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Abstract
Adult college students face unique challenges that can derail their dreams of completing a
degree or certificate program. The problem addressed in this study was that, although
postsecondary institutions in Tennessee have been tasked with equipping at least 55% of
adult residents with a college degree or certificate by the year 2025, some college leaders
were struggling with how to best support adult students. Guided by Maslow’s hierarchy
of needs theory, the purpose of this qualitative case study was to better understand what
supports were needed to best meet the needs of adult students who are completing a
degree or certificate at the study site. Six enrolled adult students and six college leaders
participated in semistructured interviews. Inductive, open coding was used to identify
codes, categories, and emergent themes in the interview data. Findings indicated that
adult students and college leaders believed increased supports would help adult students
complete a degree or certificate program. Recommended supports included offering more
tutoring, better scholarships, evening childcare, and evening classes aimed at meeting the
unique needs of adult learners. Based on these findings, a 3-day professional
development training was created to provide college leaders with a deeper understanding
of adult students’ needs for support while enrolled in a degree or certificate program. As
a result, college leaders will be better positioned to offer a range of meaningful support
services that may improve adult students’ college engagement, performance, and
likelihood of program completion, thereby creating positive social change at the college

and in the broader community over time.
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Section 1: The Problem
The Local Problem

The Drive to 55 Initiative’s mission focuses on higher education, workforce and
economic development, a reduction in unemployment, and improvement in the quality of
life of Tennessee residents. Specifically, Tennessee’s Drive to 55 Alliance is a public and
private alliance that aims to support the state’s mission to equip 55% of Tennesseans with
a college degree or certificate by 2025 (Drive to 55 Initiative, 2018). The Drive to 55
Alliance aims to help generate greater private sector awareness and ownership. In
addition, the alliance’s goal is to support the long-term steps needed in college entry and
completion, adult education and training, and identifying and closing skills gaps will
prepare the state’s workforce for the future (Drive to 55 Alliance, 2018).

Due to the success of the Drive to 55 Initiative, the college included in this study,
referred to by the pseudonym Horizon Community College (HCC), experienced a surge
in enrollment of adult students. The administration at HCC reported struggling with
establishing supports for this influx of adult students (personal communication,
September 19, 2019). HCC is an urban community college that enrolled approximately
2,700 adult students in 2020. According to the vice president of student affairs at HCC
(personal communication, September 19, 2019), challenges exist in building
infrastructure to support adult students. They have unique needs from traditional-age
students in obtaining a degree or certificate. The uncertainty in providing appropriate
supports for adult students poses a problem for educational institutions and adult learners

in Tennessee and the larger academic community.



Rationale

The problem addressed in this study was that, although postsecondary institutions
in Tennessee have been tasked with equipping at least 55% of adult residents with a
college degree or certificate by the year 2025 (Drive to 55, 2018), some college leaders
have been struggling with how to best support adult students. According to the vice
president of student affairs at HCC (personal communication, September 19, 2019),
colleges have the challenge of building infrastructures to support adult students, who
have unique needs from traditional-age students, in obtaining a bachelor's degree.

Staff struggled to support HCC adult students because adult students are not a
homogenous group and typically possess multiple roles and responsibilities. These might
include ongoing employment, being a spouse, parent, or student (personal
communication, September 30, 2019). Several departments at HCC struggled to best
support adult students in completing a degree or certificate. For example, according to the
head of the English department at HCC (personal communication, April 30, 2019), while
the enrollment of adult students in the English Department increased, they could not
discern the specific support adult students needed to complete a degree or certificate
successfully. College leaders must identify ways to help adult students earn their degrees
(personal communication, September 19, 2019).

Many adult students struggle to navigate university services, feeling isolated and
stressed because the institution and faculty do not provide the support they need
(Glowacki-Dudka, 2019). “Most colleges and universities gear their curriculum,

programs, advising, and administrative services to traditional students who can access



them during working hours” (Glowacki-Dudka, 2019, p. 84). If college leaders
understand adult students’ perceptions regarding necessary supports to complete a degree
or certificate, it may enable them to implement more efficient supports for adult students.
Using a case study format, the purpose of this qualitative study was to better understand
what supports were needed to best meet the needs of adult students who are completing a
degree or certificate at the study site.
Definition of Terms

Adult Students: Adult students are learners that are 25 years of age and older
(Ellis, 2019). While there are alternative labels available, including nontraditional
students and mature students, all three refer to students in a nontraditional age group
(lloh, 2017). For this study, adult students are the preferred label for this population.

Degree: Degree refers to college programs focused on producing well-rounded
students who understand their industry and its role in the world (DiFranza, 2019).

Certificate: Certificate refers to program courses more narrowly focused than a
degree program. They often build upon the actionable skills needed to work in a
particular industry (DiFranza, 2019).

Community College: Community college is a public two-year institution
(Juszkiewicz, 2020).

Drive to 55 Initiative: The Drive to 55 Initiative is a state-wide effort to increase
the number of adult Tennesseans with a post-secondary degree to 55% by 2025

(McHenry & Flora, 2017).



Nontraditional Students: Nontraditional students are individuals who delayed
enrollment in postsecondary education by a year or more after high school or who attend
part-time (National Center for Education Statistics, 2018). For this study, adult students
will be the preferred name for the population.

Significance of the Study

Universities go beyond enrolling students in programs, advising them on what
classes to take, and encouraging them to persist toward degree completion independently
(Glowacki-Dudka, 2019). Higher education administrators must also be able to prioritize
adult students in strategic planning efforts (Sun, 2019). Academic advisors may find they
routinely reach out to adult students in their first year to ensure they stay on track and
succeed in their classes (Glowacki-Dudka, 2019). Faculty, staff, and administrators may
need training on the knowledge and skills required to work effectively with adult students
(Sun, 2019) and to embrace and stay attuned to this population. Beyond listening to
students and differentiating instruction accordingly, adjustments should embrace
preservice and in-service teaching training (Housel, 2020). For example, local, state,
regional, and federal policies should support ancillary services, adequate teacher
preservice training, and in-service professional development for adult educators. These
services will encourage educators to comprehensively address their students’ diverse and
complex learning and psychosocial needs (Housel, 2020). A better understanding of adult
students’ and college leaders’ perceptions at HCC may be adaptable to other colleges and

benefit future adult retention.



Research Questions

According to the head of the English department at HCC (personal
communication, April 30, 2019), adult students may need support in obtaining and
completing a degree; however, to effectively implement supports for adult students,
college leaders must be aware of adult students’ perceptions, as well administrators’
perceptions of supports needed. The purpose of this qualitative research study, using a
case study format, was to understand better what supports were needed to best meet the
needs of adult students who are completing a degree or certificate at the study site using
the following research questions:

RQ1: What are Horizon Community College adult students’ perceptions about
supports adult students need to complete a degree or certificate successfully?

RQ2: What are Horizon Community College leaders’ perceptions about supports
adult students need to complete a degree or certificate successfully?

Review of the Literature

Conceptual Framework

Abraham Maslow's hierarchy of needs, a motivational theory, was the conceptual
framework utilized in this qualitative study. Also known as humanistic theory, Maslow's
hierarchy of needs (1943) is a motivational hierarchy used to understand human behavior.
Maslow's hierarchy of needs has a five-tier model of human needs (McLeod, 2018). The
model consisted of the need for physical, love and belongingness, safety, self-
actualization, and self-esteem. The model includes four levels, which are known as the

top-level needs and lower-level needs (Maslow, 1943). Top-level needs are growth needs,



and lower-level needs are physiological needs (Maslow, 1943). The first four levels,
physiological, self-esteem, love and belongingness, and safety, are deprivation needs,
motivating people when their needs are unmet. According to the theory, people attempt to
fill the lower-level needs first then advance to the higher levels in the hierarchy of needs.
“In Maslow’s theory, the more the physiological needs are satisfied, the more the person
will attempt to satisfy their safety and security needs, and so on” (Ryan et al., 2020, p. 3).
An individual's desire to reach wholeness or self-actualization is the motivation for all
human behavior (Maslow, 1943).

Maslow's hierarchy of needs used identified needs to demonstrate appropriate
support for adult students earning a degree or certificate. The needs of adult students
enrolled at a university are pertinent to college leaders and the type of support they
provide to adult students. The research questions and the grounding theory guided the
advancement of the interview protocol. Abraham Maslow's hierarchy of needs helped
inform the interview questions, which focused on supports for adult students.

Review of the Broader Problem
Overview of Topics

The purpose of this qualitative case study was to better understand what supports
were needed to best meet the needs of adult students who are completing a degree or
certificate at the study site; therefore, | conducted an inquiry of peer-reviewed research.
The related literature presents the problem in the broader context in five main sections.
The first section focused on research to guide the literature review. The following

subsections emphasized an identified topic resulting from the problem statement: adult



students, barriers faced by adult students, support services for adult students, and
motivation for adult students.
Search Strategy

| used the Walden University library to access various databases for this study.
This scholarly literature review reflected material represented in the ERIC, ProQuest,
Academic Research Complete, SAGE, and EBSCO databases. These resources were
valuable in laying the framework for this inquiry and continuing discussions of needed
support for adult students within higher education contexts. The literature review
included keywords such as adult students, higher education, colleges, universities,
graduation rates, infrastructures, Drive to 55 Initiative, college leaders, programs,
supports, and obstacles.
Adult Students

Adults who consider returning to college, or taking college classes for the first
time, are taking a big step; however, they are not alone (Brandes, 2017). Several adult
students are in community colleges (Barcinas et al., 2016). Nationally, the percentage of
students in the United States who are 25 years of age or older jumped 10.5 points from
27.8% in 1970 to 38.3% in 1980. Over the next decade, the number increased 5.8 points
to 44.1% in 1990 (National Center for Education Statistics, 2018). Data projected that
62% of all undergraduate students in the United States would be traditional students aged
24 years and younger, leaving 38% of all undergraduate adult students aged 25 years and

older in 2028 (Gulley, 2021).
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Obtaining a college degree can be beneficial. College graduates make $1 million
more than high school graduates (Brandes, 2017). The traditional student and adult
student categories do not represent homogeneous groups but consist of students with
highly diverse characteristics, needs, experiences, and goals (Panacci, 2017). Adult
students are heterogeneous as a group with different social environments and physical
and mental attributes. Some adult students did not start college at 18, and some stopped
attending during traditional postsecondary years, later resuming their education (Phillips
et al., 2017). Adult learning is witnessing increased participation among adult students
learning by a distance education (DE) mode in higher education institutions (Biney,
2021). Adult students participate in educational activities to obtain a diploma and degree
for various other reasons (Kao, 2017). Those reasons include to strengthening
professional skills, enriching life knowledge and related skills, solving problems in life
and work, pursuing lifelong learning, making friends, expanding the interpersonal
network, looking for business partners, exploring for customers, obtaining a student
identity for social welfare, and, lastly, to kill time (Kao, 2017).

Adult students have professional experience and knowledge gained in the
previous stages of education (Pozdnyakova & Pozdnyakov, 2017 Matureult students may
enroll in college later in life, have a full-time job, have dependents, or could be
experiencing other circumstances. Often an adult student has a job, a family, and specific
public responsibilities, which certainly affect the learning process (Pozdnyakova &
Pozdnyakov, 2017). Although adult students may be more initiative-taking and

accustomed to making their own decisions (Housel, 2020), they must overcome the many



economic, personal, interpersonal, community, and institutional challenges in their way
(lloh, 2017).
Barriers to Completing College

Financial aid and admission practices are institutional barriers that reduce
postsecondary presence (Osam et al., 2017). Barriers may revolve around travel time,
distance to the campus, and rigorous course or program design that conflicts with work
and family obligations (van Rhijn et al., 2016). Adult students bring nontraditional
characteristics to campuses, including part-time enrollment, full-time employment, and
increased family obligations (Koivisto, 2019). Adult students experience obstacles
differently from undergraduate students (van Rhijn et al., 2016). Starting but not
completing a program of study can be costly for students and institutions; hence, there are
benefits to reducing attrition rates through increasing awareness of stressors and barriers
to academic success among adult students (van Rhijn et al., 2016).

With their multiple roles and socioeconomic reality, adult learners face
unrelenting life demands that subsequently deter their educational effort compared to
traditional university students (Bok, 2021). Both men and women have responsibilities in
the home (e.g., paying bills, caring for aging parents, household chores, and child-
rearing) that could influence their decision to return to school (Osam et al., 2017).
Students struggle to find new employment due to the declining economy (Singh et al.,
2021). The decrease in the number of males seeking to return to college, coupled with the
societal expectation for men to provide for their families, means that finances also serve

as a considerable barrier to their return to college (Osam et al., 2017). Women who
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decide they want to return to college to pursue a degree may have to consider dropping
out of the workforce to increase the time available for their studies and responsibilities at
home (Osam et al., 2017).

Adult students face many barriers to completion, including family life,
transportation, health, and particularly the availability of financial resources (Osam et al.,
2017). Despite the barriers, numerous adult learners consider higher education a bridge to
better job opportunities, higher pay, promotions, and an increase in knowledge (Bowers
& Bergman, 2016). Mature students have comparatively more family commitments that
influence their integration into higher education (Venegas-Muggli, 2020). Most research
on adult learners focuses on work-life balance issues; however, work—school conflict is a
significant barrier to higher education completion not talked about (Bellare et al., 2021).
Adult learners returning to college must find a balance between their distinct roles and
combine them in a relevant way to overcome their obstacles to study (Koivisto, 2019). It
is imperative to enhance adult students’ academic success and achievement by
implementing efficient and pertinent instruction (Housel, 2020). However, when adult
students face various barriers, it becomes challenging to learn and earn a degree
successfully. Adult learners interact with several stakeholders, including but not limited
to family and friends, other students, employers, universities, and society (Koivisto,
2019). The stakeholders’ support or resistance affects how easily a working professional
can overcome the dispositional, institutional, and situational barriers to studying and

finding a balance between different dimensions of their life (Koivisto, 2019).
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Support Services for Adult Students

Remembering that U.S. colleges and universities favor traditional-aged students
over adult students, support is indeed available for adult students if they are willing to
endure the youth-centric bias (Robertson, 2020). Support services can potentially assist a
student with being persistent and succeeding in the completion of a college degree. Also,
support services aid in increasing graduation rates and retention. Giving support to
students, including social and emotional support along with academic support, increases a
student’s awareness and can be beneficial in enhancing the quality of higher education
(Kaur, 2016). According to the U.S. Department of Education (2019), student support
services provide academic tutoring, including instruction in reading, writing, study skills,
mathematics, science, and other subjects, as well as advice and assistance in
postsecondary education course selection. Also, support services assist a student with
information on the full range of student financial aid programs, benefits, and public
resources. Student Support Services (SSS) are a bunch of facilities and ventures to make
learning reachable and more enjoyable for the learner (Kaur, 2016). If universities and
colleges of higher education are deficient in supporting their students, then it does not
serve the purpose of education but only distribution (Kaur, 2016).

Adult students in higher education in the United States are as diverse as the over
4,000 colleges and universities they attend (Robertson, 2020). Adult students require
supports and services to help them successfully transition into taking on the demands and
expectations of attending college as students (Karmelita, 2017). Transition programs have

grown in popularity to aid adult students in transitioning to higher education (Karmelita,
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2017). When colleges are initiative-taking in discovering adult students’ perceptions of
supports, the colleges are better at deploying resources, including transition programs
(Karmelita, 2017). Transition programs are often intensive and offered at a more
accelerated pace than a traditional semester, requiring participation throughout the
program (Kallison, 2017).

Educational program planning is complex, and planners should ponder and
examine all the participating factors, contexts, and people in the program (Shi, 2017).
Educational programs should help adult learners to authorize goals regarding their
conditions, support them in understanding how to search for information and resources,
enable learners to get access to all services, and provide different assessment methods to
accommodate the needs of adult learners (Shi, 2017). Nevertheless, supporting the
academic advising needs of adult learners is essential in postsecondary education (Powers
& Wartalski, 2021). If colleges and universities are to serve these students well,
programming, teaching, and advising must address adult learners’ needs in all curricular
areas and fundamental academic skills and knowledge areas, such as writing,
mathematics, and reading (Robertson, 2020).

The Motivation of Adult Students

Though higher education can provide numerous economic and career
enhancement opportunities, adult learners experience several challenges when they return
to college (Bellare et al., 2021). Adult students have been participants in higher education
since the early beginnings of the United States (Kasworm, 2018). The adult learner is

typically somebody who requires a program that allows them to balance life and
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educational aspirations due to a secure job or family obligations (Okyere, 2015).
Specifying adult student motivation is worthwhile because this population has
specificities that set it apart from traditional students (Rothes et al., 2017). Many adult
learners return to school for career advancement and upward mobility (Korhonen &
Portaankorva-Koivisto, 2021). Traditional students are more motivated to focus on their
studies and more prone to set academic goals (Novotny et al., 2019). However, research
has identified adult students as having lower levels of extrinsic motivation (Novotny
etal., 2019).

Studying adult learner’s motivation is worthwhile because this population has
specificities that set it apart from traditional students (Rothes et al., 2017). To succeed at
universities, students must have self-regulatory skills and high psychological well-being
(Davis & Hadwin, 2021). Self-regulated students monitor their learning and performance
and actively regulate their cognition, emotion, and motivation (Snéhotova et al.,

2021; Zimmerman, 1990). While there is ample research on the motivation of traditional
students, adult or adult learners’ motivation for studying is still a seldom learned subject
under contemporary theories of motivation (Rothes et al., 2017). For example, the self-
determination theory's most basic distinction is between intrinsic and extrinsic
motivation.

As the prime motivation between intrinsic and extrinsic, intrinsic motivation
represents the functioning of an interest that is gratifying (Rothes et al., 2017). However,
extrinsic motivation is the achievement exercise for a prize or punishment (Rothes et al.,

2017). Extrinsic motives include (a) prescribing economic benefits; (b) participating to


https://journals.sagepub.com/doi/full/10.1177/14779714211000361
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avoid unpleasant activities; (c) developing competencies, knowledge, or skills for
professional activities; (d) developing competencies, knowledge, or skills required for
activities outside the job and working life; (e) demanding skills or symbolic recognition
needed to get, preserve, or evolve in a job; and (f) appreciating one's own identity
(Alshebou, 2019).

Postsecondary attainment for adult students is crucial for meeting the needs of the
workforce and the needs of the individual. A college education is a pathway that
frequently determines entry into the middle class for degree earners (Kallison, 2017). The
U.S. Bureau of Labor Statistics reported that the median weekly earnings for those with
the highest educational attainment levels (i.e., doctoral and professional degrees) were
more than triple those with the lowest (Torpey, 2019). Also, the U.S. Bureau of Labor
Statistics reported that workers with at least a degree or certificate earned more than the
$932 median weekly earnings for all workers. Even though employers desire low-skilled
workers, high-skilled professions have seriously increased lately (Kallison, 2017). There
has been a surge in college participation from current high school students and adult
students could potentially increase enrollment numbers at colleges and universities. Adult
students are another significant population that could potentially increase enrollment at
higher education institutions (Kallison, 2017). Colleges have increasingly become the
pursuit of older students seeking or returning to secure postsecondary credentials and

degrees (lloh, 2017).
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Implications

Findings from this study provided insight into the perceptions of adult students
and college leaders regarding the supports needed to best meet the needs of adult students
to earn a degree or certificate at the study site. Understanding adult students’ and college
leaders’ perspectives may better enable college leaders to meet adult students’ needs,
allowing these students to obtain their goals of earning a degree or certificate. Adult
student motivation can have important implications for practice, namely assisting adult
education institutions in developing programs that appeal to adult students’ distinct
motivations, thus, contributing to better achievement results, decreased dropout rates, and
higher specialization (Rothes et al., 2017). Additionally, teachers and other education
professionals can improve their pedagogical orientation and support according to their
students’ needs and motivations. They can also learn to value encouragement to help
students become more initiative-taking and self-regulated in their learning (Rothes et al.,
2017).

Summary

The problem addressed in this study was that, although colleges in Tennessee
have been tasked with equipping at least 55% of adult students with a college degree by
the year 2025 (Drive to 55, 2018), college leaders are struggling with how to best support
this population of new adult students in obtaining degrees or certificates. The purpose of
this qualitative research study, using a case study method, was to better understand what
supports were needed to best meet the needs of adult students who are completing a

degree or certificate at the study site.
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The review of the literature showed that adult students participate in educational
activities to obtain a degree and to strengthen professional skills, pursue lifelong learning,
make friends, expand their interpersonal network, and obtain a student identity for social
welfare (Kao, 2017). Adult students face many barriers to completion, including family
life, transportation, health, and, particularly, the availability of financial resources (Osam
et al., 2017). Adult students require supports and services to help them successfully
transition into taking on the demands and expectations of attending college as students
(Karmelita, 2017). Adult students strive in countless aspects (Aljohani & Alajlan, 2020).

The presented findings from this study provided insight into the perceptions of
adult students and college leaders regarding the support needed for adult students to earn
a degree or certificate at the study site. Adult student motivation can have important
implications for practice, namely assisting adult education institutions in developing
programs that appeal to adult students’ distinct motivations, thus, contributing to
decreased dropout rates (Rothes et al., 2017).

Section 2 presented the research design and methodology employed to gather data
for this qualitative case study. The results developed a professional development
workshop for college leaders and faculty focused on understanding adult students' needs.
Section 3 described a general idea of the professional development training and
implications related to the training created based on the results of this study. This
professional development workshop may improve programs, infrastructures, and course
development by allowing college leaders and faculty to understand what supports adult

students need to earn a degree or certificate at the study site. After implementing the
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professional development workshop, adult students may have more success obtaining a
degree or certificate at higher education institutions. In addition, I created a review of the
literature to support the professional development training. Last, Section 4 examined the
strengths of the professional development training and other possibilities to resolve the

problem. Furthermore, readers learned in section four my point of view from the study.
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Section 2: The Methodology

Research Design and Approach

| used a qualitative methodology and case study design for this study. A
qualitative methodology is to pursue and understand the explanation regarding
individuals (Creswell & Creswell, 2017). The process of conducting qualitative research
involves (a) emerging questions and procedures; (b) data typically collected in the
participant's setting; (c) data analysis inductively building from particulars to general
themes; and (d) the researcher identifying interpretations of meaning from the data
(Creswell & Creswell, 2017). In qualitative studies, the researcher uses open-ended
questions and interviews subjects in a semistructured fashion (Rutberg & Bouikidis,
2018). Interviews often occur in the participant's natural or quiet environment, such as a
conference room (Rutberg & Bouikidis, 2018). Researchers analyze participants’
interviews for a rich narrative to answer the research questions (Rutberg & Bouikidis,
2018). For this study, individual interviews provided an in-depth understanding of adult-
student and college-leader perceptions regarding support needed for adult students to
complete a degree or certificate at the study site. | conducted semistructured interviews
with participants, letting them disclose their perceptions of needed support for adult
students at HCC.

| chose a case study design because this study's goal was to develop a deeper
understanding of a unique experience related to a particular group of people. (Farghaly,
2018). This case study focused on a single university and participants who attended or

worked for the university, including adult students and college leaders. Case studies are
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an arrangement of examination formed in many areas, specifically evaluation, in which
the researcher creates a comprehensive investigation of a case (Creswell & Creswell,
2017). Numerous disciplines have extensively used case study research to assess and
develop theory, add to the humanistic understanding and existing experiences, and
uncover the intricacies of complex social phenomena (Forrest-Lawrence, 2018). The
adaptability of the case study has placed it at the front line of favored methodological
approaches for many researchers (Forrest-Lawrence, 2018). A case study can explore,
explain, and evaluate the research to develop theory, generate and assess hypotheses, and
embrace varied epistemological orientations (Forrest-Lawrence, 2018). One of the
compelling assets of the case study is its definite capacity to discover the intricacies of
complicated social phenomena by showing consideration to the local position (Stake,
2006). A case study addressed the research questions of how adult students and college
leaders perceived needed support for adult students to complete a degree or certificate
successfully. The perceptions gathered during this research are only relevant to
specifically this one site.

| considered other qualitative designs, such as grounded theory, ethnography, and
phenomenology. Grounded theory investigates the actions and effects of the behavior in a
culture (Rutberg & Bouikidis, 2018). Establishing a theory was not the study’s basis or
intended goal but determining perceptions of adult students' support. Ethnography
discloses culture, the behavior affiliated with it, and how it is known (Rutberg &
Bouikidis, 2018). Ethnography involves immersing oneself and observing a specific

culture. However, | did not study a particular culture in this study but the perceptions of
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adult students and college leaders. | used phenomenology to better understand how
phenomena emerge as lived in the world (Valentine et al., 2018). This study focused on
an in-depth investigation of a specific case; therefore, phenomenology was inappropriate.
Based on these factors, a case study design was the best fit for this study.
Participants

| recruited a purposeful sample of six adult students and six college leaders from
HCC. Adult students were current students enrolled at HCC who were either first- or
second-year students. Adult students enrolled at HCC majoring in various majors,
including business management, communication, accounting, criminal justice, education,
funeral service education, language and literature, and other offered majors at HCC, were
eligible to participate. | selected college leaders from various departments and offices at
HCC.
Sample and Access to Participants

Adult students expressed their willingness to participate in the study by contacting
me using the information provided on the posted flyers. College leaders expressed their
interest in participating in the study by responding to the electronic invitation | emailed to
them. | emailed an invitation to adult students and college leaders interested in
participating in the study. Information in the email was an introduction to the researcher,
a description of the study's nature and intent, an informed consent form, and instructions
on responding to the invitation. | emailed the informed consent form to the participants. |

explained it in detail to better understand voluntary participation, potential risks involved
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in participating in the study, and participants' rights to decline participation at any point. I
explained the informed consent form to participants before the phone interview.
Procedure for Gaining Access to Participants

After approval from Walden University's IRB, approval #02-08-21-0571780, |
began to recruit adult students and college leaders. Participants consisted of six adult
students and six college leaders. | posted approved social media flyers on social media
platforms, such as Facebook and Instagram, to recruit adult students. I displayed brief
information about the study, the participation requirements, and my contact information
on the social media flyers. To recruit college leaders, | used HCC's public staff directory.
| emailed invitations to college leaders at HCC, asking for their participation. | identified
participants as current adult students or college leaders at HCC and stated their
willingness to participate in the study. Upon the acceptance from adult students and
college leaders, | scheduled one-on-one telephone interviews. | recorded phone
interviews. | notified participants before the interview that | would be recording them. |
ensured their privacy during the recorded interview before each participant signed a
consent letter.
Establishing Researcher/Participant Relationships

In establishing the researcher/participant relationships with interviewees for any
study, there is an abundance of factors to examine. The various relationships are often
complex negotiations of roles that require some reflexivity, a commitment to human
protection and ethics, and the credo of doing no harm (Allen, 2017). For this study, |

established relationships with participants and built on trust and respect. The researcher’s
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respect for research design and respect for participant interests and protections are critical
(Allen, 2017).
Protection of Participants’ Rights

| informed participants that they did not have to continue participating in the
study if they chose. Also, participants expressed their understanding that no
consequences would impede their academic studies. Engaging in interviews created an
intentional space where participants felt safe to disclose their opinions, concerns, and
feelings. Mutual disclosure can allow a participant to discuss their painful experiences
because the participant may sense empathy from the researcher (Allen, 2017).

Data Collection

The data collected in this study were qualitative, signifying adult students’ and
college leaders’ perspectives. | reached the data using one-on-one, semistructured, and
recorded interviews. The purpose of this qualitative methodology using a case study was
to understand what supports were needed to best meet the needs of adult students who are
completing a degree or certificate at the study site. The data collection process began
when | acquired approval from the IRB. Data collection included semistructured and one-
on-one interviews with adult students and college leaders at HCC. | created interviews in
the hope to learn about adult students’ and college leaders’ perceptions regarding
supports needed for adult students to earn a degree or certificate at HCC. In addition, |
created interview questions to investigate this project study’s research questions. | listed
sample interview questions below:

1. How would you describe adult students?
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2. What motivated you to earn your bachelor’s degree as an adult?
3. What would support look like for adult students?
4. What supports are currently available for adult students at your community
college?
5. What supports would you like to see college leaders implement to
successfully support adult students earning their bachelor’s degree?
6. How do adult students identify supports provided by their college?
To assess my interview questions, | conducted a field test with two participants,
one adult student, and one college leader. Because of implementing the field test, I
avoided the repetition of interview questions. Each participant engaged in a one-on-one,
semistructured recorded phone interview. | recorded each one-on-one interview using the
iPhone Memo app on my password-protected iPhone. | deleted each recorded interview
on my iPhone after | uploaded each interview to a password-protected computer. |
transcribed interviews using Amazon Transcribe. After the completion of the
transcriptions, | reviewed transcriptions to ensure correctness. | also used member
checking to allow participants to review their transcribed responses for accuracy.
Subsequently, I uploaded transcriptions in NVivo to begin coding. By using NVivo, |
generated themes, codes, and categories. | used a Microsoft Excel spreadsheet to manage

the collected data.

Role of the Researcher
| was responsible for recruiting participants, recording interviews, and collecting

and analyzing data. At the time of recruitment, all participants learned of my role in the
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study. In addition, I disclosed my status as a doctoral student at Walden University. To
alleviate bias, | informed participants that they did not have to respond to any questions
that made them feel uncomfortable. I asked questions approved by Walden University's
IRB.

| did not have any current professional or personal relationships with adult
students or college leaders attending HCC, the site of the study. I had never attended
HCC, nor was | ever employed at HCC. My role as an educator and researcher did not
create any complications among participants. | ensured that privacy and confidentiality

were of the utmost importance in this study.

Data Analysis

The qualitative data collection occurred through interviews with six adult students
and six college leaders. After conducting audio-recorded one-on-one interviews with
participants, | transcribed interview transcripts using Amazon Transcribe. To check for
accuracy, | concurrently examined the audio recordings of the interviews and
transcriptions line-by-line. Afterward, | coded the transcripts using NVivo. NVivo is a
software program to analyze text, video, audio, and other forms of data. Coding is the
analytical development of classifying data. To achieve analysis of transcripts, | used
NVivo in a central setting while categorizing themes, categories, and codes. Inductive
coding, codes produced while exploring the collected data, generated themes, categories,
and organization of codes allowed for a more in-depth understanding of the data. Once |

coded and analyzed the data, | created categories. Afterward, four themes emerged.
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| conducted peer debriefing to ensure the credibility and accuracy of the findings.
Peer debriefing stems from the teaching method of peer-assisted learning, which shows
increased confidence, reduces stress and anxiety, and enhances learning. | enlisted a
former Walden University doctoral student as the peer debriefer. The peer debriefer
agreed to, read, and signed a confidentiality agreement before examining data. The
debriefer did not have any questions and did not find errors in the findings.

Discrepant cases are findings that are opposite from or differ from the current
patterns or understandings of the data (Ravitch & Carl, 2016). Discrepant cases ensure
that a researcher does not coerce data to coincide with apparent notions or biases.
However, discrepant cases interpret data in a particular way. For this study, no discrepant
cases materialized in the data analysis. While participants expressed different opinions
and ideas, the differences did not rise to the level of being a discrepant case. If
discrepancies transpired, | would have investigated the datasets to unearth the reasons for
the discrepancies. To resolve discrepancies, | would have communicated with the
participants regarding discrepancies.

Data Analysis Results

The purpose of this qualitative study was to understand what supports were
needed to best meet the needs of adult students who are completing a degree or certificate
at the study site. For the study to impact social change, | executed data analysis to answer
the study’s research questions and align with the goals. | used a case study qualitative
method to provide developing themes that collected the adult students’ and college

leaders’ responses related to the two research questions utilized for this project study and
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presented in Section 1. Adult students consisted of students majoring in various
concentrations, such as nursing, education, and funeral service. HCC leaders consisted of
leaders from various college departments.

| generated data through semistructured recorded interviews with adult students
and college leaders. After I transcribed recorded interviews, | used member checking
after | transcribed recorded interviews to allow participants to review their responses and
correct any errors. Member checking added creditability to the study's findings (Creswell,
2009). | replaced names with an alphanumeric code that determined if the participant was
an adult student or a college leader. In addition, I included a sequential number after the
alphanumeric code. Once | completed transcriptions, the coding process occurred. | used
NVivo to accomplish coding. | coded adult students’ and college leaders’ responses to the
interview questions and utilized them to create themes.
Coding Procedure

Once | transcribed each interview, | ensured they reread the transcripts to check
for understanding. | began coding by using NVivo software. This program analyzed
unstructured or semistructured data, such as interviews, surveys, field notes, web, and
journal articles (Soehardi et al., 2021). The software looked for patterns and relationships
in the transcripts. | created 10 codes using the NVivo software: (a) tuition; (b)
scholarships; (c) services; (d) children; (e) classes; (f) night classes; (g) tutoring; (h) more
classes; (i) resources; and (j) funding. | combined and refined the 10 codes and created
four themes. From the data, four themes materialized: (a) more tutoring, (b) better

scholarships, (c) evening childcare, and (d) evening classes. | used my password-
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protected computer to save all notes. For organization purposes, an excel document |
used an excel document for organization purposes and notes. | listened to each interview
and reread each interview. | imported data into NVivo qualitative coding software for
coding and determining themes.
Research Findings

The findings of this study provided adult students' and college leaders' perceptions
of what supports were needed to best meet the needs of adult students who were
completing a degree or certificate at the study site. The 12 interviews helped provide
themes reported among the six adult students and six college leaders. | developed four
themes from the participants’ responses to the data analysis process. The four themes that
emerged were (a) more tutoring, (b) better scholarships, (c) evening childcare, and (d)
evening classes (See Figure 1). Figure 1 shows four themes from semistructured

interviews conducted with adult students and college leaders.



Figure 1

Perceptions of Supports Needed by Adult Students and College Leaders
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Research Question and Theme 1: More Tutoring

Figure 1 shows that more adult students than college leaders believed tutoring
services should expand. However, more college leaders than adults believed that better
scholarships should increase. Nevertheless, more adult students than college leaders
believed that evening childcare should expand. Adult students saw a need for more
evening classes than college leaders. Compared to six adult students needing more
evening classes, only two college leaders saw a need for more evening classes.

The first RQ is: What are HCC adult students’ perceptions about what supports
adult students need to complete a degree or certificate successfully? During data
collection, all participants provided their perceptions of various supports and resources
adult students need to complete a degree or certificate at the study site. However, only

eight of the 12 participants mentioned that more tutoring would support adult students’
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need to complete a degree or certificate at HCC. All six adult students and two college
leaders perceived that more tutoring would support adult students who would need to
complete a degree or certificate at the study site. According to one participant, Adult
Student 2,

As an adult student, 1 would love to see more tutoring opportunities. | have a full-

time job and sometimes it is a challenge to find time to participate in tutoring at

my college. | may need extra assistance with my work because the tutoring lab is
no longer open when I get off from work. It is a challenge to be available for
tutoring.
Also, this participant believed more tutoring would help her tremendously with her
understanding of assignments. Another participant had a similar sentiment as this
participant. According to College Leader 11:

| believe adult students would benefit from more tutoring to assist with their

studies. Tutoring can include expanded tutoring hours to accommodate working

students trying to obtain a degree. College leaders need to take more initiative-
taking in retaining students.

Throughout the interview, one participant discussed ways college leaders can
offer more tutoring to adult students enrolled at HCC. The participant discussed tutoring
being virtual and in-person. Adult Student 1,

Adult students need more tutoring opportunities throughout the day. Tutoring can

be in-person or virtual. There should be more options instead of one in-person
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option. As adults, we work, have families, and have other circumstances. | know

that having an in-person and virtual option would be fantastic.

Other participants, Adult Student 3 and Adult Student 4, would like more tutoring
available for adult and traditional students due to the time constraints associated with
adult students working. Participants explained that adult students might get off from work
in the evening and may need help with their classwork. Having the option to receive help
after working would be beneficial. Adult Student 3 mentioned that he struggles to balance
his personal life with school. He sometimes becomes frustrated because he does not know
how to do a math equation or conjugate in Spanish. This participant reported needing
extra help to assist him in his class; however, when he is ready to focus on his
coursework, the tutoring center at HCC is no longer open. Adult Student 3 chose to
attend college to obtain a better job and to be a role model for his family. Adult Student 4
elaborated on how it would be easier if he could make it in time to the tutoring center at
HCC; however, once he is off from work the tutoring center is no longer open. Adult
Student 4 could hire a tutor to help him with his work; however, he does not have the
extra money to afford a tutor.

Two participants felt that tutoring should be a priority for HCC. Participants felt
there was not enough emphasis and exposure to tutoring at HCC. They felt a higher
emphasis on sports and other extracurricular activities on campus. Adult Student 5 stated,

As an adult student, 1 would like to see tutoring as a priority at the college. When

| attend class in the evening, nothing occurs on campus. | tend to go straight to my
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class and leave directly after. There should be flyers and emails about the tutoring

center on campus.

Adult Student 6 mentioned that she is unaware of where the tutoring center is on campus.
Both participants discussed that if they knew the hours and where the tutoring center was,
it would be a benefit to them.

Two participants, College Leader 7 and College Leader 10, believed increasing
tutoring would be beneficial. They felt that the tutoring center is away from the main
traffic areas on campus. To increase tutoring, College Leader 7 explained that the center
would need to be easily accessible on campus for the usage of the tutoring to increase.
Students need to know how and where to access tutoring on campus. For example, one
participant stated that the tutoring centers could be near the library or the main entrance
of the campus building. College Leader 10 pointed out that tutoring centers need to be in
each building where classes are and “I would like to see more college leaders focus on
and implement more tutoring on campus. Adult students are working adults with families
and may not have a chance to take advantage of tutoring during the day.” The theme
represented by data and the information gathered from participants helped to address the
two research questions by providing tutoring as support for adult students to complete a
degree or certificate successfully.

Research Question and Theme 2: Better Scholarships

The second RQ is: What are HCC college leaders’ perceptions about what

supports adult students need to complete a degree or certificate? Participants were able to

provide their perceptions of the research study. Six of the 12 participants said better
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scholarships would support adult students seeking a degree or certificate at HCC. Two
adult students perceived that better scholarships would support adult students who would
need to complete a degree or certificate; however, four college leaders mentioned that
adult students would benefit from better scholarships. Adult Student 1 stated that more
scholarships “would help tremendously. If there were more scholarships available, I
would not be worried sometimes about how | am going to pay my tuition. Scholarships
would play a key role in whether students would continue with school.”

Adult Student 3 expressed his concern with the importance of scholarships
increased at HCC and stated, “I would love to see more scholarships geared towards
people like me. | have other responsibilities outside of classes. | am important, just like a
traditional student.”

College Leader 8 stated:

A significant challenge | see adult students face is paying for college. As we all

know, college is expensive, and some adult students may struggle. Much of their

income may be going towards their family. More scholarships would help.
Six of the participants interviewed had similar views on the importance of scholarships
increased for adult students and felt that scholarships should be easily accessible to adult
students. College Leader 9 stated:

Traditional students, I believe adult students, need more scholarships or financial

aid to earn their bachelor’s. They have many obstacles that may hinder them, so

providing them with the funds can make a world of difference for adult students.

College Leader 10 stated that education:
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It should be free for all students. However, that is not the case right now. Students
should see scholarships around campuses, especially adult students. Adult
students are out of the loop regarding campus activities and services. They should
have the right to obtain many scholarships as a traditional student.
Adult Student 4 and Adult Student 6 felt better scholarships would help them earn their
degree or certificate at HCC. However, it is challenging to locate scholarships for adult
students. Participant Adult Student 4 stated there are scholarships available “for students,
but there are enough scholarships that cater to working adult students. | work hard to
accomplish my goal to earn my degree and | must struggle to find scholarships to which |
can relate.”

College Leaders 11 agreed that adult students would benefit from better
scholarships and financial aid. She stated, “To support adult students, scholarships must
be available and regularly discussed with this special population. How can adult students
know about available funding if no one is discussing this with them and trying to put it
out there?” College Leaders 10 stated:

Supporting all students should be our priority but putting more emphasis on adult

students is necessary because they are a unique population. As a support, | want

adult students to have more scholarships and financial aid available. We want
them to succeed throughout their college years and graduate from our college with

the necessary knowledge and skills to be meaningful adults in society.
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This theme and the gathered information from participants helped to address the two
research questions by providing better scholarships as support for adult students seeking

to complete a degree or certificate successfully.

Research Question and Theme 3: Evening Childcare
The RQ for this section is: What are HCC adult students’ perceptions about what
supports adult students need to complete a degree or certificate successfully? The next
theme developed from data collection was that evening childcare. Participants in the
study felt that flexible hours would help adult students complete a degree or certificate at
HCC. Five out of 12 participants mentioned that evening childcare expanded would
benefit adult students. Three adult students and two college leaders wanted to see evening
childcare services expanded. Adult Student 3 stated,
What would help me dramatically is if the college had flexible hours for aftercare
on campus. | have children, but afterward is no longer open when | attend my
evening classes. | must find a family member or friend to look after my child.
Leaving my child in the car is not an option. However, | could bring my child to
class, but | do not want to distract other students in my class.
Another participant felt that an increase in evening childcare would benefit her. Adult
Student 2 stated,
Unfortunately, | do not have a support system to watch my child while | attend
class. However, to my understanding, the aftercare provided by the college closes

right before my evening class. The college knows that students have children and
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take evening classes. Consider that adult students in evening classes should have
the same access to childcare as daytime students.
Adult Student 6 stated,
Sometimes | must bring my child to class because | do not have anyone to watch
her. My professor says that it is no problem for my child to come to class with
me, but | know she is being polite. | would love to see the college provide more
hours for aftercare.
Two college leaders, College Leader 11, and College Leader 7 discussed the
importance of flexible hours of on-campus aftercare. College Leader 11 stated,
Adult students have barriers, one of which may be having children or a family. It
is vital to cater to an adult student with a child. The aftercare that stays open late
for adult students who class in the evening is excellent support for adult students
with children.
College Leader 7 stated,
If I were an adult student, | would want the college to provide more flexible hours
for aftercare. | noticed that some adult students bring their children on campus
after hours. Their child may be in the back of the class or waiting outside of the
class.
This theme and gathered information from participants help address the two research
questions by providing increased evening childcare support for adult students seeking to

complete a degree or certificate successfully.
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Research Question and Theme 4: Evening Classes

During data collection, participants provided their perceptions on what supports
adult students need to complete a degree or certificate at HCC. Out of the 12 participants,
six participants mentioned evening classes for adult students. Adult Student 3 stated,

As an adult student with a job, children, and other obligations, | would like to see

the college implement more classes in the evening. Sometimes the college does

not offer the classes | need that semester, which puts me behind in graduating. So,
| am stuck waiting for the college to offer the class I need in the evening.
Similarly, Adult Student 4 stated:

Having more classes online would be excellent for me as an adult student. With

my busy schedule, attending class in person would not be convenient for me.

However, being able to take an online class would benefit other adult students and

me so much.

When | asked college leaders about their perceptions about supports needed to
complete a degree or certificate, two college leaders mentioned that more evening class
options would be an excellent support for adult students to complete a degree or
certificate at HCC. College Leader 8 stated,

That one support adult students need is more class options, which could consist of

more classes available in the evening for our working adult students. | believe the

college should take into consideration adult students. We try to offer more class
options; however, we either do not have instructors for classes or funding to pay

for more instructors. So, we have left offering as many classes as we can.
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Similarly, College Leader 11 stated, “Adult students are busy people. They may have to

take care of their family, have a full-time job, and have obligations. I believe adult
students would benefit from more online classes. Online classes may provide adult
students the flexibility.”
This theme and information gathered from participants help to address the two RQs by
providing an increase in evening classes to support adult students who need to complete a
degree or certificate successfully.
Evidence of Quality

Participants can view their email for themes and transcripts to reexamine. After
reexamination, participants did not question the transcripts and had no further feedback.
Utilizing member checking warrants credibility and allows participants to assure that the
evidence is precise and that no disparities are evident. Afterward, | used peer debriefing
to ensure details connecting to the study results were evident. Peer debriefing requires the
researcher to provide detailed notes to another trained researcher (Scharp & Sanders,
2018). | engaged in peer debriefing with a former doctoral student at Walden University
who understood the purpose of my study to ensure that the details were precise.

One pattern transpired among participants concerning supports for adult students.
They all assessed that there should be supports for adult students completing a degree or
certificate. However, participants had different perceptions about what adult students
need. For example, some participants mentioned that more tutoring would support adult

students and others mentioned that better scholarships would also be a great support.
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Discrepant Cases

Once | examined the data, | provided each participant with a draft of the research
findings to assess the data’s interpretations and confirm the results’ validity. I provided
each participant in the study with an opportunity to discourse on the outcomes to inspect
for discrepancies. Nevertheless, no discrepancies transpired in the data analysis; however,
if discrepancies had occurred through the datasets, | would have investigated the datasets
to uncover justifications or reasons for the discrepancies. | would have corresponded with
participants to settle discrepancies. Nevertheless, there were no discrepant cases located
in the study.
Accuracy of Data Analysis Procedures

| used member checking and peered debriefing to guarantee the findings’
accuracy and credibility. A former doctoral candidate at Walden University represented
the debriefer. | questioned a debriefer who was not involved in collecting and analyzing
the data. The debriefer examined all materials, documents, and information relevant to
the study. The debriefer created categories, codes, and themes throughout the data
analysis to guarantee the credibility of the findings. The debriefer analyzed the study’s
materials, documents, and notes; they specified that the categories, themes, and codes
correctly depicted the data gathered.

Summary

In this section, | analyzed the process for collecting evidence that depicted 12

carefully chosen adult-student and college-leader perceptions regarding supports needed

for adult students completing a degree or certificate. | conducted a qualitative case study



39

with an interview approach to gather data from participants. NVivo was the instrument
used to transcribe and code interview data. Findings showed that adult students and
college leaders had different and similar perceptions regarding supports for adult
students.

The four themes that resulted from the collected data were more tutoring, better
scholarships, evening childcare, and evening classes. First, more tutoring is critical to
adult students since these resources provide transitions for adult students and help adult
students in need. Adult students require support and services to help them successfully
transition into taking on the demands and expectations of college students (Karmelita,
2017). Second, better scholarships are critical for adult students who cannot afford
college for several reasons. Financial aid (i.e., grants, loans, and scholarships) is critical
to many students’ ability to pay for higher education. However, after dropping out, adults
must re-enter higher education (Clark, 2020). Third, evening childcare was critical for
adult students who have children and cannot locate evening childcare services during
class times. Students with children face the challenge of managing the childcare burden
with study and work (Long, 2017). Fourth, evening classes are critical for adult students
who have busy schedules and need class flexibility.

This project study used Maslow’s hierarchy of needs to investigate supports
needed to meet the needs of adult students and college leaders earning a degree or
certificate. Maslow’s hierarchy of needs includes a pyramid that includes self-
actualization, which is “to become everything that one is capable of becoming” (Maslow,

1943). Self-actualization is to develop into all that one is competent of becoming, which
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is at the highest point of the pyramid (Maslow, 1943). Adult Student 2 mentioned in the

semistructured interview that increasing tutoring would help earn a degree or certificate
at HCC. The findings from this study encompassed Maslow’s hierarchy of needs would
Adult Student 2; once supports from this study are in place, Adult Student 2 will earn a
degree or certificate, enabling them to live a fulfilling life. According to Maslow’s
hierarchy of needs, esteem is having self-esteem, freedom, recognition, and status
(Maslow, 1943). Adult Student 2 stated that increasing tutoring would help build
confidence, contributing to earning a degree or certificate.

As aresult of this study’s findings, I developed a professional development
training project to assist college leaders in creating and implementing supports for adult
students completing a degree or certificate. The following section discussed a 3-day
professional development training for college leaders. Section 3 included an introduction
to the project, a rationale, a review of the literature, and a description of the project. In

addition, Section 3 included an evaluation plan, potential barriers, and limitations.
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Section 3: The Project

Introduction

Based on the results of this study, I designed a professional development training
for college leaders entitled Supporting Adult Students (See Appendix A) so that college
leaders at HCC may leave the training with an understanding of what supports are needed
to best meet the needs of adult students who are completing a degree or certificate at the
study site. The training included four themes: more tutoring, better scholarships, evening
childcare, and evening classes. Each module has a purpose, goals, learning outcomes, and
target audience to assist college leaders with understanding supports adult students need
to complete a degree or certificate.

The findings of this study showed that adult students and college leaders at HCC
had various opinions regarding supports needed to meet the needs of adult students
earning a degree or certificate at the study site. Adult students mentioned supports they
would like to see, such as more tutoring, better scholarships, evening childcare, and
evening classes. College leaders must understand supports needed for adult students.
Therefore, the professional development training is for college leaders to understand what
supports adult students need to earn a degree or certificate.

Rationale

Adult students are a growing population at colleges and universities across the
United States. Adult students face various barriers, which may make it more challenging
for this population to earn a degree or certificate. According to the vice president of

student affairs at HCC (personal communication, September 30, 2019), there is a
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challenge in ensuring the college support adult students who have vastly unique needs

from traditional-age students in obtaining a degree or certificate. HCC’s adult students
are usually working adults with multiple roles, which means they are workers, spouses,
parents, and students (personal communication, September 19, 2019).

Creating and developing supports for adult students could help them complete
their degrees. Based on the analysis of adult students’ and college leaders’ perceptions
regarding needed supports, | created a professional development training for college
leaders to understand what strategies and tools adult students need. The purpose of this
qualitative methodology using a case study was to better understand what supports were
needed to best meet the needs of adult students who are completing a degree or certificate
at the study site. To create the complete professional development training for college
leaders, | considered the perceptions of adult students and college leaders. Section 2
described adult students’ and adult students’ perceptions regarding what support adult
students need to complete a bachelor’s degree. Using these data, | identified the four
themes (i.e., More Tutoring, Better Scholarships, Evening Childcare, and Evening
Classes). I aligned four themes with the goals of this study. College leaders must
understand adult students’ perceptions to help them progress and earn a degree.
Additionally, the training could assist college leaders in understanding what they can do
to assist adult students earning a degree or certificate.

Review of the Literature
This professional development training for college leaders will engage college

leaders in a collaborative effort to create and implement supports for adult students to
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complete a degree or certificate. | collected the literature in this review using Walden
University's library to access various databases, such as Academic Search Complete,
Education Sources, ERIC, Sage Journals, and Education Research Complete. In addition
to using Walden University's databases, | used Google Scholar for this literature review.
Search terms included adult students, supports for adult students, professional
development, cooperative learning, college infrastructures, supports and resources,
advantages of Microsoft PowerPoint, college leaders, and community colleges.

Supported by the current literature, four themes emerged from the data analysis
results, including developing a professional development training, advantages of
Microsoft PowerPoint, and cooperative learning. The literature presented supported the
implementation of a professional development training for college leaders created to
assist the development of supports to aid in adult students to complete a degree or
certificate.
Developing Professional Development Trainings

Professional development programs focus on different theories of how students
and teachers learn (Kennedy, 2016). The Latin word profiteri means profession in
English. A profession is an occupation in which one publicly claims a skill (Mitchell,
2013) and “professional development is the strategy schools and school districts use to
ensure that educators continue to strengthen their practice throughout their careers”
(Migzell, 2010, p.1). Educators should immerse themselves in constant professional
development to become more knowledgeable as professionals than they were the former

year (Tyagi & Misra, 2021). As such, the professional development training program was
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to introduce college leaders to literature about perceptions from adult students and
college leaders regarding the support adult students need to complete a degree or
certificate.

Extension professionals are to educate or train adult learners within specific
content areas (Conner et al., 2018). As society becomes more information saturated,
extension facilities must evaluate current educational programming and delivery methods
to facilitate adult learning (Extension Committee on Organization and Policy Leadership
Advisory Council, 2007). To best meet the needs of their adult clientele, extension
educators should use new teaching models developed based on research (Extension
Committee on Organization and Policy Leadership Advisory Council, 2007). According
to Ota et al. (2006), the assumptions of andragogy may be deeming by extension,
educators when designing and facilitating training programs for adult learners. These
assumptions aid adult learners in applying new knowledge and skills to environments
outside the classroom (i.e., professional environments). Knowles developed the following
beliefs of andragogy in early work and reprinted in the eighth edition of the textbook, The
Adult Learner: The Definitive Classic in Adult Education and Human Resource
Development (Knowles et al., 2015):

e the need to know,

e the learner’s self-concept,

e the role of the learner’s experiences,

e readiness to learn,

e orientation to learning, and
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e motivation.

A professional development training has several crucial elements. Content is the
first element. The professional development program must focus on content and
pedagogical knowledge, provide opportunities for real-time implementation, and develop
essential collaboration and reflection that lead to improved teacher practice and student
achievement (Simos & Smith, 2017).

Successful professional development should also incorporate various components
to assist the teachers’ learning (Lauterbach et al., 2020). Another element to developing a
professional development training is active learning. This active learning element focuses
on teachers’ knowledge within professional development sessions (Bates & Morgan,
2018). Interactive lessons are typically engaging for participants.

Feedback and reflection are other powerful tools in effective professional
development employing during mentoring and coaching (Darling-Hammond et al., 2017).
While feedback and reflection are two distinct practices, they work together to help
teachers move thoughtfully toward the expert visions of exercise they may have learned
about or seen modeled during professional development (Darling-Hammond et al., 2017).
Advantages of Microsoft PowerPoint

Recent years have seen revolutionary changes in adopting new teaching methods,
including computer-assisted learning, role plays, and audio-visual aids (Vishwekar &
Basapure, 2016). In today’s academic world, PowerPoint presentations have become
common in showing how the fast-paced, visually attractive data-driven presentations

typical of marketing and business have invaded even the most traditional settings
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(D’Angelo, 2018). PowerPoint is a presentation computer program in schools and
companies (Vishwekar & Basapure, 2016). PowerPoint is an easy-to-use, stable
technology that readily comes with the Microsoft Office package of programs.
Inexperienced students and instructors can use this technology with little effort or
technological or instructional expertise (Uzun & Kilis, 2019). Microsoft® PowerPoint is
an incorporation software (Carvalho et al., 2016). Teachers can organize their thinking
through PowerPoint in planning what they should present (Uzun & Kilis, 2019). Teachers
can also support and enhance the message they deliver via well-prepared presentations
(Uzun & Kilis, 2019). They can also incorporate hypermedia tools, such as graphics,
images, animations, and sound into their PowerPoint presentations (Uzun & Kilis, 2019).
Slides may be well suited to learners with different learning styles (e.g., visualizers), as
they enable instructors to present multiple sources (Uzun & Kilis, 2019).

Since the late 1990s, Microsoft PowerPoint has become the expected presentation
genre (D’ Angelo, 2018). Microsoft PowerPoint is an efficient way to demonstrate
graphics and imperative information for the presenter (Vishwekar & Basapure, 2016).
The software helps produce, edit, and store images without losing quality or resolution
(Carvalho et al., 2016). You can also use PowerPoint to quickly lay out complex single-
page presentations for production as flyers, posters, or postcards, or delivery as electronic
files, such as pictures (Lambert, 2015). A suitable and visually attractive PowerPoint
presentation requires general knowledge about the Slide Master functionality (Carvalho
etal., 2016). It is possible to insert master slides (e.g., slides representing the preoperative

period, imaging exams, and postoperative evaluation) with proper layouts (Carvalho et
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al., 2016). Students believe this presentation helps them focus on the topic and increases
their interest and motivation to study it (Baker et al., 2018).

The frequently cited advantage of using Microsoft PowerPoint® to teach is that it
amplifies the organization of the lecture by offering not only an outline but also critical
information and figures or images while distributing imperative information (Baker et al.,
2018). PowerPoint presentations can also be an effective way of providing information in
small segments. Individual slides include bullet points, pictures, charts, tables, and
business diagrams (Lambert, 2015). Professionally designed themes visually enhance
your message and provide a professional, coordinated appearance (Lambert, 2015).
Recently, the most frequent distribution acts included incorporating PowerPoint
presentations, lecturing using transparency and overhead projector, and the standard
chalk and talk approach.

Cooperative Learning

During the 3-day professional development training, participants will break into
groups to discuss several topics. Participants will engage in cooperative learning (CL).
CL is a pedagogical practice that promotes socialization and learning among preschool to
tertiary level students across different subject domains (Gillies, 2016). It contains
students working simultaneously to accomplish popular goals or achieve group tasks
(Gillies, 2016).

CL allows students to analyze problems from multiple perspectives, which helps
them think more complexly (Loh & Ang, 2020). Studies show that CL provides a safe

environment where students have opportunities to collaborate with others (Eryilmaz &
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Cigdemoglu, 2019). For students who are too shy to ask teachers questions, CL provides
them a platform to seek clarification from their peers (Loh & Ang, 2020). There is much
debate about whether homogenous or heterogeneous groupings help students learn or put
them at a disadvantage (Loh & Ang, 2020). The diverse group of students allows students
to actively interact with various individuals while simultaneously learning about each
other’s differences (Loh & Ang, 2020). Setting clear instructions and task expectations
play an essential role in the effective implementation of CL (Sumtsova et al., 2018).
Project Description

| aimed to provide college leaders at HCC with the strategies and tools to support
adult students earning a degree or certificate effectively. The project developed from the
results of this study is a 3-day professional development training. The goal of this
professional development training is to allow college leaders at HCC to collaborate and
learn strategies and tools to create supports for adult students. Learning outcomes of the
professional development training are: (a) college leaders will be able to define and
identify adult students; (b) college leaders will be able to explain the importance of
supporting adult students, and (c) college leaders will be able to develop supports for
adult students in earning a degree or certificate. The professional development training is
a 3-day training for college leaders at HCC during the spring term. College leaders
participating in the professional development training in the spring term may enable them

to explore ways to implement supports for adult students at HCC in the fall.
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Needed Resources and Existing Supports

For the professional development training, college leaders must have several
resources, including laptops or devices, a projector, internet access, and Microsoft Office.
HCC will provide a wireless internet connection to college leaders. Laptops or devices
must allow internet. Participants must be able to connect to the internet to preview
PowerPoint presentations and other virtual materials. Also, another needed resource for
the professional development training is support from stakeholders. Support from
stakeholders should include internal support from staff members, faculty, institutional
partners, and external collaborations.

Existing supports at HCC include a projector for presentations in each classroom
and meeting space. Also, another existing support is several convenient wall outlets for
college leaders to plug in their devices and chargers. | will promote the professional
development training to college leaders at HCC via email and flyers. The college’s
information technology department will provide technical assistance with the
professional development training and assist with the connection to the projector.
Potential Barriers

For this project, there are two potential barriers. The first potential barrier is
locating a space for the 3-day professional development training for college leaders.
Limited space at HCC to hold a 3-day training may be an issue. The second potential
barrier is scheduling a date and time for the professional development training. Many
college leaders have busy schedules, which makes it a challenge to set a specific date and

time for everyone to attend the training.
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Implementation Plan and Timeline

The implementation plan for this professional development training will start with
planning and organizing the training for college leaders. The designated leadership team
will meet in March of the same year to determine the agenda and schedule for the May
professional development training. The professional development training is a 3-day
training from Wednesday through Friday in May. The in-person training will last from
8:30 am — 4:30 pm. Participants will receive a 1-hour lunch break and several breaks
between sessions. The training will include engaging PowerPoint presentations,
discussions, and summative evaluation.

On the morning of Day 1, | will welcome college leaders to the professional
development training and participants will enjoy a continental breakfast. | will introduce
the professional development training and explain the purpose of the training to college
leaders. Also, | will present a summary of topics during the 3-days. Next, | will present
the current study using PowerPoint slides. Afterward, college leaders will discuss and
compare their perceptions of supports needed for adult students to complete a degree or
certificate. Later, | will introduce the literature on more tutoring needed for adult
students.

During the afternoon training, college leaders will break out into groups and share
their thoughts on more tutoring for adult students. Next, I will introduce literature on
better scholarships for adult students to complete a degree or certificate. Afterward,

college leaders will break out into groups and share their thoughts on better scholarships
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for adult students. Lastly, the training will conclude with a summary of topics discussed

during day one and a reminder about Day 2 training.
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Day One Agenda
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. —9:15 a.m.

9:15a.m. —10:15 a.m.

10:15 a.m. — 10:45 a.m.
10:45 a.m. -11:00 a.m.

11:00 a.m. —12:00 p.m.

12:00 p.m. —1:00 p.m.

1:00 p.m. — 2:30 p.m.

2:30 p.m. —2:45 p.m.

2:24 p.m. —3:15 p.m.

3:15 p.m. —4:15 p.m.

4:15 p.m. —4:30 p.m.

Welcome and Continental Breakfast

PowerPoint: Introduce the topics
covered during training.

Individuals will compare their perceptions of supports
needed for adult students to complete a degree or certificate.

PowerPoint: Present the results of the current study.
Break

PowerPoint: Introduce literature on more tutoring
for adult students to complete a degree or certificate.

Lunch

College leaders will break out into groups and
share their thoughts on more tutoring for adult
students.

Break

PowerPoint: Introduce literature on better scholarships
for adult students to complete a degree or certificate.

College leaders will break out into groups and share their
thoughts on better scholarships for adult students.

Wrap-up: A summary of today’s training.
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On the morning of Day 2, I will begin with a welcome and overview of the
agenda for day two. Also, I will introduce the topics discussed during Day 2 training and
a summary of day one training. Afterward, | will introduce the literature on evening
childcare for adult students to complete a degree or certificate. College leaders will break
out into groups and share thoughts on evening childcare for adult students.

During the afternoon, I will introduce literature on evening classes and college
leaders will break into groups and share their thoughts. Next, | will present a video to the
college leaders regarding adult student techniques for facilitators. After the video, college
leaders will participate in a think and share activity. College leaders will have an
opportunity to share their thoughts about the presented video. Lastly, the training will
wrap up with a summary of day two and a brief overview of what college leaders could

expect on Day 3.
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Day Two Agenda
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. —9:15 a.m.

9:15a.m. —10:15 a.m.

10:15 a.m. —10:30 a.m.

10:30 a.m. — 11:45 a.m.

11:45 a.m. — 12:45 p.m.

12:45 p.m. — 1:45 p.m.

1:45 p.m. —3:00 p.m.

3:00 p.m. —3:15 p.m.

3:15 p.m. —3:45 p.m.

3:45 p.m. —4:15 p.m.

4:15 p.m. —4:30 p.m.

Welcome: Agenda

PowerPoint: Introduce the topics discussed in
today’s training and summary of day one training.

PowerPoint: Introduce literature on evening childcare
needed for adult students.

Break

College leaders will break out into groups and
share their thoughts on evening childcare
for adult students.

Lunch

PowerPoint: Introduce literature on evening classes
for adult students.

College leaders will break out into groups and share their
thoughts on evening classes for adult students.

Break

Video: College leaders will view a video regarding adult
students’ techniques for facilitators.

Think and Share: College leaders will share their thoughts
about the video.

Wrap-up: A summary of today’s training
and a brief overview of what to expect on day three.
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On the morning of Day 3, I will begin with a welcome and overview of the
agenda for Day 3. Also, I will introduce the topics discussed during Day 3 training and a
summary of Day 2 training. Subsequently, current adult students enrolled at HCC will
discuss their experiences as adult students. Next, participants will watch a brief video
regarding helping adult learners make better college decisions. Afterward, | will present a
PowerPoint about what college leaders can do to implement supports for adult students.
After the presentation, college leaders will have the opportunity to create a plan to
implement supports for adult students and set a date to implement the supports. | will
summarize the professional development training to wrap-up the training. Lastly, college
leaders can submit a summative evaluation of the professional development training

using Survey Monkey.
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Day Three Agenda
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. — 9:30 a.m.

9:30 a.m. — 10:30 a.m.

10:30 a.m. — 10:45 a.m.
10:45a.m. —11:15 a.m.

11:15 a.m. - 12:15 p.m.

12:15 p.m. — 1:15 p.m.

1:15 p.m. — 2:15 p.m.

2:15 p.m. - 2:30 p.m.

2:30 p.m. — 3:00 p.m.

Welcome: Agenda

PowerPoint: An overview of topics discussed during day
one and day two.

Current adult students discuss their experience as an adult
student enrolled at HCC.

Break
Video
Lunch

PowerPoint: Discuss what college leaders can do to
implement supports for adult students.

College leaders will create a plan to implement supports for
adult students and set a date to implement the supports.

Break

Wrap-up: A summary of the professional development
training and college leaders will submit a summative
evaluation.
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Roles and Responsibilities of Those Involved

For this study, | am responsible for suggesting the professional development
training to the college. Also, | will serve as the facilitator for the professional workshop
program. As the facilitator, | will train other presenters to facilitate the training to college
leaders in the future. Collaborating with leaders and advisors will help with
communication, planning, and implementing the professional development training.
College leaders will be responsible for actively listening, learning, and engaging in the
professional development program. In addition, college leaders are responsible for
suggesting ways to modify or implement supports at HCC. Finally, college leaders will
have the responsibility to complete a summative evaluation.

Project Evaluation Plan

Due to this research study, college leaders may benefit from training to support
adult students in completing a degree or certificate. As a result, the professional
development training will concentrate on expanding college leaders’ awareness of adult
students' and college leaders' perceptions and supports needed for adult students to
complete a degree or certificate at HCC. The rationale for evaluating this professional
development training is to establish if the goals and outcomes of the training were
successful. Consequently, a summative evaluation will be employed to assess the success
of the professional development training in expanding college leader awareness of adult
student perceptions and supports for adult students to complete a degree or certificate.
The evaluation instrument is in Appendix A. Summative evaluations will measure and

document the training program’s ability to meet the course objectives and stakeholders’
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expectations (Champagne, 2021). The data can drive revisions or modifications to the
structural strategies and materials while teaching and learning are in progress
(Champagne, 2021). The goals of this professional development training are for college
leaders to learn and understand the following supports for adult students:

e more tutoring,

e Detter scholarships,

e evening childcare, and

e evening classes.

Outcome evaluations measure a program’s effectiveness in producing change and
achieving the desired program outcome, goals, and objectives (Champagne, 2021).
Outcome evaluations focus on the effect the training had on learners and their
organizations (Champagne, 2021). The evaluation presents important feedback from
participants regarding the training and the overall efficacy of the training. A summative
evaluation will play a vital assessment tool at the end of the professional development
training.

The stakeholders who would benefit from the results of the evaluations are
college leaders at HCC. College leaders can use the strategies and tools raised in the
training to support adult students in completing a degree or certificate. The evaluation
results will also contribute to developing this training for future use to improve the needs
and supports of adult students. The evaluation will conclude through the participation of a
survey by college leaders partaking in the professional development training at HCC. The

survey will include several 5-point Likert scale items to determine if college leaders
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believe the goals of the professional development training transpired. A Likert scale has
various answer options from either side of the spectrum. In addition, I will include in the
survey open-ended questions. The open-ended questions will allow college leaders to
provide more in-depth answers regarding the effectiveness of the training, strengths,
weaknesses, and suggestions.

Project Implications

The problem addressed in this study was that, although colleges in Tennessee
have been tasked with equipping at least 55% of adult residents with a college degree by
the year 2025 (Drive to 55, 2018), college leaders have been struggling with how to best
support this population of new adult students in obtaining a degree or certificate. | will
address this study’s problem and the resulting findings through professional development
training designed to increase college leaders’ awareness of supports needed for adult
students to complete a degree or certificate at the study site. College leaders may benefit
from this training as it will give them the knowledge to implement supports for adult
students on campus.

This project also holds probable social change implications for adult students and
college leaders at HCC. First, this training may help to understand what supports adult
students need. Also, if college leaders implement the information from the professional
development training at HCC, this may improve adult students’ completion of a degree or
certificate. Supports at HCC may help adult students pay for college and complete a
degree or certificate. After obtaining a degree, adult students may be able to begin a

higher-quality career and provide for themselves and their families. Additionally, the
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results of this project may assist other college leaders at various colleges and universities
in supporting adult students.
Summary

Areas of focus that resulted from the review of the literature were developing
professional development training, the advantages of Microsoft PowerPoint, and
cooperative learning. The focus on Microsoft PowerPoint for the review of the literature
is due to the presentation program used during the professional development. | presented
data and other imperative information to participants using Microsoft PowerPoint. It is
essential to understand the advantages and disadvantages of the presentation program.
Developing a professional training is critical for ensuring that knowledge and skills are
advanced. Participants will learn valuable information supporting adult students
completing a degree or certificate. Adult learners require supports and services to help
them successfully transition into taking on the demands and expectations of college
students (Karmelita, 2017). The advantages of Microsoft PowerPoint are critical to
understand since PowerPoint is the presentation platform during the 3-day professional
development training. Cooperative learning is breaking people into small groups to
discover new concepts and acquire new knowledge. Each theme is imperative in

supporting college leaders’ 3-day professional development training.
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Section 4: Reflections and Conclusions
The purpose of this qualitative methodology using a case study was to better
understand what supports were needed to best meet the needs of adult students who are
completing a degree or certificate at the study site. In this qualitative case study, |
explored adult students’ and college leaders’ perceptions regarding supports for adult
students to complete a degree or certificate. Data collected were from 12 interviews with
six adult students and six college leaders at HCC. Findings from this study revealed adult
students’ and college leaders’ perceptions regarding needed supports to best meet the
needs of adult students to complete a degree or certificate, including the desire for (a)
more tutoring; (b) better scholarships; (c) evening childcare; and (d) evening classes. As a
result of the findings, | developed a 3-day professional development training for college
leaders. In Section 4, | concluded this study project with a discussion of the project’s
strengths and limitations, as well as the research conducted. In addition, I examined and
considered the recommendations, implications, and applications of this study. Lastly, to
conclude Section 4, a summary captured the study’s essence.
Project Strengths and Limitations
Project Strengths
The objective of this project was to provide college leaders at HCC with the
strategies and tools to effectively support adult students in earning a degree or certificate.
The professional development training will enable college leaders to consider supports
for adult students to complete a degree or certificate. An additional strength of the

professional development training created from this study was that the training would
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allow college leaders to come together to collaborate, interact, and develop with each
other to create necessary supports for adult students to complete a degree or certificate.
Many college leaders may have busy schedules, making it a challenging to collaborate
and interact with other college leaders on campus. This professional development training
may be the exact setting for college leaders to converse with each other and share ideas.
Project Limitations

A potential limitation of the professional development training is the duration of
the 3-day professional development training at HCC. College leaders who participate in
the training will be out of their offices and unable to tend to their everyday duties and
tasks. The professional development training can occur several times during the year to
accommodate college leaders' schedules to address this limitation. Another limitation of
the professional development training may be that the training might not allow enough
time for college leaders to develop supports for adult students fully. College leaders may
collaborate outside of the training to create supports for adult students. Lastly, another
limitation of the professional development training may be a lack of participation and
buy-in from college leaders at HCC. College leaders may have their views or
perspectives regarding supporting adult students at HCC. To address this limitation, it
would be best to try to converse with college leaders and understand their perspectives
about adult students at HCC.

Recommendations for Alternative Approaches
Although the professional development training was the method selected to have

the most impact so that college leaders at HCC may provide an understanding of what
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supports were needed to best meet the needs of adult students who are completing a
degree or certificate at the study site, there is an alternative method that could address the
problem. One approach to address the problem is using another research design, such as
the phenomenological design. The phenomenological design examines lived experiences
to understand how people comprehend their experiences. | would explore participants’
views or beliefs using focus groups, observation, or interviews.

Scholarship, Project Development and Evaluation, and Leadership and Change

The time pursuing my doctoral degree has been an overwhelming experience for
me. Over the past six years, | have endured life’s pressure while staying focused on my
project study. This doctoral journey has not been painless for me. Despite my challenges
as a doctoral student, this research has made it available for me to improve my research
skills. Because of the literature, | understand the supports for adult students to complete a
degree or certificate.

Performing a review of the literature on supports for adult students to complete a
degree or certificate presented me with several suggestions based on ways to support
adult students. | had the opportunity to read peer-reviewed articles that featured
information regarding adult students and the needed supports for adult students to
complete a degree or certificate. Also, | had the opportunity to collect data from adult
students and college leaders. In the end, the data from the analysis generated themes,
which created the subject matter, purpose, and organization for the outline of the project.

When | created the project for this study, | envisioned developing something

effective, practical, and addressing a local problem in higher education. | recognized that



64

| needed to achieve something that would impact adult students and college leaders.
Along these lines, | needed to decide on a project that would be current and influential.
On that premise, | decided to foster a professional development training that focused on
providing college leaders at HCC with the strategies and tools to support adult students in
earning a degree or certificate effectively. This professional development training for
college leaders may be a solution to the local problem. The intent of the training will
assist college leaders in collaborating and examining supports needed for adult students
to complete a degree or certificate. The components of the professional development
training will consist of goals, the target population, and evaluation. Some professional
development training creators may use various assessment tools to establish the
effectiveness of the professional development. A summative evaluation will measure the
effectiveness of this professional development training.

During my journey as a doctoral student at Walden University, | have acquired
new skKills as a scholar-practitioner through collaboration with peers and colleagues. |
have learned to speak, write, and research like | have never known before. However, |
was determined to succeed and conguer as much as possible. In addition, | have grown
professionally and personally. Initially, my purpose in pursuing a doctorate was to obtain
a higher degree. However, since pursuing a doctorate, my purpose has been to change
adult students’ lives. In addition, | have discovered how to research issues for resolution.

Reflection on Importance of the Work
The purpose of this qualitative case study was to better understand what supports

were needed to best meet the needs of adult students who are completing a degree or
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certificate at the study site. As I think about all that | have learned as a doctoral student, it
is evident that this study may impact social change. As a doctoral student, | have learned
that trying to bring about social change is not an easy task to complete. Many adult
students encounter various barriers that make completing a degree or certificate
challenging. Adult students face barriers, such as taking care of a family, working at a
job, and attending class. Developing and implementing supports is essential for adult
students to thrive, complete a degree or certificate, and have a successful future. The
professional development training will allow college leaders to develop additional skills
to support adult students.
Implications, Applications, and Directions for Future Research

Although this study focused on adult students and college leaders, future research
may center on adult students and faculty members. Research can focus on adult students’
and faculty members’ perceptions regarding supports needed to best meet adult students’
needs. Since faculty members work directly with adult students, faculty members could
provide crucial insight into imperative supports for adult students in completing a degree
or certificate. Another alternative approach would be conducting the study at a four-year
college instead of a two-year community college. Research at a four-year college may
provide mixed results due to an increased four-year college population.

Conclusion

I never thought |1 would be in the position I am in currently. | am a doctoral

student working toward obtaining my doctorate in higher education leadership at Walden

University. Getting a doctoral degree was never in my vision. As | grew older and
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understood my willingness to achieve better in life, | decided to further my education and
begin my journey toward a doctoral degree at Walden University.

The problem addressed in this study was that, although colleges in Tennessee
have been tasked with equipping at least 55% of adult residents with a college degree by
the year 2025 (Drive to 55, 2018), college leaders have been struggling with how to best
support this population of new adult students in obtaining degrees or certificates. The
purpose of the professional development training was to provide college leaders at HCC
with the strategies and tools to effectively support adult students in earning a degree or
certificate at the study site. To foster a 3-day professional development training for
college leaders, | explained adult-student and college-leader perceptions regarding
supports once conducting 12 semistructured one-on-one interviews with adult students
and college leaders. In analyzing the data for my study, | answered the following research
questions:

RQ1: What are Horizon Community College adult students’ perceptions about
what support adult students need to complete a degree or certificate successfully?

RQ2: What are Horizon Community College leaders’ perceptions about how to
best support adult students when completing a degree or certificate successfully?

Increased necessary support should better serve adult students in completing a
degree or certificate and provide them with an opportunity to flourish. The findings from
this study revealed that adult students and college leaders disagreed on the same supports
needed for adult students to complete a degree or certificate. However, | gathered the

following from interviews: (a) more tutoring, (b) better scholarships, (c) evening
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childcare, and (d) evening classes. This study is meaningful because it provided insight
into what supports adult students need to complete a degree or certificate at HCC. In
addition, the study provided a 3-day professional development training intended to
provide college leaders at HCC the professional training to improve their awareness of
adult students and supports needed for adult students to complete a degree or certificate at
HCC. This study will inform college leaders of the supports needed for adult students to
complete a degree or certificate. Thus, because of this study, college leaders will have the
opportunity to influence the lives of adult students completing a degree or certificate

domestically and internationally.
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Appendix A: The Project

Agenda for Professional Development Training
INTRODUCTION
This professional development training will occur over the course of three consecutive
days. The purpose of this professional development training is to provide college leaders
at HCC with an understanding of what supports are needed for adult students to complete
a degree or certificate at HCC. The training included four themes titled Tutoring Services
Expanded, More Scholarships Increased, Evening Childcare Services Expanded, and
Alternative Attendance Options Increased. The goals for this training are for college
leaders to understand and implement a) tutoring services expanded, b) more scholarships
increased, c) evening childcare services expanded, and d) alternative attendance options
increased for adult students completing their degree or certificate. The training will assist
college leaders in understanding what they can do to assist with adult students earning a
degree or certificate at HCC.

LEARNING OUTCOMES

1. College leaders will be able to define and identify adult students.

2. College leaders will be able to explain the importance of supporting adult students.

3. College leaders will be able to develop and implement supports for adult students in
earning a degree or certificate.

TRAINING MATERIALS

1. Laptops and/or devices
2. Access to the internet and Zoom

3. Access to Microsoft Office
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. —9:15 a.m.

9:15a.m. —10:15 a.m.

10:15 a.m. — 10:45 a.m.

10:45 a.m. -11:00 a.m.

11:00 a.m. — 12:00 p.m.

12:00 p.m. —1:00 p.m.

1:00 p.m. — 2:30 p.m.

2:30 p.m. —2:45 p.m.

2:45 p.m. —3:15 p.m.

3:15 p.m. —4:15 p.m.

4:15 p.m. —4:30 p.m.

Welcome and Continental Breakfast

PowerPoint: Introduce the topics
covered during training.

Individuals will compare their perceptions of supports

needed for adult students to complete a degree or certificate

with results of the current study.
PowerPoint: Present the results of the current study.
Break

PowerPoint: Introduce literature on more tutoring
for adult students to complete a degree or certificate.

Lunch

College leaders will break out into groups and
share their thoughts on more tutoring for
adult students.

Break

PowerPoint: Introduce literature on better scholarships
for adult students to complete a degree or certificate.

College leaders will break out into groups and share their
thoughts on better scholarships for adult students.

Wrap-up: A summary of today’s training.
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. —9:15 a.m.

9:15a.m. —10:15 a.m.

10:15 a.m. —10:30 a.m.

10:30 a.m. — 11:45 a.m.

11:45 a.m. —12:45 p.m.

12:45 p.m. — 1:45 p.m.

1:45 p.m. — 3:00 p.m.

3:00 p.m. —3:15 p.m.

3:15 p.m. —3:45 p.m.

3:45p.m. —4:15 p.m.

4:15 p.m. —4:30 p.m.

Welcome: Agenda

PowerPoint: Introduce the topics discussed in
today’s training and summary of day one training.

PowerPoint: Introduce literature on evening childcare
for adult students.

Break

College leaders will break out into groups and
share their thoughts on evening childcare for adult
students.

Lunch

PowerPoint: Introduce literature on evening classes
for adult students.

College leaders will break out into groups and share their
thoughts on evening classes for adult students.

Break

Video: College leaders will view a video regarding adult
students’ techniques for facilitators.

Think and Share: College leaders will share their thoughts
about the video.

Wrap-up: A summary of today’s training
and a brief overview of what to expect on day three.
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Time

Activity

8:30 a.m. — 9:00 a.m.

9:00 a.m. — 9:30 a.m.

9:30 a.m. — 10:30 a.m.

10:30 a.m. — 10:45 a.m.
10:45 a.m. —11:15 a.m.

11:15a.m.—12:15 p.m.

12:15 p.m. - 1:15 p.m.

1:15 p.m. - 2:15 p.m.

2:15 p.m. - 2:30 p.m.

2:30 p.m. —3:00 p.m.

Welcome: Agenda

PowerPoint: An overview of topics discussed during day
one and day two.

Current adult students discuss their experience as an adult
student enrolled at HCC.

Break
Video
Lunch

PowerPoint: Discuss what college leaders can do to
implement supports for adult students.

College leaders will create a plan to implement supports for
adult students and set a date to implement the supports.

Break

Wrap-up: A summary of the professional development
training and college leaders will submit a summative
evaluation.




POWERPOINT PRESENTATION

84

Holle Lynn Ford

Walden University
2022

Professional Development
Training for College Leaders

Perceptions of Support Adult Students at a Community College

Day 1 Agenda

830 am. — %00 am Welcome and Continental Breakfast [0 pm. - 230 pm

9:00 . - %15 g PowerPoint: Introduce the topics that
will be covered during training.
I3 145
915 am. — 10015 am Individuals will compare their O pm pm
perceptions of supports needed for 245 pm - 315 pm.
adult students fo complete a degree or
certificate with results of the current

study
) 315 pm. —4:15 pm
115 am. — 1045 am PowerPoint: Present the results of the
current sidy.
10045 am. - 11:00 am Break 415 pm. —430 pm
1100 am, = 12:00 pam PowerPomt: Introduce literamre on

more futoring for adult
stdents to complete a degree or
certificate

12:00 p.m. -1:0 p.m Lunch

College leaders will break ouf into
groups and share their thoughts on
maore mtoring for adult sadents.

Break

PowerPoint: Introduee literature on
better scholarships for adult stidents to
complete a degree or certificate

College leaders will break into groups
and shave their thoughts on better
scholarships for adult students.

Wrap-up; A swmmary of today’s training
will be discussed
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Topics During Training

v'Presentation regarding results from current study.

v'Introduce literature on more tutoring for adult students to complete a degree or
certificate.

v'Introduce literature on better scholarships for adult students to complete a degree
or certificate.

v Introduce literature on evening childcare needed for adult students.

v'Introduce literature on evening classes for adult students.

v'College leaders viewed a video regarding why adult students matter and benefits
of continuing education for adult students.

v'Discuss what college leaders can do to implement supports for adult students.

Discussion

College leaders will compare their perceptions of
supports needed for adult students to complete a
degree or certificate with results of the current
study.
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Results of Current Study

“*More Tutoring
«*Better Scholarships
“*Evening Childcare
“*Evening Classes

BREAK
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-

Literature on More Tutoring

Over the past two decades, there has been
significant upward growth in the number of adult
learners entering higher education (Karmelita,
2007).

Adult learners require supports and services to help
them successtully transition into taking on the
demands and expectations of college students
(Karmelita, 2017).

Currently, many colleges do not offer adult learners
effective student services and support (Marade,
2019).

+ Community college faculty and stafT should seek

opportunities that break the cycle of the status quo
and support opportunities for adult learners to alter
the existing social class structure (Deggs, 2018).

It is critical that a coming together of college
leadership, policymaker, and department head is
needed to address adult learners' true concerns
{Marade, 2019).

As a unit, Student Support Services is responsible
for meeting the mental health, physical health, and
social and emotional needs of students and
addressing barriers that might prevent students

from achieving their full potential (Unterman et al.,

2016).

LUNCH
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Small Group Discussion

College leaders will break out into groups and
share their thoughts on more tutoring for adult
students.

Please discuss in your small group and be
prepared to share to the entire group.

BREAK
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Literature on Better Scholarships

Financial aid—grants, loans, and scholarships—is
critical to many students’ ability to pay for higher
education, but for adults who are re-entering Righcr
education after stopping out, it is especially
important (Clark, 2020).

Although adult learners (aged 25-34) have
comprised over 33% of all enrolled students in US
mstitutions of higher education, researchers have
consistently found adult learners are under-
supported by federal and institutional financial aid,
leading these students to experience high dropout
rates and low graduation rates (Taylor, 2019),

Most of the largest state financial aid programs
don’t account for the unique circumstances adult
students bring, which could indirectly shut them out
of post-secondary opportunities (Pingel & Holly,
2017).

* Longitudinal research focused on adult learners

have suggested these students are often the necdiest
students on college campuses, as adult learners
often pay expenses such as the cost of raising
children, paying mortgages, and carrying insurance
policies-the traditional, aged 18-24 students do not
(Taylor & Bicak, 2019).

* Of research related to the effects of financial aid

and financial aid knowledge, Chen and Hossler
{2017) recently learned nontraditional adult learners
pursuing two-year, associate degrees were most
likely to drop out in their third year, with the
average associate degree completion time being 3.3
years (Chen & Hossler, 2017).

Literature on Better Scholarships

A wide range of state-funded programs offer
student financial aid for postsecondary education
and related costs (Taliaferro et al., 2016).

However, these state programs generally favor
traditional-age college students and are often not
fully accessible to adult students, particularly those
with low incomes {Taliaferro et al., 2016).

Although Chen and Hossler (2017) found adult
students are more likely to drop out during their
third year of an associate degree program than
traditionally aged peers, financial aid was an
effective tool to curb dropout rates but not increase
degree completion (Chen & Hossler, 2017).

* Providing timely information and advice about

financial aid is an essential step towards improving
the utilization of the financial aid among
community college students (McKinney, 2017).

College leaders work closely with their financial
aid directors to identify an appropriate counselor-
to-student ratio for their institution (McKinney,

2017).

* This approach would place more realistic

expectations on counselors and help ensure that
every student who needs advice about paying for
college has access to the information they need to
make informed decisions (McKinney, 2017).
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Small Group Discussion

College leaders will break out into groups and
share their thoughts on better scholarships for
adult students.

Please discuss in your small group and be
prepared to share to the entire group.

Wrap-Up

A summary of today’s training will be discussed.
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B30 @, - 9:00 a.m.

il . - 9:18 .

Glfam - 10:05 am.

19:15 mum, — 10:30 2.m,

Ie3dam. - 11:45% po.

11:45 am, — 12:45 p.m

12:4% pow. - 1:45 .

1:45 pm, — 3:00 p.m

Day 2 Agenda

Welcome: Agenda

PowerPoint: Introdsce literane the topics tlat
willbe discussed o today's training and
summary of day 1 fraining.

PowerPoint: Introduce liferanoe on evening
childeare for adult shudents.

Break

College leaders will break out snto growps and
share their thoughts on evendng childcare
for adult shedents

Luuch

PowerPoint: Introdece literature on evening
slasses needed for adult students

College leaders will break ont inte groups and
aleare heir thoughts on evering classes for adnlt
shudeats,

3:00 pm. — 3:15 pm

3:1% pan. — 3:4% pan.

345 pm. - 4:15 pm

4:15 pm, —4:30 pm

Hreak

Video: College leaders will view a video
reparding adult students” techxiques for
facilitators.

Think and Share; College leaders will share their
thouglts abour the video.

Wrapup: A summary of today’s training will be
diserssed and 2 brief everview of what fo expect
on Day three

v'Presentation regarding results from current study.

Summary of Day 1

v'Introduce literature on more tutoring for adult students to complete a
degree or certificate.

v'Introduce literature on better scholarships for adult students to
complete a degree or certificate.
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Literature on Evening Childcare

Many students are older than traditional college
students: almost one in five students at public four-
year colleges is age 25 or older, as is about one in
three students at public two-vear colleges (Kena et
al., 2016).

More than one in four college students (4.8 million)
are parents with dependent children, and over 40
percent of these student parents are single mothers
(Wesley, 2018).

Older students are particularly likely to be female,
with almost twice as many women as men among
students over age 35 m 2010 (Kena et al., 2016).

Childcare is the most significant factor that affects
the quantity and quality of time that student parents
have available for their studies (Wladis et al,,
2018).

The high costs of childcare are particularly
burdensome for single parents pursuing a
postsecondary education (Wesley, 2018).

Despite the increase in student parents on
campus, over half leave school before earning a
degree (Wesley, 2018).

Less than half (44 percent) of U.S. community
colleges now offer childcare on-site, down from
53% m 2003-2004 (Institute for Women's Policy
Research, 2016).

Student parents who attend institutions with
childeare centers ofien note the difficulty in
securing a space for their children (Sallee et al.,
2019).

Literature on Evening Childcare

The lack of dependable childcare might be partly due to the fact that the FAFSA
does not take child-care costs into account when calculating student need and
awarding financial aid (Long, 2017).

About 49 percent of four-year public colleges provided campus childcare in 2015,
lower than the 55 percent that did so in 2003— 04 (Long, 2017).

Better access to affordable childcare—on college campuses and in communities
more widely—could lead to significant increases in degree attainment among
single mothers, improving their long-term economic security and benefiting their
children and society more broadly (Institute for Women’s Policy Research, 2018).

Colleges can build partnerships with childcare resource and referral services, and
provide childcare information, on college campuses and websites (Institute for
Women’s Policy Research, 2018).
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BREAK

Small Group Discussion

College leaders will break into small groups and
share their thoughts on evening childcare
for adult students.

Please discuss in your small group and be
prepared to share to the entire group.
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LUNCH

Literature on Evening Classes

* The National Center for Education Statistics

(NCES, 2018) reported between 2001 and 2015, US
higher education experienced a 35% increase in
enrollment of postsecondary students aged 25-34
(Taylor, 2019).

However, higher education mstitutions continue to
create and adhere to policies that favor traditional
college students {Rabourn et al., 2018).

Adult students, especially at-risk adults, need
manageable college workloads and flexible
scheduling options to maximize their potential for
educational attainment (Khemani, 2017).

+ Compared to the traditional-aged students, these
adult learners were more likely to take online
classes, to be enrolled part-time, and to have started
their education at another institution (Rabourn et
al., 2018).

« Offerng flexibility in course selection and delivery
requires significant collaboration from college
administrators and instructors, to be able to offer
training during nontraditional hours (e.g., evenings,
summers), and often requires major changes to
learning management systems, to allow students to
access content electronically (Khemani, 2017).

-

Most courses are offered Monday through Friday,
with reduced offerings during the summer
(Khemani, 2017).
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Literature on Evening Classes

* This schedule 1s difficult to accommodate for many students,
particularly students with jobs or family responsibilities, recently
dislocated workers, and veterans, who return from active duty at
various times throughout the calendar year (Khemani, 2017).

* Offering flexibility becomes essential when working with students
who are also juggling work and family responsibilities (Enos, 2019).

* Hybrid classes combining classroom time and online study have
become essential to the success of programs such as the school’s MBA
and master’s in health administration programs (Enos, 2019).

Small Group Discussion

College leaders will break into small groups and
share their thoughts on evening classes for adult
students.

Please discuss in your small group and be
prepared to share to the entire group.
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BREAK

Video

View video at:
Py=
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Think and Share

College leaders will share their thoughts about the
video.

Wrap-Up

A summary of today’s training will be discussed and a
brief overview of what to expect on Day 3.
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Welcome to Day 3

8:30 am-9:00 am.
9:00 am.—9:30 am.
9:30a.m. —10:30 a.m.

10:30a.m. — 10:45a.m.
10:45am. — 11:15am.

11:15am.—12:15 p.m.

12:15 pm.— 1:15 p.m.
1:15pm. —2:15p.m.

2:15p.m. - 2:30p.m.
2:30 p.m.— 3:00 p.m.

Day 3 Agenda

Welcome: Agenda

PowerPoint: An overview of topics discussed during day one and day two.
Current adult students discuss their experiences as an adult student
enrolled at HCC.

Break

Video

Lunch

PowerPoint: Discuss what colleges leaders can do to implement supports
for adult students.

College leaders will create a plan to implement supports for adult students
and set a date to implement the supports.

Break

Wrap-up: A summary of the professional development training and college
leaders will submit a summative evaluation.
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Topics Discussed During Day 1 & 2

Day 1

¥ Presentation regarding results from current study.

¥ Introduce literature on more tutoring for adult
students to complete a degree or certificate.

¥ Tntroduce literature on better scholarships for adult
students to complete a degree or certificate.

Day 2

+ Introduce literature on evening childcare needed for
adult students,

v Introduce literature on evening classes needed for
adult students.

¥ College leaders viewed a video regarding adult
student techniques for facilitators.

¥ College leaders will take a tour of the campus to
support service departments.

Personal Experiences

Current adult students will discuss their experiences as an adult student
enrolled HCC.
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BREAK

Video

* https://www.youtube.com/watch?v=IGIQdtvINcw
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LUNCH

Discussion

College leaders will d iscuss what they can do to implement supports for
adult students.
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Small Group Discussion

College leaders will break into small groups and
create a plan to implement supports for adult

students and set a date to implement the supports.

Please discuss in your small group and be
prepared to share to the entire group.

BREAK
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Wrap-Up

»Complete the training evaluation by using Survey Monkey.
»Sign into your email.
#Locate an email from me.
#Click on the survey invitation in your email.

# Thank you for participating in the professional development training.




POST-EVENT FEEDBACK SURVEY USING SURVEY MONKEY

Thank you for attending the Professional Development Training for College Leaders.

Your feedback will help us to improve future events.

1.

L

Overall, how would you rate the training?

©)
©)

©)
®)

Excellent
Very Good
Good

Fair

Poor

What did you like about the training?
What did you dislike about the training?
How organized was the training?

o

O

©)
@)
@)

Extremely organized
Highly organized
Somewhat organized
Not so organized
Not at all organized

Was the training length tool long, too short, or about right?

o

o O O O

Much too long
Too long
About right
Too short
Much too short

The presenter was knowledgeable and effective.

@)
@)
©)
@)

o

This professional development training provided me with research-based

Strongly agree
Agree

Disagree
Strongly disagree
Not applicable

strategies to assist students in meeting academic standards.

©)
@)

| gained knowledge and skills to implement this professional development into

True
False

my job.

@)
©)

The professional development training offered sufficient and appropriate

True
False

opportunities for networking.
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o True
o False
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