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Abstract
The problem addressed in this study is that, in a rural Title 1 public school in the
Northeastern United States, administrators have struggled to implement leadership
strategies to support the reduction of student discipline issues in the classroom. The
purpose of the study was to investigate how administrators implement leadership
strategies that are intended to reduce student discipline issues in the classroom. The
conceptual framework was developed from DeMatthews’s leadership theory and
Wachtel’s restorative justice theory, which describe systems intended to build and restore
relationships in schools and thereby reduce conflicts. The research question explored how
administrators implement leadership strategies that are intended to reduce the number of
student discipline issues in the classroom. This basic qualitative study used data from
interviews with eight administrators and seven classroom teachers from a rural K-8
public school district in the Northeast who have been in the district for 3 or more years
and are directly involved with classroom discipline. The data analysis consisted of value
coding and axial coding to find similar themes. The results indicated that when teachers
and administrators worked together and developed meaningful relationships, a climate of
trust was created, which helped teachers embrace change as they were part of the process.
This collaboration produced viable solutions such as restorative practices to reduce
discipline issues in the classroom. This study promotes positive social change by
informing leadership procedures to increase school attendance and achievement, decrease
intentional defiant behaviors and misconduct, and reduce in dropout rates. Additionally,
school leaders could gain a deeper understanding of discipline approaches aimed to

reduce discipline issues in the classroom.
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Chapter 1: Introduction to the Study

Schools leaders are increasingly undertaking a range of reforms, including
shifting their codes of conduct to include more opportunities for social emotional
learning, implementing positive behavioral intervention supports, educating staff about
the effects of trauma on development, raising critical consciousness about the racism and
implicit bias, and increasing mental health resources and supports (Fenning & Jenkins,
2019). Since the mid-1990s there has been a shift in schools from the traditional punitive
way of dealing with challenging behavior to something quite different called restorative
practice (O’Reilly, 2017). To increase safety and address the rise in violent behavior,
“zero tolerance” policies were implemented through the federal Gun-Free School Act of
1994, which required that any student in possession of a weapon on school grounds be
expelled from school for no lesson than one year. The development of this punitive
policy was to assist leaders with better approaches for policing students’ conducts by
employing tough disciplinary action and subsequently providing a safer learning
environment (Alnaim, 2018). However, reactionary events led to unplanned implications
that proved to be harmful to many learners. Gomez at el. (2020) shared that recent
research implied that students of color and students in poverty are disproportionately
disciplined using exclusionary measures.

Lustick (2017) argued that the same misunderstandings that exist with traditional
forms of discipline carry over through new interventions making antiracist and cross-
cultural tools more relevant to address racial disproportionality. Exclusionary discipline

strategies such as suspensions put students at higher risk of poor attendance, low grades,
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and failure to graduate (Anderson et al., 2019). Research shows that suspension is in fact
negatively related to academic achievement (Anderson et al., 2019).

Discipline in U.S. public schools has been mirroring patterns observed in the U.S.
criminal justice system (Welch, 2017). The school-to-prison pipeline refers to a system of
institutional forces that disproportionately target some groups of students for removal
from school through detention, suspension, or expulsion. Current literature on the school-
to-prison pipeline does not acknowledge the deep cultural impact zero-tolerance policies
have had, or, in turn, the deep work administrators must do to shift that culture (Lustick
et al., 2020). Hall et al. (2021) shared that the school-to-prison pipeline describes how
youth from disadvantaged backgrounds became incarcerated at an increasing rate due to
strict punitive discipline.

The structure of the public school system has been inherently punitive and
dehumanizing for decades, which makes the push for a restorative policy challenging—
but necessary (Hall et al., 2021). Guhungu’s (2018, as cited in Lustick et al., 2020)
analysis of the 2011-2012 Crime and Safety Survey data revealed that, as administrators
strive to reduce suspension rates, teachers feel underprepared to address conflict in their
classrooms.

Garnett et al. (2020) shared that exclusionary discipline procedures continue to
negatively affect educational outcomes for students from specific, racial, income, and
ability classifications. Restorative practices is an approach to alleviate and ease the
inequalities shown with exclusionary discipline by focusing on improving the school

climate and culture (Garnett et al., 2020). Winn (2018) argued that a systemic and



philosophical paradigm shift in schools is required, to address inequity and build
relationships through restorative education. Over the past 5 years from 2016 to 2021, a
growing number of schools across the United States have begun embracing restorative
education approaches to respond to and prevent school-based conflict, bullying, and
violence. Increasingly, restorative practices are being adopted as the official policy of
school districts, with notable examples in Denver, Oakland, and New York City schools
(New York City Department of Education, 2019). Aligning school systems towards a
more restorative response requires strong leadership, vision, and empowerment among
administrators, faculty, staff, students, and the community. School leaders who wish to
implement restorative justice practices need to understand the importance of correlating it
with relevant leadership strategies.

This study provides school administrators’ insight on effective leadership
strategies to support restorative practices which may prove to better support the needs of
students of color, students with disabilities, and students in poverty. The study outcome
may promote social change by identifying areas in which school leaders can build
professional capacity, knowledge, and skills to use more effectively identified leadership
behaviors and positively affect how discipline issues are handled.

As a result of the increase in the number of unique incidents, which include
violence, weapons, vandalism, substances, harassment, intimidation, and bullying, the
rural northeast school district decided to implement restorative circles during the 2019-
2020 school year. The problem was that administrators struggle to implement leadership

strategies in a rural NE school district to support the reduction of student discipline issues



in the classroom. The purpose of the qualitative study was to investigate how
administrators implement leadership strategies in a rural NE school district to support the
reduction of student discipline issues in the classroom. The study was based on the
conceptual framework of shared leadership theory and restorative justice theory. For this
qualitative study, I conducted semistructured interviews with school district
administrators and teachers from the K-8 school district.

In the rest of Chapter 1, I explain the background, research problem, the purpose
of the study, research questions, conceptual framework, nature of the study, definition of
terms, assumptions, the scope of the study, limitations, and significance of the study.

Background

Zero-tolerance policies were initially implemented to assure the public that
schools were addressing violent behaviors; however, critics believed that the “one-size-
fits-all” approach, created an unfair disciplinary model because it did not consider the
student’s intent or the circumstances surrounding the behavior. It is the responsibility of
learning institutions to maintain the integrity and safety of the environment to allow for
better learning experiencés (Alnaim, 2018). This phenomenon of using punitive and more
frequent discipline in predominantly minority schools reinforces prevailing perceptions
of young minority males as delinquents and criminals and further validates the racial and
ethnic disparities evident at all levels of criminal justice. In return, perceptions about the
racial and ethnic composition of criminality also appear to influence social policy relative
to public schools and education, intensifying student discipline in what appears to be a

never-ending cycle (Welch, 2018).
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Several studies have highlighted the insufficiencies of zero-tolerance policies and
their failures as the standard system for effective discipline in schools (Alnaim, 2018).
Although the significance of the students’ and faculty members’ safety while in school is
most highlighted, administrators and educators also have the responsibility of handling
the cases on an individual basis and not imposing a consistent disciplinary action, the
circumstances notwithstanding. The zero-tolerance policy focuses on removing disruptive
students from the school. However, the cause of disagreement arises regarding whether
suspension and expulsion as disciplinary actions benefit the punished student or it only
creates a safer and better learning environment for the remaining students (Alnaim,
2018). Zero-tolerance policies were meant for weapon control; however, many states
have included an ever-growing list of behaviors that still do not guarantee the safety of
school faculty and students. Policies created to handle violent behavior are being used to
address minor infractions such as disrespect, profanity, tardiness, school absences, and
noncompliance.

The effects of overusing the zero-tolerance policies to discipline the students are
profoundly negative. Given that exclusionary disciplinary practices remove students from
the classroom, potentially breaking bonds between students and teachers, it seems likely
that the increased use of suspensions will result in negative perceptions of school climate
(Huang & Anyon, 2020). A recent study showed that students who received one or more
out-of-school suspensions or in-school suspensions generally had poorer perceptions of
school climate and more negative attitudes toward schooling than their nondisciplined

peers (Huang & Anyon, 2020). Findings indicated that students who have been



suspended (in-school or out-of-school) reported worse perception of disciplinary
structure and school bonding than those students who were not disciplined (Huang &
Anyon, 2020). Students with out-of-school suspensions reported greater disengagement
than their peers who were not suspended (Huang & Anyon, 2020). Punitive discipline,
particular suspension, and expulsion had serious negative consequences for students
concerning education as well as later life outcomes (Welch, 2018). School districts
should, therefore, not only start handling discipline on a case-by-case basis but also
develop more sensible and flexible policies that encompass all the confounding factors
that should be put into consideration when dealing with students with disabilities
(Alnaim, 2018).

Recent news and climate change in our schools underscore the importance of
building positive relationships in our classrooms and working to resolve conflict
(Silverman & Mee, 2018) more constructively. To address disproportionalities in
suspensions for students of color, many districts have prohibited schools from suspending
students for willful defiance of school authorities and implemented restorative justice
programs (RJPs) that address student misconduct using alternative conflict resolution
practices (Hashim et at., 2018). The International Institute for Restorative Practices
(IIRP, 2017) suggested that an alternate to zero-tolerance policies is to focus on building
relationships and establishing a community by being proactive instead of reactive. One of
the advantages of restorative practices over punitive discipline is the ability to create
specialized solutions for each situation, which is the opposite of what zero-tolerance

policies attempt to accomplish (Welch, 2018).



The restorative approach to discipline is a promising way to thwart punitive
discipline and its troubling consequences for students, particularly minorities. Research
indicates there are many positive outcomes of restorative justice in both criminal justice
and educational institutions. If implemented more broadly within schools, restorative
justice may appreciably reduce student offending, increase perceptions of safety, enhance
learning, promote positive interactions, and reduce school inequalities and disadvantages
for minority students. And, if minority students are no longer disproportionately
disciplined, the presence of many minority students will no longer signify a risk that
needs managing (Welch, 2018). According to Gregory et al. (2020), school leaders need
to create a welcoming space where all students feel like they are a part of the class and
that they belong. School leaders can address their own biases and racial positionality,
including White privilege, to increase diverse students’ school connectedness (La Salle et
al., 2020). Schools must integrate restorative principles, processes, and practices into the
school infrastructure to support a whole school restorative approach (Kidde, 2017).
Restorative justice as an ethos honors young people not just as students but as complex
individuals with many different needs and desires (Bruhn, 2020). Doing something
wrong is not seen as grounds for exclusion but rather an opportunity to build and repair
relationships (Bruhn, 2020). Restorative justice provides school community members
with a framework for the prevention and intervention of school violence (Katic et al.,
2020).

As the school leader, the climate of the school is dependent on the principal, and

it is a key factor in student behavior and student achievement (Boudreaux & Davis,



2019). First-hand experience in restorative practice (RP) and modeling from leadership
was seen as fundamental to leading change in the schools (Gregory et al., 2020). A key to
success is when administrators model RP using restorative language throughout the
school, advocate for equity through data monitoring, participating in RP training and
circles, and building relationships with staff, students, and families (Gregory et al., 2020).
Leaders need to be direct and intentional, even if it makes people uncomfortable
(Gregory et al., 2020). Support from administrators include a personal commitment to
restorative beliefs along with concrete actions align school policies and procedures with a
restorative philosophy (Gregory et al., 2020). Administrative support can manifest
actions such as designating space in the building for restorative conferences, allocating
time in the schedule for community-building circles among staff and students, and
assigning personnel to advance the initiative (Gregory et al., 2020). Sebastian et al.
(2017) found that school leaders who focus on teacher development through effective
leadership help teachers increase their capacity. Crimmins-Crocker (2018) shared that
differentiating between teachers’ and principals’ view of effective leadership is essential
within a school setting as effective leadership does not have a unified definition. As a
result, administrators are challenged with finding leadership strategies to support the
implementation of restorative education to reduce student discipline in the classroom.
Problem Statement

In a rural Northeast Title 1 public school, there has been an increase in discipline

referrals, specifically reported unique incidents, over the 3 years leading up to the 2019~

2020 school year. Incidents include violence, weapons, vandalism, substances,



harassment, intimidation, and bullying. The New Jersey Department of Education
(NJDOE) reported in 2019, there were 19,795 unique incidents in 20162017, 24, 938
unique incidents in 2017-2018, and 28,121 unique incidents in 2018-2019. During each
of the subsequent years, the reported unique incident numbers continued to rise. Due to
this increase, the NJDOE supported districts with resources and training to promote a
positive and safe school climate during the 2018-2019 school year. The problem to be
addressed in this study is that, in a rural Northeast Title 1 public school, administrators
struggle to implement leadership strategies to support the reduction of student discipline
issues in the classroom.

Research shows that suspension is negatively related to academic achievement
(Anderson et al., 2019). Given that exclusionary disciplinary practices remove students
from the classroom, potentially breaking bonds between students and teachers, it seems
likely that the increased use of suspensions will result in negative perceptions of school
climate (Huang & Anyon, 2020). Exclusionary discipline strategies such as suspensions
put students at higher risk of poor attendance, low grades, and failure to graduate
(Anderson et al., 2019). Current studies noted that there has been an increase in punitive
discipline in early childhood education (Jacobsen et al., 2019). Punitive school discipline
is often exclusionary and is theoretically rooted in a zero-tolerance policy (Hall et al.,
2021). Exclusionary practices, such as suspension and expulsion, have particularly
negative consequences for students and are being used with increasing frequency (Welch,

2018).
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Gomez at el. (2020) shared that recent research has implied that students of color
and students in poverty are disproportionately disciplined using exclusionary measures.
Lustick (2017) argued that the same misunderstandings that exist with traditional forms
of discipline carry over through new interventions making antiracist and cross-cultural
tools more relevant to address racial disproportionality. Exclusionary discipline has
harmful effects on students, families, and the school community and disproportionately
affects students of color, students with disabilities, students struggling academically, and
studen;[s in poverty (Gregory et al., 2021; Nese et al., 2021; Welch, 2018). Persistent
disparities in exclusionary discipline procedures continue to cause adverse educational
outcomes for students from specific, racial, income, and ability categories (Garnett et al.,
2020). Exclusionary discipline removes students from the learning environment and has
been practiced in schools regardless of its effectiveness to improve student behavior
(Nese et al., 2021). Students with out-of-school suspensions reported greater
disengagement than their peers who were not suspended (Huang & Anyon, 2020).
Breedlove et al. (2020) shared that many schools still utilize exclusionary practices,
which can further disengage and disconnect students from the learning environment.
According to the most recent Civil Right Data Collection from 2015-2016, there were
approximately 2.6 million suspensions and 120,800 expulsions in the United States
(Office of Civil Rights, 2018). Furthermore, African American students are suspended at
a rate of 8%, which is twice as much as White or Hispanic students who amount to a

much more significant proportion of the population (Harper et al., 2019).
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The consequences of new exclusionary discipline within educational institutions
not only discipline students internally but also refer students to law enforcement for
violating school policies because of government mandates, such as zero-tolerance
policies that require police intervention (Welch, 2018). Hall et al. (2021) shared that the
school-to-prison pipeline describes how youth from disadvantaged backgrounds became
incarcerated at an increasing rate due to strict punitive discipline. Winn (2018) has argued
that a systemic and philosophical paradigm shift in schools is required, to address
inequity and build relationships through restorative education. Recent studies found that
dialogue between administrators and teachers is key to agreeing on expectations, systems,
and practices (Lustick, 2020). Many challenges come with achieving widespread buy-in,
but it starts from those in key decision-making roles to prioritize the policy (Hall et al.,
2021). Educational leaders across the country must be aware of the barriers to
implementation and establish strategic, intentional plans about how to overcome them
(Hall et al., 2021). Bal et al. (2018) demonstrated the potential for school staff to develop
a model of culturally responsive discipline that not only reduced the need for suspension
and detention but shifted how staff thought about their purpose as educators. The
challenge is that the zero-tolerance mentality is still ingrained in a lot of our staff
members’ brains because of their training and school experience (Hall et al., 2021).
Administrators need to consider healthy development experiences for their students as
they spend many hours at school regularly (Breedlove et al., 2020).

There exists a need to establish social emotional learning pedagogies like

restorative practices at the elementary school level to inform and sustain long-term
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positive change within school communities (Dyson et al., 2021). A restorative approach
to education emphasizes that educators play a critical role in building relationships
amongst school stakeholders (Webb, 2021). The importance of principals’ leadership
does not reduce the importance of sharing leadership with those responsible for the daily
implementation of initiatives (Judkins et al., 2019). Undoubtedly, the principal plays a
critical role in the implementation process but rarely is one person able to implement a
complex school-wide change initiative without considerable assistance from many other
stakeholders (Judkins et al., 2019). The structure of RP programs is more conducive to
bprocesses that have been shown to reduce implicit bias in social interactions (Ispa-Landa,
2018) and to building authentic, caring relationships between teachers and students
(Brown, 2017). Qualitative evidence from Sandwick et al. (2019) suggests that time spent
building teacher-student relationships during RP implementation increases teachers’
abilities to read students’ social and emotional cues to proactively address their needs and
prevent misbehavior.

A growing body of literature documents how restorative justice approaches have |
successfully lowered rates of exclusionary punishment, reduced disproportionality, and
improved student outcomes such as graduation rates and attendance (Anyon et al., 2016;
Gonzalez, 2012; Payne & Welch, 2018). Evidence points to the role of restorative justice
in helping students feel heard and cared for in their school communities (Brown, 2017,
Cavanagh et al., 2014; McCluskey et al., 2008). School leaders who want to work within
a restorative approach must grapple with the fact that removing punitive discipline

policies can be unsettling and difficult for teachers, who may feel insecure about
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fostering the relationships that are foundational to restorative work (Bruhn, 2020).
Educational professionals across the country must be aware of the barriers to
implementation and establish strategic, intentional plans about how to overcome them
(Hall et al., 2021). A critical challenge of implementing restorative practices is the
resistance to change (Hall et al., 2021). Many challenges come with achieving
widespread buy-in, but it starts from those in key decision-making roles to prioritize the
policy (Hall et al., 2021).

Suspension bans and RJP have quickly gained prominence among policymakers
and practitioners over the past 5 years (Steinberg & Lacoe, 2017; Sumner et al., 2010),
yet there is little evidence on the efficacy of these policies (Hashim et at., 2018). Current
literature on the school-to-prison pipeline does not acknowledge the deep cultural impact
zero-tolerance policies have had, or, in turn, the deep work administrators must do to
shift that culture (Lustick et al., 2020). The school stakeholders in this study identified
concrete needs to ensure that restorative practice implementation was sustainable and
effective including time, training, resources and professional development, administrative
support, and integration with existing school-based initiatives (Garnett et al., 2020).
Research from several disciplines shows that the successful implementation of any
school-wide initiative relies heavily on school leaders to create the conditions for success
(e.g., Judkins, 2014; Sebastian et al., 2017). School stakeholders identified time, training,
resources and professional dpvelopment, administrative support, and integration with
existing school-based initiatives as critical during the early implementation of RP

(Garnett et al., 2019). Administrative support can manifest actions such as designating
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space in the building for restorative conferences, allocating time in the schedule for
community-building circles among staff and students, and assigning personnel to advance
the initiative (Gregory et al., 2020). Single workshops were not seen as sufficient,
consistent with existing research (Shernoff et al., 2017). Strategies for fostering
schoolwide buy-in include having regular opportunities to participate in the RP process,
celebrating small steps in improving school climate or interactions, and sharing personal
and cultural values (Gregory et al., 2020).

Doing something wrong is not seen as grounds for exclusion but rather an
opportunity to build and repair relationships (Bruhn, 2020). The CDC states that school
violence prevention programs are most effective when they are evidence-based and
rigorously evaluated, strengthened by community-wide prevention activities that are
strategically planned and implemented, and evaluated through schools, community
leaders, organizations, and families (CDC, 2018). A lack of support from administrative
leaders and entities was reported to be problematic in effectively implementing
restorative practices on the school level (Hall et al., 2021). The radical nature of the
culture change and shift in philosophy from punitive discipline to restorative practices,
and the length of time and effort it takes to integrate through all levels of the educational
structure is presented as a challenge throughout the literature (Morrison et al., 2005;
Payne & Welch, 2015; Schiff, 2018). To reap the benefits of restorative practices and see
the transformational growth, commitment to the long-term goal requires patience on
behalf of education policymakers, administrators, teachers, and parents (Hall et al.,

2021). A system that has continuously dehumanized certain groups of students must be
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met with a movement based on human connection and dignity (Hall et al., 2021). An
integral part of the discipline reform 0f restorative practices encourages educators to
handle discipline “in-house” or in-class before relying on administration or sending
students out of class (Gregory et al., 2021). Bal et al. (2018) demonstrated the potential
for school staff to develop a model of culturally responsive discipline that not only
reduced the need for suspension and detention but shifted how staff thought about their
purpose as educators. Hulvershorn et al. (2018) found that an understanding of the effects
of zero-tolerance policies in schools has resulted in the rethinking of approaches to
prevent conflict and create a healthy school climate. Kervick et al. (2020) stressed the
importance of creating a culture of collaborating with the staff as well as the families and
community to better serve the students. A current study noted that it is crucial to have a
shared leadership approach to create buy-in when implementing restorative practices
(Kervick et al., 2020). Horner et al. (2020) found that staff buy-in and leadership, along
with ongoing support, were key to successful implementation of restorative practices.
The problem is that administrators struggle to implement leadership strategies to support
the reduction of student discipline issues in the classroom.
Purpose of the Study

The purpose of this basic qualitative study was to investigate how administrators
implement leadership strategies in a rural NE school district that are intended to reduce
student discipline issues in the classroom. As restorative practice approaches become
more popular alternatives to traditional punitive school discipline strategies, more

rigorous research is required to investigate the effectiveness of such programs and to
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understand the mechanisms by which they may influence student outcomes (Gomez et
al., 2020). Due to the nascent nature of restorative practices framework, research is far
behind practice in schools, and knowledge about barriers to implementation is limited
(Hall et al., 2021). Emerging research has begun to examine the implementation and
efficacy of restorative practices as an alternative to punitive discipline approaches
(Kervick et al., 2020). Relatively little is known about restorative practices policy or the
reasons why some schools have not had effective implementation (Hall et al., 2021).
Research findings indicate shortcomings of current research in informing practice and the
likelihood of a sustained practice-to-research gap (Zakszeski & Rutherford, 2021). I
interviewed eight elementary and/or middle school district administrators and seven
school district classroom teachers to gain an understanding of how administrators
implement leadership strategies to support the challenges associated with the paradigm
shift from exclusionary practices to restorative circles.
Research Question

How do administrators report their practice of leadership strategies in a rural NE

school district to support the reduction of student discipline issues in the classroom?
Conceptual Framework

The conceptual framework for this study was developed from DeMatthews’s
(2014) shared leadership theory and Wachtel’s (2013) restorative justice theory.
DeMatthews (2014) shared that when facilitating a shared approach, principals must
adopt a transparent process to show how decisions are made at their school. All staff

members have to feel included in the shared decision-making process and must realize
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that some decisions cannot be made through a democratic or shared process
(DeMatthews, 2014). Principals should be aware of the scope of shared decision-making,
the advantages and drawbacks of engaging in the shared decision-making process, and
strategies for engaging in shared decision-making (DeMatthews, 2014). Leadership
theorists found four potential benefits to the shared decision-making process
(DeMatthews, 2014). At the school level, involving the teachers and staff members in the
decision-making is most likely to increase the quality of the decision, the degree to which
the decision is accepted by the school, overall teacher and staff satisfaction with school
leadership, and teacher leadership (DeMatthews, 2014).

Quality decisions are more likely when principals include teachers and staff
members in decisions if the participants are knowledgeable and informed (DeMatthews,
2014). Principals who think strategically and are aware of their own weaknesses can
capitalize on the expertise of their teachers and staff members (DeMatthews, 2014).
Additionally, a shared process can enhance the knowledge and development of other
participants engaged in the process (DeMatthews, 2014).

In origin, RP is detived from “restorative justice” within the criminal justice
system, where the focus shifts from retribution and punishment of an offense to repairing
harm- to both people and relationships- caused by this offense (Zehr, 2002). The change
from a judicial to a school setting followed in the 1990s in Australia (Wachtel, 2013),
after which the term restorative justice is replaced by restorative practice and refers to a
process of mediation or reconciliation between victims and offenders, and by extension

other members of the school community (Hopkins, 2004). RP is considered an approach



18

which provides a philosophy and a framework of proactive and reactive methods toward
building and restoring relationships in schools and thereby reducing conflicts (Gregory et
al., 2015; Wachtel, 2013; Hendry, 2009). The term “restorative practices” refers to
school-based practices that are rooted in restorative theory as opposed to traditional,
punitive models of discipline (Johnstone, 2011; Kehoe et al., 2018).

Restorative justice theory and practice continue to call for educational and justice
systems that move away from responses to harm based primarily on individual behavior
and toward more holistic strategies focused on movement building and inclusive social
relationships (Schiff, 2018). Restorative education creates just and equitable learning
environments where all students and adults are acknowledged and accepted for who they
are, irrespective of race, gender, identity, or other cultural identity; nurture healthy
relationships and, repair harm and resolve conflict (Evans & Vaandering, 2016). Wachtel
(2016) shared that restorative practices find ways to decrease discipline, improve student
behavior, provide effective leadership, and restore relationships.

Nature of the Study

This qualitative research study design was informed by Patton (2015) and Smith
et al. (2009). A qualitative research best practice is to explore and examine the meaning
and/or essence of shared lived experiences through the participants’ perception of a
phenomenon (Patton, 2015). I used a basic qualitative design for this research study to
focus on the essence of lived experiences of public-school administrators and teachers
through their perceptions of leadership strategies to help support the reduction of school

discipline in the classroom. The reason for selecting a qualitative research design was to
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investigate the meaning of the lived experience of the participants through their
perception of a phenomenon and through the use of in-depth semistructured interviews
(Smith et al., 2009). A quantitative research design would not have been appropriate for
my study because of the need to investigate the participants’ perceptions about their lived
experiences with the phenomenon. Patton (2015) shared that a quantitative approach
should contain generating numerical data, a statistical analysis of specific variables, and
generalizations of data outcomes to a broader population, which would not allow for
exploration and analysis of how the participants make meaning of their lived experiences.

An interpretative phenomenological analysis (IPA) approach is used to investigate
how individuals make sense of their experiences (Alase, 2017; Pietkiewicz & Smith,
2014; Smith et al., 2009). Taylor (1985) shared that people are “self-interpreting beings,”
which can be defined as actively engaged in interpreting the events, objects, and people
in their lives. Smith and Osborn (2008) discovered that IPA is often a dual interpretation
process as the participants make meaning of the world first and then the researcher tries
to decode that meaning and understand what it is like from the participant’s perspective.
Pietkiewicz and Smith (2014) stated that eliciting rich, detailed, and first-person accounts
of experiences and phenomena under investigation is the primary interest of [PA
researchers. Semistructured, in-depth, one-on-one interviews are the most popular
method to collect the data because it allows the researcher and the participant to engage
in a dialogue in real-time (Pietkiewicz & Smith, 2014). IPA was the best approach for

investigating the lived experiences of the participants about how they make sense from
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their perceptions of a specific phenomenon (Alase, 2017; Pietkiewicz & Smith, 2014;
Smith et al., 2009).

Accordingly, seven school district classroom teachers and eight school district
administrators shared their viewpoints about their experiences regarding their perceptions
of leadership strategies to support the reduction of school discipline issues in the
classroom. I conducted in-depth interviews to gain critical insight from school district
teachers’ and school district administrators’ perceptions about leadership strategies to
support the reduction of school discipline issues in the classroom. IPA techniques were
utilized to explore and examine the data retrieved to identify themes and patterns from
the participants’ interviews (Alase, 2017). The data were collected through
semistructured interviews that align with my research questions. The use of
semistructured interviews provided flexibility and an adaptive method of data collection
that encapsulated the context, complexity, and detail of the participants’ experiences and
perceptions about leadership strategies that support the reduction of student discipline
issues in the classroom.

I explored how the participants’ experiences and perceptions are interpreted,
understood, experienced, and created through an inductive analysis of the interview data
(Mason, 2002). The key advantages and disadvantages of qualitative research show that
gathering unique, personalized data is always important. O’Dwyer and Bernauer (2014)
shared that qualitative researchers seek to gain insight and discover a deeper meaning of
the phenomenon. I selected the qualitative research method because it is the best method

to understand how certain people, and even certain groups, think on a deeper level. The
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study’s purpose was to explore and interpret perceptions about the problem, so a basic
qualitative design is appropriate.
Possible Types and Sources of Information or Data

The data collected within this study were obtained through one-on-one interviews
in my school’s conference room, any other agreed-upon location within the school
district that could provide the privacy and resources needed, or virtually. Due to the data
collection methods selected, I developed an interview protocol. The interview protocol
contained instructions for the process of the interview, the interview questions, and a
space where I could record responses to the questions. Information gathered from the
interviews was classified, coded, and reviewed to uncover themes and patterns that
emerged from the data collection process (Creswell, 2012).

Definitions

The following terms will be referred to throughout this study and will impact the
overall understanding;:

Zero-tolerance: Zero-tolerance refers to policies that treat minor infractions of
school rules as criminal due to mandated predetermined consequences that are typically
severe, punitive and exclusionary in response to student misbehavior (American Civil
Liberties Union [ACLU], 2021). The use of zero-tolerance policies negatively affects
students of color through biased application of discipline and suspension trends (ACLU,

2021).
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Restorative justice: Restorative justice, within the criminal justice system, is
where the focus shifts from retribution and punishment of an offense to repairing harm—
to both people and relationships—caused by this offense (Zehr, 2002).

Restorative practices: The IIRP found that restorative practices strengthen
relationships between individual students and the school community by reducing crime,
violence, and bullying while improving student behavior and connectedness (Watchel,
2016). Restorative practices also focuse on repairing harm and restoring relationships
through effective leadership (Watchel, 2016).

Restorative circles: A restorative circle is practice used to develop relationships
and build community by providing each student an opportunity to speak and listen to one
another in a safe space (IIRP, 2017). The restorative circle allows each individual the
opportunity to share their feelings and perspectives in a safe atmosphere of respect and
equality (IIRP, 2017). The restorative circle serves many purposes, including conflict
resolution, repairing relationships, support, decision-making, information exchange, and
relationship development instead of win-lose positioning (IIRP, 2017, Roca, Inc., n.d.).

Shared leadership: Shared leadership allows teachers and staff members
opportunities to share their perspectives and building meaningful relationships
(DeMatthews, 2014). When teachers and staff members have influence over decisions,
they are more likely to accept decisions and work diligently to implement those decisions
(DeMatthews, 2014). A shared approach to decision-making provides teachers and staff
members with opportunities to better understand decisions, how they will be affected, and

a forum to share their fears, worries, and concerns (DeMatthews, 2014).
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School-to-prison pipeline: The school-to-prison pipeline is a disturbing national
trend wherein children are funneled out of public schools and into the juvenile and
criminal justice systems (ACLU, 2021). Many of these children have learning disabilities
or histories of poverty, abuse, or neglect, and would benefit from additional educational
and counseling services (ACLU, 2021). Instead, they are isolated, punished, and pushed
out (ACLU, 2021).

Assumptions

My assumptions for this study included that the participants selected understand
the importance of adhering to the requirements for participation. I assumed that the
participants would be open, honest, and reflective of their experiences, knowledge, and
emotions related to the research. However, school administrators were located using state
websites through the New Jersey Report Card portal. Teachers were located on individual
school websites as well as the school district website. Finally, I assumed that all
participants would answer the interview questions in a true and unbiased manner.

Scope and Delimitations

The scope of the study included teachers and administrators in a rural Northeast
public school district and the analysis of viewpoints about perceived leadership strategies
to support the reduction of student discipline issues in the classroom. This study focused
specifically on how administrators implement leadership strategies to support the
reduction of student discipline issues in the classroom. This focus was selected because
there is a need for more assistance from leadership to be able to develop an environment

that can sustain restorative practices (Hall et al., 2021). In addition, little is known about
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restorative practices policy, or the reasons why some schools have not had effective
implementation (Hall et al., 2021). I explored the perceptions of school district
administrators and teachers because these are the professionals who are uniquely
positioned to provide insight to answer the study’s research questions. To ensure
transferability, I have provided a thorough description of the pertinent research context
and the assumptions that are central to the research so that comparisons to other contexts
can be made.

The study was delimited to the perspectives of school administrators and
classroom teachers only and did not include nonclassroom teachers, guidance counselors,
nurses, child study team members, or support staff members. A second delimitation was
that each study participant represented their own view and did not represent all teachers
and administrators in the rural northeast K-8 school district. Two additional delimitations
include that the results are specific to this cohort of school district teachers’ and
administrators’ perspectives who are current employees in a rural K-8 school district in
this region and that my study is primarily focused on NJDOE guidance. In turn, the
knowledge of contextual factors that influence the rotation of school discipline in the
classroom and the use of restorative practices if restricted to the teachers’ and
administrators’ perspectives included in this research. The participants answered the
interview questions related to administrative leadership strategies to support the reduction
of school discipline issues in the classroom; therefore, no report on any other issues that
might affect student discipline issues in the classroom were included. The study was not

intended to point out concerns or negative effects related to administrative leadership
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strategies. Also, the purpose was not to determine the effectiveness of individual school
leadership nor classify school administrators as ineffective for the purpose of evaluation.
Limitations

A limitation of the study was how frequently educational discipline policy
changes. A second limitation was that the small sample size may affect saturation.
Additionally, some participants may not have had and/or observed the problem
investigated and may be worried about their anonymity and less likely to share their
viewpoints. Another limitation of the research was that the trustworthiness of the
interview data collected remains dependent on the knowledge of the participants and the
school leadership strategies practiced in their respective schools in the district. Two more
limitations included the transferability of the findings by future researchers to other
settings or cases because of the limited scope of the study and that the perspectives from
this participant sample may not be the broader perspective of all district teachers and
administrators in other states. Dependability and transferability were enhanced through
alignment between data collection plans and the research questions and the use of thick
descriptions. The use of member checks enhanced credibility. Future studies should
investigate the effectiveness of restorative programs and understand the mechanisms by
which they may influence student discipline outcomes. In my current position as an
elementary school principal, my personal biases include my leadership style and

approaches in addition to current district practices.
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Significance

In this study, I explored how rural, northeast school administrators struggle to
implement leadership strategies to support the reduction of student discipline issues in the
classroom. The study was significant to understanding how or whether school
administrators have identified specific leadership strategies or barriers when
implementing restorative practices to decrease student suspensions and behavior referrals
and potentially improve students and teacher relationships (Weber & Vereenooghe,
2020). Kervick et al. (2020) shared the schools across the United States are implementing
restorative practices to reduce exclusionary discipline and improve the school climate.
When leaders invest in a restorative philosophy through dialogue, they continue to
reframe the culture and change it toward one where students and educators are
flourishing (Webb, 2021). Every interaction an individual has in school in some capacity
impacts future decisions by that student regarding interacting with others and how they
trust, care, learn, and lead with others (Webb, 2021). Bal et al. (2018) demonstrated the
potential for school staff to develop a model of culturally responsive discipline that not
only reduced the need for suspension and detention but shifted how staff thought about
their purpose as educators.

Culturally relevant strategies must be utilized to ensure restorative practices have
their desired effect not only on behavior but on shifting the culture of schools and the
paradigm of disciplinary power that restorative methods make possible (Lustick, 2017).
Qualitative evidence from Sandwick et al. (2019) suggests that time spent building

teacher—student relationships during RP implementation increases teachers’ abilities to
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read students’ social and emotional cues to proactively address their needs and prevent
misbehavior. Restorative practice leaders indicated that shared leadership is the key to
successful schoolwide implementation (Gregory et al., 2020). Restorative circles can
serve to increase a sense of belonging and inclusion (Gregory et al., 2020). A growing
body of literature documents how restorative justice approaches have successfully
lowered rates of exclusionary punishment, reduced disproportionality, and improved
student outcomes such as graduation rates and attendance (Anyon et al., 2016; Gonzalez,
2012; Payne & Welch, 2018). Evidence points to the role of restorative justice in helping
students feel heard and cared for in their school communities (Brown, 2017; Cavanagh et
al., 2014; McCluskey et al., 2008). To address disproportionalities in suspensions for
students of color, many. districts have prohibited schools from suspending students for
willful defiance of school authorities and implemented RJPs that address student
misconduct using alternative conflict resolution practices (Hashim et at., 2018). Leaders
must ensure that students and staff are known, and dialogue is the medium in which
knowing takes place. Through this knowing, relationships are established, empathy is
created, and an effective community of learning is created and strengthened daily through
restorative dialogic processes (Webb, 2021).

School stakeholders identified time, training, resources and professional
development, administrative support, and integration with existing school-based
initiatives as critical during early implementation of RP (Garnett et al., 2019). When
implemented comprehensively, restorative practices have many benefits including

improved climate and safety, increased school connectedness, the development of
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conflict resolution skills, improved academic performance and social emotional learning
(Gonzélez et al., 2018). These benefits have led schools to utilize restorative practices to
improve student-teacher relationships and increase mutual understanding which can
work together to reduce disparate discipline outcomes (Gregory et al., 2016; Lewis, 2009;
Welsh & Little, 2018). A key to success is when administrators model RP using
restorative language throughout the school, advocate for equity through data monitoring,
participating in RP training and circles, and building relationships with staff, students,
and families (Gregory et al., 2020). Restorative practices have the potential to strengthen
students’ interpersonal relationships with peers and adults (Breedlove et al., 2020). There
is a need for more assistance from leadership to be able to develop an environment that
can sustain restorative practices (Hall et al., 2021). A lack of support from administrative
leaders and entities was reported to be problematic in effectively implementing
restorative practices on the school level (Hall et al., 2021). It is likely that if
administrative leaders encourage ongoing learning opportunities, promote the collective
sharing of successful strategies, identify a time in the school day and in staff meetings for
restorative practices, and conduct their own work restoratively then teachers will also feel
empowered to prioritize restorative practices in the classroom (Hall et al., 2021).
Summary

The purpose of Chapter 1 was to introduce the study, to provide background
information from the research literature, present the problem and purpose statements,
describe the nature of the study, and highlight the research questions. In addition, I

described the conceptual framework, provided definitions for meaningful words and
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terms included in the study, and to identify and explain the assumptions, scope and
delimitations, limitations, and the significance of the study. In Chapter 2, I will introduce
current existing research about leadership strategies in schools, the impact of leadership
strategies, and factors to support the reduction of student discipline, which identified a

gap in practice in literature. This gap will be addressed within this study.
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Chapter 2: Literature Review

The purpose of this study was to investigate how administrators implement
leadership strategies in a rural NE school district to support the reduction of student
discipline issues in the classroom. In Chapter 2, a scholarly review of the current
literature relevant to the research study is presented and discussed. The literature review
is organized into three overarching topics: (a) leadership strategies in schools, (b) the
impact of leadership strategies, and (c) factors to support the reduction of student
discipline. As articulated in Chapter 1, a gap exists in literature studying how
administrators implement leadership strategies to support the reduction of student
discipline issues in the classroom. In addition, I examined DeMatthews’s (2014) shared
leadership theory and Wachtel’s (2013, 2016) restorative justice theory. Among their
many responsibilities, principals are expected to engage with the community, create
systems that promote teacher leadership, and ensure that decisions are transparent and
collaborative. Leadership models that combine democratic, shared, social justice, and
distributed leadership principles have the potential to increase the quality of decisions and
create a more ethical school (DeMatthews, 2014). Although school leaders have been
charged with overseeing state and federal mandates as they relate to school discipline, in
this study, I investigated the leadership strategies that have been successful. Most of the
existing studies have been qualitative in method, set in urban or international locations,
and some assessed small samples sizes. Limited research has intentionally addressed
restorative justice as an alternative to punitive discipline, where most studies came from

international locations and impoverished areas. The literature review shares how



31

leadership strategies impact the school setting, discusses the impact of leadership
strategies to support the reduction of student discipline issues in the classroom, and
highlights factors that may affect school discipline reform efforts. Detailed studies were
reviewed, analyzed, and provided insight into the existing literature associated with the
purpose of the study.
Literature Search Strategy

The libraries I used to access the databases for this study included Walden and
EBSCOhost. The research databases I searched included Education Resources
Information Center (ERIC), Education: a SAGE Full-Text Collection, ProQuest Central,
ProQuest Dissertations and Theses Global, Scholar Works, Google Scholar, Soc-INDEX
with Full-Text, and Academic Search Complete. I used these resources in conjunction
with the online journal databases of publishers Taylor and Francis, Wiley, and Emerald.
Advanced database searches of peer-reviewed journals and traditional printed books were
used to ensure saturation of the literature. Advanced database searches were completed
using two to three of the descriptive terms together (e.g., leadership strategies, restorative
justice, school leader, implementation, school discipline, challenges, barriers, supports,
and leadership.) The search produced over 17,000 articles analyzing various leadership
strategies and aspects of student discipline. In narrowing the scope aligned to the problem
statement, an analysis of the following articles proved relevant to this study. Every effort
was made to ascertain the most current scholarly research on the subject; however, some

earlier sources were consulted to establish an in-depth understanding of key concepts.
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I performed multiple Boolean searches using the keywords. The searches yielded
seminal and current articles pertaining to discussions of leadership strategies to support
the reduction of student discipline issues in the classroom. In addition, I selected articles
pertaining to discussions about how leadership strategies impact the school setting, the
impact of leadership strategies to support the reduction of student discipline issues in the
classroom, and factors that may affect school discipline reform efforts. The inclusion of
older articles helped provide background information and relevant information as this
field of study has progressed. The older articles provided discussions of various theories
associated with the study.

Conceptual Framework

The conceptual framework for this study was developed from shared leadership
theory (DeMatthews, 2014) and restorative justice theory (Wachtel, 2013; 2016).
Principals’ many duties include engaging with the community, creating systems that
promote teacher leadership, and ensuring that decisions are transparent and collaborative.
Leadership models that combine democratic, shared, social justice, and distributed
leadership principles have the potential to increase the quality of decisions and create a
more ethical school (DeMatthews, 2014). In order to facilitate a shared approach,
principals must use transparency to demonstrate how decision making occurs in their
school (DeMatthews, 2014). Teachers and staff members must feel included in the
decision-making process but must recognize that not all decisions can or will, be made
through a democratic or shared process (DeMatthews, 2014). Principals should be aware

of the continuum of shared decision-making, the benefits and pitfalls of engaging in
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shared decision-making process, and strategies for engaging in shared decision-making
(DeMatthews, 2014). Under the right circumstances, school administrators can benefit
from engaging with teachers and staff in the decision-making process (DeMatthews,
2014). Principals and teachers who are involved in shared decision-making processes
have opportunities to learn from experts or individuals with relevant experiences
(DeMatthews, 2014). Shared leadership allows teachers and staff members opportunities
to share their perspectives and building meaningful relationships (DeMatthews, 2014).
When teachers and staff members have influence over decisions, they are more likely to
accept decisions and work diligently to implement those decisions (DeMatthews, 2014).
A shared approach to decision-making provides teachers and staff members with
opportunities to better understand decisions, how they will be affected, and a forum to
share their fears, worries, and concerns (DeMatthews, 2014).

Zehr (2002) found that RPs have that restorative mindset where the focus is on
repairing and restoring harm caused by the offense instead of punishment and retaliation.
A restorative practice approach focuses on building and restoring relationships to reduce
conflict through proactive and reactive methods (Gregory et al., 2015; Wachtel, 2013;
Hendry, 2009). RPs are school based practices that focus on restoring and repairing the
relationship instead of traditional, punitive methods (Johnstone, 2011; Kehoe et al.,
2018). There is a need for schools to move away from punitive discipline and move
toward more holistic strategies that focus on inclusivity and relationships (Schiff, 2018).
RPs in education can help create a school culture where all students and adults are

accepted as they are regardless of race, gender, or identity (Evans & Vaandering, 2016).
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Restorative education nurtures healthy relationships, restores relationships, and resolves
disagreements (Evans & Vaandering, 2016). Restorative education creates just and
equitable learning environments where all students and adults are acknowledged and
accepted for who they are, irrespective of race, gender, identity, or other cultural identity;
nurture healthy relationships and, repair harm and resolve conflict (Evans & Vaandering,
2016).

Wachtel (2016) noted that the IIRP deems restorative justice to be subsection of
restorative practices. As a social science, restorative practices looks to find ways to
decrease bullying, improve student behavior, provide effective leadership, and repair
relationships (Wachtel, 2016). The IIRP president, Ted Wachtel, found that the social
science of restorative practices has a strong connection with theory, research, and practice
in fields that are diverse such as social work, education, and criminal justice (Wachtel,
2018). Using the lens of different conceptualizations of shared leadership and restorative
justice, I examined the three overarching topiés: (a) leadership strategies in schools, (b)
the impact of leadership strategies, and (c) factors to support the reduction of student
discipline.

Literature Review Related to Key Concepts
Leadership Strategies in Schools

Researchers advised not to underestimate the impact of school leadership on
climate. Since the mid-1990s there has been a shift in schools from the traditional
punitive way of dealing with challenging behavior to something quite different called

restorative practice (O’Reilly, 2017). In contrast, restorative justice is commonly based
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on an older understanding of wrongdoing such as that seen in aspects of the indigenous
justice paradigms of the aboriginal inhabitants of North American and South Pacific
continents (O’Reilly, 2017). In the example, crime is acknowledged as a violation of
people and of interpersonal relationships that create obligations towards one another, the
most important of which is putting right to wrongs (O’Reilly, 2017). Kidde (2017) noted
that restorative practices schoolwide create a positive school climate where the focus is
on relationship building and repairing harm.

Restorative practices are an approach that can improve school climate and student
outcomes by shifting the imbalance of current school discipline practices (Kervick et al.,
2020) RP is one approach that is gaining credibility and popularity to build classroom
relationships (Silverman & Mee, 2018). Although communities have been living
restoratively for generations, school-based restorative practices have grown in popularity
in recent years as a response to the disproportionality of high suspension and expulsion
rates in the United States (Hall et al., 2021). Relatively little is known about restorative
practices policy or the reasons why some schools have not had effective implementation
(Hall et al., 2021). Unfortunately, many schools still utilize exclusionary practice, which
can further disengage and disconnect students from the learning environment (Breedlove
et al., 2020). In hope of changing the use of punitive discipline, schools have begun to
implement restorative practice (Breedlove et al., 2020). Barriers identified for
implementation included punitive discipline dispositions, the parallel and conflicting
practices of punitive and restorative practices, and implementation inconsistencies which

facilitate discipline inequity (Joseph et al., 2021). Barriers identified in Joseph et al.’s
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(2021) case study include punitive discipline ethos, conflict between restorative practices
and punitive methods, implementation inconsistencies, and a failure to examine racial
disproportionality in detention referrals.

Restorative justice practices introduce a different way to frame student
relationships and provides an alternative of handling student misbehavior that strives
toward accountability, repair and harmony (Joseph et al., 2021). This focus on
relationships is a drastic shift in discipline ethos and must be addressed by school leaders
well before implementation of restorative practices begins (Joseph et al., 2021). As
explained by Goings et al. (2018), “school leaders have the important task of considering
school culture, district policies and politics, and student history when making decisions
that could potentially remove students from school” (p. 34). Restorative practices are
effective and beneficial, but they must be worked in as punitive methods are pushed out
(Joseph et al., 2021). Restorative practices is a paradigm shift for many educators
(Gregory et al., 2020). Schools shift from deeply held beliefs that punishment is the
primary deterrence for wrongdoing to beliefs that community building and strong
relationships encourage right-doing in the first place (Gregory et al., 2020). Research in
school discipline suggest that punitive and exclusionary sanctions have adverse effects on
students and are disproportionately administered to students of color and low-income
students (Gomez et al., 2020). School-based restorative justice practices have recently
gained attention as an alternative disciplinary approach that emphasizes that reparation of

harm and reconciliation among students involved in conflict (Gomez et al., 2020).



37

As RP approaches become more popular alternatives to traditional punitive school
discipline strategies, more tigorous research is required to investigate the effectiveness of
such programs and to understand the mechanisms by which they may influence student
outcomes (Gomez et al., 2020). Measures of implementation fidelity, including levels of
exposure, adherence, and quality of delivery may be expected to influence the
effectiveness of RP programs adopted by schools (Gomez et al., 2020). Kervick et al.
(2020) shared that schools across the United States are implementing restorative practices
to reduce exclusionary discipline and improve the school climate. A growing number of
researchers have begun to analyze restorative practice implementation and its
effectiveness as an alternative to punitive discipline (Kervick et al., 2020). Schools have
begun to integrate RP into existing efforts to support student behavior in order to more
fully address exclusionary discipline disparity (Kervick et al., 2020). The field of
research of RP as an alternative disciplinary system in schools is still emerging (Fronius,
2019).

Agreement among school leaders about purpose, implementation, and facilitation
is the first step in ensuring consistent program adherence (Joseph et al., 2021). The
reliance on punitive discipline in schools presents a barrier for restorative practice
success (Joseph et al., 2021). Restorative justice is a framework that seeks to reframe
conflict as a matter of harms to be healed rather than behavior to be punished (Zehr,
2019). Restorative practices refers to school-based policies that are rooted in restorative
theory as opposed to traditional, punitive models of discipline (Johnstone, 2011; Kehoe et

al., 2018). Administrators need to consider healthy development experiences for their
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students as they spend many hours at school regularly (Breedlove et al., 2020). School
administrators and their staff are increasingly implementing RP initiatives across the
United States, including in large urban center such as Los Angeles, Denver, and New
York City (Fronius et al., 2019). Recent reviews of research suggest RP hold promise for
increasing a sense of community, reducing the use of exclusionary discipline, and
narrowing racial disparities in suspension (Darling-Hammond et al., 2020; Gregory &
Evans, 2020).

Despite the proliferation of RP, new studies indicate that RP implementation is
challenging and teachers need more training and support (Dorcemus, 2018; Schlesinger
& Schmits-Earley, 2020). The clomprehensive scope of RP initiatives can be unclear to
administrators (Gregory & Evens, 2020). Schools are undertaking a range of reforms,
including shifting their codes of conduct to include more opportunities for social
emotional learning, implementing positive behavioral intervention supports, educating
staff about the effects of trauma on development, raising critical consciousness about the
racism and implicit bias, and increasing mental health resources and supports (Fenning &
Jenkins, 2019). There exists a need to establish social emotional learning pedagogies like
restorative practices at the elementary school level to inform and sustain long-term
positive change within school communities (Dyson et al., 2021). A restorative approach
to education emphasizes that educators play a critical role in building relationships
amongst school stakeholders (Webb, 2021). In such a comprehensive understanding, RP

is linked to all kinds of interactions that occur during the school day including its
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ceremonies, curricula, physical environment, and the school culture itself (O’Reilly,
2019).

In 2014, the U.S. Departments of Education and Justice launched the Positive
School Discipline Initiative, requiring district administrators to reduce suspension rates;
shift to positive behavioral interventions; and either reduce racial disproportionality in
discipline outcorﬁes or face litigation (Lustick, 2020). Districts have responded with
suspension bans (Hashim & Dhaliwal, 2018), but that is only one way of measuring
discipline reform (Lustick, 2020). School leaders strongly influence the learning
environment and the work of teachers and staff (Baptiste 2019; Vanblaere & Devos,
2016). Some administrators have led teachers by inspiring toward a deeper sense of
purpose in contributing to the transformation movement by working collectively to
overcome challenges and achieve common goals (Makgato & Mudzanani, 2019).

Promoting participation and developing a common language and understanding of
values as a school leader will strengthen the school’s organizational culture as evidenced
through its norms, values, beliefs, and assumptions (Damanik & Aldridge, 2017).
Engagement and commitment to an intended change (as well as the likelihood of success)
increases when school leaders share or distribute leadership responsibilities, as one
individual can rarely carry out the planning and implementation of an initiative (Judkins
et al., 2019). The importance of principals’ leadership does not reduce the importance of
sharing leadership with those responsible for the daily implementation of initiatives
(Judkins et al., 2019). Undoubtedly, the principal plays a critical role in the

implementation process but rarely is one person able to implement a complex school-
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wide change initiative without considerable assistance from many other stakeholders
(Judkins et al., 2019). Recent studies suggest punitive disciplinary practices have
increased within elementary and preschool settings (Jacobsen et al., 2019; Meek &
Gilliam, 2016). It is imperative to ensure that restorative practices effectively address
behavioral challenges in elementary-age children and thus build prosocial behaviors that
promote educational success (Kervick et al., 2020).
The Impact of Leadership Strategies

Studies show that RJP improves relationships between students and staff members
and it improves the overall school climate (Augustine et al., 2018; Reimer, 2019;
Varnham et al., 2014). A recent study suggested that restorative philosophy and practices
lend themselves to building a strong sense of coherence (Reimer, 2020). RJP gives
people voice and a meaningful role to play in decisions that affect them (Reimer, 2020).
When leaders invest in a restorative philosophy through dialogue, they continue to
reframe the culture and change it toward one where students and educators are
flourishing (Webb, 2021). Leading for restorative culture change requires continual
investment in all relationships, first by school leadership, and ultimately by every
member of the organization, such that through positive relations, a culture is created
whereby each member takes ownership for constructing the culture (Webb, 2021). RJP
emphasizes the importance of trusting relationships as central to building a strong
community in the school with the intention to foster the type of environment that students
need to learn and teachers need to effectively teach (Kaplan, 2020). Bal et al. (2018)

demonstrated the potential for school staff to develop a model of culturally responsive
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discipline that not only reduced the need for suspension and detention but shifted how
staff thought about their purpose as educators. Even experienced and capable teachers
were challenged in implementing RP and the underlying beliefs, perceptions, and
attitudes about programming appeared to influence implementation (Humphrey et al.,
2018). This research demonstrated how restorative justice creates a sense of coherence
and emphasizes the importance of building trusting relationships.

Culturally relevant strategies must be utilized to ensure restorative practices have
their desired effect not only on behavior but on shifting the culture of schools and the
paradigm of disciplinary power that restorative methods make possible (Lustick, 2017).
Restorative practices have the potential to strengthen the relationships between faculty
and peers (Breedlove et al., 2020). School leadership play a vital role in the success of
restorative practices. The transformative elements of restorative practices cannot be
realized when punitive and inequitable practice persist (Joseph et al., 2021). School
leaders are interested in avoiding barriers during early implementation should consider
the potential for these barriers in their school to evade poor fidelity and inequitable
practices (Joseph et al., 2021). Schools in Los Angeles that implemented restorative
justice had a significant drop in suspension rates, but racial disparities persisted (Hashim
et al., 2018). One possible cause for these persistent disparities was the use of ahistorical
and colorblind intervention to approach a racialized issue (Joseph et al., 2021).

Lustick (2017) argued that the same misunderstandings that exist with traditional
forms of discipline carry-over through new interventions making anti-racist and cross-

cultural tools all the more relevant to address racial disproportionality. Administrators
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implementing discipline related interventions should engage with and support teachers
with opportunities for anti-bias and culturally responsive training that can enhance
reflexivity, awareness, and the development of culturally responsiveness practices
(Joseph et al., 2021). The focus on relationships is a drastic shift in discipline ethos and
must be addressed by school leaders well before implementation of restorative practices
begins (Joseph et al., 2021). Using restorative practices in schools as an attempt to
narrow the discipline gap must be done intentionally with open and honest dialogue
(Joseph et al., 2021). Failure to acknowledge and discuss racial inequity leads to
haphazard introduction of change policy that can only result in the partial success of
practices that have no chance of being fully recognized (Joseph et al., 2021). By
recognizing these potential pitfalls, school leaders can identify best practice guidelines
and commit to maintaining them (Joseph et al., 2021). Effective leadership throughout
implementation is essential for restorative practices to truly re-shape the disciplinary
ideology and policies in schools (Joseph et al., 2021). Restorative practices can be
transformative, but they must be given the chance to be effective first (Joseph et al.,
2021). Restorative justice practices introducing a different way to frame student
relationships and provides an alternative of handling student misbehavior that strives
toward accountability, repair and harmony (Joseph et al., 2021). To do so, conscientious
and social justice school leadership must pave the way (Joseph et al., 2021). This
research demonstrated school leaders must be intentional and be willing to discuss racial

inequalities and disproportionality.
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Despite the challenge of comparing distinct RP initiatives across schools, there is
growing evidence that RP reduces the use of exclusionary discipline, based on findings
from randomized control trial (Augustine et al., 2018), policy studies (Hashim et al.,
2018), and numerous case studies (Armour, 2015; Manfield et al., 2018; Summer et al.,
2010).

Exclusionary discipline strategies such as suspensions put students at higher risk
of poor attendance, low grades, and failure to graduate (Anderson et al., 2019; Lee et al.,
2011; Rausch et al., 2005; Skiba et al., 2014). Although research on the effects on RP on
student outcomes has consisted mainly of qualitative and descriptive studies, with a
notable dearth of rigorous RCT studies. The majority of these reports highlights
reductions in school-level disciplinary outcomes (Fronius et al., 2019; Sandwick et al.,
2019). Research shows that suspension is in fact negatively related to academic
achievement (Anderson et al., 2019; Arcia, 2006). This research showed that
exclusionary discipline like suspensions have negative impacts of future academic
achievement.

The structure of RP programs is thus more conducive to processes that have been
shown to reduce implicit bias in social interactions (Ispa-Landa, 201 8) and to building
authentic, caring relationships between teachers and students (Brown, 2017). Qualitative
evidence from Sandwick et al. (2019) suggest that time spent building teacher-student
relationships during RP implementation increases teachers’ abilities to read students’
social and emotional cues to proactively address their needs and prevent misbehavior.

Some problems that interfere with high quality implementation of RP programs include
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educators’ implicit bias (Ispa-Landa, 2018) or low buy-in from school leaders (Fronius et
at., 2019). Practitioner and scholars have made the case that restorative practices are
grounded in the principles of respect, accountability, fairness, and community (Davis,
2019; Evans & Vaandering, 2016; Riestenberg & McCluskey, 2019; Zehr, 2002). RP
must focus on increasing access to high-quality educational contexts and supportive
adults for minoritized and marginalized groups (Winn, 2018). Staff needs shift their
mindset to understand that restorative work is about restoring, it’s not about retribution
(Gregory et al., 2020). RP leaders indicated that shared leadership is the key to successful
schoolwide implementation (Gregory et al., 2020). Schools need a diverse group of
people from various backgrounds and perspectives to share responsibility in decision-
making to drive the RP initiative forward (Gregory et al., 2020). Instead of letting RP rest
on the shoulders of one person, specifically the RP coordinator who is often in a
consultant role, she suggest RP is more sustainable with collective responsibility from
staff in diverse roles (Gregory et al., 2020). Ultimately, circles can serve to increase sense
of belonging and inclusion (Gregory et al., 2020). This research showed that staff buy-in
is critical and shared leadership may be one way to increase inclusion.

In addition, RP adoption by a leadership team at the high school level has found
and reduction in suspension rates (Mansfield et al., 2018). Restorative practice studies
compared 22 schools implementing RP to 22 control schools and found there was a large
discrepancy in the number of school days missed due to suspension (Augustine et al.,
2018). Current studies have found an increase in exclusionary discipline at the preschool

and elementary school level (Jacobsen et al., 2019; Meek & Gilliam, 2016). In literature,
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one of the challenges noted about RP implementation was that there are multiple
definitions for RP as well as multiple approaches for implementation (Beckman et al.,
2012; Berkowitz, 2012; IIRP, 2010; Kidde, 2017; Thorsborne & Blood, 2013; Wachtel et
al., 2009). The passion and vision of the principal is key to the implementation of
restorative practices (Kervick et al., 2020). Kidde (2017) shares that for schools in the
initial stage of RP implementation, it is about getting started, trying it out, and leveraging
the individual and collective learning that takes place to} enhance and improve the way the
restorative approach is carried out (p. 21). The data and information shared from the
research showed that RP decreased suspensions and the punitive discipline has grown in
younger grades.

A growing body of literature documented how restorative justice approaches have
successfully lowered rates of exclusionary punishment, reduced disproportionality, and
improved student outcomes such as graduation rates and attendance (Payne & Welch,
2018; Anyon et al., 2016; Gonzalez, 2012). Evidence points to the role of restorative
justice in helping students feel heard and cared for in their school communities (Brown,
2017; Cavanagh et al., 2014; McCluskey et al., 2008). School leaders who want to work
within a restorative approach must grapple with the fact that removing punitive discipline
policies can be unsettling and difficult for teachers, who may feel insecure about
fostering the relationships that are foundational to restorative work (Bruhn, 2020). RP can
decrease student suspensions and behavior referrals and potentially improve students and

teacher relationships (Weber & Vereenooghe, 2020).
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Punitive school discipline is often exclusionary in nature and is theoretically
rooted in zero-tolerance policy (Hall et al., 2021). Recent discipline data suggest the need
for a paradigm shift toward restorative discipline, which is inclusionary in nature and
derived from restorative justice (Hall et al., 2021). The rise of restorative practices has
brought about some confusion with implementation (Hall et al., 2021). A common thread
through the research on implementation is that although many schools are claiming to use
restorative practices, it is hard to tell which are doing it with fidelity, and which are
saying so to alleviate societal pressure (Schiff, 2018; Wood et al., 2018). Schools are
faced with challenges of clashing philosophies, lack of time, resources, support, leader
engagement, and conceptual clarity, teacher skepticism, insufficient training, student
characteristics, competing demands, and institutional racism (Acosta et al., 2019;
Augustine et al., 2018; Short et al., 2018; Evans et al., 2013; Song & Swearer, 2009;
McCluskey et al., 2008; Morrison et al., 2005). The research showed the need for school
leaders to support staff through the paradigm shift as it will prove challenging. It also
shared how a clear vision is needed to garner the support of the staff as many schools are
claiming to use RP practices but not with the support needed for successful
implementation.

In 2017, a school district in Southern California implemented a School Climate
Bill of Rights built upon restorative practices, and this eventually spurred the passing of
ACR-8 in 2019, a resolution that formally declared September as Restorative Practices in
Schools Awareness month in California (Sridhar, 2019; Washburn & Willis, 2018). The

structure of the public school system has been inherently punitive and dehumanizing for
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decades, which makes the push for a restorative policy challenging- but necessary (Hall
et al., 2021). Restorative justice is a framework that seeks to reframe conflict as a matter
of harms to be healed rather than be behavior to be punished (Zehr, 2019). Existing
literature on restorative practices heralds their potential to stem the schools to prison
pipeline specifically by balancing power and granting students more voice and agency in
disciplinary proceedings (Lustick, 2020). Guhungu’s (2018) analysis of the 2011-2012
Crime and Safety Survey data revealed that, as administrators strive to reduce suspension
rates, teachers feel underprepared to address conflict in their classrooms. Recent studies
found that dialogue between administrators and teachers is key to agree on expectations,
systems, and practices (Lustick, 2020). To date, only two randomized control trials
(RCTs) have been conducted investigating the effectiveness of RP in relation to reducing
peer victimization and improving school climate (Acosta et al., 2019; Augustine et al;
2018). Given that exclusionary disciplinary practices remove students from the
classroom, potentially breaking bonds between students and teachers, it seems likely that
the increased use of suspensions will result in negative perceptions of school climate
(Huang & Anyon, 2020). A recent study shows that students who received one or more
out-of-school suspensions or in-school suspensions generally had poorer perceptions of
school climate and more negative attitudes toward schooling than their non-disciplined
peers (Huang & Anyon, 2020). Findings show that students who have been suspended
(in-school or out-of-school) reported worse perception of disciplinary structure and
school bonding than those students who were not disciplined (Huang & Anyon, 2020).

Students with out-of-school suspensions reported greater disengagement than their peers
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who were not suspended (Huang & Anyon, 2020). Despite the existing literature on
school violence prevention, there are extensive challenges faced by schools to bridge the
gap between research and practice (Kingston et al., 2018). The research shared existing
literature about the negative effects of suspension and the challenges facing school
administrators to bridge the gap.

While many studies indicate that implementation of RJ practices results in
positive student outcomes, the research for the variety of approaches being used is
lacking (Katic et al., 2020). An important consideration is the feasibility of RJ practices
in schools. For schools already implementing a multi-tiered systems of support
framework, a variety of RJ practices may be implemented at each level to provide school
violence prevention and intervention services (Katic et al., 2020). For example, Tier 1,
community building circles may be implemented to build relationships among all
students in the classroom. Within Tier 2, peer mediation or responsive restorative circles
may be implemented as a response to a minor conflict between students. Lastly, at the
Tier 3 level, a restorative conference may be implemented as a response to a serious
conflict at school, as it is a more intensive, individualized intervention (Katic et al.,
2020). According to the most recent Civil Right Data Collection from 2015-2016, there
were approximately 2.6 million suspensions and 120,800 expulsions in the United States
(Office of Civil Rights, 2018). Furthermore, African American students are suspended at
a rate of 8%, which is twice as much as White or Hispanic students who amount to a
much larger proportion of the population (Harper et al., 2019). The school-to-prison

pipeline is the disproportionate tendency of minors and young adults from disadvantaged
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backgrounds to become incarcerated because of increasingly harsh school discipline
policies (Hall et al., 2021).

A common thread throughout research on the implementation of RP is that
although many schools are claiming to use RP, it is hard to tell which are doing so with
fidelity, and which are saying so to alleviate societal pressure (Schiff, 2018; Wood et al.,
2018). This research helped to point out the challenges with implementation and possible
way to begin implementation of RP.

Educational professionals across the country must be aware of the barriers to
implementation and establish strategic, intentional plans about how to overcome them
(Hall et al., 2021). More policy changes need to be achieved to properly equip schools
with the support tools, and funding required for effective implementation (Hall et al.,
.2021). Another critical challenge of implementing restorative practices is the resistance to
change (Hall et al., 2021).

The most opposition to the paradigm shift of educating restoratively came from
teachers with some preliminary push back from parents (Hall et al., 2021). The challenge
is that the zero-tolerance mentality is still ingrained in a lot of our staff members’ brains
because of their own training and school experience (Hall et al., 2021). School are
starting to utilize RP to alleviate high and disproportionate rates of suspension and
expulsions, create an equitable learning environment, and establish a more inclusive
school culture (Hall et al., 2021). Restorative practices are a fitting policy for students
that need healing and restoring (Hall et al., 2021). However, it takes much time, effort,

skill, and personnel to do so, and as aforementioned, schools are often shott in these areas
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(Hall et al., 2021). Overall, the study reinforces and adds to key findings from the

literature, attempts to decrease the lag in research behind the practice, and provides
insight for education leaders of barriers that need to be removed to achieve more effective
implementation of restorative practices (Hall et al., 2021).

There must be a philosophical shift generated county-wide to decrease the
numbers of exclusionary discipline and rates of disproportionality (Hall et al., 2021).
Serious, intentional, committed buy-in from administrative leaders and entities is
warranted which includes adequate funding, personnel, resources, and a designated time
within the school day for restorative practices (Hall et al., 2021). Many challenges come
with achieving widespread buy-in, but it starts from those in key decision-making roles to
prioritize the policy (Hall et al., 2021). There is a call to action for educational
professionals to be change leaders which is a sizeable request as they must work on
reverse years of systematic oppression in addition to educating children (Hall et al.,
2021). Institutions built on the punishment of vulnerable groups requiring intentional
restructuring that confronts traditional systems of racially disproportionate exclusion and
control (Hall et al., 2021). Education leaders should strive to build structures that value
community, social capital, and shared power and be ready to problem solve and
overcome barriers that stand in the way (Hall et al., 2021). Restorative practices require
intentionality, consciousness, and a justice-minded way of being (Hall et al., 2021). To
embrace the identity of a change leader, it will require education professionals to be

vulnerable, emotionally available, and restorative (Hall et al., 2021). The study
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highlighted the importance of school leaders to be change leaders and address the
restructuring of the traditional punitive discipline.
Recent news and climate change in our schools underscore the importance of
- building positive relationships in our classrooms and working to resolve conflict
(Silverman & Mee, 2018) more constructively. A climate of trust is essential for learning
but is fragile among the complex interactions of many humans each school day (Smith et
al., 2018). Restorative justice theory and practice continue to call for educational and
justice systems that move away from responses to harm based primarily on individual
behavior and toward more holistic strategies focused on movement building and inclusive
social relationships (Schiff, 2018). To address disproportionalities in suspensions for
students of color, many districts have prohibited schools from suspending students for
willful defiance of school authorities and implemented RJPs that address student
misconduct using alternative conflict resolution practices (Hashim et at., 2018).
Suspension bans and RJP have quickly gained prominence among policymakers and
practitioners over the past 5 years (Steinberg & Lacoe, 2017; Sumner et al., 2010), yet
there is little evidence on the efficacy of these policies (Hashim et at., 2018). The study
highlights the importance of building positive relationships and using alternative
discipline that will address the disproportionalities in suspensions.
Current literature on the school-to-prison pipeline does not acknowledge the deep
cultural impact zero-tolerance policies have had, or, in turn, the deep work administrators
mﬁst do to shift that culture (Lustick, 2020). Teachers indicated that school leaders play

an important role in creating a nurturing environment for students and staff by modeling
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and setting norms for collaboration (Wilcox & Lawson, 2017). School and district
contexts characterized by distributed leadership and shared decision-making are
exemplars for power sharing, professional discretion, and development of accountable
autonomy (Wilcox & Lawson, 2017). A recent study found that teens who experienced a
childhood suspension were more than twice as likely to be arrested than those who had
the same observable risk for a suspension but who had not been sanctioned (Mittleman,
2018a). Some schools are focusing on providing alternatives to a suspension through
their use of restorative conferences (Gregory et al., 2021). Despite the challenge of
comparing distinct restorative practices initiatives across schools, there is growing
evidence that restorative practices reduce the use of exclusionary discipline, such as the
findings from one randomized control trial (Augustine et al., 2018). Given the deep-
seeded punitive mentality that prevails in our schools, justice system, and society, and the
ways that zero-tolerance policies perpetuate racial inequality in disciplinary outcomes, it
must be noted that the culturally relevant strategies play a crucial role in instituting
restorative practices that have their desired effect not only on behavior but on shifting the
culture of the schools and the paradigms of disciplinary power that restorative methods
make possible (Lustick, 2020). Sprague and Tobin (2017) found that restorative circles
are emerging internationally as a radical paradigm shift within schools to positively
transform school culture while simultaneously reducing rates of exclusionary and
punitive discipline. The research provided information about the negative effects of zero-
tolerance policies and how restorative practices are being utilized more to shift the

culture.
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Restorative circles and practices can perhaps best be described as a
comprehensive multi-tiered system of support that incorporates an umbrella of tools
(Sprague & Tobin, 2017). Sprague and Tobin (2017) discovered that school staff, faculty,
and students use these tools to create a culture of care, to establish positive relationships
that prevent conflict and undesirable behavior, and to repair relations that have been
damaged by conflict or harm. My study used the review of literature as a platform to
show readers how and why using restorative circles, as an alternative to punitive
practices, supported a reduction in the number of referrals and suspension given in
schools to reduce, and ultimately eliminate the disparities in discipline data across the
nation. This also provided a better understanding for staff as to the benefits of restorative
circles.

Mansfield et al. (2018) found that restorative circles contributed to downward
trends in the discipline gap, suspensions, and recidivism and, thus, may be a viable
alternative to punitive discipline procedures. Mansfield et al. shared those tentative
results of community-engaged research investigating the impact of Restorative Justice
Discipline Practices on persistent discipline gaps in terms of race, gender, and special
education identification. This research will aid in training for and justification of
restorative circles. Manassah et al. (2018) found that restorative circles have the potential
to help improve school climate through supporting conflict resolution and community-
building, yet little research exists on this practice. The study examined how educators in
four urban schools (two elementary, one middle, and one high school) used restorative

circles over a seven-month period, 22 restorative circles led by 13 different teachers and
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rating them using the RP-Observe tool. This research demonstrated how restorative
circles were used to address issues percolating beneath the surface or incidents that had
already caused harm and required repair of relationships.

When the considering next steps and advancing an agenda, it is important to
acknowledge the pitfalls of training teachers about the nuts and bolts of restorative circles
and provide enough trainings, workshops, or required readings to make the adjustments
necessary for sustainable change. Garnett et al. (2020) described the utility of field-
initiated implementation readiness assessments that might guide school districts by
targeting the needs of faculty and staff. Regular assessments are needed to identify
implementation needs, barriers and supports to ensure that school-wide reform efforts
maintain student and faculty buy-in and ownership to support implementation fidelity
(Garnett et al., 2020). The school stakeholders in this study identified concrete needs to
ensure that restorative practice implementation was sustainable and effective including
time, training, resources and professional development, administrative support, and
integration with existing school-based initiatives (Garnett et al., 2020). Despite the
limitations, the results of this study offer important areas of corroboration and growth
with the existing knowledge base on restorative practice implementation. The study
highlighted the importance of routine assessment of professional development activities,
in addition to effective planning of professional development trainings based upon
feedback and data from school-based professionals. Restorative circles can be used for a

variety of purposes including morning check-in, exploring community values, building
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understanding of expectations, and celebrations in addition to addressing conflict (Kidde,
2017).

Sandwich, et al. (2019) provided a portrait of what restorative circle
implementation efforts looked like in five New York City public schools, including key
practices, processes, and resources used. Based on purposive sampling of key school
staff, students, parents, and school safety agents who met the criteria and maximized
diversity with respect to grades, location, and special features. During this process, case
similarities and differences were further delineated and the thematic map was reorganized
and revised to better represent relationships among the themes and subthemes (Sandwich
et al., 2019). Although the conceptual framework was not identified at the onset, the
researchers developed a conceptual framework post hoc to provide a portrait of RP in the
case study schools and provide guidance to school communities and policymakers
interested in expanding the presence of restorative circles in schools (Sandwich et al.,
2019). The findings present a context-rich picture of what RP-specific restorative circles
looked like “on the ground” in a diverse set of New York City public schools, with
findings presented in three parts. First, the authors describe the practices, processes, and
resources used to build restorative circles in the study schools, lifting common
approaches and key differences. Then, they provided an overview of how members of the
school communities perceived their school’s restorative approaches. The third section
laid out six crosscutting lessons which integrate findings about implementation
challenges and strategies for fostering restorative school cultures. The research is

pertinent to my study as it outlines some of the challenges with the implementation of
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restorative circles. Garnett et al. (2019) found that stakeholder buy-in is growing but
implementation readiness must be addressed to determine potential barriers, to configure
how restorative circles fit within other district priorities, and to address the contextual
needs of faculty and staff through professional development.

Lustick (2017) found professional development could move beyond culturally
responsive pedagogy in general and focuses on restorative circles including culturally
responsive discipline. Lustick called on leaders and scholars to look beyond labels of
“socially just” and “democratic” discipline to how power is exchanged in the context of
restorative practices. Lustick suggested what Foucault’s philosophy of discipline can
reveal about power within the restorative process and explains why it is crucial to
examine restorative work at this micro-level. Rubio (2018) found the implementation of
restorative justice practices can take many different forms. The data presented in this
research study agreed with information found in the literature regarding implementation
of restorative practices. Rubio shared that having an established restorative team,
providing training on restorative circles, and assigning someone to support
implementation were key components of effective implementation. Rubio found that
further research is needed to identify the effectiveness of restorative circles. My proposed
study builds off the efforts of this researcher in supporting the findings and adding to the
information with further research on effective restorative implementation.

In schools with principals who share the leadership responsibilities with teacher
leaders, these reforms are more likely to lead to school improvement and academic

success for students than in schools without broader representation of faculty in a top-



57

down approach (Sebastian et al., 2017). In such a decentralized approach, these teams of
teachers and/or administrators provide the energy, staffing, and support to plan and
implement innovation, initiative, or reform in the school setting (Judkins et al., 2019).
Research from several disciplines shows that successful implementation of any school-
wide initiatives relies heavily on school leaders to create the conditions for success (e.g.,
Judkins, 2014; Sebastian et al., 2017).

Although many initiatives and reforms are dictated by district-level leadership,
site-level leaders directly affect school climate and the implementation process
(Hallinger, 2018; Thoonen et al., 2012). Similarly, in an analysis of data from the
UChicago Consortium on School Research, Sebastian et al. (2017) posits that high school
principals impact school learning climate by “promoting teacher influence on climate-
related policies and also directly assuming responsibility for these functions” (p. 478).
Other empirical literature primarily has focused on the impact of effective teams on
school outcomes with respect to shared leadership (Chrispeels et al., 2000; Voelkel &
Chrispeels, 2017). Voelkel and Chrispeels (2017) investigated the relationship between
professional learning communities and collective efficacy, finding that collective goal
setting predicted higher team competency.

Factors to Support the Reduction of Student Discipline

Green et al. (2019) identified restorative practices in schools in two tiers. The first
tier involves proactive practices that are used daily to foster relationships and prevent
conflicts (Green et al., 2019). The second tier focuses on more formalized practices to

address harm with those directly involved (Green et al., 2019). Success of RJ initiatives is
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often measured by reduced expulsion rates, fewer office visits, and increased student
attendance (Green et al., 2019; Jain et al., 2009). RJ gives people voice and a meaningful
role to play in decisions that affect them (Reimer, 2020). Using the lens of a sense of
coherence could assist in differentiating between various RJ approaches and can ensure
that when RJ is implemented it is helping students to make sense of their school lives
(Reimer, 2020). In helping students see their lives as comprehensive, meaningful, and
manageable, we can build learning communities where individuals and collectives can
thri\;e (Reimer, 2020). Frydenberg and Muller (2017) believe initiatives that are not
embedded in school culture usually have a short shelf life. School connectedness has
been identified as a significant mediator to school climate and conduct problems
(Panayiotou et al., 2019). Leaders must ensure students and staff are known, and dialogue
is the medium in which knowing takes place. Through this knowing, relationships are
established, empathy is created, and an effective community of learning is created and
strengthened daily through restorative dialogic processes (Webb, 2021). Every interaction
one has in school in some capacity impacts future decisions by that student regarding
iﬁtefacting with others and how they trust, care, learn, and lead with others (Webb, 2021).
This research was pertinent to my study as it shared how leaders must understand the
importance of embedding RP into school culture and school connectedness.

School stakeholders identified time, training, resources and professional
development, administrative support, and integration with existing school-based
initiatives as critical during early implementation of RP (Garnett et al., 2019). When

implemented comprehensively, restorative practices have many benefits including
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improved climate and safety, increased school connectedness, the development of
conflict resolution skills, improved academic performance and social emotional learning
(Gonzélez et al., 2018). These benefits have led schools to utilize restorative practices to
improve student—teacher relationships and increase mutual understanding which can
work together to reduce disparate discipline outcomes (Gregory, 2016; Lewis, 2009;
Welsh & Little, 2018). The psycho-social and improved school climate benefits have led
many schools to utilize restorative practices as a means to significantly reduce overall
school suspensions (Gregory, 2016; Lewis 2009; Welsh & Little, 2018). First-hand
experience in RP and modeling from leadership was seen as fundamental to leading
change in the schools (Gregory et al., 2020). A key to success is when administrators
model RP using restorative language throughout the school, advocate for equity through
data monitoring, participating in RP training and circles, and building relationships with
staff, students, and families (Gregory et al., 2020). Leaders need to be direct and
intentional even if it makes people uncomfortable (Gregory et al., 2020). Support from
administrators include a personal commitment to restorative beliefs along with concrete
actions align school policies and procedures with a restorative philosophy (Gregory et al.,
2020). Administrative support can manifest actions such as designating space in the
building for restorative conferences, allocating time in the schedule for community-
building circles among staff and students, and assigning personnel to advance the
initiative (Gregory et al., 2020). Single workshops were not seen as sufficient, consistent
with existing research (Shernoff et al., 2017). Strategies for fostering schoolwide buy-in

include having regular opportunities to participate in the RP process, celebrating small
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steps in improving school climate or interactions, and sharing personal and cultural
values with one another (Gregory et al., 2020). The biggest thing we have to do more
than policy, more than discipline, more than anything, is create a welcoming space where
all students feel like they are a part of the class and that they belong (Gregory et al.,
2020). RP leaders also emphasize the need to strategically foster adult buy-in and
commitment to RP initiatives (Gregory et al., 2020). The information gleaned from these
studies will help school leaders determine where to start and what is needed for continued
success.

Beyond addressing adult educators’ view on discipline, in order to increase
diverse students’ school connectedness, adults also need to address their own bias and
racial positionality, often including White privilege as it operates within a system of
White supremacy (La Salle et al., 2020). As schools move beyond the early stages of RP
implementation, they must integrate restorative principles, processes, and practices into
the school infrastructure to support a whole school restorative approach (Kidde, 2017,
p.23). Restorative justice as an ethos honors young people not just as students but as
complex individuals with many different needs and desires (Bruhh, 2020). Doing
something wrong is not seen as grounds for exclusion but rather an opportunity to build
and repair relationships (Bruhn, 2020). Restorative justice provides school community
members with a framework for the prevention and intervention of school violence (Katic
et al., 2020). The CDC (2018) stated that school violence prevention programs are most
effective when they are evidence based and rigorously evaluated, strengthened by

community-wide prevention activities that are strategically planned and implemented,
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and evaluated through schools, community leaders, organizations, and families.
Restorative practices have the potential to strengthen students’ interpersonal relationships
with peers and adults (Breedlove et al., 2020). There is a need for more assistance from
leadership to be able to develop an environment that can sustain restorative practices
(Hall et al., 2021). A lack of support from administrative leaders and entities was
reported to be problematic in effectively implementing restorative practices on the school
level (Hall et al., 2021). Restorative practices can be a difficult transition for staff if they
were already feeling overwhelmed with managing their responsibilities, and there is no
one available to help lighten the load (Hall et al., 2021). Without having teachers and
administration that are proficient and experienced, the policy does not produce intended
outcomes (Hall et al., 2021). It is likely that if administrative leaders encourage ongoing
learning opportunities, promote the collective sharing of successful strategies, identify a
time in the school day and in staff meetings for restorative practices, and conduct their
own work restoratively then teachers will also feel empowered to prioritize restorative
practices in the classroom (Hall et al., 2021). This research proved relevant as it shared
the bias and racial positionality that may be percolating under the surface. It also
addressed the need for school leaders to understand the transition to restorative practices
is not easy.

The radical nature of the culture change and shift in philosophy from punitive
discipline to restorative practices, and the length of time and effort it takes to integrate
through all levels of the educational structure is presented as a challenge throughout

literature (Morrison et al., 2005; Payne & Welch, 2015; Schiff, 2018). To reap the
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benefits of restorative practices and see the transformational growth, commitment to the
long-term goal requires patience on behalf of education policy makers, administrators,
teachers, and parents (Hall et al., 2021). A system that has continuously dehumanized
certain groups of students must be met with a movement based in human connection and
dignity (Hall et al., 2021). Educational professionals must rise to this challenge and
utilize restorative practices as a tool to begin to confront unjust elements of educational
structures (Hall et al., 2021). As teachers work to redefine their disciplinary practices, it
is also necessary that they build positive relationships with their ‘misbehaving’ students
(Kocon, 2018). Garnett et al. (2020) shared that exclusionary discipline procedures
continue to negatively affect educational outcomes for students from specific, racial,
income, and ability classifications. Restorative practices is an approach to alleviate and
ease the inequalities shown with exclusionary discipline by focusing on improving the
school climate and culture (Garnett et al., 2020). Evidence suggests that RP can help keep
youth in school by redefining school disciplinary options to minimize the use of
exclusionary school discipline and helps promote a set of values that emphasize
inclusiveness, respect, trust, honor and engagement (Schiff, 2018). This research was
included in my study as it determined the unjust elements of current educational
structures and the challenges school administrators must meet in order to minimize
exclusionary discipline.

Restorative justice is a framework that seeks to reframe conflict as a matter of
harms to be healed rather than behavior to be punished (Zehr, 2019). Dialogue helps

establish and maintain community, and the most common form is restorative circles in
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which participants take turns sharing responses to a question or discussion (Lustick,
2020). The term “restorative practices™ refers to school-based practices that are rooted in
restorative theory as opposed to traditional, punitive models of discipline (Johnstone,
2011; Kehoe et al., 2018). Common restorative practices include community-building
circles, restorative conferences for addressing harm, and reentry circles for preparing
suspended students to reenter their school community (Lustick, 2020). It is common for
schools to refer to “community building” restorative circles as a Tier 1 restorative
practice, restorative “conference” circles as a Tier 2 restorative practice, and “reentry”
restorative circles as a Tier 3 restorative practice (Lustick, 2020). Practitioners and
scholars have made the case that restorative practices are grounded in principles of
respect, accountability, fairness, and community (Davis, 2019; Evans & Vaandering,
2016; Thorsborne et al., 2019; Zehr, 2002).

An integral part of the discipline reform of restorative practices encourages
educators to handle discipline “in house” or in-class before relying on administration or
sending students out of class (Gregory et al., 2021). Bal et al. (2018) demonstrated the
potential for school staff to develop a model of culturally responsive discipline that not
only reduced the need for suspension and detention but shifted how staff thought about
their purpose as educators. Reimer (2019) discovered that relationships are the essence of
education. This was important as relationships are key to restorative circles. Reimer
(2019) shared that by using circles as a window to make school relationships explicit, we
can examine the quality and character of relationships and, with this, ask questions of

how relationships are used to control and/or engage. Manassah et al. (2018) stated that
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many of the educators reported that restorative circles can positively impact students’
attitudes and behaviors. Manassah et al. found the need for appropriate training and
support to help teachers gain confidence in and become proficient at using restorative
circles. This was relevant to my research as it will help lay the groundwork for further
research that will be conducted to effectively implement restorative circles. High (2017)
shared as schools continue to embrace restorative practices as a means of transforming
school climate and student behavior, circles can be used to actively create a safe space
where children feel seen, heard, and understood, and as such are acknowledged as
inherently worthy. In this way, circles and other restorative practices have the potential to
help create classrooms that are dignity-enhancing communities. High found that circles
are just one of many skills that can be implemented as part of a movement towards a
restorative school climate that emphasizes respect, collaboration and relationships.
Research continues to support the importance of school environment as we seek to reduce
problem behaviors and improve student experiences in school (Daily et al., 2020). This
was pertinent information regarding the proposed problem statement. Restorative circles
emerged as an evolving evidence-based approach that holds great promise to mitigate
disparities and to improve school climate. Stakeholders buy-in is growing, but
implementation readiness must be assessed to determine potential barriers, to configure
how restorative practices fit within other district priorities, and to address the contextual
needs of faculty and staff through professional development. The study was important to

my study as more research is needed to understand the essential structures and strategies



65

that foster commitment and buy-in among school stakeholders in the early stages of
restorative circle implementation.

Garnett et al. (2019) shared that the restorative circle approach is gaining
momentum as an effective support mechanism for all students but identifying the
opportunities and challenges related to implementation is necessary to avoid ineffective
efforts.v This was pertinent as the research provides recent efforts with restorative circle
implementation. Hulvershorn et al. (2018) conducted an analysis of current research to
examine when restorative practices are implemented with social emotional learning
programming, the opportunity is provided for educational practitioners to address issues
around race, gender, disability, and other aspects of diversity. Hulvershorn et al. found
that an understanding of the effects of zero tolerance policies in schools has resulted in
the rethinking of approaches to prevent conflict and create a healthy school climate.
Hulvershorn et al. shared those restorative circles have been looked to as an alternative to
zero tolerance policies. This study was relevant to my study as it provided a look at the
historical context shaping the development of restorative practices and explored
connections between restorative practices and social emotional learning. The analysis
offers considerations for implementation and conceptual models for implementing
restorative practices. Based on firsthand work with schools and districts implementing
restorative and social emotional learning practices, as well as the knowledge and insights
gained from this analysis of research, one important need to consider is the need to
implement restorative practices into the school context and existing structures.

Hulvershorn et al. synthesized the evidence acquired from articles, models, and reports
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on restorative practices pertaining to school discipline policies and agreed that a
paradigm shift is needed within many schools. This research was pertinent as it examined
the current research about the importance of shaping the development of restorative circle
implementation.

If a teacher is adopting restorative circles, the action and planning must be
individualized as they will need to identify where within the school day it would be
appropriate; therefore, collaboration is key (Evanovich et al., 2019). The practice of
restorative circles can provide additional support to students across all tiers in building
relationships, learning empathy, reinforcing academic content, and practicing problem-
solving in a structured and predicable manner (Evanovich et al., 2019). A strong culture
of collaboration is needed among staff, as is a commitment to partnering with families
and the community to serve students (Kervick et al., 2020). A recent study found that it is
of critical importance to have shared and relational leadership to initiate and build school
staff buy-in for restorative implementation (Kervick et al., 2020). Leadership and staff
buy-in have been documented as levers of implementation efficacy and sustainability and
thus demand continued attention and support with the context of restorative practice
implementation (Horner et al., 2017).

Summary and Conclusions

In the literature review, I examined the conceptual framework of shared
Jeadership theory and restorative practices focusing on leadership strategies in schools,
the impact of leadership strategies, and factors that support the reduction of student

discipline. The literature review considered numerous attributes of effective school
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leadership. Researchers found that a single characteristic cannot advance school leader
effectiveness. The leadership behaviors and strategies of school leaders were essential in
cultivating a cohesive and collegial school climate focusing on building professional
capacity. The strategies and behaviors of the school leaders were central factors in
developing a collaborative environment of continued professional growth in which
relationships with faculty were built on trust, and a school culture that promoted success
for all students and teachers. Additionally, effective leadership strategies shared with the
staff encouraged collaboration in the decision-making process.

The role of the principal included information on the increasing demands of the
position over time. These demands include shaping the culture and climate of the
building as well as utilizing leadership strategies in both teacher growth and
understanding. In synthesizing the study, shared leadership and restorative practices are
needed for schools to advance discipline outcomes. Shared leadership creates buy-in,
peer support, and will help to set high performance targets, creating alignment for clear
direction and intentionally focusing on a restorative mindset. Leadership capacity
extended well beyond the school administrator as time was afforded for collaboration and
personal growth. Finally, school leaders focused on building a restorative mindset and
collaborating with staff members to build a positive school climate propagating high
expectation while celebrating and championing the success of each student, both
individually and as part of the team.

In Chapter 3, I will explain the research methodology that will be used for the

study and provide the process for data collection and analysis.
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Chapter 3: Research Method

The purpose of the basic qualitative study was to investigate how administrators
in a rural NE school district implement leadership strategies that are intended to reduce
student discipline issues in the classroom. Leadership strategies were examined through
the lens of shared leadership theory and restorative justice theory. The gap in practice
addressed in the study was concerning school leaders’ need for a greater understanding of
specific leadership strategies that influence the reduction of school discipline issues. This
comprehensive analysis was intended to yield informative explanations of how the
phenomenon of interest, the leadership strategies of school leaders, is linked to the
successful reduction of student discipline issues in the classroom. The school leader is
essential in creating a positive school culture and climate in addition to establishing
effective relationships. Relationships are the heart of education (Reimer, 2019).

Chapter 3 provides a detailed explanation of the study’s methodology along with
the rationale for its use. Included in this description of the study is the research question,
the population and setting, instrumentation, and interview protocol selected for data
collection and énalysis. Additionally, this chapter contains information on reliability and
validity, measures for ensuring ethical protection of participants, a description of the
researcher’s role, and the approach for data analysis.

Research Design and Rationale

My research for this study was guided by the following research question: How

do administrators report their practice of leadership strategies in a rural NE school district

to support the reduction of student discipline issues in the classroom?
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The methodology for this study was based on a basic qualitative design, which
included data collected from the eight school district administrators and the seven school
district classroom teachers regarding their experiences. This study was built on prior
studies to make an original contribution to research while addressing the identified gap in
practice. Qualitative researchers use an interpretive approach to study things in their
natural settings, attempting to make sense of, or to interpret, phenomena in terms of the
meanings people bring to them (Denzin & Lincoln, 2000). Denzin and Lincoln (2011)
considered the philosophical assumptions including epistemology and ontology as key
premises that are folded into interpretive frameworks used for qualitative research. An
epistemological assumption refers to beliefs about knowledge and how it is constructed.
The epistemology focuses on the nature, limitation, and justification of human
knowledge. The ontological assumptions are related to reality and pertain to what exists.
Ontological research is essential to a paradigm because it helps provide an understanding
of the things that contribute to the world, as it is known (Scott & Usher, 2004). In this
study, I looked for common themes through the interpretation of the phenomena. The
process for collecting data included semistructured interviews using predetermined
questions, follow-up questions as needed, voice recording, transcribing, and coding. I
conducted these semistructured interviews with rural northeastern administrators and
teachers regarding how teachers and administrators report their practice of leadership
strategies to support the reduction of student discipline issues in the classroom and how

they perceive restorative circles and their implementation in their schools.
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A case study was another option for my qualitative approach which would have
included a different way of gathering information. Research through a case study would
focus on collecting multiple types of data which could include interviews, artifacts,
observations, and other relevant sources (Ravitch, 2016). I did not select this approach as
my focus was on gathering information about the perspectives of rural northeastern
administrators and teachers rather than focusing on all of the school districts in the State
of New Jersey. A case study can be used when the findings are extended from one case to
the next (Ravitch & Carl, 2016). In a case study, additional data are also collected and
analyzed over a longer period of time (Ravitch & Carl, 2016).

The phenomenological research method is associated with a specific event and
situation and is studied over years. Ravitch and Carl (2016) showed that interviews and
observations can be used for data collection as research methods will include identifying
a specific phenomenon based on how the participants perceive them. The approach
focused on the participants’ lived experiences of the phenomenon. My research only
included interviews about previous experiences, such as how they report their leadership
strategies to reduce student discipline in the classroom and how they perceive restorative
circles and their implementation.

Role of the Researcher

My role as a researcher was formed through the process of planning and
designing. I understand that people are expert in their own experiences, and I used
purposeful sampling, individual interviews, and an interview protocol to make sure that

the study methods used were useful to data collection. I am aware that my own
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experiences, beliefs, and bias as a rural northeastern school principal could potentially
influence my study. Yazan (2015) found that the role of the researcher includes the
responsibility to be honest, especially as to the nature of the study. While conducting my
research, I used the interview protocol as a guide. I was honest and transparent with the
participants. Additionally, I reviewed the participants’ transcripts multiple times and
adjusted the transcripts as needed. I realized my role included being able to accept and
understand that I was part of the process. I determined my personal influence on the data
through using my questions to investigate and understand the complexity of each
participant’s experiences. To ensure that my thoughts of the data were included in my
memos, research journals, and interviews, I used reflexivity to shape my experiences. The
researcher’s role directly impacted and affected the data collected as the interaction with
the participants and the researcher was the primary instrument of the study (Ravitch &
Carl, 2016). As a researcher, my role included developing questions aligned to my
research problem, purpose, gap, and research questions. Prior to the start of the interview,
I provided the participants with adequate information on the interview process, which
informed them that the session was recorded and identifiable information was not used.
During the interview, I made sure the participants were aware of the interview procedures
and the discussion allowed me to gather sufficient information for the research.
Methodology

Participant Selection

The participants for my research were selected from a rural, northeast K-8 school

district. The criteria for participant selection was being a school district administrator or
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school district teacher and be available to participate in the interview process through in-
person meetings, virtual meetings, or telephone calls. I investigated the participants’
perspectives of how administrators report their practice of leadership strategies to support
the reduction of school discipline issues in the classroom. I used Microsoft Teams to
record the interview and transcribe the responses. The participants’ perspectives provided
an understanding of this phenomenon. Nonclassroom teachers, students, parents, nurses,
central office staff, CST members, guidance counselors, and district supervisors were not
invited to participate in my study as they are not an administrator or classroom teacher
who deals with student discipline in the classroom. The population for my study focused
on school district administrators and teachers from a rural, northeastern K-8 school
district. The sample included eight school district administrators and seven school district
classroom teachers who met the participant selection criteria. Ravitch and Carl (2016)
found that purposeful sampling should be used to select participants in the same region
who have a shared experience and have knowledge related to the study. Based on my
selection criteria, I used purposeful sampling to select my participants, which included
eight school administrators and seven school district classroom teachers from the rural,
northeastern K-8 school district. Purposeful sampling was aligned to the research design,
purpose, research questions, and data. The data collected from individual interviews were
gathered into a shared experience description.
Instrumentation

For the study, I was the primary data collecting instrument, conducting

semistructured one-to-one interviews with each of the study participants. Yin (2018)
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shared that a researcher is the primary data collection instrument in a qualitative research
study. A data collection instrument is a tool a researcher uses to gather, understand, and
explain the results of the study (Goodman et al., 2012). The data collection instrumenfs 1
used in this research included semistructured interviews and taking reflective notes
during the interview. Researchers use interviews related to their research to gather
information for analysis (Marshall & Rossman, 2016). Medhurst and Albrecht (2016)
noted previous researchers studying participants’ perspectives used semistructured
interviews as the data collection instrument. I used semistructured interview questions as
a data collection instrument.

Qualitative researchers use a variety of in-depth interview formats, which
depended upon the research design, and the alignment of the research question (Yin,
2018). Bott et al. (2017) noted the importance of researchers using semistructured
interviews to gather rich data from participants. Morse and Wilson (2016) posited that the
researcher could probe the participants’ responses at a deeper level and gain rich data
from each participant using a semistructured format. To provide for flexibility within the
standard interview protocol, the interview protocol was used to conduct the
semistructured interviews. Researchers use an interview protocol to outline the
procedures and rules to conduct research and to ensure data collection, analysis, and
reporting to stay absorbed on the research (Yin, 2018). I used a protocol to conduct the
semistructured interviews to maintain interview process consistency. Each interview
consisted of 10 open-ended interview questions covering the participants’ perspectives of

Jeadership strategies to support the reduction of student discipline issues in the classroom.
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Researchers who use semistructured interviews allow participants to be flexible
when answering the interview questions (Wethington & McDarby, 2015). Each
participant was asked to expand their response to identify and collect additional details
and rich data. The interview questions aligned with my research questions. During the
semistructured interviews, I collected data from the participants who, in response to the
interview questions, share their strategies, insight, and knowledge of leadership strategies
to support the reduction of student discipline issues in the classroom.

After collecting and interpreting the data, researchers can return to participants to
request feedback on the interpretations using member checking (Marshall & Rossman,
2016). Researchers use member checking to verify the accurate collection and
interpretation of data and to increase the reliability and validity of the study findings
(Morse & Wilson, 2016). After completing and analyzing the data from each
semistructured interview, I asked each participant a question again for member checking
and to obtain verification and clarification related to the data collected and the
interpretation of the data.

After obtaining Institutional Review Board (IRB) approval (06-21-22-1019517),
the purposeful selection of prospective participahts from the targeted population
occurred. Possible participants who met the eligibility criteria for participants in the study
were emailed an informed consent form. The prospective participants provided consent
by replying to the email (“I consent”), signing, and returning the informed consent form,
or by signing the form before the start of the interview. The informed consent form

contained clear language regarding the participants’ right to withdraw. Wilson (2016)
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noted that the informed consent form would indicate that participation will not involve
any monetary incentives, and participants can withdraw from the study at any time. One-
to-one interviews were scheduled virtually and lasted 45 to 60 minutes. Each individual
interview was video and audio recorded. Probing and follow-up questions were used
during the interview. Consent forms were collected prior to beginning the study and any
additional questions participants had related to the study were answered.

To ensure rigor and validity of the interview protocol, one retired teacher and one
retired adminisfrator reviewed the interview protocol for content validity and participated
in pilot interviews. I modified the research questions based on their feedback to create
greater alignment, ensure no major gaps in information, and invite alternative points of
view and various perspectives (Rubin, 2012). Through piloting, detailed memos were
taken to describe the process and ways in which the process shaped and refined the
interview protocol and the research design. According to Ravitch and Carl (2012), this
careful, reflective process helps to achieve a high level of validity and rigor for the study.
A sufficient level of refinement was attained after two pilot interviews.

This study was intended to have implications for school leaders and policymakers.
Educators need to move away from zero-tolerance punitive discipline and find ways to
best implement leadership strategies to support the reduction of school discipline issues
in the classroom. The study was intended to inform educational practices and inspire new
ways of thinking about how to implement leadership strategies to support the reduction of

student discipline issues in the classroom.
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Procedures for Recruitment, Participation, and Data Collection

Walden University requires that students have their proposal accepted before
beginning the study. Once I received approval from the IRB, I followed the participant
selection criteria to find participants for my study. I communicated through in-person
meetings, emails, or telephone calls to contact potential participants from the rural
northeast K-8 school district. I called potential participants to see if they met the
participant selection criteria for my study. After I had the potential participants for the
study, I reviewed the expectations and process for selecting participants as well as
answered any questions. I stayed in contact with the potential candidates and when I
obtained consent, I scheduled one-to-one interviews. I remained flexible in case a
participant’s schedule changed.

The data for my study were collected through individual interviews. The
participants were school district administrators or school district teachers from a rural,
northeastern K-8 school district. I directly contacted the participants I recruited for the
study and stayed in close contact through phone calls, emails, virtual meetings, and in-
person meetings. The interviews took place virtually through Microsoft Teams to record
the responses and they were uploaded into Dedoose for analysis. Once the transcriptions
were verified, participants were commended for their participation with an email.
Data Analysis Plan

Research questions embed values, world view, and direction of an inquiry and
they are influential in determining what type of knowledge is going to be generated

(Trede & Higgins, 2009). I always kept the research question central to my inquiry to
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ensure I generated the right type of knowledge (Ravitch & Carl, 2016). As such, the

analysis of the interviews was conducted using the grounded theory study method.
Specifically, to inform all phases of the data analysis process, I repeatedly reference the
research question: How do administrators report their practice of leadership strategies in a
rural NE school district to support the reduction of student discipline issues in the
classroom? I used a thematic analysis approach, which included an extensive review of
preparing data and organizing it by coding and the forming of themes and categories.
Ravitch and Carl (2016) found that qualitative research coding organizes and breaks the
data into manageable sections and identifies or names those sections. Data from each
participant were analyzed to identify themes that align with the research question.

In qualitative research, the coding process assigns meaning to the data through a
word or phrase that explains or describes what is present in the data (Ravitch & Carl,
2016). Codes represent the first step in assigning meaning to data from an interview
transcript. Rubin and Rubin (2012) found that codes can be based on what is central to
the research questions, what is raised by interviewees, and what is suggested by prior
research. I incorporated all three through the use of constant referencing to the research
question and the theoretical framework.

Member checking ensured that participant responses were accurately captured and
interpreted. Member checking is often used in qualitative research as an approach to
maintain validity (Candela, 2019). Member checking is an essential part of creating
trustworthiness in qualitative research (Creswell & Miller, 2000; Lincoln & Guba, 1986;

Stake, 1995). Member checking offers a means for the researcher to ensure the
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representation of participants’ voices are accurate by providing the participants the ‘
opportunity to confirm or refute the accuracy and interpretations of data while adding
credibility to the qualitative study (Candela, 2019; Creswell & Miller, 2000; Lincoln &
Guba, 1986; Stake, 1995).

Throughout the process of analysis, déta were captured, sorted, and analyzed
using Microsoft Teams, Microsoft Word, Microsoft Excel, Dedoose, and Google Docs to
yield greater accuracy and perspective. Coding connected the data collected with the
explanation of meaning. Saldana (2016) shared that coding in qualitative research is the
process of identifying a word or short phrase that will stand as a symbol that can
summarize the essence of language-based data or visual data. My coding involved at least
two cycles. During the first coding, I used values coding to break the data down from
single words, short phrases, or a full paragraph (Saldana, 2016), whereas I used axial
coding for the second cycle of coding to break down the data by similar group phrases,
longer passages, analytic memos about the data, and some of the codes required to be
reconfigured (Saldana, 2016). The thematic data analysis process for this study included
values coding and axial coding.

Values Coding

Values coding applied codes consisting of three elements, value, attitude, and
belief to examine a participant’s perspectives or worldviews (Saldana, 2016). Values
coding involved coding that relates to the participants’ worldviews. This type of coding
focused on excerpts that reflect the values, attitudes, and beliefs of the participants.

Values coding was therefore very useful for research exploring cultural values and
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intrapersonal experiences and actions. The aim of initial coding was to understand and
familiarize me with the data and to develop initial codes. Values coding allowed the data
to be arranged so that it was easier to navigate during the next stage. By applying the
Values codes to the data from the interviews, the coding reviewed collective meaning
about leadership strategies used to support the reduction of student discipline issues in the
classroom. If adjustments were needed the rationale was described in the field notes.
Axial Coding

Axial coding was used for the second coding as it determined which codes
stemming from the data are dominant and less dominant to organize them systematically.
Axial coding allowed me to further reorganize and condense my results into smaller
categories. Saldana (2016) defined axial coding as deécribing a category’s assets and the
relationship between subcategories by extending the previous first coding by identifying
the dominant codes and the less essential codes. Amidst the second coding, my
concentration was on the critical themes in the data collected during my individual
interviews. Using a variety of data readings, unstructured reading occurred to identify
themes in my data which were centered around my research question. Axial codes were
represented in Dedoose and visual displays were developed to aid the refinement of
categories and the identification of new categories. If adjustments in coding were made,
the changes and the rationale was described in detail in the field notes.

The second step of axial coding involved looking for patterns among categories to
form themes. The phase of coding began with a rereading of all transcripts, codes, and

categories to see if any overarching themes emerged. Ravitch and Carl (2016) shared that
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through thematic analysis, the research question and theoretical framework provided a
lens through which to evaluate the relationship of codes to themes, to determine what was
missing, and to develop subthemes. Data were identified to confirm or disconfirm the
themes and the themes® alignment with the broader context of the data, the literature, and
the theoretical framework. A thick description was provided sufficient depth and richness
so that a reader could evaluate the applicability of the study’s findings, thus increasing
transferability (Thomas, 2017). The categorical data developed an understanding of the
participants’ perspectives and experiences to form my conclusions. Thematic analysis
culminated with themes based on leadership strategies that support the reduction of
discipline issues in the classroom. These themes answered the research question.

Within research a discrepancy can be explained as two or more statements that
cannot be both correct. The treatment of discrepant information for my study will be to
identify the cause, assess the error, and determine appropriate action (Brady, 2017).
Member checking will provide the opportunity for the participants to be heard and share
any inaccuracies.

Trustworthiness
Credibility

When designing my research, I developed validity methodologies and ensured
alignment with my research questions, goals, and contexts of my research. Credibility
refered to the confidence in the data and is considered the most important criterion of a
research study (Connelly, 2016). Credibility for this study was increased by the tight

alignment with the problem and purpose statements, the research questions, the interview
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questions, and the methodology. Credibility was established by drawing meaningful
inferences from collected data and ensuring that my interpretation of the data through
coding of themes aligned with the participants’ responses. The use of member checks
enhanced credibility through a process called progressive subjectivity (Burkholder et al.,
2016). Then, before finalizing themes, the participants’ feedback from the member
checks was reviewed and analyzed.

As a researcher, considering my personal reflexivity and how my own
experiences, self-reflection of biases, relationships with participants, and the
understanding of analytical explanations were constantly be considered to assess my
positionality and biases (Jacobson & Mustafa, 2019). The way that we as researchers
view and interpret the world around us impacts our research interests and how we
approach the research and participants as well as the questions we ask and how we
interpret the data (Jacobson & Mustafa, 2019). As researchers, being clear and open
about our social identities allows us to create research that is reflexive (Maxwell, 2008).
Being explicit about our social identities in comparison to the social position of our
participants provided a better understanding of the power relations instilled in the
research and further provide an opportunity to be reflexive in a responsible and
appropriate way (Maxwell, 2008).

Transferability

For qualitative research, transferability was how the study can be applicable to a

larger context while keeping the original context. I implemented transferability for my

research by including detailed descriptions of my data, including rich descriptions, for
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readers and other researchers to compare my research to other studies based on the
provided information (Ravitch, 2016). This allowed readers to make connections to my
study design and data instead of reproducing the design and findings.
Dependability

Ravitch (2016) shared that dependability is produced when data in research can
state how data collection occurred and that the data are consistent with the researcher’s
argument. Dependability is the idea that if another researcher uses the data presented,
they will arrive at a similar finding, interpretation, and conclusion (Shenton, 2004).
Through the use of the research questions, the data from my study reflected the answers
to justifying the use of coding as my method for achieving dependability. Besides,
justifying my use of interviews, I also explained why I chose the data collection method
used, and how it aligned with my research questions. While collecting the data,
recorded the participants’ responses to confirm the data collected was accurate.
Confirmability

Ravitch and Carl (2016) shared that confirmability was the last criterion of
trustworthiness that a qualitative researcher must establish. This gauge was measured by
the level of confidence that the study’s findings are based on the participants’ narrative
and words rather than potential research biases. Confirmability occurs when researchers
acknowledge that inevitable biases exist and that researchers do not seek objectivity;
however, their findings can be substantiated (Ravitch, 2016). A researcher must often
recognize and examine their biases and preconceptions while analyzing data through the

reflexivity process to establish confirmability. To ensure the validity of the findings, I
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used different coding methods to triangulate the data. I reflected often throughout the
study asking myself what my plan was for conducting the research. I also continued to
reflect on the potential challenges I encountered. Additionally, I considered how my
thinking changed based on the research collected. I monitored and questioned my own
biases and prejudices consistently to ensure my study had the rigor and validity needed to
demonstrate that confirmability was taking place.
Ethical Procedures

There were several aspects to consider when considering research ethics. Ethical
concerns in qualitative research can be complex, contextual, emergent, and relational
(Ravitch & Carl, 2016). A relational approach allowed me to become reflexively engaged
in interactions with others (Ravitch & Carl, 2016). A relational approach permitted me to
develop an understanding of the participants’ viewpoints through collaboration and the
readiness to make changes as needed. Qualitative research often generates questions
about the ability to protect the confidentiality and the role of the researcher as a data
collection instrument.
Treatment of 'Participants

Ethical principles are primarily centered on protecting participants, ensuring no
harm is done, respect, and an appreciation for differences that may exist. Researchers
should always have the well-being of the participants in mind and should not cause harm
to participants in any way (Ravitch & Carl, 2016). Obtaining IRB approval, ensuring
confidentiality, anonymity, and transparency, and obtaining consent are all paramount

components of ethical considerations in data collection (Ravitch & Carl, 2016). IRBs
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provide critical safeguards against harm to study participants and pointed out any
potential ethical problems prior to the beginning of the study. It was an ethical obligation
of the researcher to ensure that any information disclosed during the study remained
confidential and the participants’ identities were never disclosed.

Additionally, a study ensured the participants having given full consent, are fully
informed as to the purpose of the study, benefits, and potential risks along with the
opportunity to ask questions. In conducting an ethical study, all required permissions and
approvals needed for both Walden University and the participants was obtained. The
appropriate IRB application was submitted to obtain permission to proceed with the study
including data collection and identification of the participants. Participant consent was
obtained via the Informed Consent Form before conducting the research interviews. The
consent form was reviewed with each participant and emphasized the assurance of
confidentiality, it is voluntary, the process for early withdrawal, and the proper
elimination of the data once the study was complete.

Throughout the recruitment process, participants were reminded that their
participation was voluntary and there was no monetary compensation as well as ensured
that no one was coerced to participate in the study. Each participant was advised that
there is no significant risk involved in the study and any request for withdrawal from the
study was honored. The prospective participants were informed of the potential
educational benefits and impacts on social change. In addition to using pseudonyms to

fulfill the ethical responsibility of confidentiality of the participants involved in a
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research study, Miles et al. (2014), noted the importance of using appropriate measures to
guard and protect the participants’ information. Those actions include the following:
 Guarding and protecting participants’ information from unauthorized access,
use, disclosure, modification, loss, or theft by making sure the data is secure
and inaccessible to others.

o Assuring that participants’ information is safe on my personal computer that
requires a username and password for login. I will also store the participants’
information on a flash drive.

e Storing written documentation and transcriptions in a locked cabinet safe in
my home office.

Treatment of Data

I will follow protocols for storing and maintaining the participants’ confidentiality
as well as address ethical concerns related to collecting, storing, and ensuring the data
secure. Using the internet to assist with collecting the data can be beneficial; however,
there are some aspects to consider specifically privacy rights which could present
confidentiality challenges. The data will be stored on an external drive to avoid any third
party trying to access it. Ravitch and Carl (2016) shared the importance of identifying
ways that data security can be breached, and I weighed the pros and cons of using the
internet, social media, and my research design. To help protect my participants privacy, I
created pseudonyms for my data as well as an action plan in the case my data became
compromised. The data obtained from each participant in my study remained

confidential. Miles et al. (2014) advised that qualitative researchers should secure data by
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backing up data regularly and storing all transcribed files in several locations. Three
electronic copies of the data were kept in two different locations to ensure that the data
were available if the originals were lost or corrupted. Once the research was complete, I
secured the documents and will keep them for a period of five years and then destroy all
electronic data including information stored on my personal email account, external hard
drives, and laptop.
Summary

In Chapter 3, the research method, the design, and the rationale for my study were
shared. In addition, the role of the researcher, the methodology, and the instrumentation
were explained. Furthermore, the requirements for participant selection, and procedures
for recruitment, participation, and data collection were detailed. This chapter also
outlined how data from the study will be analyzed as to how the researcher ensured
trustworthiness, minimized threats to validity, and what ethical procedures were taken

through the course of this study.
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Chapter 4: Results

The purpose of the basic qualitative study was to investigate how adfninistrators
in a rural NE school district implement leadership strategies that are intended to reduce
student discipline issues in the classroom. A qualitative approach to answer the research
question, “How do administrators report their practice of leadership strategies in a rural
NE school district to support the reduction of student discipline issues in the classroom?”
was used. In this chapter, I describe the setting where the data were collected, data
collection methods, data analysis procedures, the participants including demographics,
the characteristics of the participants connected to the study findings, and the evidence of
trustworthiness.

Fifteen participants consisting of school classroom teachers and school
administrators contributed to this study. I identified the participants through the
professional network and through emails sent to individuals who met the criteria for my
study based on their background and/or position. All of the participants were working in
the K-8 school district at the time of data collection.

Setting

This study took place in a rural northeastern K-8 school district. The U.S. Census
Bureau has reported the total population for the county the district is located in as 66,034.
The number of students enrolled in this K-8 school district for the 2021-2022 school year

was 6,481. The district is the biggest K-8 school district in the state.
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Demographics

For this study, eight administrators, which included six principals and two
assistant principals, and seven classroom teachers participated. The administrators who
participated consisted of seven males and two female whose experience ranged from 3 to
25 years in their current position. The classroom teachers who participated in the study
included five females and two males whose experience ranged from 3 to 20 years in their
current teaching assignment. Eight of the participants were school administrators
consisting of six principals and two assistant principals. One of the female school
principals and two male assistant principals were from middle school and the other five
participants including four males and one female were school principals at the elementary
level. Seven of the participants were classroom teachers with three from middle school
and four from the elementary level. Of the three middle school participants, two were
female and one was male. On the elementary level, there were three female and one male
participants. Two of the school administrators and two of the classroom teachers were
persons of color. Participant demographics including position, gender, ethnicity, school

level, and years of experience are shown in Table 1.
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Table 1

Participant Demographics

Participant Years in
1D Title Gender Ethnicity  School level  position

P1 Principal Male White Elementary 4

P2 Principal Male Black Elementary 5

P3 Principal Male White Elementary 25

P4 Principal Female White Elementary 15

P5 Principal Male White Elementary 3

P6 Principal Female Black Middle 4

P7 Assistant principal Male White Middle 6

P8 Assistant principal Male White Middle 3

T1 Classroom teacher Male White Elementary 13

T2 Classroom teacher Female White Middle 19

T3 Classroom teacher Female White Middle 20

T4 Classroom teacher Male Black Middle 5

T5 Classroom teacher Female White Elementary 16

T6 Classroom teacher Female White Elementary 3

T7 Classroom teacher Female Black Elementary 15

Data Collection

Fifteen participants consisting of school classroom teachers and school
administrators participated to this study. Before I conducted individual interviews, all
participants received the Invitation/Consent Form and they provided their consent to
participate though email by stating, “I consent”. After receiving consent, I scheduled one-
to-one video interviews through Microsoft teams at a convenient time for each
participant. To begin each interview session, I greeted the participants and thanked them
for their time and willingness to participate. The interview protocol, which included the
purpose of the study, the study is voluntary, the steps to ensure confidentiality, and

finally the consent to be a participant, was reviewed with each participant. I then
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requested permission to audio record using Microsoft Teams and began to record each
interview. The Microsoft Teams software allowed me to record the conversation while
creating a transcription of the interview.

The interview with the participants took place in July 2022. Each semistructured
interview lasted between 45 and 60 minutes. For the individual interviews, I had
developed interview questions for both classroom teachers and school administrators.
During the interview, I asked follow-up questions and probing questions to ensure clarity
and to elicit more details and explanation where needed. After the individual interview, a
folder was created for each participant, which contained the handwritten notes from
responses, probes, and follow-up questions. All participants were thanked at the
conclusion of the participation in the study. No variations or unusual circumstances were
encountered during the data collection process.

Data Analysis

The thematic data analysis process for this study included open coding of the data,
specifically values coding and axial coding. All data will be kept confidential and secure
in a password-protected hard drive. Codes were developed based on the research
questions, the participants’ responses, and field notes. Member checking was used to
ensure the responses from the participants were accurate. To begin the coding process, I
organized the recorded interviews and used Microsoft Teams to create a transcription of
each interview. I then reviewed each transcription by listening to the audio recording and

using my field notes to ensure that the transcription reflected the interview correctly.
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The transcriptions were uploaded into the Dedoose software to analyze and code
the data. I read each transcript line by line to find initial codes using the values coding
method. Values coding focuses on excerpts that reflect the values, attitudes, and beliefs of
the participants. The aim of the initial coding was to understand and familiarize myself
with the data and navigate during the next stage. By applying the values codes to the data
from the interviews, the coding reviewed collective meaning about leadership strategies
used to support the reduction of student discipline issues in the classroom. I created the
value code “Building relationship with students” to represent the following participant
statement: “So, I think the number one thing for the those teachers who never have a
discipline issue is building the relationship with the child.” Another value code I created
was “Using positive tone with students™ to represent the participants statement, “The
teacher’s tone answers the question, do I respect their child? Tone is important when
trying to build those relationships. Students can tell if you are putting them down with
your tone.” A third example of a value code created was “engaging students™ to represent
the participants statement, “The engagement of the student is probably one of the most
important things to help the teacher.”

During the second coding, I used axial coding for the next stage of data analysis.
Axial coding involved the use of connecting strategies to develop the data collected and
to find relationships to create categories. The themes became more apparent and defined
to shape how administrator and teachers’ perspectives aligned to the conceptual
framework. Axial coding provided connections with the data, which allowed me to

rearrange and reclassify codes into new categories as needed. There were no discrepant
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cases. The axial codes were redefined through the use of reflective journaling and
analytic memos where the focus was on more dominant patterns aligned with the research
question and containing the similar text evidence. Overarching themes became apparent
through the use of Dedoose to organize and group the data, the codes and categories
created, and the rereading of transcripts. Interpretation of the data involved developing
meaning from the participants’ responses, which included their perspectives, experiences,
descriptions, and conclusions. An example of axial coding that demonstrates how a series
of codes are reclassified into a new category is the category, “Creating solutions” which
was derived from the four codes: creating a climate of trust and support, utilizing
professional development opportunities, building capacity, and having a clear vision.
During the coding process, there were several responses and words that were not used as
they did not relate to other participants’ perspectives. Table 2 provides examples of
themes used and data examples. Table 3 shows the codes, subcategories, and categories

that informed the overall themes based on the data collected.
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Themes Related to Research Questions
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Themes

Data examples

Working together

Building
relationships

“I think a lot of shared leadership is necessary, but it’s also
contingent upon the involvement of the parties who are
taking part in it.”

“I think the vision of effective communication and talking
with teachers about problems, so that they have an
opportunity to express any concerns.”

“I think empowering the staff to have some of the control of
the trainings.”

“I think the first thing you have to do is be transparent and
open with the staff.”

“empowering the teachers to highlight and showcase their
strengths is”

“being transparent”

“I don’t know everything and I make it very clear that I don’t
but I will get you an answer. So, I think that kind of
transparency not being a superhero and recognizing that I
don’t have all the answers.”

“I also share my thinking rationale behind things all the time.”

“Communication ... allowing them to have a voice”

“I wrestle with that right because that’s to me that comes
down to a belief thing on an individual level for that
teacher. Really the question to me turns into how do you
get that teacher to believe that they can be responsible and
that they do have agency over the decisions in their
classroom. And that is it, there’s no magic bullet theory in
my opinion.”

“I think you have to look at each individual teacher and try to
develop them.”

“] think the thread that runs through all of that is that
relationship piece.”

“So, I think the number one thing for those teachers who
never have a discipline issue is building the relationship
with the child.”

“I think some of our best teachers that manage discipline are
intentionally thinking about ways and starting off their year,
focusing on building those norms at the classroom level.”

“If you have an engaging lesson, you’re also going to have a
reduction in discipline.”
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Themes

Data examples

Embracing change

Creating solutions

“I think the biggest barrier for the staff is that they may have
to adjust and make a bigger level change to how they
operate normally and bigger level changes are more
difficult for everybody.”

“fear of change”

“They are overworked, they’re overwhelmed. Timing is also
important for staff buy in. You’re trying to roll out some
massive project on the heels of them reeling from like a
crisis.”

“to get them to buy into that and see the advantages of it.”

“The staff, all staff, has to buy into that.”

“Teachers and instructors who have very, very strong
feelings. You have some people who have a very much
more narrow view.”

“dealing with people of different core beliefs and cultures that
maybe in some instances be contrary to what we’re trying
to promote here at the public schools.”

“So, change itself is something that people maybe are not
comfortable doing.”

“right now, the burnout is big”

“The stakeholders in those shared leadership experiences feel
like their input is meaningful.”

“Teach staff you know about the adolescent brain. It’s
important for them to know how that discipline is a normal
part of growing up.”

“The training is essential, but the training has to be mean,
meaningful and pointed.”

“I afforded the opportunity for teachers to go and watch other
teachers in their grade level or above or below”

“You build a capacity”

“Set up a tool where you can measure if it’s working.”

“Build relationships”

“setting very clear expectations.”

“having a strong understanding of where you want the
building to be”

“professional development”
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Codes Categories Themes
Motivator Being a good communicator Working together
Cultivator
Visionary
Authentic
Transparency Being transparent
Listen
Communicator
Collaborator Empowering others

Transformational leadership

Servant leadership
Distributive leadership
Shared leadership

Shared leadership

Build relationships
Structure
Connections
High expectations
Tone

Consistency
Intentional
Consequences
Reflection
Engagement
Care/safe space
Respect

Developing relationships
Making connections

Using positive tone
Maintaining consistency

Rethinking consequences
Engaging students

Creating a positive culture

Building relationships

Trust

Frustration

Teacher overload/burnout
Fear of change
Discomfort

Staff training/support

Self-efficacy
Time for professional
development

Modeling

Creating buy-in

Fear of change

Lack of professional
development opportunities

Making time for change

Embracing change
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Codes Categories Themes
Staff input/collaboration Creating a climate of trust and Creating solutions
support
Trust
Support
Staff training Utilizing professional
development opportunities
Modeling
Committee work
Research Build Capacity
Data

Belief in one’s self
Embrace change

Clear goals Having a clear vision
Time for training
Follow through

Results

Theme 1: Working Together

A common theme throughout the data from interviews were classroom teachers
and administrators’ perspective of what is important to reduce discipline issues in the
classroom. According to the data collected, being a good communicator, using
transparency, empowering others, and working together by means of shared leadership all
contribute to reducing discipline issues in the classroom. Working together encompasses
all of the categories shared but it also focuses on teamwork and everyone moving in the
same direction. The theme “working together” represents the behaviors leaders need to
strive for to create that environment of teamwork. Teachers need to be good
communicators to ensure the team can work together and through any problems. For

example, P3 shared,
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Communication is important to reduce discipline issues in the classroom. Once
you have the expectations, you have to communicate those to the students. After
you as the principal, have communicated them to the teachers. To help students
have positive experiences at school, it is important that communication is clear
and you plan ahead to help that success.

The use of transparency creates a better working environment as everyone knows
the leader will be honest. For example, P7 shared, “I think the first thing you got to do is
be transparent and open with the staff.” T7 stated, “School leaders need to be vulnerable
and transparent.” She continued, “When you are transparent and honest, it definitely
promotes the expectations and goals that are set.” Empowering others allows everyone to
share their expertise as well as their thoughts about what professional development they
may need.” P7 said, “I do think that empowering the teachers to highlight and showcase
their strengths is good idea.” P7 added, “I think empowering the staff to have some of the
control of the trainings and then us as administrators listening to them is key.”

The shared leadership approach provides opportunities for all stakeholders to
work together to do what is best for the school. For example, T3 expressed, “All
stakeholders really do play an essential part in a well-run building.” P1 said, “I believe
the intelligence of the group is always greater than the intelligence of any individual. So,
I am a big proponent of shared leadership.” P8 continued,

When a consensus is reached at the group level and then a decision is rendered

that’s not consistent with that, it undercuts that trust that the group has. So, I think
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you need to build that culture of trust and transparency that everyone knows

what’s going on.
T4 shared, “I think shared leadership is valuable as it creates a balance between staff and
administration. I think it opens the door for dialogue.” P2 stated, “People suggesting or
being able to openly share their thoughts is important. The shared leadership approach is
not only developing the team, it is also helping with getting the information out to the
entire school.”
Being a Good Communicator

The participants shared how being a good communicator is important to reduce
discipline issues in the classroom. The teacher has to be able to clearly communicate with
the students to ensure build a relationship. T5 said, “Leaders should clearly state it.” TS
stated, “You have to be a good communicator. You can’t just throw terms out there that
are not explained as that causes confusion and miscommunication.” T3 said, “Leaders
need the ability to listen and engage in those difficult conversations even when they may
not agree with an idea.”
Being Transparent

Teacher and administrators found transparency was an important approach for
effective leaders. P6 stated,

Be transparent. I don’t know everything and I make it very clear that I don’t, but I

will get you an answer. So, I think that kind of transparency not being a superhero

and recognizing that I don’t have all the answers is key. And you’re able to have

that transparent relationship, then it’s able to be to me effective.
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T4 said, “Transparency is important as people want to be able to see you and want to see
what is going on.” T5 shared, “It is important to be transparent so that most people will
see your heart and see that you are genuine. You really have to live it.” P5 shared, “You
got to be open. The open mindedness is critical.”
Empowering Others

Some participants believed leaders should have the ability to empower others. P7
shared, “Since they’re the practitioners, they need to have some of that empowerment.
They need to be empowered to learn from us as an administrative team and/or learn from
the experts during training.” T3 felt “team building” was important. T3 shared an
example of how she empowers others, “Can you explain to me how you think of it?”” She
stated, “You just have to be able to engage in a conversation as opposed to understanding
that they, the teachers, have to feel like they, the administrators, are on their side?” T4
believes leaders should “empower everybody in the building to build a culture that’s
inclusive.” TS5 stated, “Leaders need to put the other person’s needs above their own.”
Working Together Through Shared Leadership

Teachers and administrators both shared that they believed shared leadership can
work as long as it is implemented with fidelity. P4 said, “I think that shared leadership
will naturally make staff more of a leader.” P4 continued, “I think the vision of effective
communication and talking with teachers about problems is important so that they have
an opportunity to express any concerns.” P6 believed, “Shared leadership was the best
leadership approach.” T3 shared, “Shared leadership could be good to have peers help

each other in areas they are lacking.”
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The participants felt that a culture of shared leadership was needed and that it may
take time to build it. P8 shared, “I think there needs to be the groundwork that foundation
element needs to be built in. And then that shared leadership experience can be effective.
I think you need to build a culture first of shared leadership in order for that to work. And
then it will. T7 shared, “Shared leadership, especially in my role as a teacher, helps me
build better buy-in with the staff.” P3 shared, “The team approach to leadership is
important.” P5 said,

If everyone has ownership of everybody, you know I am my brother’s keeper

thing. We are all looking out for one another. You go back to the whole it takes a

village to educate. It needs to be a shared leadership approach especially with a

restorative mindset.

T6 stated, “I see a big benefit to shared leadership. I am a team player and whatever is
best for the team.” T2 said, “Using a shared leadership approach is key.”
Theme 2: Building Relationships

All of the participants emphasized the importance of building relationships with
students to reduce discipline issues in the classroom. If the students have that special
relationship with the teacher, they are going to feel that special connection which helps
build trust. The theme “building relationships™ represents the importance of creating
these relationships with students through positive tone, making connections, engagement,
consistency, creating a positive culture, and rethinking appropriate consequences.
Building relationships can help teachers create a positive classroom environment that will

reduce discipline issues in the classroom. For example, P7 shared,
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I think some of our best teachers that manage discipline are intentionally thinking
about ways and starting off their year, focusing on building those norms at the
classroom level. These are also relational teachers who have a great skill set with
building relationships at home with the families.
T7 believed, “You have to build the relationship and respect people regardless of
circumstance, because you are modeling for them to restore them back into the
environment that you want to stay in, which is the classroom. You have to talk with them
because children need relationships and do not need to be in a situation where they are
not spoken to.” P8 explained, “The relationship with the student and their families are
essential. They need to know that if there’s a problem here, I’'m working in best in your
child’s best interest to help them navigate this and improve that.” P8 continued, “The
relationship has got to be good, it is the thread that runs through all of that.” P1 stated,
Proactively, we discuss often the ability of a teacher to connect with the students
and their families with the idea that this will cut down on discipline issues. If we
can deescalate situations that can help avoid major behaviors than we will create a
better climate and culture.
The teachers’ positive tone and positive reinforcement can help the students look to make
better choices and unafraid to make mistakes. For example, T5 stated, “The teacher’s
tone answers the question, do I respect their child? Tone is important when trying to build
those relationships. Students can tell if you are putting them down with your tone.”
Creating engaging lessons is important to peek students’ interests. If the students are

engaged in the class discussions and lessons, then they will strive to have that collegial
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relationship with the teacher. For example, P3 shared, “The engagement of the student is
probably one of the most important things to help the teacher.” Creating a positive culture
where everyone is respected and celebrated is essential when building relationships with
students. For example, P4 also stated,

The culture of the school is important. Teacher leaders understand that and not

only perform their duties but they circulate around to interact with the students

and they take proactive steps to prevent any potential problems. When a problem
happens, teachers need to welcome students back and let them know that they
really care about them.
The teachers need to have consistent expectations so the students know what is expected.
For example, T1 shared, “When we are able to break down the language and be
consistent it helps our students.”

The teachers need to clearly communication expectations but they also want to
communicate the consequences if a rule is broken. The administrators agreed that
consequences may be part of the policy but the focus should be on the relationship and
digging deeper to fit the root cause. The consequence alone is not going to change the
behavior and it could hurt the chances to restore the relationship. For example, T6 stated,

I feel like you have to do the restorative, but these children also need to see that

there is consequences. They need to learn like you know, that’s what a

punishments for, right? Because our children today have no coping skills. They

need to learn that. I feel that they do need some consequences.

P4 shared,
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Teachers would not like if we were punitive toward them when they made
mistakes so maybe just getting them to see how working together is better. In the
real world, you wouldn’t want someone constantly punitive towards you. I am not
saying there isn’t going to be consequences but the focus should be on the
relationship. In restorative practices, a student could come to the office and
receive a consequence but then there is the restorative piece. I think we can do a
better job of teacher and student formally talking things out but sometimes this is
hard as the teacher wants to lecture the kid which is not what is desired.
Developing Relationships
Teachers and administrators both emphasized the importance of building
relationships with students to reduces discipline issues in the classroom. For example, the
participants shared the following perspectives about building relationships: P4 said, “So I
think the number one thing for the those teachers who never have a discipline issue is
their relationship with the child.” It is important for the child to know you care for them
as a human being and as a person, and all the academic stuff will come later. You have to
build a relationship of trust.” P7 added, “I think what we have been learning over the past
decade is the importance of building relationships and being actively involved. T5 stated,
“I love my kids and they have a chance to talk. They know how to turn the table over to
the next person.” P2 stated, “When looking for ways to reduce discipline issues you have
to go back to relationships.” T1 stated, “Effective leaders build that relationship.” T2
shared, “Build a relationship even as a simple concept like standing outside in the

morning and welcome the students by saying good morning.” T3 shared,
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The most effective strategy for me to build relationships is to learn my students’
names. It is not something I want to wait to happen. It is the first sign that I know
you and I want you to get to know me. Establishing that relationship from day one
is important.
T3 added, “I say goodbye to my students at the end of each day. It is something to
reinforce the relationship. A lot of times, kids won’t let their guards down until they get
to know you. They have to trust you before they believe in you.” P6 stated, “Building
relationships is crucial. Build a sense of community and build a sense of respect and
human decency. That will allow for an effective teacher-student rapport. I am big on
relationships but how do you get there? Some teachers feel that they do not have time for
that. P5 stated, “Teachers have to be the ones to have the relationship to then understand.
If you don’t have that relationship, you will never find out that the kid didn’t have a good
sleep last night because the baby was crying all night.”
Using Positive Tone
The participants noted how using positive tone can really make a difference when
trying to build relationships and trust. For example, P4 stated,
I think it’s also a tone. You don’t yell at kids. You talk to them and you try to
understand. If you’re yelling at them, they’re closed off. They’re not going to
open up to you. It doesn’t matter even if you think you have a relationship with
them.
T4 shared, “How you set things up, you know your stance, you know your approach,

your voice but your tone is everything.
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Engaging Students

The participants agreed that engaging lessons will reduce discipline issues in the
classroom. For example, P6 stated, “If you have engaging lessons, it will cause a
reduction in discipline.” P2 continued, “I think a healthy rapport, engaging lessons, and
relationships are important to reduce discipline issues in the classroom.”

Making Connections

Both teachers and administrators noted that students need to feel connected and
once that connection is reached it will cut down on discipline issues in the classroom. For
example, P6 shared, “The students also need to feel connected and that could lead to
academic growth.” T4 shared, “We should all strive to be connected with our students.”
T7 continued, “Students need that connection.” P1 stated,

Proactively, we discuss often the ability of a teacher to connect with the students

and their families with the idea that this will cut down on discipline issues. If we

can deescalate situations that can help avoid major behaviors than we will create a

better climate and culture.
P5 shared, “We all make connections with certain kids but making connections with kids
is understated thing. With all the demands placed on teachers, connections gets pushed to
the side.”
Creating a Positive Classroom Culture

The participants stressed that creating a positive classroom culture is essential to

developing healthy relationships. P2 stated,
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It’s all about creating a culture of respect. It is not just in the classroom but

throughout the school. We have to help with the positive mindset and model this

is how you respect people. The school culture has to include a healthy relationship

between teachers and students.
P7 shared, “Some of the best teachers who manage discipline are intentionally thinking
about ways to start off their year, focusing on building those norms at the classroom
level. T1 stated, “The students know we care and I stress respect for themselves, me,
classmates, and administration. It goes along way.” T5 shared, “I take care of the students
as if they are my own. And I think that if they feel that from your heart it opens up the
trust.”
Maintaining Consistency

Both teachefs and administrators discussed the importance of consistency from
their point of view. A need for a culture of consistency was shared often when the
participants discussed ways to reduce discipline issues in the classroom. P8 shared,
“When a consensus is reached at the group level, and then a decision is rendered that’s
not consistent with that, it undercuts that trust that the group has. T5 stated, “I wish that
we had a little bit more continuity. The number one thing for buy-in is consistency.” T4
said, “I think if it’s consistent for us and it’s believable for us then we are on board.” T7
shared, “It is important for staff to communicate with that consistency and rationale
behind our rules and expectations.” P1 stressed, “Through our communication, we have
to make sure we are communicating with a consistent message.” T6 stated, “It is

important to have a consistent message so that we are all on the same page.”
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Rethinking Appropriate Consequences

Teachers felt that consequences were important to help reduce discipline issues in
the classroom. T1 stated, “Biggest thing you can do is preach those rules early and you
preach consequences early. They need to understand consequences.” TS5 stated,

It is important to have the conversation with the child present when they are on

suspension. We know that when we make this mistake, that is the consequence.

We all make mistakes and we need to teach that. We have classroom rules and

consequences and rewards that go with them.

Administrators had a different view as they believed the relationship piece was
more important than the consequence because they felt the consequence alone does not
change the behavior. P3 stated, “There could be consequences with restorative practices
but the focus is on fhe relationship and providing the resources for success.” P35 stated,

They need consequences. They want a pound of flesh no matter what the kid did.

A student earned prize at lunch from a ticket he put in weeks ago from a daily

incentive but because he had a horrible day in the classroom that day, the teacher

took the prize and brought it to me. She said in front of him, he doesn’t deserve
this.
Theme 3: Embracing Change

The teachers and administrators both identified buy-in, fear of change, a lack of
professional development, time, and self-efficacy as barriers to support the reduction of
discipline issues in the classroom. The theme “embracing change” represents the

challenges that administrators face to support the reduction of discipline issues in the
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classroom. Leaders have to be able to create buy-in with the staff to implement new
strategies. For example, T7 believes, “To achieve buy-in, we have to make sure that we
can really get everyone on board. Schools should have effective practices so that
everyone can buy-in.” T7 added,

The challenges and barriers could come from a lack of buy-in. A staff barrier is

that they think a student is getting away with behaviors and not getting a

consequence. This may not be due to a lack of a consequence but more of a focus

on an inclusive approach where the focus is on repairing the problem.

T4 shared, “It’s all about just breaking those walls down. It’s about establishing a
level of trust.” T4 continued, “Sometimes teachers and staff members feel like they are
not being heard.” PS5 stated,

The staff has to have trust and feel that they are being heard. Education is being

polluted with all the things that teachers have to do. The challenge is to get the

staff to see the importance of the connection in addition to the curriculum.

Teachers have a fear of change that prevents them from embracing change. For
example, P7 shared, “I think the biggest barrier was staff is that they may have to adjust
and make a bigger level change to how they operate normally and bigger level changes
are more difficult for everybody.” P8 stated, “For fear of change, you could show the
greatest thing in the world, and yet, they would still be good with what they know, and
think that’s better. But I’m good with the awfulness that I know. P1 shared,
Understanding that change is uncomfortable, that there’s going to be a paradigm shift.

Understanding in that, there is going to be a level of being uncomfortable to make these
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changes that we’re going to be growing and we have to establish this growth model. So,
changing itself is something that people maybe are not comfortable doing.

In order for teachers to grow professionally, they need professional development
that provides training and resources for the staff to embrace the change. For example, P6
stated, “I have to model the building expectations.” P4 stated, “We need to provide more
modeling for the teachers so that they have a better understanding of the restorative
process.” P5 shared, “One of the challenges is there is never enough training.” T6 stated,
“Professional development has to be meaningful and make the staff feel comfortable. The
professional development has to be ongoing instead of an introduction.”

In order for meaningful change to happen, there must be time provided to allow
for that change and for staff to embrace it. For example, P6 shared, “Time is needed to
implement change. You need time to plan for that sustainability to ensure the staff gets
the training and support needed. T2 shared, “We are being asked to do more and more
and there is no time.” Teachers should take some responsibility in finding answers to help
their students in the classroom. Self-efficacy is a challeﬁge and it is a change that leaders
must get teachers to embrace. For example, T2 shared, “I am always researching new
trends because the students are not the same anymore. They don’t learn the same and they
have different attitudes. So, I am all about what do I need to do to get them in line.”
Creating Buy-in

Trust, frustration, and teacher burnout were also noted by several participants as a
challenge to achieve buy-in. P6 shared, “Teachers are overworked, they’re overwhelmed.

Timing is also important for staff buy in. You’re trying to roll out some massive project
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on the heels of them reeling from like a crisis.” P3 said, “You get them to buy into that
and see the advantages of it.” P3 added, “Some teachers have very strong feelings and
others have a narrow view which causes frustration.” P2 explained, “The staff, all staff,
has to buy into that. They have to buy-in to you as the leader.” T2 said, “We’re all tired.
You know and you are being asked to do more. So, more and more is being dumped on
the schools. The teachers are in the so-called trenches of it all.” T2 continued, “Right
now, the burnout is big. Some teachers are feeling like I’'m done.” T5 shared, “You have
to get them to buy-in. That’s the mission of the group.” T6 shared,

I feel it is important to listen before trying to achieve buy-in. Make everyone feel

that they are included and that they have a say. The surveys are another way to

gauge where people are. You have to build that trust.
Fear of Change

The fear of change was identified as a challenge and the participants noted some
views that needed to be considered to help staff embrace it. P5 shared, “Staff members
may have a fear of change.” T3 stated, “Staff members have insecurities and they have to
be able to go out of that comfort level because things are changing.” P3 stated, “We are
constantly revising and analyzing and we are making changes to meet the needs of our
students. Teachers have very strong feelings and some people have a very narrow views
which makes change difficult. TS5 stated,

I’'m like putting other people’s thoughts in front of mine. I am willing to do

whatever I need to do to help my students be successful. It is hard for people to
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embrace that because they feel they are the one with the power. I should be the

one in charge. I shouldn’t have to do these things.
P5 shared, “Individual teacher ideas may not always be the best ideas for the whole
school.
Lack of Professional Development

A barrier that was consistently mentioned by the participants was a lack of
professional development. The participants shared how modeling, staff training, and
support need to be ongoing to help staff members welcome the change. TS stated, “I
definitely feel that we need more education. We have to model it.” P4 believed,
“Professional development like presentations is needed in addition to meeting regularly
with PLC’s to help us.” P6 shared, “You need their feedback and then provide the
training. PLCs and department meetings are some of the ways to answer the question.
How am I going to support that systematically?” P7 explained,

Training opportunities for the people that are interested so that they can turnkey.

Hopefully some of your teacher leaders can step up and you’ve already identified

who those people are that you know can kind of be that liaison for trainings and

for some of that committee work that definitely needs to be done.

P5 said, “The training is essential, but the training has to be meaningful and
pointed. T3 shared,

It has to be modeled. What does it look like? Survey could come into play. Going

to observe another classroom so they can get an idea of how certain things are

transitioned or handled to keep the students’ interest.
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T7 stressed, “Professional development that specifically focuses on how people
are doing right now.”
Making Time
Time was a challenge that was a common concern among participants and it was
also noted that time is needed to build capacity. You need their feedback and then
provide the training. T3 shared, “When it is new, buy-in is going to take some tirﬁe.” P4
shared,
Helping move to a restorative mindset can’t be something you come with a
hammer because you are not going to get buy-in. I think anything worth doing is
going to take time. Time is a challenge and a barrier even though we know it is
going to take time for change.
Finding Answers
Participants also mentioned that self-efficacy was a change that staff needed to
embrace which would encourage them to search for answers for themselves instead of
waiting for them. T3 shared,
Self-efficacy is important with the students but also the teacher. Teachers,
especially new teachers, coming in regardless of them learning the content, they
need to feel confident in handling all of the nuances that come with the students
and them being able to learn. Self-efficacy is huge as you have to be sensitive
with how you handle certain approaches without someone having someone feel
like they are a failure because then the students sense that too. And that’s where

everything could fall apart.
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TS5 shared, “I read this book Servant Leadership, the heart of a leader. It was

recommended by my administrator and it really was helpful.”
Theme 4: Creating Solutions
Both the teachers and administrators found to create solutions for discipline issues
in the classroom, a climate of trust and support along with ongoing professional
development, building capacity and a clear vision are needed. The theme “creating
solutions” represents the different ways to help teachers create the school environment
and atmosphere needed to reduce discipline issues in the classroom. The participants
noted that to create solutions, administrators and teachers need to create a climate of trust
and support where all stakeholders can thrive. For example, P2 shared, “We encourage an
environment where ideas can be shared freely, we need to create that climate where staff
is not afraid to share.” P7 shared,
Committee work is extremely important and we need to have our climate and
culture committees also be dedicated to classroom climate and culture not just
schoolwide. Relationships and getting along with others can impact how they treat
kids. Restorative practices can change the climate of a classroom. Hopefully, they
will see that better day to day experience and have more fun teaching. A solution
is to let staff talk about their frustrations with what resources they have at their
disposal and explain that we are in this together.
TS5 shared,
A lot stems from the relationships you have with the students. They know you

care about them and that you really want what is best for them. It is also for
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students to know if they make a mistake, you are not mad at them. That is where
relationships are huge. A restorative mindset is essential when restoring the
relationship. How do I navigate my emotions coming off a mistake? How do [
integrate myself back properly socially?

T6 shared, “Build the teacher up and let them know we are all in this together and I am

here to support you. You have to develop trust with your staff.” T7 believed,
Once you build a relationship, then the respect. You have to build community in
your classroom the first month of school. It is critical and it will eliminate
problems as your students won’t know the office. They will think, I am not going
there because that is not where my family is. Family is where I want to be. We
have to make sure we have a culture that we all buy-in. We need to move together
and use common language so students aren’t afraid to make mistakes.

P6 shared,
A climate where staff has the opportunity to collaborate to identify concerns and
brainstorm solutions is essential to achieve buy-in. It is important to develop a
trusting relationship with the staff so that they realize that you want their feedback
as it helps determine the professional development needed. Then, when you
develop that trust you get that transparency. If you foster those partnerships to be
proactive instead of responsive or reactive, then you will find it will cut down on
discipline issues in the classroom.
Utilizing professional development is essential to help the staff get ongoing

support and training to help them grow. These opportunities will provide the staff with
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the needed tools to reduce discipline issues in the classroom. For example, T3 shared,
“When something is new, it needs to be modeled and there needs to be time to practice it.
It is important to make staff comfortable with what it is going to look like.” T3 added,
“Provide research and data in reference to the success rate. how it is going to help
students, and how it is going to help the teacher have a more successful year.” P2 added,
“We have to set the example and be prepared to model and explain that rationale behind
it.” TS said, “You have to model it. If you are trying to build trust it is important for the
students to know you have their best interests at heart.” T6 shared, “Teachers need to feel
that they can make mistakes and learn from it. They need to feel that support from
administration. There needs to be that follow through to provide ongoing support.”

In creating solutions, it is important build capacity through ongoing support and
common language. It is important for the school leader to build that social and emotional
intelligence as well as encourage them to seck answers and professional development to
create the optimal atmosphere for learning. For example, P1 shared,

We have to build people’s capacity in both social and emotional infelligence. So,

by building their capacity and by building their backgrounds, academic

backgrounds provide them with the fortitude in order to be a leader as well as the
confidence that they know what they are talking about.

T3 shared,

Self-efficacy is important with the stucients but also the teacher. Teachers,

especially new teachers, coming in regardless of them learning the content, they

need to feel confident in handling all of the nuances that come with the students
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and them being able to learn. Self-efficacy has to look like a team building effort

where we are all doing this together.

P3 stated,

There are two types of staff members. One that readily accepts the change and

wants to use it and another one who would like to use it but doesn’t have the tools

which we have to provide. That is where we have to build their capacity through
professional development and support.

A clear vision is necessary to create solutions to reduce discipline issues in the
classroom. The clear vision allows all stakeholders to understand the direction and
mission of the school. For example, T4 shares, “It is important to talk about your vision
and direction in the beginning of the year. That way the expectations are clear. Leaders
should be visionaries.” T4 added, “Having a vision is powerful, especially when it’s
clear, it’s meaningful, and has great depth of purpose.” T5 shared, “The vision is the
mission of the group as a school. We have to verbalize our vision and can’t assume that it
is understood.” P1 shared, “Laying out the vision in a mission statement sets the
expectations. The vision needs to be carried out with integrity and modeled.”

Creating a Climate of Trust and Support

The participants felt that a climate of trust and support is essential which can be
reached by building meaningful relationships. They also believed that a culture of
embracing change is necessary. T4 shared, “Working together genuinely with

administration and having that universal language is key.” T4 added, “First, create these
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relationships and show these kids that you really care and have their best interest in

developing who they are as individuals.” P4 shared,
Classrooms that have low disciplinary issues have teachers who have high
expectations and a strong teacher-student relationship. There is a climate where
students can share personal experiences and the teacher could tell if there was
something wrong. It is hard to build trust but it is easy to take down. I think the
use of restorative practices could help the teacher and student formally talk about
the problems. I think that it is also key to support them throughout the process.

P3 shared,
Adjustments that are needed should be made based on what the students need as a
whole and holistically but also individually. The whole visionary picture that you
put in place has to have a plan for students who can’t connect with that. Your
vision has to plan for that. I think every leader has to have a vision of what the
school is going to look like and what the experience is going to be like for those
children that come through the doors.

T1 shared,
When a student makes a mistake, the last thing on my mind is any type of
punitive damage. It is more like what did we do and what can we do to fix it.
That’s the relationship we have.

Utilizing Professional Development Opportunities
Teachers and administrators noted that professional development, training, and

modeling were key to successful implementation. P2 stated, “The shared leadership
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approach will help develop the staff needs and communicate the united plan moving
forward.” P7 stated,
I am going to try to get the expert teacher or staff member in a particular field to
turnkey and model for the staff. We need to allow the staff to have a say in what
professional development is needed. I am thinking of ways to provide extra
training and data to support how restorative practices could provide a safer and
more enjoyable learning experience.
P4 said, “I think modeling is a key thing when trying to implement restorative practices.”
P3 shared, “A lot of preparation and research has to be done to show the staff the
benefits of restorative practices as to how it can make them a more effective instructor.”
T1 shared, “Professional development should show the direction we are going as a staff
not just for today but for the future.” P5 shared, “The training is essential but the training
has to meaningful and pointed. It really needs to get down to ... this is how it works. This
is how you get through it. This is how you know.” T2 shared,
How do you feel like things are going like a midway check? What are your
thoughts? Is it working? Is it not working? What needs to be tweaked? It is hard
to get everyone on board. We have not really had a lot of training with restorative
practices.
Let’s Build Capacity Together
Administrators shared that there is a need to build capacity in the staff to provide
research, data, and support. P2 stated, “Lesson plans are important as those teachers who

plan engaging lessons have less discipline problems.” P1 shared “The intelligence of the
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group is always greater than the intelligence-of any individual. I am a big proponent of
shared leadership where I can build everyone’s capacity to be a leader.” P7 said, “I have
had some conversations with staff members about accepting sorry. While we may not
find it genuine, we do want to accept the apology and clean the slate.” P6 said, “You have
to build the capacity when you find something you believe in. I reach out to the necessary
parties and request the monies needed to provide the training.”

T1 explained, “It is important to simplify the language to make sure everyone
understands. That common language is biggest need we have.” TS shared, “To build
capacity, you should start with a with something simple and build on it slowly as more
emotions come into play with something is new.” P5 stated,

I afforded opportunities for teachers to go and watch other teachers in their grade

level or above or below. Then, other teachers I had to build that capacity by

providing the behavioral or academic opportunity to see it, explaining this is what
rigor looks like, and/ or posing questions to ensure they have a good
understanding.
T6 shared, “We have to meet them where they are and build them up. It has to be
realistic.” T2 shared, “There is not enough support and how seeing the research behind it
and hearing from a school that successful implemented restorative practices would help
achieve buy-in.”
Having a Clear Vision
Administrators and teachers believed that a clear vision, clear goals, and time are

needed for successful implementation. T7 shared, “When there is a desired (shared)



121

vision, we can all see our role in reaching that decision.” P4 stated, “The vision of
effective communication is the best way to achieve staff buy-in where staff has
oppbrtunities to share. Also, the follow through is the hardest part. So, I think the key is
to make sure follow-up meetings are part of the vision.” P3 stated,

Setting clear expectations is the first leadership strategy to reduce discipline

issues in the classroom. It starts with yourself as the leader at the top, but then you

get input from the people that are going to really do the grassroots contact and

engagement of the students. Time is needed to ensure the staff and students can

get a good understanding of the change.
T1 said, “The biggest thing is preaching expectations from day one and everyday so that
students have a good understanding.”

Evidence of Trustworthiness

The purpose of the basic qualitative study is to investigate how administrators
implement leadership strategies in a rural NE school district to reduce student discipline
issues in the classroom. The use of thematic analysis, field notes, member checking,
reflexivity, and thick description were used to ensure the quality and accuracy of the
research findings.
Credibility

Credibility was increased for this study through tight alignment between my
methodologies, research questions, problem statement, purpose statement, goals and
contexts on my research. Ravitch (2016) shares that qualitative researchers look to

establish credibility through the implementation of validity strategies such as
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triangulation, member checking, and using peer review, and putting all of the pieces
together. The thematic analysis process was used throughout the study with my focus on
codes and categories to answer the research question. Credibility was ensured through
obtaining meaningful inferences from the data collected. The use of member checking
was used by allowing each participant to review the transcript to ensure that my
interpretation of the data through coding aligned with their responses. The use of member
checking created an iterative process of refining and revising themes and insights found.
Transferability

Transferability for qualitative research focuses on how the study can be applied to
a larger setting while keeping the original setting. Transferability was increased through
sufficient contextual information about how the study was conducted which included the
number of participants, the data collection and analysis methods used, the amount of time
for each interview, the number of interviews, the interview questions, and the time period
when the data were collected. Detailed descriptions of my data were provided which
included thick descriptions of the instrumentation and analysis of data to allow other
researchers to compare my findings to other studies. Thick description was used
throughout the narratives of the study which included detailed descriptions of the
participants, the setting, the findings, and the evidence from raw data.

Transferability refers to how the study can apply to larger context while
maintaining its original context. Transferability was increased through sufficient
contextual information about how the study was conducted which included the number of

participants, a brief description of each participant, the data collection method used, the
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analysis method applied, the number and duration of the interview sessions, the interview
questions and protocol, and the time period that the data will be collected over.
Transferability for my research study was ensured by using thick descriptions including
detailed descriptions of the setting, participants, findings, and evidence from data to
allow other researchers or readers to use my research to compare to other studies based
on the information provided (Ravitich, 2016). This would permit readers to connect the
design of my study and my findings instead of reproducing it.
Dependability

Dependability will be increased on my study over time through the strong
rationale for how the data were collected and how the alignment of the findings were
ensured through the process of thematic analysis. The data collected answered my
research question and justified my method of coding as my process for achieving
dependability. The steps of the research process were explained in detail along with my
rationale for using interviews. Additionally, the data collection method that were selected
were explained as well as how it aligned with my research question. To ensure the data
were accurate when collecting the data, the participants’ responses were recorded. The
interviews were conducted in a similar fashion and no anomalies were present during the
interview process. Codes, categories, and themes were developed through the data
analysis process by multiple readings of the interview transcripts. Any adjustments to the

methodology for my study was explained in detail and documented for the reader.
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Confirmability

Confirmability happens when researchers acknowledge that inevitable biases exist
and do not seek objectivity; however, their findings can be substantiated (Ravitch 2016).
Confirmability was enhanced through a reflexive approach to ensure that the researcher
had an open mind, objectivity, and avoided including personal biases and worldviews.
The use of reflective journaling, analytic memos, field notes, and member checking were
confirmability approaches used with fidelity. To ensure the validity of the findings,
different coding methods were used to analyze the data to triangulate it. Reflection on my
data analysis process was obtained by consistently asking, “What is my purpose for
conducting this research?” Through continual monitoring of my own biases and
prejudices, my research had the rigor and validity needed while achieving confirmability.

Summary

This qualitative study explored the perceptions of eight school administrators and
seven classroom teachers regarding their perceptions of leadership strategies to reduce
student discipline issues in the classroom. The research question that was addressed in the
study was “How do administrators report their practice of leadership strategies in a rural
NE school district to support the reduction of student discipline issues in the classroom?”
Fifteen semistructured interviews were conducted and the data were analyzed
thematically through values and axial coding methods to identifying participants
perspectives through their unique experiences, their commonalities that emerge, and

major themes in participants’ responses. For the research question, the participants
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identified four areas of focus which include leadership styles, belief system, barriers, and
finding solutions.

Chapter 5 will provide an overview of the research and an interpretation of the
findings of the study. It describes how the findings confirm, disaffirm, or extend
knowledge in the discipline as well as provides the analysis of the findings.
Recommendations for future research, limitations to trustworthiness, and empirical
implications of this study will be provided along with the possibility of positive social

change and the conclusion of the study.
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Chapter 5: Discussion, Conclusions, and Recommendations

The purpose of this basic qualitative study was to investigate how administrators
in a rural NE school district implement leadership strategies that are intended to reduce
student discipline issues in the classroom. The participants were defined as school
administrators and classroom teachers working with students in elementary or middle
school. The participants provided their perspectives about the leadership strategies to
reduce discipline issues in the classroom.

The methodology was a basic qualitative design that provided the opportunity to
develop a deeper understanding of the lived experience of the participants through their
perception of a phenomenon (Smith et al., 2009). The use of in-depth semistructured
interviews helped gain a better understanding of the perspectives of classroom teachers
and/or administrators who implement leadership strategies to reduce discipline issues in
the classroom. The in-depth interviews were used to gain critical insight from school
district teachers’ and school district administrators’ perceptions about leadership
strategies to support the reduction of school discipline issues in the classroom. IPA
techniques were utilized to explore and examine the data retrieved to identify themes and
patterns from the participants’ interviews (Alase, 2017).

The responses correlated with the research question that asked, “How do
administrators report their practice of leadership strategies in a rural NE school district to
support the reduction of student discipline issues in the classroom?” The participants

were able to share their perspectives and experiences related to the research question. The
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four major themes that emerged were (a) working together, (b) building relationships, (c)
embracing change, and (d) creating solutions.
Interpretation of the Findings

The data collected were carefully analyzed through two cycles of coding, and four
themes emerged: (a) working together, (b) building relationships, (c) embracing change,
and (d) creating solutions. Prior to restorative practices, zero-tolerance policies, and
punitive discipline were commonplace in elementary and middle school settings.
Hulvershorn et al. (2018) found that an understanding of the effects of zero-tolerance
policies in schools has resulted in the rethinking of approaches to prevent conflict and
create a healthy school climate. Restorative practices are considered an approach which
provides a philosophy and a framework of proactive and reactive methods toward
building and restoring relationships in schools and thereby reducing conflicts (Gregory et
al., 2015; Hendry, 2009; Wachtel, 2013). The participants noted how restorative practices
could help reduce discipline issues in the classroom by focusing on relationships. Bal et
al. (2018) dembnstrated the potential for school staff to develop a model of culturally
responsive discipline that not only reduced the need for suspension and detention but
shifted how staff thought about their purpose as educators. A strong culture of
collaboration is needed among staff, as is a commitment to partnering with families and
the community to serve students (Kervick et al., 2020). Both teacher and administrator
participants agreed that a shared leadership approach develops a culture of trust and
collaboration. Leadership theorists found that the shared leadership model at the school

level is most likely to increase the quality of the decision, the degree to which the
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decision is accepted by the school, overall teacher and staff satisfaction with school
leadership, and teacher leadership (DeMatthews, 2014). A shared approach to decision-
making provides teachers and staff members with opportunities to better understand
decisions, how they will be affected, and a forum to share their fears, worries, and
concerns (DeMatthews, 2014).

The initial theme of working together builds a climate of trust and collaboration
which leads to a decrease in discipline behaviors in the classroom. Working together
increases participation and provides opportunities to develop a common language, which
allows leaders to create that climate of trust and collaboration where staff members can
put their guards down and have real conversations. Good communication ensures that
everyone is on the same page, and it allows them to feel included. The biggest
challenge—more than policy, more than discipline, more than anything—is to create a
welcoming space where all students feel like they are part of the class and that they
belong (Greogory et al., 2020). A shared approach produces an environment where all
students are respécted and valued members of the class. In order to facilitate a shared
approach, principals must develop a transparent approach to show how decision making
occurs in their school (DeMatthews, 2014). Transparency makes collaboration easier and
builds a culture of trust and openness. A strong culture of collaboration is needed among
staff, as is a commitment to partnering with families and the community to serve students
(Kervick et al., 2020). When a culture of collaboration is achieved, it empowers others as
they feel like they are part of the process. Empowering others provides opportunities for

everyone to share their expertise as well as their thoughts about what professional
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development they need for growth. Some administrators led teachers by inspiring toward
a deeper sense of purpose in contributing to the transformation movement by working
collectively to overcome challenges and achieve common goals (Makgato & Mudzanani,
2019). It is important for teachers and administrators to work together because together
they create better learning experiences. When teachers are promoted as partners, it forms
a relationship built on respect that grows and develops through collaboration.

Each participant stressed how building relationships with students creates the
climate and environment needed to reduce discipline issues in the classroom. Reimer
(2019) discovered that relationships are the essence of education. Relationship building
makes it easier to resolve conflict and change unwanted behaviors. Recent news and
climate change in our schools underscore the importance of building positive
relationships in our classrooms and working to resolve conflict (Silverman & Mee, 2018)
more constructiVely. Restorative practices can decrease student suspensions and behavior
referrals and potentially improve student—teacher relationships (Weber & Vereenooghe,
2020).When relationships are established, trust is gained, which leads to better classroom
management. Restorative practices emphasize the importance of trusting relationships as
central to building a strong community in the school with the intention to foster the type
of environment that students need to learn and teachers need to effectively teach (Kaplan,
2020). When teachers can create that environment built on positive and trusting
relationships, the students want to participate and engage in the class, which decreases
discipline issues in the classroom. Restorative circles are a way to ensure each member of

the group has an opportunity to share their views or feelings, which can also help the
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students stayed more engaged. Reimer (2019) shared that by using restorative circles as a
window to make school relationships explicit, we can examine the quality and character
of relationships and, with this, ask questions of how relationships are used to control
and/or engage.

The use of restorative practices focuses on building the relationship and repairing
the harm with less of a focus on punishment. Restorative practices help the students take
more ownership for their behavior and allows opportunities to restore the relationship.
Restorative practices introduce a different way to frame student relationships and
provides an alternative of handling student misbehavior that strives toward
accountability, repair, and harmony (Joseph et al., 2021). One component of restorative
practices that teachers struggle with is that they want consequences that include
punishment. Teachers feel that consequences need to be punitive as it gives them
something they are able to hold over students when they are misbehaving. Even some
teachers who rarely have discipline issues that leave the classroom shared that their
students know the expectations and consequences. The administrators feel that focusing
on repairing the harm and restoring the relationship is most important even when a
consequence may be given. Moving from a punitive mindset to a restorative mindset is a
difficult transition as administrators need to build capacity in their staff by sharing the
research and data showing how restorative practices reduce discipline issues in the
classroom. Doing something wrong is not seen as grounds for exclusion but rather an

opportunity to build and repair relationships (Bruhn, 2020).
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The challenge is that the zero-tolerance mentality is still ingrained in many staff
members’ brains because of their training and school experience (Hall et al., 2021). By
building relationships and working together, administrators start to create a culture where
teachers embrace change. Administrators help teachers embrace change by providing
professional development and training, support, and time. School leaders who are
interested in avoiding barriers during early implementation should consider the potential
for these barriers in their school to evade poor fidelity and inequitable practices (Joseph
et al., 2021). Lustick (2020) shared that Crime and Safety Survey data revealed that, as
administrators strive to reduce suspension rates, teachers feel underprepared to address
conflict in their classrooms. Ongoing professional development and training will help
teachers feel more prepared to deal with discipline issues in the classroom. Schools are
faced with challenges of clashing philosophies, lack of time, resources, support, leader
engagement, and conceptual clarity, teacher skepticism, insufﬁcienf training, student
characteristics, competing demands, and institutional racism (Acosta et al., 2019;
Augustine et al., 2018; Evans et al., 2013; McCluskey et al., 2008; Morrison et al., 2005;
Short et al., 2018; Song & Swearer, 2009). When teachers work collaboratively, they will
feel more supported, which will increase staff buy-in, especially when there is time
provided to master and perfect the new approach or strategy. Time is needed to ensure the
staff gets the proper training and support needed to support the students. Staff members
will begin to embrace change when they see the data and research of the new approach,

are provided with ongoing support, and given time to collaborate with colleagues.
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In creating solutions, teachers need to embrace a restorative approach and mindset
to create the climate and culture needed for student success. Evidence suggests that RP
can help keep youth in school by redefining school disciplinary options to minimize the
use of exclusionary school discipline and helps promote a set of values that emphasize
inclusiveness, respect, trust, honor and engagement (Schiff, 2018). When implemented
comprehensively, restorative practices have many benefits including improved climate
and safety, increased school connectedness, the development of conflict resolution skills,
improved academic performance and social emotional learning (Gonzalez et al., 2018).
These benefits have led schools to utilize restorative practices to improve student-teacher
relationships and increase mutual understanding, which can work together to reduce
disparate discipline outcomes (Gregory et al., 2016; Lewis, 2009; Welsh & Little, 2018).
Every interaction a student has in school in some capacity impacts future decisions by
that student regarding interacting with others and how they trust, care, learn, and lead
with others (Webb, 2021). Manassah et al. (2018) stated that many educators reported
that restorative circles can positively impact students’ attitudes and behaviors. Manassah
et al. found the need for appropriate training and support to help teachers gain confidence
in and become proficient at using restorative circles. These findings confirm previous
findings that building capacity is critical to help teachers promote a set of values that
emphasize inclusiveness, respect, trust, honor, and engagement.

The four themes are closely related and key to creating a positive climate and
culture where all students can be successful in the classroom. A recent example was

during the Covid-19 pandemic, where the administrators and teachers had to work
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together to address the challenges presented. Administrators relied on their relationships
with the teachers to prepare for virtual learning. By working together and establishing
those relationships, the staff was able to embrace the change because they were part of
the decision-making process. With all of the staff working together, they were able to
embrace the change and create solutions to address the problem and/or challenges
presented. The teachers were able to create different online platforms and tools to deliver
their instruction virtually. The teachers were open to learning from each other and a
school Google classroom was created to share resources. When staff works together, the
relationship will grow naturally and the trust can be established. Trust allows staff
members to embrace change when they are part of the process and the relationship has
been established. Creating solutions is simpler when the administrators and teachers
collaborate to make a shared decision. School leaders strongly influence the learning
environment and the work of teachers and staff (Baptiste 2019; Vanblaere & Devos,
2016). Bal et al. (2018) demonstrated the potential for school staff to develop a model of
culturally responsive discipline that not only reduced the need for suspension and |
detention but shifted how staff thought about their purpose as educators. These findings
confirm previous findings that a clear vision is key as a leader when trying to move from
a punitive mindset to a restorative one.
Limitations of the Study

The limitations to which readers of this study can apply the findings to their own

settings may be affected by a couple of factors. The first limitation of this study was a

small sample size of 15 total participants, with eight administrators and seven classroom
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teachers who were employed for at least 3 years in the northeastern K-8 school district.
Due to the limited sample size, the perspectives from the participants may not be
reflective of the greater size of teachers and administrators for this school district or other
districts within this northeast state or other states.
Recommendations for Further Research

The limitations for this study warrant further research that would involve other
educators and staff members involved in finding leadership strategies to reduce student
discipline issues in the classroom. Support staff such as school counselors, school-based
psychologists, social workers, special education teachers, and behavior specialists often
assist in identifying the root causes of behaviors based on their area of expertise. These
staff members are key in identifying interventions, strategies, and/or approaches to
classroom teachers when trying to reduce discipline within the classroom. Support staff
can also provide resources to administrators, teachers and staff members, students, and
families to help with mental health concerns, challenging behavior, creating behavior
plans and/or incentives, identifying mentors, recommending advocates, or assist with
creating referrals to outside agencies. Nonclassroom teachers were not included in this
study, and their perspectives could provide additional leadership strategies or approaches
to reducing discipline issues in the classroom. Nonclassroom teachers include special
education teachers who often work with students of varying needs and behaviors. Their
perspectives could provide insight to what strategies or approaches were successful and
which ones were unsuccessful and why. In addition, special areas teachers teach all of the

students and see more students on a daily basis. Their perspectives could be valuable as
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they will see the students in different settings. For example, students may be more
successful at physical education class but struggle in a Spanish class. The high school
staff members and administrators may have different perspectives. The family
perspectives of student discipline and their perspectives on moving from a punitive
mindset to a restorative one would be another area that could be worthy of further
research. Researching what role student race and/or gender play in the use of
exclusionary discipline and further analysis of teachers’ perspectives when assigning
disciplinary referrals is needed.
Recommendations for Practice

This study centered around elementary and middle school districts identifying
strategies and approaches that were researched based on reducing discipline issues in the
classroom. Analyzing classroom behavior referrals for student patterns can identify
interventions, methods, and professional development for staff and administrators. School
counselors, school-based psychologists, social workers, special education teachers,
behavior specialists, and mental health providers can provide students with strategies to
manage disruptive behavior in the classroom. At the district level, the school counselors
received training in areas such as the important of calming corners which is a practice
that is important for each classroom. It provides a safe place for students to go and reset
without leaving the room. In some Title 1 schools within the district, they have added an
additional social worker or guidance counselor to assist with social emotional learning,
behavioral needs, functional behavior analysis, behavior plans, resources for students and

families, and peer mediation. At the district and school level more training in needed to
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prepare our staff members to support our students’ everchanging needs. Administrators
who are inclined to use alternative disciplines should provide adequate and ongoing
training, time, and space for courageous conversations about school discipline (Hannigan
& Hannigan, 2018; Gagnon et al., 2018). Training for teachers should include responding
to inappropriate behaviors by focusing on expected behaviors to support a classroom
where the climate remain positive (Green et al., 2017). In addition to changing the
learning environment, training on teaching behavioral expectations should also be
provided, such as during the implementation of positive behavioral intervention supports
programs, throughout the school year, and data should be reviewed quarterly (Horner et
al., 2018; Nese et al., 2020). To build and develop relationships with students and their
families and prevent student misbehavior, family engagement is essential. Training for
families can include virtual training, learning at home, volunteering at school events,
participating in family involvement activities and events, and various training connected
to child development.

Finally, a recommendaﬁon would be to create a partnership between outside
agencies including health care practitioners, therapists, and psychiatrists and the school
family which consists of administrators, teachers, students, and families to develop
programs and resources for families and the community. This partnership could provide
training and support when dealing with students exhibiting intense behaviors. Ideally, this
partnership would be housed in the school to help with student immediate needs
including medication management, therapy sessions, wellness checks, and referrals to

outside agencies. The need for this type of partnership would provide equity as well as
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support for the students and teachers. Often, families find it difficult to get early

intervention and they are unsure where to go to get help. The goal of this partnership
would be to provide more appropriate interventions and supports for our students
academically, socially, and behaviorally.
Implications

The data gained from this study may help inform and provide guidance to
teachers, staff members, administrators, and district officials on leadership strategies to
reduce discipline issues in the classroom. The results from the participants’ perspectives
about strategies to reduce discipline issues in the classroom can contribute to leader
approaches and strategies that lessen those disruptive behaviors in the classroom by using
a shared leadership approach and a restorative mindset that focuses on building
relationships. Additionally, the results of the study can contribute to how administrators
use leadership strategies to reduce discipline issues in the classroom by providing the
vision, training, and support to create the climate and culture needed to reduce the
discipline issues in the classroom. Further research could include long term studies about
if current policies are working in conjunction with the new state initiative to ifnplement
restorative practices.

Conclusion

Reducing discipline issues in the classroom continues to be a challenge especially
when operating with a traditional “exclusionary discipline” model. Garnett et al. (2020)
shared that exclusionary discipline procedures continue to negatively affect educational

outcomes for students from specific, racial, income, and ability classifications.
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Restorative practices is an approach to alleviate and ease the inequalities shown with
exclusionary discipline by focusing on improving the school climate and culture (Garnett
et al., 2020). Winn (2018) argued that a systemic and philosophical paradigm shift in
schools is required, to address inequity and build relationships through restorative
education. A restorative mindset and approach has been researched and continues to grow
as the most effective approach to discipline issues in the classroom and throughout the
school. Restorative practices emphasize proactively building relationships and
establishing a community to prevent conflicts (IIRP, 2017). When implemented
comprehensively, restorative practices have many benefits including improved climate
and safety, increased school connectedness, the development of conflict resolution skills,
improved academic performance and social emotional learning (Gonzélez et al., 2018).
Fifteen participants which included eight elementary or middle school
administrators and seven elementary or middle school teachers were interviewed to
investigate how administrators implement leadership strategies in a rural northeastern K-
8 school district to reduce student discipline issues in the classroom. The data indicated
that a shared approach which focuses on collaboration and working together is essential
as an administrator to create a climate of trust. Of the 15 participants interviewed, they all
felt that a shared leadership approach would be the best way to collaborate, create buy-in,
empower others, build capacity, and/or build trust. The administrator participants shared
how it was essential to have a shared leadership approach to create that climate of trust

and support with the staff. The administrator participants also stated how ongoing
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professional development and training, building staff capacity, and time are key to
providing the staff with the tools needed to reduce discipline issues in the classroom.

The study explored the perception of the participants in response to the research
questions and each participant noted how building relationships were essential to
reducing discipline issues in the classroom. Through building relationships, the students
start to make connections and trust can be established. However, to establish these
relationships with students, additional training and modeling is needed to help staff
members create the climate of trust and support. Administrators need to build the
capacity of their staff members so they can create that restorative community and show
how exclusionary discipline does not change behavior. The four themes that were
essential to reducing discipline issues in the classroom were working together, building
relationships, embracing change, and creating solutions. Thus, this study adds to current
literature and addresses the need to move from exclusionary discipline to a restorative
discipline approach.

Based on the results over the study, social change can be achieved by focusing on
building relationships instead of punitive practices. This restorative approach will allow
students to stay in the classroom for minor behavior infractions and prepare staff
members to deal with these infractions in a positive and productive way. Restorative
practices will also contribute to social change as it will provide the students the tools to
work out future problems through talking and listening to one another. Moving away
from exclusibnary discipline will even the playing field for all students regardless of race,

gender, age, ethnicity, socioeconomic status, and ability level. Additionally, training staff
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members with effective strategies and approaches to create a climate of respect, trust, and
support through a restorative mindset will not only build the relationship with the student
it will also extend to the families. This relationship will provide a partnership between
school and home which will allow more opportunities for open communication and

support for families.
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