental contributors, and preventative measures related to bullying in schools.

Literature Review Related to Key Concepts and Variables
The key concepts to be discussed in this section include the prevalence of
bullying, defining and understanding bullying behaviors, warning signs of bullying,
stakeholders’ roles in bullying, coping strategies used to combat bullying, roles of anti-
bullying programs in the United States, and student perceptions of anti-bullying

programs. These key concepts are discussed in the following sections.



22

Prevalence of Bullying
Bullying can be detrimental to not just the victim. It is an issue that affects

students, schools, and communities (Basile et al., 2020). It has been associated with
mental and behavioral concerns such as depression, anxiety, antisocial behavior, and
decreased academic performance (HHS, Effects of Bullying, 2021). The National Center
for Educational Statistics (2019) reported that of an estimated 24,650,000 students 12 to
18 years of age in grades 6th through 12th, 20.2% reported being bullied. Of the children
who reported being bullied, 13% reported being made fun of, called names, or insulted,
13.3% reported being subject to rumors, 3.9% reported being threatened with harm, 5.3%
reported being pushed, shoved, tripped, or spit on, 1.9% reported others tried to make
them do things they did not want to do, 5.2% reported being excluded from activities on
purpose, and 1.4% reported having property destroyed on purpose (National Center for
Educational Statistics, 2019, pp. T-6). Among U.S. high school students, 15.7% report
being bullied electronically and 19.5% report being bulled on school property (Basile et
al., 2020). Overall, about 24.8% of students report experiencing any type of bullying.
Among those being bullied, 30.2% were female, 19.2% were male, 28.8% were White
non-Hispanic, 18% were Black non-Hispanic, 19.2% were Hispanic, 22.2% identified as
heterosexual, 39.5% identified as lesbian, gay, or bi-sexual, and 32.7% identified as not
sure of sexual identity (Basile et al., 2020). Parents reported among students ages 6-11
years that 22.4% of children were bullied and among those ages 12-17, 21% were bullied

(Lebrun-Harris et al., 2020). This evidence suggests that bullying is a pervasive issue for
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students in the United States.
Defining and Understanding Bullying Behaviors

Defining and Understanding bullying behaviors is key to the exploration of
former high school bullying victims’ interactions with bullies in the school environment.
Bullying has been defined in current literature as repetitive aggressive behavior caused
when there is an imbalance of power (Analisah & Indartoo, 2019). Bullying has been
described as an intentional malicious form of aggressive behavior (Arsenault et al.,
2010). Bullying happens when physical, social, or symbolic exclusion becomes extreme,
regardless of whether such exclusion is experienced and/or intended (Qiu, 2021). This
mirrors findings from Thornberg (2018) that bulling is rooted in oppressive and
discriminatory interactions. Gomez- Ortiz et al., (2019) described bullying as a group
phenomenon that happens unprovoked within complex networks of relationships, where a
person or group of people are victimized. Thus, bullying may be defined as an
unprovoked act of aggressive behavior occurring within a situation where there is an
imbalance of power.

In addition to defining bullying, bullying behaviors should be understood when
planning to implement anti-bullying programs in the school setting. According to the
U.S. Department of Health and Human Service (2021), some youth may bully due to
peer, family, emotional, and school factors. Peer factors may be related to the desire to
gain and maintain social status and power, fit in, or control others. Family factors may

include being raised in a family that exhibits bullying behaviors, lack of emotional
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support from parents, authoritarian parenting style, or lack of parental involvement.
Increased levels of tough demeanors affiliated with the home environment have also been
associated with increased peer victimization, which implies developed habits used to
combat issues in the home environment may lead to peer victimization or bullying in the
school environment (Hong et al., 2020). Parenting style may also be related to bullying
behaviors. Children who exhibit bullying behaviors often come from environments where
parents use authoritarian, harsh, or punitive child-rearing practices (Gomez-Ortiz et al.,
2019). Children exposed to parental intimate partner violence in the home may also
interpret physical violence as an accepted way to deal with conflict or gain power in a
relationship (Arango et al., 2018). Further, parental conflicts have been shown to increase
the risk for poor emotional regulation in children, which makes them vulnerable to
physical and psychological victimization by peers (Arango et al., 2018). Parents involved
in abusive relationships reduce their involvement in the lives of their children and create
an uncertain social environment, which reduces social and emotional support for their
children (Arango et al., 2018).

Emotional factors may include a history of being bullied, feeling insecure, lack of
understanding of the emotions of others, inability to control emotions, or lack of skills
needed to handle social situations. School factors may include schools that do not address
behavior, bullying incidents, and social exclusion (U.S. Department of Health and
Human Service, 2021). Researchers at the Yale Medicine Child Study Center (2017) used

personality measurement tools to explore the reasons children perform acts of bullying.
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Findings suggest children identified as bullies scored high in callous/unemotional traits
indicating they have difficulty perceiving the distress of others. Researchers also found
that these children have issues managing anger and aggression (Yale Medicine, 2017).
But adolescents deviate in social settings due to the loss of attachment to social groups
such as their home, family, or school; it is also important to understand sex and gender
differences in bullying behavior.
Sex and Gender Differences in Bullying

There are different forms of bullying. Research suggests there are differences in
the strategies exemplified by bullies for different genders (Cosma et al., 2020, National
Center for Educational Statistics, 2019). According to the National Center for
Educational Statistics (2019), about 16.7% of male children and 23.8% of female
children reported being bullied. There were noticeable differences in the types of bullying
reported. Among male students, 9.3% reported having rumors spreads, compared to 6.1%
of female students. 6.1% of male students reported being pushed, shoved, tripped or spit
on compared to 4.4% of female students. 3.5% of male students reported being excluded
from activities on purpose, compared to 6.9% of female students. There were also notable
differences among school aged children who reported being bullied regarding the type of
power imbalance. Among male students, 2.73% report the bully was more popular,
compared to 2.24% of female students. 2.35% of male students reported there were
multiple people acting as a team, compared to 1.86% of female students. 2.56% of male

students reported the bully had more money, compared to 2.08% of female students
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(National Center for Educational Statistics, 2019). This implies there are notable
differences in the types of bullying incidences and the perceptions of the power
imbalance experienced by gender among school-aged children.

There are different outlooks on bullying. Adolescent boys and girls exhibit
different strategies in approaching bullying (Cosma et al., 2020). Girls use tactics such as
name calling, rumors, and social exclusion to bully their victims. Girls also select victims
to bully by identifying their emotional instability, looks, weight, and academic standing.
Gossiping, slandering, spreading rumors, and the exploitation of friendships are other
strategies girls use for peer victimization. Boys use physical force to bully their victims.
They select their victims by identifying certain vulnerable characteristics such as physical
weaknesses, short tempers, and group affiliations (Cosma et al., 2020).

Examining gender differences in bullying provides the ability to explore and
understand the approaches, behaviors, attitudes, and habits that members of both genders
exhibit. Understanding how male and female bullies and bullying victims deal with
demands of bullying, victimization, and consequences may shed light on designing and
implementing anti-bullying programs in schools. Furthermore, understanding the various
approaches to bullying scenarios by both genders may be instrumental in helping
counselors, mentors, and anti-bullying program directors make meaningful decisions to
reduce incidents of bullying in the school environment (Runions et al., 2019).

Warning Signs of Bullying

It is assumed that identifying warning signs for bullying is an imperative part of
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being able to prevent and reduce bullying incidents. The U.S. Department of Health and
Human Services (2021) indicates that identifying warning signs to bullying may be an
important step in acting against bullying (HHS, Warning Signs for Bullying, 2021). Some
signs that a child is being bullied include injuries that are unable to be explained, missing
or destroyed personal items, frequent illnesses (real or fake), changes in appetite and
eating habits, trouble sleeping, drop in grades, decreased self-esteem, and/ or self-
harming behaviors. Some signs that a child is bullying others include physical and verbal
fights, having friends who are identified as bullies, increased aggression, being punished
at school frequently, unexplained goods or funds, blaming others for personal problems,
inability to accept responsibility for actions, and being competitive (HHS, Warning Signs
for Bullying, 2021).

Historically, the impacts of bullying are well documented. Children who
experience bullying report being unhappy at school, feeling as if they are no good and do
not belong, poor psychosocial adjustment, and poor relationships with classmates (Glew
et al., 2008; Nansel et al., 2004). They are also more likely to feel emotional distress and
social marginalization (Scholte et al., 2007). Research suggests that being bullied is
related to academic difficulties (Bowes et al., 2013; Glew et al., 2008). Research also
suggests children who experience bullying have increased risk for self- harm, suicidal
ideation, and suicide attempt (Geoffrey et al., 2016; Sibold et al., 2015), especially
among victims who have a history of mental health issues and experience rejection at

home (Fisher et al., 2012; Herba et al., 2008). This presents historical evidence that
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bullying may be associated with social and emotional distress, academic decline, and
most seriously self-harm, suicidal ideation, and suicide attempt.

Bullying can cause mental damage that can be detrimental. Castellvi et al., (2017)
found that adolescents who were bullied and experienced physical injuries from
confrontations with bullies were more likely to contemplate committing suicide. Klomek
et al., (2018) also found that bullying that included physical victimization was related to
suicidal ideation and suicide attempts. These studies concluded that physical injuries and
bruises sustained by bullying victims were warning signs of bullying. Arango et al.,
(2018) explored the relationship between connectedness and suicidal ideations among
children who were victims of bullying. Connectedness subtypes included family, school,
and community. The study found that adolescents with loose bonds to family, school, and
peer groups experienced depression, anxiety, isolation, and low self-esteem. These
negative emotions contributed to adolescents’ suicide attempts. It was concluded that
suicide was a warning sign of bullying victimization (Arango et al., 2018). These studies
imply that suicidal ideation and suicide attempt are serious warning signs among victims
of bullying. These warning signs of bullying must not be ignored by stakeholders.
Stakeholders must implement effective and efficient preventative measures to identify
warning signs for bullying and implement preventative measures.

Stakeholders’ Roles in Bullying
Stakeholders may be powerful allies for galvanizing resources that can be

mobilized to reduce bullying within school districts in the United States. In this research
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stakeholders are identified as principals, teachers, school counselors, parents, and
students. The roles of these stakeholders are an important part of preventing and
addressing bullying in the school system (Foody et al., 2018; Hannon et al.,2019; Huang
etal., 2019; Luca et al.,2019; Zambuto et al., 2020).

Principal

The role of the principal is important as a stakeholder in ensuring bullying does
not persist. The principal plays an important role within the school environment in
creating a climate that fosters differences and promotes equity and equality (Foody et al.,
2018). Grissom et al., (2021) report that school leadership is important to school success.
Principals contribute to the school environment by engaging in the instructional
interactions of teachers, building a productive school climate, ensuring productive
collaborations among staff, and managing personnel and resources. In this report the
effectiveness of principals was related to student achievement, absenteeism, teacher
turnover, and school climate (Grisson et al., 2021). This implies the principal has a very
important role in setting the climate for schools, thus setting the climate for how bullying
is prevented and addressed. When combatting bullying from a whole- school perspective,
principals’ practices are crucial in explaining differences in bullying rates (Castro Silva et
al., 2017).

It is important that principals have developed a conducive culture. Brown et al.,
(2020) investigated the perceptions of principals regarding state and district-wide anti-

bullying policies. Principals reported needing a clear, detailed district wide definition of
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bullying, step by step procedures to investigate bullying from multiple stakeholders (such
as students, parents, and teachers), and a state anti-bullying statute (Brown et al., 2020).
Reyes-Rodriguez et al., (2021) explored the relationship between teachers’ perceptions of
principal’s practices, school climate, and school collective effectiveness to prevent
bullying. Findings suggest principal involvement in bullying prevention had a positive
effect on school climate. This indicates principal involvement in anti-bullying programs
may improve the school climate by reducing the occurrence of bullying (Reyes-
Rodriguez et al., 2021). Research suggests principals play a major role in establishing
school climate, thus influencing how bullying prevention programs are implemented and
how bullying is addressed in the school environment.

School Counselors

The American School Counseling Association (2012) identifies school counselors
as being systemic change agents in creating and administering inclusive school
counseling programs that address academic, career, social, and emotional development.
American School Counseling Association Ethical Standards for School Counselors
includes the promotion of a safe school environment promoting autonomy and justice
from abuse, bullying, harassment, and other forms of violence (American School
Counseling Association, 2016). The standards include responsibilities to students
including reporting instances of bullying to parents and the appropriate authorities.
School counselors often assume the role as the anti-bulling specialist, implying they play

a lead role in the implementation of anti-bullying policies and procedures within schools
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(Arcuri, 2018; Hannon et al., 2019). School counselors are perceived as stakeholders that
ensure the school district pays attention to incidents of bullying. The counselors play a
pivotal role in observing management data and information that can aid principals and
teachers to make data-driven decisions (Lie et al., 2019). School counselors form
collaborative partnerships with superintendents, principals, teachers, students, and parents
to ensure bullying incidents are contained and that the school moves in the right direction
on behalf of all stakeholders. School counselors also implement effective policies to
decrease bullying in schools (Lie et al., 2019). They form collaborative partnerships with
principals and teachers as an avenue to manage and allocate resources through the state
department of education and local school board to implement strategies that reduce
bullying in the school (Wachs et al., 2019).

Counselors have competences to work with victims of bullying (Menesini &
Salmivalli, 2017). They may work with students and teachers in the classroom to
stimulate harmony and reduce bullying. Counselors also assist with anti-bullying
programs to aid program directors with reducing the mental, psychological, emotional,
and physical effects suffered by bullying victims. They specialize in working with
students to ensure they report bullying incidents to adults (Menesini & Salmivalli, 2017).

The role of the counselor as a stakeholder is embedded in the understanding that
counselors play a vital role as an anti-bullying specialist (Arcuri, 2018) whose
professions requires they assist in the creation of a safe autonomous school environment

(National Association of School Counselors, 2012). This includes reporting and acting on
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incidences of bullying (National Association of School Counselors, 2016) and working to
decrease the mental, emotional, psychological, and physical effects of bullying
incidences (Pontes et al., 2018). Counselors are the mediators of the bully and bullying
victim dynamic and may find solace in decreasing the psychosomatic distresses of
bullying victimization (Pontes et al., 2018).

Teachers

A teachers role is to help, mentor, and instruct students. Teachers are seen as
public servants who play an important role in the lives of students (Vanbaren, 2018).
While the main role of the teacher within the school system is classroom management,
teachers often play multiple roles in the lives of the children they serve. Teachers set the
tone of the classroom, build positive learning environments, mentor and nurture children,
identify signs of physical, mental or emotional trouble, and are often seen as role models
(Vanbaren, 2018). Teachers are expected to create a positive environment conducive for
student expression while implementing sound pedagogy (Keiler, 2018).

Classroom management is an important factor that minimizes bullying. In the
classroom, the teacher’s primary responsibility is to manage the class (Vanbaren, 2018).
Teachers are also expected to be able to identify incidents of bullying (Luca et al., 2019).
As stakeholders, teachers enforce bullying policies within the school environment and
work in a collaborative partnership with multiple stakeholders in the school, including
but not limited to principals, counselors, students, and parents. For example, a teacher

may work with parent volunteers that patrol the school to detect bullying activities and
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ultimately stop or decrease the acts of bullying.

Teachers play a pivotal role in the school. Teachers are often the first adult
students contact regarding a bullying incident (Wachs et al., 2019). Luca et al., (2019)
explored the relationship between individual teacher characteristics, school level
bullying, and teacher intervention. Findings suggest the competence of teachers (as
indicated by the teachers’ intervention after a bullying incident) was positively related to
students reporting incidences of bullying. Findings also suggest lower levels of bullying
are related to teacher job satisfaction (Luca et al., 2019). van Verseveld et al., (2019)
found that the effectiveness of anti-bullying programs may increase if teachers are
provided knowledge, skills, and training to adjust attitudes and self-efficacy.

A teacher’s role in bullying is an important factor. Their responses to bullying are
important factors regarding bullying in the school environment (Gradinariu, 2021). These
responses may be placed into three categories (Luca et al., 2019). Authoritarian-punitive
strategies include threats, discipline, and expulsion. Individual assistance directed to
victims and bullies include providing emotional support to both parties and encouraging
empathy for victims. Supportive-cooperative strategies include involving all the students
in the class to encourage cooperation and outline acceptable behavior at the classroom
and school levels (Luca et al., 2019). Wachs et al., (2019) found that supportive-
cooperative intervention strategies were most effective with preventing and managing
bullying incidents. Luca et al., (2019) noted that teachers do not always intervene. This

may be because some are unaware of bullying, consider bullying a normal part of
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interactions, do not feel sympathy for the victims, or do not perceive the behavior as
bullying (Luca et al., 2019). Gradinariu (2021) reported that teachers’ attitudes may
encourage bullying if they do not perceive bullying as serious or ignore bullying behavior
altogether. Teachers must understand bullying to effectively prevent or stop it. Many do
not possess the knowledge and skills needed to recognize bullying (Gradinariu, 2021).
van Verseveld et al., (2021) found that teachers have difficulty identifying bullying that
happens when they are not around, estimating the seriousness of bullying accusations and
incidents, addressing insistent aggressive bullying behavior, and finding solutions with
parents to decrease the occurrence of bullying. Teachers may understand the social
context of bullying, but not the best way to intervene in bullying incidents when it occurs
in the classroom (Divecha & Barackett, 2019).

Some teachers may regard bullying as a personal problem of the victim rather
than a problem requiring a cooperative response between the bully, victim, and
bystanders. Teachers require training regarding the best ways to approach the diffusion of
bullying behaviors in the school environment. Training teachers to gain new knowledge
and skills to deal with bullying behaviors can empower them in solving bullying
problems in the classroom (Divecha & Barackett, 2019). Fischer and Bilz (2019) found
that teachers who feel more confident regarding intervening with bullying do so more
often than teachers who do not feel as confident. They suggest teacher training include
discussions about real- life bullying episodes and experiences (Fischer & Bilz, 2019). The

presence of a teacher may be essential in decreasing incidents of bullying in the school
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environment (Zych et al., 2017).

Teachers have familiarity with students who are bullied and the bullies. Teachers
possess the ability to provide oversight and management of student activities throughout
the school day. The supervision of students has been shown to lower occurrences of
bullying behaviors in the school settings (Zych et al., 2017). This presents evidence that
suggests teachers play an instrumental role in identifying and addressing bullying.
Teachers should be knowledgeable and skillful in the identification of bullying incidents
and the implementation of anti-bullying policies so students can be comfortable reporting
bullying incidents and feel safe at school.

Parents

As stakeholders, the power of parents is vital in reducing bullying behaviors
among their children within the school. Parents are an important stakeholder in the
identification, prevention, and response to bullying behaviors (HHS, What Can You Do,
2021). Historical research suggests a strong relationship between parenting and bullying
(Baldry & Farrington 2000; Miller et al., 2002; Snyder et al., 2005). Parents spend more
time with their children and can detect incidents of bullying being discussed by their
children. Parental involvement with the school and family engagement are powerful
strategies to improve student academic performance (Hanson et al., 2020) and can be
utilized for reducing bullying incidents.

Principals, teachers, students, and staff must welcome parents and families to be

a part of the school community as they are needed to reduce bullying incidents. A
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collaborative partnership between school personnel and parents must be formed to reduce
bullying incidents in the school (Hanson et al., 2020). Huang et al., (2019) found that
school- based bullying programs with a parenting component were effective in reducing
bullying perpetration and victimization. Nocentini et al., (2019) found that family and
relational variables such as domestic violence, child abuse and neglect, and lack of
parental involvement and support are related to bullying behavior. Evidence also
suggested a relationship between parent self-efficacy and attitudes towards victimization
and bullying (Nocenti et al., 2019). Parental use of psychological control and lack of
supervision are related to an increased likelihood of bulling activities (Hong et al., 2017).
Punitive parenting is also related to increased bullying behavior. Gomez-Ortiz et al.,
(2019) found that authoritarian and strict parenting styles were related to higher
occurrences of bullying behaviors and aggression, and democratic parenting styles were
related to lower occurrences (Gomez-Ortiz, et al., 2019). Poor communication patterns
with parents were also related to higher likelihood of bullying behaviors (Ulfah &
Gustina, 2020). This presents evidence that parents are an important stakeholder in
preventing and addressing bullying.

Students

As stakeholders, students may be perpetuators, victims, or witnesses of bullying.
Because they play multiple roles in the bullying dynamic, they may be able to counteract
or decrease bullying behavior. The U.S. Department of Health and Human Services

(2022) suggests students treat everyone respectfully by thinking before doing or saying
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something hurtful, talking to a trusted adult, being mindful of the differences among
individuals, and apologizing for bullying behavior. When analyzing peer relationships
from the ecosystem theory perspective, Qiu (2021) found that peer acceptance is essential
for adolescent relationships and negative relationships and lack of support from peers
may contribute to incidents of bullying.

Student intervention has been used as strategy to combat bullying. Lambe et al.,
(2019) examined the behaviors of peers intervening in bullying incidents. They found
that individuals who are more likely to intervene were girls, have high empathy, have low
moral disengagement, and are deemed popular by their peers. Peer- led intervention
strategies may be helpful in preventing bullying (Zambuto et al., 2020). Zambuto et al.,
(2020) examined the difference in peer education strategies where peer leaders were
voluntary and when they were nominated. Nominated peers were more popular and
exhibited more defending behaviors than their classmates. They found that victimization
and bullying decreased in classrooms with voluntary peer educators but not for
classrooms with nominated peer educators. Peer educators and classmates in the
classroom with the volunteer peer educator had increased defending behavior.
Classrooms with the nominated peer educator showed increased defending behavior for
the peer educator but not for classmates (Zambuto et al., 2020). This presents evidence
that students, when provided the knowledge and skill to do so, may be able to intervene
in bullying situations.

Some students avoid talking to adults about their encounters with school bullies.
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Students who are bullying victims may speak openly with their peer counselors about the
problems they are having in and out of school (Pozzoli et al., 2017). Students confide in
their peers and may divulge their experiences with bullies. The advantages that peer
counselors have over teachers or principals is the direct link they have as a peer to the
student bullying victims who are often afraid of talking about bullying incidents with
adults for fear of retaliation from the bully. The school may create an environment in
which students feel empowered and safe enough to report incidents of bullying that take
place at school by involving student peer counselors to interact with student victims of
bullying in the school (Pozzoli et al., 2017). Students are an excellent and often untapped
resource that can assist with incorporating anti-bullying programs within the school to
reduce incidents of bullying (Lie et al., 2019). This research implies students are an
important stakeholder in the prevention of bullying incidents and implementation of
bullying prevention programs.
Coping Strategies used to Combat Bullying

Students who have experienced bullying can provide a plethora of information
regarding strategies they have used to cope with bullying in the school environment.
Students are an important stakeholder as it relates to bullying prevention efforts (Qiu,
2021). Coping strategies are an important part of effectively assessing bullying
prevention efforts. Coping strategies are explored to identify the current ways school-
aged children respond to bullying incidents. Research provides evidence of coping

strategies bullying victims use to combat bullying inside and outside of the school
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environment. Atomare et al., (2016) explored coping strategies used by children with
autism spectrum disorder (ASD). It was noted that students with ASD used approach
strategies and avoidance strategies, and the strategies used were dependent on the
bullying situation. Approach strategies aim to change the situation directly and included
actions such as telling an adult or telling the bully to stop. Avoidance strategies are
passive in nature, aim to avoid the bully, and include actions such as ignoring the bully
(Atomare et al., 2016). Coping strategies used by bullying victims have been examined to
combat bullying incidents. In a study that aimed to identify and understand coping
strategies used by adolescents, six coping strategies were identified, including distraction,
problem solving, friend, family member or adult, distancing, and retaliation (Bradbury et
al., 2018). Mischel and Kitsantas (2020) analyzed the use of coping strategies for
bullying among two cultures. Results showed that the students from Taiwan used seeking
connection as a coping strategy to combat bullying and the students from the United
States used independence as a strategy to combat bullying incidents. Six coping strategies
were identified, including aggressive behaviors, claiming status among peers, supportive
teacher, talking to a friend, talking to a family member, and crying while alone (Mischel
& Kitsantas, 2020). Erath et al., (2019) investigated coping strategies bullying victims
used to combat bullying incidents and identified six coping strategies that the bullying
victims used to combat bullying incidents including conflict resolution, revenge-seeking,
support-seeking, cognitive distancing, prosocial behavior, and aggressive behavior. Evans

etal., (2017) identified four coping strategies, including seeking, physical and verbal
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aggression, standing up for themselves, and prosocial bystander (Evans et al., 2017).
Hong et al., (2020) analyzed the coping strategies used by bullying victims to combat
bullying among low-income public high school African American students. Five coping
strategies were identified including tough demeanor, avoidance, fighting back,
establishing reputation, and affiliation (Hong et al., 2020). According to current research,
several coping strategies have been identified by school- aged children as they combat
bullying incidents. These coping strategies are important to note as they should be taken
into consideration when identifying risk factors associated with bullying, developing
bullying prevention programs, and assessing the perception of support needed to prevent
bullying.
The Roles of Anti-Bullying Programs in the School Setting

Anti-bullying programs are implemented to protect students and staff. These
programs aim to ensure a safe school environment for children and adults that is
conducive for teaching and learning (Brown et al., 2021). These programs help prevent
and reduce incidents of bullying in the school and require principals and school staff to
take a proactive role in the enforcement of anti-bullying policies and procedures (Brown
et al., 2021; Gaffney et al., 2019). A meta-analysis performed by Gaffney et al., (2019)
revealed anti-bullying programs in the United States are effective in reducing school
bullying by about 20% and school bullying victimization by about 15%. Informal peer
involvement and information for parents was related to significant reductions in school

bullying victimization (Gaffney et al., 2021b). A meta-analysis performed by Kennedy
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(2020a) found that participating in bullying prevention programs in the United States
reduced the chances of experiencing relational and physical bullying by about 32% but
was ineffective in reducing verbal bullying.

Some anti-bullying programs have helped maintain safety and positive discipline
in the school environment which subsequently increase student learning and achievement
(Chou et al., 2020; Olweus & Limber, 2019). These programs build positive relationships
among students. They do so by stimulating rapport between students as they develop trust
and encourage positive relationships. Stakeholders’ presence is essential in helping
students build positive relationships. The superintendent, principal, teachers, school staff,
and parents provide support to students in the school environment through their
involvement with the activities that positively engage students in learning (Limber et al.,
2018). Anti-bullying programs also provide students a reality check about changing their
behaviors, attitudes, and habits so they can adopt positive ways of thinking and acting in
the school environment (Brown et al., 2020). This is done by teaching students strategies
needed to restore morale through reasoning after they have disengaged from morality.
Students are also taught strategies to make good decisions when they are involved with
moral disengagement. They are assigned to mentors and counselors who provide
strategies for preventing and reducing bullying and give them emotional support to
overcome effects of psychosomatic distress caused by bullying incidents in the school
environment (Arcadepani et al., 2019; Brown et al.,2020).

Anti-bullying programs build hope and a sense of belonging among students
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during their tenure in the program (O’Brien, 2019). This is done by allowing students to
discover their strengths and weaknesses. If students discover their strengths, they may
build upon them and provide hope for school success. If they discover a weakness, they
may seek assistance from stakeholders such as their counselors, teachers, and parents.
These stakeholders become proactively engaged with students and provide them the
assistance they need to reduce their weakness by using their power of learning in the
school environment to enhance student achievement (Al-Raqgqgad et al., 2017; O’Brien,
2019). These programs stimulate the development of self-efficacy among students and
help them to build confidence which is essential for learning and school success (Hwang
et al., 2018). Confidence propels learning among students. Confidence provides students
the motivational power to use learning resources wisely and increase student achievement
in the school environment. Through confidence, students utilize cognitive strategies that
help them to build a repertoire of learning strategies that subsequently increase learning
and student achievement. Confidence is a tool students may use to build hope to break the
barriers of fear to learn and the courage to face challenges of tackling difficult learning
tasks in the classrooms and outside of the school environment (Hwang et al., 2018;
Jeffrey & Stuart, 2019).

Bullying Prevention Programs in the United States
It has been established that programs aimed at reducing and preventing bullying
play an important role in ensuring children and staff feel safe in the school environment

(Brown et al., 2021). There are a variety of bullying prevention programs used in schools
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in the United States. According to Jeffery and Stewart (2019) there are five areas needed
to ensure a bullying prevention program is effective and efficient. First, an anti-bullying
program must be directed toward the needs of students in the PreK- 12 learning
environment. Second, it must focus on bullying prevention alone or in combination with
skills needed for social-emotional success of students. Third, a bullying program must be
based on solid research and theory. Fourth, a bullying program’s existence must include
universal intervention such as primary prevention which promote wellness and prevent
problems in the general student population. Fifth, a bullying program must be researched
and evaluated in the United States as evidenced by at least one peer-reviewed publication
or comprehensive evaluation report (Jeffrey & Stuart, 2019). Gaffney et al., (2021b)
found that the presence of a whole school approach, anti-bullying policy, classroom rules,
information for parents, informal peer involvement, work with victims, co-operative
group work, and mental health approaches were effective in preventing school bullying.

Analysis of current research suggests that predictors for success in a bullying
intervention program include the intervention strategy, form of bullying, and the
student’s role in bullying. Wachs et al., (2019) identified authoritarian-punitive,
supportive-individual, and supportive-cooperative as intervention strategies. Physical,
verbal, relational, and cyber are identified as bullying types. Student’s bullying roles
include bully, victim, or bystander. Evidence suggests supportive-cooperative
intervention strategies are the most successful in reducing bullying activity (Wachs et al.,

2019). Many evidence-based intervention strategies incorporate social emotional learning
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components and attempt to create positive school environments by changing the way that
children view and interact with others (Nappa et al., 2018; Younan, 2019). These
strategies have been effective in decreasing disciplinary issues among students (White et
al., 2011) and decreasing violent behavior (Chou et al., 2020). Several evidenced-based
and research-based bullying prevention programs are currently used in the United States.
These programs were reviewed to determine effectiveness.

Safe School Ambassadors

Students have a positive impact in the decrease of torment. The Safe School
Ambassadors program is an evidence- based bullying prevention program designed to
prevent and stop bullying and mistreatment using a student-centered bystander education
approach (White et al., 2011). Safe School Ambassadors uses a social- emotional
learning approach in schools to improve the school climate by educating bystanders
(Younan, 2019). Program directors have the responsibility of selecting students who will
serve as ambassadors and lead other students (White et al., 2011). The main function for
student ambassadors is to lead other students with their vision, agility, and creativity to
avoid trouble and be models of positive behavior in the school. The ambassadors
supervise other students in areas that need assistance and are trained to intervene in
bullying or harassment situations. The ambassadors come from diverse groups and
undergo training at the beginning of the year. They are educated about issues related to
violence and cruelty, ways to prevent and stop mistreatment, and strategies to diffuse

conflicts. At the end of the training, ambassadors must demonstrate influence in a social
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group, communication skills, loyalty to a peer group, and the ability to tell right from
wrong. After the initial training, students meet in small groups with their mentors every
1-2 weeks to discuss skills they have used, practice skills, and receive feedback (White et
al., 2011).

An evaluation of the Safe School Ambassadors Program revealed no significant
change in the student’s attitudes towards acceptance of diversity, but students reported
witnessing more students intervening and reporting bullying. Findings also suggest a
statistically significant decrease in suspension rates compared to the control school (Pack
et al., 2011). Another evaluation of this program revealed a statistically significant
decrease in suspensions and disciplinary issues among students due to the
implementation of the program (White et al., 2011).

Second Step

The Second Step Bullying Prevention Unit uses empathy, emotional management,
and social problem solving to prevent bullying. Second Step is an evidence- based family
of programs that uses social emotional learning techniques to improve school climate
(Committee for Children, 2014). This unit includes friendship building and learning to be
assertive in lessons. The Second Step Bullying Prevention Unit can be implemented in
grades K-5. Each student serves as a role model to the other students by adhering to the
ethical standards of the program such as maintaining morality and giving dignity to
others with no reservations. The program content includes 5 story-based lessons,

classroom DVD, activities to reinforce lessons, classroom posters, and family materials
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for parents (Committee for Children, 2014). The program has shown to be effective in
reducing bullying in the context of general bullying victimization, physical bullying,
malicious gossip, and bystander behavior (Nappa et al., 2018). A cluster randomized trial
revealed students who were in the group receiving the program were 56% less likely to
self-report homophobic name-calling and 39% less likely to report sexual abuse
compared to children in the control group (Esplelage et. al., 2015).

Positive Action

Positivity among children has shown decreased rates in bullying. The Positive
Action is an evidence-based Bullying Prevention Program and Curriculum that uses a
social emotional learning philosophy to encourage positive actions among children
(Bavarian et al., 2016). In the Positive Action® program, students attend 15-minutes
lessons four times a week (Limber et al., 2018). The curriculum has six units on positive
actions in physical, intellectual, social, and emotional areas that include self-concept,
positive actions for your body and mind, managing yourself responsibly, treating others
the way you like to be treated, telling yourself the truth, and improving yourself
continually. Students at each grade level learn the same concepts each week as the units’
lessons are being taught. Lessons are taught in bullying prevention, drug use prevention,
conflict resolution, school climate, family, counselor, and community relations (Limber
etal., 2018).

The Positive Action Program has had success. In a randomized control trial of the

program, students who received the program reported being less likely to be engaged in
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bullying, disruptive, or violent behaviors (Lewis et al., 2013). Parents reported decrease
in bullying activities and conduct issues, and the school reported fewer disciplinary
referrals and suspensions (Lewis et al., 2013). In a cluster-randomized controlled trial
that examined the efficacy of this program on physical health behaviors and social
emotional character development, it was found that the program improved health
behaviors including personal hygiene, healthy eating, and exercising (Bavarian et al.,
2016). In another cluster randomized controlled trial, the program positively influenced
academic motivation, absenteeism, and math performance (Bavarian et al., 2013). Limber
et al., (2018) also found the program was related to a reduction in serious violence and
bullying behaviors in the school setting.

Peacebuilders

PeaceBuilders is a science-based violence prevention curriculum designed to
reduce violence among youth by facilitating positive social interactions between students
and adults. It can be taught in grades K-12 and afterschool settings (PeaceBuilders,
2002). The program focused on creating positive relationships between students and
school staff. Students were taught non-violent attitudes, values, and given incentives for
showing positive behaviors in different settings in the school. The six main principles
taught by teachers in the classroom include praise people, avoid put downs, seek wise
people as advisers and friends, notice and correct sadness we cause, know the rights and
the wrongs, and help others. Throughout the year, the six principles are taught monthly

by the staff and integrated into the daily routine at the school. The teachers and school
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staff undergo four hours of on-site training to learn how to implement the program in the
classroom settings and outside the classroom (PeaceBuilders, 2002).

In a case study at a high school in Massachusetts, principals reported
PeaceBuilders created a positive school environment promoting acceptance; and after
inception of the program there was a decrease in reports of violent aggressive behavior,
suspensions, expulsions, student absentees, and staff absentees (PeaceBuilders, 2002).
Chou et al., (2020) assessed the PeaceBuilders in an elementary school setting. The
outcomes of the program included increased prosocial behavior and social competence,
and decreased violent behavior (Chou et al., 2020). PeaceBuilders is described as
science-based and research- validated (PeacePartners, 2002). Limited scientific evidence
exists regarding the effectiveness of this program and its ability to reduce or prevent
bullying behaviors.

Olweus Bullying Prevention Program

The Olweus Bullying Prevention program includes schoolwide, classroom,
individual, and community components and emphasizes long-term change to create a safe
and positive school climate. This program is an evidence-based comprehensive program
that aims to reduce bullying among children and improve peer relations at school (Limber
et al., 2018). The Olweus Bullying Prevention Program® aims to restructure the school
environment, reduce bullying, and build positive relationships among students and adults
(Divecha & Barackett, 2019). The outcomes of the program include improving peer

relations, enhancing school safety, promoting a hospitable environment for learning, and
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reducing bullying behaviors. Student reports of general antisocial behaviors such as
vandalism, fighting, theft, and truancy were decreased. Relational and physical
victimizations also decreased leading to stimulation of positive classroom social climate.
The ability for teachers to talk to bullies and bullying victims improved. Students were
found to be more positive about their teachers. The key areas of the Olweus program that
enhanced program effectiveness were the bullying prevention coordinating committee,
ongoing evaluation of students’ experiences with and attitudes toward bullying, school
rules, staff discussion groups, classroom meetings, parent involvement, and on the spot
bullying interventions. The strengths of the Olweus program include the comprehensive
whole system approach. The limitations of the Olweus program include difficulty to
implement effectively in the United States. (Divecha & Barackett, 2019).

There are anti-bullying programs that have been successful. An early assessment
of the Olweus Bullying Prevention Program in the United States revealed the program
effectively reduced students’ reports of bullying others and school misbehavior (Olweus
& Limber, 2010). Assessment of the Olweus Bullying Prevention Program revealed
about 25% reduction in students reporting being bullied and about 28% reduction in
students reporting being a perpetrator (Ossa et al., 2021). A quasi-experimental study
evaluating the effectiveness of the program found that the program reduced the
occurrence of students being bullied and students bullying other students (Limber et al.,
2018). This provides evidence that the Olweus Bullying Prevention Program may be

effective in reducing bullying behaviors in the school environment.
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BP-PBIS

The BP-PBIS program aims to develop positive relationships between students
and school staff. This anti-bullying program intended to prevent bullying through
intervention (Cosma et al., 2020). Curriculum content includes lessons on school-wide
rules, social skills, gossip, inappropriate remarks, cyber bullying, supervising behavior,
and faculty follow up. Teachers deliver content in the classroom to enable students to
develop positive behaviors. The teachers use online materials and manuals to deliver
content to students. Throughout the teaching period, teachers supervise students and give
them necessary feedback. The BP-PBIS program has been shown to stimulate a positive
school climate and reduce incidents of bullying. Teachers reported a decrease in bully
victimization and improvements in school safety (Cosma et al., 2020).
Student Perceptions of Anti-Bullying Programs

Efforts must be assessed from the student’s perspective if they are expected to
positively impact student’s behaviors. Anti-bullying programs have been implemented
throughout the United States (Cosma et al., 2020; Limber et al., 2018). A meta-analysis
examining the effectiveness of anti-bullying programs found that globally prevention
programs have been effective at reducing relational and physical bullying by about 32%
and verbal bullying by about 28% (Kennedy, 2020). Another meta-analysis by Gaffney et
al. (2019) found that anti-bullying programs reduce school bullying by about 20% and
victimization by about 15%.

Several quantitative instruments have been used to assess bullying among
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students. Students have been included in many quantitative analysis of anti-bullying
programs in attempts to determine their effectiveness (Limber et al., 2018; Ossa et al.,
2021). The Olweus Bullying Questionnaire is a 40-item instrument that allows students to
self-report being bullied, bullying others, their actions and reactions when witnessing
bullying, attitudes about bullying, and perceptions of efforts of teachers to respond to
bullying (Limber et al., 2018). This instrument has been used to assess the effectiveness
of bullying interventions via students self-reporting behaviors and observations related to
bullying (Limber et al., 2018; Olweus et al., 2020; Ossa et al.,2021). The Delaware
School Climate Survey — Student (DSCS-S) is a 78- item instrument that allows students
to self- report information related to teacher- student relationship, student- student
relationship, fairness of rules and clarity of expectations, safety at school, bullying, and
student engagement (Coelho & Dell’ Anglio, 2019). This instrument has been used to
examine the relationship between school environment, bullying victimization, and
student engagement (Yang et al., 2018). The Multidimensional Peer Victimization Scale
is a 16-question instrument that allows students to self-report physical victimization,
verbal victimization, social manipulation, and attacks on property (Eastman et al., 2018).
This instrument has been used to explore coping strategies of adolescents who were
bullied (Khan & Bhutto, 2020) and examine the relationship between peer victimization,
school connectedness, and mental well-being (Arif et al., 2019).

Including students’ opinions allows limited or no opportunity for discussion on

what parts of the intervention students deem successful or unsuccessful and why. When
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it’s included in bullying research, the data collection and analysis are quantitative (Gage
et al., 2019; Nickerson et al., 2022). Qualitative data collection methods have been used
sparingly in bullying research. In recent years, qualitative methods were used to identify
risk factors associated with school bullying (Qian et al., 2020) and to explore therapeutic
treatments of bullying victimization (Park et al., 2021). It is important to qualitatively
assess the perceptions of former bullying victims on anti-bullying strategies to gather in
depth information to inform future development and implementation efforts.

Summary

Bullying has been identified as a serious issue. This form of abuse is affecting
schools and communities (Basile et al., 2020). Approximately 20% of students aged 12 to
14 reports being bullied, including 16.7% of male children and 23.8% of female children
(National Center for Educational Statistics, 2019). This is concerning considering the
negative effects of bullying including emotional distress, social marginalization
(Overbreek et al., 2007), decreased academic performance (Bowes et al., 2013) and
suicidal ideations (Klomek et al., 2018).

Principals, school counselors, teachers, parents, and students have been identified
as key stakeholders needed to ensure bullying is prevented and addressed in a consistent
and effective manner. Principals are seen as leaders (Grissom et al., 2021) and must be
knowledgeable of anti-bullying policies and procedures to effectively implement them
(Reyes-Rodriguez et al., 2021). School counselors are often the designated anti-bullying

specialists within the school district (Arcuri, 2018) and are trained to work with bullies



53
and victims of bullying to promote a safe and positive school environment (Menesini &
Salmivalli, 2017). Teachers are often a child’s first line of defense against bullying
(Wachs et al., 2019) and are essential in combatting bullying behavior (Zych et al., 2017)
as their action or inaction may determine if a child is comfortable reporting bullying
incidents (Gradinariu, 2021). Parenting style and behaviors are related to a bullying
behavior with punitive styles (Gomez-Ortiz et al., 2019), violence in the home (Nocenti
et al., 2019), and psychosocial control (Hong et al., 2017) related to increased likelihood
of bullying behaviors.

Strategies have been implemented in school to combat bullying. Anti-bullying
programs play an important role in reducing and preventing bullying to create a safe
school environment (Brown et al., 2021; Gaffney et al., 2019). Children who are bullied
develop coping strategies to deal with bullying and harassment (Atomore et al., 2016;
Erath et al., 2019). These strategies range from avoiding bullies altogether to confronting
them directly (Atomore et al.,2016; Evans et al., 2017; Hong et al., 2020;).

Evidence-based and research-based strategies exist. The Safe School
Ambassadors program uses student centered bystander education to address bullying
(Younan, 2019). Second Step uses social emotional learning technigques to improve the
school climate and reduce bullying (Nappa et al., 2018). Positive Action uses social
emotional learning strategies to encourage positive actions and prevent bullying (Limber
et al., 2018). Olweus Bullying Prevention Program uses a multi-level approach to

improve peer relations and reduce bullying (Limber et al., 2018). BP-PBIS uses
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interventions centered around positive relationships to reduce bullying (Cosma et al.,
2020). These programs have shown some positive effects in the prevention and reduction
of bullying. However, deficits in the knowledge and skills of principals (Runions et al.,
2019) and teachers (van Verseveld et al., 2021) to address and prevent bullying still exist.

The current research extends knowledge related to bullying by qualitatively
examining the perceptions of school bullying victims on bullying prevention efforts.
Student’s perceptions of bullying and bullying interventions have been quantitatively
assessed using tools such as the Olweus Bullying Questionnaire (Ossa et al., 2021),
Delaware School Climate Survey — Student (Yang et al., 2021), and Multidimensional
Peer Victimization Scale (Khan & Bhutto, 2020). However, these analyses lack a
qualitative component for students to explore the perceived effectiveness and provide

additional feedback on the implementation process.
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Chapter 3: Research Method

The purpose of this qualitative study was to explore the perceptions of former
high school bullying victims about why anti-bullying programs have not reduced
incidents of bullying. This chapter includes information regarding the research design and
rationale and the role of the researcher. The chapter also includes the methodology,
participant selection, instrumentation, procedures for recruiting, participation, data
collection, data analysis plan, trustworthiness, ethical procedures, and summary of this
research study.

Research Design and Rationale

This study aimed to address the following research questions:

RQ 1: Why do bullying victims believe anti-bullying efforts have been ineffective

in preventing bullying incidents?

RQ 2: What do bullying victims believe is needed to prevent incidents of

bullying?

Anti-bullying programs may prevent and reduce some bullying incidents in the
school environment when implemented effectively (Gaffney et al., 2019), but despite
these efforts, bullying remains a persistent issue (Arango et al., 2018). Thus, this study
involved a qualitative research design to explore perceptions of former high school
bullying victims regarding the support needed to reduce and prevent bullying in the
school system. The rationale for using a qualitative research design in this study was to

allow hands-on data collection, an open-ended questioning method, and the opportunity
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for in- depth discussions and rich descriptions. In current research, students’ perceptions
of bullying and the effectiveness of anti-bullying programs have been evaluated using
quantitative tools (Khan & Bhutto, 2020; Ossa et al., 2021; Yang et al., 2021). This
research used a qualitative design to gather in- depth information regarding coping
strategies, anti-bullying programs, and reasons anti-bullying efforts have been
unsuccessful. The qualitative data collected from participants represents a description of
behaviors, attitudes, and experiences of the participants (Nappa et al., 2018). These
attitudes and experiences provided valuable information about ways to improve anti-
bullying efforts at schools in the United States.

Role of the Researcher

| developed the semistructured interview protocol, administered all interviews,
and analyzed the data. This qualitative research study required me to collect and analyze
data in an objective manner. | conducted individual interviews with participants using a
semistructured interview protocol to guide the individual interview process. Though | am
a high school teacher and coach in the school district where the study participants were
selected, the participants were selected from students who graduated within the past 5
years and were not current or past students. As a teacher and coach, | had close ties to
students who may be bullies or bullying victims. However, | remained objective in
interactions with participants, data collection, and data analysis.

Methodology

The methodology section outlines the participant selection, instrumentation,
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procedures for recruitment, participation, and data collection, and plan for data analysis.
This section included participant selection, instrumentation, procedures for recruitment,
participation, and data collection, and plan for data analysis. The Walden IRB approval
number for this study is 10-17-22-0806023.

Participant Selection

The target population included former high school bullying victims. Purposive
sampling was used to find and select study participants. Approximately 1,250 students
graduated from this high school in the past 5 years, which provided a sample pool that fit
the selection criteria of approximately 825 former students. According to the data of
recent graduates, bullying was the most reported disciplinary problem in public schools
with 1 in 5 high school students reporting being bullied on school property in the last year
with reports being higher than 28% (Center for Disease Control and Prevention, 2019).

Any potential participants who did not meet these criteria were notified by email
of the reasons why they were not able to participate in the study. Former students or
athletes | knew were not included as participants in the study. To reach saturation, 10-15
participants were needed for this research study. A partnership with one high school was
established. A recruitment flyer was developed by me and emailed to high school
graduates. Potential participants who contacted me completed an inclusion questionnaire
to determine if they met all inclusion criteria before being allowed to participate in the
research study. The inclusion questionnaire is available in Appendix A. The participants

who met all inclusion criteria were asked to schedule an appointment to participate in the
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study. Before participating in the study, all participants signed an informed consent
document.

Instrumentation

| developed a semistructured interview protocol to guide the collection of
interview data. This tool was researcher-produced and did not mirror a published data
collection instrument. This semistructured interview protocol was designed to
qualitatively investigate perceptions of former high school bullying victims as they
related to the support needed to reduce and prevent bullying in schools. The interview
protocol included a variety of questions to explore different issues that may shed light on
the lack of effectiveness of anti-bullying programs. The protocol included gquestions that
allowed participants to explore the roles of each stakeholder in preventing and reducing
bullying in the school environment. The protocol also included questions that allowed
participants to provide information about practices and coping strategies needed to reduce
incidents of bullying.

The questions in this study were reviewed by a panel of experts consisting of two
doctoral committee members (experienced academics and qualitative researchers) and the
principal at the research study site. Content validity was established by a group of subject
matter experts (Paredes et al., 2021). The doctoral committee chair had extensive
university experience dating from 1993, including teaching experience at both the
undergraduate and graduate levels, and has served in administrative director and assistant

director roles. The committee chair also had teaching experience with students ranging
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from pre-school to high school age and was an experienced ethnographer. The doctoral
committee co-chair worked as an early childhood education special education teacher,
assistant principal, and principal at the elementary through high school levels.

The co-committee chair was also the executive director of the State of Florida’s
first Charter Technical Career Center and was the administrator for two campus libraries,
six writing centers, and eight academic support centers at a state college. The principal at
the research study site has been in education spending his tenure in the public school
sector for over 25 years serving as a teacher for 7 years, assistant principal for 4 years,
and a principal for 16 years. Based on the feedback from the panel of experts, it is
assumed that the semistructured interview protocol questions were sufficient to answer
the research questions.

Procedures for Recruitment, Participation, and Data Collection

The school administrative assistant sent flyers to former high school students at
one high school. The recruitment flyer was developed by me with feedback from the
school principal. The flyer provided an overview of the research study, information
regarding eligibility criteria, and method to contact me if interested. Potential participants
who contacted me completed an inclusion questionnaire to ensure they met inclusion
criteria to participate in the research study. Participants who met all inclusion criteria
were asked to schedule an appointment to participate in the study via Microsoft Teams.
Participants were emailed the consent form via a survey link to read and sign the

informed consent document electronically. The informed consent document was
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completed before proceeding with data collection efforts.

Data collection took place via Microsoft Teams, an electronic meeting platform.
Participants completed one interview lasting approximately 20 minutes. The interviews
were recorded and transcribed via Microsoft Stream. Participants exited the study with a
debriefing session where the participant was allowed to add any information, and | asked
any clarifying questions regarding participant feedback. Participants were asked if they
were willing to participate in the member check process, and the first three to agree were
included. 1 also provided a list of local counselors the participants may access if they felt
they needed additional assistance with mental health issues due to recalling experiences
with bullying. The participants were mailed a $25 gift card as compensation for
participating in the study. Individuals were asked to provide an address for the $25 gift
card to be mailed at the conclusion of the interviews. To ensure confidentiality, | assigned
numbers to participants so their real identities can only be found in the records in the
safe. If | lose the files, their identities will be hidden.

Data Analysis Plan

The information collected in the semistructured interview protocol directly
answered the following research questions: Why do bullying victims believe anti-
bullying efforts have been ineffective in preventing bullying incidents? and What do
bullying victims believe is needed to prevent incidents of bullying. Thematic analysis
was used to analyze data. | compiled, disassembled, reassembled, and interpreted data as

described by Castleberry and Nolen (2018). To compile the data, interviews were
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transcribed using Microsoft Stream. | reviewed and updated transcriptions to ensure
accuracy. To disassemble the data, | used thematic coding. An emergent coding scheme
was used, meaning codes were identified as data was analyzed instead of in an a priori
manner. To reassemble data, coded areas were grouped and put into context to create
themes. To interpret data, | made analytical conclusions based on the codes and themes
that emerged. Incomplete interviews and inconsistencies were listed as discrepant cases
in the data analysis.

Trustworthiness

Credibility and confirmability were established by using member checking.
Participants were asked if they were willing to perform a follow-up interview to ensure
the information collected was reflective of their responses and experiences. The first
three individuals to agree were included in the member checking process. Member
checking included sharing findings of the research and requesting feedback from
participants to ensure the research is reflective of responses. Dependability and inter-
coder reliability were established via peer review. An independent peer researcher
reviewed transcripts, coding, and themes to determine if coding was performed
accurately. Further, the recruitment flyer was sent to all known former high school
students who graduated within the last 5 years and not just known bullying victims
identified by officials at the high school. This allowed a diverse group of individuals to

opt into the research study and self-report being a bullying victim.
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Ethical Procedures

This study was approved by the Walden University Institutional Review Board
(IRB), which provided permission to perform research with human subjects. Ethical
concerns included participants having an adverse reaction to participating in research that
required them to recall uncomfortable events related to bullying in high school,
participants refusing to participate, and early withdrawal from the research study. I
compiled and made available a list of licensed counselors in the local area to provide to
participants if they expressed discomfort related to this research process. This list was
offered at the conclusion of the data collection process or at any point the participant
expressed discomfort. Additionally, participation in this research study was voluntary,
and participants who refused to participate were not included in the study. Participants
were also allowed to cease participation at any point in the research process, including
data collection and data analysis.

Informed consent documentation, recordings, and transcriptions of interviews are
kept in a locked electronic storage space. Access is password protected and only | have
access to these electronic files. Transcriptions were also kept confidential, and any
identifiable information recorded, such as name and address, were excluded from
transcriptions. Data will be destroyed after 5 years. Findings will be shared via
publication, but recordings and transcriptions will not be made available to anyone

outside of the researcher.
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Summary

The target population for this study included adults who identified as high school
bullying victims. Upon ensuring participants met inclusion criteria, each participant was
scheduled for an individual interview. Interviews were conducted using a semi-structured
interview protocol developed by me with assistance from a panel of experts. Data were
analyzed using thematic coding. The following chapter includes information regarding
the setting, data collection, data analysis, results, evidence of trustworthiness, and a

summary for the results.
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Chapter 4: Results

The purpose of this study was to explore the perceptions of former high school
bullying victims about why anti-bullying programs have not reduced incidents of
bullying. This study aimed to address the following research questions: Why do bullying
victims believe anti-bullying efforts have been ineffective in preventing bullying
incidents? What do bullying victims believe is needed to prevent incidents of bullying?
This chapter details the results of the study and analysis of the data collected. This
chapter also includes information regarding setting, data collection, data analysis, and
evidence of trustworthiness.

Setting

All study participants were high school bullying victims recruited from one high
school. Interviews were conducted via Microsoft Teams. The interviews took place
during a time agreed upon with each study participant. Participants included former
bullying victims who were asked about their experiences with bullying, which may
include traumatic experiences. A list of licensed counselors in the local area was made
available for participants in case they expressed discomfort related to this research
process.

Data Collection

Participants included former high school students who graduated in the past 5

years, self-identified as bullying victims, were 18 years of age or older, and agreed to

participate in the study. A total of 10 individuals participated in this research study.
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Interviews were conducted virtually using Microsoft Teams software. A semistructured
interview protocol was used to guide interviews. Interviews lasted from 6 to 21 minutes.
Interviews were recorded and transcribed using Microsoft Stream. Transcriptions were
reviewed and updated to ensure accuracy. There were no variations in data collection
from the plan described in Chapter 3. There were no unusual circumstances encountered
during data collection.
Data Analysis

In this study, qualitative data were collected to frame information. Thematic
analysis was used to analyze data. Data were compiled, disassembled, reassembled, and
interpreted as described by Castleberry and Nolen (2018). Data were compiled by
interviewing participants via Microsoft Teams using a semi-structured interview protocol,
recording interviews using Microsoft Stream, and transcribing data using Microsoft
Stream. Transcripts were reviewed and updated to ensure accuracy. Data were
disassembled using an emergent coding scheme. Color coding was used to identify
related codes. Data were reassembled by grouping related codes and putting them into
context to create themes. Data were interpreted by creating analytical conclusions based
on the codes and themes. Discrepant cases were included in the analysis.

Results

Data coding revealed shared perceptions regarding the reasons bullying programs

were not perceived as effective and the types of efforts needed to prevent bullying.

Former bullying victims reported that (a) principals, teachers, and counselors were
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unconcerned about bullying happening in the school; (b) the actions of principals,
teachers, and counselors that aimed to prevent or stop bullying were ineffective; (c) anti-
bullying policies were nonexistent or unknown; (d) anti-bullying policies should include
elements that equip school staff to handle bullying incidents; and (e) anti-bullying
policies should include coping strategies for dealing with bullying. Appendix C includes
a summary of the codes and themes. Contrary to most participants, two participants stated
they felt that the actions of school staff were effective at stopping bullying, and three
students stated anti-bullying programs existed at the school. Table 1 provides an
overview of themes used to identify emergent themes described by the former bully

victims.



Table 1

Overview of Codes Organized into Emergent Themes
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Codes

Themes

Commonalities

Code 1: Staff do not care
Code 2: Staff do not do anything
Code 3: Staff are too busy

Theme 1: School staff are
unconcerned about
bullying

Participants reported
principals, teachers, and
counselors did not care about
bullying.

Code 4: Staff do not do a good job
Code 5: Staff do not do enough
Code 6: Actions do not work

Theme 2: School staff
actions are ineffective

Participants reported actions
of principals, teachers, and
counselors were ineffective at
preventing or stopping
bullying.

Code 7: Do not have any policies,
programs, or trainings
Code 8: Do not know about it

Theme 3: Anti-bullying
policies are nonexistent or
unknown

Participants reported being
unaware of any anti-bullying
policies, programs, or training
at the school.

Code 9: Staff care

Theme 4: Policies should

Participants reported things

Code 10: Staff check on students include elements that equip  they wished they had while in
Code 11: School address root cause school staff to handle high school to prevent and
Code 12: School has better enforcement bullying incidents stop bullying.
Code 13: Avoidance Theme 5: Policies should Participants reported what
Code 14: Stand my ground include coping strategies they or other bullying victims
Code 15: Stay close to friends did to stop or prevent bullying.
Code 16: Did not work Participants reported the
Code 17: Bullying kept happening things they did to prevent or
stop bullying were ineffective.
Code 18: Stand up for myself Participants reported things
Code 19: Stay focused they wish they had done to
Code 20: Stand my ground stop or prevent bullying in
Code 21: Stand up for others high school
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Research Question 1

The first research question was “Why do bullying victims believe anti-bullying
efforts have been ineffective in preventing bullying incidents?” Exploring the perceptions
of former bullying victims may offer insight into the reason bullying is pervasive in the
school environment. Themes that emerged regarding the reasons anti-bullying efforts
have been ineffective included school staff are unconcerned about bullying, school staff
actions are ineffective, and anti-bullying policies are nonexistent or unknown.

School Staff are Unconcerned

During emergent coding, the former bullying victims’ perceptions about the care
and concern of staff to prevent or stop bullying emerged as a reason anti-bullying efforts
were ineffective at preventing bullying. Participants 1, 3, 4, 5, 8, 9, and 10 indicated they
felt that principals, teachers, and/or counselors did not care or were unconcerned about
bullying that happened at the school. Participants 2 and 6 were discrepant cases.
Participant 2 felt the principals, teachers, and counselors were concerned about bullying
at the school. Participant 6 felt that principals tried their best to stop bullying but were
unsuccessful.

Participants provided information that implied staff were unconcerned or uncaring
as it related to bullying happening at the school. Participants 1, 4, 5, 8, 9, and 10 had
similar responses to questions that implied school staff did not care and/ or were
unconcerned about bullying victims. Participant 1 stated, “They don’t care about the

students,” “they don’t play a role,” and “they don’t care” when asked about the role
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principals, school counselors, and teachers played in preventing bullying from happening.
Participant 4 stated that “it was like you got bullied and you need to get over it,” when
asked how school counselors interact with bullying victims. Participant 4 also stated
“Teachers really didn’t pay attention to it. Like, they’ll teach the lesson and just think the
kids are playing around and didn’t really stop anything.” When asked about the roles staff
members played in anti-bullying efforts, Participant 5 stated “Principals don’t take
charge,” “The counselor is gonna try to sugar coat everything,” and “You got yo teachers
that got they favorites.” He went on to explain that teachers showed preferential treatment
to students they considered “favorites,” so if they were bullies, they were not punished.
Participant 8 stated that principals “just don’t care” and counselors “don’t do the best.”
Participant 9 stated principals “really don’t care about you,” counselors “always too busy
to worry about bullies,” and staff at the school “turn around like nothing was happening.”
Participant 10 stated principals “don’t care” and “just walked by”” when someone is being
bullied, and teachers “don’t care about the students™ as it relates to preventing bullying at
the school. Participant 3 implied the school staff got enjoyment from seeing students
being bullied. When asked about why he felt school staff “don’t do nothing” regarding
actions taken to prevent bullying, Participant 3 stated, “I feel like they enjoy seeing
somebody getting bullied” and “I feel like they like it.” When asked to provide specific
examples of how the school staff interact with bullies and bullying victims, Participant 3
stated, ““Yeah they talk to them, but it ain’t gonna work.”

Contrary to these responses, Participants 2 and 6 stated that school staff cared
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about preventing bullying and were concerned about bullying victims. One of the things
Participant 2 stated that staff do to that indicated they cared included the following: “The
victims of the bullying go to the counselor so they can find out if the person is okay from
the bullying if they need assistance or if they need to talk out they feelings.” Participant 2
also stated that principals “speak to the bully and the victim ... depending on how dire
the situation is they will take a disciplinary measure” and teachers “look in the classroom
seeing if a person is uncomfortable or if the person is bothering the other person” which
provided evidence that Participant 2 felt the school staff were concerned about bullying.
When asked how principals interact with bullies and bullying victims, Participant 6 stated
that principals “try they best to stop it but they just can’t.” When asked how counselors
interact with bullies and bullying victims, Participant 6 stated they “Check and see if
everything is alright. Try to be positive.” It is noted that Participant 6 stated that teachers
are “more focused on getting they lesson and teaching.” This implies that for Participant
6, principals and counselors are concerned with bullying, but teachers are not concerned
with bullying.

School Staff Actions are Ineffective

The ineffectiveness of the actions of staff to prevent or stop bullying emerged as a
theme regarding the reason anti-bullying efforts were not effective at preventing bullying.
Participants 1, 3, 5, 6, and 8 felt the actions staff took to prevent and stop bullying were
ineffective. Participants 2, 4, and 7 were discrepant cases and they felt that some of the

things done were effective at stopping bullying when it happened.
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Participants felt that the actions of school staff members, including principals,
teachers, and counselors, were ineffective at stopping or preventing bullying. Participant
1 stated principals “don’t do a good job” and are “not doing good enough for bullying” in
their role to prevent and stop bullying. When asked about the counselor’s role in antibully
programs at school, Participant 1 stated “I don’t think they play a role,” and when asked
how counselors interact with bullies and bullying victims he stated, “they don’t do
nothing.” Participant 1 stated teachers do “Nothing” in their role to prevent or stop
bullying, and when asked about how teachers interact with bullies and bullying victims,
he replied “I think they don’t interact with them.” Participant 1 also felt that overall
school staff did “Nothing” to prevent bullying at the school. Participant 3 stated
principals “separate the bullies” but the actions of principals “ain’t gonna work”
regarding preventing bullying at school. He also felt “counselors didn’t do nothing” when
he was being bullied because “they just didn’t have that much power to the bully,” and
“if the teacher didn’t see that he was bullying me, they didn’t believe it” regarding his
own experience with bullying at school. When asked about the effectiveness of the things
staff do to prevent bullying, he recalled an event where he had previously reported being
bullied to a staff member and thought things were getting better, but the bullying
suddenly started happening again. Below is his account of the event:

Out of nowhere it came back. Like he was just like, yeah, you remember me. And,

you know, the more he got louder, the more he, you know, started pushing, you

know, pushing the force on me. But what made me step up is | had to come face
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to face with him, and I actually had to, you know, tell him, look here man. Look,
this is getting old. You can’t keep doing me like this. Well, I’m getting too old for
this and for you to be doing me like this. You making me look like a punk in front
of all these other people. And it’s leading to a lot of stuff. We got to fighting and
stuff like that. And for a minute He was just like okay, but he still had his crew
with him, so you should know where that leaded. | got jumped. And for a minute |
was just. | just accepted the fact.”

Participant 5 provided details about what happens after a bullying victim reported
a bullying incident to school staff. He stated, “at the end of the day the kids gonna go
right back out there and the same thing will be happening,” “the counselors aren’t gonna
be there like you want them to,” and “they ain’t finna just understand one person problem
knowing that they got a million other problems going on at the same time.” He also stated
that teachers “give them a slap on the wrist and let him go back to do what they do”” when
asked about how teachers interact with bullies and bullying victims. When asked if he felt
the things principals did were effective at stopping bullying, he stated the following:

No, not really because if they was enforcing, it won’t be that much bullying going

on still. Like you know how many people done died off this stuff and people don’t

try to talk about it and still don’t because people still do it behind closed doors,

right? Principals don’t take charge.

Participant 6 stated he “don’t feel like principals can stop bullying” because “too

much going on and can’t get around the school fast enough.” He felt principals “try they
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best to stop it but they just can’t.” Participant 8 stated school staff are “not in tune to it”
when asked if he felt school staff could stop bullying.

Participant 2 stated school staff were effective at preventing and stopping
bullying. He stated the things school staff do to prevent bullying are effective, and
principals “discipline bullies,” counselors “can give good advice on how to stop
bullying,” and teachers “move the student or they would talk to the student outside of the
classroom.” Participant 4 stated counselors “helped me get through a lot and talk to me
and give me different ways to cope with the bullying and get around it” regarding his
own experience with bullying. Participant 7 stated counselors were effective at stopping
bullying because “they do a lot,” such as “put them in a room and make them do work for
like an hour.” This referenced the counselors’ actions to remove the bully from the
classroom and put them in a separate location for a designated amount of time as a
punishment for bullying.

Anti-bullying Policies are Nonexistent or Unknown

It was found that former bullying victim’s perception that anti-bullying policies
were absent or unknown emerged as a theme to explain why anti-bullying efforts were
ineffective at preventing bullying. Participants 1, 3, 5, 6, 8, and 10 stated there were no
anti-bully programs at the school. Participants 2, 4, and 9 existed as discrepant cases and
stated there were anti-bully programs at the school. All study participants attended the
same school, but only 3 of the 9 participants who answered questions about anti-bullying

strategies at the school recalled an anti-bullying program.
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Participants felt that anti-bullying programs, policies, and training were not
available at the school. When asked about anti-bullying programs, practices, or trainings,
Participant 1 stated “we didn’t have any.” Participant 3, 6, and 10 answered “No” when
asked if the school had anti-bullying programs, policies, or trainings. Participant 5 stated
“there were no bullying programs” at his school. Participant 8 answered “No” when
asked if there were any anti-bullying programs at his school and stated, “if they did, I
wouldn’t be able to tell.” When asked why he felt the anti-bullying program did not
work, he stated the following:

| don’t even remember there being a program. If there was a program, | wouldn’t

know. | don’t feel like students knew there was a bullying program and if there is

a bullying program, | feel like that they wouldn’t know how to like sign up for it.

They don’t promote the sign up or just like call. None of that.

All participants from this study were recruited from the same school. However,
there were discrepant cases. Contrary to the accounts of other former bullying victims,
Participant 2, 4, and 9 stated the school had anti-bullying programs, practices, and
trainings. Participant 9 described the anti-bullying programs as “they show you the
PowerPoint and they say some things and that’s it.” Participant 2 stated:

Once a month there was a meeting where the counselor and the principal talked to

the whole school in the gym in the training. There were lists that teachers would

get about either 2 students or multiple students that could not be near each other

so they would try to enforce it by separating them or not having them in the same
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place. The principals or teachers were taught to be observant. Uh personally, it
really worked because when staff actually cared and when they were going
through instead of like you know basically doing like separating once and then
never again. So they would try to see like normal checkups on how the victims
were doing and how the bullies are doing. Seeing if there’s any problems or
anything like that.

Participant 4 described the anti-bullying program as follows:
We had this one program. It had a show called Stop Bullying. We used to watch
that. Like all the classes used to come in and watch in a room. Then the teacher
will explain the video and then they’ll post posters around say stop bullying. And
our guidance counselor would, you know, check up on everybody, see how
they’re doing mostly. The kids will lie to the guidance counselor because they
don’t want to be considered a snitch. A snitch can be defined as an informer, and
this carries a negative implication.
Research Question 2
The second research question was as follows: What do bullying victims believe is
needed to prevent incidents of bullying? Exploring the perceptions of former bullying
victims may provide beneficial information regarding the development and
implementation of effective anti-bullying efforts. Themes that emerged regarding what is
needed to prevent incidents of bullying included policies should include elements that

equip school staff to handle bullying incidents, and policies should include coping
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strategies for bullying victims.
Policies Should Include Elements That Equip School Staff to Handle Bullying
Incidents

During emergent coding, former bullying victims expressed the need for anti-
bullying policy elements that equip school staff to handle bullying incidents. Participants
1,2, 3,5, 6, 8, and 9 described efforts they wish they had when they were in school and
advice, they have about preventing bullying in school. Participants 4, 7, and 10 did not
have any suggestions about what was needed to prevent bullying in the school
environment.

Participants expressed a need to equip school staff to handle bullying incidents.
When asked about things he wished were different about the bullying prevention at
school, Participant 1 stated “that teachers would care.” Participant 2 stated the school
needed “even more options on bullying prevention” so it could “help more because some
most of the ways that we try to treat bullying doesn’t help because students are scared to
speak out because they would most of the time adults do not pay attention to them or hear
them out on what they have to say.” When asked what things he wished were different,
he provided the following response:

Things | want to be different. But the way we have it now is pretty good. Instead

of the teachers having to like move two people from each other, they should have

ways to where the bullies and the victim it’s going to be talking about why they

chose basically each other, because instead of moving them away from each other
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not even them talking about they feelings. With the you can basically helping the
relationship between both of them.

Participant 3 stated he wished he had the “confidence to join in these programs
and promote with the teachers” and wanted “more Kids to get along.” Participant 5 stated
he wanted “better enforcement and reinforcement™ and “better communication with the
principals and teachers talking to the students and helping them.” Participant 6 wanted
“bullies to be punished and not be punished because the color of their skin.” Participant 9
stated “I wish they talk to you more. Like help you understand why it’s not good for you
to bully.” Participant 8 stated the following:

Yeah, | do wish teachers would just not just be so much as teachers and also like

try to figure out what was going on in our life, what it was like when we come to

school, what’s going on outside of school and actually sit down with us and not
just teach us.
Policies Should Include Coping Strategies

It was found that former bullying victims perceived that effective coping
strategies for dealing with bullying at school were needed to prevent incidents of
bullying. Specific questions were asked about the strategies that the participants used
when experiencing bullying at school, and if they felt the strategies were effective at
preventing and stopping bullying. The actions that participants used to stop or deal with
bullying were interpreted as coping strategies. Participants 1, 3, 4, 5, 7 and 8 described

coping mechanisms they used when being bullied and the ineffectiveness of these
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strategies. Participants 1, 2, 3, 4, and 9 included coping mechanisms as things they wish
they would have done in high school to prevent bullying or as advice for students who are
currently dealing with bullying. There were no discrepant cases.

Participants provided details about the strategies they used to stop bullying when
it was happening and prevent bullying from happening to them. Participants also
discussed their perceived ineffectiveness. Participants 1, 3, 4, 5, 7 and 8 provided
information about the strategies they used when being bullied and their perceived
ineffectiveness. Participant 1 stated ““I ran away” and “Cry”” when asked what he did
when he was bullied, and he stated he felt these strategies “did not work.” Participant 3
stated “I had the shivers, but | had to stand my ground”, “I just tried to stay away from
him”, and “If | see him come my way, I’m going to go another way.” The shivers
described the participant shaking from fear due to being bullied. When asked if he felt
these strategies worked, he responded “No, it would have made him more aggressive.”
Participant 4 stated he would “take a different path to class or don’t go to certain spots,”
“staying to myself,” “hanging out with my close friends”, and “in the moment of being
bullied I’ve tried to ignore and walk away” to cope with being bullied. He also stated
“Ignoring it didn’t work well” in response to the effectiveness of things he did to stop or
prevent being bullied. Participant 5 stated he “had to zone out,” and “turn to like football
and music.” Zone out referred to disassociating from the things that were happening
when being bullied. He provided the response below regarding a specific instance when

he was coping with being bullied.
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| try to deescalate the situation before it turned into a bigger situation. So, I just
stepped back and put on music, turn my music on, my headphones in. Alright, |
ain’t finna do this in school you is trying to show out in front of people. That’s
what a bully is. They a person who’s trying to get their reputation off bullying,
trying to be belittling somebody, that’s all the bully is.

When asked if he felt these strategies worked, he responded “Not all the time.”

Participant 7 stated he “just tell her to back off” and “tell them to just relax” in
response to being bullied. He responded “it didn’t really work” in response to the
questions about the effectiveness of this strategy. Participant 8 stated “I let them bully me
and | ran to the guidance.” When asked if this strategy worked, he responded “Not at all.
If anything it made it worse for me.”

When asked about things he wished he could have done differently when dealing
with bullying in high school, Participant 1 stated he “wished I stood up for myself.”
Participant 2 stated he wished he “reached out for help from other people. Basically,
talking to them or to other family and stuff, so they could at least help me through the
tough time.” Participant 3 stated the following regarding what he would tell individuals
being bullied at school:

| just want to tell people if you get put in my position | feel like you should just

walk away and try to stay focused on what you have in front of you instead of

what somebody trying to do to you, because at the end of the day everybody gone

wanna get put in or fit in, or you know, try to get put in with a crowd that is a
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showoff. Basically, like so I feel like if you ever get put in my position that | was
in, you just need to you know, tell somebody and if they don’t work, you just
stand your ground or you approach them yourself.

Participant 9 stated “I wish | could help if | see somebody get bullied and help
him out and get him out of the situation.” Participant 4 stated he wished he would have
done the following things differently when dealing with being bullied in school:

I wish I was more of a upstander when | was in school. I wish | had stand up for

people, wish | was bigger. | could stop a lot of things from happening and step in

when | was able to have the confidence to join in these programs and promote
with the teachers.
Evidence of Trustworthiness

There were no adjustments to the strategies stated in Chapter 3. Credibility and
confirmability were established using member checking. The first three individuals who
were interviewed agreed to be included in the member checking process. Research
findings were shared with these three study participants via an electronic meeting using
Microsoft Teams. The quotes, codes, themes, and findings were discussed in detail to
ensure information was accurately interpreted. The study participants provided feedback
to ensure the research was reflective of responses. No changes were suggested based on
these discussions. Dependability and inter-coder reliability was established via peer
review. An independent peer researcher reviewed transcripts, coding, and themes to

determine if coding was performed accurately. It was determined that the coding and
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themes were reflective of the data collected in the transcripts.
Summary
The first research question was “Why do bullying victims believe anti-bullying

efforts have been ineffective in preventing bullying incidents?” Thematic analysis
revealed three themes. Themes that emerged regarding the reasons anti-bullying efforts
have been ineffective included school staff were unconcerned, school staff actions were
ineffective, and anti-bullying policies were nonexistent or unknown. The second research
question was “What do bullying victims believe is needed to prevent incidents of
bullying?”. Thematic analysis revealed two themes. Themes that emerged to explain what
was needed to prevent incidents of bullying included policies that included elements that
equip school staff to handle bullying incidents and policies that include coping strategies.
Chapter 5 includes research discussions, conclusions, and recommendations. This
includes an introduction, interpretation of the findings, limitations of the study,

recommendations, implications, and conclusions.
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Chapter 5: Discussion, Conclusions, and Recommendations

The purpose of this qualitative study was to explore the perceptions of former
high school bullying victims about why anti-bullying programs have not reduced
incidents of bullying. Bullying and bullying prevention efforts were explored from the
point of view of former bullying victims. Findings suggest that some reasons why anti-
bullying efforts have been ineffective in preventing bullying incidents include school
staff were unconcerned about bullying, school staff actions to prevent and stop bullying
were ineffective, and anti-bullying policies were nonexistent or unknown to bullying
victims. Participants also suggested that to prevent incidents of bullying, schools need
anti-bullying programs that include elements that equip school staff to handle bullying
incidents and policies that include coping strategies to assist bullying victims.

Interpretation of Findings

This study was designed to explore the perceptions of former high school bullying
victims about why anti-bullying programs have not reduced incidents of bullying and the
efforts needed to prevent and stop bullying in the school environment. Participants’
perceptions were explored through the lens of Bronfenbrenner’s ecology of human
development theory. This theory is used to understand and explain human development
through interconnections between a growing human and the environment in which they
exist (Crawford, 2020).

Findings of this research study suggest anti-bullying efforts are ineffective in

preventing bullying in the school environment because school staff were unconcerned
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about bullying, school staff actions to prevent and stop bullying were ineffective, and
anti-bullying policies were nonexistent or unknown. The unconcerned nature of staff is
supported by previous research. For example, Luca et al. (2019) found that teachers do
not always intervene in bullying incidents because some consider bullying a normal part
of interactions, do not feel sympathy for the victims, or do not perceive the behavior as
bullying. Gradinariu (2021) also found that teachers’ attitudes may encourage bullying if
they do not perceive bullying as serious or ignore bullying behavior altogether. The
current research expands these previous findings to principals and counselors.

Participants felt principals, counselors, and teachers were unconcerned about
bullying in the school environment. Participant 1 responded, “They don’t care about the
students.” When asked about the interactions between bullies and bullying victims,
Participant 4 stated counselors felt like “you got bullied and you need to get over it.”
Participants 1, 4, 5, and 10 felt teachers did not care about the students being bullied.
Participant 4 stated, “I remember one time | was getting paper thrown at me and the
teacher didn’t really say anything.” Participants 5 and 10 similarly implied that teachers
were too busy with instruction to care about bullying. This evidence suggests that one
reason anti-bullying efforts are ineffective may be because school staff, specifically
principals, counselors, and teachers, are unconcerned about bullying happening in the
school environment.

The ineffective actions of staff to prevent bullying also emerged as a reason

bullying prevention efforts are ineffective. Teachers’ attitudes may encourage bullying if
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they do not perceive bullying as serious or ignore bullying behavior altogether
(Gradinariu, 2021; Luca et al., 2019), and many teachers do not possess the knowledge
and skills needed to recognize bullying. In the current study, participants stated that the
actions of teachers were ineffective at stopping or preventing bullying. Participant 1
stated teachers “don’t play a role” in preventing bullying and “if the teacher didn’t see
that he was bullying me, they didn’t believe it” referring to bullying occurrences
happening at the school. Former bullying victims also reported that the actions of
principals and counselors were also ineffective at preventing bullying incidents.

Participants reported that principals are “not doing good enough for bullying,”
and the actions of principals “ain’t gonna work” to prevent bullying. Participants also
reported that counselors “don’t do enough things to stop bullying,” and “counselors
didn’t do nothing” to stop incidents of bullying when they happened. This was contrary
to existing research indicating that principal involvement in anti-bullying programs may
improve the school climate (Reyes-Rodriguez et al., 2021), and school counselors often
assume the role as the anti-bullying specialist (Arcuri, 2018; Hannon et al., 2019). The
difference in participants’ perceptions and previous research on actions principals and
counselors take to stop bullying may be because of a lack of training and awareness. In
the current study, most participants felt that an anti-bullying program did not exist,
implying principals and counselors may not have had the opportunity to be trained on the
knowledge and skills needed to intervene in bullying incidents.

The theme that anti-bullying programs were nonexistent or unknown also arose as
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a reason anti-bullying efforts were ineffective. Research implied that anti-bullying
strategies may work (Brown et al., 2021; Gaffney et al., 2019); however, within the
school included in the current research, there was conflicting findings about the existence
and strategies of the anti-bullying program. The current research study was conducted at
one high school, and participants graduated within the past 5 years. Most participants
stated that anti-bullying policies, programs, and trainings did not exist. One participant
stated, “if they did, | wouldn’t be able to tell.” Three participants stated there was an anti-
bullying program at the school, but they reported different descriptions of the program,
implying the program may not have been well known or consistently enforced.
Participant 4 described a program called Stop Bullying.

Within the program, students watched a video, teachers explained the video,
posters were visible throughout the school, and the guidance counselor checked on
students. Participant 9 described an anti-bullying program that included a PowerPoint
presentation and explanation of the presentation. Participant 2 described teachers
receiving a list of students to keep separated, and principals and teachers being taught to
observe bullying behavior that was reported. This presents three different experiences
with anti-bullying efforts at the school and may imply inconsistent administration of the
program. Overall, in this research study it was suggested that for most participants, anti-
bullying programs did not exist or were unknown, and this may be one reason they are
ineffective.

Findings from this study also suggested that anti-bullying programs should
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include elements that equip school staff (i.e., principals, counselors, and teachers) to
handle bullying incidents. Teachers are expected to be able to identify incidents of
bullying (Luca et al., 2019), but though teachers may understand the social context of
bullying, they may not know the best way to intervene in bullying incidents when it
occurs in the classroom (Divecha & Barackett, 2019). Recent research suggests the
effectiveness of anti-bullying programs may increase if teachers are provided knowledge,
skills, and training to adjust attitudes and self-efficacy (van Verseveld et al., 2019).

Participants were asked what they wished was different to prevent bullying when
they were in school. Participants wanted staff to show concern, have additional anti-
bullying knowledge and skills, and have strategies to enforce the anti-bullying policies.
Participant 8 expressed wanting teachers to know and understand more about what
bullying victims experience inside and outside of school and stated teachers should “try
to figure out what was going on in our life, what it is like when we come to school,
what’s going on outside of school.” Participant 9 implied he wanted staff to have
discussions with bullies, so they understand the effects of their actions on bullying
victims: “I wish they talk to you more” and “help you understand why it is not good to
bully.” Participant 5 specified wanting “better enforcement and reinforcement” of anti-
bullying policies, and Participant 6 wanted bullies to receive punishment for bullying
activities. The current findings imply a need for school staff to be better equipped with
the knowledge and skills needed to prevent and stop bullying.

Former bullying victims also perceived that anti-bullying programs should



87
include policies that provide coping strategies to assist bullying victims in preventing and
stopping bullying. Research implies that anti-bullying programs may provide students
with a reality check about changing their behaviors, attitudes, and habits so they can
adopt positive ways of thinking and acting in the school environment (Brown et al.,
2020). Coping strategies were explored in this research to identify the ways participants
responded to bullying incidents. Participants who reported knowledge of an anti-bullying
program described watching videos and PowerPoints, receiving explanations from
teachers about information in videos, and having the guidance counselor check in on
students. It is unknown if any of the information provided to students as part of anti-
bullying efforts included coping strategies specifically to assist the bullying victim.

Participants mentioned several coping strategies they used to prevent or stop
bullying and their perceived ineffectiveness. Erath et al., (2019) identified six coping
strategies that the bullying victims used to combat bullying incidents including conflict
resolution, revenge-seeking, support-seeking, cognitive distancing, prosocial behavior,
and aggressive behavior. Cognitive distancing strategies were used most often among
bullying victims. The actions of participants included doing things to distract from being
bullied, taking different routes to classes, ignoring, and walking/ running away.

Participants 1, 3, 4, 5, 9, and 10 used cognitive distancing strategies to cope with
being bullied. Participant 3 described ways he tried to avoid the bully and stated he “just
tried to stay away from him... if I see him come my way, I’m going to go another way,”

and “I had to pretend I could not see the board and move up front.” Participant 8
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described ways he would distract himself from being bullied and stated some of the
things he did were to go into his “own world” and “zoning out”. Participants used conflict
resolution strategies to prevent and stop bullying. Participants 2, 3, 5, and 7 tried to talk
to the bully directly and resolve issues. Participant 2 stated he would “talk to the bully”
and Participant 7 stated he would “Tell them (the bully) to just relax” to try and stop the
bullying from happening.

Participants also used aggressive behavior to cope with being bullied.
Participants 3, 5, and 8 described aggressive behaviors used by bullying victims to
prevent or stop bullying. Participant 5 stated students who were bullying victims brought
weapons to school to stop bullies. Participant 8 stated he would “stand up, but don’t stand
up too far where it leads to you getting in trouble.”

None of the participants reported that the strategies they used worked to prevent
or stop bullying from happening. The participants’ perception that coping strategies did
not work aligns with findings from Hong et al. (2020) who found that tough demeanor
was associated with higher levels of peer victimization, and avoidance was not
significantly associated with peer victimization. When analyzing peer relationships from
the ecosystem theory perspective, Qiu (2021) found that peer acceptance is essential for
adolescent relationships, and negative relationships and lack of support from peers may
contribute to incidents of bullying (Lie et al., 2019). This information implies the need to
provide bullying victims coping strategies and peer education related to preventing and

stopping bullying incidents.
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The data in this research study was examined through the lens of
Bronfenbrenner’s Ecology of Human Development Theory. Ecology of Human
Development consists of five ecological systems including microsystem, mesosystem,
exosystem, macrosystem, (Bronfenbrenner, 1977) and chronosystem (Bronfenbrenner,
1994). The microsystem consists of the individual’s direct environment including the
places and people the child interacts with directly (Crawford, 2020). Within this research
study, the microsystem consisted of the student- staff relationships. This included the
relationships between the student and teacher, student and principal, and student and
counselor. Former bullying victims recalled their experiences from high school and
identified the care and concern of staff and the actions of staff as reasons they felt anti-
bullying efforts did not work during their tenure in the school environment.

The mesosystem consists of multiple microsystems and how they interact
(Crawford, 2020). The mesosystem for the former bullying victims included the
classrooms where they interacted with teachers as the administrator of anti-bullying
efforts, and the overall school where they interacted with principals and counselors.
Participants in this research study felt that staff members should be equipped to handle
bullying incidents if they are to be capable of preventing and stopping bullying in the
school environment. The exosystem consists of the interactions between microsystems,
but within at least one of the microsystems, the individual is not at the center (Crawford,
2020). The bully’s home environment may be a part of the exosystem. Qui (2021)

identified the bully’s home environment as an exosystem when exploring bullying
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through the ecosystem theory.

This research did not explore the exosystem and focused on the systems in which
the bullying victim was centered within. The macrosystem can be described as the
overarching culture and societal structure (Crawford, 2020). The culture of the school
environment is the macrosystem. The school system functions as an organization.
Behavior is embedded in the culture of an organization, and school norms may perpetuate
inequality, alienation, aggression, or oppression (Qiu, 2021) thus leading to increased
incidence of bullying. Participants expressed that teachers, principals, and counselors did
not care. This suggests a school environment that does not care about bullying or bullying
victims and therefore will be ineffective at preventing or stopping bullying. Most
participants also stated that anti-bullying efforts were nonexistent or unknown, and those
who knew of anti-bullying efforts had vastly different descriptions of the program and
practices.

This may suggest that anti-bullying programs, policies, and trainings are not
provided and enforced in a consistent way that encourages an atmosphere that prevents
and stops bullying. The chronosystem is a compilation of age as it relates to maturation,
and all the environmental changes that happen over the lifetime of an individual which
impact his or her development (Lian et. al, 2018). Former bullying victims were asked to
recall their time in high school when they experienced bullying and to provide
information about ways to prevent bullying in the school environment. Participants

perceived the coping strategies they used as ineffective, and that better coping strategies
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would be effective at helping bullying victims and preventing bullying incidents.
Limitations of the Study

There were limitations to this study, including sample size, geographic confines
of the sample, effect of potential researcher bias, and the qualitative nature of the study.
A total of 10 former bullying victims participated in this study. Bullying is a persistent
problem across the United States, and this represents a small sample of former bullying
victims nationwide. The participants for this research study were recruited from former
bullying victims who graduated from one school district within a five-year period. This
represents a small part of the schools throughout the state and throughout the nation. It is
possible that a broader sample that expanded to multiple school districts throughout the
state or nation would have revealed data that either supported or changed the findings
from the data collected in this study.

The researcher has over a decade of experience as a teacher and coach in various
school systems. It was the researcher’s knowledge and experience with bullying victims
and bullies that led to the interest in this topic. Due to the researcher’s personal
experience, there was a chance that personal biases may have influenced the analysis of
the data. Individuals who are current or past students of the researcher were not included
in this study. Although the study was designed to minimize research bias, there was a
chance that the researcher’s personal experiences influenced interpretation of the data.

Due to the qualitative nature of this study, findings may be subjective, and results

cannot be verified. Thematic analysis was used to analyze data and determine findings.



92

Information collected in these interviews cannot be verified, and information is based
solely on the interpretations of the experiences of the individuals included in the research
study. To encourage objectivity, the focus of the study was clearly defined, variables
were identified, and steps were outlined before the start of the research study. While
information collected via interviews may not be verifiable, it is assumed that the
perceptions of high school bullying victims are the truthful recollections of events in the
lives of participants. While findings may not be generalizable, it is important to perform
this research to identify the perceptions of bullying victims.

Recommendations

The current research explored the perceptions of former high school bullying
victims about why anti-bullying programs have not reduced incidents of bullying,
focusing on only former high school bullying victims as participants. Future research
should explore the reasons anti-bullying efforts are ineffective from the point of view of
the bully, principals, teachers, and counselors to gain additional knowledge about the
administration of anti-bullying efforts, and how this is communicated and enforced
among students.

In the current research former bullying victims retrospectively expressed the
reasons they felt anti-bullying efforts did not work. Through the lens of Ecology of
Human Development, it may be assumed that within the chronosystem former bullies
may have a different perception of their actions, given they have matured with age. They

may have an advantageous perspective regarding why anti-bullying efforts were
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ineffective and recommendations for anti-bullying strategies that may be effective.

Teachers, principals, and school counselors emerged as important stakeholders in
anti-bullying efforts. Participants concluded that these school staff members need to be
equipped to handle bullying incidents. Teachers, principals, and counselors may present a
unique perspective on why anti-bullying efforts do not work and what is needed to
prevent bullying. Additional research is needed to explore the perceptions of additional
stakeholders regarding anti-bullying efforts to obtain their insights into why anti-bullying
efforts often fail and what might help to prevent and reduce bullying. These insights may
shed light on the gap in practice, since the existing interventions have not worked, and
the schools have not been able to prevent bullying despite their efforts.

Implications

This study may positively impact positive social change in the form of improved
outcomes on the individual level. The negative impact of bullying on individuals is well
documented. Bullying victims have experienced psychosomatic distress which impairs
learning and student achievement (McNamara, 2021); and bullying victimization has
been linked to a decrease in academic performance, increase in adolescent suicide, and an
increase in homicide (Kennedy, 2020; World Health Organization, 2022).

Some anti-bullying programs have helped maintain safety and positive discipline
in the school environment which subsequently increase student learning and achievement
(Chou et al., 2020; Olweus & Limber, 2019). The current research identifies possible

reasons anti-bullying efforts have been ineffective and recommendations for strategies
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that may be effective at preventing bullying. Findings suggest that anti-bullying programs
should include elements that equip school staff to handle bullying incidents and policies
that include coping strategies to assist bullying victims. Implementing these efforts to
reduce and prevent incidents of bullying may contribute to positive social change.

Conclusions

This research explored the perceptions of high school bullying victims on anti-
bullying efforts through the lens of Bronfenbrenner’s ecology of human development
theory. Bullying is considered an epidemic in the K-12 educational school setting in the
United States (Serwacki et al., 2022). The negative impact bullying has on bullying
victims may include a decrease in academic performance, increase in adolescent suicide,
and an increase in homicide (Kennedy, 2020; World Health Organization, 2022).

Findings from this research suggest that some reasons anti-bullying efforts are
ineffective include school staff were unconcerned about bullying, school staff actions to
prevent and stop bullying were ineffective, and anti-bullying policies were nonexistent or
unknown to bullying victims; and anti-bullying programs should include elements that
equip school staff to handle bullying incidents and policies that include coping strategies
to assist bullying victims.

Findings from this research points to specific reasons why anti-bullying efforts do
not work. Participants felt staff were unconcerned about bullying, the actions that staff
took to prevent or stop bullying was ineffective, and anti-bullying policies, programs, and

trainings were nonexistent or inconsistent. The finding that staff are unconcerned about
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bullying is supported by Luca et al. (2019) who found that teachers do not always
intervene in bullying incidents because some consider bullying a normal part of
interactions, do not feel sympathy for the victims, or do not perceive the behavior as
bullying. The finding that the actions of staff are ineffective was supported by Gradinariu
(2021) who found that teachers’ attitudes may encourage bullying if they do not perceive
bullying as serious or ignore bullying behavior altogether, and many teachers do not
possess the knowledge and skills needed to recognize bullying. It is important to note that
most participants stated there was not an anti-bullying program, and the participants who
stated the school did have an anti-bullying program described it very differently implying
inconsistent administration of the program.

Findings from this study also suggest that anti-bullying programs should include
elements that equip school staff (i.e., principals, counselors, and teachers) to handle
bullying incidents. Participants who reported having an anti-bullying program did not
describe any methods that included staff training. It was only disclosed that teachers were
provided a list of students to keep separated due to previous bullying encounters and
counselors checked in on students who had previously reported being bullied. It is not
clear in this research study what the check-in entails. Teachers are expected to be able to
identify incidents of bullying (Luca et al., 2019). Recent research implies principal’s
involvement in bullying prevention positively impacts school climate (Reyes-Rodriguez
etal., 2021). School counselors also implement effective policies to decrease bullying in

schools (Lie et al., 2019).
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Research participants wished that the school staff were able to assist bullying
victims and perceived the need for staff to better administer anti-bullying strategies and
apply punishments to bullies. Former bullying victims believe that anti-bullying
programs should include policies that provide coping strategies to assist bullying victims
in preventing and stopping bullying. Participants who reported having an antibully
program described being shown a video and PowerPoint presentation, but it is unknown
if this information included coping strategies or methods specifically for bullying victims.
Participants mentioned several coping strategies used to prevent or stop bullying but
reported none of them worked. Participants also mentioned the need for effective coping
strategies when dealing with bullying incidents. This research presents findings regarding
anti-bullying efforts that may improve the school environment by reducing or preventing

bullying.
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Appendix A: Inclusion Questionnaire

Thank you for contacting me about being a participant in the research study
“Former High School Bullying Victim Perceptions of Support to Prevent Bullying
Incidents.” Before we can move forward with including you in this research, | am going
to ask you a few questions to determine if you are a good fit for this project. Please
answer honestly.

1. Did you graduate from high school in the past 5 years?

2. Have you been the victim of bullying during your time in high school?
3. Are you 18 years of age or older?
4. Would you like to participate in a research study where you talk about

your experiences being bullied in high school?

5. During your time in high school, have you ever had a teacher named Mr.

Aaron Woods?

Meets selectin criteria: Thank you for taking the time to contact me about this
important research. Based on the responses provided, it was determined you are a good fit
for this research study. The next steps include scheduling a time to meet. When we meet,
I will review the informed consent information to make sure you would like to participate
in this research, and then we will do an individual interview. The interview will take
about 1 hour. What is a good day and time for you?

Does not meet selection criteria: Thank you for taking the time to contact me
about this important research study. Based on the responses provided, it was determined
you would not be a good fit for this research because [add reason here]. Thank you again

for your willingness to assist.
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Appendix B: Semistructured Interview Protocol

Introduction: Thank you for agreeing to participate in this important research. The
questions you will be asked are about how you feel about the role of stakeholders, coping
strategies, implementation and enforcement of bullying prevention programs, and if you
think these efforts are effective. Please remember your participation is voluntary and we
can stop any time you feel uncomfortable.

The first set of questions are related to the roles that faculty plays in preventing bullying
at school.
1. What role do you think principals play in preventing bullying in the school
environment?
a. What do they do as it relates to bullying programs at the school?
b. How do they interact with bullies and bullying victims?
2. Do you think the things principals do are effective at stopping bullying from
happening?
a. Why do you feel that way?
3. What role do you think school counselors play in preventing bullying in the
school environment?
a. What do they do as it relates to bullying programs at the school?
b. How do they interact with bullies and bullying victims?
4. Do you think the things school counselors do are effective at stopping bullying as
school?
a. Why do you feel that way?
5. What role do you think teachers play in preventing bullying in the school
environment?
a. What do they do as it relates to bullying programs at the school?
b. How do they interact with bullies and bullying victims?
6. Do you think the things teachers do are effective at stopping bullying from
happening?
a. Why do you feel that way?
7. What role do you think parents play in preventing bullying in the school
environment?
a. What do they do as it relates to bullying programs at the school?
b. How do they interact with bullies and bullying victims?
8. Do you think the things parents do are effective at stopping bullying from
happening?
a. Why do you feel that way?
9. What role do you think students play in preventing bullying in the school
environment?
a. What do they do as it relates to bullying programs at the school?
b. How do they interact with bullies and bullying victims?
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10. Do you think the things students do are effective at stopping bullying from
happening?
a. Why do you feel that way?

The next set of questions will ask about specific things you have done when you were
bullied. Feel free to describe situations that have happened and how you dealt with them.
11. What did you do to cope with bullying when you were bullied in high school?

a. What specifically did you do when you were being bullied?
12. Tell me about how effective you think these strategies were at stopping bulling
from happening in that moment.
13. Tell me how effective you think these strategies were at stopping bullying from
happening again?
14. What did people at the school do about you being bullied?
15. What did people from your home life do about you being bullied?

The next set of questions will be about the programs, policies, and rules in the school
environment that aim to prevent and reduce bullying.
16. Tell me about the bullying prevention programs that were at your school.
a. Tell me about any policies that were provided to students or staff.
b. Tell me about any trainings you received to deal with bullying.
c. Tell me about any parent involvement that happened because you were
bullied.
17. Tell me about how school staff enforced the bullying prevention programs and
rules.
a. What happened to children who were accused of being bullies?
b. What happened to children who reported being bullied?
18. Do you feel the bullying prevention program or rules worked?
a. Why or why not?
19. What are some things you wished were different about the bullying prevention
program?
20. As an adult who has graduated, looking back on your experience, what are some
things you wish you would have done differently?

Closing:
21. As we conclude this study, | want to give you the opportunity to provide any

information. If you would like to add anything, it would be helpful with this
research. Thank you for participating in this important research.
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Quotes Commonalities Codes Themes
They don’t care about the students. Principals, teachers, | Do not care School staff
They don’t do nothing. and counselors did are
Because they don’t care about the students. not care about Do not do unconcerned
| feel like the counselors didn’t do nothing bullying. anything
teachers really didn’t pay attention to it
teachers didn’t really say anything Too busy
principals always say that they care, but they really don’t care.
The counselor gonna try to sugarcoat everything
counselors aren’t gonna be there like you really want them to
You got yo teachers that got they favorites
teachers and students would let the stuff go on
the teacher, they more focus on getting they lesson and teaching
They just sat there and watched.
The school counselors, they always too busy to worry about
bullies.
I think they don’t do a good job. The actions of Do notdo a School staff
They’re not doing good enough for bullying. principals, teachers, | good job actions are
I think they don’t do much. and counselors were ineffective
Most of the time teachers listen to bullies what will happen is ineffective. Do not do
the bullying will keep happening enough
it ain’t gonna work
They just didn’t have that much power to the bully. Actions do not
Like if the teacher didn’t see that he was bullying me, they work
didn’t believe it
And the principal was like, well, we really can’t do anything if
we don’t see it happening
give them a slap on the wrist and let him go back to do what
they do.
I don’t feel like principals can stop bullying
They try they best to stop it, but they just can’t.
We didn’t have any. Unaware of any Do not have any | Anti-
We didn’t have any policies. policies, programs, bullying
We did not receive training. or training at the Do not know policies are
There was no bullying programs school. about it nonexistent
None were available or unknown
Oh, if they did, I wouldn’t be able to tell.
I don’t even remember there being a program
If there was a program, | wouldn’t know. | don’t feel like
students knew there was a bullying program
That the teachers care. Things they wished | Care Policies
They should be looking out for other students, making sure that | they had while in should
there are alright and mentally that they’re okay from being high school to Check on include
bullied. prevent bullying students elements
Instead of the teachers having to like move two people from that equip
each other, they should have ways to where the bullies and the Address root school staff
victim it’s going to be talking about why. cause to handle
talking about their feeling bullying
helping the relationship between both of them Better incidents
able to have the confidence to join in these programs and enforcement

promote with the teachers.

Better enforcement reinforcement

If it was better communication with the principals and the
teachers talking to the students and helping them
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If they show like they actually care, maybe it will make an
effect

Bullies can be punished and not be punished because the color
of your skin.

I do wish teachers would just not just be so much as teachers
and also like try to figure out what was going on in our life

I wish they talk to you more, talking like help you understand
why it is not good for you to bully.

I ran away. Cry

take a different path to class or don’t go to certain spots
I just tried to stay away from him

If | see him come my way, I’m going to go another way
I just had to stand my ground

take a different path to class or don’t go to certain spots

Things that were
done to stop or
prevent bullying

Avoidance

Stand my
ground

Stay close to

taking different paths, talking to people, staying at myself, friends
hanging out with my close friends

in the moment of being bullied i’ve tried to ignore walk away

I had to zone out.

I had to turn to like football or music

take a different path to class or don’t go to certain spots

They did not work. The effectiveness of | Did not work
It kept happening. the things that were

I just accepted the fact. done to prevent or Bullying kept
So that didn’t help for me. stop bullying happening

they still just it kept on happening
Ignoring it didn’t work so well.
| feel like they’ll just get around it and make fun of me for find
a way to make fun of me for ignoring or walking away
If the victim was caught fighting back or whatever and they
would also get suspended. So it was, it really wasn’t a win.
It really didn’t work.
Not at all. If anything, it made it worse for me.

Wish | would have stood up for myself.

reaching out for help

so they could at least help me through the tough time that | was
having.

Walk away and try to stay focused on what You have in front of
you instead of what somebody trying to do to you.

tell somebody and if they don’t work, you just stand your
ground or you approach them yourself

I wish | had stand up for people, wish | was bigger

Things they wish
they had done to
stop prevent
bullying in high
school

Stand up for
myself

Stay focused

Stand my
ground

Stand up for
others

Policies
should
include
coping
strategies
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