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Abstract 

Latino/Hispanics are one of the largest ethnic minority groups in the United States, yet 

they are underrepresented in higher education. Grounded on the social cognitive theory 

and the Hoover-Dempsey and Sandler model, the purpose of this study was to examine 

the relationship between parental expectations, parental involvement, parental self-

efficacy, and postsecondary planning of Latino/Hispanic students. The research questions 

were formulated to determine whether parental factors among Latino/Hispanic parents 

can predict postsecondary educational outcomes among Latino/Hispanic students. A 

quantitative correlational research study design was used. The target population was 

Latino/Hispanic parents residing in the United States with at least one child in their junior 

or senior year of high school. A purposive sampling procedure was used to select 96 

participants for an online survey. Ordinal logistic regression was used to determine 

whether parental expectations, involvement, and self-efficacy were predictors of 

postsecondary education plans among Latino/Hispanic students. Increased odds of 

postsecondary education plans had a statistically significant association with increased 

parental expectations but not with parental involvement and self-efficacy. The study 

findings indicated that parental socialization factors predicted postsecondary educational 

outcomes among Latinos/Hispanics. Using the study findings, educators may be able to 

promote positive social change by developing curriculum activities that assist parents in 

influencing their children's postsecondary education outcomes.  
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Chapter 1: Introduction to the Study 

The Latino/Hispanic population in the United States has been increasing for 

decades and is currently the second-largest ethnic minority group in the nation (Noe-

Bustamante et al., 2020). Latinos/Hispanics will account for 24% of the U.S. population 

by 2065, according to forecasts (Cohn, 2015). Despite Latinos/Hispanics' growth in the 

United States, their representation in higher education has not increased (Flores, 2017; 

Noe-Bustamante et al., 2020).  

Although educational leaders have made efforts to attract Latino/Hispanic 

students to join their programs, Latino/Hispanic students continue to enroll in 2-year 

programs without considering pursuing bachelor's, master's, and doctorate degrees 

(Cantu, 2019; Fry & Taylor, 2013; Mora, 2022; National Center for Education Statistics, 

2019; Office of Planning, Evaluation, and Policy Development Office of the Under 

Secretary, 2016). Only 20% of Latino/Hispanic students, on average, pursue bachelor’s 

degrees (Excelencia in Education, 2019). Eleven percent of Latino/Hispanic students 

pursue graduate degrees (Newsome, 2019). More insight is needed on the factors that 

account for the underrepresentation of Latinos/Hispanics in higher education. Parental 

socialization may be a key factor, research shows (Isik et al., 2018). Although researchers 

have examined Latino/Hispanic students' perspectives of how parental factors influence 

their postsecondary education plans (Maxwell, 2013), they have not explored 

Latino/Hispanic parents' perspectives, based on my review of the literature. This insight 

may help educators to develop curriculum activities that allow Latino/Hispanic parents to 
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develop the expectations, involvement, and self-efficacy necessary to effectively 

influence their children's postsecondary education. 

In Chapter 1, I provide an overview of the relevant literature on the 

underrepresentation of Latinos/Hispanics in U.S. higher education. The chapter includes 

background for the study, which clarifies gaps in the literature on the study topic. The 

study's purpose, research questions (RQs) and hypotheses, theoretical framework, 

operational definitions, assumptions, scope and delimitations, limitations, and 

significance are also addressed. 

Background 

Although Latinos/Hispanics are the second fastest-growing minority in the United 

States, they continue to be underrepresented in the nation's higher education (Noe-

Bustamante et al., 2020). Most Latino/Hispanic students enroll in 2-year programs; only a 

small number complete bachelor's and graduate degrees (Mora, 2022). Consequently, 

most Latinos/Hispanics do not possess the necessary skills to hold higher paying jobs that 

would allow them to take advantage of the benefits of having higher incomes (U.S. 

Bureau of Labor Statistics, 2021). Also, Latinos/Hispanics often do not have the 

opportunity to develop skills that come with being a college student, such as critical 

thinking and epistemic thinking (Schneider et al., 2006). Numerous factors, such as 

environmental and experiential aspects, account for Latino/Hispanics' 

underrepresentation in higher education (Winterer et al., 2020). One factor that may 

impact the planning process of postsecondary education among Latinos/Hispanics is 

parental influence. 
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Research suggests that the learning behaviors associated with academic success 

are highly influenced by parents' expectations of their children (Briley et al., 2014; Chen, 

2020; Loughlin-Presnal & Bierman, 2017). Parents' involvement in their children’s 

education is influenced by the beliefs and expectations they hold about becoming 

involved in their children’s education (Roy & Giraldo-García, 2018). Parental 

convictions and expectations affect students' decisions about their future careers 

(Metheny & McWhriter, 2013). Even if they recognize the importance of postsecondary 

education, Latino/Hispanic parents may have expectations for their children that impede 

their children's academic success. For example, Latino/Hispanic parents expect their 

children to continue living at home after graduating from high school and to carry out 

family duties while attending college, even if it conflicts with their education (Lincoln, 

2021; Salis-Reyes & Nora, 2012; Sy & Romero, 2008). If parents have not received a 

formal education themselves or are not aware of what is necessary to pursue a college 

degree, they may have different expectations for their children as college students. When 

parents have conflicting expectations about their children's academic success, they may 

be inhibited in their ability to effectively involve themselves in their children's education 

(Alphonse, 2016).  

Parental academic support has been linked to academic motivation, cognitive 

competence, and academic performance (Mamta & Giraldo-Garcia, 2018; Tarraga Garcia 

et al., 2018; Topor et al., 2010). Parental academic support and involvement are crucial 

for students to develop persistence, resiliency, and academic self-efficacy (Cavazos et al., 

2010; Garza et al., 2014; Ramirez et al., 2014). Self-efficacy is a positive predictor of 
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higher academic attendance and achievement (Talsma et al., 2017). Self-efficacy is an 

essential factor in students' decision-making when selecting a career path (Bandura, 

1994). Self-efficacy has been identified as a critical factor in academic achievement 

among Latino/Hispanic students (Niehaus et al., 2012; Robinson Kurpius et al., 2008).  

The higher the level of self-efficacy Latino/Hispanic students experience, the more 

vocational options they consider.  

However, parents of Latino/Hispanic students are less involved in their children’s 

education than parents from other ethnicities, research shows (Araque et al., 2017; 

Crosnoe, 2010; Kao & Thompson, 2003; Office of Planning, Evaluation and Policy 

Development and Office of the Under Secretary, 2016), even when they expect their 

children to earn a postsecondary education (Espino, 2016). Latino/Hispanic parents’ lack 

of involvement in their children’s education may be due to the lack of self-efficacy they 

experience (Mendez et al., 2012), which affects their perception of their parenting 

capabilities (Ardelt & Ecles, 2001; Bandura, 1977; Coleman & Karraker, 1998). Lack of 

parental self-efficacy affects the patterns of behaviors that parents transmit to their 

children (Bandura, 1997). Previous researchers have pointed out an association between 

students’ self-efficacy and their parents’ self-efficacy (Bandura, 1997; Fan & Williams, 

2009; Yuan et al., 2016). 

Varied factors are observed in the literature as barriers for Latino/Hispanic 

students wishing to pursue a college degree (Gonzalez, 2015). However, the literature is 

incomplete in explaining parental influence on postsecondary education plans among 

Latino/Hispanic students. In this study, I sought to clarify the influence of parental 
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expectations, parental involvement, and parental self-efficacy on Latino/Hispanic 

students' decision-making process when considering the postsecondary paths available to 

them. 

Problem Statement 

Despite Latinos/Hispanics being the second-largest minority in the United States, 

they are underrepresented in the country's higher education system (Flores, 2017; Noe-

Bustamante et al., 2020). Different factors account for the underrepresentation of 

Latino/Hispanic students in higher education (Gonzalez, 2015). Parental factors may play 

a role in Latino/Hispanic students’ academic performance (Bully et al., 2019). Research 

suggests a relationship between family support transmitted through academic 

expectations and career decisions, one of the most critical influences on students’ career 

development in all cultures (Koshy et al., 2019). Many Latino/Hispanic parents highly 

value higher education and aspire for their children to earn college degrees (Espino, 

2016; Martinez, 2018). However, research indicates that Latino/Hispanic parents' interest 

in their children’s education contradicts the amount of involvement they dedicate to their 

children’s educational pursuits (Araque et al., 2017; Crosnoe, 2010). 

Parental expectations influence parents' involvement in their children's academic 

pursuits (Zou et al., 2013). Parental involvement is essential because it is linked to 

academic success (Mamta & Giraldo-Garcia, 2018; Tarraga Garcia et al., 2018; Topor et 

al., 2010), and it is a critical factor for higher academic self-efficacy (Ramirez et al., 

2014). Researchers have identified an association between adolescents’ self-efficacy 

beliefs and their parents’ beliefs (Di Giunta et al., 2018; Schunk & Pajares, 2002). Self-
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efficacy beliefs acquired through socialization most likely influence how individuals 

regulate their behavior in distinct roles, including academic achievement (Bandura, 

1982). Academic self-efficacy is a positive predictor of higher academic performance 

(Nasir & Iqbal, 2019), which has been observed among those Latino/Hispanic students 

reporting high academic achievement and academic attendance (Niehaus et al., 2012).  

Latino/Hispanic students may be at a disadvantage in terms of their higher 

education outcomes because they may not observe at home the efficacy needed to pursue 

a college degree if their parents have not been college students themselves (Maxwell, 

2013). Low self-efficacy can influence Latino/Hispanic parents' involvement in their 

children’s postsecondary education planning, which can in turn shape their children’s 

academic self-efficacy to achieve a postsecondary education (Cuevas, 2020). Despite 

higher education institutions' efforts to attract Latino/Hispanic students to join their 

programs, Latino/Hispanic students continue to enroll at a greater number in 2-year 

programs than in 4-year or graduate programs (Cantu, 2019; Fry & Taylor, 2013; Mora, 

2022; National Center for Education Statistics, 2019; Office of Planning, Evaluation, and 

Policy Development Office of the Under Secretary, 2016). The literature does not provide 

a complete understanding of parental influences on postsecondary education planning 

among Latino/Hispanic students. To address this gap, I analyzed the combined impact of 

parental expectations, involvement, and self-efficacy in predicting Latino/Hispanic 

students’ postsecondary education planning. The study furthers understanding of the 

factors affecting Latino/Hispanic students' postsecondary decisions. 
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Purpose of the Study 

The purpose of this correlational study was to examine the relationships between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

plans of Latino/Hispanic high school students. Specifically, the evidence collected from 

the study suggests a model that can predict the probabilities of Latino/Hispanic students’ 

planning for different postsecondary outcomes influenced by levels of expectations, 

involvement, and self-efficacy in their parents.  

Research Questions and Hypotheses 

RQ1: What is the relationship between parental expectations on Latino/Hispanic 

high school students’ postsecondary education plans? 

H01: There is no relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

H11: There is a relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ2: What is the relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans? 

H02: There is no relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 

H12: There is a relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ3: What is the relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans? 
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H03: There is no relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

H13: There is a relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ4: How does the relationship between parental expectations, parental 

involvement, and parental self-efficacy predict Latino/Hispanic high school students’ 

postsecondary education plans? 

H04: The relationship between parental expectations, parental involvement, and 

parental self-efficacy does not predict Latino/Hispanic high school students’ 

postsecondary education plans. 

H14: The relationship between parental expectations, parental involvement, and 

parental self-efficacy predicts Latino/Hispanic high school students’ 

postsecondary education plans. 

Theoretical Framework 

The social cognitive theory (Bandura, 1977) was adequate to study the influence 

of parental expectations, involvement, and self-efficacy on postsecondary planning 

among Latino/Hispanic students. Bandura (1997) proposed that learning in an individual 

is influenced by socialization, observation, imitation, and modeling. Parents teach their 

children the expected behaviors through socialization and modeling, which their children 

learn through observation and modeling (Bandura, 1971). Through those processes, 

students form perceptions of their capabilities that affect their academic motivation to 

achieve challenging educational goals (Yuan et al., 2016). Through socialization, parents 
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transmit their expectations to their children, motivating them to succeed academically 

(Tatlah et al., 2019). Through their expectations and involvement in their children’s 

academic activities, parents reinforce the importance of exerting the necessary efforts to 

succeed academically, allowing their children to develop higher academic self-efficacy 

(Cross et al., 2019; Mamta & Giraldo-Garcia, 2018; Ramirez et al., 2014). Evidence 

suggests a relationship between student self-efficacy and parental personal sense of 

efficacy (Di Giunta et al., 2018; Schunk & Pajares, 2002). Parents who have developed a 

sense of self-efficacy influence their children to believe in their abilities to achieve their 

academic goals (Durisic & Bunijevac, 2017; Garcia et al., 2015). Parents with high self-

efficacy influence their children’s teachers' self-efficacy and dedicate time to instructing 

Latino/Hispanic students. 

The Hoover-Dempsey and Sandler model (1995, 1997) was an adequate 

framework to study the relationships between parental expectations, involvement, and 

self-efficacy and postsecondary planning among Latino/Hispanic students. The model 

consists of five levels that outline parents' process when reflecting on becoming involved 

in their children’s education and potentially contributing to their children’s academic 

achievement (Hoover-Dempsey & Sandler, 1995, 1997; Walker et al., 2005). The theory 

asserts that a combination of influences triggers parents to become involved in their 

children’s education. The process starts with the expectations parents set for themselves 

when constructing their role in their children’s education and how efficacious they feel to 

do it based on personal motivators, perceptions of invitations to get involved, and factors 

related to life context. Parents then exercise their involvement in their children’s 
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education by encouraging, modeling, reinforcing, and instructing their children not only 

through the values, expectations, and aspirations they communicate to their children; but 

also through the activities they choose to get involved in (Hoover-Dempsey & Sandler, 

1995, 1997). The impact of parents' involvement in their children’s education is the 

attributes students develop through the process, such as academic self-efficacy, intrinsic 

motivation to learn, self-regulatory behaviorial control, and social self-efficacy to relate 

to their teachers, which leads to academic achievement. Students who observe their 

parents becoming involved through their behaviors and expectations are more willing to 

explore educational opportunities and reach higher education levels (Jeynes, 2017).  

Nature of the Study 

I used a correlational design to analyze whether parental expectations, parental 

involvement, and parental self-efficacy can significantly predict Latino/Hispanic 

children’s postsecondary education plans. Data were collected among Latinos/Hispanics 

residing in the United States who were parents of junior and senior high school students. I 

analyzed relationships between the parental level of expectations, parental involvement, 

parental self-efficacy, and their children’s postsecondary planning process. The study 

consisted of an online survey with questions organized on a Likert scale. 

I investigated the relationships between three independent variables over one 

dependent variable. The independent variables were arranged as categorical variables in 

the research and evaluated through the use of three questionnaires. Parental expectation 

was assessed with the Expectations of Filial Piety Scale—Spanish Version (Kao & 

Travis, 2005), parental involvement was evaluated with the Family Involvement 
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Questionnaire—High School Version (Grover, 2016), and parental self-efficacy was 

assessed with My Children’s Future Scale (Esen; 2020; Nota et al., 2012). The dependent 

variable, the amount of education Latino/Hispanic students pursue after graduating from 

high school, was arranged as an ordinal variable. To assess it, I used Item 81 from the 

Parent Questionnaire used in the Education Longitudinal Study of 2002 (National Center 

for Education Statistics, 2004). The item measures seven education categories.  

Definitions 

The following terms are defined per their use in this study: 

Academic self-efficacy: Students' beliefs about their ability to successfully achieve 

any academic task (Niehaus et al., 2012). 

Hoover-Dempsey and Sandler’s model: A theoretical model that emphasizes the 

influence parental involvement has on children's willingness to explore new educational 

opportunities and achieve higher levels of academic success (Hoover & Sandler, 1995).  

Latino/Hispanic parents: Parents from a Spanish-speaking country, including 

those in Central America, South America, the Spanish-speaking Caribbean islands, and 

Spain (Lopez et al., 2019). 

Latino/Hispanic students: Students who identify as having ancestry in, or coming 

from a Spanish-speaking country, including Central America, South America, Spanish-

speaking Caribbean Islands, and Spain (Lopez et al., 2019). 

Parental expectations: Parents' beliefs about their children's likelihood of 

achieving something (Yamamoto & Holloway, 2010). 
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Parental involvement: The extent to which parents become involved with their 

children in a variety of activities such as assisting their children with school homework 

and assignments and collaborating with teachers to support their children's education 

(Chowa et al., 2013). 

Parental self-efficacy: A parent’s “knowledge and confidence to manage the tasks 

and situations of parenthood effectively” (Peacock-Chambers et al., 2016, pp. 176-177). 

Postsecondary education plans: Academic and financial arrangements for 

postsecondary education for a student starting in middle and high school years (U.S. 

Department of Education, 2017). 

Self-efficacy: individuals' perceptions about their capabilities to achieve 

something (Bandura, 1977, 1982). The higher the sense of self-efficacy, the higher the 

goals for achievement the individual sets for themself. 

Social learning theory: A theory proposed by Albert Bandura (1977) that suggests 

that learning is highly influenced by socialization and affects the individual’s level of 

self-efficacy. 

Assumptions 

Through this study I sought to explore relationships between factors associated 

with parental socialization and postsecondary education outcomes among 

Latinos/Hispanics residing in the United States. Participants were required to be 

Latino/Hispanic parents of a child in their junior or senior year of high school, and 

residents in the United States. Through purposive sampling I assumed that the 

participants in the study met the characteristics needed to participate. Also, the overview 



13 

 

of the study, consent forms and the surveys used in the study to collect data were written 

in English and Spanish. I assumed that the participants completely understood the study’s 

material I shared with them. 

Scope and Delimitations 

In the current study, I investigated relationships between parental expectations, 

involvement, and self-efficacy among Latino/Hispanic parents and the effect of those 

relationships on their children's postsecondary educational planning. The study's findings 

apply to Latino/Hispanic parents residing in the United States. The data collected for the 

study may not apply to other ethnic groups living in the United States. In addition, the 

collected data may not apply to Latino/Hispanic students and parents living in other 

countries. 

Limitations 

A potential limitation was the use of ordinal logistic regression techniques, which 

allow only the assessment of correlations between variables (Warner, 2013). Therefore, 

the study findings do not indicate whether parental expectations, involvement, and levels 

of self-efficacy are specific causes for Latino/Hispanic students' amount of secondary or 

postsecondary education. Another limitation was the use of surveys for data collection. 

The study findings and conclusions depended on the accuracy of the respondents' 

responses to the survey questions. Answers to the survey questions depended on whether 

the participants in the study had an accurate understanding and interpretation of the items 

included in the survey. The material used in the survey was written in English and 

Spanish to improve the chances of participants responding to the questions accurately. 



14 

 

Significance 

The study contributes knowledge regarding the underrepresentation of 

Latinos/Hispanics in U.S. higher education. I analyzed the relationship between parental 

influences and postsecondary planning among Latino/Hispanic students, for which there 

is limited evidence in the literature. The literature currently provides evidence on the 

influence of parental factors on Latino/Hispanic parents' postsecondary education from 

Latino/Hispanic students' perspectives (Aceves et al., 2020; Aragon, 2018; Cross et al., 

2019; Flores, 2018; Garcia-Reid et al., 2015; Grindal & Nieri, 2015; Naumann et al., 

2012; Rivas-Drake & Marchand, 2016; Suizzo et al., 2012). However, the literature is 

limited on how parental socialization influences postsecondary education planning from 

Latino/Hispanic parents' perspectives. The study provides evidence regarding 

Latino/Hispanic parents’ behavior and its impact on their children’s postsecondary 

education planning. 

The study results have the potential to help educators integrate into their 

curriculum activities that allow Latino/Hispanic parents to develop the expectations, 

involvement, and self-efficacy necessary to effectively influence their children's 

postsecondary education planning. The findings may also help educational institutions to 

integrate activities into their programs that have appropriate formats to educate and 

promote effective involvement among Latino/Hispanic parents in their children’s 

postsecondary education planning. These efforts may assist parents of Latino/Hispanic 

students in learning how to support their children with their specific academic goals. In 

addition, parents may be better able to model effective collaboration to their children, 
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which may help them to succeed as adults (Paccaud et al., 2021). Latino/Hispanic parents 

may be more likely to become involved in their children’s decision-making process of 

pursuing higher education , in particular college degrees beyond 2-year programs.  

The more Latino/Hispanic students pursue postsecondary training, the higher the 

representation of Latinos/Hispanics in higher education. Greater representation of 

Latino/Hispanic students in higher education may allow Latinos/Hispanics to take 

advantage of the reported benefits of higher paying jobs, better work benefits, and lower 

unemployment rates (U.S. Bureau of Labor Statistics, 2020). Another benefit of greater 

representation of Latino/Hispanic students in higher education is that it may help to 

diminish the educational gap between ethnic groups living in the United States (The 

Campaign for College Opportunity, 2018). Parental involvement may allow 

Latino/Hispanic students to develop the necessary competencies of critical thinking, 

communication, and collaborative skills needed to earn a college degree. 

Summary 

Although Latinos/Hispanics are one of the fastest-growing ethnic minority groups 

in the United States, they are underrepresented in the country's higher education system 

(Flores, 2017; Noe-Bustamante et al., 2020). Despite higher education institutions ' 

efforts to attract Latinos/Hispanics to enroll, only a small percentage of Latino/Hispanic 

students achieve bachelor's and graduate degrees (Excelencia in Education, 2019; 

Newsome, 2019). Subsequently, a large number of Latinos/Hispanics lack the expertise 

to hold higher-paying jobs that would let them benefit from having higher incomes (U.S. 

Bureau of Labor Statistics, 2021).  
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The literature indicates that various factors limit Latinos/Hispanics in pursuing a 

degree, including historical, cultural, social, political, and bureaucratic obstacles 

(Gonzalez, 2015). However, the literature is limited on parental influence on 

Latino/Hispanic students and postsecondary education plans. Research shows that 

Latino/Hispanic parents are less involved in their children's education (Araque et al., 

2017; Crosnoe, 2010). When parents are not knowledgeable of the local culture and 

educational system, they do not possess the capacity to influence their children as 

expected in U.S. culture, affecting their children's expectations (Schneider et al., 2006). 

Some Latino/Hispanic parents do not fully understand the U.S. educational system and 

the opportunities available to their children to pursue a college degree, affecting their 

parental self-efficacy to become involved in their children's post-secondary educational 

plans (Cuevas, 2020). 

Chapter 2 includes a detailed synopsis of the current literature. The chapter begins 

with a description of the strategies used to search for research for the literature review. I 

also provide a detailed analysis of the social-cognitive theory and the Hoover-Demspey 

and Sandler model and how both theories have been used in studies analyzing parental 

influence on their children’s behavior. The chapter also includes a review related to the 

variables explored in the study. The last section of the chapter is devoted to summarizing 

and concluding the literature review. 
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Chapter 2: Literature Review 

Introduction 

Earning a college degree can improve individuals' quality of life. Many benefits 

have been linked to earning a college degree, such as employment opportunities, higher 

earnings, higher socioeconomic status, healthier lifestyles, and more involvement in 

raising children (Ma et al., 2016). The pursuit of postsecondary education is influenced 

by various factors that occur throughout a student's life, which shape their expectations of 

academic success as college students (Princiotta et al., 2014). Among those indicators is 

the socialization and behavioral expectations received from their parents (Englund et al., 

2004). 

Latinos/Hispanics are currently the fastest-growing ethnic minority in the United 

States (Flores, 2017; Noe-Bustamante et al., 2020), a trend observed since the 

implementation of the Immigration and Naturalization Act of 1965, which precipitated an 

increase in the number of Latino/Hispanic immigrants from 9.7 million in the 1960s to 

44.4 million in 2017 (Radford & Noe-Bustamante, 2019). Even though the United States 

has supported the immigration of Latinos/Hispanics for the last few decades, the 

educational system has not been able to meet the demands of educating students from 

different cultures. Only 19% of Latino/Hispanic adults have earned a college degree 

(U.S. Census Bureau, 2020). Educational leaders, government officials, and policy 

makers have made many efforts to attract Latino/Hispanic students to enroll in higher 

education, especially in states with higher concentrations of Latinos/Hispanics, where 

higher college enrollment, higher rates of transfers from 2-year to 4-year institutions, and 
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higher rates of graduation at 4-year institutions have been observed (Schak & Nichols, 

2017; Texas Higher Education Coordinating Board, 2019). However, the gap between 

Latinos/Hispanics and Whites in attaining bachelor degrees has also increased in the last 

decade (The Campaign for College Opportunity, 2018). College leaders and policy 

makers have been advised by policy advocates and policy initiatives, to strategically plan 

academic achievement success at different levels for Latino/Hispanic students (Texas 

Higher Education Coordinating Board, 2019; The Campaign for College Opportunity, 

2018).  

The socialization Latino/Hispanic students receive from their parents may 

influence their decisions to pursue a college degree. Although many Latino/Hispanic 

parents aspire for their children to go to college, they may not possess the knowledge 

required to play a proactive role in their children's postsecondary education planning 

(Auerbach, 2004), which can affect their expectations of what is involved in pursuing a 

college degree. Latino/Hispanic parents may be less prepared to share cultural aspects 

that may influence their children's academic education due to unfamiliarity with the 

American culture that is influential in academic achievement; this lack of preparation can 

shape the academic expectations they communicate to their children (Araque et al., 

2017). Cultural differences may contribute to a lack of knowledge or misunderstanding 

among Latino/Hispanic parents about getting involved and effectively playing a role in 

their children's academic and career aspirations (Cheng & Starks, 2002; Grace & Gerdes, 

2019). Lack of postsecondary education knowledge may affect their sense of efficacy in 

helping their children to pursue and achieve academic and career success (Falcon, 2015). 
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In the current study, I investigated the gap in the literature on the relationship 

between parental expectations, parental involvement, and parental self-efficacy and its 

influence on students' postsecondary education plans among Latino/Hispanic students. 

This chapter begins with an explanation of the literature search strategy. The following 

section includes a review of the literature regarding the social cognitive theory and the 

Hoover-Dempsey and Sandler model, including a rationale for using them as the 

framework for the current study. In the section that follows, I review the literature 

regarding parental academic socialization, specifically parental expectations, 

involvement, self-efficacy, and students’ postsecondary planning among 

Latinos/Hispanics residing in the United States. The last section includes a summary of 

the literature concerning the RQs, the gap identified, and a brief preview of the content 

included in Chapter 3. 

Literature Search Strategy 

I used the following online databases and search engines to identify and retrieve 

research for the literature review: APA PsychINFO, ProQuest, SocINDEX, Taylor & 

Francis, ERIC, Sage Journals, Education Source, Academic Search Complete, Gale 

Academic, LGBTQ+, Project Muse, Psychiatry Online, Science Direct, and Google 

Scholar. The keywords used in the literature review to find data included parental 

academic socialization, parental expectations, parental academic expectations, parental 

involvement, parental engagement, parental academic involvement, parental self-

efficacy, parental academic self-efficacy, academic self-efficacy, academic achievement, 

academic performance, academic success, academic outcomes, grades, GPA, high 
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school, higher education, postsecondary education, postsecondary planning, 

postsecondary aspirations, college, university, career choice, Latino, Hispanic, Latino 

students, Latino parents, Hispanic students, Hispanic parents, social-learning theory, and 

Hoover-Dempsey and Sandler theory. Of the literature reviewed, 60% of sources were 

published between 2016 and 2021, while 40% were published earlier. Most of the sources 

used in the study were peer-reviewed literature.  

Theoretical Foundation 

 The social cognitive theory and the Hoover-Dempsey and Sandler model were the 

most appropriate theories to use as a framework in the current study. Both theories 

explain how social factors influence human behavior (Bandura, 1988; Hoover-Dempsey 

& Sandler, 1997). Both theories' principles can be applied to parents' influence on their 

children's postsecondary planning.  

Social Cognitive Theory 

 The social cognitive theory assesses the factors behind vicarious learning and the 

methods through which it occurs (Bandura, 1989). The theory asserts that learning 

involves cognition that is influenced by the interaction with the individual's environment 

(Bandura, 2005). Individuals gain cognitive, social, emotional, and behavioral skills, but 

they also establish social systems that give them the motivation needed from their 

environment to behave as expected (reciprocal determinism; Bandura, 1971). Bandura 

(1977, 1986) emphasized that parents contribute to their children's social learning by 

modeling attitudes and behaviors that their children observe. 
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 The social cognitive theory was an appropriate framework for the current study 

given its use in other research to predict academic behavior. This research indicates that, 

through social interactions with their parents, students learn to believe whether they can 

exercise control over their academic pursuits and be successful (Bandura, 1986, 1997; 

Schunk & Usher, 2012). Parental socialization that influences academic achievement is 

motivated by parents' beliefs about their children's academic success, which in turn 

influences their children's behavioral regulation and academic performance (Kikas & 

Magi, 2014; Noria et al., 2009). Parents contribute to developing their children's interest 

in their classes by using encouragement and reinforcement as tools to help their children 

in their learning process (Williams & Williams, 2019). Students whose parents are 

involved in their academic goals show superior achievements, higher grade averages, and 

better performance in standardized tests (Kuperminc et al., 2008; Sheldon & Epstein, 

2005) and positive attitudes toward doing homework (Froiland et al., 2012), learning 

mathematics (Else-Quest et al., 2008; Williams & Williams, 2019), learning science (De 

Silva et al., 2018), learning a second language (Prosic-Santovac & Radovic, 2018), and 

developing their academic efficacy and motivation (Affuso et al., 2017; De Silva et al., 

2018). The academic beliefs parents transmit to their children throughout their school 

years influence their children's sense of self-efficacy to make decisions on pursuing 

postsecondary education and be successful (Bandura, 1997; Bandura et al., 1996;; Guan 

et al., 2016; Sciarra & Ambrosino, 2011).  

 In addition, the social cognitive theory provided structure to the current study 

because the theory has been used in research to support the significance of socialization 
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between Latino/Hispanic parents and their children. Research conducted with 

Latinos/Hispanics has pointed out the influence of parental socialization on health 

protection (Guntzviller et al., 2017), nutrition (Banna et al., 2018; Roth-Yousey et al., 

2012; Vyduna et al., 2016), and behavior control/modification (Top, 2016). Research has 

also identified the significance of socialization on academic achievement between 

Latino/Hispanic parents and their children. The academic success of Latino/Hispanic 

students is highly motivated by their social environment, including parental factors (Isik 

et al., 2018). Evidence has identified multiple associations between behavioral problems 

and academic performance among Latino/Hispanic parents and their children, who 

become predictors of internalizing and externalizing behavior, affecting Latino/Hispanic 

students’ academic achievement over time (Dumka et al., 2009; Ucus et al., 2019).  

 The social cognitive theory was utilized in the current study because it helped 

explore Albert Bandura’s emphasis on socialization and the role of parental influences on 

parents of Latino/Hispanic students who are making decisions about their postsecondary 

education. Through socialization, parents transmit their academic expectations to their 

children, which are transferred through their involvement in their children’s education, 

influenced by levels of self-efficacy to get involved effectively. The results of the current 

study assist in determining if levels of expectations, involvement, and self-efficacy 

among Latino/Hispanic parents can influence the postsecondary education decision-

making process of Latino/Hispanic students as established in the social cognitive theory. 
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Hoover-Dempsey and Sandler Model 

 Kathleen V. Hoover-Dempsey and Howard M. Sandler proposed a model to 

address parental involvement in their children's education (Hoover-Dempsey & Sandler, 

1995). The model explains the process parents go through to develop their beliefs and 

sense of self-efficacy to be involved in their children's academic pursuits. The theory is 

intended to address the reasons parents must have to get involved in their children's 

education, the behaviors parents develop through the experience of getting involved in 

their children's education, and the effect their involvement has on their children's 

academic achievement (Walker et al., 2005). The model points out that parents become 

involved in their children's education when they feel efficacious to help their children do 

well and have the knowledge, skills, and motivation to help their children succeed 

academically. 

 Parental involvement is crucial because it influences their children's academic 

self-efficacy. Research points out that parental academic encouragement serves as a 

model of self-efficacy to prosper in school through modeling, reinforcement, and 

instruction (Hoover-Dempsey & Sandler, 1995; Hoover-Dempsey et al., 2005), 

enhancing their children's learning, especially when they are consistent with their 

involvement. Also, studies show significant relationships between parents' beliefs, 

perceptions, motivation, involvement, and their children's academic success (Chen et al., 

2016), potentially impacting their children's college enrollment and major college major 

choice (Ma, 2009; Rowan-Kenyon et al., 2016).  
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 Parental involvement among Latino/Hispanic parents in their children's class 

activities has been demonstrated to affect their children's level of literacy (Newland et al., 

2011; Zambrana et al., 2019). Research shows that levels of involvement may be affected 

by Latino/Hispanic parents’ demographic factors such as gender (Fitzgerald et al., 2019; 

Newland et al., 2011), socioeconomic status (Brown et al., 2020; Rowan-Kenyon et al., 

2016; Zambrana et al., 2019), life context (Auerbach, 2007), and aspirations on their 

children's education (Cheng & Starks, 2002). Levels of involvement are also affected by 

the perception of invitation Latino/Hispanic parents receive from their children and 

teachers to get involved in their children's education (Anderson & Minke, 2007; Walker 

et al., 2011), even when controlling for socioeconomic status (Green et al., 2007). The 

perceptions of invitation from their children Latino/Hispanic parents receive influence the 

effort they make to overcome obstacles that prevent them from getting involved 

(Fitzgerald et al., 2019), helping them reflect on how to participate in their children's 

educational activities and how to promote access to educational opportunities for their 

children (Auerbach, 2007). In addition, parental perceptions of invitation to participate in 

their children’s education contribute to parental self-efficacy to become more involved in 

their children's education (Curry & Holter, 2019; Reynolds et al., 2015; Walker, 2016).  

 Parental involvement becomes crucial to Latino/Hispanic students in specific 

situations like planning for a career. Research shows that Latino/Hispanic parents who 

are efficacious in engaging with their children in their postsecondary planning are 

confident partners, motivational supporters, and uncertain spectators (Cuevas, 2020).  

Parental involvement among Latino/Hispanic parents in their children's education in 
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specific domains can impact their college major choices (Yingyi, 2009). School programs 

designed to promote parental participation among Latino/Hispanic parents have been 

effective in fostering parental engagement, influencing Latino/Hispanic parents to believe 

in their children's ability to pursue postsecondary degrees (Rowan-Kenyon et al., 2016); 

as well as to believe they are capable of pursuing postsecondary degrees themselves 

(Perna et al., 2011).  

 The Hoover-Dempsey and Sandler model was utilized in the current study 

because it helped explore the theory’s emphasis on the effect of parental influences on 

Latino/Hispanic students who are making decisions about their postsecondary education. 

The literature has revealed the significance of parental involvement in their children's 

education, influenced by how efficacious parents feel in getting involved in their 

children's education. The parents’ beliefs influence parental academic self-efficacy 

regarding academic involvement in their children’s education. By their perception of 

invitation, parents get involved with their children and their children’s educators, as 

stated in the Hoover-Dempsey and Sandler model. The results of the current study assist 

in determining how Latino/Hispanic parents are influenced to get involved in their 

children’s decision-making process of enrolling in higher education. 

Literature Review Related to Key Variables and Concepts 

The study assessed the association between parental expectations, parental 

involvement, parental self-efficacy, and postsecondary plans of Latino/Hispanic high 

school students. The data collected from the study suggests a model that can predict the 

probabilities of Latino/Hispanic students’ planning for different postsecondary outcomes 
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influenced by levels of expectations, involvement, and self-efficacy in their parents. 

Many factors are involved in the postsecondary educational decision-making process; 

including whether students aspire to attend college or not and which program they enroll 

in (Gonzalez et al., 2012). Researchers point out that parents are the most influential 

individuals for Latino/Hispanic students in their postsecondary decision-making process 

(Irvin et al., 2016). Through social comparisons and interactions with their parents, 

students believe they can exercise control over their academic and career pursuits and be 

successful (Bandura, 1997; Bandura et al., 1996). Parental academic socialization and 

postsecondary aspirations among Latinos/Hispanics residing in the United States have 

been studied quantitatively and qualitatively. 

Parental Academic Socialization Among Latino/Hispanic Parents 

 Parental academic socialization among Latinos/Hispanics residing in the United 

States has been analyzed by studying the influence of different factors. Those factors 

impact Latino/Hispanic parents' academic practices influencing positive and negative 

outcomes in their children's academic achievement.  

Parental Academic Expectations 

 The academic expectations parents have regarding their children’s education are 

crucial because they influence the involvement parents demonstrate in their children's 

academic pursuits (Zou et al., 2013); which has been linked to academic success (Mamta 

& Giraldo-Garcia, 2018; Tarraga Garcia et al., 2018; Topor et al., 2010), and higher 

academic self-efficacy (Ramirez et al., 2014). Parental academic expectations among 

Latino/Hispanic parents have been studied quantitively and qualitatively. The literature 
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demonstrates that parental academic expectations among Latino/Hispanic parents are 

influenced by their ideas of what constitutes academic achievement; which in turn 

influence their practices toward their children’s academic pursuits; affecting their 

children’s academic achievement from elementary school (Do & Mancillas, 2006; 

Puccioni, 2015) through high school (Lopez et al., 1996; Wells et al., 2011; Zhang et al., 

2010). Studies show an association between the messages Latino/Hispanic parents 

transmit to their children regarding academic socialization and the beliefs 

Latino/Hispanic students adopt regarding academic achievement (Aragon, 2018; Cross et 

al., 2019; Flores, 2018; Grindal & Nieri, 2015; Naumann et al., 2012; Rivas-Drake & 

Marchand, 2016; Suizzo et al., 2012), academic behavior (Garcia-Reid et al., 2015), 

educational expectations and perceptions of their academic competence as students 

(Aceves et al., 2020). Parental academic expectations among Latino/Hispanic parents are 

associated with parental aspirations and their children’s academic performance, such as in 

mathematics (Carpenter, 2008; Der-Karabetian, 2004). Parental academic expectations 

among Latino/Hispanic parents are influenced by race and ethnicity (Charles et al., 2006; 

Kim et al., 2013; McGill et al., 2011; Pong et al., 2005), socioeconomic status (Gecas, 

1980), culture (Chun & Devall, 2019; Rivas-Drake & Marchand, 2016), parental 

documentation status (Cuevas, 2019; Giano et al., 2018), parents’ time in the United 

States (Carpenter, 2008), and by the students’ developmental progress (Gauvain & Perez, 

2005).  

 The existing literature establishes that parental academic expectations among 

Latino/Hispanic students influence their postsecondary education planning. Quantitative 
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research on Latino/Hispanic students has identified parental expectations as a factor in 

college attendance (Charles et al., 2006; Song & Petracchi, 2020). Research suggests a 

positive association between parental academic expectations among Latino/Hispanic 

parents and the likelihood of their children enrolling in 4-year programs (Song & 

Petracchi, 2020; Zarate & Gallimore, 2005), increasing the odds of enrollment by nearly 

50% (Nuñez & Kim, 2012). Additionally, quantitative studies have identified parental 

expectations as an influential predictor of Latino/Hispanic students’ career prestige and 

aspirations (Flores & O’Brien, 2002). Qualitative studies have also identified parental 

expectations as a critical factor in Latino/Hispanic students’ educational aspirations 

(Ramos & Sanchez, 1995; Ramirez et al., 2020), career goals (Ramirez, 1986), and pre-

college preparation (Camacho-Thompson, Gonzales & Tein, 2019).  

 Both quantitative and qualitative researchers have linked parental expectations to 

Latino/Hispanic college students’ academic achievement. Strayhorn (2010) found 

relationships between parental academic expectations of Latino/Hispanic parents and 

their children’s pre-college academic abilities.  Charles et al. (2006) observed that 

Latino/Hispanic parents’ interactional investments in their college plans influence their 

children's college attendance and achievement. However, in their study, Yazedjian et al. 

(2009) could not identify parental expectations as an explanation for Latino/Hispanic 

college students’ GPAs. Qualitatively, researchers have linked parental expectations 

among Latino/Hispanic parents as one of the factors in being persistent in achieving a 

degree (Arbelo-Marrero & Milacci, 2016), including the pursuit of doctorate degrees 

(Lerma et al., 2015) and medical degrees (Flores, 2018).  
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 A key influence on parental academic expectations of Latino/Hispanic parents 

with children in college indicated by the literature is the cultural value of Familismo, 

which is the type of loyalty expected from Latinos/Hispanics toward their families, 

prioritizing the family's needs as a unit over their personal needs (Garcia-Preto, 2005). In 

their investigation, Chun and Devall (2019) found that Familismo explained 30% of the 

variance in academic achievement among a sample of 116 Latino/Hispanic students 

living along the United States and Mexico border. Suizzo et al. (2012) found that 

Latino/Hispanic parental messages of academic expectations about college success were 

mediators between Latino/Hispanic students’ academic determination and academic 

achievement.  

 On the other hand, qualitative research has shown that Latino/Hispanic parents 

aspire for their children to pursue college degrees; however, their parental academic 

expectations differ in achieving specific academic goals (Camacho-Thompson, Gonzales 

& Fuligni, 2019). Through semi-structured interviews, Sy and Romero (2008) found that 

Latino/Hispanic college students have learned the importance of developing self-

sufficiency to support the family. Latino/Hispanic college students are expected to carry 

familial and financial responsibilities to their families despite pursuing a college degree. 

Research shows the difference in expectations Latino/Hispanic parents hold for their 

daughters and sons as college students (Flores, 2018; Saenz et al., 2013). It is essential to 

understand parental academic expectations among Latinos/Hispanics because it 

influences their involvement in their children’s academic achievement (Suizzo et al., 

2012; Zou et al., 2013).  
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Parental Academic Involvement 

 Parental academic involvement among Latino/Hispanic parents has been 

extensively studied quantitively and qualitatively, indicating that Latino/Hispanic parents 

perceive themselves as more involved in their children’s education than they are 

perceived by their children’s educators (Goldsmith & Robison Kurpius, 2017; Walker et 

al., 2011; Watson & Bogotch, 2015). Latino/Hispanic parents perceive themselves as 

equally involved in their children’s education as White American parents do (Ryan et al., 

2010; Terriquez, 2012; Terriquez, 2013), despite minority immigrant parents reporting 

having more barriers to academic involvement than Latino/Hispanic parents native-born 

in the U.S (Fitzgerald et al., 2019; Turney & Kao, 2009). Similar parental academic 

involvement patterns have been observed among fluent and non-fluent English speakers 

Latino/Hispanic parents (Anderson et al., 2020). Differences observed in parental 

academic involvement patterns among Latino/Hispanic parents have been related to 

socio-economic aspects (McWayne & Melzi, 2014), as well as other demographic factors 

such as family structure, parental education, parental employment, child gender 

(McWayne et al., 2016), unsafe neighborhoods where Latino/Hispanic families reside 

(Toldson & Lemmons, 2013), and language barriers (Bohon et al., 2005; Nino, 2019). 

Research has allowed a better understanding of how parental involvement perceptions 

between Latino/Hispanic parents and their children’s educators differ (Altschul, 2011; 

Andrews, 2013; Inoa, 2017; Pena, 2000; Pomerantz et al., 2007; Poza et al., 2014). 

Research shows that Latino/Hispanic parents get more involved in their children’s 

education at home directly through the academic socialization imparted to their children 
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than getting involved in their children’s school organizations and school activities (Alfaro 

et al., 2014; Altschul, 2011; Ceballo et al., 2014; Coba-Rodriguez et al., 2020; Crosnoe et 

al., 2016; Goldsmith & Robinson Kurpius, 2017; LeFevre & Shaw, 2012; Sibley & 

Dearing, 2014; Snell et al., 2009; Suizzo et al., 2014).  

 Parental academic involvement among Latinos/Hispanics changes over time, 

depending on socioeconomic and contextual factors (Bhargava et al., 2017; Chun & 

Devall, 2019; Inoa, 2017; Reynolds et al., 2015). The literature has demonstrated an 

association between parental academic involvement among Latino/Hispanic parents and 

their children’s levels of academic achievement (DeBell, 2008; Puccioni, 2018; Suizzo & 

Stapleton, 2007). Parental academic involvement among Latino/Hispanic parents is 

associated with preschool enrollment (Crosnoe & Ansari, 2015) and preschoolers' 

kindergarten readiness (Coba-Rodriguez et al., 2020). Findings indicate that parental 

academic involvement among Latinos/Hispanics influences students’ learning process 

during elementary school (Johnson et al., 2016) while influencing students’ college 

readiness throughout elementary and secondary school (Pstross et al., 2016). Parental 

involvement sustained during the period of adolescence among Latinos/Hispanics 

influences students’ motivation for academic achievement (Ceballo et al., 2014; Keith & 

Lichtman, 1992; Suizzo et al., 2016), significantly observed among Latino/Hispanic 

STEM students (Gilbert et al., 2017; Wassell et al., 2017). Parenting practices among 

Latino/Hispanic parents influence their involvement in their adolescents’ education, 

which in turn affects their grades, school behavior, whom they pick for friends (Dumka et 
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al., 2009), and trouble avoidance behavior (Elsaesser et al., 2020; Garcia-Reid et al., 

2015; Ovando & Abrego, 1996). 

 Parental academic involvement among Latino/Hispanic parents is crucial for 

students of all ages. Research suggests that Latino/Hispanic parents whose children are 

successful in school are more likely to participate in school activities than those whose 

children are less successful (Anchor & Anchor, 1974). Parental academic involvement 

among Latino/Hispanic parents is a predictor of academic achievement (LeFevre & 

Shaw, 2012), higher GPA, educational attainment (Day & Dotterer, 2018; Jeynes, 2017; 

Keith & Lichtman, 1994; Plunkett et al., 2009: Rivera & Li, 2019; Toldson & Lemmons, 

2013), academic adjustment (Kuperminc et al., 2008), cognitive and communication 

skills (Fuller et al., 2015), locus of control (Suizzo & Kokyung, 2007; Suizzo & Soon, 

2006; Suizzo et al., 2016), oral reading fluency (ORF) (Sibley & Dearing, 2014; 

Zambrana et al., 2019), literacy skills (Durand, 2010; Santos & Alfred, 2016; Tang et al., 

2012), standardized achievement test scores (Strambler et al., 2013), school attendance, 

school performance, educational aspirations, likelihood of remaining in school (Keith & 

Schartzer, 1995), academic motivation (Suizzo et al. 2015; Suizzo, Jackson, et al., 2016; 

Wehrspann et al., 2016), academic self-efficacy (Suizzo, Pahlke, et al., 2016), 

mathematics and English self-efficacy (Denner et al., 2018; Fan et al., 2012; Sibley & 

Dearing, 2014; Simpkins et al., 2018), and attitudes and beliefs about completing school 

(Mena, 2011). 

 School-based involvement becomes imperative for Latino/Hispanic students of 

lower socioeconomic status, who may lack academic socialization (Benner et al., 2016). 
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School-based involvement among Latino/Hispanic parents has been shown to mediate 

family conflicts that may arise in working families (Holmes et al., 2018) and mediate 

negative perceptions of racial/ethnic group public opinion (McGill et al., 2011). Low-

socioeconomic Latino/Hispanic students may be at risk of getting lower home-based 

parental academic involvement due to family financial constraints (Calzada et al., 2015; 

Camacho-Thompson et al., 2016), cultural influence (Familismo) (Chun & Devall, 2019; 

Niemeyer et al., 2009; Polo et al., 2012; Valenzuela & Dornbusch, 1994), parental 

depression and loneliness (Polo et al., 2012), parental communication and parenting 

styles (Reeves et al., 2020). Lack of involvement may be perceived by Latino/Hispanic 

students as noninvolvement from their parents (Alexander et al., 2017), in turn affecting 

the kind of academic expectations and aspirations they receive through parental 

socialization (Camacho-Thompson et al., 2016; Gonzales & Fuligni., 2019; Cheng & 

Starks, 2002; Henry et al., 2011; Keith et al., 1992).  

 The literature indicates that Latino/Hispanic parents who become knowledgeable 

of the education system in the United States become more engaged in their children’s 

education (Araque et al., 2017; Garcia-Carmona et al., 2020; Manz, 2012); enhancing 

their parenting skills to provide appropriate emotional (Ramirez et al., 2014), and 

academic support to their children (Caal et al. 2019). Becoming knowledgeable about the 

U.S. educational system has had the potential to inspire parents to seek a postsecondary 

education for themselves (Crosnoe & Kalil, 2010). Educational programs designed to 

improve parental academic involvement among Latino/Hispanic parents have proven to 

be successful in getting parents more engaged in their children’s education (Araque et al., 
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2017; Caal et al., 2019; Jasis & Marriot, 2010; Jasis & Ordonez-Jasis, 2012; Knotek & 

Sanchez, 2017; Lawson & Alameda-Lawson, 2012; O’Donnell & Kirkner, 2014; Riojas-

Cortez & Flores, 2009; Rivera & Lavan, 2012; Vega et al., 2015). 

  Parental academic involvement becomes crucial among Latino/Hispanic students 

considering pursuing postsecondary degrees. The literature points out parental academic 

involvement as a critical predictor of college enrollment (Arbona & Nora, 2007; Yeh, 

2020) and college attendance (Maxwell, 2013). Parental involvement has directly 

affected Latino/Hispanic students’ achievement and aspirations (Carranza et al., 2009). 

Arbona and Nora (2007) found family support to be a significant predictor of bachelor’s 

degree attainment among Latino/Hispanic students who started 2-year college programs. 

Ojeda et al. (2011) observed parental encouragement as a mediator between the influence 

of Familismo and college persistence among Latino/Hispanic college students in pursuing 

postsecondary education. In addition, parental gender influence preparation for 

postsecondary education among Latino/Hispanic students. Camacho-Thompson, 

Gonzales & Tein (2019) found that parental involvement among Latino/Hispanic mothers 

predicted their children's post-secondary education pursuits, while parental involvement 

among Latino/Hispanic fathers was positively associated with their children's 

postsecondary education pursuit, depending on levels of perceived parental harshness.  

 Findings have pointed out parental academic involvement among Latino/Hispanic 

parents as essential in postsecondary education planning. Research shows that most 

Latino/Hispanic students attain less postsecondary education than they plan for (Gandara 

et al., 2012; May & Witherspoon, 2019; Ryan & Bauman, 2016). Qualitative studies have 
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shown that Latino/Hispanic students who have been successful in attaining college 

degrees have reported that the social messages they received from their parents while 

growing up were of educational aspirations and familial capital, which they interpreted as 

academic support for their degree attainment (Espino, 2016; Matos, 2015). However, the 

literature demonstrates that Latino/Hispanic students are at a disadvantage in pursuing 

postsecondary education. Latino/Hispanic students are more at risk of not receiving the 

appropriate academic, economic, human, and cultural support necessary to succeed in 

college, affecting their chances of enrollment in higher education (Wolf et al., 2009). 

Perna and Titus (2005), in their analysis of the relationship between parental involvement 

and the likelihood of students enrolling in a 2-year or 4-year college or university, 

demonstrated that after controlling for student-level and school-level variables, higher 

odds for Latino/Hispanic high school graduates (odds-ratio = 1.598) of enrolling in a 4-

year college or university than other ethnicities included in the sample; suggesting that 

the observed lower enrollment rates among Latino/Hispanic students were explained by 

racial/ethnical variables included in the model.  

 Meanwhile, research shows that parental academic involvement among 

Latinos/Hispanics fosters resilience and academic success among college students from 

crime-ridden neighborhoods (Cavazos et al., 2010; Previ et al., 2020). Qualitative data 

obtained from parental programs designed to educate Latino/Hispanic parents on how to 

get involved in their children's post-secondary education have proved to be successful in 

helping Latino/Hispanic parents to learn how to get involved in their children's post-

secondary education effectively (Behnke et al., 2019; Fann et al., 2009; Villalba et al., 
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2014). Understanding parental involvement's impact on the postsecondary education 

decision-making process is essential due to parental socialization's influence on 

Latino/Hispanic students (Suizzo et al., 2012).  

Parental Academic Self-Efficacy 

 Parental academic self-efficacy among Latino/Hispanic parents has not been as 

extensively studied as other aspects of academic socialization have been studied. 

Nevertheless, parental self-efficacy should be analyzed because students learn to be 

academically efficacious through the socialization they receive from their parents 

(Bandura, 1997; Shunk & Usher, 2012). In their analysis, Reynolds et al. (2015) found 

parental academic self-efficacy among Latino/Hispanic parents as a critical aspect of 

Latinos/Hispanics becoming involved in their children’s education. Machida et al. (2002) 

found that parental academic self-efficacy mediates the effect between a child’s 

temperament and Latino/Hispanic parental academic in-home involvement. Meanwhile, 

Mendez et al. (2012) suggested that Latino/Hispanic parents do not feel adequately 

efficacious in getting involved in their children’s education. 

 Academic self-efficacy is an essential influence on the academic success of 

immigrant students, especially in their first year of college (Zajacova et al., 2005). In 

their study, Dennis et al., 2005 pointed out the lack of family support for Latino/Hispanic 

college students as a negative predictor of different college outcomes, including college 

adjustment; suggesting Latino/Hispanic parents may not offer adequate support in 

encouraging Latino/Hispanic students to pursue postsecondary education. Cuevas (2020), 

in her qualitative study, identified Latino/Hispanic parents as confident partners, 
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motivational supporters, and uncertain spectators. However, Latino/Hispanic parents who 

reported lower self-efficacy were less involved in their children's postsecondary goals, 

influencing their children’s levels of academic self-efficacy to plan and pursue 

postsecondary education.   

Postsecondary Aspirations Among Latino/Hispanic Students 

 Postsecondary aspirations among Latinos/Hispanics residing in the United States 

have been studied quantitatively and qualitatively through aspects related to achieving 

postsecondary education and career development. Educational aspiration is the most 

significant predictor of pursuing a college degree among Latino/Hispanic students 

(Cardoza, 1991). Research indicates that most Latino/Hispanic students desire to pursue 

post-secondary education as a resource to achieve subjective happiness (Vela et al., 

2019), life meaning, and life goals (Chang et al., 2005; Vela et al., 2019). Achieving 

postsecondary education represents Latino/Hispanic students not only receiving the 

financial benefits of achieving a college degree themselves (Ali & Menke, 2014; Packard 

et al., 2012) but also as a means of giving back to their families and communities through 

their vocational outcome expectations (Cooper et al., 2005). Pursuing post-secondary 

education for Latino/Hispanic students also implies obtaining the psychological benefits 

that achieving a college degree produces, such as experiencing self-discovery and a sense 

of purpose and experiencing self-efficacy to overcome barriers (Zell, 2011).  

 Latino/Hispanic students' educational aspirations change over time (Kao & 

Tienda, 1998; Mello et al., 2012; Nitardy et al., 2015). Kao & Tienda (1998) found that 

Latino/Hispanic students maintain higher educational aspirations up to middle school but 
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lower educational aspirations throughout high school. Research shows that even though 

Latino/Hispanic students tend to have high educational aspirations (Cavazos et al., 2010), 

they do not know precisely how to achieve their career goals (Gonzalez et al., 2012; 

Valenciana et al., 2006); holding high educational aspirations, but low expectations in 

pursuing a college degree (Bohon et al., 2005; Flores et al., 2008). Changes in 

educational and occupational expectations observed overtime among Latino/Hispanic 

adolescents are influenced by the students’ age, gender, attitudes (Li et al., 2021; Teng et 

al., 2001), sociopolitical development, psychological satisfaction, motivation (Luginbuhl 

et al., 2016), length of residency in the United States, fluency in Spanish and English (St-

Hilaire, 2002), participation in college preparedness programs (Lozano & Huerta, 2009); 

as well as their families’ socioeconomic status, college affordability (Sanchez et al., 

2015; TenHouten et al., 1971; Valenciana et al., 2006), perceived family conflict 

(Constantine & Flores, 2006), family financial and social capital (Qian & Blair, 1999; 

Salisbury et al., 2011), and equitable treatment during high school (Taggart & Paschal, 

2019); which shape Latino/Hispanic students’ future career goals (Mello, 2009; Mello et 

al., 2012; Perez-Brena et al., 2017). Research indicates that most Latino/Hispanic 

students accomplish less education than expected (May & Witherspoon, 2019; Phinney et 

al., 2001). 

 Even though Latinos/Hispanics aspire to pursue post-secondary education, their 

aspirations and expectations do not always match due to a lack of college information 

(May & Witherspoon, 2019) and awareness of educational obstacles (Clark et al., 2013). 

It is more challenging for Latino/Hispanic students to gain access to the necessary 
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information and collaboration to achieve their career goals (Carolan-Silva & Reyes, 

2013). Martinez & Cervera (2012) found that Latino/Hispanic students are less likely to 

have college resources, which is a predictor for college enrollment among 

Latino/Hispanic students. Lack of college information for Latino/Hispanic students is 

more likely to occur in college-for-all or gatekeeping ideology high schools (Martinez & 

Deil-Amen, 2015). It appears to occur less in segregated high schools where minority 

teachers are hired (Goldsmith, 2004) and where students have similar demographics, 

social-economic status, and academic achievement (Liou et al., 2009). 

  Access to reliable college information and appropriate career support serve as an 

encouragement to develop the college-going behaviors required to plan and perform a 

postsecondary education among Latino/Hispanic high school students (Huerta et al., 

2020; Nuñez & Dongbin, 2012). However, findings point out that Latino/Hispanic 

students receive minimal college information from their schools unless they attend 

Latino/Hispanic segregated schools, where they feel capable of getting through the 

pathways to postsecondary education (Goldsmith, 2004). It has been challenging for 

Latino/Hispanic students to gain access to the necessary information and collaboration to 

achieve their career goals (Carolan-Silva & Reyes, 2013). Research findings also point 

out that community and school leaders may not be aware of the influence their interaction 

with Latino/Hispanic students has in pursuing a college degree (Arellano, 2020; Ceja & 

Rivas, 2010). Leaders may not be aware of their role and responsibility to address the low 

levels of academic achievement among Latino-Hispanic students (Person et al., 2014); as 

school characteristics play a role in students’ transition out of high school (Irvin et al., 
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2016), and successive college enrollment (Rodriguez & Arellano, 2016). College-

preparation programs designed to promote the pursuit of postsecondary education have 

been successful in raising the interest of Latinos/Hispanics to get them enrolled in higher 

education programs (Allexsaht-Snider et al., 2020; Calaff, 2008; Gandara, 2002; Griffin 

et al., 2007; Klasik, 2011; Luna et al., 2015). College-preparation mentoring has also 

provided academic support and guidance to Latino/Hispanic students through role 

modeling and encouragement (Flores & Obasi, 2005). 

 Many are the challenges Latino/Hispanic students face in pursuing post-secondary 

education. Research findings indicate that perceived educational barriers predict 

educational aspirations among Latino/Hispanic students (Ojeda & Flores, 2008). 

Research has pointed out barriers to post-secondary education among Latino/Hispanic 

students: disparate income, parent education level, academic performance on 

standardized exams, poor access to AP courses (Contreras, 2005), lack of educational 

information (Lukes, 2014; Martinez & Cervera, 2012), age, sex, immigration status 

(McWhirter, Ramos et al., 2013), language resources, negative peer influences, 

discrimination (McWhirter, Valdez et al., 2013), cultural stereotypes, racism, family 

responsibilities and cultural incongruities (Kiyama, 2018). In addition, Latino/Hispanic 

students are at higher risk of experiencing family disintegration through deportation if 

their families are not legally documented in the country (Gurrola et al., 2014). 

 Latino/Hispanic students go through a different socialization process and 

incorporation into the American culture than students from other ethnicities, affecting 

their postsecondary planning (Rojas-Garcia, 2013). The immigration status of 
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Latino/Hispanic students and their families affects their social and educational progress, 

affecting their level of academic achievement. Latino/Hispanic undocumented students 

experience a different social context than documented students, affecting their mobility to 

plan for postsecondary education (Roth, 2017). Unauthorized entry to the United States is 

one of the reasons for the high dropout rates among Latino/Hispanic students (Perreira & 

Spees, 2015).  

 The anticipation of immigration/documentation barriers among Latino/Hispanic 

students plays a role in their postsecondary planning, influenced by Latino/Hispanic 

students’ low expectations for successfully pursuing postsecondary education 

(McWhirter et al., 2013). However, undocumented Latino/Hispanic students who have 

been able to achieve their postsecondary education aspirations report having to overcome 

many challenges through their resilience and motivation (Cavazos et al., 2010; Contreras, 

2009; Muñoz & Maldonado, 2012; Romo et al., 2019), while maintaining themselves 

focused on accomplishing their academic goals despite the anti-immigrant stereotypes 

they confront (Salinas et al., 2019). Similar is the experience of Latino/Hispanic students 

who self-identify as Dreamers, recipients of the federal program DACA, who are 

exposed to the current political environment, racial oppression, and social discrimination 

(Casas et al., 2021; Locke & Gonzalez, 2020; Sahay et al., 2016). 

 Culture and ethnicity play an essential role in Latino/Hispanic students' career 

planning (Storlie et al., 2016). Ethnicity, poverty status, and family structure are 

significant predictors of postsecondary enrollment among Latino/Hispanic students 

(Nitardy et al., 2015; Qian & Blair, 1999; Sanchez et al., 2015). Research indicates that 
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as Latino/Hispanic immigrant students emerge in established communities and as they 

work on getting acculturated to the American culture; they find themselves negotiating to 

establish a new identity that may affect their engagement in career planning (Flores & 

Ojeda, 2006; Gonzalez et al., 2012; Yung-Yi, 2015). Latino/Hispanic students rely 

strongly on familismo as a source of support while learning the multiple roles they are 

expected to hold in the American culture (Patron, 2020; Saenz et al., 2017). Familismo is 

a predictor of performance accomplishment, perceived family support, self-efficacy, 

interests, and goals among Latino/Hispanic students (Garriot et al., 2017). 

 Sex-role socialization is crucial in explaining behavioral patterns among 

Latino/Hispanic students, pointing out gender as a significant predictor of college 

attendance and persistence and career aspirations, expectations, and choices (Carbona & 

Novy, 1991; Cardoza, 1991; Gushue & Whitson, 2006). Research shows that 

Latino/Hispanic female students are twice as likely to pursue postsecondary education 

than male students (Saenz et al., 2013). Latino/Hispanic female students are also more 

likely than male students to migrate from rural to urban areas, if necessary, to follow their 

occupational aspirations (Brooks & Redlin, 2009; Mello et al., 2012). In addition, female 

Latino/Hispanic family members have been identified as family members who are 

primary supporters of postsecondary planning, reinforcing the importance of family 

support in career pursuit (Saenz et al., 2020).  

 The literature identifies gender differences among Latino/Hispanic students. 

Latino/Hispanic male students report experiencing higher levels of academic self-efficacy 

than female students do (Lopez, 2014). Research shows that Latino/Hispanic male 
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students benefit from early exposure to postsecondary planning, facilitating their 

postsecondary education (Martinez & Castellanos, 2017). Findings point out that 

Latino/Hispanic students' interest in STEM careers is mainly similar to other ethnicities 

in the United States (Riegle-Crumb et al., 2010), although at a lower rate (Saw et al., 

2018). On the other hand, research shows that Latino/Hispanic male students benefit from 

the family support received through familismo (Saenz et al., 2017) because they are more 

likely to feel the pressure of masculine pride and cultural/familial expectations, 

preventing them from seeking help when experiencing academic challenges, causing 

them to drop out of school (Clark et al., 2013; Saenz et al., 2013). 

In contrast, the literature points out that female students anticipate more barriers 

in pursuing postsecondary education than male students do (McWhirter, 1997), 

influencing their academic aspirations to traditional female-gendered careers (Hill et al., 

2003) while demonstrating less interest in STEM careers (Riegle-Crumb et al., 2010; Saw 

et al., 2018). Research findings demonstrate that Latino/Hispanic female students 

experience a higher stress level due to unwanted pregnancy (Biggs et al., 2013), gender 

stereotypes, and the expectations from their families to comply with family duties despite 

their responsibilities as college students (Lopez, 2014). Latino/Hispanic students are 

more likely to underestimate their academic performance self-efficacy. 

 The literature points out that family factors play a role in post-secondary 

enrollment and attendance among Latinos/Hispanics. One of the reasons Latino/Hispanic 

families migrate to the United States is for their children to possess the benefits of 

achieving an education (Dreby & Stutz, 2012; Packard et al., 2012). Latino/Hispanic 
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immigrant parents show their academic support to their children, acting as confident 

partners, motivational supporters, and uncertain spectators in their postsecondary 

education planning (Cuevas, 2020). Latino/Hispanic parents demonstrate more optimism 

about their children succeeding academically than native-born American parents (Raleigh 

& Kao, 2010), occurring more in segregated-minority schools, where most of the faculty 

hired in those schools are Latino/Hispanic (Goldsmith, 2004). Latino/Hispanic students 

depend significantly on family members for postsecondary planning (Carey, 2016; 

Hurtado-Ortiz & Gauvain, 2007; Perez & McDonough, 2008). Family relationship 

quality, expectations about college, expectations for graduation, and friends’ GPAs, are 

predictors of high school and college graduation among Latino/Hispanic students 

(Chapin, 2021). Latino/Hispanic parents become influential in their children’s 

postsecondary planning directly and indirectly through actions of support, as well as 

through messages of encouragement (Ceja, 2004; Espino, 2016; Hill et al., 2003; Paugh, 

2018); guided by their lived experiences and occupational struggles, and their perception 

of educational and career opportunities that exist in the United States (Langenkamp, 

2019; Marrun, 2020).  

 Parental support positively predicts vocational exploration and negatively 

premature vocational foreclosure among Latino/Hispanic students (Leal-Muniz & 

Constantine, 2005). The connection between Latino/Hispanic students and their parents 

contributes to the development of college-going self-efficacy and educational goals 

(Berbery & O’Brien, 2018). It also works as a mediator in career concepts between the 

decision-making process among Latino/Hispanic students and their reflection on the 
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impact their decisions can have on themselves and their families (Hernandez, 1995). 

Research points out the connection between Latino/Hispanic students and their families 

as a factor in the development of math and science self-efficacy (Byars-Winston et al., 

2010; Gottlieb, 2015) and career interest (Allen et al., 2020; Jackson & Suizzo, 2015; 

Mein et al., 2020; Riegle-Crumb et al., 2010); although Latino/Hispanic students remain 

underrepresented in STEM careers (McGee & Bentley, 2017), showing lower rates of 

interest and persistence in developing STEM careers (Saw et al., 2018). Parental support 

among Latino/Hispanic students regarding academic aspirations has also been associated 

with higher levels of overcoming situational obstacles (Gecas, 1980) and lower levels of 

negative life events related to delinquency (DiPierro et al., 2015).  

 The literature shows that Latino/Hispanic students receive strong support for their 

academic aspirations from their families. Research has shown an association between 

Latino/Hispanic students and their parents’ career aspirations (Cheng & Starks, 2002; 

Lawson et al., 2020); both students and parents demonstrate higher career aspirations 

than expectations (Chavira et al., 2016). Findings have also demonstrated that half of 

Latino/Hispanic parents are not fully knowledgeable of their children’s postsecondary 

aspirations (Behnke et al., 2004). The support that Latino/Hispanic families give to their 

children regarding postsecondary planning is restricted to their limited college-going 

funds of knowledge, educational ideologies (Kiyama, 2010), and documentation status 

(Cuevas, 2019; Giano et al., 2018). Latino/Hispanic female family members have 

demonstrated to be the primary supporters of their children’s postsecondary educational 

pursuits (Saenz et al., 2020).  
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Summary and Conclusions 

As Latino/Hispanic immigrants continue arriving in the United States, they must 

learn the necessary skills to meet the future job market demands (Coulombe & Gil, 

2016), as every state in the United States has considered adopting goals for 55 to 65% of 

the population in their state to earn a postsecondary degree or certification by 2025. 

Despite the efforts made to attract Latinos/Hispanics to pursue postsecondary education, 

the efforts have not been enough to close the existing educational gap between students 

of other ethnicities and Latino/Hispanic students; the gap continues to increase (The 

Campaign for College Opportunity, 2018). Strategies must be established to attract 

Latino/Hispanic students to pursue the degrees that would allow them to remain 

employable and contribute to the growth and development of the United States (Rainie & 

Anderson, 2017). Planning for postsecondary education is a complex process determined 

by various factors occurring throughout the student's life (Boylan, 2020). It becomes 

imperative to target all the factors involved in setting academic goals and career planning 

for Latinos/Hispanics (Gonzalez, 2015) because if the same trend continues; states in the 

United States will not achieve their goal of getting from 55 to 65% of adults to earn 

college degrees or certifications (Coulombe & Gil, 2016).  

The literature has identified various factors involved in the underrepresentation in 

higher education among Latinos/Hispanics, including parental/familial factors. If all the 

factors involved in planning a college education among Latino/Hispanic students were to 

be addressed, parental factors contributing to their children's post-secondary education 

decisions would have to be addressed. Many Latino/Hispanic parents rely on the 
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knowledge they may acquire from their children's schools passively, without being aware 

of cultural differences between their native culture and the American culture; and the 

expectations educators in American schools have for them (Auerbach, 2004). 

Latinos/Hispanics who have successfully pursued postsecondary degrees report their 

parents to be supportive and involved in their career goals (Araque et al., 2017; 

Camacho-Thompson, Gonzales & Fuligni, 2019; Cuevas, 2020). Latino/Hispanic parents 

must be taught to play a more active role in their children's education to ensure their 

children acquire the skills that would allow them to be employable according to the 

changes observed in the job market. 

It may be challenging for schools and educators to get Latino/Hispanic parents 

involved in their children's education. Parental involvement partly depends on their sense 

of self-efficacy and their perception of opportunities and demands from their children and 

their schools to get involved (Cuevas, 2020; Hoover-Dempsey & Sandler, 1995). The 

type of expectations Latino/Hispanic parents should transmit to their children to 

encourage academic success in the American educational system should be taught to 

Latino/Hispanic parents (Espino, 2016). Approaches to communicating with parents 

should be culturally appropriate to ensure parents' attention to learning the behaviors 

needed to help their children learn and understand the post-secondary options available 

(Araque et al., 2017). Ways to assess parental expectations, involvement, and sense of 

self-efficacy among Latino/Hispanic parents should be considered; to design the 

necessary strategies to educate them on how to appropriately advocate for their children's 

career goals.  
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 The literature has demonstrated the outcomes of parental expectations and 

parental involvement among Latino/Hispanic parents on their children’s career 

aspirations. However, the literature shows a gap in understanding Latino/Hispanic 

parental self-efficacy influences their children’s post-secondary planning. Research on 

parental self-efficacy regarding academic achievement using a sample of Latino/Hispanic 

parents has only been studied qualitatively. Until today, there has not been any 

quantitative study conducted examining the influence of parental self-efficacy among 

Latino/Hispanic parents on their children’s postsecondary planning using a sample of 

Latino/Hispanic parents. In addition, the literature shows a gap in demonstrating an 

understanding of the exact relationship between parental expectations, parental 

involvement, and parental self-efficacy among Latino/Hispanic parents as predictors of 

postsecondary aspirations among Latino/Hispanic students. The current study aimed to 

examine the relationship between variables. Chapter 3 describes the research design, 

rationale, methodology, and threats to the validity of the current study. 

  



49 

 

Chapter 3: Research Method 

Introduction 

The purpose of this correlational study was to assess the association between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

plans of Latino/Hispanic high school students. The data collected in the study suggest a 

model that can be used to predict the probabilities of Latino/Hispanic students planning 

for different postsecondary outcomes. In this chapter, I provide a detailed description of 

how the data in the study was collected and analyzed, including the research design and 

rationale selected for the study. The chapter includes a description of the study's 

methodology, including the population, sample and sampling procedures, 

instrumentation, data collection, and data analysis. Also, the chapter includes a discussion 

of threats to the validity of the study. I also discuss the ethical procedures that I followed 

in the study. 

Research Design and Rationale 

In the current quantitative study, I sought to analyze relationships between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

planning among Latino/Hispanic students. Quantitative researchers test theories and 

hypotheses to establish generalizable findings on a topic from a sample to a general 

population (Frankfort-Nacmias & Leon-Guerrero, 2018). A correlational research design 

was the most appropriate to answer the RQs formulated for the current study, which 

centered on the assessment of associations between variables. I used a correlational 

design to establish whether parental expectations, involvement, and self-efficacy can 
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significantly predict postsecondary education among Latino/Hispanic students and to 

assess how the variables interact. By using this design, I was able to determine whether a 

relationship exists between variables and the strength and direction of the relationships. I 

scrutinized the relationships between variables; I did not explorecause and effect.  

Methodology 

Population 

Participants for the current study were Latino/Hispanic parents with children in 

their junior and senior high school years. The U.S. Department of Education (2021) 

projected a 2022 enrollment of over 14 million Latino/Hispanic students in U.S. 

elementary and secondary schools. Latino/Hispanic students would constitute 28.6% of 

the total student population, in comparison to 44.8% of White students and 14.9% of 

Black or African American students. Participants for the study were Latino/Hispanic 

parents residing in the United States. 

Sampling and Sampling Procedures 

I used purposive sampling, a nonprobabilistic sampling strategy, to recruit 

participants for the study. Purposive sampling is the recommended approach when 

researchers want to answer questions about a group of people with specific characteristics 

(Leedy & Ormrod, 2019). By sampling in this way, I was able to recruit participants 

based on particular social roles and ethnic characteristics. However, because participants 

were chosen based on those characteristics, the study's findings may not be generalizable 

to other people who are not Latino/Hispanic parents, U.S. residents, and children in their 

junior and senior high school years.  
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Parents had to meet three requirements to participate in the study. Individuals 

qualified to participate if they identified their ethnicity or culture as Latino or Hispanic in 

the screening questions (see Lopez et al., 2019). The participants had to reside in the 

United States. Research shows that in 2019 Latinos/Hispanics made up 18% of the 

United States’ population (Krogstad, 2020). Participants had to have at least one child in 

their junior or senior year of high school, as students in junior and senior years are closer 

to graduating from high school and are more likely to go through post-secondary 

planning (Warren et al., 2012). 

I used G*Power Version 3.1.9 software (Faul et al. 2009) to conduct an a priori 

power analysis to determine the appropriate number of participants needed for the current 

study. Results from the a priori power analysis, assuming a medium effect size (f2 =.15), a 

= .05, and three predictor variables, identified that a minimum sample size of 77 

participants was required to achieve a power of .80. Therefore, a minimum of 77 

participants were sought for the current study. 

Procedures for Recruitment, Participation, and Data Collection 

 Recruitment, participation, and data collection for the current study occurred 

online. I used the services and tools of Zoho Survey for recruitment and data collection. 

Zoho Survey (2022) is a company that provides electronic tools for secure online survey 

collection. The information used in the study was written in both English and Spanish. A 

certified translator in North Carolina verified the translation of the material from English 

to Spanish. A copy of my personal communication with the translator is posted in 

Appendix A. I submitted an overview of the study, the consent forms, and the data 
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collection instruments to Walden University's Institutional Review Board for approval. 

My IRB approval number was 06-16-22-0727536. 

To recruit participants, I used Zoho Survey. Prospective participants began by 

reading an overview of the study, including the criteria for participation (see Appendix B 

[English] and Appendix C [Spanish]). The overview also explained confidentiality and 

the right to voluntarily participate in the study. Following the overview, individuals were 

directed to answer three screening questions (see Appendix D). If an individual failed to 

answer yes to any of the questions, they were disqualified from participating and were 

not allowed to continue in the study. Individuals who were disqualified were directed to a 

message (see Appendix E) notifying them that they did not qualify to participate in the 

study and thanking them for their participation. The message was written in English and 

Spanish. 

If the individual qualified to participate, they were directed to fill out a consent 

form that was built into the survey. After completing the consent form, participants were 

asked to share demographic information, including age, ethnicity, place of birth, gender, 

and education level (see Appendix F). Finally, participants were instructed to click on a 

link to take them to the survey with the instruments selected for the study (see 

Appendices G, I, K, and M). Completing the survey took approximately 20-30 minutes. 

At the end of the survey, participants read a closing statement with instructions to check 

on Facebook for a summary of the results in the future (see Appendix O). 
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Instrumentation and Operationalization of Constructs 

I designed the study to analyze parental socialization in the postsecondary 

planning of Latino/Hispanic students. Data were collected entirely through the internet. 

Parental socialization was assessed through three variables, and one variable evaluated 

postsecondary planning.  

Expectations of Filial Piety Scale—Spanish Version 

The parental expectation independent variable was assessed with the instrument 

Expectations of Filial Piety Scale—Spanish Version developed by Kao and Travis (2005; 

see Appendix G). The scale was appropriate for the current study because the scale was 

designed to assess Familismo, which is the concept that describes the loyalty and 

attachment expected from Latinos/Hispanics toward their families, prioritizing the needs 

of family members over individual needs when necessary (Garcia-Preto, 2005). While 

searching for a suitable instrument to use in their study to assess family expectations 

among Latinos/Hispanics, the researchers found that the Expectations of Filial Piety 

Scale, initially written in Chinese, was the most appropriate for their research; because 

both concepts of familismo and filial piety are similar in definition, describing family 

values, loyalty, duties, and expectations (Kao & Travis, 2005).  

The Expectations of Filial Piety Scale—Spanish Version (Kao & Travis, 2005) 

contains 16 items analyzing behaviors related to parental expectations. It took 

approximately 2 minutes to complete. The instrument is an ordinal four-point scale, in 

which each available answer was coded as 1 = no need at all, 2 = somewhat in need, 3 = 

pretty much in need, and 4 = very much in need (Kao & Travis, 2005). The sum of scores 
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of each category obtained from the 16 items in the instrument represented the parental 

perception of their support for their children’s career development. Higher scores on the 

instrument meant that the family value of familismo closer influences parental academic 

expectations of the participants. The instrument was initially written in both English and 

Spanish. The authors of the Expectations of Filial Piety Scale-Spanish Version granted 

permission to use and reproduce the scale for non-commercial and educational purposes 

(see Appendix H).  

The reliability of the Expectations of Filial Piety Scale-Spanish Version has been 

established. The original scale was reduced to 16 items (Kao & Travis, 2005). The final 

four factors with an explained variance of 59-69% were respecting parents (23.6%), 

honoring parents (12.5%), supporting parents (11.9%), and family unity (11.7%). 

Cronbach’s alphas were computed for all the subscales and total scales. The scale 

reflected a reliability of 0.82. The alpha coefficients for the subscale computed: Subscale 

I (0.84), Subscale II (0.66), Subscale III (0.66), and Subscale IV (0.68). 

The validity of the instrument was established as well. It was found by acquiring 

feedback from 10 Latino/Hispanic seniors with limited education between sixth and 

eighth-grade levels who read the instrument (Kao & Travis, 2005). The feedback 

received from the participant was used to establish content validity. Discriminant validity 

was applied by correlating subscales and the total scale with four variables. Researchers 

compared scores between foreign-born Latinos/Hispanics and American-born 

Latinos/Hispanics, which suggested higher Expectations of Filial Piety among 

Latinos/Hispanics born in foreign countries than those born in America: (t314= -9.06, 
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P<0.001), subscale I (t314= -11.39, P<0.001); subscale II (t314= -2.67, P <0.001); and 

subscale IV (t314= -5.39, P,0.001).  

Family Involvement Questionnaire—High School Version 

The independent variable of parental involvement was evaluated as a categorical 

variable with the Family Involvement Questionnaire--High School Version (Grover, 

2016; see Appendix I). The scale is an adaptation of the Family Involvement 

Questionnaire—Early Childhood developed by Fantuzzo et al. (2000); adapted and 

validated to be used with different ethnic groups living in the United States. The scale 

was appropriate for the current study because it assesses parental behaviors linked to 

academic support for their adolescent children. The scale was also suitable for the current 

study because it has been validated with Latinos/Hispanics in the United States 

(McWayne et al., 2015) and Spain (Dueñas et al., 2020). 

The rating scale contains 40 items analyzing parental behaviors linked to parental 

involvement in their children's academic pursuits (Grover, 2016). It took approximately 5 

minutes to complete. The scale is a five-point scale, in which each available answer is 

coded as 1 = no need at all, 2 = rarely, 3 = sometimes, 4 = often, and 5 = always. The 

sum of the scores of each category obtained from the 40 questions in the survey represent 

measurements of parental involvement in their children’s education (Grover, 2016). 

Higher scores on the instrument mean higher parental academic involvement of the 

participants in their children’s education. Authors have granted the Family Involvement 

Questionnaire—High School version to use and reproduce the scale for noncommercial 

and educational purposes (see Appendix J). 
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The reliability of the instrument has been established. A Cronbach’s alpha 

calculated on the 40 items in the instrument yielded high internal consistency with a 

coefficient of 0.93 (Grover, 2016). A confirmatory factor analysis identified 34 items 

from the FIQ-EC with the FIQ-HS. An exploratory factor analysis yielded three factors 

across 25 items: home-school communication, home-based activities, and school-based 

activities, with Cronbach’s alpha coefficients of 0.89, 0.71, and 0.77 individually 

(Grover, 2016). Three scales were created out of the forty items with coefficients of 0.90, 

.088, and 0.76, respectively.  

The validity of the scale has also been established. Initially, the validity was 

established with a sample of parents with children in elementary school (Manz et al., 

2004). The validity of the high school version has been established (Grover, 2016). 

Construct validity was established through factor analysis, comparing identified factors. 

Structural validity was examined through factor analysis across the identified constructs. 

The researcher points out that although not all 40 items in the FIQ-EC had loadings of .40 

or greater in the FIQ-HS, all 40 items were included in the study considering 34 items 

had loadings of .40 or greater in previous research (Manz et al., 2004). A one-way 

MANOVA indicated an internal consistency for the scales of (a = 0.90 to 0.76), 

determining that the family characteristics in the FIQ-EC were related to the family 

characteristics in the FIQ-HS (Grover, 2016). 

My Children’s Future Scale 

The independent variable of parental self-efficacy was evaluated using the My 

Children’s Future Scale (Esen, 2020; Nota et al., 2012; see Appendix K). The scale 
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contains 9 items assessing parental behaviors related to parental academic support. The 

scale was appropriate for the current study because the scale was developed and tested 

within two collectivist cultures: Italian (Burton et al., 2021) and Turkish (Dumludag et 

al., 2016), which are collectivist cultures; similar to Latin/Hispanic cultures (Hofstede, 

2011).  

The rating scale comprises nine items assessing parental behaviors related to 

parental self-efficacy to support their children’s careers. It took approximately 1.5 

minutes to complete. The scale is a 5-point scale, which each available answer was 

coded: (1) It does not describe me, (2) It slightly describes me, (3) It mostly describes 

me, (4) It strongly describes me, and (5) It describes me perfectly (Nota et al., 2012). The 

sum of the scores of each category obtained from the 9 questions in the survey represent 

measurements of parental self-efficacy in their children’s education (Nota et al., 2012). 

Higher scores on the instrument meant higher parental academic self-efficacy for the 

participants in their children’s education. The authors of My Children’s Future Scale 

granted permission to use and reproduce the scale for non-commercial and educational 

purposes (see Appendix L). 

The reliability of the instrument was established. The scale's reliability was tested 

using Cronbach’s alpha and McDonald’s omega coefficients, calculated as .87 (Esen, 

2020). A test-retest reliability coefficient was calculated as .83. Exploratory factor 

analysis and confirmatory factor analysis were used to establish the scale's factor 

structure. 
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The validity of the scale was established. Discriminant validity was tested 

between mothers and fathers using the Hope Scale (Snyder et al., 1991) and the Life 

Orientation Scale (Scheier et al., 1994). Convergent validity was analyzed using the 

composite reliability criterion, which was .87 (Esen, 2020). 

Parent Questionnaire Used in the Education Longitudinal Study of 2002 

The dependent variable amount of postsecondary education was assessed with the 

Likert-item number 81 from the Parent Questionnaire used in the Education Longitudinal 

Study of 2002 (National Center for Educational Statistics, 2004; see Appendix M). It 

took approximately 8 seconds to complete. The item measures seven education 

categories. The item is ordinal; each available answer was coded: (01) Less than high 

school graduation, (02) High school graduation or general equivalency diploma (GED) 

only, (03) Attend or complete a 2-year school course in a community or vocational 

school, (04) Attend college but not complete a 4-year degree, (05) Graduate from college, 

(06) Obtain a master’s degree or equivalent, and (07) Obtain a Ph.D., or other advanced 

degrees. The item was appropriate for the current study because it has been used within a 

diverse sample of parents residing in the United States, including Latino/Hispanic 

parents. Permission to use and reproduce the scale for non-commercial and educational 

purposes has been granted for public use (see Appendix N).  

The reliability of the ELS 2002 was established. The scale's reliability was 

evaluated through interview/reinterview (Burns et al., 2003). The researchers assessed 

percentage agreement between the responses given in the first interview and those shown 

in the reinterview for the categorical variables and evaluated matching responses for the 
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continuous variables falling within one standard deviation. The researchers also assessed 

the temporal stability of the scale using Cramer’s V statistic for discrete/unordered 

variables, Kendall’s tau-b statistic to evaluate ordinal variables, and the Pearson 

correlation coefficient to assess interval variables (Burns et al., 2003). Responses with 

low percentage agreement between the interview and reinterview were revised or deleted. 

Item number 81, evaluating students' highest expected level of education, had Kendall’s 

tau-b statistic of .73 (Burns et al., 2003). 

The validity of the ELS 2002 was established as well. The researchers evaluated 

and compared the items in the questionnaire taken from previous studies conducted by 

the National Center for Education Statistics. Item eighty-one was compared with item 

seventy-six from the National Education Longitudinal Study of 1988 (NELS: 88) (Ingels 

et al., 2004). Also, the researchers indicated that a high-ranking statistician verified the 

validity of the statistical analyses used in the study. The weighted percentage of parent 

questionnaire completion was 87.45 (Ingels et al., 2004). 

Operationalization of Variables 

 I investigated whether parental expectations, parental involvement, and parental 

self-efficacy can significantly predict postsecondary educational aspirations among 

Latino/Hispanic students. The variables were measured using instruments available at no 

cost when used for research. The instruments and authorizations for using the instruments 

are available in Appendices G-N.  

Parental Expectations. The independent variable parental expectations, 

operationally defined as the loyalty and attachment Latino/Hispanic parents expect from 
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their children, were analyzed with the Expectations of Filial Piety Scale—Spanish 

Version developed by Kao and Travis (2005). Parental expectations were evaluated as a 

categorical variable.  

 Parental Involvement. The independent variable parental involvement, 

operationally defined as the extent parents get involved with their children in a range of 

different activities related to their education (Chowa et al., 2013), was analyzed with the 

Family Involvement Questionnaire--High School Version (Grover, 2016). Parental 

involvement was analyzed as a categorical variable.  

Parental Self-Efficacy. The independent variable parental self-efficacy, which is 

operationally defined as the confidence parents demonstrate to support their children’s 

careers, was analyzed using the My Children’s Future Scale (Esen; 2020; Nota et al., 

2012). Parental self-efficacy was measured as a categorical variable. 

Postsecondary Plans. The dependent variable postsecondary education plans, 

which is defined as the process of arranging a postsecondary education both academically 

and financially for a student (U.S. Department of Education, 2017), was assessed with the 

Likert-item number eighty-one from the Parent Questionnaire used in the Education 

Longitudinal Study of 2002 (National Center for Educational Statistics, 2004). The item 

measures seven education categories. The item was ordinal; each available answer was 

coded: Less than high school graduation (01), High school graduation or GED only (02), 

Attend or complete a 2-year school course in a community or vocational school (03), 

Attend college, but not complete a 4-year degree (04), Graduate from college (05), 

Obtain a Master’s degree or equivalent (06) and Obtain a Ph.D., or other advanced 
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degrees (07). Each category in the item represented the level of education parents expect 

their children to achieve (National Center for Educational Statistics, 2004).  

Data Analysis Plan 

I entered the collected data into SPSS version 28.0 (IBM Corp, 2021) and 

encoded according to the Likert items incorporated from the instruments selected for the 

study. The data were screened for any missing values. No missing values were found. 

The following are the RQs and hypotheses for this study: 

RQ1: What is the relationship between parental expectations on Latino/Hispanic 

high school students’ postsecondary education plans? 

H01: There is no relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

H11: There is a relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ2: What is the relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans? 

H02: There is no relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 

H12: There is a relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ3: What is the relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans? 
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H03: There is no relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

H13: There is a relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ4: How does the relationship between parental expectations, parental 

involvement, and parental self-efficacy predict Latino/Hispanic high school students’ 

postsecondary education plans? 

H04: The relationship between parental expectations, parental involvement, and 

parental self-efficacy does not predict Latino/Hispanic high school students’ 

postsecondary education plans. 

H14: The relationship between parental expectations, parental involvement, and 

parental self-efficacy predicts Latino/Hispanic high school students’ 

postsecondary education plans. 

 To answer the four RQs formulated for this study, an ordinal logistic regression 

test using SPSS was conducted; to assess the relationships between parental expectations, 

parental involvement, and parental self-efficacy that can predict postsecondary planning 

among Latinos/Hispanics. Ordinal logistic regression was appropriate for the data 

analysis of this study because it allowed analyzing if three categorical independent 

variables can significantly predict one ordinal dependent variable (Warner, 2013). 

Ordinal logistic regression requires meeting four assumptions (Stoltzfus, 2011). 

First, the outcome variable should be ordinal; second, the predictor variables should be 

continuous or categorical. Third, there should be no multicollinearity in the data set 
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(Stoltzfus, 2011; Warner, 2013). A collinearity test was run in SPSS with each 

independent variable to determine multicollinearity in the data set. Variance inflation 

factor scores indicated whether multicollinearity is detected. If any variables had shown a 

significant correlation, the independent variables would have been linearly combined to 

eliminate the collinearity before analysis. Fourth, the data set was tested for proportional 

odds (Bender & Grouven, 1997). Using SPSS, a likelihood ratio test was run to assess if 

each predictor variable affects each cumulative split of the dependent variable. If this 

assumption had been violated, separate binomial logistic regressions on cumulative 

dichotomous dependent variables would have been run to assess further if this 

assumption is met. 

Once the data had satisfied the assumptions required to run an ordinal logistic 

regression, the test was run. SSPS generated different tables, allowing interpretation of 

the results and conclusion. The Goodness of Fit Table assessed if the model fits the data 

(Bender & Grouven, 1997). A small chi-square statistic and a p-value of more than .05 

would have indicated a good fit for the model. The Table labeled Model Fitting 

Information verified the model's parameters in the calculation (Stoltzfus, 2011). A p-

value of less than .05 on the Final row indicated that the model's coefficients were equal 

to zero and a better fit than the null model compared to the intercept row. SPSS produced 

a Pseudo-R-Square table. A coefficient with a p-value less than .05 and an adjusted ratio 

above 1.0 indicated the risk of the outcome increasing compared to the reference 

predictor outcome. A p-value higher than .05 suggested that the relationship is 

insignificant relative to the referent variable. 
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Threats to Validity 

 This study was a correlational study that analyzed relationships between 

variables. Therefore, internal validity was not a concern for this study because internal 

validity is concerned with the accuracy of establishing cause and effect (Drost, 2011), 

which was not the goal of this study. This study assessed if the predictor variables can 

predict the outcome variable based on their relationship and did not establish cause and 

effect. 

 However, external validity may have been a concern in this study. External 

validity is concerned with generalizing research findings to other populations (Drost, 

2011). This study was conducted with a sample of Latino/Hispanic parents residing in the 

United States. The study's findings may or may not apply to parents from other ethnicities 

living in the United States and may or may not apply to Latino/Hispanic parents residing 

in other countries that are not the United States.  

Ethical Procedures 

 This study required the participation of human participants. I followed the 

Institutional Review Board's ethical requirements for human participation. The current 

study was conducted entirely online using Zoho Survey. The study included an overview 

of the study, the purpose of the study, criteria for participation, confidentiality statement, 

and contact information. The overview consisted of links to screening questions and a 

consent form. After completing the consent form, participants' parents were indicated to 

start completing the survey, with a reminder of the survey's duration (20 minutes) and the 

availability of the survey to be conducted multiple times if needed. Identifying 
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information was removed from the data, except for demographics. The data has been 

securely stored to ensure the confidentiality of the data collected in the study on a flash 

drive designated only for the current research, protected with a password, and securely 

locked in a file cabinet for 5 years. Also, the collected data has been stored in a cloud 

service (OneDrive) protected with a password for 5 years. After 5 years, the stored data 

will be permanently deleted from the flash drive and OneDrive. The passwords will not 

be shared with anyone.  

Summary 

The current correlational study assessed the association between parental 

expectations, parental involvement, parental self-efficacy, and postsecondary plans of 

Latino/Hispanic high school students. The data collected from the study suggests a model 

that can predict the probabilities of parental socialization affecting the outcome of 

Latino/Hispanic students’ postsecondary planning. A minimum sample of 77 participants 

was required for the study. The requirements for participation were to be a 

Latino/Hispanic parent residing in the United States with a child in junior or senior year 

of high school. Recruitment and data collection occurred through Zoho Survey. The study 

required participants to participate in an online survey as part of the study. To analyze the 

collected data, an ordinal regression analysis was conducted. The data analysis results 

and how the results answer the RQs formulated for this study are discussed in Chapter 4. 
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Chapter 4: Results 

Introduction 

The purpose of this correlational study was to examine the relationship between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

plans of Latino/Hispanic high school students. Specifically, the evidence collected from 

the study suggests a model that can predict the probabilities of Latino/Hispanic students’ 

planning for different postsecondary outcomes influenced by levels of expectations, 

involvement, and self-efficacy in their parents. The RQs and hypotheses for the study 

were as follows: 

RQ1: What is the relationship between parental expectations on Latino/Hispanic 

high school students’ postsecondary education plans? 

H01: There is no relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

H11: There is a relationship between parental expectations in Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ2: What is the relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans? 

H02: There is no relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 

H12: There is a relationship between parental involvement in Latino/Hispanic 

high school students’ postsecondary education plans. 
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RQ3: What is the relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans? 

H03: There is no relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

H13: There is a relationship between parental self-efficacy on Latino/Hispanic 

high school students’ postsecondary education plans. 

RQ4: How does the relationship between parental expectations, parental 

involvement, and parental self-efficacy predict Latino/Hispanic high school students’ 

postsecondary education plans? 

H04: The relationship between parental expectations, parental involvement, and 

parental self-efficacy does not predict Latino/Hispanic high school students’ 

postsecondary education plans. 

H14: The relationship between parental expectations, parental involvement, and 

parental self-efficacy predicts Latino/Hispanic high school students’ 

postsecondary education plans. 

In this chapter, I present the results of the investigation. This chapter also includes 

information on the methods of data collection and analysis. I used SPSS to examine the 

relationships between parental expectations, parental involvement, parental self-efficacy, 

and the postsecondary education plans of Latino/Hispanic high school students.  

Data Collection 

To collect data for this study, I administered an online survey published in Zoho 

Survey between June 29 and July 10, 2022. The target population for this study included 
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U.S. residents who identified as Latino/Hispanic and were parents of a student in their 

junior or senior year of high school. Individuals recruited through Zoho Survey were 

screened for qualifications to participate in the study . That 25% That he study, as 

indicated by a G*Power a priori power analysis (Faul et al. 2009). After providing their 

consent, participants were asked to provide demographic information, including age, 

birthplace, gender, and level of education. After answering the demographic questions, 

participants responded to 64 Likert-items from the questionnaires included in the study: 

Expectations of Filial Piety Scale—Spanish Version (Kao & Travis, 2005), Family 

Involvement Questionnaire—High School Version (Grover, 2016), and My Children’s 

Future Scale (Esen; 2020; Nota et al., 2012).  

Results 

I entered the collected data into SPSS Version 28.0 (IBM Corp, 2021) and 

encoded data as variables representing each demographic question and the 64 Likert-

items from the three questionnaires selected to represent the study variables. There were 

no missing values in the data set. The average age of participants was 36.26 years (SD = 

6.597). The age of participants ranged from 18 to 60 years. Most (71.9%, n = 69) of the 

participants were born in the United States, 3.1% (n = 3) were born in other countries, 

and 25% (n = 24) did not correctly respond to the birthplace question. The sample 

consisted of 68.8% male (n = 66) and 31.3% female (n = 30) parents. Regarding the 

education level of the participants, 14.6% (n = 14) had obtained a high school diploma or 

GED; 11.5% (n = 11) had obtained some college education but did not complete a 

degree; 6.3% (n = 6) had obtained an associate degree; 32.3% (n = 31) had obtained a 
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bachelor’s degree; 22.9% (n =22)had obtained a master’s degree; and 12.5% (n =12) had 

obtained a PhD, EdD, MD, or other advanced degree. Table 1 includes descriptive 

statistics that characterize the participants’ demographic data.  
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Table 1 

 

Demographic Data 

Variable f % 

Age   

18 1 1.0 

21 1 1.0 

26 2 2.1 

27 1 1.0 

28 2 2.1 

29 1 1.0 

30 9 9.4 

31 5 5.2 

32 2 2.1 

33 4 4.2 

34 8 8.3 

35 19 19.8 

36 3 3.1 

37 3 3.1 

38 4 4.2 

39 2 2.1 

40 10 10.4 

41 4 4.2 

42 2 2.1 

43 1 1.0 

44 3 3.1 

45 2 2.1 

46 2 2.1 

49 2 2.1 

50 1 1.0 

58 1 1.0 

60 1 1.0 

Birthplace   

United States 69 71.9 

Foreign country 3 3.1 

Incorrect 24 25.0 

Gender   

Male 66 68.8 

Female 30 31.3 

Other 0 0.0 

Education   

Less than 12th grade 0 0.0 

High school diploma or general equivalency 

diploma 

14 14.6 

Some college, No degree 11 11.5 

Associate degree 6 6.3 

Bachelor's degree 31 32.3 

Master's degree 22 22.9 

PhD, EdD, MD, JD, or advanced degree 12 12.5 
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 I tested the data set for assumptions required to perform an ordinal logistic 

regression, which was the appropriate statistical procedure to answer the RQs formulated 

for the study. The assumption of collinearity was met. The data set showed no 

multicollinearity, as indicated in Table 2, which shows tolerance values for each 

independent variable as greater than 0.1, and variance inflation factor values as less than 

10. 

Table 2 

 

Collinearity Statistics 

Coefficientsa 

Model 

Collinearity Statistics 

Tolerance VIF 

1 Parental Expectations .826 1.211 

Parental Involvement .596 1.677 

Parental Self-efficacy .623 1.605 

a. Dependent Variable: How far in school do you expect your child will go? 

 

The assumption of proportional odds was met, as indicated in Table 3. It was 

assessed by a full likelihood ratio test comparing the fit of the proportional odds model 

with varying location parameters, X2 (15) = 19.278, p = .201. 

Table 3 

 

Test of Parallel Lines 

Model -2 Log Likelihood Chi-Square df Sig. 

Null Hypothesis 307.579    

General 288.301b 19.278c 15 .201 

The null hypothesis states that the location parameters (slope coefficients) are the same across 

response categories. 

a. Link function: Logit. 
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b. The log-likelihood value cannot be further increased after a maximum number of step-halving. 

c. The Chi-Square statistic is computed based on the log-likelihood value of the last iteration of 

the general model. Validity of the test is uncertain. 

 

 Ordinal logistic regression was performed in SPSS. A total of 4 tables were 

generated with the test. Table 4 illustrates the goodness of fit of the model to the data. 

The Pearson goodness-of-fit indicated that the model was a good fit to the observed data, 

X2 (555) = 488.311, p = .981. The Deviance goodness-of-fit test indicated that the model 

was a good fit to the observed data, X2 (555) = 305.957, p = 1.000. 

Table 4 

 

Goodness of Fit 

Goodness-of-Fit 

 Chi-Square df Sig. 

Pearson 488.311 555 .981 

Deviance 305.957 555 1.000 

Link function: Logit. 

 

The ordinal logistic regression test conducted in SPSS generated the Parameter 

Estimates table. The data generated in the Parameter Estimates table was used to explore 

the relationships between variables and answer RQ1, RQ2, and RQ3 formulated for the 

study, shown in Table 5. 

In exploring RQ1, it was found that an increase in parental expectations was 

associated with an increase in the odds of postsecondary education plans among 

Latinos/Hispanics. The odds ratio of parental expectations being associated with a higher 

category of postsecondary education among Latinos/Hispanics versus a lower category 
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was 1.049, 95% CI [1.013, 1.085], a statistically significant effect, Wald X2 (1) = 7.438, p 

= .006, suggesting that parental expectations were 1.05 times more likely related with 

higher postsecondary education categories. Based on this analysis, the null hypothesis for 

RQ1 was rejected, and the alternative hypothesis was accepted, suggesting a relationship 

between parental expectations and high school students’ postsecondary education plans 

among Latinos/Hispanics. 

In exploring RQ2, it was found that an increase in parental involvement was 

associated with an increase in the odds of postsecondary education plans among 

Latinos/Hispanics. The odds ratio of parental involvement associated with a higher 

category of postsecondary education among Latinos/Hispanics versus a lower category 

was 1.008, 95% CI [0.989, 1.028], not a statistically significant effect, Wald X2 (1) = 

.701, p = .402, suggesting that parental involvement does not have a significant predictive 

relationship on the postsecondary plans of Latino/Hispanic students. Due to the non-

significance of the overall model, the null hypothesis for RQ2 was accepted. The 

alternative hypothesis was rejected, suggesting no relationship exists between parental 

involvement and the high school students’ postsecondary education plans among 

Latinos/Hispanics. 

In exploring RQ3, an increase in parental self-efficacy was associated with an 

increase in the odds of postsecondary education plans among Latinos/Hispanics. The 

odds ratio of parental self-efficacy is associated with a higher category of postsecondary 

education among Latinos/Hispanics versus a lower category was .28, 95% CI [0.957, 

1.103], not a statistically significant effect, Wald X2 (1) = 0.568, p = .451. Due to the 
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non-significance of the overall model, the null hypothesis for RQ3 was accepted. The 

alternative hypothesis was rejected, suggesting no relationship exists between parental 

self-efficacy and high school students’ postsecondary education plans among 

Latinos/Hispanics. Table 5 shows the data generated in the Parameter Estimates table. 

Table 5 

 

Parameter Estimates 

 

In exploring RQ4, a model containing the full set of predictors was a better fit 

than a model with no predictors. The model’s parameters were verified with the Model 
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Fitting table, as shown in Table 6. The final model statistically predicted the dependent 

variable over and above the intercept-only model, X2 (3) = 16.049, p < .001. The full 

model represents a significantly better fit to the data than the null model, representing a 

significant improvement in fit relative to the null model. A Pseudo R-Square table was 

produced, as shown in Table 7. Based on McFadden’s Pseudo-R-Square interpretation, it 

seems the model has a good fit, R2 = .49. The model containing a full set of predictors 

exhibits a 5% improvement relative to an intercept-only model. Based on the analysis 

shown in tables 6 and 7, the null hypothesis for RQ4 was rejected. The alternative 

hypothesis was accepted, suggesting that the relationship between parental expectations, 

parental involvement, and parental self-efficacy can predict high school students’ 

postsecondary education plans among Latinos/Hispanics.  

Table 6 

 

Model Fitting Information 

Model -2 Log Likelihood Chi-Square df Sig. 

Intercept Only 323.629    

Final 307.579 16.049 3 .001 

Link function: Logit. 

 

Table 7 

 

Pseudo R-Square 

 

Cox and Snell .154 

Nagelkerke .159 

McFadden .049 

Link function: Logit. 
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Summary 

 The purpose of this correlational study was to assess the association between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

plans of Latino/Hispanic high school students. Chapter 4 contains the data collection and 

analysis processes used in the current study. Data collected from 96 participants were 

analyzed to answer the four RQs formulated for the study exploring relationships 

between parental expectations, parental involvement, parental self-efficacy, and seven 

levels of postsecondary plans of Latinos/Hispanics. Ordinal logistic regression was 

performed to analyze the associations between variables. The results of the analysis 

provided answers to the RQs.  

 In assessing relationships between parental expectations and the postsecondary 

plans of Latino/Hispanic students, an increase in parental expectations was associated 

with a higher category versus a lower category of postsecondary education, with a 

significant statistical effect. In assessing relationships between parental involvement and 

the postsecondary plans of Latino/Hispanic students, as well as relationships between 

parental self-efficacy and postsecondary plans of Latino/Hispanic students; an increase in 

parental involvement was associated with a higher category versus a lower category of 

postsecondary education; however, the effect was not statistically significant. In 

exploring how parental expectations, parental involvement, and parental self-efficacy can 

predict the postsecondary plans of Latino/Hispanic students, it was found that a model 

containing the full set of predictors was a better fit than a model with no predictors. The 
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effect was statistically significant, suggesting that parental expectations, parental 

involvement, and parental self-efficacy are predictors of the postsecondary education 

plans of high school Latino/Hispanic students. Chapter 5, the final chapter, contains a 

discussion of the interpretation of the findings, limitations of the study, recommendations 

for further research, implications for social change, and conclusions.   
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Chapter 5: Discussion, Conclusions, and Recommendations 

Introduction 

The purpose of this correlational study was to investigate the relationship between 

parental expectations, parental involvement, parental self-efficacy, and postsecondary 

plans of Latino/Hispanic high school students. To address the gap in the literature 

regarding parental influence on the postsecondary education outcomes of 

Latinos/Hispanics, I designed a quantitative correlational study to assess whether 

relationships between parental expectations, parental involvement, and parental self-

efficacy can significantly predict the postsecondary plans of Latino/Hispanic students. 

Data were collected from a sample of 96 Latino/Hispanic participants who were U.S. 

residents and parents of children in their junior or senior year of high school.  

Key findings regarding parental socialization and its influence on postsecondary 

education outcomes among Latinos/Hispanics were mixed. The collected data suggest a 

model that can predict postsecondary education outcomes among Latino/Hispanic 

students that is influenced by levels of expectations, involvement, and self-efficacy in 

their parents. In addition, the study results show that the expectations of Latino/Hispanic 

parents can significantly predict the postsecondary educational outcome of their children. 

However, the study results show that the relationships between parental involvement and 

postsecondary education and between parental self-efficacy and postsecondary education 

outcomes were not statistically significant. 
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Interpretation of the Findings 

The findings of this study highlight the influence that parental socialization has on 

postsecondary education outcomes among Latinos/Hispanics residing in the United 

States. The study confirms the social learning theory’s emphasis on the parental 

contribution to children’s social learning, which is modeled by parents through their 

behaviors and attitudes and learned vicariously by their children through observation 

(Bandura, 1977, 1986). This study also confirms the Hoover-Dempsey and Sandler 

model's emphasis on the relationship between parental socialization and their children’s 

academic success (Hoover-Dempsey & Sandler, 1995; Hoover-Dempsey et al., 2005).  

The ordinal logistic regression analysis of relationships between the three 

predictor variables and the outcome variable assessed in the current study demonstrated 

an increase in parental factors associated with increased odds of higher postsecondary 

education levels among Latinos/Hispanics. The findings suggest that parental 

expectations, involvement, and self-efficacy are predictors of postsecondary plans among 

Latino/Hispanic high school students. The study results point out the combination of 

parental socialization factors and the influence it has on the probabilities of the 

Latino/Hispanic high school students planning for postsecondary education as 

emphasized by the social learning theory (Bandura, 1977, 1986) and by the Hoover-

Dempsey and Sandler model (Hoover-Dempsey & Sandler, 1995; Hoover-Dempsey et 

al., 2005).  

In exploring the relationships between each parental factor included in the 

regression model, the current study’s findings indicate that parental expectations can 
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predict postsecondary educational outcomes among Latinos/Hispanics, as inquired on 

RQ1. The analysis showed a statistically significant relationship between parental 

expectations and Latino/Hispanic postsecondary educational outcomes, confirming 

previous research findings linking parental expectations and the likelihood of 

Latino/Hispanic students’ career aspirations (Flores & O’Brien, 2002) and the likelihood 

of Latino/Hispanic students enrolling in 4-year programs (Nuñez & Kim, 2012; Song & 

Petracchi, 2020; Zarate & Gallimore, 2005). On the other hand, the current study’s results 

contradict Dennis et al. (2005) findings that academic motivation to attend college among 

Latinos/Hispanics is associated with personal adjustment and commitment and not with 

family expectations as found in the current study.  

However, although the results demonstrate an increase in parental factors 

associated with an increase in the odds of higher postsecondary education levels among 

Latinos/Hispanics, the effect was not statistically significant between parental 

involvement, parental self-efficacy, and postsecondary educational plans among 

Latino/Hispanic students. RQ2 inquired about parental involvement and Latino/Hispanic 

students’ postsecondary educational outcomes. The results of the ordinal logistic 

regression assessing the relationship were not significant. The results did not confirm 

previous findings linking parental involvement and major career choices among 

Latinos/Hispanics. Camacho-Thompson, Gonzalez, and Tein (2019) found associations 

between parental involvement and postsecondary outcomes by analyzing the associations 

between parental involvement and the students’ gender, as well as associations between 

the gender of the parent and their academic involvement and their career choices. Yingyi 
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(2009) found associations between parental involvement and patterned major college 

choice by gender, ethnicity, and nativity. The current study did not corroborate previous 

research conclusions. 

Similarly, the effect between parental self-efficacy and the postsecondary 

education plans of Latino/Hispanic students, as inquired in RQ3, was not significant. The 

study’s results did not confirm previous findings linking parental self-efficacy and the 

postsecondary education plans of Latino/Hispanic students (Cuevas, 2020). The current 

study did not establish a significant relationship between parental self-efficacy and 

postsecondary education outcomes among Latinos/Hispanics as Cuevas (2020) did 

qualitatively. through the topics identified in her study data analysis. 

This study corroborates previous findings indicating a relationship between the 

socialization children receive from their parents and academic achievement among 

Latino/Hispanic students (Dumka et al., 2009; Isik et al., 2018; Ucus et al., 2019). One of 

the purposes of this study was to collect data to suggest a model that can predict 

postsecondary educational outcomes among Latinos/Hispanics residing in the United 

States, as inquired in RQ4. A model containing three predictor variables assessing three 

parental socialization factors (parental expectations, parental involvement, parental self-

efficacy) was a better fit than a model with no predictors, statistically predicting the 

dependent variable over and above the intercept-only model. In addition, McFadden’s 

pseudo-R-square interpretation indicates a 5% improvement relative to an intercept-only 

model. The study findings clearly indicate that parental socialization can predict 

postsecondary educational outcomes among Latinos/Hispanics.  
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Limitations of the Study 

There were various limitations related to the current study. First, I designed the 

study to assess relationships between variables and not to determine cause and effect. 

Therefore, this study did not establish whether parental expectations, parental 

involvement, and parental self-efficacy are causes for levels of postsecondary education 

among Latinos/Hispanics. Second, whether participants read the survey content 

accurately may have been of concern because 25% of the participants did not respond 

correctly to the survey question asking for their place of birth. All 24 participants 

responded to the birthplace question with four numbers appearing as their year of birth 

instead. Although the birthplace question was demographic and not part of the questions 

analyzed to answer the RQs that underpinned the study, accurate calculation of the 

participants’ place of birth was not possible. 

Third, external validity may have been of concern in the current study. To recruit 

participants, I used a purposive sampling strategy based on particular social 

characteristics to recruit participants who identified only as Latino or Hispanic parents, 

U.S. residents, and parents of children in their junior or senior year of high school. 

Because participants were recruited based on those requirements, the results of the 

current study may not apply to parents from ethnicities other than Latinos/Hispanics. 

Also, the results may not apply to Latinos/Hispanics residing in other countries or parents 

with children in different grades or levels other than junior or senior high school. Another 

concern regarding external validity may be that at least 72% of the participants were born 

in the United States. The number of participants born in the United States could be higher 
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than 69 because 24 participants in the sample did not correctly answer the question 

asking them for their place of birth. Latinos/Hispanics who are born in the United States 

go through a different process of acculturation to U.S. culture than those 

Latinos/Hispanics who were born in other countries and move to the United States later 

in life, which can impact their socialization and influence their career planning (Flores & 

Ojeda, 2006; Gonzalez et al., 2012; Storlie et al., 2016; Yung-Yi, 2015), therefore 

influencing research findings using Latinos/Hispanics participants.  

Recommendations 

This quantitative study sought to establish a statistical model that can predict 

levels of postsecondary education among Latinos/Hispanics based on socialization 

factors, including parental expectations, parental involvement, and parental self-efficacy. 

The results of the study have confirmed that the model containing the three predictor 

variables assessing parental socialization factors included in the model (parental 

expectations, parental involvement, parental self-efficacy) was a better fit than a model 

with no predictors; statistically predicting the dependent variable over and above the 

intercept-only model. The study’s results indicated a 5% improvement relative to an 

intercept-only model. The study findings clearly indicate that parental socialization can 

predict postsecondary educational outcomes among Latinos/Hispanics. Future research 

should consider testing this model with samples with different social characteristics than 

the characteristics of the sample in the current study, such as Latino/Hispanic parents and 

U.S. residents born and grown outside of the United States; or testing the model with a 
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sample of Latino/Hispanic students in the process of postsecondary education decision-

making, instead of their parents. 

On the other hand, this study did not find statistically significant relationships 

between parental involvement, parental self-efficacy, and Latino/Hispanic students’ 

postsecondary educational outcomes. However, conducting this study using 

Latino/Hispanic participants with different characteristics than the participants in the 

current study may reflect higher or lower odds of postsecondary educational outcomes. 

Conversely, future research should evaluate if the significance of the relationship 

between the three parental socialization variables analyzed in the current study over the 

postsecondary education plans would increase the odds, using a sample of 

Latino/Hispanic parents born in other countries or using a sample of Latino/Hispanic 

students instead, or using a combined sample of both parents and students. 

Implications 

The present study's findings highlight factors influencing the underrepresentation 

of Latinos/Hispanics in higher education. In the past, literature has provided evidence of 

how different aspects of socialization can contribute to the problem of 

underrepresentation, but from the students’ perceptions; however, the literature was 

limited in identifying parental factors that can contribute to the problem from the parents’ 

perception. The current study contributes as evidence to the literature bringing a better 

understanding of the impact parental socialization has on the postsecondary educational 

decisions of Latino/Hispanic students. 
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In addition, the study’s findings can help educators and educational institutions 

better prepare to assist Latino/Hispanic parents by designing the appropriate curriculum 

activities to help them develop the proper socialization skills to influence their children in 

their postsecondary education outcomes. In turn, Latino/Hispanic parents can learn how 

to successfully contribute to their children’s career aspirations and increase their chances 

of pursuing college degrees beyond 2-year programs, which would translate to more 

Latinos/Hispanics taking advantage of the benefits of higher paying jobs requiring 

advanced skills. More Latino/Hispanic students may have the opportunity to develop the 

critical thinking competencies that may allow them to successfully pursue advanced 

college degrees. 

Conclusion 

This study was conducted to investigate the problem of the lack of representation 

of Latinos/Hispanics in higher education. Despite all efforts made by Higher Educational 

Institutions to attract Hispanic/Latino students to enroll in their programs, most students 

continue enrolling in 2-year programs; part of those students drop out and not completing 

their postsecondary education. The literature has shown a gap in explaining how parental 

socialization factors, specifically parental expectations, parental involvement, and 

parental self-efficacy, play a role in postsecondary decision-making among 

Latinos/Hispanics. The current study contributes to the literature by pointing out parental 

factors' impact on Latino/Hispanic career aspirations. This study provides insight into the 

perception of Latino/Hispanic parents regarding their children’s postsecondary education. 

The information gathered can potentially help more Latinos/Hispanics to pursue 
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postsecondary training and thrive for better careers, which in turn will contribute to 

positive social change in the form of a better future for themselves, as well as for their 

families and their communities. 
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Appendix A: Personal Communication with Translator 
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Appendix B: Overview of the Study (English) 

Overview of the Study 
 

Hello!  

 

My name is Nilda I. Rosario, and I need your assistance with a project I am conducting as 

part of my graduation requirements for my Doctoral degree in the Department of 

Psychology at Walden University, Minneapolis, MN, under the supervision of Dr. 

Arcella Trimble. The title of my research project is “The effect of parental socialization 

in the post-secondary plans of Latino/Hispanic students.” 

 

I hope to connect with parents of Hispanic/Latino students in their junior and senior high 

school years to invite them to participate in this research project. During this study, I will 

be conducting a survey regarding post-secondary education with parents  

 

Your participation is entirely voluntary. You will be requested to fill out a consent form. 

Your name will not appear in the reports resulting from the study, and your participation 

will not be identifiable. 

 

If you have any questions regarding this study or would like additional information to 

assist you in deciding on participation, please contact me at [telephone number 

redacted] or by email at [email address redacted]. You may also contact Dr. Arcella 

Trimble by email at [email address redacted]. 

 

The survey will take approximately 20 minutes to complete. Click below to start your 

participation in the study. Thank you in advance for your participation! 

 

To confidentially volunteer, click the following link: 

 [insert survey link] 
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Appendix C: Overview of the Study (Spanish) 

 

Visión General del Estudio  

 
¡Hola!  

 

Mi nombre es Nilda I. Rosario y necesito su ayuda con un proyecto que estoy llevando a 

cabo como parte de mis requisitos de graduación en mi doctorado en el Departamento de 

Psicología de la Universidad Walden, Minneapolis, MN; bajo la supervisión de la Dra. 

Arcella Trimble. El título de mi proyecto de investigación es "El efecto de factores 

parentales en los planes postsecundarios de estudiantes Latinos/Hispanos". 

 

Espero conectar con padres de estudiantes Latinos/Hispanos en su tercer y cuarto año de 

secundaria para invitarlos a participar en este proyecto de investigación. Durante el 

transcurso de este estudio, realizaré encuestas y compartiré información sobre la 

educación postsecundaria con padres para recopilar datos sobre las aspiraciones de 

educación postsecundaria de sus hijos. 

 

Su participación es completamente voluntaria. Se le pedirá que rellene un formulario de 

consentimiento. Su nombre no aparecerá en los informes resultantes del estudio y su 

participación no será identificable. 

 

Si tiene alguna pregunta sobre este estudio o desea información adicional para ayudarle a 

tomar una decisión sobre su participación, póngase en contacto conmigo al [telephone 

number redacted] o por correo electrónico a [email address redacted]. También puede 

comunicarse con la Dra. Arcella Trimble al [telephone number redacted] o por correo 

electrónico a [email address redacted].  

 

Le tomará aproximadamente 20 minutes el completar la encuesta. Haga clic en el enlace 

debajo para comenzar su participación. ¡Gracias de antemano por su participación!  

 

 

Para voluntariamente y confidentemente participar, haga clic en el siguiente enlace: 

 [introducir enlace de la encuesta] 
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Appendix D: Screening Questions 

 

Screening Questions 

Preguntas de Antecedentes 
 

 

Please provide the following information                                           Por favor provea la 

siguiente información: 

 

1. Are you a resident of the United States of America? 

¿Es usted residente de Los Estados Unidos de América? 

 

 

2. Are you Latino/Hispanic? 

¿Es usted Latino/Hispano? 

 

 

3. Do you have a child in your junior and/or senior year of high school? 

      ¿Tiene usted un hijo/hija en el tercer o cuarto año de escuela secundaria 
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Appendix E: Thank You Message 

 

Thank You Message 

Mensaje de Agradecimiento 
 

 
We are sorry. You do not meet the qualifications for this study. We sincerely 
thank you and appreciate your time and participation. 
 
Lo sentimos. Usted no reúne las cualificaciones para este estudio. Sinceramente 
le agradecemos y apreciamos su tiempo y participación. 
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Appendix F: Demographic Information 

Demographic Information 

Información Demográfica 

 

 
Please provide the following information                                           Por favor provea la 

siguiente información: 

 

1. Age: __________ 

Edad: _________ 

 

2. Ethnicity: ___________________ 

Etnicidad: __________________ 

 

3. Place of Birth: 

Lugar de Nacimiento: 

 

4. Gender: 

Género: 

 

5. Level of Education: 

Nivel de educación: 
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Appendix G: Expectations of Filial Piety—Spanish Version 

Expectations of Filial Piety—Spanish Version 

Las Expectativas que Tienen los Padres de sus Hijos 
 

Instructions: Listed below are a number of items that parents may expect of their 

children. Please read each item and indicate whether or not you need your children to do 

that item to some degree. 

Instrucciones: Aquí hay una lista de acciones que los padres pueden esperar de sus hijos. 

Por favor lea cada acción e indique si es importante para usted que sus hijos realicen 

esa acción o no. 

Choose one of the following:      Conteste una de las 

siguientes: 

1. No need at all      1. No tiene importancia 

2. Somewhat in need                           2. Algunas veces 

3. Pretty much in need                          3. La mayoría de las veces 

4. Very much in need                           4. Casi siempre 

 

I expect the adult in my family will:           Yo espero que los adultos en mi familia: 

 

1. Avoid quarreling (or fighting) with siblings in front of me. 

Eviten pelearse con sus hermanos o esposo/a delante de mi. 

2. Talk with me and try to understand my thoughts and feelings. 

Hablen conmigo y traten de comprenderme. 

3. Pay attention to my health. 

Pongan atención a mi salud. 

4. Make me feel that I am important. 

Me hagan sentir que soy importante. 

5. Personally take care of me when I am ill. 

Sean los que me cuiden cuando esté enfermo/a personalmente. 

6. Share my religion. 

Compartan mis creencias religiosas. 

7. Would break their promise to friends in order to follow my advice. 

Sigan mis consejos aunque tengan que romper algunas promesas con sus 

amigos/as. 

8. Consider their availability to provide care to me as the first priority when they 

choose their jobs. 

Al escoger un empleo, tomen en cuenta el tiempo dedicado a mi cuidado como su 

principal prioridad. 

9. Avoid having friendships with somebody whom I dislike. 

Eviten tener amistades con personas que no me gustan. 

10. Take my suggestions when choosing their jobs. 

Acepten mis sugerencias para elegir un trabajo. 
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11. Live together with me until they get married. 

Vivan conmigo hasta que se casen. 

12. Have at least one son to continue whom to marry. 

Tengan por lo menos un hijo para continuar el linaje familiar o la descendencia. 

13. Follow my advice when choosing whom to marry. 

Sigan mis consejos cuando elijan a alguien para casarse. 

14. Avoid doing something immoral so as not to embarrass me in front of others. 

Eviten hacer algo inmoral para que no me avergüencen. 

15. Avoid quarreling with their spouses in front of me. 

Eviten pelear con su esposo/esposa delante de mi. 

16. Always try hard in their studying or working in order to please me. 

Siempre se esfuercen en sus estudios o en su trabajo para así complacerme. 
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Appendix H: Authorization to Use Expectations of Filial Piety Scale 
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Appendix I: Family Involvement Questionnaire—High School Version for Parents 

 

Family Involvement Questionnaire – High School Version for Parents 

Cuestionario de Implicación Familiar – Bachillerato: Versión para Padres 
 

Instructions: Listed below are a number of items related to family involvement. Please 

read each item and indicate the one that best describes you. 

Instrucciones: Aquí hay una lista de acciones relacionadas con intervención familiar. 

Por favor lea cada acción y escoja la respuesta que mejor lo describa a usted. 

 

Answer choices:      Conteste una de las siguientes: 

1. Rarely                                  1.  Raramente 

2. Sometimes                               2. Algunas veces 

3. Often                                   3.  A menudo 

4. Always                                 4.  Siempre 

 

1. I attend conferences with teachers to talk about my teenager’s behavior. 

Asisto a reuniones con profesores/as para hablar del aprendizaje o 

comportamiento de mi hijo/a adolescente. 

2. I contact my teenager’s school to get information. 

Contacto con el instituto de mi hijo/a para pedir información. 

3. I limit my teenager’s TV watching or computer time at home. 

En casa, limito el tiempo que mi hijo/a pasa delante del televisor o del ordenador. 

4. I make sure my teenager completes their homework. 

Me aseguro de que mi hijo/a termine sus deberes. 

5. I suggest activities or school trips to teachers. 

Sugiero actividades o excursiones a los profesores/as. 

6. I attend parent workshops or trainings offered by my teenager’s school. 

Asisto a talleres o cursos de formación para padres y madres que ofrece el 

instituto de mi hijo(a). 

7. I talk to school staff about school and classroom rules. 

Hablo con el personal del instituto sobre las normas de clase y del centro. 

8. I make sure that my teenager has a way to get to school in the morning. 

Me aseguro de que mi hijo/a tenga manera de llegar al instituto por la mañana. 

9. I share stories with my teenager about when I was in school. 

Le cuento historias a mi hijo/a sobre cuando yo iba al instituto. 

10. I ensure that my teenager has resources available to research post-secondary 

opportunities (ex., colleges and careers). 

Me aseguro de que mi hijo/a disponga de recursos para informarse sobre 

oportunidades académicas posteriores a la educación secundaria (por ejemplo, 

universidades o formación profesional). 
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11. I communicate with school staff if I am concerned about things that my teenager 

tells me about school. 

Me comunico con el personal del Instituto si estoy preocupado por cosas que mi 

hijo/a me comenta acerca del mismo. 

12. I talk to school staff about preparing my teenager for life after high school. 

Hablo con el personal del centro sobre la preparación de mi hijo/a para la vida 

después del instituto. 

13. I ensure that my teenager has a quiet place at home where they can complete 

schoolwork. 

Me aseguro de que mi hijo/a tenga algún sitio tranquilo en casa, donde pueda 

hacerlos deberes. 

14. I volunteer at my teenager’s school. 

Soy voluntario en el instituto de mi hijo/a. 

15. I participate in fundraising activities at my teenager’s school. 

Participo en actividades de recaudación de fondos en el instituto de mi hijo/a. 

16. I talk to the teachers about my teenager’s accomplishments. 

Hablo con los profesores/as sobre los progresos de mi hijo/a. 

17. I bring home learning or post-secondary materials for my teenager (ex., books, 

videos, magazines, brochures). 

Llevo a casa material sobre formación profesional o estudios supriores para mi 

hijo/a (por ejemplo, libros, videos, magazine, brochures). 

18. I participate in community and family social activities at my teenager’s school 

(ex., Sports games, plays, and carnivals). 

Participo en actividades sociales, familiares y comunitarias en el instituto de mi 

hijo/a (por ejemplo, partidos, representaciones, festivales). 

19. I maintain clear rules at home that my teenager should obey. 

Establezco normas claras en casa que mi hijo/a debe obedecer. 

20. I talk to school staff when my teenager has difficulties at school. 

Hablo con el personal del centro cuando mi hijo/a tiene problemas en el instituto. 

21. I ask my teenager how his/her day was at school. 

Le pregunto a mi hijo/a cómo le ha ido el día en el instituto. 

22. I encourage my teenager to invite their friends to our home. 

Animo a mi hijo/a que invite a sus amigos/as a venir a casa. 

23. I talk with other parents about school meetings and events. 

Hablo con otros padres y madres acerca de reuniones y eventos escolares. 

24. I make sure that my teenager has a way to get home from school in the afternoon. 

Me aseguro de que mi hijo/a tenga formas de llegar a casa después de las clases. 

25. I talk with people at my teenage school about training or career development 

opportunities for myself. 

Hablo con personas del instituto de mi hijo/a sobre oportunidades de formación o 

desarrollo profesional para mí. 

26. I talk with school staff about schoolwork my teenager is expected to complete at 

home. 
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Hablo con el personal del instituto sobre los trabajos que mi hijo/a tiene que hace 

en casa. 

27. I talk with School staff about our personal and family matters if it affects my 

teenager’s work at school. 

Hablo con el personal del instituto sobre asuntos personales y familiares si 

afectan al rendimiento de mi hijo/a en el instituto. 

28. I talk with my teenager about what their life will be like after they graduate high 

school. 

Hablo con mi hijo/a acerca de cómo será su vida después de terminar el instituto. 

29. My teenager has chores to do at home. 

Mi hijo/a tiene asignadas tareas domésticas. 

30. I teach my teenager how to perform home-living skills (ex., laundry, dishes, car 

maintenance). 

Enseño a mi hijo/a cómo hacer tareas domésticas básicas (por ejemplo, hacer la 

colada, lavar los platos, el mantenimiento del coche). 

31. I feel that teachers and the principal encourage parents to be involved at school. 

Creo que los/as profesores/as y el/la directora/a animan a los padres y madres a 

implicarse con el centro. 

32. I feel that parents in my teenage school support one another. 

Creo que en el centro de mi hijo los padres y madres se ayudan entre sí. 

33. I help my teenager with academic skills they are struggling with. 

Ayudo a mi hijo/a con los contenidos académicos que más le cuestan. 

34. I talk with my teenager about possible careers they are interested in. 

Hablo con mi hijo/a sobre las posibles profesiones que le interesen. 

35. I attend organized family-school associations at my teenager’s school (ex., parent-

teacher association meetings). 

Participo en asociaciones integradas por familias y personal del centro de mi 

hijo/a (por ejemplo, reuniones del AMPA). 

36. I talk with school staff about disciplinary procedures and problems. 

Hablo con el personal del instituto sobre los problemas y procedimientos 

disciplinarios. 

37. I provide assistance or check in with my teenager when they are completing 

homework. 

Ayudo a mi hijo/a con los deberes o voy a verlo cuando los está haciendo. 

38. I talk with my teenager’s teachers on the telephone or through email. 

Hablo con los/as profesores/as de mi hijo/a por teléfono o correo electrónico. 

39. I talk about how my teenager is doing in school to family and friends. 

Hablo con familiares y amigos sobre cómo le van a mi hijo/a en el instituto. 

40. I talk to my teenager about how the school has helped me. 

Hablo con mi hijo/a sobre para qué me sirvió estudiar. 
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Appendix J: Authorization to Use Family Involvement Questionnaire 
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Appendix K: My Children’s Future Scale 

My Children’s Future Scale 

Cuestionario El Futuro de Mis Hijos 

 

Instructions: Listed below are a number of items related to career support provided by 

parents. Please read each item and indicate the one that best describes you. 

Instrucciones: Aquí hay una lista de acciones relacionadas con el apoyo profesional 

provisto por los padres. Por favor lea cada acción y escoja la respuesta que mejor lo 

describa a usted. 

 

Answer choices:       Conteste una de las 

siguientes: 

1. It slightly describes me                          1. Me describe levemente 

2. It mostly describes me                           2. Me describe generalmente 

3. It strongly describes me                         3.  Me describe fuertemente 

4. It describes me perfectly                         4.  Me describe perfectamente 

 

 

1. When my daughter/son and I talk about her/his future, I try to understand her/his 

point of view without communicating my ideas. 

Cuando mi hija/hijo y yo hablamos acerca de su futuro, yo trato de entender su 

punto de vista sin comunicarle mis ideas. 

2. When my daughter/son and I talk about her/his future, I stimulate her/him to 

consider more aspects and possibilities. 

Cuando mi hija/hijo y yo hablamos acerca de su futuro, yo la/lo motivo a 

considerar otros aspectos y posibilidades. 

3. My daughter/son and I talk about her/his future serenely, considering several 

aspects and possibilities. 

Mi hija/hijo y yo hablamos acerca de su futuro serenamente, considerando varios 

aspectos y posibilidades. 

4. I encourage my daughter/son to consider her/his abilities and her/his strengths 

when she/he thinks about what to do in the future. 

Motivo a mi hija/hijo a considerar sus habilidades y fuerzas cuando piense que 

hacer en el futuro. 

5. There is a certain harmony between my daughter/son and me regarding what 

she/he will do in the future. 

Existe cierta harmonía entre mi hija/hijo y yo con respecto a lo que ella/él hará 

en el futuro. 

6. I talked with my daughter/son about the concept of work and occupations so that 

she/he can think better about her/his future. 

He hablado con mi hija/hijo acerca del concepto de trabajo and ocupaciones 

para que pueda pensar mejor acerca de su futuro. 
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7. I talked with my daughter/son about her/his career interests about what she/he 

would like for her/his future, in order to help her/him to focus on her/his career 

ideas. 

He hablado con mi hija/hijo acerca de sus intereses de carrera, acerca de lo que 

gustaría hacer en el futuro, para ayudarle a enfocarse en sus ideas profesionales. 

8. I try to stimulate my daughter/son to talk about her/his wishes and hopes 

regarding her/his future profession. 

Yo trato de estimular a mi hija/hijo a hablar sobre sus deseos y esperanzas con 

respecto a sus  

9. When we talk about his future, I encourage my daughter/son to do what he/she 

likes best. 

Cuando hablamos acerca del futuro, motivo a mi hija/hijo a hacer lo que le guste 

más. 
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Appendix L: Authorization to Use My Children’s Future Scale 
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Appendix M: Item 81 Parent Questionnaire Used in the Education Longitudinal Study of 

2002 

 

Item # 81 Parent Questionnaire used in the Education Longitudinal Study of 2002 

Artículo #81 del Cuestionario para Padres usado en el Education Longitudinal Study 

of 2002 

 

 

Instructions: Listed below is an item related to your child's future plans. Please read the 

item and indicate the one that best describes you. 

Instrucciones: Aquí hay una pregunta relacionada con los planes futuros de su hijo/hija. 

Por favor léalo y escoja la respuesta que mejor lo describa a usted. 

 

 

Please indicate how far in school you expect your child will go. Please mark only the 

highest level that applies. 

 

Por favor indique cuán lejos usted espera que su hijo/hija llegue académicamente. Por 

favor marque solamente el nivel que aplica. 

 

Answer choices:           

1. Less than high school graduation 

2. High school graduation or GED only 

3. Attend or complete a 2-year school course in a community or vocational school 

4. Attend college but do not complete a 4-year degree 

5. Graduate from college 

6. Obtain a Master’s degree or equivalent 

7. Obtain a Ph.D., M.D., or other advanced degrees 

 

Conteste una de las siguientes: 

1. Menos de graduación de escuela secundaria 

2. Graduación de escuela secundaria o GED solamente 

3. Asistir y completar un curso escolar de 2 años en un escuela comunitária o 

vocacional 

4. Asistir a la universidad, sin completar un Bachillerato de 4-años 

5. Graduarse de la universidad 
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6. Obtener una Maestría o equivalente 

7. Obtener un Doctorado en Filosofía, Doctorado en Medicina, u otro grado 

avanzado 
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Appendix N: Authorization to Use the Education Longitudinal Study of 2002 
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Appendix O: Closing Statement 

 

Closing Statement 

 
Thank you for your participation in this study. We appreciate your time. I hope that the 

results of this study are beneficial to your family, as well as your community. A summary 

of the results will be shared on social media in about four months. I encourage you to 

read it. The link to revise a summary of the study is:  

 

https://___study summary results link_____ 

 

Gracias por su participación en este estudio. Apreciamos mucho su tiempo. Deseamos 

que los resultados de este estudio sean de beneficio para su familia, así también para su 

comunidad.    Un resumen de los resultados será compartido en una red social en cerca 

de cuatro meses. Le  exhorto a leerlos. El enlace para revisar un resumen del estudio es:  

 

 

https://___study summary results link_____ 
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