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Abstract  

Despite the many expectations of school counselors in responding effectively to crisis situations, there is a lack 

of research and comprehensive standards that address best practices for school counselors in terms of 

preparing for and responding to a school shooting. Using federal guidelines and crisis literature, including 

studies focused on school counselors’ lived experiences of a school shooting, the author offers a research-

informed theoretical framework of recommendations at different phases of a school shooting. The framework 

of recommendations points out probable hindrances to school counselors’ decision making. School 

counselors’ awareness of these impediments before experiencing each phase of such a crisis would be of 

benefit to them. School counselors may also use the framework of recommendations to help them assess their 

developmental needs in relation to preparing for and responding to a school shooting crisis. 
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Problem 

Since the early 1980s, youth aggression in schools has continued to increase (McAdams, 2002). This 

aggression manifested itself in dramatic fashion during the mid- to late-1990s when a series of school 

shootings shocked the nation (Langman, 2009). School shootings have continued since the 1990s, and 

Americans’ perceptions of school have changed from that of a place of safety to a place of potential harm 

(Rocque, 2012). The United States Department of Justice and the Federal Bureau of Investigation (FBI) 

examined up to 160 shooting situations that occurred between 2000 and 2013 and concluded that educational 

settings were the second most likely sites to experience an active shooter incident (Blair & Schweit, 2014). 

Although researchers have given much attention to prevention measures and strategies, shootings on school 

campuses continue (Ahmed & Walker, 2018). 
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Review of the Literature 

Prevention Is Not Enough 

Since the 1990s, legislatures and administrators have recognized that school shootings differ from other 

crises. Consequently, much attention has been directed at the prevention of school shootings, and several 

preventive measures have been developed, including the Gun-Free Zones Act passed by Congress in 1994 (Fox 

& Burstein, 2010). Despite being an encouraging attempt at curbing gun violence in school areas, the Gun-

Free Zone Act prompted school administrators to develop zero-tolerance policies that unfortunately have 

proven to be ineffective for preventing gun violence (Heaviside et al., 1998; Skiba, 2008; Skiba & Peterson, 

1999). Administrators have also implemented low-level security measures, including requiring students to 

wear ID badges, installing security cameras, conducting drug testing, and using metal detectors (Dinkes et al., 

2009). However, none of these measures has proven effective for preventing school shootings (Langman, 

2009).  

Administrators have also added the presence of School Resource Officers (SROs), employed law enforcement 

officers who work in collaboration with school(s) (National Association of School Resource Officers, n.d.) to 

prevent gun violence, yet school shootings continue despite the presence of SROs. For example, the Washoe 

County School District in Spark, Nevada, spent millions on security by erecting fences, providing training, and 

hiring SROs; nonetheless, in 2013, a student murdered a teacher and injured others before committing suicide 

at a middle school within the district (Bellisle, 2013). Moreover, in 2018, although a distraught teenager 

notified the FBI of his premeditated plans several months before the incident, the student opened fire at his 

school, killing 17 people and injuring 14 (Chuck et al., 2018). Overall, the research addressing preventive 

policies and security procedures suggests that continued efforts and concern for safety on school campuses in 

the United States are still warranted.  

Need for School Counselors’ School Shooting Framework of Recommendations 

Although research has identified school shootings as atypical crises (Newman et al., 2004; Langman, 2009), 

preparation for and responses to school shootings are often placed in the same category as preparation for 

and responses to crisis situations in general. For example, the American School Counselor Association (ASCA) 

has addressed the critical nature of school counselors in crisis situations in their Safe Schools and Crisis 

Response statement (adopted in 2000; ASCA, 2013). The statement was updated in 2013 and cited Fein’s 

(2003) and Fein et al.’s (2008) research regarding school counselors’ lived experiences of school shootings 

throughout the document. As an example, ASCA (2013), in line with Fein (2003), makes it clear that school 

counselors are often placed in situations that require them to secure the safety and welfare of their building’s 

population in times of crisis. ASCA (2013) promotes the idea that school counselors ought to assist distraught 

crisis survivors and take on leadership duties after a violent crisis (supported by Fein et al., 2008). ASCA’s 

(2018) position statement on gun violence encourages school counselors to use their skills to support a 

comprehensive approach to school safety. Although ASCA’s 2013 and 2018 position statements concerning 

gun violence, safety, and crisis are supported by research that examines school counselors’ lived experiences 

of school shootings, the statement still falls short of providing a comprehensive framework of research-

informed recommendations for school counselors when faced with school shootings (ASCA 2013; 2018). This 

is problematic not only because school shootings differ from most other crisis situations, but also because 

school counselors have a legal and ethical mandate to make all reasonable attempts to curb violence in schools 

(Hermann & Finn, 2002). One of the school counselors’ professional competencies states:  

An effective school counselor is able to... understand what defines a crisis, the appropriate response 

and a variety of intervention strategies to meet the needs of the individual, group, or school 

community before, during, and after crisis response. (ASCA, 2012, p. 156)  
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The professional competency makes it clear that school counselors are expected to respond appropriately 

before, during and after a school shooting (ASCA, 2019); therefore, a more comprehensive framework of 

research-informed recommendations pertaining to school shootings would help school counselors meet this 

ASCA competency requirement, in addition to limiting the potential for inefficient responses and outcomes 

for client survivors.  

Current Models 

Although models exist that focus on an entire school’s response to violent crises, few focus on counselors. Two 

models that stand out in the literature are the Preparation, Action, Recovery (PAR) model and the PREPaRE 

model (Prevent and prepare; Reaffirm; Evaluate; Provide interventions and Respond). McAdams and Keener 

(2008) examined national and state expectations regarding professional counselors’ responses to crisis 

situations. The researchers found expectations for counselors in crisis situations to be both inconsistent and 

less than comprehensive. Using phase progression research from the mental health field, the authors created a 

crisis framework entitled PAR, which addresses counselors’ responses to client suicide and client violence. 

Although useful, the framework is not specific to school counselors’ responses to school shootings.  

The authors of the PREPaRE model included Crisis Prevention and Intervention and working groups 

associated with the National Association of School Psychologists (NASP). The model highlights how  school-

based mental health providers work with school crisis teams when addressing crisis situations (Brock et al., 

2009, p. viii). The model is influenced by recommendations from the U.S. Departments of Education and 

Homeland Security. Utilizing the idea of phase progression, the authors describe how school-based mental 

health providers may assist with the prevention of and preparedness for psychological trauma, reaffirming 

physical health and perceptions of security and safety, evaluating the risk of psychological trauma, providing 

interventions, and responding to psychological needs, as well as examining the effectiveness of crisis 

prevention and intervention. Although beneficial, the model is not specific to school counselors’ responses to 

school shootings.  

Development of the School Counselor Response to School Shootings 
Framework of Recommendations (SCRSS-FR) 

Theoretical Foundation  

The theoretical foundation of this conceptual framework of research-informed recommendations is influenced 

by school counselors’ lived experiences and federal guidelines and comprises two theories: 1) situational crisis 

and 2) phase progression. According to James (2008), a situational crisis occurs randomly and without 

warning; therefore, it aligns with the applied crisis theory. Brammer (1979) explained that “situational crises 

are associated with severe loss” (p. 104). Bockler et al. (2013) analyzed various national and international 

definitions and classifications of school shooting crises and determined that rampage school shootings were 

committed by shooters who selected victims randomly with the intent of causing multiple or severe losses. 

This notion aligns with the situational crisis theory.  

The U.S. Department of Education, Office of Elementary and Secondary Education, and Office of Safe and 

Healthy Students (2013), as well as the U.S. Department of Justice’s Bureau of Justice Assistance and the 

International Association of Chiefs of Police (2012), determined that, as major crises on school campuses are 

situational, schools should have comprehensive crisis plans and procedures that include the roles of 

important stakeholders. These entities promote a comprehensive theoretical approach that suggests that 

crises unfold sequentially and therefore include planning for before, during, and after violent crises. McAdams 

and Keener (2008) argued that this idea of “sequential progression toward crisis” can be used to work with 

clients suffering mental health crisis as the result of violence and termed the theory “phase progression in 
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mental health crisis” (p. 389). The authors further explained that, by conceptualizing crises in phases, 

counselors may better prepare and coordinate specific interventions and “structured support for survivors. 

Lastly, the authors recommended the following phases: pre-crisis preparation, pre-crisis awareness, in-crisis 

protocol, in-crisis awareness, post-crisis recovery, and post-crisis awareness. These phases make up the 

skeleton of the SCRSS-FR.  

Previous Research: School Counselors  

School counselors offer critical assistance to their buildings’ populations as they experience crises or respond 

to emergency situations (ASCA, 2019), but few researchers have examined school counselors’ lived 

experiences of school shootings (Fein et al., 2008; Daniels, et al., 2007a; Brown, 2015). The author conducted 

an extensive search to identify studies dedicated to reporting school counselors’ lived experiences of school 

shootings and found three studies and several additional reports. For instance, in 2001, Fein completed a 

study that included interviewing formal leaders (such as superintendents and principals) who had experience 

of school shootings. Based on the 2001 study, Fein et al. (2008) reported several ways in which school 

counselors responded to school shootings and summarized these reports as four lessons for school counselors:  

• Be prepared to lead,  

• serving two organizations creates role conflict,  

• employ subtle counseling, and  

• minister to thyself.  

Another example is Daniels et al.’s 2007a study that included interviewing a school counselor who had 

experienced a hostage situation. From the interview, Daniels et al. gleaned important recommendations for 

school counselors, such as developing trusting relationships with students, seeking crisis training, and 

working as a team to create a safe and trusting atmosphere. In a third example in 2019, Brown interviewed 

school counselors who had survived a school shooting (2019). The primary goal of the study was to explore the 

school counselors’ experiences. The results of the study included but were not limited to important actions 

and decisions made by school counselors as they attempted to secure physical and emotional support for 

others.  

Additional examples in the literature included but were not limited to individuals who had experienced or 

witnessed school counselors’ roles in surviving a school shooting (Fein, 2001; Brown, 2015; Brown, 2017; 

Kennedy-Paine, 2018; Poland, 2018), as well as school counselors’ self-reports. For example, Austin (2003) 

served as a school counselor assisting the recovery efforts in the immediate aftermath of the 1999 Columbine 

High School shooting rampage. Austin provided a self-report of her experience that included informal 

interviews she conducted with her fellow school counselors who experienced the tragedy. She summarized 

three critical points for school counselors:  

• Counselors can easily become overloaded after such a tragedy,  

• relationships are critical throughout such an event, and  

• staff should be encouraged to seek counseling after such a crisis.  

While each of the findings of these studies and reports is helpful individually in identifying ways in which 

school counselors have responded to gun violence, each finding in isolation falls short of being either 
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conclusive or comprehensive, thus making clear the need for a school counselors’ framework of 

recommendations in the event of a school shooting.  

The SCRSS-FR Components: Research and Literature 

The SCRSS-FR includes six stages, each of which has corresponding components. These components have 

been shaped by federal guidelines, the relevant literature, and previous studies. A discussion of the federal 

guidelines, research, and relevant literature that supports the framework is presented.  

Phase One: Pre-Crisis Preparation (PCP) 

Predicting a school shooting is difficult (O’Toole, 1999; National Threat Assessment, 2018; Van Dreal, 2011). 

For counselors, preparing for crisis situations is a best practice (ASCA, 2018, 2019; James, 2008). The pre-

crisis phase highlights effective steps in which school counselors unknowingly engaged or learned as they 

prepared for a school shooting. The primary steps include (a) using appropriate assessments, (b) having a 

defined role on a school crisis team, and (c) building quality relationships.  

Using appropriate assessments  

ASCA’s 2012 school counselor competencies specify that a school counselor “knows and understand[s]… 

assessment techniques” (ASCA 2012, p. 154). Researchers have found that assessments centered solely on the 

personal attributes of potential assailants do not predict school shooters effectively (O’Toole, 1999; Van Dreal, 

2011). More promising research supports a holistic, team, and integrated-systems approach (Barton, 2009; 

Fein et al., 2004; National Threat Assessment, 2018; Van Dreal, 2011; Verlinden et al., 2000).  

Specifically, a holistic approach refers to the examination of factors beyond individual characteristics. 

Common factors considered by researchers included individual factors such as personality traits and 

behaviors, school and peer characteristics, family factors or dynamics, and social and environmental factors 

(Verlinden et al., 2000; O’Toole, 1999).  

Next, a team approach collaboratively identifies factors to assess at different levels. For example, a school 

team representing various views performs a level-one assessment by examining certain factors; however, if a 

more comprehensive assessment is required, a community-based team conducts a second level of assessment 

that may include more factors (Van Dreal, 2011). The most important common factor to assess is the situation 

(Fein et al., 2004; Newman et al., 2004; Van Dreal; Verlinden et al., 2000).  

Finally, Fein et al. (2004) promoted a systems approach. They suggested that, when considering factors such 

as the circumstances or situation, the central guiding question to investigate is “whether a student poses a 

threat, not whether the student has made a threat” (p. 29). Van Dreal (2011) suggested that decisions based on 

assessments should include “indications of risk, the escalation of that risk, and the protective supports and 

strategies needed to decrease the risk” (p. 5). Employing up-to-date, research-based, and effective assessment 

approaches is critical for school counselors. 

School crisis team member 

Research indicates that stakeholders—including teachers, administrators, parents, and students—consider 

school counselors to be integral both during and after school shootings (Brown, 2017; Fein, 2001; Damiani, 

2011). Counselors were often given administrative responsibilities and made crucial decisions throughout 

such crises (Fein et al., 2008). Nonetheless, few school counselors had been designated to school crisis teams 

prior to school shootings taking place. The architects of federal guidelines regarding the development of 

school crisis plans for school crisis teams admonish that school counselors are critical in the stages of 

prevention, response to, and recovery from a school shooting (U.S. Department of Education, 2007; U.S. 
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Department of Education et al., 2013; U.S. Department of Justice et al., 2012). Assigning defined roles to 

school counselors who form part of school crisis teams would assist schools in preparing for a school shooting. 

The NASP (2018) acknowledged that school counselors would be key personnel to include in a crisis response 

leadership team. Barton (2009) also encouraged schools to include mental health specialists on the team; the 

author stated that student education was critical and should include “conflict resolution educational 

programming” (p. 42). As part of a school crisis team, school counselors may advocate to team members to 

acknowledge that this type of programming occurs within a comprehensive school counseling program 

(ASCA, 2016b; 2018).  

Building quality relationships 

The relationships school counselors have developed with the community, peers, students, parents, and other 

faculty and staff have proved to be beneficial throughout school shootings (Austin, 2003; Daniels et al., 

2007a; Mears, 2012). Relationships are essential for providing collaborative team efforts in responding 

(National Threat Assessment, 2018; Kennedy-Pain, 2018; Poland, 2018), accounting for students, connecting 

students with parents, and helping to ensure physical and emotional support for those who experienced or 

were affected by such a crisis (Brown, 2019; Cowan et al., 2013; NASP, 2018; Kennedy-Pain, 2018). Barton 

(2009) emphasized the importance of bridging gaps among parents and teachers concerning school safety. 

ASCA (n.d.) affirmed that it was critical to rebuild and reaffirm attachments both pre- and post-crisis. 

Methods used by school counselors to build quality relationships include checking in with students 

periodically, advocating for students and parents, assisting with personal crises, and establishing and 

participating in programs that encourage communication among stakeholders (ASCA, 2018). These programs 

may include mentorship programs, advisory programs, and parent education events. Pepper, London, 

Dishman, and Lewis (2010) clarified that crisis survivors who created trusting relationships and resilient 

cultures prior to the disruptive event were more likely to have a better response to a crisis and to return to 

normal more quickly.  

Phase Two: Pre-Crisis Awareness (PCA) 

The primary focus of this section includes crisis training, crisis supervision or leadership, and school-based 

counselors. Because school counselors have an ethical and legal mandate “to act reasonably to prevent school 

violence” (Hermann & Finn, 2002, para. 24), it is reasonable for school counselors to recognize their 

limitations with regard to technical competence and support in terms of training for crisis situations, 

providing supervision, and accessing assistance from outside counselors. 

Periodic crisis training 

Mears (2012), Pepper et al. (2010), the U.S. Department of Education (2007), and the U.S. Department of 

Justice et al. (2012) emphasized the importance of crisis drills and training for school personnel. Barton 

(2009) emphasized the importance of the of professional development or continuous crisis training. 

According to the NASP (2018), school districts should ensure appropriate training for mental health 

professionals. If school counselors are indeed essential members in responding to crises (U.S. Department of 

Education, 2007; ASCA, 2012), they need training to address a range of crises (Brock et al., 2016). Damiani 

(2011) quoted Pitcher and Poland (1992) as saying that the “lack of preparation… with crisis situations adds 

to… risk of burnout, stress and depression” (p. 15). School counselors need to stay current with regard to crisis 

training not only for their own personal health, but also to respond more effectively “before, during, and after” 

a crisis to “lessen the impact on life” (U.S. Department of Education, 2007, p. 21).  

School counselor supervisor  

School counselors need not only be part of the safety team (Barton, 2009), but also considered key members 

of crisis response mental health professionals (NASP, 2018). It would be beneficial for these mental health 

professionals to have a crisis response team leader (U.S. Department of Justice et al., 2012). This leader may 

be a district counselor or a supervisor whose role would be to help manage school members’ emotional and 
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intervention needs. (U.S. Department of Education, 2007). Because school counselors will accept leadership 

roles and assume decision-making responsibilities beyond their normal duties in a crisis (D’Andrea, 2004; 

Fein et al., 2008), authors of the Guide for Preventing and Responding to School Violence insist that school 

counselors must remain in close contact with the counseling leader assigned to manage and provide guidance 

in a crisis (U.S. Department of Justice et al., 2012). According to Kennedy-Paine (2018), after a school 

shooting the mental health crisis team leader is required to conduct “on-the-spot modification of procedures 

we’d used in dozens of crisis interventions over the previous seven years” (p. 203). The mental health team 

has been beneficial in helping those who have survived school violence (U.S. Department of Health and 

Human Services, 2004).  

Counselors’ communication process 

School counselors refer students with chronic or extremely serious issues to school-based agencies or other 

counselors (ASCA, 2019; Baker & Gerler, 2008; Newman et al., 2004). However, school counselors who had 

experienced a school shooting observed that communication between school-based therapists and school 

counselors about shared concerns regarding particular students were rare (Fox et al., 2003; Brown, 2015). It 

is important to have established communication among providers throughout a traumatic event (Damiani, 

2011). Mears (2012) mentioned that trusting relationships and good communication assist with establishing 

connections between students and mental health agencies, particularly during times of tragedy (p. 9). Barton 

(2009) made clear the importance of a “confidential reporting system” as part of a school safety plan (p. 41). 

ASCA (2019) confirmed the idea that effective school counselors seek the help of other professionals in the 

event of a potential crisis situation. 

Phase Three: In-Crisis Protocol (ICP) 

School counselors who experience school shootings need to be prepared to employ methods to help de-

escalate and offer safety to crisis survivors during the event (Bockler et al., 2013). It would be beneficial to 

understand these methods prior to a school shooting. Practices may include developing protocols for school-

attending family members, fulfilling expected duties while remaining flexible, and using various de-stressing 

strategies to help others.  

Family members’ protocol 

School counselors working with families and who are concerned about their own school-attending family 

members would benefit from having a plan for communication and pick-up (Erbacher & Reeves, 2018; U.S. 

Department of Homeland Security, 2019). The U.S. Department of Education et al. (2013) encouraged the 

development of a Family Reunification Annex (FRA). The FRA is an attempt to pre-plan ways to reunite 

students and their families while being able to modify plans as needed. Considerations when developing such a 

plan include the role of the families or guardians, the identification of authorized adults, facilitating 

communication, decreasing confusion, and anticipating technology barriers as well as language access barriers. 

The reunification process may begin during and/or immediately after a tragedy. Another suggestion for school 

counselors is to have their school-aged family members establish a calling tree to acknowledge they are 

experiencing a crisis and to arrange for pick-up. Regardless of whether a calling tree or a complete FRA is used, 

the key is to have a protocol for loved ones to ensure their personal safety, allay the school counselor’s personal 

anxiety, and reunite families during a school shooting (U.S. Department of Education, 2007). Of course, such a 

plan depends on the age or grade of the child (Brock & Jimerson, 2004); for example, a high school student may 

have his or her own transport, thus making communication a more pressing issue than pick-up. 

Role expectations 

It is important for school counselors to have defined roles when a crisis occurs (U.S. Department of 

Education, 2007). The U.S. Department of Justice et al. (2012) state that the most important role of 

responding personnel in schools is to get students to safety. Not only would it be beneficial for school 

counselors to assist in providing students with physical safety, but also to help students with their emotional 
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and psychological needs (Pepper et al., 2010). According to ASCA (2019), effective school counselors 

understand their role and the expectations of their program in a school crisis plan. Schools and their 

counselors would benefit from having clearly defined responsibilities and expectations while allowing for 

some flexibility in the actions of school counselors during a school shooting. 

De-stressing techniques 

School counselors would benefit from having de-stressing techniques at their disposal during a school 

shooting crisis. Techniques suggested by Nader and Nader (2012) for use during crises such as school 

shootings include deep breathing, mental imagery, and muscle relaxation techniques. Pepper et al. (2010) 

described ways to calm students such as covering windows, singing, and reading to the children. Brown 

(2019) stated that techniques used by school counselors with students during a school shooting included 

hugging or physical touch, reaffirming, informing, and encouraging. Brock et al. (2004) encouraged the use of 

anxiety management and stress-inoculation coping techniques. ASCA (2019) noted that school counselors 

responded effectively by using a range of appropriate intervention strategies to assist others during a crisis. 

Phase Four: In-Crisis Awareness (ICA) 

School counselors must recognize their professional limitations if they are to succeed in assisting others 

during a crisis (ASCA, 2016a). Therefore, it stands to reason that school counselors who experience a school 

shooting are more effective if they are able to assess their professional skills during such an incident (Brock et 

al., 2016). Areas of significance for school counselors during school shootings include employing self-care 

strategies from their professional toolkit and recognizing the extent of their ability to help others.  

Self-care 

School counselors experienced a range of emotions during school shootings and reported feeling petrified, 

scared, taken aback, worried, lonely, and overwhelmed (Austin, 2003; Brown, 2019; Fein, 2003). School 

counselors were also aware of possible secondary trauma arising from having assisted trauma victims (Fein et 

al., 2008). School counselors who had experienced a school shooting would have benefited from having had 

access to self-care strategies during the event. School counselors would benefit from increased knowledge of 

personal trauma (Watkins Van Asselt et al., 2016) and self-care strategies such as pausing to recollect when 

necessary, listening to one’s inner monologue to counteract negative talk and disturbing feelings, and using 

positive affirmations (Nader & Nader, 2012). 

Professional competency 

According to D’ Andrea (2004), counselors are required to take on a leadership position that exceeds the 

typical role of a counselor when a school crisis occurs. However, Poland (2018) made it clear that there are 

times when those who take on leadership positions during a crisis recognize and accept their limitations 

“without judgment or repercussions” (p. 223). A logical conclusion is that school counselors not only assess 

their professional limitations, but also be open to receiving professional assistance from other school 

counselors or community professionals when working with individuals who need help during a crisis. 

Ethically, school counselors work within their personal limits of professional competency and collaborate with 

outside service providers in the best interests of the population they serve (ASCA, 2016a). 

Phase Five: Post-Crisis Recovery (PCR) 

School counselors are expected to assist others after a crisis. School counselors who may experience a school 

shooting will need to be prepared to assist crisis survivors and help their schools recover from the tragedy 

(U.S. Department of Justice et al., 2012). Recommendations include the importance of being a trained 
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resource, offering readily available resources, working within clearly defined roles and expectations while 

maintaining flexibility, and practicing relevant strategies and interventions.  

Trained resource 

A primary concern for school crisis teams is that students and their mental health needs could vastly 

outnumber school counselors following a crisis (Newman et al., 2004). This is particularly problematic during 

attempts to conduct psychological triage. School counselors are expected to meet and assist crisis survivors; 

therefore, they must be trained to help those suffering from psychological trauma (Mears, 2012). School 

counselors who are trained to assess psychological risk would benefit not only the crisis team and other 

mental health workers, but also crisis survivors (Crepeau-Hobson et al., 2012; Crepeau-Hobson & Summers, 

2011). Effective triage assessment models for crisis interventions that school counselors could follow include 

those advocated by Myer et al. (1992), Myer (2001), and Brock et al. (2016). 

Readily available resources 

Additional problems that counselors and other crisis team members encounter is having unqualified assistance 

from helpers, being overwhelmed, and having limited resources (Fein et al., 2008; Crepeau-Hobson et al., 2012; 

Jones, 2019). It would be beneficial for counselors to have advance preparation in terms of resources (U.S. 

Department of Education et al., 2013). For example, having a pre-screened list of community volunteers 

available would assist by providing prior knowledge of volunteer counselors’ or therapists’ qualifications, and/or 

assigning community liaison people to appropriate roles (DeMatthews & Brown, 2019; Griffin & Farris, 2010). 

In addition, in order to assist crisis survivors with comprehending the probability and effects of psychological 

risk or harm, school counselors could have ready access to and provide a list of educational materials covering 

the impact of short- and long-term trauma and basic life resource materials to help cope and manage as a result 

of the crisis (Litz et al., 2002). These efforts may begin the process of helping the school to become a more 

trauma-informed school (Erbacher & Reeves, 2018). 

Roles and Expectations 

School counselors’ responsibilities may vary in the immediate aftermath of school shootings. Primary 

responsibilities tend to include empathic action, or acknowledging, comforting, and soothing others (Daniels 

et al., 2007b). However, other duties often include assisting with hotlines, inquiries about missing people, 

death notification and supporting the grieving (U.S. Department of Health and Human Services, 2004). Such 

responsibilities and duties may become difficult to prioritize (Brock, et al., 2016; Brown, 2019; Fein et al., 

2008). School counselors are a critical resource in crisis recovery (U.S. Department of Education, 2007). 

Having clear roles, goals, and expectations for school counselors to ensure that their expertise is used 

efficiently would benefit both schools and crisis managers. However, the unpredictable nature of such 

tragedies supports giving school counselors some level of flexibility while requiring them to fulfill defined 

responsibilities. 

Strategies and Interventions 

School counselors may use basic skills and various strategies to aid crisis survivors after school shootings. 

Parker et al. (2006) advocate the use of psychological first aid or immediate assistance with support and 

resources for survivors exhibiting trauma. Collins and Collins (2005) emphasize the need for individual crisis-

counseling sessions to assist with urgent emotional and physical needs. Daniels et al. (2007b) recommended 

Weinberg’s (1990) method of providing counseling for trauma survivors by conducting large group 

counseling, offering cognitive-behavior groups, psychodynamic groups, and support groups (Daniels et al., 

2007b). Daniels et al. (2007b) also admonished the use of another type of group counseling, psychological 

debriefing, as a commonly used practice for crisis survivors after a violent crisis. Psychological debriefing 

includes group members receiving information about the crisis response, sharing experiences, and exploring 

coping strategies; however, the authors also make clear supportive research proving its usefulness is lacking. 
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Brock et al. (2016) considered the shortcomings of psychological debriefing identified in empirical research 

and attempted to address them in developing the PREPaRE Group Crisis Intervention method.  

School counselors who have experienced a school shooting have recounted their use of the following strategies 

and interventions following a crisis: “listening skills, consoling, embodying genuineness and trust, group play 

therapy, guidance [and character education] lessons, and referrals” (Brown, 2015, p. 155). School counselors 

have also utilized advanced skills, including family therapy and system principles (Fein et al., 2008). Effective 

school counselors have an array of strategies and interventions in their professional toolkit to employ after a 

school shooting. 

Phase Six: Post-Crisis Awareness (PoCA)  

School counselors need to recognize and address obstacles to the process of recovering from the crisis. By 

acknowledging these challenges, school counselors could learn about and improve on the process of assisting 

others. Critical areas of interest for school counselors in this phase include long-term care for others and 

personal care or support.  

Long-term care 

Researchers have made clear that students, parents, and teachers experienced long-term psychological effects 

after a school shooting, such as increased stress, post-traumatic distress, mood swings, and social isolation, to 

name a few (Daniels et al. 2007b; Jones, 2019; Suomalainen et al., 2011). Many crisis survivors tend not to 

seek counseling or to resist counseling services beyond the immediate aftermath (Lyytinen & Palonen, 2012; 

Newman et al., 2004). Therefore, it is critical that schools and school counselors assist survivors of a 

traumatic event by assessing and continually educating crisis survivors about coping strategies (Dekovic et al., 

2008; Gil & Caspi, 2006; Daniels et al., 2007b), and by providing appropriate referrals, additional counselors, 

and extended counseling services (Fox et al., 2003; Jones, 2019; U.S. Department of Education, 2007; US 

Department of Health and Human Services, 2004). 

Personal care or support 

School counselors who provide counseling services after a traumatic event are subject to psychological effects 

such as compassion fatigue, vicarious traumatization, and/or secondary traumatic stress (Meyers & Cornille, 

2002; Lambert & Lawson, 2013). Kennedy-Paine (2018) cited Bolnick and Brock (2005) as stating that 

additional reactions may also include “anxiety, difficulty concentrating, helplessness, sleep difficulty, 

irritability and preoccupation with the event” (Kennedy-Paine, 2018, p. 208). School counselors and other 

mental health professionals would benefit from engaging in positive, proactive activities after a crisis, such as 

peer supervision and consultation, professional development and training, peer, school, and family support, 

self-care activities, and professional counseling (Daniels et al., 2007b; Jordan, 2010; Williams et al., 2012).  

The SCRSS-FR was informed by a considerable review of the crisis literature with a specific focus on school 

counselors, federal guidelines, and theoretical foundations. In addition, five experts were recruited to 

incorporate their professional input and feedback about the framework of recommendations. Each expert had 

over 20 years of experience in his or her particular area of expertise. Expert 1 was a school counselor who 

survived a school shooting, Expert 2 was a district-level school crisis manager, and Expert 3 was a full 

professor. The professor’s primary course of instruction was crisis counseling and the professor had 

contributed books, book chapters, and several journal articles to the professional literature on crises. Expert 4 

was a school counselor district supervisor, and Expert 5 was a school counselor. The experts assisted in 

refining the framework of recommendations.  
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Differences Between Models  

The primary difference between the SCRSS-FR and other models—such as the PAR and PREPaRE models—is that 

the SCRSS-FR is specific to school counselors and to school shootings. The SCRSS-FR resembles the PAR model 

more closely in that it uses the same research-informed phase progression (see the Theoretical Foundation 

section). The distinct differences between the models are evident in the general guideline expectations for each 

phase. For example, in the PCP phase of the PAR, counselors (not specifically school counselors) are expected to 

“take general steps to reduce the chances of being blindsided by [a crisis]” (McAdams & Keener, 2008, p. 390). 

However, in the PCP phase of the SCRSS-FR, school counselors focus on lessons learned and effective ways school 

counselors who had lived through a school shooting could have prepared for such a shooting. For a more detailed 

comparison of the general guideline expectations in the PAR model and those in the SCRSS-FR, see Table 1.  

Table 1: Preparation, Action, Recovery (PAR) and School Counselors Response to School 
Shootings—Framework of Recommendations (SCRSS-FR) Guidelines Comparison 

Phases* PAR General Guidelines SCRSS-FR General Guidelines 

PCP “Counselors… take general steps to reduce the 

chances of being blindsided by [a crisis]”  

(p. 390). 

Steps taken to reduce the chances of being ill-

prepared to respond to clients’ needs during 

and after a rampage school shooting. 

PCA “Counselors must determine the limits of their 

technical and emotional readiness to deal with 

various crisis situations” (p. 391). 

School counselors recognize their limitations 

regarding their “technical and emotional 

readiness” in dealing with a rampage school 

shooting and their “need for personal and 

professional support” in responding to such an 

incident (p. 391). 

ICP Counselors “efficiently and effectively expedite 

de-escalation and safe resolution in a serious 

client crisis” (p. 392). 

Steps school counselors have taken to “efficiently 

expedite de-escalation and safe resolution” 

during a rampage school shooting (p. 392). 

ICA Counselors are “aware of and able to overcome 

potential barriers to handling the event”  

(p. 392). 

School counselors are “aware of and able to 

overcome potential barriers to handling” the 

crisis of a rampage school shooting (p. 392). 

PCR Counselors help “crisis survivors become able 

to manage the debilitating effects of the crisis 

sufficiently to resume pre-crisis levels of 

functioning” (p. 393) 

School counselors help the school system and 

“crisis survivors [of a rampage school 

shooting] become able to manage the… effects 

of the crisis sufficiently to resume pre-crisis 

levels of functioning” after the crisis (p. 393). 

PoCA “Counselors recognize and work to avoid 

pitfalls common to each step in the recovery 

process” (p. 394). 

School counselors help self and others 

recognize and work through challenges to the 

recovery process. 

Note: quotations from “Preparation, Action, Recovery: A Conceptual Framework for Counselor Preparation 

and Response in Client Crises” by C. R. McAdams, III. & H. J. Keener. (2008). Journal of Counseling & 

Development, 86(4), pp. 390–394. 

* PCP = Pre-crisis preparation; PCA = Pre-crisis awareness; ICP = In-crisis protocol; ICA = In-crisis 

awareness; PCR = Post-crisis recovery; and PoCA = Post-crisis awareness (Brown, 2019). 
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Distinct similarities and differences exist between the PREPaRE model and the SCRSS-FR. The two are 

similar in their understanding of the mental health needs that a crisis might precipitate, such as assessing 

survivors for psychological trauma, ensuring the emotional and physical safety of survivors, and encouraging 

mental health professionals to be versed in strategies and interventions to address the psychological needs of 

survivors (Brock et al., 2009). However, while they are similar, the two models differ in scope: The PREPaRE 

model takes a more general approach by assisting and encouraging crisis teams to review relevant information 

concerning how school-based mental health counselors might respond to a violent crisis. By contrast, the 

SCRSS-FR is based on lessons learned and experiences specific to school counselors’ responses to school 

shootings; thus, it provides information that is directly relevant to the school counseling professional who, in 

turn, may speak to a crisis team from a knowledgeable, professional point of view regarding how his or her 

skill set would best be used in response to a crisis. The latter point makes the SCRSS-FR a likely supplement 

to any crisis plan, regardless of which model the crisis team chooses to follow in the planning process. Lastly, 

the SCRSS-FR is designed to help support school counselors as school, district, state, and national leaders in 

preventing and responding to a violent school crisis (ASCA, 2019).  

The SCRSS-FR in Practice 

This section describes each phase of the SCRSS-FR, in addition to providing ideas for implementing the 

framework in practice. This section clarifies the SCRSS-FR alignment with the ASCA National Model, as well 

as the identification of certain developmental and cultural considerations.  

PCP: Description and Activation  

In the pre-crisis phase, there is the recognition that school shootings are situational crises; therefore, they 

may occur at any time. Bearing in mind the theory that such crises occur in phases and the experiences of 

school counselors who have lived through such crises, school counselors will benefit from beginning a 

prevention and preparedness process focused on using appropriate assessments, being a school crisis team 

member, and building quality relationships.  

School counselor supervisors or school counselors may begin to take clear steps in these areas. First, 

supervisors can request that building school counselors or school counselors identify important stakeholders 

to serve on a threat assessment team. Such a team may be composed of three to five members with different 

areas of experience and expertise. The team’s primary task is to assess potential threats, devise procedures for 

various levels of threat, and make recommendations to the school’s administration. Second, supervisors can 

ensure that school counselors are represented on school crisis teams and have defined roles and expectations. 

Third, school counselors are encouraged to develop and assess methods of building relationships, 

connectedness, and information sharing. Examples of such methods may include advisory or mentorship 

programs and workshops for parents. Establishing methods for collecting data and evaluating these methods 

is highly recommended. For example, school counselors may conduct a school climate survey with a particular 

emphasis on school connections and safety before and after implementing relationship-building strategies 

and sharing prevention plans and strategies.  

Activating this phase coincides with the school counselor competencies of the ASCA National Model. The 

school counselor competencies ensure that school counselors are prepared to meet the real-world challenges 

of the profession. The preparation phase recommends that school counselors advocate for a threat assessment 

team and a school crisis team. This type of advocacy is aligned with the following ASCA (2019) competencies: 

• B-PF 2.c. Explain and/or inform the process for development of policy and procedures at the building, 

district, state and national levels. 
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• B-PF 7.g. Define the role of the school counselor and the school counseling program in the school 

crisis plan.  

• B-SS 6.c. Identify and involve appropriate school and community professionals as well as the family 

in a crisis situation.  

• B-SS 3.e. Respond with appropriate intervention strategies to meet the needs of the individual, group 

or school community before… crisis response. (pp. 96–99) 

Furthermore, the pre-preparation phase encourages school counselors to work to connect with students, their 

families, and the community. These efforts are aligned with the school counselor mindset competency M 5. 

“Effective school counseling is a collaborative process involving school counselors, students, families, 

teachers, administrators, other school staff and education stakeholders” (p. 6).  

School counselors would need to consider the developmental level and culture of their building’s population 

and to bear the unique characteristics of that population in mind. For example, using developmentally 

appropriate surveys for students is critical for the collection of reliable data. In terms of culture, the overall 

framework is aligned with the Multicultural Competence of School Counselors (MCSC) framework, which 

outlines nine distinct areas of competence. The pre-preparation phase is aligned with the competence area 

“developing school–family–community partnerships” and “understanding cross-cultural interpersonal 

interactions” (Holcomb-McCoy, 2004, pp. 180–181). The framework recommends that school counselors 

work in teams with various stakeholders and use feedback to make positive connections with people of all 

cultures.  

Pre-Crisis Awareness: Description and Activation  

In addition to pre-crisis preparedness, it benefits school counselors to assess their own competencies and 

limitations before the occurrence of a violent situational crisis. The pre-crisis awareness phase emphasizes 

periodic crisis training, school counselors’ supervisors, and communication between school-based and 

external counselors. School counselors may assess their technical and emotional readiness by reviewing 

critical areas of their current crisis training; for example, by using the School Counselor Response to Violent 

Crisis Questionnaire, developed by the author and based on the framework at hand. Among other things, the 

questionnaire asks respondents to rank their level of confidence about their knowledge of active shooter 

strategies on a five-point Likert scale. Questions that attract low scores indicate a self-perceived need for more 

training. For example, if a school counselor were unaware of what was entailed in a situation involving an 

active shooter, it would be recommended that they participate in active shooter training. School counselor 

supervisors may consider utilizing the assessment as a tool to begin a discussion of crisis role expectations and 

training needs. The full questionnaire is freely available from the author on request.  

Furthermore, school counselors need to identify and ask particular questions of their school’s district 

counselor supervisor. Such questions would include those pertaining to the school counselor supervisor’s 

expectations of school counselors during a school shooting, whether at his or her own school or while 

performing a supporting role at another district school experiencing a school shooting. Additional questions 

regarding advocacy and support for related training or professional development would also prove beneficial.  

Moreover, school counselors ought to review the referral process with their contracted, school-based mental 

health professionals (or known community therapists working with students). By doing so, they can ensure 

that all parents are made aware of and are given the opportunity to approve information sharing between the 

school counselor and school-based mental health professional at the time of becoming a client of the school-

based mental health professional. In the context of culturally diverse student and parent populations, school 

counselors would be wise to consider the role that culture plays in parental beliefs and attitudes toward the 
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counseling or helping profession when discussing counseling matters with parents. For example, parents may 

not want it known that their children are receiving counseling. Consequently, school counselors may need to 

take extra care to discuss confidentiality as it pertains to an “information-sharing” system. With an 

information-sharing system in place, schedules may be developed between the school counselor and school-

based mental health professional to review general information about current caseloads of students at the 

school and to develop safety plans for student-clients who appear to need them.  

Activating this phase is aligned with the School Counselor Competencies of the ASCA National Model. This 

phase of the framework recommends self-assessment, understanding expectations during a school shooting 

crisis, and the significance of communicating and collaborating with other mental health professionals in the 

referral process. These recommendations are evident in the following ASCA (2019) school counselor 

competencies: 

• B-PF 2.c. Explain and/or inform the process for development of policy and procedures at the building, 

district, state and national levels. 

• B-PF 6.f. Understand personal limitations and biases, and articulate how they may affect the school 

counselor’s work. 

• B-PF 7.a. Identify sources of power and authority and formal and informal leadership. 

• B-SS 4.b. Communicate the limits of school counseling and the continuum of mental health services. 

(pp. 96-99) 

As with the pre-preparation phase, school counselors would benefit from considering the developmental level 

and the cultural climate of their building’s population. For example, the expectations of school counselors 

during school shooting crises may differ depending on the age of the students served, as well as the number of 

faculty or the staff-to-student ratio. Recommendations for this phase are aligned with the MSCS cultural 

competence area multicultural family counseling, as school counselors are encouraged to consider the cultural 

appropriateness of their counseling and/or helping style, particularly during the referral process (Holcomb-

McCoy, 2004).  

In-Crisis Protocol: Description and Activation 

The in-crisis protocol phase is also aligned with the foundational theories. The theories claim that a school 

shooting is a situational crisis that takes place before, during, and after the violent tragedy. The in-crisis 

sections highlight the major areas that are critical for school counselors during such crises. In this phase, the 

author discusses critical decision points not only in collaboration with the school crisis team, but also with 

building-level administrators. School counselors may review possible scenarios to help determine decision 

points. Afterward, school counselors, in collaboration with administrators and crisis planning team members, 

can include these decisions in the plan. One way to do this is to create decision-making trees (see Figure 1). 
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Figure 1  

Example of a Decision-Making Tree for a Person Experiencing a Violent Crisis (Brown, 2017)  

 

Furthermore, school counselors who have family members attending the same school or district will need to 

discuss a safety plan with their family members in case the school counselor finds him- or herself in conflict as 

a result of needing to help students while being concerned about said family members. Ideas for this safety 

plan might include specifying who to contact in advance, friends or adults with whom it is safe to go home, 

and so forth. Lastly, school counselors should advocate for training to cover de-stressing techniques when 

working with diverse populations who are experiencing a crisis. Examples of such training might include 

debriefing, mindfulness, self-compassion techniques, muscle relaxation methods, mental imagery, deep 

breathing techniques, and cognitive behavioral strategies.  

Activating this phase of the framework is aligned with the School Counselor Competencies of the ASCA 

National Model, as school counselors are encouraged to collaborate with stakeholders in planning for in-crisis 

situations, encourage planning for family members, and advocate for training to improve crisis-counseling 

skills. These ideas are aligned with the following ASCA (2019) school counselor competencies: 

• B-SS 3.e. Respond with appropriate intervention strategies to meet the needs of the individual, group 

or school community… during… crisis response.  

• B-SS 5.c. Consult with school counselors and other education and counseling professionals when 

questions of school counseling practice arise.  

• B-SS 6.c. Identify and involve appropriate school and community professionals as well as the family 

in a crisis situation. (pp. 99–100) 

This phase is also aligned with the MCSC competency area of social advocacy; as part of crisis-counseling 

training, school counselors would need to consider professional development that addresses the mental and 
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social issues such a tragedy may have on a diverse student population’s development (Holcomb-McCoy, 

2004).  

In-Crisis Awareness: Description and Activation  

In conjunction with the in-crisis protocol phase, it benefits school counselors to assess professional barriers to 

their ability to assist others during a crisis. The in-crisis awareness phase draws attention to counselors’ self-

care as well as to their professional competency. School counselors may activate this phase by practicing and 

reviewing de-stressing techniques for the self and not just for others, thus becoming familiar with stress-

relieving practices that are suitable for them such as self-coping strategies, emotional-regulation skills, self-

talk, self-compassion, grounding, and paradoxical relaxation. These practices are critical for school counselors 

who are working through their own crisis-driven anxieties while attempting to help others. In addition, school 

counselors should be aware of the limits of their expertise or competencies in working through a crisis 

situation with others. For example, a school counselor should not attempt to implement crisis-counseling 

strategies in which he or she has not been trained or is not experienced. Examples might include performing 

psychological first aid and desensitization techniques.  

To activate this phase, school counselors are encouraged to have a reflective professional development plan. 

This idea is aligned with the ASCA (2019) school counselor competency B-PF 4.d: “Develop a yearly 

professional development plan to ensure engagement in professional growth opportunities related to relevant 

professional standards and competencies and personal limitations” (p. 97). 

In this phase, it is suggested that appropriate crisis training includes not only de-stressing and self-coping 

techniques but also the ability to determine that counseling strategies are culturally and developmentally 

appropriate for the population served. This notion coincides with the multicultural counseling area of the 

MCSC (Holcomb-McCoy, 2004, p. 179). 

Post-Crisis Response: Description 

The post-crisis response phase is also based in theory, primarily on the hypothesis that a school shooting 

continues to unfold after the end of the situational crisis. This phase recommends that school counselors pay 

attention to trained resources, readily available resources, roles and expectations, and strategies and 

interventions. The activation of this phase includes collecting and developing appropriate resources and 

materials and assisting in planning the coordination of mental health procedures and support. Appropriate 

resources may include being a trained resource in psychological triage, having a pre-screened list of 

community mental health helpers, short- and long-term trauma educational materials, and basic life 

functioning assistance. Lastly, it would benefit school counselors to create a professional toolkit or list of 

possible culturally sensitive counseling skills, strategies, and interventions to use with any crisis survivor in 

the immediate aftermath of a school shooting and in the long term thereafter.  

To activate this phase, school counselors must be adept at coordinating and collaborating with other mental 

health professionals, as well as at identifying and conducting crisis response counseling and interventions. 

These skills are aligned with the following ASCA (2019) school counselor competencies: 

• B-PF 6.a. Demonstrate basic knowledge and respect of differences in customs, communications, 

traditions, values and other traits among students based on race, religion, ethnicity, nationality, 

sexual orientation, gender identity, physical or intellectual ability and other factors.  

• B-SS 3.b. Provide support for students, including individual and small-group counseling, during times 

of transition, heightened stress, critical change or other situations impeding student success. 
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• B-SS 3.d. Explain the impact of adverse childhood experiences and trauma, and demonstrate 

techniques to support students who have experienced trauma. 

• B-SS 4.a. Maintain a list of current referral resources, consistent with school and district policies, for 

students, staff and families to effectively address… social/emotional issues. (pp. 97–99)  

This phase is also aligned with the MCSC’s “developing school–family–community partnerships” and 

“multicultural counseling,” as school counselors work with community volunteers and are prepared to provide 

training to culturally diverse populations (Holcomb-McCoy, 2004, p. 180).  

PoCA: Description 

Alongside the post-crisis response phase, school counselors benefit from assessing the challenges they may 

face in recovery efforts after such a crisis. In the PoCA phase, school counselors should consider the notions of 

long-term care and personal care or support. In order to activate the PoCA phase, school counselors may take 

steps to address both crisis survivors and themselves. Five steps are involved when considering crisis 

survivors. First, counselors must be prepared to consider screened volunteer counselors’ specific specialties 

when referring, discussing, or matching parents and students with counselors. Second, counselors must be 

prepared to address the stigma of counseling. Third, finances must be taken into consideration; will agencies 

be willing to offer free counseling to crisis survivors? If so, for how long? Fourth, counselors must plan to 

continue educating crisis survivors about the long-term impact(s) of such a crisis. Fifth, they must offer 

extended counseling services to students in need and measure the efficacy of the strategies and interventions 

offered to ascertain the degree to which and length of time for which services should continue. In terms of the 

self, the following are important:  

a. being willing to participate in debriefing sessions,  

b. seeking mental health services (consider, for example, identifying mental health professionals in 

counselors’ current communities who would be a good fit for them),  

c. giving thought to those on whom counselors might turn for peer support, consultation, and 

supervision,  

d. being mindful not to spend the majority of their time in isolation, and  

e. developing a comprehensive self-care plan.  

With its focus on working with community agencies, intervention strategies, personal reflection, and 

consultation, this phase is aligned with the following ASCA (2019) school counselor competencies: 

• B-PF 4.c. Use personal reflection, consultation and supervision to promote professional growth and 

development.  

• B-SS 3.e. Respond with appropriate intervention strategies to meet the needs of the individual, group 

or school community… after crisis response.  

• B-SS 4. Make referrals to appropriate school and community resources. (pp. 97–99) 
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This phase reflects the “multicultural consultation” and the “developing school–family–community 

partnerships” areas of the MCSC, as school counselors consult and use their skills to work with diverse 

community and family stakeholders (Holcomb-McCoy, 2004, pp. 179–180). 

ASCA National Model 

The Define, Manage, Deliver and Assess sections of the ASCA National Model (2019) align with the SCRSS-

FR, which is sequential in three broad areas: before (pre-phases), during (in-phases), and after (post-phases). 

The pre-phases (pre-preparation and pre-awareness) align with the Define (or Foundation) and Manage 

sections. The Define section includes the school counselor’s professional competencies, which have been 

outlined in each phase of the activation section above. In the Manage section, school counselors are 

encouraged to be reflective of the needs of their school and their students. School counselors and their 

supervisors are encouraged to begin a process of reflection and planning in preparation for a school shooting 

tragedy via the pre-phases of the SCRSS-FR.  

The in-phases (in-protocol and in-awareness) are aligned with the Deliver section, which states that school 

counselors are engaged actively in both direct and indirect services. The SCRSS-FR advises school counselors 

to become equipped to deliver services to their building’s population and to themselves during a crisis.  

The post-phases (post-protocol and post-awareness) are aligned with the Deliver and Assess sections. The 

Deliver section is specific to services to and on behalf of students, while the Assess section asks school 

counselors to take stock of the effectiveness of their programs. The SCRSS-FR promotes readiness to provide 

services in the aftermath of a school shooting among school counselors but also advocates keeping track of 

resources, materials, and counseling services over time, as well as supporting evaluations of the effectiveness 

of school counselors’ own strategies and the interventions offered through their school counseling programs.  

Summary and Recommendations 

The aim of this framework of recommendations is to elicit research-informed practices from school 

counselors who have experienced school shootings, as well as from federal guidelines, relevant research, and 

professional literature. These efforts add to the much-needed current literature and provide a more 

comprehensive set of recommendations for effective ways school counselors can prepare for and respond to 

school shootings. The author used theory-building concepts and produced a conceptual framework, the 

School Counselor Response to School Shootings framework of recommendations (SCRSS-FR), to assist in 

guiding school counselors in their preparation for and response to a school shooting. The framework of 

recommendations offers informed and beneficial measures that school counselors can take in preparation for 

crisis, responding in-crisis, and for post-crisis recovery.  

The framework of recommendations benefits school counselors, crisis teams, response planners, researchers, 

counselor educators, and formal administrators. It is intended to serve as a support tool for school crisis 

planning to provide help in guiding crisis planners to identify effective ways of using school counselors’ 

expertise in crisis situations. School officials, practitioners, and counselor educators may use the framework of 

recommendations in the provision of crisis management education. The framework of recommendations can 

serve as a helpful checklist of phases in workshops or educational sessions. The author suggests that, when 

educating others using the framework of recommendations, facilitators offer trainees the opportunity to 

assess their needs via the framework of recommendations, provide opportunities for discussion, and rehearse 

skills where applicable. Furthermore, supervisors of school counselors may use the framework of 

recommendations to assess school counselors’ limitations in terms of crisis preparation and response. Both 
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supervisors and school counselors may use the framework of recommendations as a guide throughout such a 

crisis.  

Because the framework is aligned with ASCA ethics, standards, and competencies, ASCA and state school 

counseling associations may use the framework to assist their members to define their roles and skills when 

preparing for and responding to a school shooting.  

The framework of recommendations is a guide or tool and does not purport to be a comprehensive solution 

for preventing and responding to a school shooting. The framework of recommendations promotes effective 

practices and lessons learned from school counselors who have experienced school shootings. Unfortunately, 

despite the many preventive efforts, the occurrence of further school shootings remains possible in our nation. 

As researchers attempt to remain up to date with these tragedies, best practices and the implementation of 

those practices may require modification. Consequently, the SCRSS-FR, although grounded in current 

research, may need to be refined in the future.  

Researchers may find it useful to offer comparative case studies using novel school shootings. The SCRSS-FR 

may be used in research as an analytical strategy or theoretical proposition to facilitate the interpretation of 

data from their case studies (Yin, 2009). Researchers may find it beneficial to pursue further research on 

effective technical skills to employ throughout a school shooting. Moreover, researchers may produce 

instruments or surveys based on the framework to generalize their findings across various settings. Finally, 

researchers may study the use of the SCRSS-FR to refine our understanding of school counselors’ roles and 

effectiveness throughout such events on an on-going basis. 
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