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Abstract 

There is a high dropout rate of English language learners (ELLs) compared to non-ELLs 

at the school under study. Guided by Bass and Burns’s transformational leadership 

conceptual framework, this qualitative study aimed to examine the perceptions of 

administrators and teachers regarding the influences contributing to the high dropout rate 

of ELLs. Two research questions were employed to investigate the perceptions of 

administrators and teachers regarding the underlying reasons for the elevated dropout rate 

of ELLs at the study site school as well as examine what administrators and teachers 

believe causes the high dropout rates of ELLs at the high school and what tools teachers 

think are needed from administrators to lower the ELLs’ dropout rate. Participants were 

five administrators and five high school teachers who all work with ELLs. Data were 

collected through participant interviews and analyzed using thematic analysis. The results 

indicated the importance of transformational leadership in supporting teachers to improve 

the quality of instruction provided to ELLs. The results also showed the importance of 

adult and child relationships in improving the graduation rate of ELLs. The findings were 

used to develop professional development (PD) training for high school educators on 

strategies that can be used to support ELLs and help improve their graduation rate, such 

as developing partnerships with families of ELLs. It is recommended that school leaders 

provide meaningful PD that can help improve the quality of instruction ELLs receive to 

improve their graduation rate. The project contributes to positive social change by 

providing research-based strategies that teachers can use to improve the graduation rates 

of ELLs.  
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Section 1: The Problem 

The Local Problem 

The problem in the qualitative study was the high dropout rate of English 

language learners (ELLs) at the low-income, urban, high school study site. The dropout 

rate has decreased at the school of study for non-ELLs, but there is still a relatively 

higher dropout rate for ELLs than their counterparts. According to Manspile et al. (2021), 

ELLs may experience a dearth of educational opportunities and support compared to their 

non-ELL counterparts, which can lead to a decreased graduation rate. Due to language 

barriers, general education teachers are challenged to provide effective instruction to 

most ELLs (Willie et al., 2019), and teachers are frustrated with ELLs taking assessments 

when they are not fluent in English. Understanding ELLs’ experiences and cultural 

backgrounds is vital for teachers to provide adequate academic support. A lack of 

knowledge on how to help ELL students has led to some of these students dropping out 

before their high school graduation (Rodriguez et al., 2022). Educators can employ 

several instructional strategies to address the academic needs of ELLs.  

Several factors contribute to the dropout of ELLs, and according to Donnelly 

(2021), ELLs face challenges that contribute to underperformance and, sometimes, 

dropping out before graduation. Obinna and Ohanian (2020) suggested that language 

barriers among ELLs, their parents, and school administrators could contribute to the 

high dropout rate. Additionally, Shideler et al. (2020) and Banse et al. (2019) emphasized 

the challenge faced by ELLs in simultaneously acquiring English as the language of 

assessment and understanding academic content. ELLs are likely to drop out due to poor 
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academic performance (Rodriguez et al., 2022). These multiple challenges can impede 

ELLs’ academic success, resulting in possible dropping out before graduation. Title 1 

schools, such as the study site school, have a higher dropout rate of ELLs because there is 

a higher population of immigrants who are ELLs (Talleyrand et al., 2018). Most study 

site students are from a low-income community and lack social and academic resources, 

possibly contributing to the lower graduation rate. 

Identification of ELLs in North Carolina 

The North Carolina Department of Instruction (2021) administers a World-Class 

Instructional Design and Assessment Screener, which is an English language proficiency 

assessment, to students in Grades 1–12 upon enrollment to assist educators in identifying 

students who are ELLs. The utilization of a World-Class Instructional Design assessment 

can serve as a supplementary mechanism for the preliminary recognition and allocation 

of kindergarten pupils who have been classified as ELLs. The administration of the 

World-Class Instructional Design and Assessment Screener takes place during the initial 

30-day period following a student’s enrollment, and the resulting scores are subsequently 

recorded in PowerSchool for all screeners that have been administered. As a result, 

educators may get professional development (PD) to provide them with the knowledge 

and resources they need to address the various requirements of ELLs, including how to 

design effective programs and curricula. The English language proficiency assessment 

required by North Carolina for ELLs complies to the provisions of Title I of the federal 

Elementary and Secondary Education Act (ESEA), as amended by Every Student 

Succeeds Act (ESSA) legislation (North Carolina Department of Instruction, 2021). 
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Rationale 

The problem in this qualitative study was the high dropout rate of ELL students in 

the study site, a low-income, urban, high school in the eastern part of the United States. I 

interviewed study site administrators and teachers to find ways to reduce the high dropout 

rate of ELL students at the school. According to Public Instruction (2019), 15% of 

students in this state who enter high school each fall do not graduate within 4 years. 

However, recent Department of Public Instruction data showed that the student dropout 

rate has decreased to 2.26% for the 2019–2020 school year from 3.06% for the 2018-

2019 school year. Overall, the number of dropouts in the community continues to decline, 

but there is still great concern with the ELL population, which has a high dropout rate. 

Over the past 5 years, the graduation rate of ELLs students at the study site has been 

comparatively lower than that of other population groups.  

Current strategies used in the study site school to address the dropout rate 

contributed to an improvement in the 2019 graduation rate of ELL students at the school. 

Table 1 illustrates the graduation rates of both ELL and non-ELL students from 2016–

2021. 

Table 1  

Yearly Graduation Rate of ELLs vs Non-ELLs at the Study Site 

School Year Non-ELLs (%) ELLs (%) 

2016 85.8 72.2 

2017 85.3 56.7 

2018 78.9 57.4 
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2019 82.1 72.5 

2020 83.6 73.2 

2021 84.5 72.5 

 

Definition of Terms 

Dropout: Any student that has not graduated from high school or completed a 

state or district-approved educational program without transferring to another secondary 

school (Department of Public Instruction Center for Safer Schools, 2019). 

ELLs: Students in the Grades of prekindergarten through 12 who were not born in 

the United States, whose native tongue is a language other than English, and who are 

incapable of performing ordinary classwork in English. This term also describes all 

students in the Grades of prekindergarten through 12 born in the United States of parents 

possessing no or limited English-speaking ability and incapable of performing ordinary 

classwork in English (Education Commission of the States, 2020). 

PD: Any ongoing training that leads educators to challenge their reality and 

abilities so that they may acquire skills and strategies that allow them to develop effective 

learning in students (Romero-Ariza et al., 2021). 

Significance of the Study 

ELLs face challenges as they integrate into English-speaking schools that hinder 

their success in the English proficiency needed for academic success (Abdullah, 2021). 

According to the ESSA, states should ensure that every student succeeds in school 

(Public Law 114-95, 2015, Seastrom, 2017). This study is significant in safeguarding 
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accountability and ensuring that ELLs are successful like every other child and have 

equitable access to a meaningful education that prepares them to graduate from high 

school. Administrators and teachers must support the students as they integrate into the 

schools and communities (Rodriguez et al., 2022). Educators must be equipped with the 

skills to work with students from different multicultural backgrounds to serve the needs 

of ELLs. Rodriguez et al. (2022) added that the inadequacy of teachers in delivering 

suitable instruction to ELLs students is a contributing factor to their inability to adapt to 

the rigorous academic demands of high school, ultimately leading to a high rate of 

dropout among this population. Darling-Hammond and Cook-Harvey (2018) stated that 

through culturally responsive classrooms, where students are treated equally, students can 

be successful because they have a sense of safety and belonging.  

The results of this study are significant because they helped fill a gap in practice 

and provided contributions for educators through PD on providing the essential support 

needed for the success of ELL students and keeping them in school. ELLs have 

challenges adjusting to a new dominant culture, language, and new education system 

(Akay & Jaffe-Walter, 2021). Furthermore, Ferlazzo (2020) found that ELLs who 

received support from educators outperformed those without improved academic 

performance, attendance, and classroom engagement. Zaff and Malone (2020) supported 

this belief and noted that nurtured youths who receive adult support are more likely to 

achieve better academically and have life success. Students who drop out before 

graduation enter the workforce ill-equipped for job advancement or postsecondary 

education requirements. In most cases, students with a high school diploma make more 
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money over the course of their lives than those without a high school diploma, and there 

was a 52% gap in earnings between high school graduates and dropouts (Gordon et al, 

2021). In addition, high school diploma holders are more likely to get a job versus those 

who did not graduate. 

 ELLs are part of the communities, and the failure to graduate affects both the 

students and community. Rodriguez et al. (2022) stated that ELLs must graduate high 

school for both individual and societal benefits. Unless there is an improvement in the 

partnership between educators and the community to establish a favorable learning 

environment for ELL students, these students may prematurely exit the academic system 

and enter the workforce without having fully developed the necessary academic skills. 

ELLs may also work long hours to support families, which can contribute to dropping out 

of high school. According to Staff et al. (2020), students who work long hours are more 

likely to drop out than those who work less or do no work. ELLs are essential and 

contribute to a more potent labor force (Manspile et al., 2021). Understanding the 

perceptions of administrators and teachers regarding the factors contributing to the high 

dropout rate of ELL students in the study site school may inform other educators on using 

more effective multicultural instructional methods to cater to all students’ needs.  

Research Questions 

In this qualitative study, I explored the perceptions of administrators’ and 

teachers’ regarding the influences contributing to ’the high dropout rate of ELLs at a low-

income, urban high school. Additionally, I sought to determine strategies for 

administrators and teachers to mitigate the problem. 
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RQ1: What do administrators and teachers believe causes the high dropout rates 

of ELLs at a low-income, urban, high school?  

RQ2: What tools do teachers note are needed from administrators to lower the 

dropout rate of ELLs? 

Review of the Literature 

The literature review contains information relevant to ELL students and was 

limited to publications from 2018 to the present, with older references used when no 

current information was found or if the reference was a seminal work. The information in 

this review of the literature were found in peer-reviewed journals, books, and online 

research databases accessed through the Walden University Library. Topics discussed 

include the high dropout rate of ELLs, barriers to academic success in high school, the 

perceptions of administrators and teachers of the low graduation rate of ELLs, inadequate 

teacher training on how to support ELLs, lack of educational equity, and social 

challenges faced by ELL students.  

Literature Review Strategy 

I conducted this literature review using databases accessed through the Walden 

University Library, including EBSCOhost, ProQuest, Academic Search Complete, 

Education Research Complete, and Walden Dissertations. The following key words were 

used for the searches: ELL, English learners, ESL, English as a second language, 

bilingual education, transformational leadership, at-risk graduation, minority graduation 

dropout rates, and graduation rates. The searches were restricted to peer-reviewed 

articles published between 2018 and 2022, with the exception of sources that pertain to 
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the conceptual framework. The main sources of information were peer-reviewed, 

scholarly articles; books; and dissertations. In searching through the databases, I found 

helpful articles that offered supplementary, related information, including the topics of 

the high dropout rate of ELLs, barriers to the academic success of ELLs in high school, 

and administrator and teacher perceptions of the low graduation rate of ELLs.  

Conceptual Framework 

The transformational leadership conceptual framework of Bass (1999) and Burns 

(1978) guided this qualitative study. In this project study, I investigated the perceptions 

of high school administrators and teachers on the influences contributing to the high 

dropout rate of ELLs at the study site. School leaders have a great impact on the equality 

of education that students receive. Leadership is described as a process that allows 

leaders to influence followers and develop ethical character (Burns, 1978). I employed 

the transformational leadership framework to explain the degree to which accountable 

school leaders and teachers can facilitate improved academic performance among ELLs 

and mitigate their likelihood of dropping out. The four major concepts of 

transformational leadership are influence, motivation, intellectual stimulation, and 

individual consideration (Bass, 1999). Jensen (2018) described a transformational leader 

as someone who can motivate, create an ethical working and learning environment, 

exemplify moral standards, and engage in open and clear communication that offers 

opportunities to coach and mentor others. Teachers are instrumental as transformational 

leaders that contribute to students’ academic success through the inspirational component 

that helps improve student grades (DeDeyn, 2021). Students that are motivated and 
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encouraged by their teachers are more likely to be successful. The importance of 

administrators and teachers in the academic success of ELLs can be a contested topic; 

however, researchers have demonstrated these stakeholders’ significance in supporting 

ELLs’ success. James and Kitcharoen (2021) stated that transformational school 

leadership has direct effects on transformational classroom leadership in bridging 

academic gaps and overcoming educational inequities. The transformational leadership 

framework can be used to guide administrators and teachers in making sound decisions 

when working with ELLs to lower their dropout rate. In this study, the conceptual 

framework was also grounded in the knowledge domains in the education field adopted 

by Burns highlighting the importance of leaders to influence followers. Empowered 

school leaders influence teachers through what they have learned that contributes to 

positive academic changes in their schools (Johnson, 2019). 

School culture demonstrates and determines transformational leadership 

characteristics (Kalkan et al., 2020). Transformational leaders help teachers provide 

instruction that addresses the needs of all student demographics and populations. 

Teachers must adapt to the needs of the students based on what they observe, while 

school leaders must cultivate a learning culture that fosters positive relationships with 

students, teachers, and parents in the school and community, including developing 

partnerships that promote a positive environment for ELLs. Transformative 

administrators advocate for their students and help guide ELL families and students to 

become aware of their education rights (Caffrey, 2021). They also help support students 

with the necessary resources to be successful. Transformational leaders must provide 
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ELLs with a diverse education that improves their literacy skills to improve the level of 

literacy that allows them to be academically successful (Goodman & Intercultural 

Development Research Association, 2018).  

Review of the Broader Problem 

An Introductory History of ELL Education 

There is an increase in diverse populations across the United States that calls for 

teachers to incorporate instruction infused with cultural pedagogy and culturally 

responsive teaching for ELLs (Thomas & Berry, 2019).In addition, culturally responsive 

teaching may provide prevention and intervention strategies to reduce ELLs’ dropout 

rates. Building positive relationships between administrators, teachers, and students may 

allow educators to understand ELLs’ issues. The sense of belonging among ELLs allows 

for a smoother integration of the students in a new society where things may differ from 

their previous homes and school environments (Caffrey, 2021). 

No Child Left Behind: 2002 

The No Child Left Behind Act (NCLB) was created by President George W. Bush 

in 2001 and affected ELLs in the United States with provisions contained in Title III: 

Language Instruction for Limited English Proficient and Immigrant Students 

(Skinner,2020). The legislation supported spending authority for U.S. government 

programs to support K–12 schooling and promised accountability by providing standards-

based education that tied funding to successful schools based on test scores and penalized 

failures. The law also eliminated the achievement gap between prosperous and 

impoverished students by creating common expectations for all and holding schools 
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accountable for subgroups’ performance, such as ELLs, within the larger school 

population. Reading and math proficiency for all students was expected by 2014, and 

underperforming students received free tutoring or attended intervention programs.  

Title VI and Memorandum 

The first federal regulation regarding the rights of ELLs was passed in 1964 as 

part of Title VI of the Civil Rights Act of 1964 (42 U.S.C., 2000). Rice (2004) stated that 

Section 601 of Title VI of the legislation made it unlawful to discriminate on the basis of 

race, color, or national origin in any program or activity that receives financial support 

from the federal government. The federal government also passed Title VII of the 

Elementary and Secondary Education Act in 1968, which advocated for students’ right to 

learn English and academic content (Cruze et al, 2019). This act also suggested that 

children with poor English proficiency should be given the option of receiving education 

in their native language in addition to English (Siegel-Hawley & Frankenberg, 2010). In 

a May 25, 1970, Memorandum, the Office of Civil Rights stated that “when students 

were unable to speak and understand English, the district must take steps to rectify the 

language deficiency to open its instructional program to these students” (California 

Department of Education, Language Proficiency and Academic Accountability Unit, 

2001, para. 3). 

U.S. Supreme Court Ruling in Gómez v. Illinois State Board of Education in 1987 

The U.S. Supreme Court ruling in Gómez v. Illinois State Board of Education in 

1987 established the responsibility of state educational agencies to provide oversight and 

guidance to local districts in services to ELLs (California Department of Education, 
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Language Proficiency and Academic Accountability Unit, 2001). To meet the 

requirements in Casteñeda v. Pickard, the state departments of education were given the 

responsibility of monitoring the school districts within their state to ensure that the 

requirements were met primarily with the needs of ELLs. 

Administrators and Teacher Challenges in Teaching ELLs 

Educators struggle with the challenges of teaching ELLs (Horwitz et al., 2009). 

Having vocal advocates for the improvement of ELL instruction in schools improves the 

quality of instruction for ELLs (Horwitz et al., 2009). Horwitz et al. (2009) observed that 

establishing a collaborative partnership between the school and the central office 

regarding quality instruction led to a shared sense of accountability for the academic 

success of ELLs. Educational administrators and instructors encounter difficulties in 

identifying effective approaches to mitigate the obstacles encountered by ELLs, with the 

goal of achieving the most significant reduction in student withdrawal rate from school 

(Fu & Wang, (2021). Moreover, educators encounter obstacles when instructing ELLs in 

the acquisition of language skills that are crucial for achieving academic proficiency 

(Austin-Archil, 2019). 

 ELLs’ education experiences and challenges differ from school to school based 

on how the school identifies and teaches these students (Bialik et al., 2018). Fullan 

(2007) defined school culture as the guiding beliefs and values evident in how a school 

operates. Schools must create cultures and climates of a safe learning environment for all 

students (Fein et al., 2013). Transformational leaders can motivate staff to work by 

creating a supportive environment that improves instruction and learning (Leithwood et 
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al., 2020). School leaders may face challenges in hiring bilingual paraprofessionals and 

teachers that can contribute to better instruction of ELLs; however, bilingual students 

benefit from bilingual professionals committed to their learning (Maldonado, 2019). 

The Importance of Improving the Graduation Rate of ELLs 

Equity for ELLs (Public Law 114-95) 

Several measures have been implemented to ensure equality in education for all 

students, including ELLs. According to the Rhode Island Legal Services and Aclu Appeal 

decision, one such measure is The New Rights for English Learners: 1964-1987 in which 

schools were required to be proactive in providing remediating language skills for non-

English speakers instead of ineffective instruction for ELLs. The ESSA also stated that 

all states should ensure that every student succeeds in school, including ELLs and non-

ELLs (Public Law 114-95, 2015). Kelly (2018) stated the civil rights interest, which 

supports ELLs by stating that most states offer bilingual education to support the 

education of ELLs. 

Earnings Potential 

High school graduation enhances students’ earning potential, and high school 

dropout rates negatively affect students’ future socioeconomic statuses (Suh, 2021). 

Dropout rates impact the lifetime earnings of students without a high school diploma. 

High school graduation is pivotal for students and the community because it lays the 

groundwork for essential employment skills required in the workplace. High School 

Graduation Facts (n.d.) noted that students with a high school diploma make $630,000 

more over their lifetime than those without a high school diploma. Gordon et al. (2021) 
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found that there was a 52% gap in earnings between high school graduates and dropouts. 

Dropping out of high school limits a person’s long-term earning potential and reduces 

potential tax revenues (Lara et al., 2018). 

A Potent Labor Force 

The U.S. workforce exhibits racial diversity and individuals learning English 

encounter disparities (Johnson et al., 2020). Ensuring a high graduation rate for ELLs is 

imperative because a significant proportion of these individuals are active members of the 

workforce. According to Bergson-Shilcock (2020), it is essential for policymakers to 

provide support for ELLs because they constitute a significant proportion of the 

workforce. Manspile et al. (2021) stated that educated ELLs Bare essential and contribute 

to a more potent labor force. When ELLs graduate from high school, their earnings are 

likely to increase, and they have better opportunities to get better paying jobs (Bergson-

Shilcock, 2020).  

Barriers to ELL Academic Success in High School and Dropout Rates 

According to the U.S. Census Bureau (2018), ELLs represent 23% of all public-

school students in the United States. Sugarman (2021) stated that most ELLs are in poor 

communities where they face various challenges that prevent them from success in school 

and may contribute to a lower graduation rate for ELLs. ELLs’ academic success may be 

affected by their legal documentation of immigration status, which can be a cause of 

concern for continuing with education (Rodriguez et al., 2022). Rodriguez et al. (2022) 

noted that the immigration status of ELLs may also contribute to a low graduation rate 
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even though North Carolina schools’ students are given equal opportunities despite their 

immigration status.  

Lack of Support for ELLs 

Cultivating positive teacher and student relationships enhances learning 

(Whitaker, 2020). Being in a new country with a new culture, unique education system, 

and no friends can challenge students, especially those who may speak a different 

language from the host language, and students such as these may drop out because they 

feel alone and lack support (Brock & Brekken, 2019). Ferlazzo (2020) echoed that ELLs 

may also drop out of high school because they lack support. ELLs with adult support are 

more likely to achieve better academically (Zaff & Malone, 2020). ELLs yearn for 

family-like relationships with educators, especially teachers, like what existed in their 

countries (Rodriguez et al., 2022). ELLs’ transferring and changing schools can 

contribute to reasons for their dropping out (Rodriguez et al., 2022). Rodriguez et al. 

(2022) also stated that the feeling of not belonging to the high school may contribute to 

the dropout of ELLs. The example of Arlington schools failing to provide adequate 

support for ELLs serves as a compelling illustration of the critical role that supports 

mechanisms play in facilitating the academic achievement of ELLs (Debbie, 2019). The 

school district had to resolve the noncompliance issues raised by the United States 

department of justice regarding the district’s legal obligations under the Equal 

educational opportunities. ELLs feel alienated by non-ELLs who do not accept new 

students who speak another language (Davis and Tesh, 2022). Umansky et al. (2021) 

revealed that the quality and availability of resources for ELLs that are necessary for 
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academic success were negatively impacted by limited financial and human resources 

during the COVID-19 pandemic. Carlito (2022) stated that the Unidos US and education 

trust required school districts and states to reserve funding that addresses education 

inequities of ELLs and provides social, emotional, physical health, and mental health that 

supports ELLs’ learning.  

Language Barriers 

Several academic factors contribute to ELLs dropping out of high school, 

including the inability to pass school tests required for graduation; lack of language 

proficiency, making it difficult for students to understand test questions; and difficulty 

catching up on content knowledge and learning the language simultaneously (Rodriguez 

et al., 2022). Lack of English language proficiency hinders ELLs’ academic success and 

can contribute to students dropping out of high school. In 2021, ELLs’ graduation rate 

lags behind the graduation rate of non-ELLs by 12% at the study site. Several factors 

contributed to this achievement gap, with language barriers being one of the most 

common factors.  

Language barriers also affect teacher effectiveness when teaching ELLs. Lack of 

teacher training in teaching language acquisition to ELLs contributes to teacher 

frustrations in teaching ELLs (Austin-Archil, 2019). ELLs lack English language 

proficiency and literacy, which contributes to their frustrations of not understanding the 

subject areas that are taught in English (Rodriguez et al., 2022). Students’ mastery is 

affected by this lack of language proficiency and literacy, and they perform poorly on 

tests that discourage them from continuing their education. Students are more likely to 
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drop out of high school when they feel hopeless and find no reason to proceed; if they are 

not making the grades and have lost academic ground, it becomes difficult to catch up 

with their peers (Cole, 2008; Rouse, 2019). Similarly, Suh’s (2021) findings showed that 

students drop out because they have a low level of achievement.  

Adjusting to New Dominant Culture and Education System  

According to Akay and Jaffe-Walter (2021), individuals learning English 

encounter difficulties adapting to a new dominant culture distinct from their country of 

origin. The authors claimed that ELLs may be helped if teachers met their students’ 

academic demands. The integration of ELLs into U.S. schools poses cultural challenges 

that require the development of teaching frameworks by educators and stakeholders to 

support these student groups (Khaiyali et al., 2018). Administrators must assist ELLs in 

adapting to new educational settings in the schools and back up students so that they feel 

recognized and supported (Caffrey, 2021). As ELLs adjust to their new communities, 

students want to be recognized and acknowledged in the classroom like other students. 

Creating positive relationships gives educators a better understanding of ELLs and allows 

them to be better prepared to work with the students (Grant et al., 2021). ELLs do well 

when they feel accepted and supported through their emotional struggles and cultural 

assimilation (Antunes, 2021). 

In contrast, students may feel neglected and isolated when pers and teachers fail 

to acknowledge their cultural uniqueness labelled as cultural invisibility (Rodriguez et al., 

2022). Harmon (2021) stated that additional support services should be provided for 

ELLs. Administrators must create a safe learning environment for students and teachers 
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(Fein et al., 2013). In creating and cultivating nurturing support systems, students feel 

comfortable and validated when connected to a trusted adult (Anderson et al., 2020). 

Students are more willing to participate, take risks, and engage in challenging things 

when they feel comfortable and safe and that an adult understands and values their ideas 

(Kim & Wynne, 2021). Cultural visibility is paramount in ensuring all students’ voices 

are heard to facilitate student engagement and learning. ELLs benefit from organizational 

structures that provide a culture of acceptance for all students (Renner, 2011). Also, 

Rylance and Smith (2018) stated that new students who have migrated from other 

counties might find integrating into a new community with a different culture 

challenging, hence the need to set up a cultural center that makes all cultures visible in a 

school. A true partnership between teachers, students, school staff, and parents may help 

contribute to achieving desired outcomes for students. Lesneskie and Block (2017) stated 

that constant interactions between parents and teachers improve parents’ commitment to 

their child’s success and develop a greater belief in the school’s overall function and their 

children’s education. When the adults at school and home unite in their value of 

education, ELLs value and benefit from it, contributing to their motivation to learn and 

grow. 

Economic Factors 

Many ELLs face immigration challenges and economic challenges that impact 

socioeconomic status and require students to work. Students’ socioeconomic status can 

contribute to dropping out of high school (Suh, 2021). Students who are poor and want to 

better themselves through work opt to drop out and make a better living. Suh (2021) 
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added that students from low-income families are three times more likely to drop out of 

school than their wealthier peers. The (High school dropout rates, 2012) supported that 

some students drop out of high school due to family responsibilities. In other cases, 

students face inequitable educational outcomes and may not have the school resources 

needed for academic success, and may work long hours to support families, contributing 

to dropping out of high school. Students who work long hours are more likely to drop out 

than those who work less or do no work (Staff et al., 2020).  

Proven Interventions to Improve the Graduation Rate of ELLs 

Several strategies can help curb the dropout rate of English learners, and 

enhancing these strategies can help school administrators and teachers improve the 

graduation rate of ELLs (Furger, 2008). One effective approach is to improve community 

partnerships with parents of ELLs and make home visits to understand the cultural 

dynamics of students, which helps educators offer appropriate instructional methods. 

Additionally, positive relationships between students and teachers have been found to 

contribute to better academic performance. At the school of study, educators use the 

Capturing kids heart model, which helps enrich relationships between educators and 

students. 

In order to prevent dropouts, it is crucial for teachers to identify early symptoms 

of ELLs’ struggles and warning signs of potential dropout behavior. By recognizing 

warning signs such as excessive absenteeism and failure to complete assignments, 

educators can provide the necessary support needed to keep students in school. Regular 
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school attendance of ELLs is particularly important for their academic success, as 

highlighted by Sugarman (2021). 

Moreover, motivating and encouraging students to learn English can greatly assist 

them in integrating into schools and meeting their academic needs (Hussain et al., 2020). 

Finally, establishing strong parent and community partnerships with educators creates a 

robust support system for ELLs who face multiple challenges as they integrate into the 

schools. By implementing these strategies and fostering a positive and supportive 

environment, educators can effectively address the dropout rate among English learners 

and improve their overall educational outcomes.  

PD 

Teacher training through in-service professionals contributes to teacher readiness 

and preparedness in teaching ELLs (Okhremtchouk & Sellu, 2019). PD is crucial in 

preparing teachers to effectively design instructional methods that are needed to support 

ELLs (O’Hara et al., 2020). Through professional learning communities (PLC.), 

mentoring beginner teachers by veteran teachers may prepare them to work with ELLs. In 

addition, PD may support teachers with appropriate teaching strategies that support ELLs 

(Sugarman, 2021). Grant et al. (2021) study demonstrated how designed coursework and 

coaching supported preparing educators to work and teach ELLs. Akay and Jaffe-Walter 

(2021) stated that administrators and teacher training are essential in improving 

instructional strategies to meet ELLs’ needs. PD and staff mentoring can improve the 

quality of instruction for ELLs (Garcia-Borrego et al., 2020). Educators believe the 
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integration of English literacy with other subjects can be useful to ELLs as they learn 

other subjects like mathematics (De La Rosa, 2019) 

Administrators’ and Teachers’ Support for ELLs  

Administrators and instructors of students who are still learning English in the 

United States have a responsibility to help these students succeed academically and 

socially as they integrate into United States classrooms (Rodriguez et al., 2022). 

Strengthening core instruction, building strong connections with English language 

learners, and employing a shared, dual, and Inclusive curriculum are ways teachers may 

aid their students who are learning the language. To help ELLs, administrators must 

provide transformational leadership PD strategies and tools to teachers to strengthen and 

improve instruction for ELLs and provide rigorous learning that can support academic 

success. In addition, ELLs thrive better with positive relationships between teachers and 

students. Teachers can tailor-make instruction that supports ELLs’ and non-ELLs 

academic success to support ELLs. Students could be successful in their high school 

education through cultural and intervention needs provisions (Dunleavy (2018).     

Teacher Support and Staff Mentoring 

Teachers who understand the academic needs of ELLs and use effective strategies 

contribute to students’ academic success. Mentoring and supporting novice teachers can 

provide them with instructional methods to support ELLs learning (Garcia-Borrego et al., 

2020; O’Hara et al., 2020). Santibañez et al. (2018) stated that mentors could help 

beginning teachers improve the equality of instruction for ELLs. Mentoring and PD may 

improve novice teachers’ instructional strategies in teaching ELLs. Garver et al. (2018) 



22 

 

acknowledged that teacher efficacy in teaching ELLs might also be affected by the 

teachers’ initial levels of effectiveness and the school’s focus on language and cultural 

development. Additionally, Fu and Wang (2021) advocated for enhancing teacher support 

by equipping educators with improved instructional strategies for teaching ELLs and 

bolstering their confidence and effectiveness in instructing ELLs. Heineke (2018) noted 

that teacher certification and preparation could also contribute to the quality of instruction 

provided to ELLs. Barrett and Castrellon (2021) also supported the theory that educators 

must be equipped with tools that provide equitable access to the curriculum for ELLs to 

help close the achievement gap between ELLs and non-ELLs. 

Integration of English Literacy With Other Subjects 

Since the NCLB legislation and the accountability movement, schools have 

continued to improve on how well they can provide for ELLs’ needs. Teachers can 

implement several strategies to better ELLs understanding of the assessment language 

and other subjects. For example, a PD program called Personal Academic Command for 

English integrates the language of math with math content to help ELLs better understand 

math (De La Rosa, 2019). ELLs have difficulty mastering the English language alone yet 

are expected to learn and understand more complex math. The simplification of using 

several strategies stated by the author makes it easier for students to learn. The author 

also suggested partnering ELLs with bilingual students that can help with translation 

making it easier for ELLs to understand. In addition, using visuals can simplify Math 

terms for ELLs. 
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At the school of study, all teachers, despite the subject area, use the first 10 

minutes of class to integrate subject areas by having a literacy activity that helps to 

improve English proficiency for students, especially ELLs. The staff’s unanimous 

decision was reached with the understanding that for students to be successful in 

understanding subjects’ content areas, they must understand the English assessment 

language. In a similar study, (Casey et al., 2018) found that there was improved 

comprehension of content material when literacy and another subject were integrated for 

English learners.  

Cultural Pedagogy and Culturally Responsive Teaching for ELLs  

Creating a classroom climate for cultural appreciation, respect, and trust provides 

a welcoming and conducive learning environment for ELLs, especially those new to a 

school. Due to globalization and migration trends, multicultural education is needed in 

the classrooms to accommodate students to a new culture and education system. 

DomNwachukwu (2018) emphasized the importance of teachers using a multicultural 

education to create equal educational opportunities for students from diverse racial, 

ethnic, social-class, and cultural groups. Hoover and Soltero-González (2018) also 

highlighted the importance of using culturally and linguistically responsive teaching to 

improve instruction for ELLs. Creating a learning environment that is accepting of every 

student and making instructional adjustments to meet specific academic needs may 

benefit ELLs. In a study, teachers who received multicultural education intervention 

strategies had better multicultural attitudes and efficacy with ELLs (Akcaoglu & Arsal, 

2022). In creating positive learning outcomes, teachers should develop relationships with 
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students. Positive relationships between teachers and students are critical for educators in 

motivating students to excel. Slavin (2019) stated that motivation is goal-directed and 

continuous force, essential in guiding students in learning.  

Administrators play a crucial role in the type of education students receive. 

School principals may use culturally responsive practices in influencing initiatives and 

programs in their schools that address challenges faced by ELLs and provide essential 

resources (Newcomer & Cowin, 2018). To motivate faculty and students, 

transformational leaders need to create a caring learning community that shares a 

common vision and mission (Bass, 1999). 

Developing Criteria to PreIdentify Potential ELLs’ Dropouts  

High school administrators, teachers, and ELL support staff must develop 

benchmarks that can be used to identify potential dropouts (Rodriguez et al., 2022). Some 

programs can be used to pre-identify at-risk students from dropping out (Hofflinger & 

von Hippel, 2020). In Boston, educators use measuring yardsticks to pre identify possible 

dropouts, including school readiness and grade proficiencies (Boston Foundation & 

Boston Opportunity Agenda, 2019). Lawmakers must also support school initiatives by 

providing funding to facilitate the pre identification of potential dropouts so that 

educators can provide prevention and intervention programs (Carter-Smith,2021). 

Rumberger (2020) also stated that some programs used to focus on the needs of at-risk 

students contribute to reducing dropout rates in high schools. 
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Other Instructional Methods That Support ELLs 

The use of dual language in high schools may benefit ELLs and contribute to 

students’ long-term academic achievement (Sun, 2019). This instructional strategy can be 

used to support ELLs comprehension of the subject matter. ELLs may have anxiety and 

stress, leading to a lack of interest in learning English when they have difficulty 

understanding English and the subject matter (Duan & Qiu, 2022). Also, teachers should 

not lose the focus that English learners must master English fluency, but whenever 

possible, ELLs may benefit from the use of their native language to reinforce new 

vocabulary words. Pre teaching key vocabulary and having vocabulary words displayed 

on a word wall help ELLs remember the meaning of words. 

Another strategy teachers can use modifying instruction and assignments to 

facilitate learning for ELLs and help them to stay on course (Ferlazzo & Sypnieski, 

2019). Additionally, ELLs may manage and meet academic goals when students are 

given extra time to work on assignments. Giving ELLs extra time to work on 

assignments, especially projects and long tests, may help them to break down the learning 

material and prevent overwhelming students. ELLs are learning both the assessment 

language and the different subjects. Severinsen et al. (2018) state that ELLs learn better 

when teachers provide relevance using culturally relevant materials when applicable. The 

authors also support collaborative learning when ELLs work with dual language partners. 

ELLs especially those students in their first year in the country who do not understand the 

English language and find it hard to communicate with teachers and other students, may 

benefit from collaboration learning. 
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Using game-related activities can support ELLs through social well-being and 

motivation of students to learn the curriculum (Hanghøj et al., 2018). Research shows 

that Kahoot, a game, can enhance learning, motivate students, and improve classroom 

interaction, which can be used to facilitate teaching ELLs (Tao & Zou, 2021). Kahoot is a 

tool to create interactive audiovisual learning games, reviews, and assessments. Using a 

simple code, students can compete in games against each other in real time from any 

device. Listening to talk shows, watching TV shows, seeing movies in the English 

language, and participating in game shows (Hashim et al., 2018) enhance ELLs learning. 

Games can be useful in teaching ELLs, especially young students (Oktavia et al., 2022). 

Research also supports the use of language games in teaching ELLs (Yaccob & Yunus, 

2019). Additionally, the use of flipped learning helps ELLs with language acquisition at 

the secondary school level and allows students to access lesson materials at their own 

time and pace outside the classroom (Carhill et al., 2021). 

A lack of resources to offer tutorials or small instruction to students who need to 

catch up can contribute to dropping out (Rodriguez et al., 2022). Creating and providing 

intervention programs can help close the achievement gap between ELLs and non-ELL 

by using strategies that improve English proficiency at the early education stage (Barrett 

& Castrellon, 2021) through collaboration between teachers and intervention 

coordinators. Reschly (2020) stated that intervention programs are created to serve at-risk 

students and find solutions to prevent them from dropping out. Response to Intervention 

is another intervention program that schools can use to identify and support English 

learners by offering interventions based on their level of academic understanding (Carter-



27 

 

Smith, 2021). This program gives students opportunities to have personalized 

intervention strategies to meet their educational needs. Reading programs that utilize 

audiobooks as a means of intervention can help ELL students develop reading fluency. 

Most of the students who struggle with reading and pronunciation of words get 

discouraged and give up tasks, leading to dropping out of school. Tusmagambet (2020) 

noted that audiobooks improved reading speed, reading comprehension, and motivation 

to understand English as a second language.  

Reading specialists are experts that can effectively support general education 

teachers in providing tailor-made reading activities that support ELLs (Shivakumar et al., 

2019). Additionally, working with reading specialists and mentors can support English 

learners with homework assistance at school instead of at home, where parents may not 

be able to help students because of language barriers. There are positive effects on 

reading skills when students work cooperatively to complete tasks (Alina & Lavinia, 

2017). ELLs may improve their academic performance by having enrichment and 

intervention programs that support them (Herrera et al., 2020). 

Implications 

Improving graduation rates for ELL students is an anticipated outcome of this 

planned qualitative research project. Several themes that might help ELLs and raise their 

graduation rates should emerge from the study’s analysis of the data. The researcher 

identified intervention strategies as possible solutions that could be used to improve the 

graduation rate of ELL. A PD was designed to train educators on the best instructional 

strategies that could help curb the high dropout rate of ELLs at the school of study. 
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Transformative leadership skills of influence and motivating teachers were used to plan 

pieces of PD training for teachers to improve instruction methods for ELLs and 

ultimately improve their graduation rate at the school of study. The project focused on 

developing and implementing a 2-day PD for teachers who worked with ELLs. 

 Summary  

The literature review was based on the Instructional leadership concepts of Bass 

and Burns. School leaders and teachers must identify educational inequities faced by 

ELLs and use strategies to support ELLs with academic success (Mavrogordato et 

al.,2021). Transformational leadership can guide educators in applying the best 

instructional strategies that support ELLs. Providing in-service training can change 

teachers’ mindsets and attitudes toward ELLs resulting in improved instructional 

strategies that support this population of students (Song & Coppersmith, 2020). 

Additionally, the collaboration between administrators and teachers through PD and staff 

mentoring can also contribute to improved instructional strategies that benefit ELLs. 

The literature suggested that several challenges and barriers are faced by ELLs 

that contribute to the high dropout rate at the school of study. Inequitable access to 

educational resources such as digital devices and robust internet may contribute to a lack 

of instructional resources for ELLs, putting students at a disadvantage with homework 

completion and remote learning (Sugarman, 2021). Disrupting and dismantling systemic 

inequities to eliminate the opportunity gap between ELLs and non- ELLs is necessary for 

improving ELLs’ academic and graduation rates. Creating positive relationships between 

educators and ELLs is vital in motivating and influencing students to feel loved and 
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valued. Students who are motivated are likely to succeed academically and help reduce 

the dropout rate. Students that are stimulated have a better chance of succeeding 

academically. Finally, instructional leadership ensures that instructors have the training 

they need to serve ELLs in the classroom effectively. The accountability of teachers’ 

access to PD opportunities is something that administrators should keep an eye on. 
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Section 2: The Methodology 

In this section, I present the research design and methodology. The data sampling 

strategies, data collection methods, and data analysis processes are also discussed in this 

section. In this study, I collected the interview responses of administrators’ and teachers’’ 

regarding their perceptions of factors contributing to the high dropout rate of ELLs at the 

study site, which allowed me to identify possible intervention programs that could 

improve the graduation rate of ELLs. 

Qualitative Research Design and Approach 

In this study, I used a basic qualitative descriptive research design to address the 

research questions on the perceptions of administrators and teachers regarding the high 

dropout rate of ELLs at the study site. Qualitative research is an inquiry method of 

determining how people identify, understand, and manage a phenomenon (Ravitch & 

Carl, 2021). The basic qualitative descriptive research design is appropriate when there is 

a need for an in-depth exploration of a local problem and a need to focus on the 

participants’ perspectives and experiences (Creswell, 2009; Merriam & Grenier, 2019). I 

asked open-ended interview questions to obtain in-depth data regarding the perceptions 

of administrators and teachers on the high dropout rate of ELLs.   

Participants 

This qualitative study was focused on the perceptions of purposefully selected 

high school administrators and high school teachers from the study site who observed and 

worked directly with ELLs. I conducted semistructured interviews with the participants to 

probe and investigate their perceptions of why there is a high dropout rate of ELLs at the 
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study site. The purposeful sampling technique was used to get in-depth data and answer 

research questions from participants versed in the researched phenomenon. The 

purposeful sampling technique was also employed to adequately capture the 

heterogeneity in the population by including both novice and veteran teachers so their 

perceptions of why there is a high dropout rate for ELLs at the study site could be 

compared. To be included in the study, participants had to be certified administrators and 

teachers currently working in the high school with at least 2 years of experience. 

Participants in this study had varying education levels, from bachelor’s to master’s 

degrees, to allow me to analyze if the teacher’s level of education impacts the quality of 

ELLs’ instruction. I used pseudonyms for participants to maintain their confidentiality. 

The participants voluntarily took part in this study and no incentives were provided. 

Table 2 illustrates the administrators’ demographic information. 

Table 2 

 Administrators’ Demographic Information 

Name Location Grade level Education 

A1 Study location 9–12 Master in School Administration, 

Specialist in Education 

A2 Study location 9–12 Master in School Administration 

A3 Study location 9–12 Master in School Administration 

A4 Study location 9–12 Master in School Administration 

A5 Study location 9–12 Master in School Administration 

Table 3 indicates the teachers’ location, the grade level they teach, and their level 

of education. 

Table 3 

Teachers’ Demographic Information 
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Name Location Grade level Education 

T1 Study location 9–12 Bachelor of Arts in Spanish Education  

T2 Study location 9–12 Bachelor of Science in Education with 

a Literacy endorsement  

T3 Study location 9–12 Bachelor in Secondary Education with 

a Math major and ELL endorsement 

T4 Study location 9–12 Bachelor in Secondary Education with 

a Special Education major 

T5 Study location 9–12 Master in School Administration 

Bachelor in Secondary Education with 

a Family and Consumer Science major. 
 

Data Collection 

Data were collected through face-to-face interviews to determine and understand 

participants’ perceptions about why there is a high dropout rate of ELLs at the study site. 

I obtained written permission from participants before the interviews to make a digital, 

audio recording of interviews, which I stored on a flash drive and computer file. Denzin 

and Lincoln (2013) stated that qualitative research allows the observers to use interpretive 

materials to understand and interpret phenomena. Bittmann (2022) stated that the quality 

of data collected could be improved when there is a good relationship between the 

researcher and participants. Additionally, establishing good rapport between the 

researcher and participants and conducting face-to-face interviews increase the chance of 

answering all interview questions (Horsfall et al., 2021). It is also essential for the 

researcher to identify appropriate methods that will help them ask the right questions, 

systematically gather useful data, and document procedures (Burkholder et al., 2019). 

Burkholder et al. (2019) also noted that to ensure the data collection’s trustworthiness, 

researchers can use three strategies: listening to observers, employing multiple 

researchers, and using member checks. I followed the above guidelines to ensure that 
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data were accurate by sending transcripts to all participants to verify if the data was 

accurate. 

Role of the Researcher 

As the researcher, I served as an instrument of data collection used to gather the 

perceptions of administrators and teachers on why there is a high dropout rate of ELLs at 

the study site. Clark and Vealé (2018) stated that a qualitative researcher works in a 

natural environment to collect and analyze data. The authors also stressed the importance 

of a researcher understanding their biases and the fact that these biases might affect the 

study’s outcomes. It is important for the researcher to create a good rapport with the 

research participants and have effective communication during the interviews and data 

collection to allow the participants to answer questions freely and honestly (Laureate 

Education, 2016). To maintain subjectivity in qualitative research, there must be a 

balance between subjectivity and objectivity (Karagiozis, 2018). Personal and ethical 

differences between the researcher and participants must be observed during an interview 

to allow the participants to express themselves freely and stay engaged.  

I was responsible for collecting the data and remaining objective to protect the 

credibility of this study (see Merriam, 2009). I was also a colleague of the research 

participants and had worked at the study site for 17 years. ’My skills as an observer and 

interviewer as well as my ability to conduct an appropriate study, data collection, and 

analysis were essential. During the research, I used a detailed journal to keep notes on the 

development of the inquiry and a separate journal with potential issues that developed 

during the study. 
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Researcher Bias 

Ravitch and Carl (2021) defined a study’s trustworthiness or rigor refers to the 

degree of confidence in data, interpretation, and methods used to ensure a study’s quality. 

Ravitch and Carl (2021) stated that validity and trustworthiness are essential in the 

qualitative research design process. The authors also stated that the validity of qualitative 

study findings lies in the quality and rigor of the study. Research bias is defined as any 

deviation from the truth in data collection, analysis, interpretation, and publication that 

can cause false conclusions in a study (Florczak, 2022). To maintain research rigor, the 

methods by which interviews are conducted can promote the validity and reliability of 

qualitative research (Coleman, 2021).  

To avoid biases, I bracketed possible areas of biases and suspended personal 

assumptions about ELLs and immigrants. Esmene and Kirsop-Taylor (2021) reiterated 

the importance of bracketing, reflexivity, and transparency when dealing with such 

influences when they are disruptive to research. To control and track personal biases of 

being an ELL and immigrant, I recorded my thoughts and ideas that could have presented 

potential biases. As someone who teaches ELLs, I was motivated to pursue this study to 

investigate the factors contributing to the high dropout rate among ELLs. Additionally, I 

aimed to explore strategies that educators could use to improve the graduation rate of this 

particular population in comparison to non-ELLs. It was necessary to set aside any 

preconceived notions about the problem to ensure objectivity; therefore, there was a need 

to approach the issue with an open mind and impartiality. Hochschild (1983) stated that 

bracketing emotions is an important part of reflexivity since emotions are a source of 
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data. Since the researcher is the instrument for analysis across all phases of qualitative 

research, bracketing is important in phenomenological research (Emiliussen et al., 2021). 

To further protect the study from my personal biases, participants’ responses were 

recorded in full before transcription and analysis of collected data. The population for this 

study differed from ’my personal experiences as an ELL. I learned English as a young 

student in a distinct educational environment that was influenced by different factors 

impacting my experience as an ELL.  

Measurement reliability and measurement validity are ways used to appraise the 

quality of research (Burkholder et al., 2019). Burkholder et al. (2019) defined 

measurement reliability as the consistency of measurement over time. The accuracy of 

data collection can be affected by the conditions in which it is collected, so participants in 

the current study were provided with a comfortable and professional setting during 

interviews with the understanding that the answers participants provided can be affected 

by how comfortable they are in providing personal information. The accuracy of facts 

impacts the quality and reliability of a study, and using tables to show data is a strategy 

that can check the trustworthiness of a study (Cloutier & Ravasi, 2021).  

It is important to report data correctly and accurately. Connelly (2016) stated that 

the ethical implications of a study may also affect its integrity and valuable contributions 

to its trustworthiness. To ensure the validity of the research, I searched for possible 

discrepancies or opposing interpretations of data. Discrepancies are described as 

systematic and meaningful variations in reported behaviors or simply disagreements 

between participants (Al Ghriwati et al., 2018).  
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I retained evidence of each step in the study to maintain the creditability of the 

research (see Binhas & Yaknich, 2019). The quality of qualitative research depends on 

the study’s credibility, which includes transparency in establishing a criterion of how the 

research is carried out to allow qualitative research trustworthiness (Burkholder et al. 

2019). I used participant observers to improve the accuracy of the data collected. 

Data Analysis 

In this qualitative study, I employed open coding, transcription, and thematic 

analysis to address the research questions and analyze the data. Data analysis for this 

project was guided by Giorgi’s (1985) seven-step approach to data analysis: (a) 

summarizing the interview, (b) rereading the summary, (c) identifying units of 

experiences, (d) analyzing the transcriptions to identify codes and themes, (e) reflecting 

on the themes in participants language, (f) transforming the themes, and (g) synthesizing 

the themes into the overall understanding of participants’ experiences. The collected data 

were analyzed and synthesized using ATLAS.ti coding software, which was also 

employed for coding purposes. During the analysis process, I sought similarities in the 

coded interview transcripts, identified the themes, and checked for alignment with the 

research questions. I examined the representation of ideas and maps of thematic units 

within the data by using the ATLAS.ti software. To ensure a correct representation of 

participants’ gathered data, each participant was sent their interview transcript, allowing 

for member checking. Member checking is a potent tool for ensuring validity, helping to 

prevent the misinterpretation of information obtained during interviews and enabling the 

researcher to identify any biases or misunderstandings (Motulsky, 2021). 
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Ethical Considerations 

Ethical challenges, such as maintaining anonymity, confidentiality, and obtaining 

informed consent, are encountered by researchers; however, qualitative researchers 

proactively protect the participants” privacy to mitigate these challenges (Sanjari et al., 

2014). To address these challenges, first, I obtained permission from the Institutional 

Review Board (IRB); the approval number for this study is 11-28-22-1039263 and it 

expires on November 27, 2023. I also asked the participants” consent to participate in the 

study; informed the participants about how the data would be collected, used, and stored; 

and participants signed consent forms to prevent future issues in case they were still 

unaware of how their data would be used. 

Given that study participants may disclose confidential information, it is 

imperative that researchers sign a privacy and confidentiality agreement affirming their 

commitment to protecting the data (Sanjari et al., 2014. An ethical challenge that 

qualitative researchers may encounter is the management of researcher-participant 

relationships. Maintaining professionalism and consistently demonstrating respect 

towards participants are crucial aspects that researchers must adhere to. One additional 

ethical concern that may arise in qualitative research pertains to the involvement of 

researchers in soliciting participants to disclose their inner opinions and actions (Babbie, 

2017). This aspect raises ethical issues due to the direct contact between researchers and 

participants; therefore, researchers must represent the participants’ experiences 

accurately. I documented everything thing collected as data, kept everything professional, 

and made sure none of my participants was under 18 years. 
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Coding Procedures 

According to Saldana (2013), coding methods must be connected to research 

questions. Using a computerized analytic tool, the researcher can explore possible 

connections between various aspects of the data. The Walden University Library (n.d) 

defined a code as a word or short phrase that assigns an attribute or idea to a portion of 

text or visual data, while a category is a collection of codes representing aspects of a 

phenomenon. Categories or clusters are sets of constructs or concepts about each other 

needed to make arguments and develop findings (Ravitch & Carl, 2021). Codes, 

categories, and themes are concepts vital to qualitative research analysis, and I used them 

for data analysis in the current study.  

I conducted a reflexive thematic analysis in ATLAS.ti to overcome 

inconsistencies in data analysis (see Janis, 2022). Thematic analysis involves analyzing 

qualitative data through interview transcripts to investigate people’s views, ideas, 

opinions, attitudes, experiences, or values from a set of data (Saldaña, 2013).  During the 

data interpretation stage of analysis, I established connections between the ideas and 

structure of the collected data to create themes and generate a thematic outline of analysis 

(see Yin, 2016). The emergent themes from the combination of coding and category 

process were used to explain the study’s findings. In my journal, I created a draft outline 

to assist in the organization of my thoughts and ideas for interpreting the data and 

addressing the research questions. The collected interview data were stored, coded, 

organized, and analyzed using ATLAS.ti (n.d.) online software, and word clouds were 

generated from transcribed interview data. 
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Limitations 

One limitation, challenge, or barrier that I encountered while conducting this 

study was the failure of administrators and teachers to give detailed information on how 

ELLs integrate into U.S. schools. Contradictory beliefs regarding ELLs and the support 

provided to improve ELLs’ dropout rates may exist among administrators and teachers. 

Furthermore, the responses from administrators and teachers may have exhibited biases 

either in favor of or against ELLs.  

The location of this study could have also posed a limitation because I have 

worked in the same district for 17 years. Given my extensive familiarity with the study 

site, there was a possibility of bias if I became cognizant of any dishonesty or lack of 

transparency among coworker participants. Another potential limitation of this research 

was the limited sample size obtained from the school district. There was the potential for 

errors in representation from the limited sample size, so the data analyzed in this study 

may not be generalizable to other regions within the country. Additionally, the purposeful 

sample group of high school administrators and teachers might have been a limitation 

because of their varied experiences working with ELLs. Lastly, administrators and 

teachers may have failed to give firsthand information on the challenges ELLs face that 

contribute to the population’s high dropout rate.  

Data Analysis Results 

I reached out to several administrators and high school teachers from the local 

school district to solicit their participation in the study. However, five administrators and 

five teachers who met the study’s requirements agreed to participate in the study 
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regarding the perceptions of administrators and teachers on why there is a high dropout 

rate of ELLs at the school of study. The requirement was that teachers have worked with 

ELLs for at least 2 years. More than 20 emails were sent to high school administrators 

and instructors requesting them to participate in the study. This number does not include 

the emails sent out as reminders after the first invitations. I attached the consent form to 

the invitation emails to ensure that the invited participants understood the study and made 

informed decisions regarding their participation. Completing the interviews posed a 

challenge as the educators changed the interview meeting times multiple times based on 

their availability. However, I interviewed a total of 10 participants. Apart from two 

participants who were questioned in their classrooms or offices after school hours, all 

interviews took place at a public library. I ensured that the participants understood and 

agreed to the interview procedures, including the interview recording, by reviewing the 

consent form with them and reading the interview protocol before the interview. After 

completing all interviews and transcribing them, I emailed the participants their 

transcriptions. They were requested to conduct a member check to verify the accuracy of 

the transcripts. The transcripts were accepted as accurate by all 10 participants, who 

affirmed that no changes were necessary. 

Results for Supporting Research Question 1 

Several themes emerged from the administrators’ and teachers’ interviews on 

administrators’ and teachers’ perceptions of the influences contributing to ELLs’ high 

dropout rates at a low-income urban high school. Eight themes from the interviews were 

uncovered to help answer Research Question 1: (a) language barriers, (b) ineffective 
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instructional strategies, (c) lack of enough teachers and staff, (d) limited training or PD, 

(c) limited support from the administrators, (f) difficulty in culturally adjusting, (g) 

students missing school and going to work, and (h) disconnect between the school 

community and the parental community at home. Every administrator and teacher is 

appropriately represented as A1, A2, ..., An and T1, T2, ..., Tn. 

Theme 1: Language Barriers 

One major challenge is the language barrier, which hinders their ability to 

understand content and advocate for themselves. T1 noted, “The language barrier hinders 

them from showing how big and good of a potential they have because they are very 

intelligent; very, very intelligent. It’s a blockage, I think, for them and the teacher.” A3 

explained, “It is hard for the students because they will be trying to learn the language 

and content at the same time.” A5 noted, “I think that with ELLs, they have a barrier 

from home life to school life because they unplug from one language and then plug into 

the next language.” A1 explained. “I think the language barrier is a big obstacle. There 

are not enough adult speakers of the various languages that students speak and that 

parents speak at home.” A2 explained, “Beyond the cultural and the time in which they 

get here and the language barrier, it starts even sooner when teachers ask, how do I 

communicate with this student and family?”  

Theme 2: Ineffective Instructional Strategies 

Teachers of ELLs face several challenges that can lead to low graduation rates 

and ineffective teaching. One of these challenges is difficulty in cooperation or 

collaboration with co teachers. T1 noted,  
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It is kind of hard to work alongside some of the co-teachers because they already 

have what they want to set, um, to teach in their classroom. This can make it 

difficult for teachers to effectively support ELLs in the classroom, as they may 

not be aware of the specific instructional strategies being used by their co-

teachers.  

Another challenge faced by teachers of ELLs is the use of ineffective instructional 

strategies. Insufficient numbers of teachers and staff pose a formidable obstacle for ELLs 

teachers. A4 stated, “I think we need to have more teachers prepared to have more 

strategies to support these kids in the classroom.” 

Theme 3: Lack of Qualified Teachers and Staff 

The lack of staff makes it difficult for teachers to teach ELLs effectively. A5 

noted:  

Just the lack of staff dedicated to that different subpopulation of students. It does 

require labor-intensive instructional facilitation because, again, they’re also trying 

to learn the content as well as the language. There are not enough staffing 

coordinators, and there’s not enough PD in this area to know what best practices 

are to help students, uh, that are ELLs.  

T2 stated, 

We must make sure that we’re maximizing as much of the school day as possible. 

Right now, I have a lot of duties that sometimes take away from effective lesson 

planning. Like we have a huge problem with teachers’ shortages and teacher 

vacancies and not enough subs. And I’m having difficulties, um, maximizing that 
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or implementing those things because I don’t have enough time given that I’m 

having to cover a particular class. I would like time to study my data so that I 

have to enter data to graph my data, to analyze my data. And I don’t have that 

time because I am, I am asked and sometimes forced to spend my planning period 

covering a class that doesn’t have a substitute.  

A3 explained,  

The brutal honesty is the lack of preparation that not only ELL teachers have 

when it comes to acquiring language, but also content area teachers. Content area 

teachers are largely responsible for the heavy lifting, right? Of preparing students 

for what comes next. And so, it’s not the sole job of the ELL teacher, but it is a 

partnership. 

Theme 4: Limited Training or PD 

A challenge that teachers face when working with ELLs is the limited training or 

PD available to them. Teachers may lack up-to-date knowledge and strategies for 

effectively supporting ELLs in the classroom without regular training. As a result, their 

effectiveness in the classroom and the overall success of ELLs can be adversely affected. 

Overall, these challenges can significantly impact ELLs’ ability to learn effectively and 

graduate on time. T5 explained:  

There are not enough staffing coordinators, and there’s not enough PD in this area 

to know what the best practices are to help students that are ELLs. Specifically for 

ELLs? Um, not that I’m aware of. I mean, we have general PDs at the district 
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level, just about language acquisition and lesson plans and things, but I don’t 

recall ones for their graduation rate. 

To support that limited training can affect ELLs instruction, A1 explained:  

I mean, it could be a multitude of things that prevent them from being successful. 

And another thing that could probably prevent being successful is teachers not 

having enough training and enough experience with working with ELL students.  

T4 noted, “But I don’t believe, to my knowledge, that we have had a PD that focuses on 

just improving the ELLs graduation rates.” T3 had a similar response and stated,  

I thought about that. Um, what PD sticks with me is that we’ve done school-wide. 

We meet again here and there. We talk about data, talk about what numbers look 

like. It’s always about some things and not the student, but school-wide, I don’t 

know that we’ve done anything professional developing that enhances supporting 

English Learners.  

A2 noted, “I would like to have combined training of the ELL teachers and general aid 

teachers. The whole staff gets direct training from ELL teachers and facilitators once 

every so often in a staff meeting.” 

Theme 5: Limited Support From the Administrators 

Limited support from administrators can also be a challenge for ELL teachers. 

Teachers, administrators, and district officials must work together to address these 

challenges and provide the necessary support for ELLs to succeed. T3 responded as 

follows: 
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But it doesn’t feel like we’re being supported necessarily. We talk about data a 

lot, but then we don’t do anything about data. We talk about what the graduation 

cohort looks like, but then we don’t do, do anything about it. I think teachers do 

all that they can within their classrooms, but then there’s no support from the 

administration as to helping to support the decisions that are made in the 

classroom. I think we’re left to ourselves in a nutshell.  

T4 added,  

I feel like more open conversations with administrators and teachers where the 

administrators can listen to what teachers are seeing in their classrooms without 

fear that the students are going to be punitively disciplined. You’re suspended 

now because you’ve been skipping for so long. That’s not the solution to get kids 

back in classes. Discipline issues need to be handled in a more restorative manner.  

T5 noted,  

I don’t feel like they’re going above and beyond to get some of the big changes 

for ELL teachers and students. But they do help, like with, access testing, they do 

permit us usually to miss some of our classes, and we get a sub during that time. 

Theme 6: Difficulty in Culturally Adjusting and Students Facing Mental Health Issues 

The lack of cultural understanding and adjustment poses an additional challenge 

for ELLs. T2 emphasized that this obstacle can hinder ELLs from showcasing their full 

potential. A1 further highlighted that cultural dynamics sometimes result in ELLs being 

withdrawn from school to work instead of pursuing their education. Mental health issues 

and facing punitive discipline are also challenges faced by ELLs. A4 also stated, “Some 
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cultures highlight the cultural prioritization of working jobs for the ELLs rather than 

prioritizing learning.” T5 noted:  

They’re not necessarily having individual quiet time on their own. There are a lot 

of just expectations and responsibilities being put on them. And, also see the 

stress of the pandemic, and, not uncommon that some of them have lost family 

members who passed away, who died during covid or other things, and the stress 

of money and things. It’s something that I hear students bring up, and I usually try 

to check in with them and see how they’re doing.  

A4 noted: 

They’re the only fluent English speakers at home. They could be the ones who 

have to go to the bank with mom or dad or have to go to the doctor with mom and 

dad or have to go anywhere that requires somebody to speak English because 

they’re the ones who are communicating for their families. And that can lead to a 

lot of absenteeism and the students and a lot of missing work. And then, once they 

start falling behind, it’s very hard for them to catch up. And again, school 

becomes like a secondary thing. Their primary thing is to be the head of the 

household in the house. 

Theme 7: Students Missing School and Going to Work 

Challenges such as apathy and a lack of urgency to learn, cultural adjustment 

difficulties, and the necessity to work jobs are commonly encountered by most ELLs. 

These challenges create a complex web that hinders ELLs from graduating on time. A4 

stated:  
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They oftentimes pay their way to come to the United States. So sometimes they 

owe thousands of dollars to people that brought them over, and they must work to 

pay them back. School tends to be secondary to what their primary goal is, excuse 

me, which is to work.  

A1 also stated,  

Well, I think that a lot of it deals with, uh, stems from a lack of motivation. Either 

because they have gotten opportunities or work that does not require a high school 

diploma or there’s just a lack of motivation because they do not feel that they are 

intelligent enough. Or it could be a family dynamic situation where one parent is 

not at home or both parents are not at home and, um, they’re left to raise their 

siblings.  

T2 mentioned, “They’re always babysitting or working. There’s always traffic”. A4 

stated, 

Another obstacle, you know, is we are living in tough times; there is a lot of 

poverty in our school. And when we have high poverty rates that could lead to 

students dropping out of school because they must go to work or they don’t have 

a ride, they stay late working, and they don’t wake up on time for school. 

A2 specifically noted, 

There is a student that I think of fondly from my first year. It was like one of my 

first kids that I bonded with. He was pulled out of school and told he was going to 

work at 15 years. 
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Theme 8: Disconnect Between the School Community and the Parental Community at 

Home 

The high dropout rate of ELLs can be attributed, in part, to the absence of 

collaboration between schools and parents in supporting ELLs. A2 asserted that: 

Because if they learn the English language and they’re learning the content, and 

they’re receiving the support at school, but then when they go home there’s a 

disconnect, and there’s no, um, bond or kind of collegial relationship between the 

school and the parents and the home life, then some of the progress can be left 

lost.  

T3 stated,  

Their support frame at home must be strong. It must have these key ingredients. 

They must have access at night to a quiet space. A lot of the students I am 

learning with don’t even have their sleeping quarters. They don’t have beds. 

They’re having to sleep on couches in the living room and dining room. What I’m 

learning is students don’t have any place for reinforcement to occur at home at 

night once you’ve taught them for 90 minutes, a 90-minute lesson, and it’s time 

for them to go home and retain and, let’s say, apply those concepts to a particular 

situation or just learn.  

Results for Research Question 2 

What tools do teachers note are needed from administrators to lower ELLs’ 

dropout rate? Five themes were identified to address Research Question 2: (a) provide 

training and PD opportunities, (b) administrators must hire qualified teachers, (c) hire 
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translators, (d) use culturally relevant teaching, and (e) build relationships or rapport with 

ELL students.    

Theme 1: Provide Training and Professional Development Opportunities 

Teachers believe they should receive adequate training and PD opportunities to 

assist ELLs effectively. In general, teachers maintain that the provision of essential tools, 

support, and resources by administrators can facilitate timely graduation and academic 

achievement for ELLs. A1 stated:  

A PD that’s going on year-round in terms of being able to support those students 

and their instruction in their classrooms, as well as the strategies on how to teach 

ELLs. For example, the Sheltered Instruction Observation Protocol (SIOP) model 

is a very good ELL instruction strategy, and everyone should be trained on that 

strategy. 

T5 also supported PD and training and stated:  

I think a PD about challenges faced by ELLs. I’m more than happy to work with 

individual teachers and explain, but when we have so many teachers at school, it 

is hard to do. I do feel like from what I learned in school, the expectation is some 

of this they should know. I feel like a content teacher should know what ESL 

means and, and that not all students speak Spanish, but yes. Yeah, a PD about 

improving ELL graduation would be excellent. 

Professional Developments that train teachers of ELLs are beneficial in improving 

their instructional strategies. A3 stated, 
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And so, you know, going to conferences up and going to PD gives teachers a 

chance to collaborate with others, share best practices, learn what you know, 

share up-and-coming trends and research and tools that they may need to do their 

job better. 

A1 explained, “There’s also just not enough instructional strategies around, meeting 

those students’ needs. More training is needed.” T5 noted, 

Need more time to be able to work with them. That would help immensely. And 

then time to be able to make pieces of training and meet with every teacher to 

check in, even if it’s briefly. I think more ELL teachers, more time for more 

pieces of training for teachers so that they know that they have supported. T1 

stated, More pieces of training, more PDs as geared towards ELLs on how to 

support them because they need it just as much as our EC students, our ED 

students, our typical students. They need that support too. And I think that if we 

have more PDs that will be helpful.  

A5 noted,  

I can’t say enough, about having PD practices on how we can best support the 

students. How we can get in front of the students the most. How can we speak to 

the students the most? How can we get the students to speak back to us the most? 

How can it be a collaborative learning environment? 

Theme 2: Administrators Must Hire Qualified Teachers 

To address the shortage of teachers, some teachers suggest that administrators 

should employ more teachers and staff. By hiring more teachers and staff, workloads will 
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be more manageable, and teachers will have more time to devote to helping ELLs. 

Teachers also consider infrastructure and resources to facilitate inclusion settings 

important. T5 stated,  

I would say hire more teachers because right now, our caseloads are about 85 

each. We have over 200, uh, about 220 ELL students right now, and that is just 

that’s too much. I’m not able to individually meet and check in with 85 people in 

addition to my three classes.  

A4 explained,  

We need to hire more than three ELL teachers. I think we need to have at least 

four or five, and I think they should be in classrooms more. We need more of 

them because they still must work on their ELL goals for these kids. Their needs 

are very comprehensive and require a lot of time. So having more hands-on deck 

will provide them more support. 

T3 stated, “Having adequate staffing and having protected time so that we have time to sit 

down with ELL specialists and talk about students.” 

Theme 3: Hire Translators 

Teachers identified several tools, support, and resources administrators should 

provide to teach ELLs and improve their graduation rates effectively. An interpreter or 

translator stands out as one important component among these tools. T4 stated, “If at all 

possible, we could get an interpreter in our building that is here as many hours as they 

can find somebody to be here; that’s a good step.” A2 stated,  
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The most consistent request from teachers is, I want to talk with [ELLs], but I 

can’t.”  By providing access to an interpreter or translator, teachers can better 

communicate with ELLs and provide them with the support they need to succeed. 

T3 stated: There is inadequate staff, certified ELLs support staff, and translators 

that are visible, visible in the classroom that you can call on when you need them; 

I think that would be great. And in 20 years, I haven’t seen that. If I needed a 

translator, I don’t necessarily know where to go or even if you know where to find 

one. 

Theme 4: Use of Culturally Relevant Teaching and Support Staff 

Being culturally responsive is one strategy that entails teachers being mindful and 

considerate of their ELL students’ cultural backgrounds and experiences. This approach 

involves integrating cultural references and experiences into the curriculum and having 

an open mindset toward learning about and comprehending the diverse cultures 

represented by their students. A3 stated: 

I keep coming back to like this cultural responsiveness and cultural awareness. 

So, you must know what, where they’re coming from to know where they’re 

headed, right? So, you know, if you’re dealing with, um, a student whose 

alphabetic principle is completely different from the English alphabetic principle, 

obviously you have to more work to do, you know, and it’s a different strategy. 

 A2 also emphasized the importance of explicit instructional strategies, which can 

be effective in helping ELLs understand and retain new information. A1 mentioned, 

“Another strategy that can benefit ELLs is providing culturally relevant materials during 
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instruction.” A2 noted, “Well, I think one of the great things about this school is that it has 

transitioned over the past 20, 30 years to be quite a melting pot of culture.” A4 added, “I 

think the other students enjoy having administrators and teachers of different 

backgrounds because most of our kids are very curious about certain things.” Teachers 

also believe culturally relevant support staff are essential to helping ELLs graduate on 

time. 

A2 noted,  

We look to hire people that are Spanish speaking so that we can broaden the 

scope of how many people we have that are available to ELLs and can facilitate 

that communication. By hiring staff that can speak the same language as ELLs 

and understand their culture, teachers will be able to better support these students. 

A1 stated, “Hire more teachers that are like them. Also, there are, I feel, not enough 

initiatives and not enough representation for the is there”.  

Theme 5: Build Relationships or Rapport With ELL Students 

Additionally, teachers can cooperate with and support the families of ELLs. As 

A2 mentioned, “I guess the most important thing for me to do is, is to start building a 

relationship with kids. Building relationships with both the students and their families 

and being available to aid and guide them.” A5 responded as follows: 

Relationships, academic support for the students and the parents, and the entire 

learning community. You can get a thousand books, and you can get a million 

things of technology, but if you don’t encapsulate a relationship and you don’t 

motivate students to want to learn, then it will all be for not the most important 
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part of it is the relationship and to instill into the students that they are valuable 

and that you want them to value their education because they deserve a good 

education. It is not, people say that being educated is a privilege. I think being 

educated is a right. I think everyone has the right to be educated and, in their way, 

where they are right where they are, and everyone is somewhere different. 

A3 reiterated the importance of building relationships with ELLs: 

Investing in them and making sure that there’s an adult in the building that they 

connect with that can make sure that they’re staying on target. My parents were 

not the ones that got me to graduate from high school. It was this high school 

teacher that invested in me and made sure that I did what I needed to do to finish 

high school. I think that it’s not only educating the families but also making sure 

that high schoolers have someone in the building, investing in them, finding out 

what they want to do, and helping them get there. 

T4 supported the building of relationships by noting: 

I focus on building relationships. That is something that students have 

communicated to me year after year when I do give my teacher feedback forms, 

that the key to them feeling welcomed in my class was that I build a relationship 

with them. That I encourage them to build relationships with the other people in 

their class, that I checked on their progress, that I did not, I would give them grace 

when it was necessary. If I understood they were going through a hard time. If 

they spoke up and said, hey, I’ve got something going on, I might fall behind on 

my work. Okay, I’ve got you, you do what you need to do, and I’m here when 
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that thing is over. Or if it’s not over, stay in communication with me. And because 

I’m so clear in the fact that I’m not going to let you drop the ball, I’m not going to 

say, yeah, you’re off the hook. Don’t worry about any of this work. It’s okay. I 

don’t do that. I say, you know what you must do, but I understand, and I’m here 

for you. 

The most important tool to facilitate success with ELLs, T3 noted: 

I think one of the most important tools is to build relationships. It is about 

building relationships with them and making them feel included. Having authentic 

relationships and caring relationships with them is important. Try to make things 

predictable, try to make things repetitive. So, all my processes and procedures are 

predictable. They’re repetitive so that they don’t have to second guess what 

something means to them. T2 added: I use rapport. Rapport. I want to build a 

rapport with my kids. I try to capture their heart. I try to see what it is they like 

about themselves, what it is they hate about themselves, and what it is they like 

about their current living arrangements. What is it that they want to change? And 

once I have assessed their likes, their dislikes about themselves, and their home 

environment, I say, look, why don’t you be the catalyst of change, and let’s start 

here? How can what we do in this classroom impact tomorrow for you? And what 

will we do today? How will that encourage you three or five years from now? I 

use self-motivation. 
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The emergent themes for challenges faced by teachers of ELLs, tools required to 

support ELLs and strategies teachers can use to support ELLs and improve their 

graduation rate are shown and summarized in Figure 1. 

Figure 1 

Common Themes 

 

Discrepancies  

Searching for discrepancies or opposing interpretations of data was conducted to 

safeguard the validity of the research. Al Ghriwati et al. (2018) defined discrepancies as 

systematic and meaningful variations in reported behaviors or simply disagreements 

between participants. A thorough examination of the transcripts was conducted, and 

member checking was implemented by disseminating interview transcripts to all 

participants to validate the accuracy of the gathered data to prevent discrepancies in this 

qualitative study. To identify possible discrepancies and enhance the reliability and 
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credibility of the data, transcript reviews and member checking were conducted 

(González & Campbell, 2018). No discrepancies were observed during this study.  
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Section 3: The Project 

Introduction 

In this project study, I explored the perceptions of administrators and teachers 

regarding the influences contributing to the high dropout rate of ELLs at the study site. 

The study was focused on both the educators’ perceptions of the influences that 

contribute to the high dropout rate of ELLs and what support systems could be used to 

improve the graduation rate of ELLs. Based on the data collected during the interviews, I 

chose a 3-day PD/training as the project genre to address the problems administrators and 

teachers face in supporting ELLs to graduate on time at the study site. I created the 

Supporting ELLs in Graduating High School PD based on the literature review findings 

of best practices and strategies that educators have used to improve the graduation rate of 

ELLs in other school districts train teachers on using evidence-based strategies that 

positively impact ELLs (see Vaughn et al., 2022). This PD offers teachers and 

administrators training that supports teachers with instructional strategies that could help 

improve the graduation rates of ELLs. Several themes emerged from the data collected in 

the current study. The following intervention strategies were identified from the emergent 

themes from this study as possible solutions to reducing the graduation gap between 

ELLs and non-ELLs: (a) provide training and PD opportunities, (b) administrators must 

hire qualified teachers, (c) hire translators, (d) use culturally relevant teaching, and (e) 

building relationships or rapport with ELL students. 

As revealed in the study findings, the development of professional training 

enables the concurrent implementation of various intervention strategies. Through PD, 
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the following actions can be facilitated: (a) training can be provided, (b) culturally 

relevant teaching strategies can be discussed and utilized, and (c) strategies for building 

relationships or rapport with ELL students can be shared. Hiring translators and 

sufficiently qualified teachers is an administrator’s task, and I will make 

recommendations to administration during the PD. PD is the best option for addressing 

the challenges that lead to a high dropout rate of ELLs. Teachers are more likely to buy in 

when a fellow teacher presents PD and may have positive mindset changes, which can 

help build shared efficacy and a culture of learning that ensures equitable access to 

learning for culturally and linguistically diverse students (Slack, 2019). Kim and Wynne 

(2021) stated that teachers could acquire research-based effective instructional strategies 

through collaborations among administrators, content teachers, and ELL teachers. 

According to Shea et al. (2018), a PD program that prioritizes school-level collaboration 

and incorporates language with content areas is more effective in meeting the needs of 

ELLs. Providing face-to-face PD is a better option than online PD because participants 

who receive more support are likely to complete the PD (Rutherford-Quach et al., 2021).  

Rationale 

My rationale for choosing PD as the project genre was based on the analysis of 

the data obtained from the interviews. The study results revealed that administrators and 

teachers could benefit from PD training leading to improved learning strategies that could 

be used to support ELLs and improve their graduation rate at the study site. With the 

project, I aimed to provide Grade 9–12 administrators and teachers with the education, 

tools, and teaching strategies to positively impact ELLs. To contribute to positive social 
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change and based on data analysis in the current study, there is a need to train teachers on 

how administrators and teachers can support ELLs to improve their graduation rate at the 

study site.  

Review of the Literature 

The qualitative data collected in the current study provided evidence indicating 

the need for substantial improvements in the instruction and support system for ELLs to 

enhance their graduation rate. To obtain evidence to support the findings from the 

participants in the current study, I conducted another search of the Walden University 

Library for peer-reviewed journal articles in the online databases of Educational 

Resources Information Center, ProQuest, and Academic Search Complete as well as the 

North Carolina Department of Instruction website. The keyword search terms used were 

PD benefits, professional learning communities, English learners, and multicultural 

teaching. 

PD is needed to provide ongoing opportunities for teachers to work with 

colleagues to refine teaching practices focused on supporting ELLs (Louie et al., 2019). 

Sung-ae and Morita-Mullaney (2020) stated that teachers with irregular ELL PD have 

lower self-efficacy in working with ELLs than those who receive regular training on the 

topic. The data obtained from the interviews in the current study indicated a clear need 

for PD that addresses the specific needs of ELLs. PD also offers teachers opportunities to 

reflect on their practices and may help provide evidence-based instruction and 

interventions to meet the needs of ELLs (Shelton et al., 2023).  
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PD and mentoring enhance teachers’ abilities to develop academic language and 

implement strategies that meet the diverse needs of ELLs (O’Hara et al., 2020). It is 

important to establish realistic goals driven by data in a school through PD, use of PLCs 

to create intervention plans at the beginning of each semester, and monitor and adjust 

students’ progress for high impact (Sung-ae and Morita-Mullaney, 2020). PD deepens 

teachers’ content knowledge, and administrators can provide teachers with more support 

to meet the diverse academic and linguistic needs of ELLs (Desjardins, 2020).  

PD arises from the recognition that school administrators and teacher training 

programs frequently fail to offer adequate guidance in addressing the unique 

requirements of ELLs (Mavrogordato et al., 2021). Through PD, teachers can learn about 

teaching strategies for self-regulation, individual coping skills, and providing guided 

practice and support to ELLs that can help ELLs engage in their classrooms and school 

(Eichhorn et al., 2019). Structured PD can assist educators in how they perceive ELLs, 

which may help them realize the giftedness ELLs may possess (Szymanski & Lynch, 

2020). PD can also help change the mindsets of teachers who hold negative beliefs and 

attitudes when working with ELLs (Kim, 2021). 

A well planned PD can support ELL teachers, and a PD has been seen to prepare 

teachers for instructional and cooperative learning that improves outcomes for math 

problem solving for ELLs (Orosco & Reed, 2022). Li and Peters (2020) found that the 

teachers’ second language knowledge and strategies in working with ELLs improved 

significantly through PD. According to Babinski et al. (2018), there exists evidence that 

the implementation of high-impact instructional strategies by teachers and the language 
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and literacy skills of students were improved through the use of PD. According to the 

available literature, substantial evidence suggests that PD can tackle the intervention 

strategies emphasized for mitigating the high dropout rates among ELLs. 

PD can positively impact organizational changes by enhancing teachers’ personal 

and teaching abilities (Bond & Blevins, 2020). PD allows collaborative opportunities 

essential for adopting professional changes to meet the ever-changing student needs 

(Richter et al., 2022). PD that promotes high-quality teacher-child interactions and 

relationships can support ELLs’ social-emotional and cognitive development (Bayly et 

al., 2022). Using equitable and differentiated teaching strategies supported ELLs’ 

academic success (Shemsi, 2019).  

Most participants in the current study noted the need for PD for all teachers to 

prepare them to serve ELLs. According to Abacioglu et al. (2020), integrating PD and 

teacher education can facilitate the exchange of experiences among teachers, providing 

benefits for students from diverse backgrounds. There was a consensus among all 

interviewed administrators in the current study that PD was a way of building 

communities among peers, seeking student success with a better understanding of shifting 

school demographics.  

Teachers require training and continuous assistance to acquire the skills to support 

ELLs effectively. Administrators can benefit from PD opportunities that equip them with 

the necessary skills to design and implement effective PD programs that prioritize 

learner-centered teaching strategies (Cain, 2020). School leaders lack culturally 

responsive PD due to a lack of opportunities (Taub-Chan, 2021). The current study 
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participants indicated that inadequate teacher preparation courses received during teacher 

training, particularly for teachers with lateral entry into the teaching profession, are 

responsible for their limited experience teaching ELL students. Most teachers offer a 

standardized form of instruction that lacks consideration of individual student needs or 

allow for differentiation (Bondie et al., 2019). 

Bondie et al. (2019) also noted that the NCLB policy recommended a response to 

intervention that could support interventions based on the student’s needs. Participants in 

the current study also noted the lack of cultural knowledge of teachers of their ELLs, 

resulting in misrepresentation of ELLs’ cultural differences and needs in the classroom. 

Wyatt-Ross (2018) stated that using varied cultural traditions in a classroom promotes a 

sense of belonging for all students. Additionally, teachers must encourage learning by 

embracing diversity in the learning environment (Childs et al., 2020). Childs et al. (2020) 

noted that these skills could be improved through PD and help teachers present better 

multicultural instruction for all students. Larios and Zetlin (2023) supported the notion by 

emphasizing that effective training allows teachers to influence student educational 

development. 

In this study, teachers voiced a lack of support from administrators in supporting 

and providing essential resources for teachers that could improve the graduation rate of 

ELLs (Marshall et al., 2020). Teachers also emphasized the lack of planning time to 

create differentiated lesson plans for ELLs as a major challenge (Daniel & Lemons, 

2018). Teachers mentioned that having a more collaborative approach to instruction 

between ELL and content teachers will benefit teachers because it facilitates the 
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exchange of strategies (Larios & Zetlin, 2023). PD can help teachers overcome 

technological barriers, especially for teachers who are reluctant or unable to embrace 

modern technology that may hinder their progress with improved teaching methodologies 

that may help support ELLs and improve their graduation rates (see Fütterer et al., 2023). 

PD training allows educators to share personal and professional experiences and 

learning strategies that benefit students (Amaro-Jimenez et al., 2022). PD can help to 

improve teachers’ professional competence and effectiveness in teaching ELLs (Ivanova 

et al., 2022). According to Ivanova et al. (2022), coached teachers can enhance their 

competence and positively impact students’ academic results or outcomes by engaging in 

PD. The findings of the current study also showed a need for PD that provides ongoing 

opportunities for teachers to work with colleagues to refine teaching practices focused on 

supporting ELLs (see Louie et al., 2019). 

PD 

According to Gordon and Hart (2022), scholars have observed that school 

administrators significantly impact student achievement, second only to classroom 

instructors, and this is due to their ability to establish educational settings that foster 

receptiveness to novel concepts and encourage collaborative efforts toward goals. Wright 

(2020) stated that administrators must provide teachers with PD to support ELLs and help 

these students graduate. School leaders can impact and manage underprivileged students’ 

needs and achievements (Alias et al., 2022). Thomas and Sebastian (2023) noted that 

teacher preparation programs, PD, teaching experience, and district and school guidelines 

influence culturally responsive teaching philosophies. Teachers can offer interventions 
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and support to ELLs through culturally responsive teaching in positive classroom 

environments (Ferlazzo, 2020). 

Collaboration 

Teachers and/or educators are likelier to observe and learn from colleagues they 

have collaborated with previously (Noben et al., 2022). Purposeful peer interaction 

enables collaboration, allows teacher contribution, and promotes teacher leadership 

(Beddoes et al, 2023). Collaboration and connectedness give employees a school-wide 

purpose versus an individual purpose (Fullan, 2012). Collaborations can occur through 

PD and PLCs. Teachers have demonstrated their ability to incorporate evidence-based, 

language learning strategies in their classrooms through collaborative efforts and PD 

(Smala et al., 2021). By sharing strategies and collaborating, teachers can find solutions 

to problems using research-based knowledge (Miller, 2021). Tallman (2021) highlighted 

that collaborative group learning is a potent PD method. Collaborating and using the 

human relation approach in solving problems contributes to creating positive 

relationships among teams (Rahmi, 2019). 

Follow-Up Assignments 

PD offers participants an opportunity to implement the learned strategies, and 

follow-up PD supports the participants as they continue implementing the strategies 

(Fitzpatrick, 1985). With follow-up PD, participants get a chance to get back together and 

discuss challenges they may have encountered in implementing the learned strategies. 

Through follow-up PD, teachers can identify their strengths and weaknesses and work on 

growth areas that can contribute to better instructional methods (Gibbons & Farley, 
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2019). By engaging in follow-up PD, participants gain a platform to exchange their 

experiences regarding implemented instructional practices, enabling teacher leaders to 

share their expertise with fellow educators. As Moore et al. (2022) underscored, this 

process enhances colleagues’ instructional methods. Additionally, follow-up PD sessions 

will be conducted per department at the study site to discuss possible strategies that could 

be applied to specific departments. 

Project Description 

The PD program’s goal is to increase educators’ awareness of ELLs’ challenges 

and their ability to support ELLs navigation of high school and improve the students’ 

graduation rates. I chose PD as the project genre because PD is as a learning intervention 

strategy to improve teachers’ ability to identify student abilities through research-based 

instructional strategies and curricula (see Swanson et al., 2022). Based on the interviews, 

most content teachers are unaware of the unique needs of ELLs that can prevent these 

students from graduating on time if they are not supported. Most participants in the 

current study agreed that ELLs could be successful with support, which could improve 

their graduation rate. I developed the PD program based on the results of a study. The 

program will be conducted annually in a face-to-face format, followed by biannual, 

departmental PLC meetings. PLCs allow educators to share ideas, learn new teaching 

strategies, and evaluate tools that could support ELLs’ academically (Kosanovich et al., 

2020). PLCs also provide a platform for researchers and participants to leverage internal 

expertise and tap into subject-area experts who can offer practical strategies for 

supporting ELLs (Niehoff, 2019). Educators who have had success stories in supporting 
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ELLs could share their stories, resulting in quality and improved instruction for this 

population. Instructional coaches can also meet with different department PLCs and 

create tailormade PDs based on the nature of the subject areas. PLCs communities can be 

a crucial learning platform for teachers to utilize the research-based strategies by inviting 

ELL specialists to support and collaborate with different subject area teachers (Apodaca 

et al., 2019). 

I conducted the current study to examine the factors contributing to the study 

site’s low graduation rate of ELLs. I explored research-based strategies to support ELLs 

and mitigate the high dropout rate among the population. I also discussed alternative 

formative and summative assessment strategies teachers can use to support ELLs 

struggling with language barriers. The social and emotional support of ELLs is 

paramount for their success, and educators discuss ways to support ELLs during the PD 

training. 

Existing Supports and Needed Resources 

I sought permission from the school’s principal to utilize the staff training room 

and use technological devices, such as a projector, whiteboard, and Wi-Fi. I requested 

permission to present the PD during PLC days for the first presentation with the entire 

staff to successfully deliver the PD. I also held meetings with different departments for 

the second round to assess how the first PD assisted them and whether additional 

assistance is needed in implementing certain strategies mentioned in the initial PD. 

Participants were instructed to bring their laptops and writing utensils, while post notes, 

large poster papers, markers, pens, pencils, and I provided refreshments to the educators. 
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Participants had access to my PD resources through shared Google documents. Teachers 

were asked to bring a lesson plan that could be used during PD.  

Potential Barriers and Solutions 

Potential barriers to this project study are: (a) group PD may be ineffective for 

some teachers, (b) conflicting needs for different subject areas, and (c) lack of motivation 

in participating in multiple PDs.  

A potential solution is to conduct follow-up development training in smaller PLC 

groups to address the issue of ineffective group PD. Smaller PLC PD training based on 

department PLCs eliminated conflicting needs for different subjects. Working with a 

professional coach, school principals, and district stakeholders may allow participants to 

receive continuing education units or Comp-time as incentives for attending multiple 

PDs. 

Roles and Responsibilities of Researcher and Others 

The success of the PD training will depend on the collaboration of different 

stakeholders and fulfilling their roles. The school principal must approve the presenter’s 

conduct of the PD and agree on the proposed dates to avoid conflict with other PDs 

planned for the school or the district. The instructional coach can arrange a suitable 

location for PD training with the principal’s approval. Once approved, the chosen venue 

will be equipped with the necessary technological resources to facilitate the training. The 

presenter will provide the participants with the necessary materials during each session. 

The presenter will also share resources through Google folders and provide copies of all 

digital presentations and information during each session. All roles must be fulfilled for 
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PD to be successful. Additionally, participants should be willing to learn to benefit from 

this training. 

Project Evaluation Plan 

At the end of each session, participants will complete formative and summative 

evaluation forms to assess whether the presented content benefited them. Participants will 

rate whether (a) the purpose and learning outcomes for each session were clearly 

explained, (b) the session provided engaging group activities that helped to better 

understand supporting ELLs, (c) the pace of the session and flow of activities was 

satisfactory, (d) the session delivered the material they expected to receive, (e) by 

participating in this session I gained new knowledge applicable to my work, (f) the 

facilitator acknowledged my input and answered questions asked, and (g) opportunities 

were provided for reflection on practice and next steps. At the end of the last PD, 

feedback from participants will be used to evaluate the usefulness of the training. 

Participants will be able to provide information on whether they learned valuable 

information on strategies for teaching and supporting ELLs. As a leader, the study 

researcher will use summative evaluation feedback to improve future PD training and 

presentations.  

Project Implications 

The 3-day PD is designed based on the data collected during the interviews. The 

PD program is intended to assist teachers, acknowledging that the support provided 

solely by school leaders and teacher training is insufficient to meet the exclusive needs of 

ELLs (Mavrogordato et al., 2021). Beginning and veteran teachers would benefit from 
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opportunities to work with colleagues and refine their teaching practices focused on 

supporting ELLs (Louie et al., 2019). The proposed PD focuses on using research-based 

strategies that support ELLs and help reduce the high dropout of ELLs. The PD focuses 

on equipping teachers with strategies to support English Learners through culturally 

responsive instruction. The PD will also focus on building positive relationships between 

teachers and ELL students. PD will focus on teachers and other stakeholders: 

administrators, teacher assistants, and ELL teachers. All stakeholders have a two-part PD 

that can be used for continuing education units through the professional coach, who will 

be invited to participate during both sessions. During this PD, beginning and experienced 

teachers will be able to learn about strategies that can support them when working with 

ELLs. Teachers with diverse experiences can interact and share information on how to 

successfully support ELLs, which may help reduce the dropout among them.  

Importance of Project to Local Stakeholders   

My goal in creating this project is to contribute to social change in the community 

I serve. According to (Dunfey, 2019), social change is how humans interact and change 

relationships within the culture and social institutions over time. Morris (2017) stated that 

social change encompasses the capacity to transform ideas into tangible actions that have 

significant real-world impacts, thereby enhancing both human and social conditions 

across various levels, ranging from individuals to governments, and ultimately fostering a 

more improved society. This project is data-driven based on the collected participants’ 

data. The data highlights opportunities to enhance ELL graduation rates and explores the 

tools and support teachers require, along with the strategies and approaches they can 
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employ to improve graduation rates among ELL students. These included: (a) providing 

training and PD opportunities, (b) administrators must hire qualified teachers, (c) hiring 

translators, (d) using culturally relevant teaching, and (e) building relationships or rapport 

with ELL students. Supporting ELLs PD is a bridge in helping teachers who may have 

entered programs that did not prepare them for the unique demographics brought by 

globalization. It also can serve as a refresher course for veteran teachers unaware of the 

new multicultural instruction strategies that can serve ELLs and help improve their 

graduation rates. Continuous PD should not be limited to ELL teachers alone; it should 

extend to all teachers, including general aid teachers. 

Importance of Project in a Larger Context 

This PD training can be shared with other schools within the researcher’s district 

through the PLC. An opportunity can also be requested to present and share professional 

training during district PLC meetings. 

Conclusion 

The project can be found in Appendix A, while the literature review supports the 

data collected from the interviews. The literature review supports the choice of using a 

PD to train teachers, which presents researched-based advantages of implementing such 

PD. This section included information on stakeholders that will contribute to the success 

of the PD. The findings from this project, Supporting ELLs in Graduating High School 

PD, will increase educators’ awareness of ELLs challenges and offer collaboration 

opportunities through PD for teachers to support ELLs to improve their graduation rates. 

Potential barriers to the project were listed, and proposed solutions were given.  
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Section 4: Reflections and Conclusions 

Project Strengths and Limitations 

Project Strengths 

Based on the participants’ responses, teachers highlighted the importance of PD to 

help support teachers with no experience in teaching ELLs. A strength of this project is 

that it facilitated collaboration and knowledge sharing among educators regarding 

effective methods for assisting ELLs, ultimately improving the graduation rate of ELLs. 

The PD was aimed to allow teachers to refresh and update their teaching strategies by 

utilizing the research-based strategies suggested in the training. Having specialists (i.e., 

learning coaches, ELL directors, and teacher leaders) participate in delivering the PD 

gave the PD authenticity that the teachers can appreciate.  

In the PD training, various solutions are offered for how teachers can support 

ELLs, drawing upon data collected in the study and research-based strategies from the 

literature review. By involving administrators in the collaborations taking place during 

the PD, the significance and impact of the shared responsibility framework that supported 

the researcher who is also a teacher will be confirmed (see Ansley et al., 2019). As a 

doctoral student in education leadership, this project provided me with an opportunity to 

witness how effective leadership can foster collaboration among administrators, teachers, 

and other stakeholders. I will obtain more feedback on the project’s strengths after the PD 

has been offered to other districts that could benefit from the findings.  
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Project Limitations 

One limitation of conducting PD is its dependence on the participation of 

administrators and teachers. There may be teachers who do not attend the training with 

seriousness and are reluctant to embrace change. Such teachers may exhibit skepticism 

towards adopting new practices, such as using technology that could potentially benefit 

ELLs. Smith and Robinson (2020) stated that teachers’ perceptions and commitment to 

their teaching loads could affect their participation and appreciation of PD. Another 

limitation is that the feedback provided at the end of each PD session may be skewed, 

and some educators may not provide accurate informative and summative feedback. 

Enough time is set aside at the end of each PD session to allow teachers to complete their 

PD evaluations before the end of each session.  

Recommendations for Alternative Approaches 

In this study, I created a 3-day PD to train teachers on the findings of the current 

study and literature review regarding how they can support ELLs and improve their 

graduation rate at the study site. Implementing a policy recommendation can prove 

advantageous as long as teachers have the desire to improve the instruction of ELLs, and 

it may be more effective when the policy initiative is mandated and enforced as a school 

district policy. An alternative approach to a 3-day PD would be implementing a new 

curriculum plan. Implementing a curriculum plan can be challenging and time 

consuming, but once it is established teachers are more inclined to utilize it, particularly 

when administrators incorporate the curriculum component for evaluation purposes 

(Nevenglosky et al, 2019). 
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Scholarship, Project Development and Evaluation, and Leadership and Change 

Scholarship 

I have teaching experience spanning over 35 years and demonstrate proficiency 

and self-assurance in creating and delivering lessons; however, my exposure to 

developing projects for peers and coworkers was limited. I successfully created a project 

as part of my master’s degree in school administration, which was presented to school 

principals and professors. Except for a qualitative class undertaken as part of the basic 

courses for the doctoral degree, I had no prior experience in qualitative data collection 

and analysis before undertaking this project study. Recruiting participants after obtaining 

Institutional Review Board approval was straightforward, but ensuring their adherence to 

appointment times proved challenging. In certain cases, alternative qualified participants 

had to be sought. I used ATLAS.ti software for transcription, coding, theme creation, and 

thematic analysis. The initial usage of the software proved overwhelming because it was 

my first experience with it. My previous training primarily focused on quantitative data 

analysis software during basic classes. Despite the initial feelings of being overwhelmed, 

my familiarity with the software increased after repeated viewing of instructional videos 

on platforms such as YouTube. The software enabled the capture of extensive 

transcription and data analysis, which facilitated the writing process.  

I liaised with the learning coach and ELL teachers at the study site to understand 

the utilized protocols. According to the interviewed participants, PLCs have a 

longstanding existence; however, their consistent utilization for the benefit of teachers 

has been lacking. Participants added that teacher shortages have impeded the success of 
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PLCs, necessitating teachers to cover classes during their planning periods. According to 

Honigsfeld and Dove (2019), most participants emphasized the significance of PLCs and 

collaborative instruction between ELL and content teachers, contributing to sharing 

strategies and benefits teachers. With 35 years of experience as an educator and a global 

perspective, I recognize the importance of collaborative efforts among teachers to 

enhance student achievement. 

The creation of the PD program in the current study proved to be a viable and 

practical alternative to another program. In the initial PD, the presenter opted to deliver 

the training during a teacher workday, followed by subsequent sessions on early release 

days with various departments to tailor the strategies discussed in the initial PD. Despite 

being the master and leader of the PD, I consulted with the study site’s teaching and 

learning coach to coordinate logistical arrangements for the presentations. A Google 

Form was created to enable teachers to evaluate the effectiveness of the training and 

provide feedback on the strengths and weaknesses of the presenter, facilitating 

improvements for future presentations. I also sought feedback from administrators. 

Project Development 

As a teacher leader, I envisioned a study that would foster positive classroom 

transformations within my community. Having encountered several ELLs who faced 

challenges in completing their high school education, I was motivated to develop a PD 

program to enhance educators’ instructional approaches and support students in 

improving ELLs’ graduation rates. However, my experience in developing projects for 

peers and coworkers was limited. I prepared informative and summative evaluation forms 
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for PD participants to assess the effectiveness of the training and identify areas for 

improvement in future presentations. 

Leadership and Change 

Walden University has provided me with the necessary tools and training to 

become an effective social change activist within their community. According to Dunfey 

(2019), social change involves the interaction and transformation of relationships within a 

culture and social institutions over time. Pursuing a doctoral degree in school leadership 

positioned me to make meaningful contributions towards enhancing the education of 

ELLs in their community. The knowledge acquired through my research studies has had a 

profound impact on me and equipped me with the requisite skills and competencies to 

assume leadership roles in future career pursuits. Through interviews and project 

planning, it was discovered that transformational leadership plays a crucial role in 

developing teacher leaders and improving teacher qualities, which ultimately enhances 

student learning outcomes. Aspiring to become a scholar-practitioner, I aim to work at a 

community college or 4-year college to prepare early childhood teachers because I firmly 

believe that a strong foundation in childhood education can positively impact students. 

Reflection on the Importance of the Work 

I conducted this study to develop and deliver a PD program aimed at training and 

supporting teachers in delivering effective instruction to ELLs. The PD was created by 

analyzing collected data and reviewing relevant literature to identify research-based 

strategies that could best support teachers of ELLs. The study results indicated that both 

novice and experienced teachers could benefit from PD that focused on the following 
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areas: (a) understanding the challenges faced by ELLs and their teachers, (b) identifying 

resources that could support teachers in teaching ELLs, and (c) having training and PD 

that supports the implementation of explicit and multicultural instructional strategies to 

support ELLs. This work is significant in addressing the high dropout rate among ELLs 

in my community and other school districts. 

Implications, Applications, and Directions for Future Research 

This PD served to address concerns enunciated by the participants interviewed. 

The PD training was initially done in a large group setting and then delivered in 

departmental PLCs to personalize the different research-based strategies included in the 

training sessions. Having a larger group for PD would allow educators to come together 

as a group, collaborate, and share best practices for working with ELLs and improving 

their graduation rates. PLCs and sharing teachers’ perceptions can contribute to school 

and student improvement (Tabak & Sahin, 2020). Many et al. (2019) stated that coaching 

in learning communities could promote higher levels of student learning and effective 

PLCs that benefit teachers.  

More accountability is needed with educators on the quality of instruction used 

for ELLs (Mavrogordato et al, 2021). It is of paramount importance for schools to 

produce well-rounded citizens who are prepared with the basic workplace skills needed in 

communities. The migration of these families will continue to change the demographics 

of U.S. schools in challenging places where families are persecuted and cannot raise their 

children in peace. Teachers and administrators must be prepared to learn new things to 
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improve the quality of instruction all students receive, irrespective of their home 

language.  

Conclusion 

In this study, I investigated the perceptions of administrators and teachers 

regarding the influences contributing to the high dropout rate of ELLs at the study site. 

Based on the data collected during interviews, a PD program was created to address the 

knowledge of administrators and teachers regarding multicultural strategies needed to 

support ELLs. The PD program allows teachers to identify their strengths and 

weaknesses and, through collaboration with peers, work on areas of growth that can 

contribute to better instructional methods. Based on the effectiveness of the PD program, 

ELLs’ dropout rate can be reduced, increasing the graduation rate of ELLs. This PD can 

also benefit other schools within the district that may want to improve the graduation 

rates of ELLs. 
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Appendix A: The Project 

https://docs.google.com/presentation/d/1Pq2oqPpxasWdDh925CH9EHrap9ZfROfy/edit?usp=sh

aring&ouid=104789180463420816130&rtpof=true&sd=true 

Supporting English Learners in Graduating High School PD PowerPoint and Materials 

 

  

  
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 

 

 
Sign -in 

 

Please sign-in using Sign –in Sheet by the entrance door. 

 

The attendance and evaluation links will be sent out to those who signed in. 

 

 

 

Supporting English Learners in Graduating 
High School 

Vimbainashe Mhiribidi Chanakira 

Professional Development 

 

 
3-Days Professional Development/Training 

 

 

 

 

 

 

 

 
 

• This professional development is divided into three sessions 

• Session 1:Entire Staff-(Slides1-20)- 

• Session 2 :Departmental PLCs-(Slides 20-32) 

• Session 3:Entire Staff- (Slides 32-48) This is a Follow-Up PD 

 

 
Norms 

 

• Honor the agenda and time limits. 

• Be on time. 

• Be engaged. 

• Respect each other's opinions and allow everybody’s voice to be heard. 

• Keep positive tone during collaborations. 

• Sign in for attendance purposes. 

First Session 1:Supporting English learners in Graduating High 
School(Entire Staff) 

Agenda 

• Sign-in 

• Introductions 

• Objectives 

• Ice Beaker 

• Data Analysis 

• Why professional development? 

• Purpose and goals 

• Bathroom break 

• Factors that affect English learners 

• Identifying at risk ELLs 

• Communicating with ELL Families 

• Lunch 

• Strategies that can be used to support English learners 

• Providing Multicultural Classrooms to Support ELLs. 

• Bathroom break 

• Developing remediation Plans to support English 
learners 

• Conclusion 

• Launch 

• Shared Resources 

 

 
Introductions 

 

I would appreciate if we could all introduce ourselves. Just a brief introduction so we can get to know 
each other as we collaborate 

• My name is Vimbainashe Mhiribidi Chanakira, and I am a Walden University doctoral student 

• This professional development is based on my findings during research and are not directed at any 
one person but gives a good representation of what most teachers challenges as they provide 
instruction to English learners. 

• First, we will go over the challenges faced by both ELLs and teachers. 

• We are also going to discuss different strategies that can be used in the classrooms to help support 
English learners and improving their graduation rate. 

• Discuss possible tools teachers need from administrators to support ELL instruction 
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Ice Breaker 

 

• We are going to learn about challenges faced by English learners and teachers 

• We are also going to discuss different strategies that can be used in the classrooms to help support 
English learners. 

• I will speak in my native language: 

Mangwanani, makadini, ndinofara kuva pano tichidzidzisana kuti tinga batsira sei vana vedu 
vasingagoni kutaura chirungu. Zvinogozha kuita vana vasingahwi zvaunotaura iwe uchida 
kuvadzidzisa. 

 

 
Objectives 

 
• All participants will be able to identify the factors that impact English learners academically, 

socially, and emotionally. 

• All participants will be able to identify middle ‘at risk’ Ells and discuss remediation plans to 
support ELLs. 

• Educators will demonstrate the ability to utilize the formative and summative data to identify 
strengths and weaknesses of Ells students 

• Discuss research-based strategies that can be used to emotionally support English learners that may 
be struggling to adjust and assimilate to a new learning environment 

• Outline ways to provide multicultural classrooms that showcase different student cultures. To 
encourage teacher participation administrators may mention that cultural awareness and sensitivity 
of students are part of observations when they pop into classrooms. 

 
Why is professional development important for ELL teachers? 

 

 
• Teacher training through in-service professional contribute to teacher readiness and preparedness in teaching ELLs (Okhremtchouk & Sellu, 

2019). 

• Professional development is crucial in preparing teachers to effectively design instructional methods that are needed to support ELLs (O'Hara 

et al., 2020). 

• Through Professional Learning Communities (PLC.), mentoring beginner teachers by veteran teachers may prepare them to work with ELLs. 

In addition, professional development may support teachers with appropriate teaching strategies that support ELLs (Sugarman, 2021). 

• Grant et al., (2021) study demonstrated how designed coursework and coaching supported preparing educators to work and teach English 

learners. 

• Akay & Jaffe-Walter, 2021), stated that administrators and teacher training are essential in improving instructional strategies to meet ELLs’ 

needs. 

• Professional development and staff mentoring can improve the quality of instruction for ELLs (Garcia-Borrego et al., (2020). 

 

 
Data Analysis Overview 

The following data was used in creating this professional development to help improve the graduation rate of English learners 

Figure 1 

Collected Data 

 

 
Factors That Impact English Learners 

 

• Language barrier hinders effective learning for the ELLs. 

• They find it hard culturally adjusting 

• They choose to go to work jobs instead of coming to learn 

• Less motivated thus lacks drive to learn. 

• They are not academically supported at home by their parents. 

• The lack a sense of community or support system. 

• Shifting from the virtual learning posed a transitional challenge for the learners 

• Some are facing mental illness making it hard to learn. 

• They are punitively punished, which at times leads to them dropping out. 

 

 
Challenges Faced by Teachers 

 

• Difficulty in Cooperation or Collaboration with Co-Teachers 

• Ineffective Instructional Strategies 

• Lack of Enough Teachers and Staff 

• Language Barrier 

• Limited Training or Professional Development 

• Limited Support from the Administrators 

• Limited Relevant Articles 
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What Teachers can do to Improve ELLs Graduation Rate 

 

• Pursue Training and Professional Development 

• Be Culturally Responsive 

• Implement Explicit Instructional Strategies 

• Personalize the Assistance given to each Learner 

• Be Multilingual 

• Cooperation and Support for Learners Families 

• Use Videos and Images as Alternative to Written Instructions 

 

 
Tools and Support Needed 

 

• Training and Professional Development 

• More Equitable and Inclusion Classrooms 

• Infrastructure and Resources to Facilitate Inclusion Setting 

• Differentiation Model to Focus on ELLs 

• Relatable and Relevant Reading Text and Articles 

• Culturally Relevant Support Staff 

• An Interpreter 

• Employ More Teachers to help with Shortage 

 
Bathroom Break-10 minutes 

 

 
Identifying ‘at Risk’ ELLs 

 

 

• Since this is a high school, students at this stage have already been identified either in elementary 
or middle school. However there maybe some new arrivals. ESL department within the school will 
identify these newcomers but teachers must figure out what level of understand in English there 
are. Teachers can use some strategies to support these students: (a) pairing them up with a bilingual 
student, (b) providing a dictionary,( c) introducing students to Canvas tools that can translate 
assignments for them to their language and translate back to English, and (d) perform home 
language survey that can help you determine who might or might not be an English learner. 

• Assessment in the primary language ae acceptable in other states but English our state recognized 
language for all state tests and summative tests.. 

• The use of universal screen procedures can allow educators to put some gifted ELLs in appropriate 
classes using professional development for the teachers of ELLs(Mun et al.,2020). It is not every 
English learner that struggles with work and students must be given equal opportunities given to 
non-ELLs. 

 

 
Communicating with ELL Families 

 

 

 

 

 

 
• Be sure to mention Talking Points as a way to communicate with ELL parents, we need to use it 

more with our classes and the school needs to send more communication using Talking Points( 
Sending messages through this app allows parents of ELLs who cannot read and understand 
English receive information in their preferred languages. 

• The use of this tool can contribute o better communication and relationships with parents of 
English learners. I am glad that our school is using this tool but teachers and administrators should 
use it more often so that the ELL families 

• Teachers must encourage students to use apps that help support ELL parents in understanding what 
goes on within the school building and classroom like Canvas. Parents can convert Information to 
preferred language with help of their students. 

 

Lunch Break 
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Conclusion 

 

• Mangwanani, makadini? 

• Morning and how are you? 

• Ndinofara kuva pano tichidzidzisana kuti tinga batsira sei vana vedu vasingagoni kutaura chirungu. 

• I am so happy to be here and collaborate with each other in learning how we can support English 
learners. 

• Zvinogozha kuita vana vasingahwi zvaunotaura iwe uchida kuvadzidzisa 

• It is difficult to have students who do not understand instructional language when teachers are keen to 
teach them. 

Questions 

• 1. What is the difference would it have made if I had used this conclusion as my icebreaker? 

• 2. Did you understand what I said? 

• Can you share, ways teachers can help ELLs in understanding what can be difficult because of language 
barriers? 

 

  
 

 

 

 

 

 

 
 

 

 
Providing Multicultural Classrooms to Support ELLs. 

 

 

Classroom teachers have the greatest impact on how well English learners can adjust and learn. 
Culturally responsive teaching is vital in understanding the demographic background of students 
within your classroom (Hensen-Thomas & Chennapragada, 2018). It is important for teachers to: (a) 
understand your students, b) identify your student strengths and weaknesses, (c) Encourage Them to 
Share Real-Life Experiences , (d) organize open discussions, pairing students with non-ELLs. The 
use of culturally responsive teaching strategies in the classroom can support ELLs.  

.https://www.youtube.com/watch?v=sMiBLZTkkng 

Reflections 

What are your take-ways from the video you just watched. 

 

 
Strategies That can be Used to Support English Learners 

 

 
The study data reveled five main themes that could be used to improve the graduation rate of English learners. 

• Theme 1: Provide Training and Professional Development Opportunities 

 
• Theme 2: Use of Culturally Relevant Teaching and Support Staff 

 
• Theme 3: Build Relationships or Rapport With ELL Students. 

 
• Theme 4: Administrators Must Hire Qualified Teachers( Administrators) 

 
• Theme 5: Hire Translators(Administrators) 

 
• The first three themes applies to us teachers, what can we do to make sure we are prepared to support our English learners? This is 

the reason we are doing this professional development so that we are armed with strategies that can help us support Els. 

 

 
Launch 

 
Bathroom Break-10 minutes 

 

 
Developing Remediation Plans to Support English Learners 

 

 
Provide a welcoming classroom environment and show your students that you care about their academic 
success. 

• Make sure you know students’ names and pronunciation. 

• Modify your speech to allow students to understand what you are saying... 

• Provide opportunities for one-on-one assistance when possible. 

• Support literacy development by providing necessary resources. 

• Even though ELLs struggle with learning of language and content, they the most tested students in our 
educational system,” Wayne Wright (2015). This can be frustrating for students. Support them and avoid 
giving unnecessary tests . 

• A primary goal of assessing is to find out what our students know and understand, but it can be difficult to 
find out what students know and understand if language is a barrier. Effectively grading ELLs work can be a 
challenge for most teachers, use alternate assessment methods when applicable. 

• Using your discretion, teachers can modify assignments or test, when possible, to support English learners. 
For example, those student at beginner level of English proficiency may have trouble reading a multiple- 
choice test to show what they know or understand regarding a topic. Teachers can have two answer choices 
instead of four or may chose the true/false questions.  
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Session 2: Departmental PLCs 

• This session will be divided into four sessions 
using the following departments: 

• Languages department PLC (2hrs.) 

• Math department PLC (2hrs.) 

• CTE department PLC(2 hrs.) 

• Arts and Physical department PLC(2 hrs.) 

Agenda 

• Sign-in 

• Welcome 

• Ice breaker 

• Share session on how well the implementation of 
suggested strategies in the first session worked 

• Participants will work in pairs to create a lesson 
plan that utilizes some of the research-based 
strategies discussed in prior session. 

• Discuss alternate assessments teachers used in their 
classrooms with ELLs 

• Reflections. What strategies would teachers 
recommend for peers to try based on their 
individual success stories 

• Launch 

• Shared Resources 

 

 
Shared Resources 

 

• PowerPoint slides 1-25 

• Attendance form 

• Note Taking and Reflection Sheet 

• Informative evaluation form 

 

 
How well did the shared strategies work for you? 

 

 

• Today’s session is a follow-up session to the first one done at the beginning of the year. 

• Can I have some teachers who would like to share how well the implementation of suggested 
strategies in the first session worked. What were some challenges you encountered during the 
implementation? You can also share if you did any modifications that made the strategies better 
and more practical to use in your classroom with the understanding that sometimes the case loads 
are huge and may present challenges in individualizing instruction. 

 

 
Ice Breaker 

 

Let's take a few minutes to listen to this video and then share our thoughts after the video. 

What to do first: Creating a welcoming ELL classroom environment 

 
https://www.youtube.com/watch?v=FegO4Gh3uyk 

Questions 

• What are your comments after watching this video? 

• What strategies in this video do you use in your classroom? 

• Remember a great teacher cares about her/his students and the way we welcome students in our 
classrooms can have a positive or negative impact. 

** It takes time to create a welcoming classroom but once you to it at th ebeginning of th eschool 
year then it becomes easier to maintain and update. 

 

 
Sign-In 

 

 

Please sign-in using Sign –in Sheet by the entrance door. 

 

 

The attendance and evaluation links will be sent out to those who signed in. 

 

 
Welcome 

 

 

Brief welcome and reminding participants that this is an ongoing professional development that 
allows collaboration between educators in finding solutions to improve graduation rate of English 
learners. Today ‘s session is done by departments so that we can try and find commonalities within 
subject areas and create lessons that can address challenges within our departments as we strive to 
support our English learners. 
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Alternate Assessments 

 

 

 

 

 

 

 

 
The use of alternate assessments methods should be guided by school district policies. However, with 
informative assessments teachers can be flexible in what they can use to give them information on 
how well their ELLs are mastering the concepts. Teachers should follow the school district mandated 
summative assessments for English learners. 

• Discuss alternate assessments teachers used in their classrooms with ELLs 

 

 
Lesson Plan Activity 

 

 

• In pairs create a lesson plan that utilizes some of the research-based strategies discussed in prior 
session. Your lesson will be shared with the rest of your team. I will be moving around the room 
and assist with questions pertain to the research -based strategies you will be working on. 

 

 
Participants Recommended Strategies 

 

Reflections. 

• What strategies would teachers recommend for peers based on their individual success stories. 

 

 
Launch 

 

 
Shared Resources 

 

• Presentation slides 26-35 

• Attendance form 

• Note Taking and Reflection Sheet 

• Informative evaluation form 

Session 3:Supporting English learners in Graduating High School (Entire Staff 

Agenda 

• Sign in 

• Welcome 

• Icebreaker 

• Follow-up on how teachers implemented 
strategies learned from the first and second 
PDs 

• Bathroom Break 

• Teacher leaders will model and share 
successful research- based strategies they used 

• Lunch Break 

• Participants work in pairs and reflect on 
learned information. Switch partners and work 
with different department colleague 

• Bathroom break 

• Reflections and principal comments 

• Informative and summative evaluations 

• Launch 

• Shared resources 
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Welcome 

 

 

 
Brief welcome and reminding participants that this the last session of the Supporting English 
Learners in Graduating High School professional development that allows collaboration between 

educators in finding solutions to improve graduation rate of English learners. It has been my pleasure 
to present share and learn from peers as we all find solutions to improve graduation rate for our 
English learners. 

 
Sign in 

 

 
Please sign-in here using Sign –in Sheet by the entrance door. 

 

The attendance and evaluation links will be sent out to those who signed in. 

 
Icebreaker 

 

 

 
Strategies that you can use in your classrooms when teaching English learners 

https://www.youtube.com/watch?v=-pEPHY6tORY 

Choose the best strategies that apply to your individual classroom setting and if you need help in 
modifying some of the strategies to suit your individual instructional needs, come and I will try to 

assist you. 

 

 
Follow-up Discussion 

 

 

What has worked in your classrooms in terms of the different strategies we discussed about in the 
first session? Are there any additional pointers or suggestions you have that you can share with the 
team. 

 
Bathroom Break-10 minutes 

 

 
Sharing Session-Teacher Leaders 

 

 

• Allow teacher leaders from different departments (4), to model and share successful strategies they 
have used when working with English learners. 

• Allow participants to ask questions. 
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Pair Think and Share 

 

 

• Participants work in pairs and reflect on learned information. Participants may also discuss on 
alternate strategies they have used in their own classrooms. 

• Switch partners after twenty minutes and work with a peer from a different department and do the 
self analysis. 

 
Lunch Break 

 
Bathroom break-10 minutes 

 

 
Reflections 

 

 

• Reflections 

• Vote of thanks 

• Principal comments 

 

 
Informative and Summative Evaluations 

 

 

 
• Participants will be given time to fill out the informative and summative evaluation to help the 

researcher assess the success of the professional development. 

• The evaluation swill also allow the presenter to use the data to improve on future professional 
development and trainings. 

 

 
Launch 
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Thank you 

 

• Vimbainashe Mhiribidi Chanakira 

• 919-251-2740 

• Vimbainashe.Chanakira@waldenu.edu 

 
Shared resources 

 

 

 
• PowerPoint Slides 36-49 

• Attendance form 

• Note Taking and Reflection Sheet 

• Informative and Summative Evaluation Forms. 
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Purpose:  

The purpose of the project is to provide 9-12 administrators and teachers with the 

education, tools, and teaching strategies that positively impact English learners. Through 

professional development and collaboration, participants will learn about various aspects 

of English learners’ pedagogy that can support English learners to improve their 

graduation rate at the school of study.  

Smart Goal: 

By December 2023, the number of teachers implementing ELL instructional 

strategies, utilizing ELL resources, and supporting ELLs by creating multicultural 

classroom environments would improve and can be measured through peer observations 

and administrators’ observations and walkthroughs.  

Learning Outcomes: 

By the end of the third session of the professional development, participants will 

be able: 

• Identify the factors that impact English learners academically, socially, and 

emotionally. 

• Identify middle ‘at risk’ Ells and develop a remediation plan to support students 

(Use of Canvas and PowerSchool). 

• Demonstrate the ability to utilize formative and summative data to identify 

strengths and weaknesses of Ells students. The use of alternate assessing methods 

for ELLs will be discussed. 

• Describe strategies to integrate K-12 practices, assessments, and supplemental 
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tools from elementary to high school. 

• Share strategies that can be used to emotionally support English learners that may 

be struggling to adjust and assimilate to a new learning environment. 

• Share how to provide multicultural classrooms that showcase different student 

cultures. 

Target Audience: 

 High school administrators, high school teachers, instructional assistants, high 

school, instructional facilitators, and district ELL instructional coaches are invited and 

welcome to attend.  

Duration: 3 teacher workdays within the first half of the school year. The 

timetable for Supporting English learners in Graduating High School Professional 

Development/Training would be for the 2023-2024 school year. The three-day sessions 

will be spread out over 5 months of school from August 2023 to December 2023. 

Sessions will last the whole day and the presenter will utilize two teacher workdays the 

first week of opening schools and another teacher workday mid-quarter of the semester. 

Components: 

This PD will be divided into three main sessions that are aligned with supporting 

teachers teaching English learners. 
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Session 1(Entire Staff) 

Time: 7 hours  

Welcome, introductions, 10 minutes. 

Icebreaker, 30 minutes. 

For the Icebreaker, I will speak in my native language:  

Mangwanani, makadini, ndinofara kuva pano tichidzidzisana kuti tinga batsira sei vana 

vedu vasingagoni kutaura chirungu. Zvinogozha kuita vana vasingahwi zvaunotaura iwe 

uchida kuvadzidzisa 

Questions 

• 1. How did you feel as I spoke to you? 

• 2. Did you understand what I said? 

• ***The feeling you had as I spoke to you in Shona is how our English 

learners sometimes feel when they are sitting in our classes. 

Why Professional Development/Share what data showed, 30 minutes. 

• Challenges Faced by ELL Students. 

• Challenges faced by teachers. 

• Tools and support needed by teachers. 

• What can we do as teachers to improve the graduation rates of ELLs? 

Discussion Topic: What strategies have you used in the past? What has worked in the 

classroom? What has not worked in the classroom? 

Activity: 

1) Discuss challenges faced by teachers in teaching English learners. Discuss what 
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challenges are faced by English learners,75 minutes. 

2) Lunch at noon for 60 minutes 

3) Discuss strategies that teachers have used in their classrooms to support English 

learners. Allow participants to share different instructional strategies and tips they have 

used to support English learners Discussion questions prompt group conversation, 120 

minutes. 

4) Participants will have a 10-minute bathroom break. 

5) Review what literature and data collected suggest can support teachers in reducing the 

dropout rate of ELLs, 30 minutes 

6) Learning coach & ELL Facilitator presentation on what can support teachers and 

share resources with participants, 15 minutes. 

7)Teachers will complete an informative evaluation that can be used by the presenter to 

improve the quality of the presentation in future presentations, 10 minutes.  

8) To conclude, use the activity you used as an ice breaker to show participants that with 

a little help as a presenter, I could have helped my audience to understand what I was 

saying in my naïve language, 30 minutes. 

Activity 

• Mangwanani, makadini? 

• Morning and how are you? 

• Ndinofara kuva pano tichidzidzisana  kuti tinga batsira sei vana vedu vasingagoni 

kutaura chirungu. 

• I am so happy to be here and collaborate in learning how we can support English 
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learners. 

•  Zvinogozha kuita vana vasingahwi zvaunotaura iwe uchida kuvadzidzisa  

• It is difficult to have students who do not understand the instructional language 

when teachers are keen to teach them. 

Questions 

• 1. What difference would it have made if I had used this conclusion as my 

icebreaker?  

• 2. Did you understand what I said? 

• Can you share ways teachers can help ELLs in understanding what can be 

difficult because of language barriers? 

Educators may support English learners using Dual language occasionally. How many of 

us here know that students can convert assignments in Canvas to Spanish and then 

convert written Spanish to English? This tool can immensely help those students who are 

struggling with communicating in English.  

9) Launch - A good teacher isn’t someone who gives the answers out to their kids but is 

understanding of needs and challenges and gives tools to help other people succeed. — 

Justin Trudeau  

Shared Resources 

• PowerPoint slides 1-25 

• Attendance form 

• Note-Taking and Reflection Sheet  

• Informative evaluation form  
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Agenda Day 1 

9.00-9.10 Sign-in 

9.10-9.20 Welcome and Introductions 

9.20-9.30 PD Norms, Agenda 

9.30-9.40 Objectives and learning outcomes 

9.40-10.00 Icebreaker 

10.00-10.30 Why is professional development important for ELL teachers? 

10.30-10.40 Bathroom Break 

10.40-12.00 Research Data Analysis Overview 

12.00-1.00 Lunch on Your Own 

1.00-2.00 Discuss Strategies That can be Used to Support English Learners 

2.00-3.00 Providing Multicultural classrooms 

3.00-3.40 Developing Remediation Plans to Support English Learners 

3.40-400 Review/Closure/ PD Evaluation 
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Professional Development Sign-in Sheet 

“Supporting English Learners in Graduating High School”  

Thank you for participating in Day 1 Session 1 Sign-in Sheet. Please sign -in. 

Date Last Name, First 

Name 

Department Sign-in Time 
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Professional Development Notes Taking 

“Supporting English Learners in Graduating High School” Day 1 Session 1 Note Taking 

and Reflection Sheet Notes: 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________  
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My top three takeaways from today’s sessions are:  

1. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________ 

2. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________ 

3. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________ 

  



122 

 

Professional Development Evaluation 

“Supporting English Learners in Graduating High School”  

Thank you for participating in Day 1 Session 1 of Supporting English Learners in 

Graduating High School. Please share your feedback so content and delivery can be 

improved. 

Use the following scale rating when choosing your response: 

5 = Strongly Agree, 4 = Agree, 3 = Neutral, 2 = Disagree, 1 = Strongly Disagree 

 5 = 

Strongly 

Agree 

4 = 

Agree 

3 = 

Neutral 

2 = 

Disagree 

1 = 

Strongly 

Disagree 

1. Purpose and learning 

outcomes for Day 1 Session 1 

were clearly explained. 

     

2. The research findings of 

administrators and teachers’ 

perception on influences on high 

dropout rate of ELLs. Results 

also illustrated resources and 

tools needed by teachers to 

support ELLs.  

     

3. The research findings shared 

strategies that can be used by 
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educators to mitigate the high 

dropout rate of ELLs and 

improve their graduation rates. 

4. The pace of the session and 

flow of activities was 

satisfactory. 

     

5. The session delivered material 

I expected to receive 

     

6. By participating in this session 

I gained new knowledge 

applicable to my work. 

     

7. The facilitator acknowledged 

my input and answered questions 

asked. 

     

8. Opportunities were provided 

for reflection on practice and 

next steps 

     

 

Please list any suggestions you have on future topics and for improving this or other PD 

sessions 

________________________________________________________________________ 

________________________________________________________________________  
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Session 2 Departmental PLCs 

CTE department, Languages department, Math Department, and Arts &Physical 

Education departments. 

Time: 8 hours (4 Departments each for 2 hours) 

Discussion Topic: How did the implementation of research based instructional strategies 

discussed in the first school wide session work in your classrooms?  

Icebreaker, 10 minutes 

Activity: 

1) Follow-up review- The participants will share their reflections about what they 

have implemented for the students so far this school year, what has worked and 

what has not worked. Estimated duration of participant reflections, 20 minutes. 

2) Participants will be paired up and work together to create lesson plans that utilizes the 

research-based strategies learned in the first session. Participants should be able to create 

two lesson plans. Presenter will walk around, and support teachers as needed. Estimated 

duration on lesson planning, 40 minutes. 

3)Discuss alternate assessment methods used that support English learners, 20 minutes 

3) Reflections. Discuss what worked and what didn’t, 20 minutes. 

4) Share with participants resources that can support them with ELL instruction, 10 

minutes. 

5) Launch- Learning another language is not only learning different words for the same 

things but learning another way to think about things. 

Flora Lewis. 
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Shared Resources 

• Presentation slides 26-35 

• Attendance form 

• Note Taking and Reflection Sheet  

• Informative evaluation form 
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Agenda Day 2 x 4 Department PLCs 

9.00-9.30 Sign -in, Welcome and Introductions/Objectives 

9.30-9.50 Icebreaker- Creating a welcoming ELL classroom environment 

9.50-10.10 Discussion-How well did the shared strategies work for you? 

10.10-10.30 Creating Lesson plan Activity 

10.30-10.40 Alternate Assessment Strategies 

10.40-1.55 Reflections and recommended teaching strategies  

 

10.55-11.00 Review/Closure/ PD Evaluation 
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Professional Development Sign-in Sheet 

“Supporting English Learners in Graduating High School”  

Thank you for participating in Day 1 Session 2 Sign-in Sheet. Please sign -in. 

 

Date Last Name, First 

Name 

Department Sign-in Time 
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Professional Development Notes Taking 

“Supporting English Learners in Graduating High School” Day 1 Session 2 Note Taking 

and Reflection Sheet Notes: 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________  
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My top three takeaways from today’s sessions are:  

1.______________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________________________ 

2.______________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________________________ 

3.______________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________________________ 
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Professional Development Evaluation 

“Supporting English Learners in Graduating High School” 

Thank you for participating in Day 1 Session 2 of Supporting English Learners in 

Graduating High School. Please share your feedback so content and delivery can be 

improved. 

Use the following scale rating when choosing your response: 

5 = Strongly Agree, 4 = Agree, 3 = Neutral, 2 = Disagree, 1 = Strongly Disagree 

 

 5 = 

Strongly 

Agree 

4 = 

Agree 

3 = 

Neutral 

2 = 

Disagree 

1 = 

Strongly 

Disagree 

1. Purpose and learning 

outcomes for Day 2 Session 2 

were clearly explained. 

     

2. The session provided 

strategies for supporting 

teachers of English learners. 

     

3. The session provided 

engaging group activities that 

helped to better understand 

supporting English learners 

     

4. The pace of the session and      
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flow of activities was 

satisfactory. 

5. The session delivered 

material I expected to receive. 

     

6. By participating in this 

session I gained new 

knowledge applicable to my 

work. 

     

7. The facilitator acknowledged 

my input and answered 

questions asked. 

     

8. Opportunities were provided 

for reflection on practice and 

next steps 

     

 

Please list any suggestions you have on future topics and for improving this or other PD 

sessions 

________________________________________________________________________ 

________________________________________________________________________ 
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Session 3 

Time: Seven Hours 

Discussion Topics:  

How successful have you been with the implementation of the research based strategies 

that support ELLs in your classrooms? 

How do you grade and/or evaluate ELL students to ensure that they 

are learning? 

Welcome (Entire Staff) 

Icebreaker, 20 minutes 

1) Participants watch video on modelling of best practices with English learners and 

evaluate as a team, 40 minutes 

1)Follow up with the entire staff on how teachers implemented the strategies discussed in 

the first professional development, 60 minutes 

2)Bathroom break, 10minutes 

3) Allow some teacher leaders to model successful research-based strategies, 60 minutes 

4) Lunch break, 60 minutes 

5) Participants work in pairs and discuss what worked and what didn’t, 20 minutes 

6) Switch partners with colleagues from a department and think, pair and share, 20 

minutes. 

7)Bathroom break, 10 minutes. 

8) Share resources with participants, 10 minutes 

9) Reflections and principal comments, 30 minutes 
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10) Participants fill in the summative evaluation that can be used by presenter to improve 

future professional development trains. Allow participants to ask individual questions 

with key presenters, 40 minutes. 

11) Launch- Language is the road map of a culture. It tells you where its people come 

from and where they are going. Rita Mae Brown 

Shared Resources 

• PowerPoint Slides 36-49 

• Attendance form 

• Note Taking and Reflection Sheet  

• Informative and Summative Evaluation Forms. 

Day 3 agenda 

9.00-9.10 Sign-in 

9.10-9.20 Welcome  

9.20-9.50 Icebreaker 

9.50-10.40 Follow-up Discussion 

10.40-12.00 Departmental Teacher Leaders Sharing Effective Strategies 

12.00-1.00 Lunch on Your Own 

1.00-2.10 Pair Think and Share Activity 

2.10-2.50 Reflections/Vote of Thanks 

2.50-3.30 Informative and Summative Evaluations 

3.30-400 Closure 
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Professional Development Sign-in Sheet 

“Supporting English Learners in Graduating High School”  

Thank you for participating in Day 1 Session 3 Sign-in Sheet. Please sign -in. 

 

Date Last Name, First 

Name 

Department Sign-in Time 

    

    

    

    

    

    

    

    

    

    

    

    

    

    

    

 



135 

 

Professional Development Notes Taking 

“Supporting English Learners in Graduating High School” Day 1 Session 3 Note Taking 

and Reflection Sheet Notes: 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 



136 

 

________________________________________________________________________ 

My top three takeaways from today’s sessions are:  

1. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________ 

2. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________ 

3. __________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________ 
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Professional Development Evaluation 

“Supporting English Learners in Graduating High School” 

Thank you for participating in Day 1 Session 3 of Supporting English Learners in 

Graduating High School. Please share your feedback so content and delivery can be 

improved. 

Use the following scale rating when choosing your response:                    

5 = Strongly Agree, 4 = Agree, 3 = Neutral, 2 = Disagree, 1 = Strongly Disagree 

 

 5 = 

Strongly 

Agree 

4 = 

Agree 

3 = 

Neutral 

2 = 

Disagree 

1 = 

Strongly 

Disagree 

1. Purpose and learning 

outcomes for Day 3 Session 3 

were clearly explained 

     

2. The session provided 

opportunities for participants to 

reflect, and review learned 

strategies in the first and second 

sessions. Teacher leaders from 

each department modelled 

lesson plans. 

     

3. The session provided      
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engaging group activities that 

supported collaboration among 

peers in supporting English 

learners. 

4. The pace of the session and 

flow of activities was 

satisfactory 

     

5. The session delivered 

material I expected to receive 

     

6. By participating in this 

session I gained new knowledge 

applicable to my work. 

     

7. The facilitator acknowledged 

my input and answered 

questions asked. 

     

8. Opportunities were provided 

for reflection on practice and 

next steps. 

     

 

Please list any suggestions you have on future topics and for improving this or other PD 

sessions 

________________________________________________________________________  
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Appendix B: Interview Questions 

Table B1 

Relationship of Research Questions to Interview Questions (Administrators) 

Research Questions Interview Questions 

RQ. 1: What do administrators and 

teachers believe causes the high dropout 

rates of ELLs at a low-income urban high 

school?  

 

1. What are some of the challenges 

you have encountered working with 

English learners that prevent them from 

graduating on time?  

 

2. What do you perceive as obstacles 

for English learners when it comes to 

graduating on time?  

Probe: Describe what you think can be 

done to improve the graduation rate of 

English learners. 

 

 

RQ. 2: What tools do teachers note are 

needed from administrators to lower 

ELLs’ dropout rate? 

 

1. What tools do teachers note are 

needed from you as a leader to support 

lowering the dropout rate of English 

learners at your school?  
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The questions in Table 1, show the alignment between the two research questions and 

interview questions for administrators. 

Table B2 

Relationship of Research Questions to Interview Questions (Teachers) 

Research Questions Interview Questions 

RQ. 1: What do administrators and 

teachers believe causes the high dropout 

rates of ELLs at a low-income urban high 

school?  

 

1. What do you perceive as obstacles 

for English learners when it comes to 

graduating on time?  

Probe: What strategies and resources do 

you use in your classroom to support 

English learners in graduating on time? 

 

RQ. 2: What tools do teachers note are 

needed from administrators to lower 

ELLs’ dropout rate? 

 

1. What tools do you need from 

administrators to support lowering ELLs’ 

dropout rate at your school?  

Probe: What have your administrators 

done to improve the instruction of ELLs 

and improve their graduation rate? 

 

The questions in Table 2, show the alignment between the two research questions and 

interview questions for teachers. 
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Appendix C: Interview Guide 

Welcome and Introductions 

My name is Vimbainashe Mhiribidi Chanakira, I am a Walden Doctoral student and 

would like to thank you for agreeing to participate in this research as a participant. To 

facilitate our interview, I would like to audio record our conversations today. Please sign 

the consent form. For your information, I am the only person that will have access to the 

recording, which will be ultimately destroyed after it is transcribed. In addition, please 

sign a form that was developed to meet our human subject requirements. In essence, this 

document states that: (a) your participation is voluntary, and you may stop at any time if 

you feel uncomfortable, (b) all information will be held confidential, and (c) I do not 

intend to cause any harm. I do not expect this interview to last longer than one hour. 

During this time, I will ask you some questions that I would like you to answer. If I 

notice that we are getting close to the allotted time, I may need to interject to move 

forward and finish this interview. 

Introduction 

You have been selected to participate in this study because you have been identified as an 

experienced educator who has worked with English learners, and who can share the 

challenges of working with English learners and share instructional strategies that can 

contribute to the success of English learners resulting in their improved graduation rate. 

My research project focuses on administrators’ and teachers’ perceptions of influences 

contributing to the high dropout rates of ELLs. I am interested in finding out what 

educators perceive as influences that contribute to a high dropout rate of ELLs, and what 
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they perceive can be done to improve the graduation rate of English Learners. I would 

also like to hear from educators who work with English Learners about potential internal 

and external difficulties that ELL students face and how they support them. The goal of 

my study is to identify English Learners’ potential barriers to graduation (Read this to 

the participants before the interview). 

1. Tell me about your educational and professional background. 

Probe: How long have you been an administrator? 

2. What is your experience in working with students from culturally diverse 

backgrounds? 

Probe: Describe how you cater to English Learners to support their learning. 

3. What do you perceive as obstacles for English learners when it comes to 

graduating on time?  

Probe: Describe what you think can be done to improve the graduation rate of English 

learners. 

4. What tools do teachers note are needed from you as a leader to support lowering 

the dropout rate of English learners at your school?  

Probe: Describe programs or initiatives that are in place to support teachers in improving 

the graduation rate of English Learners. 

5. As a transformational leader, what training do you provide to your teachers to 

improve their instructional methods that support English Learners? 

Probe: Have the PDs provided positive outcomes with your teachers regarding ELLs’ 

support and academic performances? 
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Probe: What are some of the transformational leadership practices you use to support 

teachers in improving the graduation rate of English learners? 

6. What strategies or methods do you use as a transformational leader to address the 

cultural, emotional, and social needs of English Learners? 
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Teachers Interview Guide 

Welcome and Introductions 

My name is Vimbainashe Mhiribidi Chanakira, I am a Walden Doctoral student and 

would like to thank you for agreeing to participate in this research as a participant. To 

facilitate our interview, I would like to audio record our conversations today. Please sign 

the consent form. For your information, I am the only person that will have access to the 

recording, which will be ultimately destroyed after it is transcribed. In addition, please 

sign a form that was developed to meet our human subject requirements. In essence, this 

document states that: (a) your participation is voluntary, and you may stop at any time if 

you feel uncomfortable, (b) all information will be held confidential, and (c) I do not 

intend to cause any harm. I do not expect this interview to last longer than one hour. 

During this time, I will ask you some questions that I would like you to answer. If I 

notice that we are getting close to the allotted time, I may need to interject to move 

forward and finish this interview. 

Introduction 

You have been selected to participate in this study because you have been identified as an 

experienced educator who has worked with English learners, and who can share the 

challenges of working with English learners and share instructional strategies that can 

contribute to the success of English learners resulting in their improved graduation rate. 

My research project focuses on administrators’ and teachers’ perceptions of influences 

contributing to the high dropout rates of ELLs. I am interested in finding out what 

educators perceive as influences that contribute to a high dropout rate of ELLs, and what 
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they perceive can be done to improve the graduation rate of English Learners. I would 

also like to hear from educators who work with English Learners about potential internal 

and external difficulties that ELL students face and how they support them. The goal of 

my study is to identify English Learners’ potential barriers to graduation. (Read this to 

the participants before the interview). 

 

1. Tell me about your educational and professional background. 

Probe: How long have you been a teacher? 

2. What is your experience teaching students from culturally diverse backgrounds? 

Probe: Describe how you make your lesson plans culturally relevant for 

your ELL students. 

3. What do you perceive as obstacles for English learners when it comes to 

graduating on time?  

 Probe: What resources do you use in your classroom to support English learners in 

overcoming the obstacles? 

Probe: As transformational teacher and leader, what strategies do you use to motivate 

English learners to be academically successful? 

4. What tools do you need from administrators to support lowering ELLs’ dropout 

rate at your school?  

Probe: What have your administrators done to improve the instruction of ELLs and   

improve their graduation rate? 

 Probe: What PDs have been offered by your leaders regarding the improving of English 
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learners’ graduation rates. 

Probe: What strategies and resources do you use in your classroom to support English 

learners in graduating on time? 
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