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Abstract 

The problem explored in this study was the low achievement of third grade students on 

the English Language Arts (ELA) Partnership for Assessment of Readiness for College 

and Careers Assessment (PARCC). The purpose of this basic qualitative study was to 

explore teacher perceptions about third grade students in one charter school who were 

consistently scoring low on the PARCC assessment in ELA. The conceptual framework 

for this study was Vygotsky's Social Constructivist Theory. Vygotsky's Social 

Constructivist theory suggests that when learners are engaged in the process of learning, 

they are able to learn from the person who is presenting the information (Lev Vygotsky's 

Social Constructivist Theory Developmental Standards, 2020). The study location was an 

urban school setting.  The data were gathered through structured interviews recorded via 

Zoom with 10 third grade ELA educators.  Open coding was used to identify three 

themes aligned to the research question. Findings from the study indicated that educators 

reported that students’ prior knowledge, the difference in the way the curriculum 

assessments are formatted in comparison to the format of the ELA PARCC assessments, 

and students’ abilities to demonstrate comprehension impacted their performance on the 

ELA PARCC Assessment.  The results further indicated that teachers needed additional 

support related to prior knowledge, building student comprehension and test formatting.  

As a result, a three-day professional development was created to support educators with 

planning related to the identified themes that arose from the interviews.  Findings from 

the study could lead to positive social change as administrators use the findings to 

improve the learning opportunities experienced by students and improve the standing of a 

neighborhood school based on PARCC scores. 
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Section 1: The Problem 

To ensure that educational institutions were providing students in K-12 with the 

necessary skills needed to be successful at the college level, the Department of Education 

implemented standards at the local and national levels.  English Language Arts (ELA) 

standards helped outline the skills that students should be taught and master at each level, 

based on the specific content. The ELA standards build off each one another to map out 

the skills students need to learn, as well as the order in which the skills should be taught. 

Muktiarni et al. (2018) suggested that English Language Arts standards helped ensure 

that educators in the K-12 setting were preparing students with the skills needed to 

problem solve and apply higher-order thinking strategies.  The two types of assessments, 

formative and summative assessments, are designed to align with specific grade-level 

standards (Standards Alignment to Curriculum and Assessment, n.d.). Formative 

assessments allow teachers to gain an understanding of their student's knowledge 

throughout instruction, whereas summative assessments enable students to demonstrate 

what they learned and what skills they still need to learn (Lee et al., 2020).   

In the NE District, students were assessed using the Partnership for Assessment of 

Readiness for College and Careers Assessment (PARCC) assessment of English 

Language Arts and Math in grades 3-11 (The Partnership for Assessment of Readiness 

for College and Careers (PARCC, n.d.).  The PARCC assessment was aligned to and 

based on the Common Core Standards, which allows the data from the assessment to be 

used by educators to identify and address areas in which students still needed support, 

along with areas where students have grown (PARCC, n.d.).  ELA curriculums were 
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developed using ELA standards, and therefore, were used to guide the skills that students 

would be taught and to outline how students would gain the knowledge, skills, and 

abilities as described in the standards (Standards Alignment to Curriculum and 

Assessment, n.d.).   

The Local Problem 

Third grade students at ML Charter Academy in Washington DC were 

consistently performing below standards in English Language Arts according to the 

PARCC assessment (Office of the State Superintendent of Education, 2019).  There 

appeared to be a gap in practice because students at the study site were being assessed on 

skills they have not yet been taught or mastered based on the ELA standards and their 

correlation to the ELA PARCC assessment. The PARCC data for the test site 

demonstrated that less than 20% of third-grade students scored at a level 4, which means 

that they scored at a level of meeting expectations in 2019, 27.6% met expectations in 

2018, 20.5% met expectations in 2017 (PARCC, n.d.).  One of the reported reasons that 

there was such a low level of success with the ELA PARCC assessments was students 

either lacking the necessary skills and or not having been taught how to critically think 

through a task, which may prevent them from gaining a deeper understanding of the 

passage or providing an answer based on the text due to their comprehension of the text 

(Personal Communication, December 2019).    

In many cases, teachers at the study site were not fluent in their knowledge of the 

standards that guided the third-grade curriculum, and as a result, the full standard was not 

being taught; this directly impacted the opportunities students had when it came to 
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exposure and explicitly learning and engaging in skills aligned to third-grade ELA 

(Personal Communication, 2019).  Epifanić et al. (2020) suggested that when instruction 

is delivered at a level that is considered high quality and connected to the curriculum, 

students had a greater chance at performing proficiently.  The directors team, which is 

composed of the Head of School, the Principal, Director of ELA and the Director of 

Math, has begun to discuss the possible steps that can be taken to help create 

opportunities for educators to dive deeper into the curriculum and the aligned standards 

to identify if there is a gap between the skills students were mastering and the skills 

students were being assessed on through the PARCC Assessment (Leadership Team 

Meeting Minutes, 2019).  This was an important step for the Director Team to take 

because they were working to identify why students were underperforming in ELA 

related to the PARCC standards, as well as how the gap can be closed. 

Students at the study site were not being prepared to be successful on this 

assessment when compared to students in the same grade in different Wards, which are 

the different charter schools throughout Washington, DC (DC PARCC Results, 

n.d.).  According to the PARCC Assessment guide,  

Students have the opportunity to obtain a score ranging from one to five; Level 1 

means the student has not met the expectations of the assessment, Level 2 means 

the student has partially met the expectations of the test, Level 3 means the 

students is approach the expectations, Level 4 means the students has met the 

expectations of the test and Level 5 means the student has exceeded the 

expectations. 
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This ability is based on their grade level and knowledge of the test content (PARCC 

Scores & Performance Levels Explained - TestPrep-Online, n.d.).  According to the data 

provided by the Office of the State Superintendent of Education of Washington DC, only 

19.6% of third-grade students received a score of proficiency (Office of the State 

Superintendent of Education, 2019).  

Though the entire District of Columbia has implemented the same standards and 

high-stakes tests, there is a difference in the achievement of PARCC among the various 

communities of Washington DC, also called Wards. Traynor (2017) stated that the large 

discrepancy in scores might be attributed to the fact that students were learning and being 

educated differently, demonstrating that when all teachers were not teaching the same 

standards student achievement is impacted.  The director team meets weekly to discuss 

the need to identify the current gaps in order to help students move toward proficiency in 

the area of comprehension and critical thinking skills related to English Language Arts 

(Leadership Team, 2019). According to the School Quality Report (2019) the study site 

did not earn the maximum number of points for the English Language Arts PARCC 

because of low student performance on the assessment (see Table 1).  The students in this 

section of NE District called Ward A, historically scored lower than students in other 

sections of the District of Columbia when performing at a mastery level on the ELA 

PARCC assessment (DC PARCC Results, n.d.).  

 

Table 1 
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Partnership for Assessment of Readiness for College and Careers Assessment for English 

Language Arts, 2015- 2019 

English Language Arts 

PARCC Data by Year 

Data Percentages 

2015 12% of all the students who tested in grades 3-12 in Ward A met or exceeded the 

passing expectations on the ELA PARCC assessment 

2016 16.2 % students in Ward A met or exceeded the passing expectations on the ELA 

PARCC assessment 

2017 18.7% students in Ward A met or exceeded the passing expectations on the ELA 

PARCC assessment  

2018 25% students in Ward A met or exceeded the passing expectations on the ELA 

PARCC assessment. 

2019 25% of students in Ward A demonstrated a high level of mastery of the standards 

assessed on the ELA PARCC assessment 

 

Based on the data, more than 70% of students each year in Ward A were not 

demonstrating understanding of the standards in English Language Arts based on the 

standards of their grade bands (DC PARCC Results, n.d.). However, between 20% and 

64.5% of students in grades 3-12 who took the ELA PARCC Assessment in 2015 within 

Washington DC, except for one other ward, achieved scores that met the expectations of 

the assessment (2016 DC PARCC Results, n.d.). In 2016, between 23% and 60% of 

students met the expectations of the assessment (2016 DC PARCC Results, n.d.).  Based 

on the data, the third-grade students in Ward A were not successfully meeting the passing 

expectations set by PARCC. 

Rationale 

The purpose of this basic qualitative study was to explore teacher perceptions 

about third grade students in one charter school who were consistently scoring low on the 

PARCC assessment in ELA. The data that was gathered from the study provided the 

knowledge necessary to identify the perceptions of teachers around why students at the 

study site were scoring low on the ELA PARCC assessment. It was important to explore 
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teacher's perceptions because Lee and Min (2017) suggested the way teachers deliver 

lessons depended on their level of agreement with the lesson or the overall 

curriculum.  Von der EDmbose et al. (2016b) also commented that when teachers 

produce lessons informed by student data, students achieved at higher levels. 

Definition of Terms 

In this section, I provided definitions of terms to ensure there is a clear 

understanding of what is meant when the terms below were used throughout the 

study.  By providing clear definitions, there is no need to create one's own understanding 

of the term while engaging with the information (Rubin & Rubin, 2016).  The terms 

below were used throughout the study as well as for topics of broader research to support 

the study. 

High-stakes Assessment or Standardized Assessments: An assessment used to 

measure one's ability, knowledge, and skills that impact a students’ standing for the year, 

or even their ability to move on to the next grade (Bach, 2020). 

Individual Instruction: Individualized instruction is a method of instruction that 

allows students to receive instruction specific to their goals and is created based on the 

curriculum (Individualized instruction (Adult Career and Continuing Education Services | 

NYS Education Department. 2017, August 21).  

Teacher's/Educators’ Perceptions: The educator’s views and ideas related to a 

specific topic (Zulaiha, Ambarsari et al., 2020).  For this study, the terms educator and 

teacher were used to identify how this population viewed ideas related to the purpose of 

the study. 
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Teaching Strategies: The methods that the teacher used to present the material to 

the students in the learning environment (You & Zeng, 2018).  

Vygotsky’s Social Constructivist Theory: Vygotsky's Social Constructivist theory 

suggested that when learners are involved in the learning process, they are actively 

learning from the person who is presenting the information (Lev Vygotsky's Social 

Constructivist Theory Developmental Standards, 2020). 

Whole Group Instruction: Instruction that is usually teacher-led to introduce new 

concepts. This teaching is provided as direct instruction to the entire class ensuring that 

all scholars receive the information. The data gathered is used as a baseline for learning 

and assessment (Meador, 2019). 

Significance of the Study 

This project study was significant because exploring the problem may benefit 

teachers and students at study sites. The gap in practice was explored by interviewing 

teachers about their current perspectives on why third-grade students at the study site 

consistently scored low on the PARCC assessment. The findings provided the data 

needed to inform next steps and ensure that any possible gap in practice was addressed 

and then improved. Secondly, the findings from this study have the potential to create 

social change by providing the data needed to ensure third-grade students are being given 

the tools needed to successfully take and pass the PARCC assessment.  Lastly, the 

findings from this study may provide educators and administrators with data suggesting 

how to improve the local problem of third-grade students consistently scoring low on the 

PARCC assessment in ELA.   
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The data from this study can be used in a variety of ways. For example, other 

local schools within the same ward or surrounding wards that were experiencing similar 

experiences with high-stakes assessments may also be able to use the data that was 

gathered from this study to create a plan for their respective educational institution. 

Educators at the study site may be able to use the findings from the study to inform their 

teaching and instructional strategies in the classroom, which may yield overall 

improvement in the academic success of third-grade students.  The findings from this 

study will be made known to the Head of School and other educators of ML Charter 

Academy. 

Research Question 

Third grade students at a charter school in the NE district were consistently 

scoring below standards on the ELA PARCC assessment. The purpose of this basic 

qualitative study was to explore teacher perceptions about third grade students in one 

charter school who were consistently scoring low on the PARCC assessment in ELA. The 

research question investigated third-grade teacher’s perceptions about the current 

learning opportunities provided with the curriculum and the relation student success on 

the ELA PARCC. 

RQ: What are the third-grade educators’ perceptions regarding the causes of the 

low ELA PARCC achievement in relation to the existing instructional practices? 

Review of the Literature 

Providing a variety of current and relevant literature helped to support the context 

of the study.  Talwar et al. (2021) suggested that literature reviews provide support for 
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the research study by identifying both past and current research related to the study 

topic.  In this section, there is a review of literature connected to teachers' perspectives, 

high-stakes assessments, and teaching strategies.  The goal of the literature review was to 

investigate the factors that impacted student achievement related to the PARCC 

assessment at the study site. 

In this review of literature, I researched topics related to teacher's perspectives, 

teaching strategies, and high-stakes assessments. I used the Walden Library to access 

peer reviewed journals through ERIC, EBSCOhost, Education Research Starter, 

Education Source, Science Direct, and SAGE journals. To ensure that I gathered 

information that would be valid for my research, I searched for peer-reviewed articles, 

and most of them range from 2016 to 2020 to ensure credibility. The keywords and terms 

used to gather data related to my topic were as follows: teacher views on testing, teacher 

attitudes and testing, perspectives of educators on testing, perspectives of educators on 

assessments and curriculum, perspectives of educators on high-stakes tests, teacher views 

on high-stakes tests, assessments in elementary, teaching strategies in elementary 

classrooms, teaching strategies in the classroom, PARCC testing and PARCC 

assessments.  

To ensure that I would have enough information and insight to guide my research, 

it was essential for me first to gather information to deepen my lens around teacher 

perspectives, various teaching strategies, and high-stakes testing. The topics for this 

qualitative study are (a) teacher's perspectives, (b) teaching strategies, (c) high-stakes 

assessments, and (d) influences on student achievement. The purpose of gathering 
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information from these peer reviewed articles was to provide supporting information 

related to the broader and local problem that was discussed in this study. Thomas (2017) 

suggested that having a variety of sources helps to provide a solid and detailed 

assessment of the topic being discussed. 

Conceptual Framework 

The conceptual framework for this study was Vygotsky's Social Constructivist 

Theory. Vygotsky's Social Constructivist theory suggests that when learners are involved 

in the learning process, they are actively learning from the person who is presenting the 

information (Lev Vygotsky's Social Constructivist Theory Developmental Standards, 

2020).  Allowing the constructivist theory to guide the research allowed evidence to be 

presented showing that when scholars were able to connect the information, they already 

know to the new information they are required to learn, they are more successful 

academically. Vygotsky also provided evidence, as cited in Justice and Ezell (1999), that 

“traditional assessment strategies” provide data to demonstrate the skills that children 

already have.  Vygotsky also stated, as cited in Justice and Ezell (1999), that when 

children had the opportunity to participate in collaborative learning with various levels of 

scaffolding and intervention, there were multiple opportunities for misconceptions or 

knowledge gaps to be addressed; overall, this approach improved student success on 

assessments (Justice & Ezell, 1999). Vyotsky’s theory also guided the development of the 

research question and interview questions, which were based on the various parts of 

theory. 
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This evidence suggested that when teachers provided instruction geared toward 

passing the assessments, there were many missed academic opportunities.  As a result, 

teachers may not be providing opportunities for collaboration or sufficient intervention 

activities to increase student success with a specific standard; therefore, the success of 

students aligned to assessments is impacted. Student engagement could be connected to 

the educators’ teaching strategies and the teacher's perspectives of what was being taught 

and how it is being taught. Therefore, gaining insight into the perceptions of third-grade 

educators related to teaching strategies and alignment provided an opportunity make 

data-informed moves toward teaching strategies that create this type of learning 

environment.  Smith and Robinson (2020) proposed that teacher's perspectives have 

impacted their ability to accept and deliver content. 

When students are engaged in learning as a regular teaching strategy, Vygotsky 

advocated that they are learning; therefore, there could be an impact on testing 

performance.  Rahman (2018) provided evidence that the existence of high stakes testing 

influenced how teachers delivered lessons and what information was taught.  Teachers 

become so focused on the high-stakes test that the instruction provided is geared to 

students being able to correctly answer possible test questions; this eliminates the true 

opportunity to learn and engage with various skills needed to be successful in ELA for 

their grade (Williams, 2017). 

Teacher/Educator Perceptions 

As stated by Boylan et al., “The establishment of teacher perspectives informs 

systemic change in order to develop strategies that transform teachers’ knowledge, beliefs 
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and views about mindset theory” (2018, p.17). Teachers are essential in the process of 

developing students in the academic setting; therefore, understanding their perspectives 

or views within the classroom setting is also essential (Etxebarrieta et al., 2020).  As we 

are discussing the views and perspectives of teachers, we are diving into their actual 

“feelings and beliefs” (Etxebarrieta et al., 2020).  Educators are not always aware of the 

impact their feelings and beliefs have on their instructional decisions in the classroom.  In 

fact, according to Etxebarrieta et al. (2020), when teachers approach a situation in the 

classroom with negative thoughts, the outcome is usually negative; however, when the 

approach to a situation is positive, the outcome is also positive. In other words, a 

teacher’s beliefs, perspectives, and personal views impact their overall effectiveness 

(Kalaycl & Ergül, 2020).  Gaining insight into the way a teacher felt, along with their 

beliefs, provided the information needed to help provide efficient and effective lessons 

(Clark, 2020). 

 Teacher's views of their experiences, the curriculum, high-stakes assessment, and 

even the student population they teach impacted the way that they delivered 

instruction.  A teacher’s perspective of the curriculum was what drove the strategies that 

teachers used to deliver the lessons and skills to students along with the level of 

engagement (Gundogmus, 2018).  Smith and Robinson (2020) suggested that the way a 

teacher felt about the material they were teaching impacted their openness when it came 

to exploring various ways to deliver instruction.  Lidar et al. (2017) suggested that a 

teacher's perception of the content’s difficulty from their students’ perspective influenced 

the material that was taught and the way that it was taught. Williamson (2017) provided 



13 

 

evidence showing that, “test-centric instruction constrains reading and writing practices 

in schools by separating literacy practices into discrete and isolated tasks that are not 

shaped by social context" (p.74). 

A teacher’s past experience with curriculum and high-stakes testing can hinder a 

teacher's window of perception because they begin to develop biases that they do not 

even realize they have. An educator’s perspective not only hinders the decisions that were 

made in the class, but as a result, it also can add to current “inequities” (Brodeur & 

Ortmann, 2018).  When educators were able to make connections between how their 

perceptions influenced their delivery of the academic content, there were more 

opportunities for student academic success (Liu et al., 2018.).  The teachers’ bias 

ultimately impacts their instruction, as well as the success of their students.  Lee and Min 

(2017) suggested that one of the critical pieces to the success of an educator is their “buy-

in or positive belief” of what they were doing and the impact of the work that they were 

doing. Having a positive mindset influenced their performance.  According to Cutler 

(2020) when educators do not have a positive mindset in the classroom, it has a damaging 

impact on the way that they delivered instruction.  A teacher’s perspectives were not only 

based on how they felt about the student’s ability to learn and the curriculum they needed 

to teach, but also their ability to foster an effective learning environment; this, in turn, 

influences the learning that was happening in the classroom (Ekin, 2018).  Identifying the 

perceptions of educators was important because teacher thoughts and views could make 

or break the instructional opportunities in the classroom.  Harvey et al. (2016) expressed 
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that a teacher's negative view influenced the expectations they set for their students 

related to their academic success. 

Though there was evidence that there were many different perspectives among 

teachers, one thing that was agreed upon was that time does play a role in instruction 

(Anderson et al., 2019). Davis and Boudreaux (2019) commented, “When leadership 

demonstrated a strong belief in their teachers' capability to deliver meaningful 

instruction, classroom environment and achievement was influenced” (p. 4).  For there to 

be a shift in the overall rate of student success, a shift was needed in educator 

expectations and abilities.  Davis and Boudreaux (2019) commented on the need for a 

strong collaborative relationship to help shift the thinking and improve student 

achievement. 

Teaching Strategies 

There are many strategies that should be used in the classroom to deliver 

instruction to students. Many times, teachers develop lessons and deliver instruction to 

students in ways that do not provide opportunities for student to interact with one 

another, which was shown to be essential in creating a learning environment where 

students were able to make gains (Awacorach et al. 2021; Keith, 2019).  When thinking 

of what strategies to use in the classroom to deliver content, it is essential to select 

strategies that allowed students to actively participate in their learning, which yields high 

student engagement (Graves et al., 2018).  Turner and Solis (2017) found that when 

students had the opportunity to participate in learning activities, students were overall 

more engaged.  Various teaching strategies that created a student-centered classroom 
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environment with different opportunities for them to engage with the material also had a 

greater impact than an environment that was more teacher-centered, (Turner & Solis, 

2017).  Dolezal (2020) recommended that classrooms that were student-centered created 

opportunities for students to become better critical thinkers. Allowing the students to 

engage with the lesson in a variety of ways also helped to improve their individual 

motivation (Graves et al., 2018). 

For example, providing students with opportunities to have independent work 

time in addition to group work time also impacted engagement and how students were 

able to obtain the information they were learning. Sesta (2020) suggested that when there 

was trust within the classroom, there were opportunities for students to take a greater 

level of ownership in the process of learning through engaging in meaningful classroom 

discussions. Providing students with the opportunity to work in groups as they engaged 

with the academic material being taught had the potential to positively impact student 

engagement (Brigandi et al., 2018).   

Another strategy that could be used in the classroom to engage students in the 

learning was by implementing opportunities for students to engage in discussion about 

the material.  Discussions provided students with the opportunity to listen to others' 

perspectives, gain a deeper understanding through asking and answering questions, and 

identify and provide opportunities for further instruction based on the student's 

understanding.  Akerson et al. (2019) suggested that when students participate in 

classroom discussions, they can deepen their understanding as well as build on any 

understanding they may currently have. “Educators may also use reading strategies to 
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stimulate reading interest and promote reading comprehension. For example, teachers 

may apply joint learning in small groups in which students are actively involved in face-

to-face interactions with peers while reading” (Huang et al., 2019, p. 3).  

Educating students using a variety of these strategies provided multiple 

opportunities for them to think critically and problem solve, which were skills needed to 

be successful academically (Ferguson-Patrick, 2018). Graves et al., (2018) provided 

evidence to support that a variety of strategies should be used in the classroom to ensure 

that students are actively engaged in the learning process. Providing students with 

multiple chances to build and construct their own knowledge based on the material that 

was delivered was important. Some of the ways that teachers achieved this was through 

the use of strategies like modeling the work or the critical thinking skills, providing 

scaffolded explanations of the material students are engaged in, and providing 

opportunities for students to work in pairs, groups, and even at the independent level to 

demonstrate their understanding and further build on the knowledge that they had gained 

(Graves et al., 2018). 

Though it was the goal of the teachers, and the expectation of the educational 

institution was to create a learning environment that is fostering meaningful learning that 

will, in turn, provided students with the tools and skills needed to be critical thinkers and 

problem solvers, that was not always the case.  Teachers felt pressured to make sure their 

instruction is aligned to the test. According to Bach (2020) the implementation of high-

stakes tests has caused a huge strain in the classroom when it came to how teachers 

delivered meaningful instruction and as a result, teachers felt the need to teach to the test 
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to move toward improved student academic success. Munter and Haines (2019) proposed 

that instruction had become more about improved student scores, which again had further 

pushed teachers to focus more on the test and less on the day-to-day instruction taking 

place in the classroom.  Bach (2020) described this type of learning environment as “test-

centric instruction” (p.74). Through this level of instruction, students were simply 

learning to answer questions that may be on the test (Ramsey-Jordan, 2019), but not 

engaging with the material in a meaningful way that allowed a deep conceptualization of 

the material that was taught aligned to the standards for the grade (Ramsey-Jordan, 

2019).  As demonstrated through the literature, the more pressure teachers felt around 

student achievement impacted the strategies they used in the classroom, and as a result, 

learning goes from being centered around the students and more test and teacher 

centered. 

High-Stakes Testing 

Standardized assessment has been a part of education since the “19th century” 

(Munter & Haines, 2019). Standardized assessments were used throughout the world to 

assess how much students have learned or mastered, based on a given 

criterion.  Standardized tests were created to provide an assessment that could be used to 

assess all students the same way on the same material, based on the same criteria for each 

subject and grade level (Jonsson & Leden, 2019). Ramsay-Jordan (2020) commented that 

the implementation of high- stakes testing was an additional way to place a higher level 

of accountability on all stakeholders such as the school, teachers, and students when it 

came to student’s academic success.  One of the reasons that this level of testing was 
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considered to have impacted accountability across different stakeholders was because 

according to the goal of the testing, as accountability is placed in the correct places, then 

student success can be said to be, because of the level of quality instruction (Ramsay-

Jordan 2020). 

Though the term standardized assessment and high-stakes testing was used 

interchangeably, it was not until recently that assessments were referred to as being in a 

category of high-stakes (Munter & Haines, 2019).  An assessment may be considered 

“high-stakes” if the results of the assessment or test have a major influence on students 

and teachers and even the school’s current standing (Bach, 2020).  One goal of high-

stakes testing was to create a tool that could be used as a comparative measure, and it has 

also created what some educators consider "constraints" in the classroom as well 

(Jonsson & Leden, 2019). The results of high stakes standardized tests created both 

positive and negative consequences for the student, the educator, and even the learning 

institution (Munter & Haines, 2019). 

The topic of high-stakes assessments was a topic that often-caused stress in the 

classroom for teachers and students. Jonsson and Leden (2019) recommended that high 

stakes testing influenced teachers' instructions.  In many cases, high- stakes testing 

"Causes increased pressure on teachers to teach to the test" and spend lesson time 

engaging students in meaningful learning opportunities where they can practice the skills 

needed to be successful on the assessment (Von der Embse et al., 2016b, p. 2). Though 

the goal of educators was to ensure that they were providing the instruction needed for 

students to be successful on high-stakes assessments, they were unintentionally not fully 
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teaching the skill or standard needed to be successful.  However, there were also cases in 

which educators were not sure how to teach the skills that were assessed without teaching 

the test.  Djoub (2018) suggested that when teachers were not clear on what will be 

assessed, it impacted their instructional practices.  According to a study conducted by 

Zulaiha et al. (2020) there was a difference between a teacher's understanding of what 

needed to be taught and the actual instruction of what was taught. As stated, before the 

implementation of high-stakes testing was supposed to ensure that all students were now 

in educational settings gaining meaningful instruction and engaged in a variety of 

opportunities to learn, that was not always reality, and therefore it became a “double edge 

sword” (Ramsay-Jordan, 2020, p.7). 

As teachers begin to gain a deeper understanding of what the test was assessing, 

they will be able to adjust their instructional strategies along with ensuring that the full 

standards or skills that would be assessed are taught. Rahman (2018) many times teachers 

were teaching the skills that were needed to pass classroom assessments, but they have 

not practiced the skills needed for students to be successful on high-stakes 

assessments.  Additionally, as educators became more comfortable with the skills 

assessed, their instruction was impacted, and the success of students will increase. 

PARCC Assessment 

PARCC was a test that was created based on the Common Core Standards (Peel, 

2017).  PARCC is an assessment given to students who are in grades 3-11 in the subjects 

of Math and English Language Arts (The Partnership for Assessment of Readiness for 

College and Careers, PARCC, 2016).  Almost all 50 states within the United States have 
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implemented the Common Core Standards, and many states have begun to identify 

concerns when it comes to the current standards (Peel, 2017).  Many states felt that using 

the “PARCC assessment,” students were able to be assessed equally and in a meaningful 

way without allowing where they live to have an impact on their success (The Partnership 

for Assessment of Readiness for College and Careers, PARCC, 2016).  According to Peel 

(2017) the Partnership for Assessment of Readiness for College and Careers believed that 

children everywhere in testing grades were given the opportunity to demonstrate what 

they have learned and were able to do through the completion of the PARCC assessment. 

High stakes, standardized testing worked to exacerbate educational inequities and 

produced a “stratified system of basic skills and scripted instruction for historically 

marginalized students that helped reproduce a stratified labor force for the deeply unequal 

social structure that characterizes the neoliberal global economy” (Bach, 2020, 

p.21).  Peel (2017) provided evidence that supported that high-stakes assessments like 

PARCC and similar tests provided a sense of uniformity when it came to administering a 

test that could be used to gather data that would compare students across states in the 

same grade with the same Common Core standards. 

The PARCC assessment was created to evaluate students' understanding in 

alignment with the Common Core Standards (Peel, 2017).  However, there were still 

some concerns around the current high-stakes assessments such as PARCC; there was 

evidence that the most recent tests that had been taken provided much more rigor than 

high-stakes assessments in the past (Peel, 2017). According to Peel (2017) after 

reviewing the PARCC assessment, it was clear that the assessment did not allow scholars 
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to engage with the material on the assessment in a way that would help them demonstrate 

their understanding in a rigorous way.  There were also concerns when it related to the 

lack of diversity among the developers of the test, along with no evidence of necessary 

reading applications embedded in the test (Peel, 2017). According to Peel (2017) there 

were also some concerns around the current high-stakes assessments such as PARCC; 

however, evidence showed that the most recent tests that have been taken provided much 

more rigor than high-stakes assessments in the past (Peel, 2017). 

Influences on Student Achievement 

Students at the study site were not demonstrating high levels of proficiency when 

it comes to the ELA PARCC assessment.  According to PARCC (n.d.) demonstrating 

proficiency means that students have composed a total score of a four of five on the 

assessment.  There were many student circumstances that impacted student's success 

when it came to first taking the test and secondly passing the assessment in accordance 

with standards and guidelines set by the state related to the ELA assessment and tied to 

specific grade level expectations.  According to Keith (2017), there were both school and 

home circumstances that impacted a scholar’s success.  According to research there was a 

strong connection between a student’s passion for reading, the amount of time students 

spent on reading and students being able to achieve when it came to literacy assessments 

(Gentilini & Greer, 2020).  When the interest in reading was not fostered in and outside 

of the classroom, there was a significant chance that a student's academic performance in 

later grades would be impacted (Gentilini & Greer, 2020). 



22 

 

Keith (2017) suggested that influences that impacted a student’s success that are 

school and home related are external influences. For example, some of the external 

influences that have impacted student’s academic testing success were a lack of resources 

students had access to at home related to growing her literacy skills, the language at home 

maybe different from the language that was spoken predominately at school, they do not 

have a lot interaction with others which impacted their vocabulary development and 

comprehension skills (Keith, 2017).   According to Huang et al. (2019), a study that was 

done showed that students in the 3rd and 5th who had access to literacy resources outside 

of school on a consistent bases scored better on literacy assessments than their 

counterparts who did not have the same opportunities and access. Another way that 

parents helped foster their student’s motivation related to reading and reading for 

understanding is through modeling and demonstrating their own reading habits for 

students.  When there was a lack of access to literacy materials, example of what it 

looked like to be a reader along with the expectations of reading, the impact was greater 

than simply not passing an assessment, in fact when these areas were lacking it impacted 

student’s acquisition and linguistic knowledge” (Huang et al., 2019, p.4). 

There were also external factors that are related to the classroom. Huang et al. 

(2019) recommended that one of the most important components of a literacy classroom 

was the resources and the amount of time that was spent on instruction.  When the proper 

resources, interventions were implemented into the classroom instruction it can support 

students’ comprehension and critical thinking skills.  For example, student’s lacked 

access to resources and engagement in the classroom also impacted their vocabulary 
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development along with their critical and comprehension skills (Keith, 2017).  McClung 

et al. (2019) commented that the amount of free choice that students had within the 

classroom also has an impacted their engagement, motivation, and ability to build 

connection between what they were reading and daily life, building comprehension skills 

through creating opportunities for fairness in literacy (McClung et al., 2019). Huang et al. 

(2019) recommended that an additional way for educators to promote choice in the 

classroom was ensuring that students have daily access to a classroom library where they 

were able to have access to a variety of literature. However, Gentilini and Greer (2020), 

also stated that there may be more to the idea of providing student choice in the 

classroom to impact student growth in reading.  When students have an opportunity to 

have consistent access to the library it in turn helped to inspire student motivation related 

to reading (Huang et al., 2019).  When it comes to motivation it was important to identify 

how students were extrinsically motivated to move from students needing others to 

motivate them to motivating themselves to do their best on tasks and assessments.  The 

type of interventions that were put in place to support students also impacted students 

academically (Keith, 2017). “The results of this study suggest that it was not enough to 

learn the structure of reading: rather, one must learn to “love to read” to derive meaning 

from text in his or her development of comprehension and vocabulary” (Gentilini & 

Greer, 2020, p. 1).  When it comes to academic achievement in reading, Gentilini and 

Greeer (2020) stated that students needed the skills such as example, knowing how to 

correctly and consistently decode words to build their understanding of language and 

knowledge, which influenced reading achievement.  To be successful, they also needed to 
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have the will to want to read and work to gain the skills needed to be successful readers 

who can comprehend what they were reading (Gentilini & Greer, 2020). 

Though these were circumstances that can impacted all students, the reality was 

that students who fell into the poverty category experienced these external inequities at a 

higher rate than those who fell into a more middle to upper class category (Keith, 2017). 

When students had access to literacy support in school as well as at home using a variety 

of materials and resources, evidence showed that those supports were impactful when it 

comes to developing student’s “emergent literacy skills and overall reading performance” 

(Huang et al., 2019, p.2).  Research from a study done in Hong Kong also showed that 

when students had an opportunity to experience differentiated levels of interventions, 

experienced improved scores on the high-stakes reading assessment (Huang et al., 2019). 

Implications 

The purpose of this basic qualitative study was to explore teacher perceptions 

about third grade students in one charter school who were consistently scoring low on the 

Partnership for Assessment of Readiness for College and Careers Assessment (PARCC) 

assessment in English Language Arts (ELA). Through this research, data was obtained 

that has the possible implications to identify possible gaps and barriers related to 

students’ achievement on the ELA PARCC.  It was crucial to understand the current 

teaching strategies to be able to begin to identify the shifts that needed to be made to 

improve the current gap at the study site. This study may provide data about how the 

current views of educators and the leadership team was impacting the learning 

environment and, as a result, impacting student success when it comes to the PARCC 
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assessment.  The findings from this study may provide evidence needed for professional 

development because by the end of the study the data will help to provide insight into 

why students at the study site were consistently performing below mastery on the ELA 

PARCC assessment performing. 

Through this study, data was gathered and as a result it could be the data needed 

to create positive social changes at the study site for teachers, and students.  Positive 

social change may impact each group of stakeholders through the implementation of the 

strategies discussed in the study, along with using the data from the study to make the 

necessary academic and teaching adjustments.  As the team reviews the data the finds 

could be used to improve the current perspectives of the teachers and educators around 

PARCC, the strategies used in the classroom may improve, which can impact student’s 

success with high-stakes testing. Therefore, creating an opportunity for social change also 

has the potential to improve the learning opportunities experienced by students and 

improving the standing of a neighborhood school based on PARCC scores. 

Summary 

In summary, the literature review for this study addressed three topics. The three 

topics for this qualitative study were (a) teacher's perspectives, (b) teaching strategies, (c) 

high-stakes assessments, (d) influences on student’s achievement success.  The review of 

the research revealed how the perspective of teachers impacted the learning environment 

for students. The research also provided evidence to support the idea that when teachers 

were using strategies in the classroom that was student-centered, the level of student 
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engagement will increase, which in turn impacted their level of understanding of the 

material that was taught. 

In Section 1, I discussed the local problem of a gap in practice between what 

teachers are teaching in the classroom and the material that is being assessed on the ELA 

PARCC Assessment.  The purpose of this basic qualitative study was to explore teacher 

perceptions about third grade students in one charter school who were consistently 

scoring low on the Partnership for Assessment of Readiness for College and Careers 

Assessment (PARCC) assessment in English Language Arts (ELA). Gathering 

information through peer-reviewed articles, along with conducting interviews, provided 

the necessary information needed to address and answer the two research questions that 

were used to guide the study.  The study was guided by Vygotsky’s Theory because 

evidence of the importance of making sure that the instruction in the classroom was 

meaningful and intentional, and the impact that it could have on a student's academic 

success on assessments.  Vygotsky’s Theory also guided the study because of the 

importance of traditional testing strategies and the influence on student achievement. 

In the review of the literature, I came across articles that addressed perceptions of 

educators teaching strategies, high stakes assessments, and the various impacts on student 

achievement when it came to demonstrating proficiency on the PARCC assessment. 

According to the research, the perceptions of teachers had a significant impact on 

students' achievement. The research also demonstrated a need for further research to 

identify ways to shift teacher perspectives when it comes to high-stakes testing.  One 

possible outcome of the findings of this study is to develop an opportunity for a three-part 
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professional development at the study site that would first help identify current biases and 

how to address them, second to identify the current teaching strategies and the possible 

shifts needed, and lastly,  to reflect in part to see the possible outcomes of the shift that 

have been identified; in the first two parts of the professional development, to move to 

toward a path of improving student achievement. 

In section two of the study, I discussed how the methodology research design and 

approach were appropriate for the study that was conducted.  I also be provided an 

outline that demonstrated how participants were selected, the strategies that were used to 

build and foster a meaningful relationship between myself and the participants.  In the 

last part of section two, I also provided data collection methods, coding strategies, and 

opportunities to provide validity and prevent bias will also be discussed. 
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Section 2: The Methodology 

Research Design and Approach 

The problem was that third-grade students in one charter school consistently 

scored low on the PARCC assessment in ELA. The design of the study allowed for an 

exploration of teachers’ perceptions related to the performance of the scholars. The 

purpose of this basic qualitative study was to explore teacher perceptions about third 

grade students in one charter school who were consistently scoring low on the PARCC 

assessment in English Language Arts (ELA). A qualitative approach provided an 

opportunity to gain a complete understanding of each participant's experience (Rahman, 

2016). A basic qualitative research design was directly related to the problem identified 

for this study because the goal of the study was to gain insight into third-grade ELA 

educators’ perceptions. 

Conducting a basic qualitative study allowed the participants to provide their 

personal insights as they related to the identified problem at the study site. The 

participants provided their insight by engaging in one-on-one interviews, which also 

provided me with the data needed to answer the research questions driving the 

study.  According to Babbie (2017), the use of interviews in a qualitative study allows for 

detailed information to be obtained when it came to participants' experiences, as well as 

an opportunity to observe the participants.  Data were gathered through interviews related 

to participants’ opinions and knowledge related to the interview questions, which were 

related to the research questions. 
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Qualitative Research Design 

Burkholder et al. (2016) suggested that qualitative research provided an 

opportunity to explore a group of individuals and a variety of events in depth. This 

approach was selected to guide the study because the purpose of this qualitative study 

was to explore perceptions of third grade teachers about the learning opportunities 

provided by the curriculum and the relation to student success on the ELA 

PARCC.  According to Burkholder et al. (2016) a qualitative study allowed data to be 

gathered through interviews that could then be used to gain an understanding of the 

problem presented in the study.  

However, there were other qualitative methods such as narrative, grounded 

theory, ethnography or case studies; these methods would not be the best methods to use 

for this study.  A narrative approach is not the best approach because a narrative approach 

would be based on my understanding of the topic or subject under study (Thomas, 2017).  

Grounded theory was not the best option because the goal of the study is not to create a 

theory (Thomas, 2017). Ethnography was not the best option because I was not looking to 

be a part of the study; rather, the study was looking to gather data from the participants 

(Thomas, 2017).  Lastly, a case study was not the best approach because I will be 

interviewing many participants and gathering data based on a local problem, and the data 

may not be easily generalizable to other sites like my research site (Murphy, 

2014).  Though there were other methods of research such as a mixed-methods approach 

or a quantitative approach, conducting a study guided by basic qualitative methods was 
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best because it allowed me to approach the problem through the lens of “why” the current 

problem exists, instead of “how” the problem was created (Butin, 2010). 

Participants 

Inclusion Criteria and Sample Size 

Purposive sampling was used to compose a sampling group large enough for the 

study; it also allowed me to target a specific group of people (Thomas, 2017).  Purposive 

sampling also allowed me to identify the sample group based on what was known about 

the participants and the overall goal of the study (Babbie, 2017).  For this study, the 

participant group was composed of third-grade educators from the study site. These 

participants were also faculty that had been in their position for one or more years, which 

enabled them to provide valuable insights based on their experiences related to the 

interview questions and the identified problem at the study site.  This participant group 

was selected as opposed to other educators at the study site because the goal and the 

focus of the study was based on third-grade educators’ perceptions. 

There were 10 participants who joined in the individual, semi structured 

interviews. The participant groups were composed of third-grade educators from the 

study site.  Having a participant group of this size allowed me to gather sufficient data 

related to teachers’ perspectives of the research question guiding the study, as well as 

insights into various experiences.  According to Guest et al. (2006) a group could 

demonstrate saturation based on the data that they have provided to me aligned to the 

interview questions.  Therefore, having a sample size between 10 and 12 participants who 
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in the field being studied ensured they had the experiences and the knowledge needed for 

sufficient data collection. 

Recruitment and Rapport 

The very first step in gaining access to the participants was to speak to the Head 

of School about the study that I conducted at the site.  The Head of School was the person 

responsible for providing permission to conduct the study at the site.  Permission was 

given through an in-person conversation and followed up by an email request (Appendix 

B).  After permission to conduct the study at the site was granted, the next step was to 

email the prospective participants.  The study was outlined within the email, as well as 

the expectations established for them as participants and me as the interviewer (Appendix 

C). Once the individuals responded letting me know if they would like to participate, I 

sent them a consent form to sign, which again outlined their rights as participants, the 

goal of the study, and the expectations for myself as the interviewer (Appendix C). 

Lastly, the 10 participants were asked to provide three different times they were available 

to sign up for our initial one-on-one, introductory meeting via Zoom.  

The study site included over 500 students in grades pre-school through 8th grade 

with two teachers in each classroom.  There were two preschool classes with one lead 

educator and one assistant in both classes, three pre-kindergarten classes with one lead 

educator and one assistant in each class, three kindergarten, and three first grade classes. 

In grades two through eight, there were two classes in each grade band.  In grades 

kindergarten through eighth, the model was that there was a general education teacher 

and a special educator in each class, and the classes were departmentalized.  This means 
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that there was a general education math teacher, special education math teacher, general 

education ELA educator, and a special education ELA educator in each of these grades.  

There were also subject matter academic coaches based in grade bands; for example, 

there was an ELA Coach for 6-8 ELA and one for Math. The structure was similar for the 

K-2 and 3-5 grade bands.  Regarding the leadership team, there were three deans, a Math 

Director, ELA Director, School Culture Manager, Principal, and a Head of School.  There 

were 10 participants for this study, and all were faculty members from the study site. 

Though I have a working relationship with many of the possible participants, it 

was important for me to establish a relationship with them as the person who was 

conducting the research and them as the participant in the study.  Establishing this type of 

rapport was important because it allowed the participant to be more comfortable opening 

up and engaging in conversation with me throughout the interview (Thomas, 

2017).  Once I got the responses back for participation, I set up a time to meet one on one 

online with each of the participants through a Zoom to ensure that they understood the 

entire process and had an opportunity to ask any questions they may have regarding the 

study.  The next step was to have the participants provide me with two options of times 

outside of work hours that would be convenient for them to participate in the online 

interview. 

Ethical Considerations 

All the ethical standards put in place by Walden University’s IRB department 

were used to guide the study and to ensure that participants were protected during each 

step of the research. I ensured the protection of participants’ rights by confirming 
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confidentiality throughout the study, obtaining their consent for participation in the study, 

and ensuring there was no harm due to participating in the study. To ensure that 

confidentiality of participants was maintained, each participant was provided with a 

number based on the order in which they interviewed. For example, the first teacher 

would be TE1 so that that their name was not revealed at any point during the research 

process.  I worked to ensure that no harm was caused; participants were provided with a 

consent form to sign, so that they knew that their participation was totally optional. This 

process established clear expectations for each participant. In order for an individual’s 

rights to be completely protected, I explained HIPPA in great detail. Explaining to the 

participant about HIPPA and how it would be followed throughout the study provided the 

participant with further clarity on rights and safety.  

Confidentiality 

Though I have a working relationship with some of the participants, maintaining 

confidentiality was very important because it was my duty to ensure that the participants 

were protected from any harm as they participated in the study (Babbie, 2017).  The local 

site and teachers’ names will never be used; instead, the school was referred to as “ML 

Charter Academy,” and teachers were identified using pseudonyms in the order they are 

interviewed.  There was not any personal information shared in the overall data gathered 

from the interviews to help maintain confidentiality. The participants were assigned a 

number based on the order in which they are interviewed, for example the first teacher 

would be TE1, and I continued that pattern so that everyone I interviewed was assigned a 

number related to the order that they were interviewed in.  It was important to make sure 
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that I had a clear system for how I would be able to identify participants without using 

their name, because I wanted to ensure that I had a “clean data set” (Kaiser, 2009). This 

data will be kept for a period no less than five years, and it will be stored in my 

password-protected computer as well as kept on my personal flash drive, that only I will 

have access to.   

Informed Consent 

Participants were provided with a consent form to sign that shows they willingly 

decided to participate in the study, as stated in Appendix D.  The consent form provided 

the participants with detailed information of the study’s purpose, outlined their rights as 

participants, the goals of the study, and the expectations for me as the interviewer as 

demonstrated in Appendix D.  The consent form also let the participants know that the 

interview was hosted and recorded online.  Perspective participants were notified that 

participating in the study was voluntary and participation did not affect their current role 

at the study site. Providing participants with this information allowed them to make 

informed decisions about choosing to participate in the study, because they had been 

given a clear description (Wiles, 2013). 

Protection from Harm 

As for the research, it was my responsibility to make sure that I protected all the 

participants in my study from any act of harm as result of their participation.  One of the 

ways that I ensured that the participants were protected was by safeguarding the use of 

ethical guidelines implemented by the IRB, such as notifying the participants of their 

rights, providing consent forms, identifying any possible exposure to harm because of 
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being a participant in the study, storing the data properly, and maintaining confidentiality 

throughout the study. I also made sure that I did not start my study until I had the 

necessary approval to do so from my committee and IRB; I did this to ensure that I had 

accounted for and addressed any possible opportunities where participants could 

experience harm as participation in the study.  

Anytime a study is conducted, there is an opportunity for bias to arise; however, I 

needed to make sure that I was aware of my values and how they could impact my data 

collection (Babbie, 2017). Since I knew that there was also an opportunity for my biases 

to arise, I made sure to take notes during the interview process, after the interview 

process, and even through the process of transcription of the interview responses to 

ensure that any biases that arose are documented and do not impact my overall findings 

within the study. Journaling helped to ensure that I was not placing my opinion into the 

data that was gathered from each of the participants. 

Role of the Researcher 

I have experience in the study setting as an educator for the past four years, from 

2017 to currently.  My roles at this school have been a classroom teacher, Team Lead and 

the F.E.L.T. Lead, and the Dean of Student Culture at the study site. My position as Dean 

of Student Culture did not impact teachers’ overall evaluation, current positions, or 

opportunity for advancement.  I was not in a supervisory role over any of the study 

participants. Though I did have working relationships with many of the participants, I 

was sure to document and identify personal biases in my journal that are to ensure that 

the study is contaminated at a minimal level. Some potential biases that may have arouse 
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were around my knowledge of how a teacher may teach, strategies they may use in the 

classroom, the number of years they have been teaching or even my opinion about their 

content knowledge or even my personal relationship with the participants. My role was to 

conduct interviews, record data and review the current and past data. 

I gathered information through interviews.  Though I worked at the site in which I 

conducted interviews, I still needed to establish a relationship with the participants but 

not as their colleague. It was important for me to make sure that I was not allowing my 

personal experiences and views cloud the data. In fact, Thomas (2017) states that when 

the researcher has built a relationship with the participants, they were willing to share 

their insights and experiences.  To ensure that I was only recording the participants' 

responses and not my own views I recorded the interviews and then transcribed them 

along with keeping a journal where I was able to record any of my personal thoughts, 

insights, and observations of body language during the interviews. 

Data Collection 

For this project study the data was collected by individual semistructured 

interviews.  The goal was to schedule three interviews per week for the first four weeks, 

to ensure that there was an opportunity to interview all twelve participants.  Each 

interview was a length of no less than thirty to forty-five minutes; however, I also allotted 

an additional fifteen minutes as a buffer for each interview to ensure that the dialogue 

was natural and there was no pressure on the participant to rush their thinking as they 

were responding to each of the interview questions.  Within the allotted time for 

interviews participants were asked nine open-ended questions presented in Appendix E.  
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Each interview was conducted and recorded via online software, due to the current 

pandemic.  To ensure that I had captured the participant responses the recording was 

input into software called Delve which allowed me to create transcriptions of each 

interview and will also help me begin to create categories, identify themes, and create 

codes. 

The interviews were conducted on an individual basis.  The interview participant 

group was composed of third-grade educators.  There was an interview protocol used to 

guide the interviews presented in Appendix E.  The interview protocol was sent to groups 

of people who I considered to be Subject Matter Experts.  Each of these experts had five 

or more years of experience working with students in third- grade or has experience at the 

Elementary level.   The interview protocol was geared to gather data based on teacher 

perspectives and therefore was sent to educators.   

There was a total of six subject matter experts. None of the SMEs were part of the 

actual study and they did not work at the study site, however having a group of experts 

composed of people who are similar to the participant group assisted in the process of 

identifying the alignment and validity of the instrument used to gather the data 

(Zamanzadeh et al., 2015). As SME feedback was provided related to the alignment of 

the research question guiding the study, the framework guiding the study, and the 

interview protocol (Zamanzadeh et al.2015).   Zamanzadeh et al. (2015) suggests having 

a group of experts provide feedback around the interview protocol helps to provide 

validity to the instruments that will be used to gather data. The interview protocol was 

guided by open-ended questions to allow the participants of the study the opportunity to 
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share their opinions and experiences without feeling limited in their response (Thomas, 

2017).  Based on the feedback from the SMEs along with additional feedback from my 

chair I have made edits to the SME feedback in Appendix F, to ensure that there is full 

alignment between the research question, the instrument used to gather the data and the 

framework guiding the study. 

Throughout the data collection process, I used a research journal as a tool of 

reflection.  Maintaining a research journal allowed me to capture my thoughts as I was 

preparing to conduct the interviews and assisted in deferring any personal biases that may 

arise as I was gathering the data.  Journaling also provided me with an opportunity to 

capture commonalities that I identified across participants and the overall interview 

experience.  Lastly, journaling helped me acknowledge and ask questions I had once 

interviews were completed. 

Conducting one on one interviews online allowed me to gain insight from 

stakeholders on individual levels.  It also assisted in creating and establishing 

relationships with the stakeholders that I worked with throughout the data collection 

process.  Utilizing Delve allowed the opportunity to engage in a face-to-face interview 

process.  Conducting one-on-one interviews provided the opportunity to gather 

observation data relating to the participant as they are answering questions (i.e., body 

language). Establishing this relationship with each of the stakeholders allowed the 

participants to be more comfortable with sharing information during the interview 

process (Smith, 2019).  There were 10 participants for this study.   The study site was 

composed of over 500 students in grades pre-school through 8th grade, with two teachers 
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in each classroom, there were two general education teachers, two special education 

teachers and six support educators for third grade during the study period.   

The questions for this project study were created and reviewed by six SMEs to 

gather data needed to explore the perceptions of third-grade teachers about their current 

ELA teaching practices and their suggestions to align more closely with the ELA PARCC 

assessment items. Ramli et al. (2020) suggested that having an expert panel review the 

interview protocol provided the me with the feedback needed to ensure that there was 

alignment between the research questions and the interview protocols (Zamanzadeh et al., 

2015). 

Instrumentation 

For this qualitative study, I used the interview protocol and a journal to gather 

data along with recording the interview sessions with each of the participants.  According 

to Ravitch and Carl (2016) a journal provides an opportunity for continuous reflection. 

The interview protocol for the third-grade educators is listed in Appendix E.  The 

interviews were recorded using Zoom. 

The interview protocol consisted of nine questions found in Appendix E was used 

to guide the interview and gather data from the participants. The protocol was reviewed 

by SMEs to determine the alignment between the protocol and the research 

questions.  The educator interview protocol was reviewed by a group of SMEs who were 

not a participant in the study.  The interview protocol in Appendix E was for third-grade 

educators.  The use of interview protocols allowed the participants to engage in a 

conversation and discuss their thoughts, feelings, perspectives, and experiences (Thomas, 
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2017). Interviews allowed me to gather meaningful information that represented various 

perspectives that one may not be able to gather through other sources of data collection 

(Thomas, 2017). 

The interview protocol that was used to gather data was an adequate tool for the 

research purpose of this study. To ensure the interview protocol was aligned and to yield 

the data to answer the research questions, I sent my research questions along with the 

interview protocol to a panel of experts and they provided feedback as demonstrated in 

Appendix F.  The SMEs provided feedback related to the alignment of the research 

questions to the interview protocol and framework guiding the study. The SMEs were 

composed of three educators. The panel of experts was composed of people who have 

been in the field of education for five or more years and had experience as a teacher and 

are not part of the groups of participants at the study site. Ramli et al. (2020) suggested 

that having an expert panel provide feedback around the interview protocol and research 

questions for alignment helps establish validity within the protocol and the data gathered. 

Table 2 displays the questions used in the interview protocol for the 

educators.  The connection between the questions in the teacher interview protocol 

research questions is also displayed in the table below.  The use of this interview protocol 

gave the participants the opportunity to share their perceptions and opinions about the 

PARCC assessment and what was considered current teaching strategies. Demonstrating 

alignment between the interview questions and the research questions helped to 

demonstrate overall validity within the study and the data collected (Ravitch & Carl, 

2016). The conceptual framework for this study was Vygotsky's Social Constructivist 
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Theory.  Vygotsky's Social Constructivist Theory was used as a base line for creating and 

aligning the interview protocol for this research study. Allowing the constructivist theory 

to guide the research allowed evidence to be presented that demonstrates that when 

scholars were able to connect the information they already know to the new information; 

they were required to learn they were more successful academically. 

Table 2 

 

Teacher Interview Protocol/Alignment of Questions and Theoretical Framework 

Research Question Interview Questions Theoretical Alignment 

What are the third grade educators’ 
perceptions regarding the causes of 
low ELA PARCC achievement in 
relation to the existing instructional 
practices? 

1. What impact do you believe a 
student’s prior knowledge on their 
individual achievement on ELA 
PARCC? 
 

Vygotsky’s Social Constructivist 
Theory- Individual Instruction 

2.What are your perceptions about the 
opportunities available to students to 
build their prior knowledge in ELA? 

Vygotsky’s Social Constructivist 
Theory -Individual Instruction 

3.What are the current opportunities 
within the curriculum that support build 
on prior knowledge of students? 
 

Vygotsky’s Social Constructivist 
Theory -Organizational 

 How often within the curriculum do 
students complete activities that activate 
their prior knowledge and allow them to 
make connections the new tasks? 
 

Vygotsky’s Social Constructivist 
Theory -Organizational 

 What connections do you notice 
between the skills taught on the 
assessment and the strategies that you 
use in class to teach those skills? 
 

Vygotsky’s Social Constructivist 
Theory -Whole Group 
Instruction/ Individual Instruction 

 What are the current strategies used in 
the classroom to strengthen students’ 
comprehension and critical thinking 
skills? 
 

Vygotsky’s Social Constructivist 
Theory -Whole Group/ Individual 
Instruction 

 What is your perception about the 
relationship between the ELA skill 
taught within the curriculum and the 
skills assessed on the ELA PARCC? 
 

Vygotsky’s Social Constructivist 
Theory -Organizational 

 What do you suggest to align ELA 
instruction with the ELA PARRC 
assessment? 
 

Vygotsky’s Social Constructivist 
Theory -Organizational 

 Is there anything that we have not 
discussed that you would like to add? 

 



42 

 

 

Data was gathered through interviews with third-grade educators that lasted no 

longer than an hour.  The interview questions were semistructured.  A semistructured 

interview protocol allowed for the interview to flow more like a regular conversation, 

instead of me providing a box in which participants needed to stay in as they are 

participating in the interview process (Thomas, 2017). Due to the COVID 19 Pandemic 

that was being experienced, all interviews were conducted within Zoom.  Participants 

were given a unique log-in code to ensure that only myself and the participant would 

have access to the meeting and that other participants were only able to enter the meeting 

once I left them into the meeting.  The interview began with a “getting to know you” 

icebreaker that created an inviting environment and helped to build a positive rapport 

(Appendix D).  Taking the time to establish a positive rapport with the participants was 

essential, because trust was needed for participants to feel comfortable to fully engage in 

the interview (Babbie, 2017).  Once the icebreaker was completed, I took a moment to 

remind the participants of the following things:  the goal of the study, duration of the 

interview, the interview recording, as well as provided an opportunity to voice any 

concerns ask any questions before the interview began (Appendix D).  

All the data was tracked in a very organized and precise way.  The interviews 

were recorded through the use of Zoom and then transcribed using software called 

Delve.  A reflective journal was used to take additional notes about participants, body 

language as they were engaged in the interview, and follow up questions. Journaling 

allowed in reflections to be captured throughout the process (Ravitch & Carl, 2016). I 
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was also able to make note of any thoughts that arose, as I was administering the 

interview to ensure that I did not allow my personal bias to impact my 

study.  Implementing a reflective journal to make note of any possible bias that arose 

helped with the overall validity and trustworthiness of the study, because it demonstrated 

the constant thought process that I was going through as I interacted with each piece of 

data (Ravitch & Carl, 2016). Writing down reflections in a journal allowed me to make 

note of their initial understanding of the data gathered and then to then revisit the data to 

gain a clearer understanding (Mirlashari et al., 2017). 

Preparation for Analysis 

The information in this section provided an outline for how data was gathered and 

analyzed throughout the study.  How the data was analyzed was important to the study, 

because it was important to demonstrate validity in the study.  The data for this study was 

gathered through individual interviews and recorded using Zoom.  The data was collected 

and yielded responses to the research question that guided the study:  

RQ1: What are the third-grade educators’ perceptions regarding the causes of the 

low ELA PARCC achievement in relation to the existing instructional practices? 

For this study there was one participant group composed of third grade educators. 

The interview protocol was created to guide the interview process for educators.  The 

goal was to complete all the interviews within the first month.  Within the following 

month all the data gathered through the recorded interviews to be transcribed. Once all 

the interviews were conducted, I begun to analyze the data gathered from each of the 

interviews, along with the data from my reflections and observations of each of the 
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participants responses and body language which identified the common themes that arose 

or discovered underlying meanings (Babbie, 2017). 

Finally, I utilized the analysis of the answers from the responses provided by each 

of the participants to answer the research questions guiding the study. There were many 

types of data analysis methods that could have been used to analyze data.  However, for 

this study I used the constant comparison method.  Thomas (2017) suggested that one of 

the benefits of constant comparison method of analysis allowed the me to have multiple 

opportunities to engage with the data.  Through data analysis I was able to identify 

themes based on the responses provided to the research questions.  The goal of the data 

analysis process was to identify common themes that arise within the data, identify 

outliers, provide opportunities for triangulation and consistency within the data set 

(Thomas, 2017). 

Data organization was another essential step.  Data cannot be properly analyzed if 

the data is not organized.  Analyzing the information presented an opportunity to obtain a 

deeper understanding of the data (Thomas, 2017).  One of the ways that the data was 

organized was by labeling the participants.   Each of the participants was labeled using a 

number identifier related to the order in which they were interviewed.  The transcriptions 

of the interviews were labeled based on the same system.  

Throughout the process of organizing the data I made sure that I made a note of 

any reflections, or wonderings in my journal.  Keeping track of this information was 

useful as I interacted with the data at multiple points.  I was able to identify possible 

categories and themes.  The data will be stored in my password-protected computer as 
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well as kept on my personal flash drive, that only I will have access to for five years.  The 

reflections that I made as I was working through the data collection process will also be 

kept on my password-protected computer. 

Coding 

Coding is one of the essential steps in ensuring that the data was organized.  The 

codes can be created based on ideas that continually present themselves within the data 

(Saldaña, 2016). Babbie (2017) presents evidence that showed that coding allowed the 

me to construct “raw data” into “standardized data (p.338).  To make sure that I had 

correctly coded my data I conducted multiple rounds of coding, which also helped with 

identifying clear themes that arose (Thomas, 2017).  As I went through the coding 

process, I looked at the data gathered through the interview transcripts along with the 

notes that I was taking in my journal; as it related to the interviewees body language, and 

facial expressions, during the interviews (Rubin & Rubin, 2016).  

To ensure that I was consistent with my coding I followed the three stages of the 

coding process discussed by Thomas (2017).  The first stage was “open coding” 

(Thomas, 2017). During this stage I started to build and identify categories based on the 

data, then I moved toward axial coding to pair different pieces of data together through 

constructing labels and placing the data into the possible categories I previously 

constructed (Thomas, 2017).  Lastly, I moved to the third stage of selective coding where 

I was able to pull out themes that were presented based on the previous two coding steps 

(Thomas, 2017).  
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Throughout the process of coding, I continued to make notes in my reflection 

journal to ensure that I used the same strategy to identify and create, label, and categorize 

each code.  To aid in this process of coding within my qualitative study I used a program 

called Delve, to identify the various categories presented by the data.  Utilizing software 

called Delve allowed me to code various pieces of data such documents, pdfs, audio, and 

video (Thomas, 2017). 

Themes 

Once the interviews were transcribed, the interview responses were analyzed 

holistically and I began to extract the patterns that were presented in the data.  Once the 

interviews were transcribed, I reviewed the notes that I constructed throughout the 

interview process.  I used the “Constant comparative method” to ensure that through the 

multiple times of interacting with the data, and I was consistently working to pull out the 

common themes (Thomas, 2017).  Once I was able to identify the themes from the data, I 

was then able to utilize that information to construct codes to create abbreviations. 

Evidence of Data Quality 

Member checking was implemented within the interview process to ensure that I 

had a clear understanding of what the participant was relaying in their response.  Member 

checking, also known as “respondent validation, was a technique for exploring the 

credibility of results” (Birt et. al., 2016, p1), took place throughout the interview. Some 

of the ways that member checking was implemented into the interview process, was 

through restating their responses as well as providing them with a response time; to let 

me know if my understanding was correct, or if there was a misunderstanding that needed 
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to be corrected (Thomas, 2017).  Another method that was used in the study to provide an 

additional opportunity to check my data was by sharing the interview transcriptions with 

the participants to review and provide feedback after the interviews were 

conducted.  Once I had received the feedback, the necessary changes were made, and I 

began to move forward with organizing the data.  Member checking was important to the 

study because it provided a level of checks and balances for me to ensure that I did not 

allow my bias to impact the data gathered (Birt et al., 2016). 

I used the data gathered from the interviews and from the interview observation 

notes within the study to provide opportunities for triangulation (Thomas, 2017).  Using 

the data and the notes taken during the interviews allowed me to have two different 

pieces of data to look at based on the interview protocol.  Creating triangulation within 

the study was important because it allowed a presentation of various research methods 

that ultimately yielded the same data (Babbie, 2017). 

Within research it was important to identify possible bias before starting the 

interview process.  Understanding pre-existing bias helped to prevent bias from showing 

up in the way that interview questions were asked or even with connecting with the data 

being gathered (Rubin & Rubin, 2016).  For example, bias can arise during the interview 

process, as well as through the process of transcribing interviews.  One of the ways that I 

ensured that, this did not happen was by adhering to the suggestion of Rubin and Rubin 

(2016) which was to make sure that the interviews were recorded, which prevented me 

from having to rely on my memory of the interviews.  The other suggestion that I used to 

guide my interview interactions was to make sure that I remained emotionally constant, 
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so that the participants did not feel as if I was judging them, but instead listening to 

understand (Ravitch & Carl 2016). Lastly, to address the emotions that could have arisen; 

as I was conducting the study that could allow bias to arise around my feeling, I 

consistently wrote in my reflective journal so that as feelings and thoughts arose they 

were addressed, based on the data and not just what I thought and felt.  According to 

Ravitch and Carl (2016) a reflecting journal allowed the me to document reflections, 

concerns ongoing, which provided a tool to help assist in identifying the biases.  

Ravitch and Carl (2016) identified possible bias is crucial to the overall outcome 

of how the data was gathered and coded. Making this identification was also helpful in 

creating validity within the study. Demonstrating validity in the study was done through 

the process of checking in with each of the interviewees throughout the interview process 

to make sure that I had a clear understanding of their responses to each question (Ravitch 

& Carl, 2016).  Another way that I demonstrated evidence of validity was using an expert 

group, composed of educators, who could ensure that the interview protocol I used, 

yielded the data needed to answer the research question posed (Rubin & Rubin, 2016). 

As I went through the data and created codes, I knew that there may be some 

pieces of data that would not fit into a particular theme.  These pieces of data were called 

discrepant data (Saldaña, 2016).  It was essential that I became comfortable with the fact 

that there could be discrepant data, because forcing data to fit would impact the validity 

and trustworthiness of the data (Roulston, 2014).  As I was coding the data and 

identifying themes, I made sure any reflections related to data that do not fit in my 
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notes.  I was able to reflect on the codes and themes that I had identified to ensure that the 

data was a true outlier of if it was coded incorrectly. 

Data Analysis 

My data analysis approach was to determine factors connected to the research 

question through the responses provided by each of the ten participants.  Each of the 

participant interviews was analyzed independently.  The data approach I utilized followed 

three stages, as Thomas (2017) discussed.  After reading through the transcripts to ensure 

that I had an initial understanding of the data collected, I began the process of coding.  In 

the first round of coding, I utilized the open coding method.  Open- coding allowed me to 

read each transcript line by line to identify categories related to the data (Thomas, 2017).  

The next round of coding I conducted was axial coding.  Through axial coding, I was able 

to identify and group pieces of data based on the labels I assigned to the words, phrases, 

sentences, and paragraphs during the first round of coding (Thomas, 2017).  Lastly, I 

conducted a round of coding using selective coding. Conducting a final round of coding 

using selective coding methods allowed me to review the data through a different lens for 

a third to identify themes that arose based on the previous two rounds of coding (Thomas, 

2017). Finally, I used Delve software to code the data. As a result, I could identify the 

number of times that a reference was made to each of the specified categories within the 

interview data, based on the codes assigned to the data. 

Once all three rounds of analysis and coding were completed, I was able to 

identify three categories, fifteen sub-categories, and three themes (Figure 1, below).  The 

categories were: (a) individual instruction, (b) whole group instruction, and (c) 
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organizational.  The sub-categories related to individual instruction were (a) individual 

instruction- prior knowledge, (b) individual instruction- reading, (c) individual 

instruction- writing, and (d) individual instruction- comprehension.  The sub-categories 

related to whole group instruction were (a) whole group instruction - prior knowledge, (b) 

whole group instruction - reading, (c) whole group instruction - writing, and (d) whole 

group instruction – comprehension.  The sub-categories that were identified related to 

organization were: (a) organizational- curriculum assessment, (b) organizational- 

curriculum reading, (c) organizational curriculum writing, (d) organizational-PARCC, (e) 

organizational- PARCC reading, (f) organizational-PARCC writing, (g) organizational- 

PARCC alignment.  The three themes that were identified were (a) Theme 1: Educators 

reported that student’s prior knowledge has an impact on their level of success on the 

ELA PARCC assessment, and (b)Theme 2:  Educators reported that the difference in the 

way the curriculum assessments are formatted in comparison to the format of the ELA 

PARCC assessments and (c) Theme 3: Educators reported that student’s ability to 

demonstrate comprehension impact the performance on the ELA PARCC Assessment. 
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Figure 1 
 
Research Question, Categories, Sub-Categories, and Themes 

 

Evidence of Trustworthiness 

Credibility 

Credibility was established through a variety of measures.  Credibility means that 

the study's findings were believable, given that the data was represented (Burkholder et 

al., 2016).  The first way that credibility was established was through member checking, 

which allowed participants to review the transcripts that were composed based on their 

interviews to provide feedback confirming that their perceptions and ideas were properly 

represented. I also supported the credibility of my study by constructing a detailed and 

aligned literature review.  As stated by Burkholder et al. (2016), the robustness of a 

literature review was a vital indicator of the entire study’s credibility.  Lastly, I also 

participated in multiple rounds of feedback from my research committee to ensure 

complete alignment within each part of the study, which also helped to build the study's 

credibility. Finally, I also utilized the process of triangulation through the use of 
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interview transcripts and notes from the interview.  According to Ravitch and Carl 

(2016), “Qualitative researchers attempt to establish credibility by implementing the 

validity strategies of triangulation and member checking” (p.188). 

Transferability 

The transferability of my study was supported by the information I provided to 

describe the setting of the study site.  There were clear expectations regarding identifying 

how participants were recruited and the specifics around the number of participants that 

would be recruited (Table 3).  I also identified that I would use purposive sampling to 

ensure that I was recruiting participants who would best align with the goal of my study 

(Babbie, 2017).  Rubin and Rubin (2017) stated that having participants who have 

knowledge related to the study topic helps with the study's credibility. Of the ten total 

participants, eight participants were female, and 2 were male. All 10 had one or more 

years of experience as a third-grade educator. 

Dependability 

I addressed dependability throughout the study by ensuring that all the steps and 

procedures I followed in conducting my study were clearly outlined, making it easy for 

another researcher to repeat my study.  According to Ravitch and Carl (2015), providing 

a precise sequence of methods that can support the steps taken in the data collection 

process helped ensure dependability throughout the study.  I made sure to clearly outline 

my research design, the research question that guided the study, and the interview 

protocol that I used to ensure that the interview questions were aligned with the research 

design and research question. 
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Results 

In this section, I reported the study results.  As I coded the data, I identified three 

categories, fifteen sub-categories, and three themes. Then, the findings were summarized 

and supported by the responses from the one-on-one interviews I conducted. Table 3 

shows the themes and categories that arose a s a result of the data from the interviews.  

Within the table there were also data that represents how times each category and them 

were discussed by the participants.  The data from this table was used to guide the 

literature review in section three. 

Table 3 

 
Themes and Categories for the Research Question  

Theme Categories # of times mentioned by 

participants 

Educators reported that students’ 
prior knowledge impacts their level 
of success on the ELA PARCC 
assessment. 

Individual Instruction 
Sub-Category- Individual  
Instruction Prior Knowledge 
 

31 

Whole Group Instruction Sub-
Category – Whole Group Instruction 

22 

 
 
Educators reported the difference in 
the way the curriculum assessments 
are formatted in comparison to the 
format of the ELA PARCC 
assessments 

Organization Structure 
 
Sub-Category-PARCC Alignment 
 

 

 

27 

 
Educators reported that students' 
ability to demonstrate 
comprehension impact their 
performance on the ELA PARCC 
Assessment 

 
Individual Instruction 
 Sub-Category- Individual  
Instruction Comprehension 
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Whole Group Instruction 
Sub-Category- Whole Group  
Instruction Comprehension 
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The research question that guided the study was RQ1: What is the third-grade 

educators’ perceptions regarding the causes of the low ELA PARCC achievement in 

relation to the existing instructional practices?  I found three themes connected to the 



54 

 

research question.  The first theme was that educators reported that students’ prior 

knowledge impacted their level of success on the ELA PARCC assessment.  The second 

theme was that educators reported the difference in how the curriculum assessments were 

formatted compared to the ELA PARCC assessments format.  The third and final theme 

was that educators reported that students’ ability demonstrated that comprehension 

impacted their performance on the ELA PARCC Assessment. 

Theme 1: Educators Reported that Students’ Prior Knowledge had an Impact on 

Their Level of Success in the ELA PARCC Assessment 

The first theme that emerged in this study was the perception of educators that 

reported that students’ prior knowledge impacted students’ level of success on the ELA 

PARCC assessment.  This theme came from third grade educators sharing their 

perceptions of students’ prior knowledge related to individual and whole group 

instructional opportunities.  The educators in the study replied that a student’s prior 

knowledge significantly impacted their learning in the classroom and when it came to 

taking the ELA PARCC assessment. The educators were very clear when expressing their 

perceptions of students' prior knowledge and the impact it could have on their 

achievement in ELA.  When the participants talked about prior knowledge, they included 

vocabulary as part of the scholar’s prior knowledge, along with student experiences and 

exposure.   Participant 4 shared that “I believe that prior knowledge has a significant 

impact on an individual's achievement on ELA PARCC. We know that part of language 

acquisition, such as like vocabulary and stuff, has to do with exposure to different. Words 

subject specific language or even just one's own reading and how much how varied and 
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the range of that reading so we know that a lot of what scholars have learned previously, 

especially through. Reading different subjects and different types of literature really 

impacts their ability to comprehend and understand the vocabulary when exposed to it in 

a standardized test form.”  Participant 8 reported that a student's prior knowledge can 

dictate their readiness for the current year, stating that “ having an understanding of 

students prior knowledge when they come into the school year allows the teacher to be 

able to assess is this student ready to tackle grade-level curriculum, does the student need 

additional support to be able to tackle grade-level curriculum and what scaffolds need to 

be set in place.” 

Similarly, Participant 9 also felt that prior knowledge of a student is has a great 

impact on a student’s everyday learning experience in ELA, stating, “Prior knowledge 

has a large impact because I am a firm believer that accessing a child’s prior knowledge 

or students’ prior knowledge is a part of their learning process.  It was also made clear by 

additional participants that prior knowledge also plays a significant role when it comes to 

students’ achievement on the ELA PARCC assessment.”  Participant 1 shared, “I 

definitely think that their prior knowledge has a huge and heavy impact on their 

achievement on ELA PARCC, especially because the questions that are on PARCC are 

one text opinion questions and then two, they’re really based on your comprehension or 

understanding.” Participant 6 also felt very similar to participant 1 related to how a 

student’s prior knowledge can play a role in how well a scholar does or does not do on 

the ELA PARCC, stated, “I think, it has a pretty big impact, I mean they’re going into the 

test with a good understanding of ELA and the type of text they’re going to see and 
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maybe the vocab that they’re going to see. And so, if they have not been introduced to all 

those things and the format, it could impact their achievement.”  Lastly, participant 10 

shared a perspective that demonstrated their belief that prior knowledge of third grade 

scholars equally impacts the achievement in ELA throughout the year as well as on the 

park assessment by stating, “I think that it is crucially important for PARCC.” Modules 

build on prior knowledge throughout the school year so that, as we continue to expose 

our students to various topics or ideas or frames of thoughts, they are able to pull upon 

those when taking high stakes exams such as PARCC.” Though some participants 

believed that the curriculum provided opportunities to build on scholars’ prior knowledge 

that was not the belief of all the participants.  Lupo et al. (2020) also provided evidence 

that supports that when students have limited prior knowledge, their overall success 

related to reading and literacy can be impacted in a negative way. 

Theme 2: Educators Reported the Difference in how the Curriculum Assessments 

were Formatted Compared to the Format of the ELA PARCC Assessments. 

The second theme to emerge in this study was the perception of educators that 

reported that the difference in how the curriculum assessments were formatted compared 

to the ELA PARCC assessment format could have an impact on students’ level of success 

in the ELA PARCC assessment.  As I conversed with each of the interviewees, common 

themes arose around the formatting and alignment of assessments within the curriculum 

and related to the high-stakes test of the ELA PARCC assessment.  For example, 

participant 4 was sharing her perspective of one of the major alignment issues around 

students being able to use the tools they learn within the curriculum for curriculum 
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assessments, but that is not the case on the ELA PARCC assessment by sharing, “But on 

assessments in the performance task students are able to show what they’ve been learning 

in class through some creative processes not just writing.  Participant 1 also shared a 

similar reflection related to the fact that when it comes to curriculum assessments, there 

are certain tools that students are able to utilize, and that is not the case with the PARCC 

assessment by stating, “On PARCC students don't have anchor charts to be able to look at 

it's really just pulling off of any skills or strategies that you've learned throughout the 

school year and being able to actually apply them.” Participant 6 also agreed and took an 

additional step to suggest how they could create an opportunity for alignment with the 

format by sharing: “Seeing kind of like a different form of testing that just like giving 

them a question here and there, that looks exactly like they're going to see it on that test.  

This would help align them more to like the test the structure of the questions if students 

have not been introduced to the format it could impact their achievement.”  Participant 2 

agreed with Participant 6 by sharing their following belief: “Kids get caught up on the 

format and not the actual skill or concept that is being assessed. Participant 10 shared a 

suggestion for better alignment between the two by responding with, “For better 

alignment, how do we have the assessment really encompass like everything the common 

core state standards call for beyond just like reading a passage and answering questions 

so like, how we do have not only the writing prompts to be a little bit more robust, but for 

students to engage in a discussion.  Participant 8 also shared that another issue of 

alignment and formatting is related to the writing tasks that students complete in the 

curriculum compared to the writing task needed to succeed on the ELA PARCC. 
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Participant 8 stated,” I think that with PARCC, students will be tasked with more 

complex writing versus the daily writing in class, so the writing is a little bit less rigorous 

in terms of what I’ve seen versus what I know to be on the PARCC assessment.”  

Sherman et al. (2021) expressed that though the overall goal of an assessment is to 

identify a student’s knowledge, there are additional factors that can impact a student’s 

achievement scores. 

Theme 3: Educators Reported that Students’ Ability to Demonstrate 

Comprehension Impacted Their Performance on the ELA PARCC Assessment. 

The third theme to emerge in this study was the perception of educators that 

reported that students’ ability to comprehend what they are reading impacts their overall 

achievement on the ELA PARCC assessment.  As I interviewed each participant, the 

common theme arose around the role student comprehension plays in their achievement 

and scoring on the ELA PARCC assessment.  The consensus of the participants was that 

scholars need to not only know how to read the material, but the need to demonstrate 

comprehension to be successful on PARCC.  Participant 6 shared that, “Kids need to be 

able to understand to the answer the question, even just like a multiple-choice question in 

that format” and Participant 4 said, “That reading of different subjects and different types 

of literature really impacts their ability to comprehend.” The participants also shared 

strategies that were used in the classroom to help strengthen scholar’s comprehension and 

provide them with a tool that helps to increase their ability to be critical thinkers.  One of 

the strategies that was consistently mentioned was genre-based thinking jobs.  Participant 

2 shared that, “Genre based thinking jobs really help kids to get at the main idea of a text 
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to see the author’s purpose, why did they write this, what is the author trying to teach us,” 

Participant 1 stated that “Genre based thinking jobs can help with comprehension, 

because it helps scholars to be able to break down the words to understand what is being 

said to be able to comprehend.”  Participant 9 also shared the purpose of genre-based 

thinking-jobs and the relationship to building student comprehension by stating, “Using 

the genre-based thinking jobs that is an opportunity for them to like to activate their prior 

knowledge of like here's how I can like break down the text in my head. And, in some 

cases, on paper, depending on what's going on to get a deeper meaning of the text and so 

that's almost essentially a strategy. And that strategy is like the activation of prior 

knowledge once I get to a new text or new part of the text, what is it that I'm going to do 

to understand better and get a deeper meaning. 

 

 

 

 



60 

 

Section 3: The Project 

Introduction 

The purpose of this basic qualitative study was to explore the perceptions third 

grade teachers had about the learning opportunities provided within the curriculum as 

related to student success on the ELA PARCC.  Findings from the study indicated that 

students’ prior knowledge had an impact on their level of success on the ELA PARCC 

assessment, the differences between the way the assessments were formatted, and the 

student’s ability to demonstrate comprehension impacts performance on the ELA 

PARCC Assessment.  The project was constructed based on the findings presented in 

Section 2 to resolve the research problem.  The project included components that will 

help support educators’ concerns related to prior knowledge, formatting concerns, and 

ways to address concerns related to student comprehension.  The goal of the professional 

development was to provide educators with knowledge and tools to begin to address the 

current identified problem of third grade students consistently scoring low on the PARCC 

assessment in ELA (Appendix A).  Throughout the professional development, teachers 

will have opportunities to engage in discussions and collaborative sessions, as well as 

work independently to practice utilizing the skills and tools that are being discussed 

within the professional development sessions (Appendix A). 

In Section 3, the project is presented. This section also includes a detailed layout 

of the project including the project description, the goals, and the purpose, along with a 

detailed literature review that was aligned with the findings from Section 2.  There is also 

an outline provided related to how the professional development (PD) would be 
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implemented, the supports that would be provided, the time that would be allocated for 

each session, possible barriers that arise during the implementation of the PD plan, and 

the responsibilities of the school leaders and teacher participants (Appendix A).  At the 

end of Section 3, there will also be a project evaluation and additional informational 

related to the social change at the location of the study. 

The PD was created as a guide for the study site to support the third-grade 

educators and students in creating opportunities within the learning environment for 

scholars based on the themes that were identified from their interviews. The PD provides 

materials that include an overview, each part of the PD, and the benefits of the materials 

and skills presented.  There was also an opportunity provided for the participants to 

actively engage in hands on learning and collaborative activities throughout the PD that 

will help educators identify adaptations for their current curriculum and materials to 

positively impact the learning environment in ELA.  

  The decision to utilize a PD was made after speaking with my committee chair 

about my findings based on the data.  The skills discussed and the materials introduced 

will be useful to all educators in the building and are transferable to other grades; 

however, the PD will be geared toward third grade educators. The main goal of this 

project is to provide teachers with the skills and knowledge they need to successfully 

create opportunities to build on and assess students’ prior knowledge, build 

comprehension skills and opportunities, and create alignment between the way students 

are assessed through the curriculum and through the ELA PARCC.  
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 The project is a three-day PD training that could be used during summer 

orientation of the school year to come or within the first few weeks of school, as 

professional developments are being given around the administration and implementation 

of curriculum.  The PD was designed in a way that will allow the information to be 

presented over three-day period, in which educators would have an opportunity to 

participate in trainings, gain knowledge from each informational session, and complete 

hands-on activities to improve the way that the curriculum is implemented and address 

each of the themes that arose from the data (Appendix A).  The main goal of the 

professional development is to provide educators with the tools and skills to assist with 

curriculum implementation to improve student performance on the ELA PARCC.  

Specific goals for the PD are as follows: 

• Goal 1: Teachers will gain a deep understanding of ways to implement additional 

opportunities to assess and activate students’ prior knowledge. 

• Goal 2: Teachers will backwards plan using ELA PARCC and the ELA 

curriculum to create opportunities of alignment between the formatting of the two. 

• Goal 3: Teachers will begin to develop collaborative relationships that can 

support them throughout the implementation process of the ELA curriculum in a 

meaningful way. 

• Goal 4: Teachers will understand a variety of instructional practices that can be 

utilized to deliver the ELA instruction and build student comprehension.  

• Goal 5: Teachers will engage in feedback protocols to improve instructional 

consistency of ELA units during the planning process of developing alignment.  
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Rationale 

In Section 2, the findings from the study showed a need for both initial and 

ongoing support needed for educators at the study site.  There was a variety of 

information and perceptions shared by third grade educators through the various 

interviews that were conducted. Three themes were identified based on participant 

responses that were related to components that will help support educators’ concerns 

related to prior knowledge, formatting concerns, and ways to improve student 

comprehension.  The project type was selected to address and support the findings related 

to the research problems and each of the identified themes, as well as support the 

continual learning of the educators at the study site. Collaboration and learning sessions 

can help educators gain the experiences needed to successfully approach the current 

curriculum. Martin et al. (2019) shared that when a PD is implemented successfully it can 

“transform beliefs and practices of educators” (p.3). 

The project audience will consist of third grade educators who need to deepen 

their understanding, knowledge, and skills when implementing the curriculum related to 

the identified themes.  Throughout the PD, there will be opportunities for educators to 

learn in a whole group setting, as well as an opportunity for educators to collaborate with 

one another related to the learned information and creation of classroom resources.  The 

findings from the study demonstrated that there was a need for educators to create 

occasions for students related to prior knowledge, align curriculum questions to the 

PARCC format, and explore ways to collaborate with one another to identify additional 

opportunities to build student comprehension. Educators would also have a chance to 
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practice the skills they would be introduced to during the three-day professional 

development.  The outcomes created to guide the professional development were 

composed based on the identified concerns of the participants. 

Review of the Literature  

The purpose of this basic qualitative study was to explore the perceptions of third 

grade teachers regarding the learning opportunities provided within the curriculum and 

related to student success on the ELA PARCC.  A professional development was created 

that would be implemented over a time span of three days (Appendix A).  The PD was 

created to address the concerns of the participants related to the identified themes from 

interviews. The professional development created provides educators with a deeper 

understanding and skills they need to successfully create opportunities to build on and 

assess students’ prior knowledge, build comprehension skills and opportunities, and 

create alignment between the way student are assessed through the curriculum in 

comparison to ELA PARCC through aligning the format of the tests or assessments.   

In this section, there is a literature review connecting to students’ prior 

knowledge, comprehension skills and the format of the tests or assessments. The purpose 

of choosing these areas of literature was to support the themes that arose from the 

participant interviews related to factors impacting student achievement when it comes to 

the PARCC assessment at the study site.  In this review of literature, I researched topics 

related to professional development, prior knowledge, alignment of assessments, testing 

format and comprehensions skills.  I used the Walden Library to access peer reviewed 

journals through ERIC, EBSCOhost, Education Research Starter, Education Source, 
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Science Direct, and SAGE journals. To ensure that I was gathering information that 

would be valid for my research, I searched for peer-reviewed articles; most of them range 

from 2018 – 2022 because I know that the articles need to be within five years of the 

study to be credible sources. The keywords and terms used to gather data related to my 

topic were as follows:  professional development, student prior knowledge, student prior 

knowledge elementary, student comprehension elementary education, student 

comprehension, student comprehension elementary or primary school, testing and 

assessment format elementary school or primary school, testing format and academic 

achievement or academic performance, testing format, testing format and student success 

or academic achievement. 

Conceptual Framework 

Vygotsky's social constructivist theory was utilized for this study.  Vygotsky's 

social constructivist theory was the best theory to use because it proposed that when 

students are part of the learning process, they are given opportunities to learn from the 

person who is leading the discussion or providing the information (Lev Vygotsky's Social 

Constructivist Theory - Developmental Standards, 2020).    This constructivist theory 

allowed evidence to be presented that supported the thought that when scholars are able 

to connect the information, they currently have to the information they will learn it 

presents an opportunity for them to increase their academic success.  Vygotsky also 

stated, as cited in Justice and Ezell (1999) when children are able to work collaboratively 

with their classmates, it provides opportunities for misunderstandings to be addressed 

through a variety of interventions, which can help enhance student’s testing performance 
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(Justice & Ezell, 1999). Vyotsky’s theory also guided the creation of the research 

question and the questions in the interview protocol, related to the different parts of 

theory. 

This evidence suggested that when teachers are implementing instruction related 

to passing the assessments it creates missed opportunities within the classroom related to 

academics. As a result, there may not be as many opportunities provided for student to 

work together, leveled activities to increase student success related to standards and 

therefore the academic achievement of students related to testing is impacted. Student 

engagement could be connected to the educators’ teaching strategies and the teacher's 

perspectives of what is being taught and how it is being taught.  Therefore, gaining 

perceptions of third-grade educators connected to the current teaching strategies and 

alignment can provide an opportunity to look at the data to move toward teaching 

strategies that are geared to the creation of this specific learning environment.  Smith and 

Robinson (2020) proposed that teacher's perspectives influence their ability to receive 

and present content. 

This information was useful because educators could possibly utilize the 

information provided to inform instruction strategies that are currently used in the 

classroom. There appears to be a gap in what is being taught in the classroom and what is 

assessed on the high-stakes PARCC assessment. When student engagement is part of the 

expectations of the learning environment through the strategies that the educator uses, 

Vygotsky advocated that they are learning; therefore, there could be an impact on testing 

performance.  Rahman (2018) suggests the existence of high stakes testing impacts the 
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instruction introduced in the classroom learning environment and the strategies used to 

deliver the information to the students.  As educators became so focused on the high-

stakes test, instruction was impacted in a major way.  Instruction became more about 

students learning how successful take test and therefore the opportunity of true learning 

and students’ engagement through a learning a variety of ELA skills that would allow 

them to be successful in their grade disappeared (Williams, 2017). 

Professional Development 

Based on the findings of the study that I presented in Section 2 related to the 

research question that guided the study, there was a need for professional development to 

provide educators with additional tools and skills to be successful in the classroom 

relating to the ELA. According to Gupta and Lee (2020), professional development for 

educators has the potential to positively impact student achievement. Educators felt that 

there were many factors that played a role in students success related to ELA PARCC.  

Based on the needs that were identified by the participants, the best plan of action was to 

create a three-day professional development opportunity. 

Developing a professional development opportunity for the study site was 

beneficial to the educators who participated in the study as well as other educators at the 

site.  The professional development was structured in a way that allows participants to 

receive information, collaborate around the information and even provided feedback 

about the information they learned through each of the sessions. Aaron et al (2021) 

shared that provided an opportunity for professionals to reflect the knowledge they have 

and have gained was essential for them to continue as professionals. The goal of the 
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professional development was to help provide additional knowledge to help those who 

have attended the pd to gain skills that can be used to strengthen the skills they have 

within their profession.  According Kramarski and Heaysman (2021), to the overall goal 

was to provide teachers with additional support to assist them with being able to create an 

environment where students are achieving.  When PD is successfully implemented and 

based on a need identified by educators it provides the opportunity to change current 

beliefs and practices in the classroom Martin et al., 2019). 

Through the PD session that was developed for this study there was careful 

consideration taken in the wat in which the session will be delivered and the impacts that 

the pd could have on stakeholders, there is an opportunity to impact educators’ approach 

and knowledge as well as student achievement.  “To improve current educational 

practices and better prepare teachers for the challenges they face in today’s schools, 

researchers and policymakers have recommended that PD programs measure effects on 

both teachers and students” (Kramarski & Heaysman 2021, p. 302). 

Providing PD opportunities where educators can gain a deeper understanding of 

the material they are using for instruction or tools for implementation also impacts their 

mindset (Martin et al., 2019).  When a PD session is structured properly and presents 

opportunities for the participants to gain new knowledge, it can be used to support 

individuals or the whole staff, while still striving to improve student achievement (Elek et 

al., 2022). Though change does not happen overnight, it is easier to foster change in a 

teacher’s mindset or approach when they feel supported and are seeing a positive change 

within the classroom, based on the new skills they have learned throughout the various 
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professional development sessions.  (Martin et al. 2019), suggests that educators are more 

open to making changes in their approaches to instruction and their beliefs if their 

classroom data is showing that students are learning and achieving at a greater rate 

because of the new changes that have been made related to instruction. 

Student Prior Knowledge 

When it came to learning it was essential to identify what the students already 

knew about a topic before beginning to teach the lesson, because this data will allow the 

educator to plan accordingly.  Understanding how students felt about reading and the 

level of prior knowledge they were bringing to the classroom was important because it 

informed instruction, related to how educators introduced and approached the lesson 

(Ugwu, 2019).   Cogliano et al., 2018, also shared that students’ prior knowledge had a 

significant impact on their achievement. In the study done by Hattan and Dinsmore 

(2019), two strategies to activate prior knowledge were discussed. The first strategy was 

called purposeful activation and the second strategy was called ancillary knowledge 

activation. Though the goal of both strategies was to activate student’s prior knowledge 

the strategy itself was different and therefore caused students to utilize the prior 

knowledge in different ways (Hattan & Dinsmore, 2019). “Purposeful activation of prior 

knowledge during reading occurred when the explicit goal was activating knowledge and 

necessitates the use of metacognitive knowledge” (Hattan & Dinsmore, 2019, p.25). An 

example of purposeful activation was when a person or students were asked to complete a 

chart where they were asked to jot down all the things they knew about the topic before 

the learning begins (Hattan & Dinsmore, 2019).  Through this activity students were able 
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to recall knowledge or experiences related to the topic to make a connection between 

what they already knew and what they would be learning about.  Ancillary activation of 

prior knowledge allowed students the opportunity to use their prior knowledge to develop 

inferences, develop opinions or even construct questions based on their knowledge and 

experiences (Hattan & Dinsmore, 2019).  When we discussed prior knowledge, we were 

discussing student opportunities to pull from or “referring back to a previous personal 

experience or previously learned facts or concepts” (Hattan & Dinsmore, 2019, p.25).   

Bosch et al. (2021), shared that one of the most important factors related to student 

achievement was students’ prior knowledge tied to the subject they were learning. 

Cogliano et al. (2018), also shared that students’ prior knowledge had a significant 

impact on their achievement.  In addition, Hofstädter-Thalmann, et al. (2022), shared that 

for learning to take place the prior knowledge of learner must first be activated, because 

students need to be able to add the information, they were learning to the information 

they already had. 

When scholars do not have any prior knowledge about the subject matter, this was 

something that must be taken into consideration, as the teacher was planning the material.  

When scholars do not have prior knowledge related to the subject or topic they were 

discussing, it impacted their level of engagement as well as their success with tasks 

related to the subject. Chang (2018) also shared that a student’s prior knowledge was a 

significant influencing factor related to their academic performance.   It was also 

important to note that not all the students in specific learning environment have the same 

level or experiences, which meant that there could be a learning environment composed 
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of scholars that were at various level of understanding because of their experiences, 

preventing them to be able to pull from their prior knowledge.   Bosch et al. (2021), 

suggested that it was important for educators to identify what prior knowledge their 

students had each time a new idea was introduced, because the educators goal should be 

to deliver instruction in a way that all students were able to engage and successfully 

obtain  the knowledge that was being presented though this may mean that the teacher 

had to adjust the way the lessons were delivered.  As educators it was important to 

understand the impact of being able to provide scholars with opportunities to build their 

knowledge bank, especially when starting a new lesson, because all students needed an 

opportunity to access the instruction, which in turn allowed them to be academically 

successful.  Students that had more experiences and a large prior knowledge bank to pull 

from, performed better academically (Chang et al., 2020). Davis et al. (2020) also shared 

that student who had a greater base of prior knowledge demonstrated a greater level of 

comprehension.  Student’s prior knowledge their ability to comprehend or understand 

what they were reading, based on their ability to pull from prior experiences. 

Comprehension 

 Before students could engage in conversation or answer question related to 

what they had read they must first comprehend or have some level of understanding of 

the material.  “Comprehension is to make sense of the information received through 

reading after it is processed in mind” (Ceyhan & Yıldız, 2021, p.1). Sur and Ates (2022), 

define comprehension as the ability to understand what the material is saying and what 

they may “see or hear,” because listening is also a part of comprehension. Building 
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students understanding is composed of a variety of things, for example as I previously 

stated prior knowledge and ability to read also impacted a scholar’s ability to build 

connections to gain an understanding. Prior knowledge was such an important step in 

student comprehension, because when scholars can build on their knowledge or make a 

connection to what they were reading it helped them understand the information on a 

deeper level of understanding (Cunha et al.2016). Davis et al. (2020) also shared that 

student who had a greater base of prior knowledge demonstrated a greater level of 

comprehension. 

Scholars’ ability to read also impacted, how they comprehended the information 

that they were reading.  Hashim and Ahmed (2021) shared that one cannot begin to 

discuss the topic of comprehension if the scholars were not able to read. Sen and Baz 

(2018) also shared that one of the most important parts of comprehension was students 

being able to demonstrate fluency as they were reading, because then they would be 

“reading to learn and understand and not learning to read” which was two different 

processes. Makebo et al. (2022), conducted a study related to student comprehension and 

students’ reading fluency where they found that students who had higher level of fluency 

compared to their counterparts had a greater understanding then those who were not as 

fluent in reading. According to Çiğdemir and Akyol (2022) when comprehension has 

been identified as an issue there were very specific steps and strategies that should be 

implemented to help build comprehension. Though there were a variety of strategies that 

could be used to help students identify what they had read through taking notes, graphic 
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organizers or even rereading the text, those strategies could only be effectively utilized if 

students first were able to read the text (Putra & Suzanne, 2022).  

Testing Format 

Testing format was related to the way in which the assessment questions were 

arranged, the median in which the assessment was being administered and even the way 

the tool was being used to assess the knowledge and understanding of those who were 

taking the assessment. Blumenthal & Blumenthal (2020) also shared that when discussing 

formatting it could also mean the tools that were being used to assess students for 

example were students being assessed using paper and pencil, computer-based 

assessments, or both and if they were being assessed utilizing both was the layout of the 

assessment the same?  There were a variety of ways that assessments can be formatted, 

for example there could be multiple choice questions, short response questions, fill in the 

blanks, essay responses and questions that built on one another so it could be a question 

that has a part A, Part B and so on and even the structure of the actual question.  When it 

comes to formatting of an assessment it could also be tied to the level of the material that 

that the participants were being exposed to when it came to the text that students were 

asked to read and the way they were asked to engage with the text and the amount of time 

they must engage with the text.  

The way in which an assessment is structure or formatted can impact how 

students are able to engage with the material. Cor and Brocks (2021) confirmed that the 

formatting of the test can impact students’ performance, especially when the format may 

be different from what they are used to when it comes to being assessed.  When students 
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were presented with a higher-level text, or different genre than they were used to reading 

it impacted their overall performance on an assessment, because they were trying to 

figure out how to navigate the text enough to be able to answer questions about what they 

had read (Collins et al. 2019).  How long the text was also impacting students’ 

achievement.  If students were used to digesting shorter text or smaller part of a text at a 

time it can become overwhelming when the see an assessment that presents them with a 

long text, and as result this could impact student performance on reading comprehension 

assessments (Collins et al, 2019). Students level of knowledge related to the formatting of 

the assessment can also impact their success rate (Sherman et al., 2019). 

Project Description 

The project is a three-day PD training that could be used during summer 

orientation or within the first few weeks of school as PDs are being given around the 

administration and implementation of curriculum of 2023.   Each year the study site hosts 

a two-week PD opportunity for new and returning teachers in which educators have a 

chance to learn new information and build on their current knowledge. The PD was 

designed in a way that will allow the information to be presented over three-day period, 

in which educators would have an opportunity to participate in trainings, gain knowledge 

from each informational session and complete hands-on activities to improve the way that 

the curriculum is implemented and to address each of the themes that arose from the data.  

The main goal of the PD is to provide educators with the tools and skills to assist in the 

way that the curriculum implementation is approach to improve student success related to 

their performance on the ELA PARCC.   There will also be an opportunity provided for 
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the participants to actively engage in hands on learning and collaborative activities 

throughout the professional development that will help educators identify how to make 

adaptations to their current curriculum and materials to positive impact the learning 

environment in ELA.  Throughout the three days of PD there would be a variety of 

sessions and each day would have a PD that was geared toward a specific theme allowing 

the opportunity for information to be shared around the topic, having an opportunity to 

discuss and collaborate and utilize the skills learned related to them as they prepare 

materials. 

Findings from the study indicated that educators’ perceptions were that student’s 

prior knowledge had an impact on their level of success on the ELA PARCC assessment, 

that the difference in the way the curriculum assessments were formatted in comparison 

to the format of the ELA PARCC assessments and that student’s ability to demonstrate 

comprehension impacted the performance on the ELA PARCC Assessment.  The first 

day of PD would begin with a whole group learning related to student’s prior knowledge.  

The session will be held in the afternoon would focus on looking at module one to 

identify what the standards and objectives were to the be able to identify what prior 

knowledge scholars needed to be successful.  Teachers would work collaboratively to 

begin to identify and plan out ways to build in additional opportunities to foster and build 

on scholar’s prior knowledge within module one.  Day 2 would be focused on learning 

related to building student comprehension.  The group would also have time during the 

second day to work collaboratively to apply the information that has been thus far to 

brainstorm and create activities that could be utilized during instruction. Day 3 will be 
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like the first two days of PD, however during day three there would be more 

opportunities to collaborate and share out ideas.  To ensure that I was effective with the 

implementation plan of the professional development, it was vital that I clearly stated the 

roles for each group of participants, along with the materials that would be used through 

the various sessions.  The professional development would be led by the Director of ELA 

at the study site and supported by the ELA coaches to ensure that teachers were 

collaborating, and everyone had an opportunity to be supported as the worked 

collaboratively in their smaller groups throughout the sessions. 

Before the PD, access to the projector and gym would be important to make sure 

that the space is set up and conducive to the PD. The facilitator would also need access to 

the printer to make copies of the tasks associated with the various sessions. Participants 

would also need to have access to chart paper, post-it notes, markers, pens, the ELA 

curriculum, released ELA PARCC questions and their computers. Breakfast would be 

provided by each day and lunch would be on their own.  There would also be water and 

coffee provided throughout the day.  As a result of the PD session taking place during 

summer orientation, which a planned two weeks of professional development for the 

facility, educators would not be given additional pay. 

As with any PD there could be potential barriers that arose.  One barrier that could 

arise is the scheduling for the PD, because I knew that the school plans PD in advance 

and making the additional adjustments to accommodate this additional professional 

development during the summer orientation.  However, a solution for this could be that 

instead of having all three days of the PD days back to back, the first day and second day 
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could be held during the first two PD days at the beginning of the year during September 

and then the collaboration and work time could be done during coaching sessions with 

their coaches, to ensure that the educators were still having an opportunity to engage, 

collaborate and gain feedback around the work that they are completed related to the PD 

sessions. Another solution could be for the leadership team to discuss the current PD plan 

that they had created to identify if it would be a greater benefit to conduct this three-day 

development session and move or adjust some of the previous planned sessions to ensure 

that educators had the knowledge and skills, they needed to begin the year strong. 

The main goal of the PD is to provide educators with the tools and skills to assist 

in the way that the curriculum implementation was approached to improve student 

success related to their performance on the ELA PARCC.  Although the study was geared 

to third grade ELA educators, all educators would participate in the professional 

development series, to ensure that all educators had the understanding and the skills 

needed to strengthen instruction.  Having all educators attend the sessions would also 

help if there were staffing changes throughout the building.  To ensure that, stakeholders 

are clear on the responsibilities related to the PD it would be discussed at the beginning 

of the PD.  The expectations when it comes to the responsibilities of the administrators 

and educators was that they were fully engaged in each part of the sessions each day, they 

show up with growth-mindset, they were focused and giving 100% when it came to 

collaboration and participation. 

As I stated previously the PD material would be given to the leadership team at 

the study site to utilize during the two-week summer professional development for 
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educators.  However, I would also make sure that I was available to provide any support 

and clarity to ensure that leadership in comfortable and prepared to provide the PD.  My 

level of support would be based on what the leadership identified as an area of support, 

this may mean that I need to lead a session, being an additional support throughout the 

sessions, help with making copies etc.  To ensure that the PD was created in a way that 

was most beneficial to the school setting, I have discussed the findings from the study 

and the desired outcomes for the three-day PD series with the director team at the study 

site and they communicated full support and agreeance and believe that these sessions 

can yield a positive impact on student achievement. 

Project Evaluation Plan 

One of the most essential parts of developing and implementing PD is making 

sure that there is an opportunity for participants to provide feedback, which can be done 

through an evaluation form at the end of the session but can also be done through the 

session by completing check for understandings.  I have composed an evaluation plan for 

the PD that will allow the participants to provide feedback, where they will be asked to 

identify how helpful the PD was, if they feel they have enough information to make the 

implementations of the skills they have learned, if they believe that the goals of the pd 

were met, were the opportunities for collaboration beneficial, do they believe the skills 

they have gained will impact instruction and learning, and then just a general refection in 

their own word related to each days pd sessions.  The data from each day would be 

gathered and used to make the necessary adjustments to the following days sessions to 

ensure that educators are able to engage in meaningful development opportunities. 
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The feedback forms were composed of questions where participants would have 

any opportunity to answer by selecting the options of strongly agree, agree, strongly 

disagree, disagree or neutral.  There will also be an opportunity for the participants to 

provide a writing reflection.  Providing participants with an opportunity to give feedback 

related to the sessions is an essential part of the PD, because it helps the presenter and 

leadership gather data related to the goals and outcomes of the pd sessions.  Opportunities 

for feedback help to provide opportunities for clarity, alignment and demonstrates that 

effort is being made to reach a specific goal, while also foster the type of environment 

that demonstrates an importance of growth and performance (Office of the Commissioner 

for Public Sector Employment, 2020). 

The PD was designed in a way that would allow the information to be presented 

over three-day period, in which educators would have an opportunity to participate in 

trainings, gain knowledge from each informational session and complete hands-on 

activities to improve the way that the curriculum is implemented and to address each of 

the themes that arose from the data.  The main goal of the PD was to provide educators 

with the tools and skills to assist in the way that the curriculum implementation is 

approach to improve student success related to their performance on the ELA PARCC.  

There would also be an opportunity provided for the participants to actively engage in 

hands on learning and collaborative activities throughout the PD that would help 

educators identify how to make adaptations to their current curriculum and materials to 

positive impact the learning environment in ELA.  Throughout the three days of PD there 

would be a variety of sessions and each day will have PD sessions that were geared 
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toward a specific theme allowing the opportunity for information to be shared around the 

topic, having an opportunity to discuss and collaborate and utilize the skills learned 

related to them as they prepare materials.   Though the main goal of the PD was to 

provide educators with the tools and skills to assist in the way that the curriculum 

implementation is approach to improve student success related to their performance on 

the ELA PARCC.  It was also important to gather information over the three days of 

development to assess how educators were understanding the information being 

presented to them and were they able to utilize the information in a meaningful way 

through opportunities and practice of collaboration. 

 The stakeholders that will attend the PD sessions are the educators and the 

leaders or administrators at the study site.  These two groups of stakeholders will have the 

opportunity to engage in the whole group learning sessions as well as having various 

opportunity to work together and reflect through collaborative conversations.  The 

feedback that is gathered from each of the sessions would be provided to all leaders. 

Providing the leaders with the feedback from the session would provide additional data to 

identify how effective the PD sessions were and to assist with making additional 

decisions when it comes to future professional developments or additional support that 

groups of educators may need to be successful outside of the development that was 

provided throughout the three-day professional development sessions. 

Project Implications  

Based on the findings from the from the study there was evidence presented to 

support the possible reasons behind the low student achievement of on the ELA PARCC 



81 

 

assessment.  The analysis from the data demonstrated a strong need for additional 

training for educators connected to the strategies used in the classroom when it comes to 

comprehension skills, alignment, and student prior knowledge.  To assist in providing an 

addition learning opportunity for educators a three-day PD has been created and is ready 

for implementation during the summer professional development sessions.  The PD was 

organized in a way that will allow the information to be beneficial to leaders and 

educators at all levels of experience, because there are parts of the sessions that are whole 

group learning opportunities, collaborative work session and opportunities for individual 

reflections as well (Appendix A).Through the opportunities of engaging in the various 

PD sessions educators and leaders will gain additional knowledge to support the 

improvement of instruction, which in turn will increase student achievement 

opportunities related to PARCC at the study location.  

 The deliverables for the PD that was composed for this project can be utilized in 

any educational setting that provides Elementary ELA instruction and utilizes ELA 

PARCC as assessment tool starting in 3rd grade and have identified a need for additional 

learning to begin to improve classroom instruction.  Working to improve instruction is 

essential to the study site, because the goal is improved student performance on the ELA 

PARCC assessment. A professional development training related to the strategies used in 

the classroom when it comes to comprehension skills, alignment, and student prior 

knowledge.  
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Section 4: Reflections and Conclusions 

Project Strengths and Limitations 

This study focused on exploring the perceptions third grade teachers had about the 

learning opportunities provided within the curriculum related to student success on the 

ELA PARCC.  Once the data from the interviews were analyzed, it was clear that 

additional development for educators was needed to ensure they had the tools to assist 

scholars with being successful academically.  From the data gathered, a three-day PD was 

composed as a resource for the study site.  Within the three-day PD, there are daily 

sessions that are tied to the identified needs regarding students’ prior knowledge having 

an impact on their level of success on the ELA PARCC assessment, the difference in 

curriculum assessments formatting and ELA PARCC assessments formatting, and 

students’ ability to demonstrate comprehension impacting the performance on the ELA 

PARCC Assessment.  Grossman et al. (2021) shared that one of the greatest benefits of 

collaboration is having the opportunity to work with another toward a goal in which 

together more can be gained than from working alone or independently.  Throughout the 

sessions, educators will have an opportunity to collaborate with one another, planning 

and creating materials to assist in the classroom learning of all students, and learning how 

to adjust the curriculum assessments to match the format of the ELA PARCC; they will 

be gaining skills and knowledge that can be used and built upon throughout the school 

year.  

Though a very detailed, aligned, and data-supported PD has been created for 

implementation at the study site, there are still other factors that could impact the 
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implementation of the skills taught through each of the professional development 

sessions. One of the most important factors that could impact the implementation is the 

mindset of the educators and the leadership team. Wardana et al. (2020) presented 

evidence that when the correct mindset is present, it impacts the way one would approach 

the task, the amount of time a person is willing to put into the task, and how much effort 

they are willing to out into learning and gathering knowledge about each of the topics.  

Fostering a positive mindset begins with leadership exemplifying what a positive mindset 

looks like and sounds like amongst the staff.  The PD does not address the mindset of 

educator or the impacts of mindsets.  

Recommendations for Alternative Approaches 

It is essential for educators to be continual learners by engaging in PDs and other 

skill building opportunities to assess and activate students’ prior knowledge, build 

comprehension, and create opportunities for alignment. A different approach that could 

be taken is for an academic coach to develop coach cycles around the areas of need, so 

that educators have another opportunity to engage in the process of learning, while also 

having opportunities for feedback and collaboration with their coach.  Providing 

educators with an opportunity such as this one would grant them access to various levels 

of knowledge to engage in a learning process that is meaningful to them as professionals.  

Within the PD, there are already opportunities for educators to learn within a whole 

group, as well as have an opportunity to collaborate; so providing this additional or 

alternative option would still allow the same opportunities on a different level of 

engagement. 
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Scholarship, Project Development and Evaluation, and Leadership and Change 

As an educator, I have always considered myself to be a lifelong learner, always 

seeking out ways to learn more information to perfect my craft and be able to share what 

I am learning with my colleagues.  Education is a field that is ever-changing, and the only 

way to ensure that you are fully prepared to be an educator is to be a seeker of 

knowledge; ways to do this include attending professional developments, collaboration 

opportunities, and even obtaining additional degrees.  Learning to conduct research has 

allowed me the opportunity to show others how to do the same, to participate in deeper 

levels of conversation related to education, and to support what I am saying related to 

specific topics.  This journey has not been easy for me by any means; however, the 

feedback from my committee has helped me to become a more focused scholar and 

allowed me the opportunity to grow through collaborative conversations. 

As a professional, I have grown so much.  I have learned how to research and 

support the claims that I am making by engaging in various levels of research.  I have 

also become a deeper thinker and analyzer when it comes to not only identifying 

problems but being able to fully articulate the problems and their possible solutions.  

Throughout my doctoral journey, I have become more confident in myself as both a 

student and a professional. One of the things that helped to keep me focused and 

dedicated to the process is knowing the study’s findings would help create opportunities 

for social justice at the study site, and that the study that I conducted could one day be 

used by another scholar as they conduct research in education.   



85 

 

As an educator, the discrepancy in achievement related to high-stakes testing has 

always been near and dear to my heart; however, I was not sure how to help or what steps 

I could take as a professional or student to improve the problem. Creating this 

professional development to assist educators in identifying ways to positively impact 

student achievement on the ELA PARCC is an amazing feeling.  The methods of 

evaluation that are embedded within the PD will help provide data related to the 

effectiveness of each of the sessions based on the issues identified by the educators in our 

interview sessions. 

As I embarked on this journey, I have had multiple opportunities for self-

reflection and that has helped me to grow in many ways.  Through reflection, I have 

learned that with consistency, feedback, and dedication I can complete any goal I set for 

myself.  I have also been able to implement the process of self-reflection in my everyday 

life and within my professional life as well.  Learning to be reflective has improved my 

ability to be a leader, because I am able to reflect on situations and then move forward 

with an action to solve the situation at hand and even be able to advocate for feedback to 

ensure that I am continually growing as a leader and professional.   I truly feel that 

because of this process, I can make a valuable contribution to the field of education. 

Reflection on Importance of the Work 

Having the opportunity to participate in a doctoral process has given me many 

opportunities to identify ways to overcome academic hardships, provided me with 

various moments of clarity in which I was able to gain the wisdom needed to complete 

this journey.  Though there were times in which I was I felt uncertain or challenged, 
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through continued determination and dedication, it was all worth it as I am now in the last 

stretch of completion.   The skills that I have learned throughout this journey will 

continue to be of value even after the completion of my programs, because they are skills 

that will help me be a continual learner in my professional journey in education through 

additional opportunities for academic research.  I have become more confident in my 

ability to conduct research to support the claims that I am making within my current 

profession. 

Throughout this journey of being a doctoral student I have also learned how to 

engage in academic discussion related to each part of my research study from the 

problem of the study, the steps I was going to take to gather the data needed to solve the 

identified problem, the research question that was guiding the study and even ability to 

craft a proposal and final dissertation.  I also learned to depend on myself and my 

abilities more and to not be afraid to utilize the relationships, and resources I have as I 

search for clarity on various steps as I approached each section of my study.  Though it 

was my passion for education and student success that sparked my initial interest in 

beginning the study, it was the possibility of creating social change within the study site 

that kept me motivated to consistently move toward completion and being a continuous 

learning throughout my learning process. 

Implications, Applications, and Directions for Future Research 

The PD project that was composed based on the study presented 

a possible outline for solving the concerns identified by the educators (see Appendix A). 

The data gathered from the study was utilized to compose the professional development 
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plan, which will be implemented over a three-day period. The goal of the PD is to 

provide educators with knowledge and tools to begin to address the current identified 

problem of third grade students consistently scored low on the Partnership for 

Assessment of Readiness for College and Careers Assessment (PARCC) assessment in 

English Language Arts (ELA), through collaborative activities and whole group learning 

sessions.  The positive implications for this pd are for educators to gain the knowledge 

needed to improve the student comprehension, activation of prior knowledge and 

opportunities of alignment.  If educators at the study site can utilize and implement the 

information presented in the PD, the study site will have an opportunity to positively 

impact student’s achievement in the ELA PARCC assessment. Positive social change 

may impact each group of stakeholders through the implementation of the strategies 

discussed in the study, along with using the data from the study to make the necessary 

academic and teaching adjustments.  As the leadership team reviews the data the findings 

could be used to improve the current perspectives of the teachers and educators around 

PARCC, the strategies used in the classroom may improve, which can impact student’s 

success with high-stakes testing. Therefore, creating an opportunity for social change also 

has the potential to improve the learning opportunities experienced by students and 

improving the standing of a neighborhood school based on PARCC scores.   

The PD deliverables for my project study were created to provide educators with 

the tools and knowledge to ensure that they are utilizing a variety of strategies during the 

implementation of the curriculum to ensure that students prior knowledge is activated, 

there is alignment related to testing formatting and additional skills to assist with student 
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comprehension.  Additional research could be conducted to provide data and research 

related to the impact of skills taught during the professional development impact student 

achievement on ELA PARCC.  The data could be gathered using observation, additional 

interviews to gather feedback from educators.  Data from PARCC can also be used to 

compare student data from year to year to identify how and if student achievement has 

been impacted. Based on the goals of the PD and the nature of the problems that has been 

identified at the study site, there can be additional information added to the composed pd, 

or even split the pd sessions up to differentiate the information based on the information 

and support that various educator made need based on the current level of knowledge. 

Conclusion 

The purpose of this basic qualitative study was to explore the perceptions of third 

grade teachers about the learning opportunities provided within the curriculum and the 

relation student success on the ELA PARCC. The problem of third grade students at ML 

Charter Academy in Washington DC are consistently performing below standards around 

English Language Arts according to the PARCC assessment (Office of the State 

Superintendent of Education, 2019), was explored to gain insight into third-grade 

educators’ perceptions regarding the causes of the low ELA PARCC achievement in 

relation to the existing instructional practices?”  As a result of the research, I conducted I 

was able to identify that educator felt that they are a variety of facts that impact third 

grade student achievement related to the ELA PARCC and then compose a professional 

development that was driven by the following goals: 
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Goal 1: Teachers will gain a deep understanding of ways to implement additional 

opportunities to assess and activate students’ prior knowledge. 

Goal 2: Teachers will backwards plan using ELA PARCC and the ELA 

curriculum to create opportunities of alignment between the formatting of the two. 

Goal 3: Teachers will begin to develop collaborative relationships that can 

support them throughout the implementation process of the ELA curriculum in a 

meaningful way. 

Goal 4: Teachers will understand a variety of instructional practices that can be 

utilized to deliver the ELA instruction and build student comprehension.  

Goal 5: Teachers will engage in feedback protocols to improve instructional 

consistency of ELA units during the planning process of developing alignment.   

The PD would provide an opportunity for the study site to have an initial training 

for educators related to student achievement on ELA PARCC, that then could be built 

onto as they work to continue to provide opportunities for additional support for 

educators and leaders at the site. 



90 

 

References 

Akerson, V. L., Carter, I., Pongsanon, K., & Nargund-Joshi, V. (2019). Teaching and 

learning nature of science in elementary classrooms. Science & Education, 28(3-

5), 391–411. https://doi.org/10.1007/s11191-019-00045-1  

American Educational Research Association (AERA). (2000). Position statement of the 

       American Educational Research Association concerning high-stakes testing in 

pre-K–12 education. Educational Researcher, 29(8), 24–25. 

Anderson, D., Cameron-Standford, A., Bergh, B. & Bohjanen, S. (2019).  Teacher 

evaluation and its impact on wellbeing.  Perceptions of Michigan teachers and 

administrators. Educators, 139(3), 139-150. 

Au, W. (2007). High-stakes testing and curricular control: A qualitative metasynthesis. 

Educational Researcher, 36(5), 258–267. 

Awacorach, J., Jensen, I., Lassen, I., Olanyo, D., Zakiyra, H. & Tabo, G. 

(2021).  Exploring transition in higher education: Engagement and challenges in 

moving from teacher-centered to student-centered learning.  Journal of Problem 

Based Learning in Higher Education, 1-20. 

Babbie, E. R. (2017). The basics of social research. Cengage Learning.  

Bach, A. (2020). High-stakes, standardized testing and emergent bilingual students in 

Texas: A call for action. Texas Journal of Literacy Education, 8(1), 1-20. 

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member Checking. 

Qualitative Health Research, 26(13), 1802–1811. 

https://doi.org/10.1177/1049732316654870  



91 

 

Bosch, E., Seifried, E., & Spinath, B. (2021). What successful students do: Evidence-

based learning activities matter for students' performance in higher education 

beyond prior knowledge, motivation, and prior achievement. Learning and 

Individual Differences, 91, 102056. https://doi.org/10.1016/j.lindif.2021.102056  

Boylan, F., Barblett, L., & Knaus, M. (2018). Early childhood teachers’ perspectives of 

growth mindset: Developing agency in children. Australian Journal of Early 

Childhood, 43(3), 16-24.  

Brigandi, C. B., Weiner, J. M., Siegle, D., Gubbins, E. J., & Little, C. A. 

(2018).  Environment perceptions of gifted secondary school students engaged in 

an evidence-based enrichment practice. Gifted Child Quarterly, 62(3), 289-305. 

https://doi.org/10.1177/0016986218758441   

Brodeur, K., & Ortmann, L. (2018). Preservice Teachers’ beliefs about struggling readers 

and themselves. Mid-Western Educational Researcher, 30(1/2), 1–27 

Burkholder, G. J., Cox, K. A., & Crawford, L. M. (Eds.). (2016). The scholar-

practitioner’s guide to research design. Baltimore, MD: Laureate Publishing 

  Butin, D. W. (2010). The education dissertation: a guide for practitioner scholars. 

Corwin Press. 

Ceyhan, S., & Yıldız, M. (2021). The effect of interactive reading aloud on student 

reading comprehension, reading motivation and reading fluency. Lnternational 

Electronic Journal of Elementary Education, 13(4), 421–431. 

https://doi.org/10.26822/iejee.2021.20 

Chang, H.-Y., Liang, J.-C., & Tsai, C.-C. (2020). Students’ context-specific epistemic 



92 

 

justifications, prior knowledge, engagement, and socioscientific reasoning in a 

mobile augmented reality learning environment. Journal of Science Education 

and Technology, 29(3), 399–408. https://doi.org/10.1007/s10956-020-09825-9  

Chen, H.-tsyh. (2015). Practical program evaluation: theory-driven evaluation and the 

integrated evaluation perspective. SAGE Publications.  

Clark, S. K. (2020). Examining the development of teacher self-efficacy beliefs to teach 

reading and to attend to issues of diversity in elementary schools. Teacher 

Development, 24(2), 127-142. 

Cogliano, M., Kardash, C. M., & Bernacki, M. L. (2018). The effects of retrieval practice 

and prior topic knowledge on test performance and confidence judgments. 

Contemporary Educational Psychology, 56, 117-129. https://doi.org/10.1016/j. 

cedpsych.2018.12.001 

Davis, J., & Martin, D. B. (2008). Racism, assessment, and instructional practices: 

Implications for mathematics teachers of African American students. Journal of 

Urban Mathematics Education, 1(1), 10–34. 

Davis, S. K., Edwards, R., Hadwin, A., & Milford, T. (2020). Using prior knowledge and 

student engagement to understand student performance in an undergraduate 

learning-to-learn course. International Journal for the Scholarship of Teaching 

and Learning, 14(2). https://doi.org/10.20429/ijsotl.2020.140208  

2016 DC PARCC Results. (n.d.). Retrieved from 

https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/2016 

OSSE PARCC Presentation.pdf 



93 

 

2017 DC PARCC Results. (n.d.). Retrieved from 

https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/2017 

OSSE PARCC Presentation.pdf 

2019 DC PARCC Results. (n.d.). Retrieved from 

https://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/2019 

OSSE PARCC Presentation.pdf 

Al-Mahrooqi, R., Coombe, C., Al-Maamari, F., & Thakur, V. (2017). Revisiting EFL 

Assessment (p. 137).  

Springer.Ekin, Ö. (2018). An investigation of classroom teachers’ first reading and writing 

instruction self-efficacy perceptions in terms of various variables. (Unpublished 

Master Thesis). Cukurova University Social Science Institution, Adana. 

 Embse, N. P. V. D., Schoemann, A. M., Kilgus, S. P., Wicoff, M., & Bowler, M. (2016). 

The influence of test-based accountability policies on teacher stress and 

instructional practices: a moderated mediation model. Educational Psychology, 

37(3), 312–331. https://doi.org/10.1080/01443410.2016.1183766 

Elek, C., Gray, S.,West, S. & Goldfeld, S. (2022). Effects of a professional development 

program on emergent literacy-promoting practices and environments in early 

childhood education and care, Early Years, 42(1), 88-103, 

https://doi.org/10.1080/09575146.2021.1898342 

Epifanić, V., Urošević, S., Dobrosavljević, A., Kokeza, G., & Radivojević, N. (2020). 

Multi-criteria ranking of organizational factors affecting the learning quality 

outcomes in elementary education in Serbia. Journal of Business Economics and 



94 

 

Management, 22(1), 1–20. https://doi.org/10.3846/jbem.2020.13675  

Ferguson-Patrick, K. (2018) The importance of teacher role in cooperative learning: the 

effects of high-stakes testing on pedagogical approaches of early career teachers 

in primary schools, Education 3-13, 46(1), 89-101, 

https://doi.org/10.1080/03004279.2016.1189946 

Fofana F, Bazeley P, Regnault A (2020) Applying a mixed methods design to test 

saturation for qualitative data in health outcomes research. PLoS ONE, 15(6): 

e0234898. https://doi.org/ 10.1371/journal.pone.0234898 

Gentilini, L. M., & Greer, R. D. (2020). Establishment of Conditioned reinforcement for 

reading content and effects on reading achievement for early elementary students. 

The Psychological Record, 70(2), 327–346. https://doi.org/10.1007/s40732-020-

00382-6  

Graves, M. F., Ringstaff, C., Li, L., & Flynn, K. (2018). Effects of teaching upper 

elementary grade students to use word learning strategies. Reading Psychology, 

39(6), 602–622. https://doi.org/10.1080/02702711.2018.1496503  

Grodsky, E., Warren, J. R., & Felts, E. (2008). Testing and social stratification in 

American education. Annual Review of Sociology, 34(1), 385–404. 

https://doi.org/10.1146/annurev.soc.34.040507.134711 

Grossman, R., Campo, M. S., Feitosa, J., & Salas, E. (2021). Cross-cultural Perspectives 

on collaboration: Differences between the Middle East and the United States. 

Journal of Business Research, 129, 2–13. 

https://doi.org/10.1016/j.jbusres.2021.02.031  



95 

 

Gundogmus, H. D. (2018). Self-efficacy of teacher candidates for teaching first reading 

and writing. Academic Journal, 13(6), 224-

229.  https://doi.org/10.5897/ERR2018.3486 

Hattan, C., & Dinsmore, D. L. (2019). Examining elementary students' purposeful and 

ancillary prior knowledge activation when reading grade level texts. Reading 

Horizons: A Journal of Literacy and Language Arts, 58(2). Retrieved from 

https://scholarworks.wmich.edu/reading_horizons/vol58/iss2/3 

Hofstädter-Thalmann, E., Rotgans, J. I., Aybar Perez, N., & Nordquist, J. (2022). 

Effective learning in virtual conferences: The application of five principles of 

learning. Journal of European CME, 11(1). 

https://doi.org/10.1080/21614083.2021.2019435  

Howard, S. J., Woodcock, S., Ehrich, J., & Bokosmaty, S. (2016). What are standardized 

literacy and numeracy tests testing? Evidence of the domain-general contributions 

to students' standardized educational test performance. British Journal of 

Educational Psychology, 87(1), 108–122. https://doi.org/10.1111/bjep.12138  

Hursh, D. (2013). Raising the stakes: High-stakes testing and the attack on public 

education in New York. Journal of Education Policy, 28(5), 574–588. 

https://doi.org/10.1080/02680939.2012.758829 

Radu, V. (2022). The complete guide to conversion rate. Retrieved on November 

10,2022. Retrieved from : https://www.omniconvert.com/blog/qualitative-

research-definition-methodology-limitation-examples.html. [web log].  

Individualized instruction. Adult Career and Continuing Education Services | NYS 



96 

 

Education Department. (2017, August 21). Retrieved on August 21, 2021. 

Retrieved February 6, 2022, from http://www.acces.nysed.gov/bpss/schools/ 

Jonsson, A. & Lotta Leden, L. (2019) The ambiguous influence of high stakes testing on 

science teaching in Sweden. International Journal of Science Education, 41(14), 

1926-1943. https://doi.org/10.1080/09500693.2019.1647474 

Justice, L. M. (1999). Vygotskian theory and its application to assessment: An overview 

for speech-language pathologists. Contemporary Issues in Communication 

Science and Disorders, 26(Fall), 111–118. 

https://doi.org/10.1044/cicsd_26_f_111  

Kaçar, T. (2016). Analyzing of self-efficacy beliefs of elementary school teachers. 

(Unpublished Master Thesis). Dokuz Eylül University Educational Sciences 

Institution, İzmir. 

Kaiser, K. (2009). Protecting Respondent Confidentiality in Qualitative Research. 

Qualitative Health Research, 19(11), 1632–1641. 

https://doi.org/10.1177/1049732309350879  

Kalaycı, G., & Ergül, E. (2020). Teachers’ perceptions of the role of parental 

involvement in teaching English to young learners. Journal of Language and 

Linguistic Studies, 16(3), 1167-1176. Doi: 10.17263/jlls.803608) 

Kramarski, B., & Heaysman, O. (2021). A conceptual framework and a professional 

development model for supporting teachers’ “triple SRL–SRT processes” and 

promoting students’ academic outcomes. Educational Psychologist, 56(4), 298–

311. https://doi.org/10.1080/00461520.2021.1985502  



97 

 

Lamb, David. Market & Social Research. Dec2013, Vol. 21 Issue 2, p32-39 

Lee, S. W., & Min, S. (2017). Riding the Implementation Curve: Teacher Buy-In and 

Student Academic Growth under Comprehensive School Reform Programs. The 

Elementary School Journal, 117(3), 371–395. https://doi.org/10.1086/690220  

Lidar, M., Lundqvist, E., Ryder, J., & Östman, L. (2017). The transformation of teaching 

habits in relation to the introduction of grading and national testing in science 

education in Sweden. Research in Science Education  

Lipman, P. (2008). Education policy, race, and neoliberal urbanism. Counterpoints, 

316,45-66. 

Lobascher, S. (2011) What are the potential impacts of high-stakes testing on literacy 

education in Australia? Literacy Learning in the Middle Years, 19.2, pp. 9–19. 

Martin, L. E., Kragler, S., Quatroche, D., & Bauserman, K. (2019). Transforming 

schools: the power of teachers’ input in professional development. Journal of 

Educational Research and Practice, 9(1), 179-188. 

Doi:10.5590/JERAP.2019.09.1.13 

McClung, N. A., Barry, E., Neebe, D., Mere-Cook, Y., Wang, Q., & Gonzalez-Balsam, 

M. (2019). Choice matters: Equity and literacy achievement. Berkeley Review of 

Education, 8(2). https://doi.org/10.5070/b80037656  

Menken, K. (2006). Teaching to the test: How no child left behind impacts language 

policy, curriculum, and instruction for English language learners. Bilingual 

Research Journal, 30(2), 521–546. 

Mirlashari, J., Warnock, F., & Jahanbani, J. (2017). The experiences of undergraduate 



98 

 

nursing students and self-reflective accounts of first clinical rotation in pediatric 

oncology. Nurse Education in Practice, 25, 22–28. doi: 

10.1016/j.nepr.2017.04.006 

Muktiarni, M., Widiaty, I., Abdullah, A. G., & Kuntadi, I. (2018). Automated curriculum 

alignment standards in K-12 schooling system. I.O.P. Conference Series: 

Materials Science and Engineering, 434, 012305. https://doi.org/10.1088/1757-

899x/434/1/012305 

Munter, C., & Haines, C. (2019). “Students Get What Flows Downward”: District 

Leaders’ Rationalizations of the Standardized Testing of Children. The 

Educational Forum, 83(2), 160–180. 

https://doi.org/10.1080/00131725.2019.1567891  

Murphy, M. (2014, October 4). What are the benefits and drawbacks of case study 

research? https://socialtheoryapplied.com/2014/05/24/benefits-drawbacks-case-

study-research/.  

Office of the State Superintendent of Education (2019, December 5). Retrieved from 

https://osse.dc.gov/. 

Office of the Commissioner for Public Sector Employment. (2020, October 12). Office of 

the commissioner for public sector employment. Office of the Commissioner for 

Public Sector Employment. Retrieved July 22, 2022, from 

https://www.publicsector.sa.gov.au/  

Osse. Office of the State Superintendent of Education. (2020, October 2). 

https://osse.dc.gov/. 



99 

 

Partnership for Assessment of Readiness for College and Careers. (2016). Assessments: 

next generation assessments. 25th July 2016, Retrieved from 

http://www.parcconline.org/assessments. 

PARCC Scores & Performance Levels Explained - TestPrep-Online. (n.d.). Retrieved 

from https://www.testprep-online.com/parcc-scores  

Patton, K. L. S., Reschly, A. L., & Appleton, J. (2014). Curriculum-Based measurement 

as a predictor of performance on a state assessment: Diagnostic efficiency of local 

norms. Educational Assessment, 19(4), 284–301. doi: 

10.1080/10627197.2014.96411Peel, A. (2017). Complicating canons: a critical 

literacy challenge to common core assessment. Literacy, 51(2), 104–110. 

https://doi.org/10.1111/lit.12106  

      Podgursky, M. J., & Springer, M. G. (2007). Teacher performance pay: A review. 

Journal of Policy Analysis and Management, 26(4), 909–949. 

doi:10.1002/pam.20292 

Polesel, J., Dulfern,N. & Turnbull, M. (2012). The experience of education: the impacts 

of high-stakes testing on school students and their families; Literature review. A 

report by the Whitlam Institute at the University of Western Sydney. 25th July 

2016, Retrieved from 

https://www.whitlam.org/__data/assets/pdf_file/0008/276191/ 

Polesel, J., Rice, S., & Dulfer, N. (2013). The impact of high- stakes testing on 

curriculum and pedagogy: A teacher perspective from Australia. Journal of 

Education Policy,29(5), 640-657. doi:10.1080/02680939.2013.865082  



100 

 

Radu, Valetin (2019). Qualitative Research: Definition, Methodology, Limitation, 

Examples [web log]. https://www.omniconvert.com/blog/qualitative-research-

definition-methodology-limitation-examples.html.  

Rahman, M. S. (2016). The Advantages and Disadvantages of Using Qualitative and 

Quantitative Approaches and Methods in Language “Testing and Assessment” 

Research: A Literature Review. Journal of Education and Learning, 6(1), 102. 

https://doi.org/10.5539/jel.v6n1p102  

Rahman, M. (2018). Teachers Perceptions and Practices of Classroom Assessment in 

Secondary School Science Classes in Bangladesh. International Journal of 

Science and Research (I.J.S.R.). 7(6): 254-263. DOI: 

https://doi.org/10.21275/ART20183034 

Ramli, N. F., Talib, O., Hassan, S. A., & Manaf, U. K. A. (2020). Development and 

Validation of an Instrument to Measure STEM Teachers’ Instructional 

Preparedness. Asian Journal of University Education, 16(3), 193. 

https://doi.org/10.24191/ajue.v16i3.11084  

Ramsay-Jordan, N. (2019). Preparation and The Real World of Education: How 

Prospective Teachers Grapple with Using Culturally Responsive Teaching 

Practices in the Age of Standardized Testing. International Journal of 

Educational Reform, 29(1), 3–24. https://doi.org/10.1177/1056787919877142  

Ravitch, S. M., & Carl, N. M. (2016). Qualitative research: Bridging the conceptual,  

theoretical, and methodological. Sage Publications. 

Roman -Etxebarrieta, G., Pérez-Izaguirre, E., & Langarika-Rocafort, A. (2020). Teaching 



101 

 

Minority Languages in Multiethnic and Multilingual Environments: Teachers’ 

Perceptions of Students’ Attitudes toward the Teaching of Basque in Compulsory 

Education. Education Sciences, 10(2), 25. 

https://doi.org/10.3390/educsci10020025 

Rubin, H. J., & Rubin, I. S. (2016). Qualitative interviewing: the art of hearing data. 

Thousand Oaks, Calif: Sage Publications. 

Roulston, K. (2014). Analysing interviews. In U. Flick (Ed.), The SAGE handbook of 

qualitative data analysis (pp. 297–312).  

Saldaña Johnny. (2016). The coding manual for qualitative researchers. SAGE.  

2019 School Quality Report Now Available! (n.d.). Retrieved from https://dcpcsb.org 

Şen, D., & Baz, B. (2018). Okuduğunu anlama üzerine bir derleme çalışması. Yıldız 

Sosyal Bilimler Enstitüsü Dergisi, 2, 1, 28-41. 

Sesta, J. (2020) Expanding perspectives on feedback in the literacy classroom: 

Reflections on key themes that embrace dialogic approaches. Learning Literacy: 

The Middle Years. Vol.28(3) p. 26-30. 

Standards Alignment to Curriculum and Assessment. (n.d.). Retrieved from 

https://files.eric.ed.gov/fulltext/ED588503.pdf 

Talwar, S., Kaur, P., Fosso Wamba, S., & Dhir, A. (2021). Big Data in operations and 

supply chain management: a systematic literature review and future research 

agenda. International Journal of Production Research, 59(11), 3509–3534. 

https://doi.org/10.1080/00207543.2020.1868599  

Testing - Standardized Tests and High-stakes Assessment. StateUniversity.com. (n.d.). 



102 

 

https://education.stateuniversity.com/pages/2500/Testing-STANDARDIZED-

TESTS-HIGH-STAKES-ASSESSMENT.html.  

The Partnership for Assessment of Readiness for College and Careers (PARCC). (n.d.). 

Retrieved from https://osse.dc.gov/parcc  

Thomas, G. (2017). How to do your research project. SAGE Publications.Wiles, R. 

(2013). What are qualitative research ethics? Bloomsbury Academic. The 

opportunity myth. TNTP. (n.d.). https://tntp.org/publications/view/student-

experiences/the-opportunity-myth.  

Traynor, A. (2017). Sensitivity of cross-state assessment item difficulty to differences in 

state curricular content standards. Applied Measurement in Education, 30(4), 

329–342. doi: 10.1080/08957347.2017.1353991 

Turner, W. D., & Solis, O. J. (2017). The misnomers of differentiating instruction in large 

classes. The Journal of Effective Teaching, 17(3), 64-76.  

U.S. Department of Health and Human Services. Human Subjects Research - Home page. 

National Institutes of Health. https://grants.nih.gov/policy/humansubjects.htm.  

von der Embse, N. P., Sandilos, L. E., Pendergast, L., & Mankin, A. (2016b). Teacher 

stress, teaching-efficacy, and job satisfaction in response to test-based educational 

accountability policies. Learning & Individual Differences, 50, 308–317. 

Welsh, M. E., Eastwood, M., & D’Agostino, J. V. (2014). Conceptualizing teaching to 

the test under standards-based reform. Applied Measurement in Education, 27(2), 

98–114. 

Williamson, T. (2017). Avoiding the gaze of the test: High-stakes literacy policy 



103 

 

implementation. Texas Education Review, 5(2), 66-90. 

Woods, K., McCaldin, T., Hipkiss, A., Tyrrell, B., & Dawes, M. (2018). Linking rights, 

needs, and fairness in high-stakes assessments and examinations. Oxford Review 

of Education, 45(1), 86–101. https://doi.org/10.1080/03054985.2018.1494555  

You, G., & Zeng, W. (2018). Study on the Strategy of Large-Class Teaching for Sensor 

Courses. 2018 9th International Conference on Information Technology in 

Medicine and Education (I.T.M.E.). https://doi.org/10.1109/itme.2018.00142  

Zamanzadeh, V., Ghahramanian, A., Rassouli, M., Abbaszadeh, A., Alavi-Majd, H., & 

Nikanfar, A.-R. (2015). Design and Implementation Content Validity Study: 

Development of an instrument for measuring Patient-Centered Communication. 

Journal of Caring Sciences, 4(2), 165–178. https://doi.org/10.15171/jcs.2015.017 

Zulaiha, S., Ambarsari, L., & Mulyono, H. (2020). An investigation into EFL teachers' 

assessment literacy: Indonesian teachers' perceptions and classroom practice. 

European Journal of Contemporary Education, 9(1). 

https://doi.org/10.13187/ejced.2020.1.189  

 



104 

 

Appendix A: The Project 

The purpose of this basic qualitative study was to explore the perceptions third 

grade teachers about the learning opportunities provided within the curriculum and the 

relation student success on the ELA PARCC.  Findings from the study indicated that 

student’s prior knowledge had an impact on their level of success on the ELA PARCC 

assessment, that the difference in the way the curriculum assessments were formatted in 

comparison to the format of the ELA PARCC assessments and that student’s ability to 

demonstrate comprehension impacts the performance on the ELA PARCC Assessment.  

The project was constructed based on the findings that were presented in Section 2 to 

resolve the research problem.  The project included components that will help support 

educators’ concerns related to prior knowledge, formatting concerns and ways to address 

concerns related to student comprehension.  The goal of the professional development 

was to provide educators with knowledge and tools to begin to address the current 

identified problem of third grade students consistently scored low on the Partnership for 

Assessment of Readiness for College and Careers Assessment (PARCC) assessment in 

English Language Arts (ELA) (Appendix A).  Throughout the Professional Development 

teachers will have opportunities to engage in in discussions and collaborative sessions as 

well as have independent work to practice utilizing the skills and tools that are being 

discussed within the Professional Development sessions (Appendix A). 

In section three the project is presented. This section is composed of a detailed 

layout of the project including the project description, the goals of the project and the 

purpose of the project.  Within section three there was also a detailed literature review 
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that was aligned with the findings from section 2.  There is also an outline provided 

related to how the Professional Development (PD) would be implemented, the supports 

that would be provided, the time that would be allocated for each session, possible 

barriers that arise during the implementation of the PD plan, and the responsibilities of 

the school leaders and teacher participants (Appendix A).  At the end of section 3 there 

will also be a project evaluation and additional informational related to the social change 

at the location of the study. 

Description and Goals 

The PD was created as a guide for the study site to support the third-grade 

educators and students to make ensure that they are creating opportunities within the 

learning environment for scholars based on the themes that were identified from their 

interviews. The PD provides materials that includes an overview, including each part of 

the PD and the benefits of the materials and skills presented.  There was also an 

opportunity provided for the participants to actively engage in hands on learning and 

collaborative activities throughout the PD that will help educators identify how to make 

adaptations to their current curriculum and materials to positive impact the learning 

environment in ELA. The purpose of this basic qualitative study was to explore the 

perceptions third grade teachers about the learning opportunities provided within the 

curriculum and the relation student success on the ELA PARCC.  Findings from the 

study indicate that educators reported that student’s prior knowledge has an impact on 

their level of success on the ELA PARCC assessment, that the difference in the way the 

curriculum assessments are formatted in comparison to the format of the ELA PARCC 
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assessments and that student’s ability to demonstrate comprehension impact the 

performance on the ELA PARCC Assessment.   

 The composure of a PD was decided after speaking with my committee chair 

related to my findings based on the data.  The skills discussed and the materials 

introduced will be useful to all educators in the building however, the PD will be geared 

toward third grade educators. The skills, discussed within the PD, however, will be 

transferable to other grades. The main goal of this project will provide teachers with the 

skills and knowledge they need to successfully create opportunities to build on and assess 

students’ prior knowledge, build comprehension skills and opportunities, and create 

alignment between the way student are assessed through the curriculum in comparison to 

ELA PARCC through aligning the format of the tests or assessments.  

The project is a three-day PD training that could be used during summer 

orientation of 2023 or within the first few weeks of school as professional developments 

are being given around the administration and implementation of curriculum of 2023.  

The PD was designed in a way that will allow the information to be presented over three-

day period, in which educators would have an opportunity to participate in trainings, gain 

knowledge from each informational session and complete hands-on activities to improve 

the way that the curriculum is implemented and to address each of the themes that arose 

from the data (Appendix A).  The main goal of the professional development is to 

provide educators with the tools and skills to assist in the way that the curriculum 

implementation is approach to improve student success related to their performance on 

the ELA PARCC.   Goals for the PD are as follows: 
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Goal 1: Teachers will gain a deep understanding of ways to implement additional 

opportunities to assess and activate students’ prior knowledge. 

Goal 2: Teachers will backwards plan using ELA PARCC and the ELA 

curriculum to create opportunities of alignment between the formatting of the two. 

Goal 3: Teachers will begin to develop collaborative relationships that can 

support them throughout the implementation process of the ELA curriculum in a 

meaningful way. 

Goal 4: Teachers will understand a variety of instructional practices that can be 

utilized to deliver the ELA instruction and build student comprehension.  

Goal 5: Teachers will engage in feedback protocols to improve instructional 

consistency of ELA units during the planning process of developing alignment.  

Rationale 

In section two the findings from the study were shared.  Those findings supported 

a need for initial and ongoing supports needed to for educators at the study site.  There 

was a variety of information and perceptions shared by third grade educators through the 

various interviews that were conducted.  There were three themes that arose based on 

participant responses which were related to components that will help support educators’ 

concerns related to prior knowledge, formatting concerns and ways to address concerns 

related to student comprehension.  The project type was selected to address and support 

the findings related to the research problems and each of the identified themes, as well as 

support the continual learning if the educators at the study site. 



108 

 

Designing a PD opportunity for educators; where they would be able to gain a 

deeper understanding of how to address concerns related to prior knowledge, formatting 

concerns and ways to address concerns related to student comprehension. Through 

collaboration and learning sessions can help educators begin to gain the experiences 

needed to successfully approach the current curriculum along with their concerns. Martin 

et al. (2019) shared that when a PD is implemented successfully it can “transform beliefs 

and practices of educators” (p.3). 

The audience of the project will consist of third grade educators, who needed to 

deepen their understanding, knowledge, and skills when it came to the implementation of 

the curriculum related to the identified themes.  Throughout the PD there will be 

opportunities for educators to learn in a whole group setting as well as an opportunity for 

educators to collaborate with one another related to the learned information and creation 

of classroom resources.  The findings from the study demonstrated that there was a need 

for educators to have opportunities to learn how to create occasions for students related to 

prior knowledge, create prospects to align curriculum questions to the PARCC format 

and explore ways to collaborate with one another to identify additional opportunities to 

build student comprehension. Educators would also have a chance to practice the skills 

they would be introduced to through the three-day professional development.  The 

outcomes created to guide the professional development were composed based on the 

identified concerns of the participants. 
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Day One 
Session Outcomes 

 
• Goal 1: Teachers will gain a deep understanding of ways to implement 

additional opportunities to assess and activate students’ prior 
knowledge. 

• Goal 3: Teachers will begin to develop collaborative relationships that 
can support them throughout the implementation process of the ELA 
curriculum in a meaningful way. 

• Goal 5: Teachers will engage in feedback protocols to improve 
instructional consistency of ELA units during the planning process of 
developing alignment.  

Session Materials  
Facilitator:                                                         

• Projector screen                                            
• Computer 
• PowerPoint 
• Coffee 
• Water 
• Breakfast (fruit salad, muffins) 
• Sticky Notes 
• Extension cords 
• Individual packs of skittles 
• Projector 

Participants: 
• Charged laptop 
• Planning document 
• ELA Curriculum 
• Pens 

 

Agenda 
8:30 – 9:00 Breakfast provided for participants  
9:00 – 9:15 Welcome and Introduction 
9:15 – 9:30 Team Building Activity  

9:30 – 10:30 Learning Sessions 
10:30-10:40 Break 
10:45-11:30 Collaborative Work Time 
11:30-11:45 Share Time 
11:45-12:45 Lunch  
12:50-1:50 Learning Session Part 2 
1:50-2:50 Collaborative Work Time 
2:50-3:10 Reflection and Share Outs 
3:10-3:30 Closing and Session Evaluation Completion 

 
 

 

 

Evaluation Survey - Day One 
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Please circle the response that correlates with your experience with today’s sessions.  

 

1. The objectives for the day were clear and easy to understand.  

 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 

2. The activities I engaged in supported my learning related to prior knowledge. 

 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 

3. As a result of my learning, I feel more confident in my ability to activate student’s 
prior knowledge through ELA instruction. 

 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
 

4. I will be able to utilize the information that I learned in the session within the 
classroom to directly impact or benefit on student achievement.  

 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 

5. Having an opportunity to participate in collaborative work time was beneficial to 
me as a professional. 

 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
Explain:_________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

6. How could you use the information from today’s session to inform the instruction 
in your classroom? 

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_________________________ 
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7. What recommendations do you have to improve today’s professional 
development sessions?  

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
______________________________ 
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Day One Slides 
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Day Two 
Session Outcomes 

 

• Goal 3: Teachers will begin to develop collaborative relationships that 
can support them throughout the implementation process of the ELA 
curriculum in a meaningful way. 

• Goal 4: Teachers will understand a variety of instructional practices that 
can be utilized to deliver the ELA instruction and build student 
comprehension.  

• Goal 5: Teachers will engage in feedback protocols to improve 
instructional consistency of ELA units during the planning process of 
developing alignment.  

Session Materials  

Facilitator:                                                         

• Projector screen                                            

• Computer 

• Projector 

• PowerPoint 

• Coffee 

• Water 

• Breakfast (muffins) 

• Sticky Notes 

• Extension cords 

Participants: 

• Charged laptop 

• ELA Curriculum 

• Pens 

 

Agenda 

8:30 – 9:00 Breakfast provided for participants  

9:00 – 9:15 Welcome and Introduction 

9:15 – 9:30 Team Building Activity  

9:30 – 10:30 Learning Sessions 

10:30-10:40 Break 
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10:45-11:30 Collaborative Work Time 

11:30-11:45 Share Time 

11:45-12:45 Lunch  

12:50-1:50 Learning Session Part 2 

1:50-2:50 Collaborative Work Time 

2:50-3:10 Reflection and Share Outs 

3:10-3:30 Closing and Session Evaluation Completion 
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Day Two Slides 
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Evaluation Survey -Day Two 

 

Please circle the response that correlates with your experience with today’s sessions.  

 

1.The objectives for the day were clear and easy to understand.  
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
2.The activities I engaged in supported my learning related to building student 
comprehension. 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
3.As a result of my learning, I feel more confident in my ability to assess students 
comprehension through ELA instruction. 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
 
4.I will be able to utilize the information that I learned in the session within the classroom 
to directly impact or benefit on student achievement.  
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
5.Having an opportunity to participate in collaborative work time was beneficial to me as 
a professional. 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
Explain:_________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
6.How could you use the information from today’s session to inform the instruction 
related to building student comprehension in your classroom? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_________________________ 
7.What recommendations do you have to improve today’s professional development 
sessions?  
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________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_______________ 
 

Day Three 
Session Outcomes 

 

• Goal 2: Teachers will backwards plan using ELA PARCC and the ELA 
curriculum to create opportunities of alignment between the formatting 
of the two. 

• Goal 3: Teachers will begin to develop collaborative relationships that 
can support them throughout the implementation process of the ELA 
curriculum in a meaningful way. 

• Goal 5: Teachers will engage in feedback protocols to improve 
instructional consistency of ELA units during the planning process. 

Session Materials  

Facilitator:                                                         

• Projector screen  

• Projector                                           

• Computer 

• PowerPoint 

• Coffee 

• Water 

• Breakfast (muffins) 

• Sticky Notes 

• Extension cords 

Participants: 

• Charged laptop 

• Planning document 

• ELA Curriculum 

• ELA PARCC Assessment (released 
questions) 

 

Agenda 

8:30 – 9:00 Breakfast provided for participants  

9:00 – 9:15 Team Building Activity 
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9:15 – 10:15 Learning Sessions 

10:15-10:30 Break 

10:30-11:30 Collaborative Work Time 

11:30-11:45 Share Time 

11:45-12:45 Lunch 

12:50-2:50 Collaborative Work Time  

2:50-3:10 Reflection and Share Outs 

3:10-3:30 Closing and Session Evaluation Completion 
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Day Three Slides 

 

 



145 

 

 



146 

 

 



147 

 

 



148 

 

 



149 

 

 



150 

 

 



151 

 

Evaluation Survey -Day Three 

 

Please circle the response that correlates with your experience with today’s sessions.  

 

1.The objectives for the day were clear and easy to understand.  
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
2.The activities I engaged in supported my learning related to the importance of question 
formation? 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
3.As a result of my learning, I feel more confident in my ability to make adjustments to 
current questions within ELA curriculum to create alignment related to formatting. 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
 
4.I will be able to utilize the information that I learned in the session within the classroom 
to directly impact or benefit on student achievement.  
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
5.Having an opportunity to participate in collaborative work time was beneficial to me as 
a professional. 
 
Strongly Agree           Agree  Neutral Disagree     Strongly Disagree 
 
Explain:_________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
6.How could you use the information from today’s session to inform the instruction 
related to building alignment related to question formatting in your classroom? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
7.What recommendations do you have to improve today’s professional development 
sessions?  
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________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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