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Abstract 

Grade 3–5 students in southeastern Arkansas are reading below grade level despite the 

efforts of educators. The study explored educator perceptions of the Reading Initiative for 

Student Excellence (R.I.S.E.) professional development, in which educators learn about 

Science of Reading (SOR) instructional strategies and how to implement them in the 

classroom. The conceptual framework used for the study was Bandura's social cognitive 

theory. Research questions addressed how the R.I.S.E. professional development 

improved teaching methods to support students' reading achievement in low 

socioeconomic schools, as well as educators' perceptions of the R.I.S.E. professional 

development to support student achievement in low socioeconomic schools. This 

qualitative bound case study used open-ended questions guided by social cognitive theory 

to interview educators. Ten educators were purposefully sampled. Interviews were 

transcribed, member checked, and coded. The following themes were identified: helpful 

for student accomplishment, there was a lot of material to take in and remember, the 

capacity to grasp instructional methods, and confidence in using instructional strategies. 

Results were used to create a professional development to help refresh educators in low 

socioeconomic elementary schools on the SOR instructional strategies through a 3-day 

training that gave them practice on how to use the strategies in their classrooms. The 

results of this study may help teachers of students in Grades 3–5 grasp SOR instructional 

practices and opportunities for R.I.S.E. professional development, which may influence 

social change by providing better resources for low socioeconomic schools.  
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Section 1: The Problem 

Local Problem 

There has been a trend in local elementary schools where students have scored 

low on reading assessments in Poseidon, Arkansas (pseudonym), where over 85% of the 

student population was on free or reduced-price lunch (Arkansas Department of 

Education [ADE], 2022). Some students from low socioeconomic backgrounds enrolled 

in Title I schools cannot read on grade level or score proficient on state assessments. At 

other elementary schools with higher socioeconomic status, students tend to score higher 

on state assessments (ADE, 2022). The gap in students' reading assessment scores has 

drawn questions about the quality of education that students in lower socioeconomic 

environments receive. 

Data from the ADE School Report Card on the literacy component of the ACT 

Aspire were used to create Figure 1 (ADE, 2022). Figure 1 shows the average 

performance for students in Grades 3–5 in the combined schools in ABC Cooperative 

(Co-op; a pseudonym) in 85% or more of the students received free or reduced-price 

lunch. In the 2016–2017 school term, more students enrolled in these schools performed 

in the “need of support” category than in the “exceeding” and “ready” categories 

combined. Performance in 2017–2018 on the ACT Aspire Summative continued to show 

more students performing in the “need of support” category, with noticeable growth in 

the categories of “close,” “ready,” and “exceeding.” In 2018–2019, students improved 

slightly in those categories, but most of the students still performed in the “need of 

support” category.  
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Figure 1 

Average Grade 3–5 ACT Summative Literacy Scores for Schools With 85% or Above 

Free and Reduced-Price Lunch Recipients 

 

Note. Data from ADE (2022). 

The standard is that at least 50% of the grade level perform at “ready” or 

“exceeding” levels on the ACT Aspire Summative. The ADE issued Act 89 of 2021, 

which suspended school ratings for the 2019–2020 and 2020–2021 school years due to 

the coronavirus (COVID-19) pandemic. Over 50% of students in Grades 3 through 5 at 

Poseidon Elementary School still did not meet the required benchmark, according to the 

results. Educators received specialized training in the Science of Reading (SOR) 

instructional strategies from a cooperative. The SOR instructional strategies are part of a 

continuous campaign called the Reading Initiative for Student Excellence (R.I.S.E.), 

adopted in 2017, that the ADE implemented to improve educator reading instruction. The 

initiative made the R.I.S.E. professional development (PD) mandatory for all educators in 

Arkansas to attend to either become aware of or able to implement the SOR instructional 

2016-2017

2017-2018

2018-2019

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

ACT Aspire Assessment Scores

Exceeding Ready Close Need of Support
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strategies in the classroom (ADE, 2022). The R.I.S.E. PD is a 6-day training needed to 

renew educators' licensure within 2 years. Educators are evaluated after the R.I.S.E. PD 

by their building SOR evaluator, who will have gone through the training, and 

cooperative specialists. With every effort put forth by Arkansas and educators to improve 

reading instruction for all students, there are still students who cannot improve their 

reading. Helping students to read is the biggest obstacle that most educators face, and 

research has yet to find a probable solution. The problem studied was educator 

perceptions of the R.I.S.E. PD and support received after the training to implement the 

SOR instructional strategies in low socioeconomic schools. 

Rationale 

Local elementary schools' performance on the Student Test for Achievement in 

Reading (STAR) showed that over 65% of students in Grades 3–5 were reading below 

grade level. Those same elementary schools used the iReady diagnostic assessments, 

which are given to students at the beginning and the end of the school year to show any 

student growth in math or reading. Data from those diagnostics helped educators 

differentiate assignments to help students succeed in those subjects. The iReady 

diagnostic showed that over 50% of students in Grades 3–5 read below grade level in 

September 2020, with minimal growth by May 2021. For the 2018–2019 academic year, 

one of the elementary schools in the Poseidon, Arkansas area implemented improvement 

plans, according to the school’s website, to raise K–5 students' reading proficiency to 

enhance their capacity to learn in all subjects and raise student scores in math, literacy, 

and science by offering quality instruction. Still, according to the data, this has not been 
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achieved. Another local district's goal, according to the school’s website, emphasized 

increasing student achievement in all areas, emphasizing reading, math, and writing on 

grade level, which has yet to be achieved. With more Poseidon elementary schools 

performing below the level of “Ready” on state assessments, students being unable to 

read on grade level, and concerned principals implementing reading interventions and 

research-based instructional strategies, there is a need to help promote student 

achievement in reading. Through this qualitative study, I aimed to explore educators' 

perceptions of the R.I.S.E. PD and support to implement the SOR instructional strategies 

in low socioeconomic schools. 

Definition of Terms 

To understand educators’ perceptions of PD and support after R.I.S.E. training to 

implement the SOR instructional strategies, the following terms were defined to help 

understand their meanings and significance in the study: 

Every Student Succeeds Act (ESSA): “ESSA was signed by President Obama on 

December 10, 2015. This bipartisan measure reauthorized the 50-year-old Elementary 

and Secondary Education Act (ESEA), the nation’s national educational law, and 

indicated a longstanding commitment to equal opportunity for all students. The new law 

built on key areas of progress in recent years made possible by the efforts of educators, 

communities, parents, and students across the country.” (Power and Goodnough, 2018). 

Professional development (PD): “This term may be used in reference to a wide 

variety of specialized training, formal education, or advanced professional learning 
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intended to help administrators, teachers, and other educators improve their professional 

knowledge, competence, skill, and effectiveness “(Great Schools Partnership, 2022). 

Reading Initiative for Student Excellence (R.I.S.E.): Encourages a reading culture 

by coordinating a statewide reading campaign with community partners, parents, and 

educators to establish the importance of reading in homes, schools, and communities 

(ADE, 2022). 

Science of Reading (SOR): SOR refers to the research that reading experts, 

especially cognitive scientists, have conducted on how people learn to read. This body of 

knowledge, over 20 years in the making, has helped debunk older methods of reading 

instruction that were based on tradition and observation, not evidence (SciLearn, 2022). 

Social cognitive theory: Social cognitive theory adopts an agentic perspective to 

human development, adaptation, and change. The theory distinguishes among three 

modes of agency: personal agency exercised individually, proxy agency in which people 

secure desired outcomes by influencing others to act on their behalf, and collective 

agency in which people act in concert to shape their future (Bandura, 2002). 

Teacher efficacy: A teacher’s belief in their ability to promote student learning 

(Dixon et al., 2014). 

Significance of Study 

The study may contribute to educational resources on PD targeted to student 

achievement in reading and support educators significantly in the curriculum, instruction, 

and assessment field. It explored educators' perceptions of the SOR instructional 

strategies in a Title I school where resources were limited due to socioeconomic status. A 
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closer look at the data shows that 85% of the students in a high-poverty area score below 

proficient in reading compared to other schools. The increased number of students with 

"below level" literacy scores have caused alarm and investigation (Giddens, 2018). In 

order to properly execute the tactics modeled in these PDs, educators have been required 

to attend the R.I.S.E. PD course for 2 consecutive years (ADE, 2022). 

Students’ reading performance in U.S. middle and high schools is one of the most 

critical problems in education (Baye et al., 2018). Lyon et al. (2001) referred to reading 

failure as a national public health issue that affected individuals and society. Failure to 

become literate at the appropriate time in school can have dire consequences for an 

individual's development, happiness, and employment prospects (Reynolds et al., 2003). 

Students who are disadvantaged academically or economically or attend schools serving 

economically disadvantaged populations often lack the personal or fiscal resources that 

enable literacy engagement (Alexander, 2018). This study explored educators' 

perceptions of PD and support after R.I.S.E. training to implement the SOR instructional 

strategies in low socioeconomic elementary schools to help student achievement in 

reading. 

Research Questions 

Educators in Poseidon elementary schools understood the importance of reading 

for all diverse learners, regardless of whether they are below-grade-level, on-grade-level, 

or above-grade-level readers. Educators fulfilled district requirements by attending the 

R.I.S.E. PD to adequately implement the SOR instructional strategies. However, state 

assessment scores still showed a decline in student achievement in reading. Social 
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cognitive theory was selected to understand educators’ perceptions of the R.I.S.E. PD and 

support received to help implement the SOR instructional strategies. The theory that 

helped in understanding educators’ perceptions of the R.I.S.E. PD was social cognitive 

theory. The theory indicates that people learn from others and adds their personal or 

cognitive factors, behavior, and environment as combination factors for learning and 

behavior (Bandura, 1993). Bandura also pointed out self-efficacy as a crucial area of 

social cognitive theory. The theory helped in understanding educators’ instructional 

decisions while teaching, actions and learning through PD, and how implementation 

happens in the classroom. 

This theory helped in understanding educators’ perceptions of SOR instructional 

strategies and how effective the state-mandated R.I.S.E. PD and support were to educator 

buy-in and fostering student achievement. Efficient and effective teaching is required of 

all educators because it helps the qualitative learning of students (Gupta and Verma, 

2021). Helping educators recognize how theories affect how people think about life and 

learning will ultimately lead to a better understanding of how instructional strategies can 

lead to more effective and high-quality instruction for all students (Tracey and Morrow, 

2017). The project study’s primary goal was to explore educators’ perceptions of the 

R.I.S.E. PD and the support received to help implement the SOR instructional strategies 

in low socioeconomic schools. The following research questions were created to address 

the problem of the study: 

RQ1:  What are educator perceptions of the R.I.S.E. professional development to 

help with student achievement in reading in low socioeconomic schools? 
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RQ2:  How has the R.I.S.E. professional development improved teaching 

strategies to help with student achievement in reading? 

Review of Literature 

This section begins by defining the phenomena that served as the study's 

foundation. I explain Bandura's social cognitive theory, how it served as the theoretical 

foundation for examining educators' opinions of the R.I.S.E. PD, and why this was a 

scholarly project. Following these descriptions is a critical review of research-based 

instructional strategies, PD, teacher efficacy, and theories that are relevant to the 

educational field. Children in primary schools with low socioeconomic levels have 

challenges and must learn important lessons, which are highlighted. That deficit is the 

phenomenon that grounded this study: students' inability to read and score on grade level 

in low socioeconomic elementary schools. The lack of research on the R.I.S.E. PD 

indicated the need for a scholarly qualitative project study. 

Conceptual Framework 

Ravitch and Riggan (2016) stated that a conceptual framework is an argument 

about why a researcher wishes to study matters and why a study is appropriate and 

rigorous. This study focused on a deficit seen in Poseidon, Arkansas. A conceptual 

framework accentuated the exploration of factors relating to the phenomenon and created 

concepts that guided the study's approach (Ravitch and Riggan, 2016). A conceptual 

framework combines observation with practical information to reach conclusions. The 

concept that was applied to the phenomenon was the ability of the R.I.S.E. PD to prepare 

educators to implement SOR instructional strategies in low socioeconomic elementary 
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schools to show student achievement in reading. Reading can affect a student's 

understanding and comprehension of all subjects, whether mathematics, science, or 

history. Reading difficulties are neurodevelopmental, and those problems do not go 

away; however, that does not mean that students will not learn or progress in life (Price et 

al., 2020). With the aid of effective educators and interventions, students who cannot read 

on grade level still have a chance to build a foundation to help them improve and grow in 

reading. 

Educators are tasked with a variety of PD strategies and methods that may not fit 

the students they are in charge of instructing. The research-based strategies introduced 

may be detrimental to student achievement. However, if educators do not have adequate 

resources or support to put those strategies in place effectively, students will not show 

growth. The overall goal for any educational entity is to equip students with the skills to 

succeed. Educators' thoughts on PD programs should be conveyed before they are 

implemented. This could help keep educators on board and win support for strategies 

routinely used in the classroom. In this study, I collected data to help address those 

perceptions to help improve the PD, which may improve the quality of teaching. 

Educators' perceptions of the R.I.S.E. PD may also improve the quality of education to 

help students grow in their reading ability and improve reading assessment scores. This 

study may also help identify any challenges and aid in supporting educators to implement 

and model the strategies with fidelity and help students receive the quality education they 

deserve despite being enrolled in a Title I school.  
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The conceptual framework used for the study was Bandura's social cognitive 

theory. Social cognitive theory, also known as social learning theory, was created by 

Albert Bandura in the 1960s. It changed to social cognitive theory in 1986 and indicates 

that learning occurs in a social context with a dynamic and reciprocal interaction of the 

person, environment, and behavior (Bandura, 1993). Social cognitive theory also includes 

how individuals acquire and maintain their behavior. Proponents of social cognitive 

theory consider a person's past experiences that will influence reinforcement, 

expectations, and expectancies. Those experiences will shape a person's reactions and 

why they engage the way they do. Social cognitive theory explains how people regulate 

their behavior through control and reinforcement to achieve goal-directed behavior that 

can be maintained over time (Nickerson, 2022). Bandura (1977) emphasized that people's 

beliefs about their capabilities produce designated performance levels. If people feel 

successful, they will be successful and will not retreat when faced with difficult 

situations.  

Bandura's (1986) social cognitive theory indicates that perceptions affect people's 

ideas and beliefs. Therefore, educators' perceptions about the R.I.S.E. PD were 

determined through experiences from previous PDs. Bandura's concept of self-perception 

coincided with the study because the study addressed educators’ perceptions of the 

R.I.S.E. PD and support received after the training to help implement the SOR 

instructional strategies in low socioeconomic elementary schools. If perceptions are 

positive, they will lead to positive cognitive responses, which lead to positive 

performance by individuals (Bandura, 1993). Through semistructured interviews, I 
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gathered information that aided in understanding the perceptions of educators on PD that 

impacted their performance and implementation in the classroom. I analyzed the 

perceptions of those involved in the process, which were of the utmost importance. 

Review of the Broader Problem 

 This study reflected a deficit in Poseidon elementary schools, where over 50% of 

students are reading below grade level despite the implementation of the SOR 

instructional strategies. The objective of conducting a literature review was to examine 

research specific to the field (Butin, 2010; Roberts, 2010). The literature review reflects a 

concise and comprehensive investigation of research topics from the past and present that 

is organized into themes found in the literature, such as socioeconomic status (SES), 

instructional strategies, phonemic awareness, interventions, teacher efficacy, student 

motivation, and PD. 

 The databases and resources used included Walden University, Google Scholar, 

ERIC, Sage, EBSCO host, Zotero, and ProQuest. The following keywords were included 

in the literature search: science of reading strategies, SOR, simple view of reading, 

struggling readers, marginalized readers, at-risk readers, disadvantaged readers, low-

achieving readers, Title I, poor readers, underprivileged, poverty, socioeconomic, simple 

view of reading, and background of research-based reading theories/strategies. In 

addition, peer-reviewed articles, educational books, and other dissertations related to the 

study's conceptual framework were carefully studied, analyzed, and incorporated into this 

study. Resources and references older than 5 years at the time of the study were included 
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to provide a foundation, seminal thinking, and research-based theories of instructional 

strategies. 

Socioeconomic Status 

Poverty limits the availability of resources necessary for an adequate education 

(Thompson, 2020). Students from a background of poverty tend to have poor trajectories 

throughout their lives. SES at the individual and school level is positively related to 

literacy achievement in English-speaking countries (Buckingham et al., 2013). The 

correlation between SES and literacy has been well established in studies since the early 

1960s. Researchers have found that school practices vary significantly with school-level 

SES and identified significant differences in teacher qualification and experience 

(Parlardy, 2008). SES-related findings suggest that disadvantaged students are more 

vulnerable to the effect of low-quality schools and question the teacher’s effectiveness. 

Schools in high-poverty neighborhoods tend to employ teachers with less experience and 

lower levels of education, and they tend to have lower retention rates than those in 

wealthier areas (Hirn et al., 2018). America’s poor and minority students do not do well 

in most national and international assessments and are more at risk than their 

counterparts, leading them to be solely dependent on the school and teachers to teach 

them (Berliner, 2005; Kaye, 2008). Regardless of educators’ efforts, the achievement gap 

has continued to grow, which requires educators’ to acquire additional certifications and 

licensure. 

With socioeconomic conditions at the poverty level, a persistently large number 

of children struggle to read even at a basic level, and they are disproportionately from 
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socially disadvantaged families (Buckingham et al., 2013). Students who struggle with 

reading demonstrate even lower levels of self-efficacy than their counterparts who read at 

or near grade level (Gilson et al., 2018). Students who have problems in reading and 

writing begin to develop negative feelings toward these subjects because they cannot 

overcome obstacles throughout their educational journey. Low literacy may have 

numerous reasons, but developmental dyslexia is probably the most common (Reynolds 

et al., 2003). 

Instructional Strategies 

Mondesir and Griffin (2020) stated that literacy is a critical component in 

students' academic success. Selecting instructional strategies that will help build and 

develop a literacy-rich environment that will contribute to literacy success for all students 

is challenging. However, this difficulty is not attributable to a lack of information or a 

focus on reading as a problem. Albro and Turner (2019) conducted a qualitative study 

that addressed what the ACT defined as career ready and how students' voices and 

identities are left out when educators focus more on skills and standards. They designed a 

unit by listening and implementing rich texts to help purposefully connect reading and 

writing to their career interests. The students were more engaged and eager to learn the 

material because of purposefully connecting learning to student interest. Daily planning 

and adaptable lesson plans allowed educators to incorporate strong literacy skills that 

matched students' future aspirations. With student-centered approaches, students could be 

seen as individuals instead of as their skill sets, and students were not categorized into 

groups. Albro and Turner’s article related to my study because of the existing reading 
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deficits in the local elementary school. If educators use the strategies discussed in the 

article, they may help boost student achievement in reading. 

Baron et al. (2019) conducted a qualitative study to explore how teachers turn to 

technology to help with instruction and meet the needs of individual learners. The 

technology for instructional support is often not understood. Baron et al. (2019) discussed 

the different reader profiles of students in third grade. Even though the results showed 

significant growth for students who did not suffer from many reading disabilities, those 

with multiple reader profiles needed additional intervention and direct instruction from 

the teacher. Technology could help the struggling elementary school because it may 

allow educators to meet the students are close to scoring on level and may help them 

better instruct those who need more help. 

Chilton and Ehri (2015) demonstrated the central role that schemata play in 

vocabulary acquisition for reading comprehension of elementary school children through 

experimentation with six new verbs. One group was provided instruction where the new 

vocabulary was used in sentences and related to a typical scenario. Another group was 

given sentences with words that had no connection to everyday life. The results showed 

that the group that was not provided with connections to the new vocabulary used the 

existing schema to retain the meanings of the new words. Suraprajit (2019) demonstrated 

how students could actively apply their schemata of content and reading processes to help 

build knowledge and achieve reading comprehension. 

Ezell et al. (1997) conducted a qualitative study to analyze instructional 

approaches for teaching reading comprehension through the question/answer relationship 
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(QAR) strategy. The approaches identified were peer-assisted procedures involving 

students working in dyads to ask and answer comprehension questions regarding a 

reading passage. The teacher-assisted technique, which entailed students developing 

questions on their own before a class discussion that concentrated on posing, evaluating, 

and responding to students' questions, was the second instructional strategy that was 

examined. The study found that there would be an increase in reading comprehension; 

however, there was no significant difference in performance based on the two approaches 

used. The study identified the QAR strategy to be successful in intervention strategies for 

Grade 4. The study focused on upper elementary, which helped the educators understand 

if a fundamental skill was missed the prior year to help explain a student being behind 

grade level. The QAR strategy can also benefit the elementary school by helping improve 

student achievement in reading. 

Friesen and Haigh (2018) conducted a qualitative study on educating English 

language learners (ELLs) through strategies and techniques that teachers can use. ELL 

educators used a cognitive approach to support successful comprehension. Friesen and 

Haigh aimed to provide educators with a theoretical understanding of how reading 

comprehension unfolds, enabling them to be strategic when approaching the instruction 

of reading. Three theories of reading comprehension were identified by Friesen and 

Haigh (2018): the simple view of reading, the reading rope model, and the construction 

integration model. Educators give the students the strategies that will help them break 

down the text and continue to use this strategy on complicated texts as they continue on 

their educational journey. This article identified a group in elementary school whose 
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members struggled with reading because of their home language. The strategies discussed 

in this article, such as comprehension monitoring, read-aloud, experience-text-

relationship (ETR), and reciprocal teaching, could be conducive to the improvement of 

reading scores and promote student achievement. 

Gough and Tunmer (1986) argued information about the "simple view of reading" 

related to educating students with a reading disability. The theory indicates that if 

educators focus on phonological awareness and other components to help with language 

comprehension, they can successfully equip students with disabilities to read and 

comprehend grade-level text. Gough and Tunmer’s work was vital to this study as it went 

deeper into understanding philosophers stance on what was needed to produce student 

achievement in reading. The simple view of reading foundations is found in the SOR 

instructional strategies through the justification of a pronounced focus on decoding and 

word reading in instruction and assessment (Loewus, 2019; Sohn, 2020). Hanford (2018) 

attributed the low performance of fourth-grade students on the National Assessment of 

Education Progress to a need for more systematic phonics instruction. 

Kelly (2019) explored text difficulty for third-grade bilingual students who read 

below grade level. The 12 students participated in two groups. One group instructed 

students to read and discuss the informational text that matched their reading levels. 

Students in Group 2 were given reading material that was over their abilities. The study 

listed both negative and positive effects. The first group's interpretations or inferences 

were more potent with the matched-level text. The second group interpreted a more 

complicated text more interpretatively or inferentially. Half benefited from matched-level 
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texts, while half benefited from higher level texts. The results did not show a clear 

disadvantage with either group's increase in responses. The article showed a problem 

with students’ ability to read and educators who have had issues instructing students to 

read two grade levels to one grade level behind. 

Marzano et al. (2001) provided instructional strategies that had been proven to 

increase student achievement in school. With research backing these strategies, and case 

studies proving them to be high yield, it is crucial to implement them in a struggling 

elementary school. The article helps in understanding the strategies that are research 

based and proven to work to address the problem with educating students. However, it 

does not mainly discuss how to use these instructional strategies with students who read 

below grade level. 

Phonemic Awareness 

Students need explicit instruction in the components of reading phonological 

awareness, phonics, fluency, vocabulary, and reading comprehension (National Reading 

Panel [NRP], 2020). The NRP (2020) examined whether phonemic awareness instruction 

was significantly better than alternative forms of training in helping children acquire 

phonemic awareness and enabling them to apply this skill in their reading and spelling; 

the results were positive. With phonics, phoneme awareness, and decoding at the 

forefront of the components needed for successful readers, these theories present different 

stances, with the ultimate goal of equipping students with the necessary skills to succeed 

on their educational journey. Other studies have also analyzed the foundational 
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components of reading, emphasizing phonemic awareness and decoding as the necessary 

skills for successful readers. 

Archer et al. (2003) conducted a mixed-method study to explore ways to help 

struggling readers. These reading programs addressed different areas that struggling 

readers identified with, such as decoding, fluency, vocabulary, and comprehension. 

Through the constant observation and usage of intervention/reading programs, the 

authors realized that poor decoders mispronounced affixes and disregarded large portions 

of letter information. The study further provided information about how as student grade 

level increases, students will encounter over 10,000 words per year that they have never 

been introduced to. Getting readers on grade level to comprehend the information 

presented is imperative. With the research surrounding the type of instruction, such as 

multi-syllable instruction, flexible strategy instruction, syllable-type instruction, and part-

by-part decoding instruction, these strategies could be introduced to the elementary 

school through PD to help reach struggling readers. The research article introduced three 

reading programs that could address the needs of the students and help them become 

grade-level readers and successfully pass the state-mandated assessment for Arkansas. 

Asakereh et al. (2018) conducted a qualitative study to focus on the importance of 

including critical principles in reading abilities. The selections provided information that 

CP requires educators and students to leave their comfort zone and challenge the 

unsatisfactory state of affairs. Since the women in Iran hardly had a voice, selecting a 

female was imperative for them to study the importance of critical teaching reading skills. 
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The study reiterated the importance of making education more personal to see growth in 

student achievement in reading.  

Fumero and Tibi (2020) targeted Speech-Language Pathologists (SLP) and how 

vital morphological awareness is in bilingual language. Background information shows 

that with the increase of English learners (ELs) steadily rising, researchers need to find 

ways to equip ELs with the necessary tools and skills to succeed in schools that do not 

utilize their home language. They stated that most models of reading do not explicitly 

include morphology as a component, but it is significant in reading development. 

Promoting problem-solving instructional strategies for helping students find and analyze 

word patterns. Educators can use intervention tools and strategies to reach English 

language learners and other students through activities like the following: word sums, 

word matrix, and structured word inquiry. 

Parenti (2013) addressed the reading of informational text building on 

Rosenblatt's transactional theory and reader stance in the Common Core Era. Rosenblatt 

believed that reading was a transaction, a two-way process that involved the reader and 

text at a particular time under the circumstances. The reader's stance referred to the 

reading act that a student adopts when tackling new text. Parenti aimed to increase 

understanding, appreciation, and sensitivity towards struggling readers and children with 

disabilities. The article's conclusion discussed that informational reading text often 

requires an efferent stance. However, with well-known strategies used to increase 

aesthetic stance, there can be an overall enjoyment when reading informational text to 

21st-century learners. Schuder (1993) provided information on the problem-solving 
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response of staff to an at-risk student's low achievement and lack of access to an 

enriching reading/language arts curriculum. Through Student Achieving and Independent 

Learning [SALL], teachers were able to help at-risk students achieve original goals to 

create a rich language arts curriculum through transactional strategies instruction.  

Studies of the validity of the simple view of reading for Grades 3-5 have been 

consistent with research that decoding and language (vocabulary and syntax) factors 

accounted for 90% of the variance in reading comprehension (Lonigan et al., 2018). 

These findings showed that teaching children to manipulate phonemes in words was 

highly effective across all the literacy domains and outcomes; teaching children to 

manipulate the sounds in language helps them learn to read (NRP, 2020).  

Interventions 

Bayless et al. (2018) conducted a qualitative study to understand the effects of 

afterschool programs and reading/literacy achievement. The program focused on low-

income youth, mainly African American communities, with purposes such as improving 

academic performance outcomes and promoting positive development, including 

delinquency, substance use, and other behavioral health problems. The results showed 

that the group that received the interventions and resources showed increased student 

achievement in reading and literacy skills. This literature helped to see the best practice 

for reading instruction or implementation because neither the current school nor the 

community offers any 21st-century programs.  

Haines et al. (2018) conducted a quantitative study to examine rather the READ 

180 program helped general education, below grade-level, Title I pre-adolescent readers 



21 

 

 

improve. Results of this study showed that below-grade-level readers improved after 

intervention and attained grade-level status. The below-grade-level student's mean 

growth between years 1 and 2 after the intervention was greater than that of on-grade-

level peers with no intervention. The quantitative study addressed students reading below 

grade level and an intervention that would show an increase after two years.  

Hammerschmidt-Snidarich et al. (2019) examined the efficacy of individualized 

goal setting on the oral fluency rate of upper elementary students. Multiple baselines 

indicated positive yet moderate effects of goal setting for some students reading below 

grade level. The study introduced more strategies for teachers who have the challenge of 

instructing students who were reading below grade level through interventions that have 

been proven successful in schools with socio-demographics. 

Mariage et al. (2020) conducted this mixed-method study to understand the 

impact of Tier 2 instruction on struggling readers. The study introduced different 

strategies that could be utilized in low-performing elementary schools like Poseidon 

elementary. With intervention becoming a common theme seen across most literature, 

Tier 2 instruction strategies are imperative for 5th-grade students reading below grade 

level. The BURN strategy (Box, underline, read, and note), Mark It/Jot It, and CLASS 

strategy (contribute, listen, accept, support, show) could be best practices to include with 

the current SOR instructional strategies. 

Fumero and Tibi (2020) shared a great depth of information in this article that 

targeted Speech-Language Pathologists (SLP) and how vital morphological awareness is 

in bilingual language. Background information shows that with the increase of English 
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learners (ELs) steadily rising, researchers need to find ways to equip ELs with the 

necessary tools and skills to succeed in schools that do not utilize their home language. 

They further state that most models of reading do not explicitly include morphology as a 

component, but it is significant in reading development. The article gave a wealth of 

information that would be conducive to adding to our practice at the elementary that has 

scored low in reading for several years. Promoting problem-solving instructional 

strategies for helping students find and analyze word patterns. Educators can use 

intervention tools and strategies to reach English language learners and other students: 

word sums, word matrices, and structured word inquiry. 

Ritchey et al. (2017) discussed the Response to Intervention (RTI) model 

implemented in several schools across the country. Students who are struggling receive 

increasingly intensive intervention to improve their reading skills. Because it was used 

through lower elementary for years, such intervention must also occur in upper 

elementary, for gaps in reading from poor readers to high-level readers are closed.  

The results showed that explicit instruction, which includes teacher modeling, in reading 

strategies that can be used before, during, and after the reading is adequate. Small gains 

in norm-referenced comprehension outcomes were expected. In the project study, 

students' reading abilities are not up to par and are in dire need of a solution. By 

understanding the RTI model, we can ensure that the educators and paraprofessionals at 

the school who perform poorly on reading repeatedly get the proper training to increase 

their knowledge on reaching struggling readers. 
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Student Motivation and Teacher Efficacy 

Alexander (2018) conducted a qualitative study that reflects the opinions of other 

authors and himself. He felt that engagement represented student involvement in 

activities and processes that develop their knowledge, skills, and attitudes for 

comprehending various texts. If the student does not take charge of their learning, no 

engagement will be observed. They concluded that literacy engagement is a positive 

force in reading and writing development marked by students' willing participation in 

activities to increase literacy learning. This article reinstated that if the information is not 

personified to the student's interests, motivation and engagement will not exist. 

 Dixon et al. (2014) focused on teacher efficacy to how teachers were willing to 

differentiate instruction to diverse learners. The study resulted in a higher number of PD 

hours in differentiated instruction reflected a higher teacher efficacy and higher teacher 

sense of efficacy beliefs. The study demonstrated how teacher efficacy is essential to 

dimension implementing instruction regardless of what Grade-level the student is 

currently on. Even though we focus on below-grade level reader instruction, we must not 

forget students who are on grade level and require more challenging assignments. 

Smith and Miller (2018) discussed how 187 upper elementary students performed 

below on state assessments where motivation was a component for successful reading. 

They completed a questionnaire and read reviews so data could be collected to 

understand the underlying problem. Even though the students performed below grade 

level on the assessments, a discrepancy occurred between narrative and expository 

comprehension. The discussion of the data collected showed the need to design 
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interventions to support overall reading development. Teachers often blame themselves 

for the inability to reach students who perform lower than the other students. When we 

consider that the assessments are not designed for students to perform well, we find ways 

to increase overall performance with informational text. This article provides information 

about strategies to help students grow and perform better on mandated assessments. 

Troyer (2019) examined teacher implementation of an adolescent literacy 

curriculum designed as an intervention for students reading two years below grade level. 

They collected data from four experienced teachers in a single school. The data collected 

found that teacher accounts included adaptations that were different but reflected pre-

existing orientation toward literacy. It helps provide tailored PDs that would help with a 

literacy curriculum's most critical pedagogical features. The study showed a problem 

with students reading below grade level in that school. It also helps provide critical 

pedagogical approaches that can help teachers reach students where they are. 

Vega et al. (2020) stated that literacy rates vary between socioeconomic groups, 

and reading gaps are a common feature of the education system. Previous reading 

research has identified several teaching strategies that impact student learning outcomes. 

It was shown that groups of young kids with internet access could read complicated texts 

with little teacher involvement after integrating the usage of complex texts, collaborative 

learning, and internet access on the reading comprehension scores of 58 fourth graders. 

The study introduces a factor in instructing students, technology. With the growing use of 

this tool, teachers must be trained on the proper way to utilize this tool for student 

achievement in reading. This study provided information about the reading deficit at their 



25 

 

 

elementary school and how the researchers found a solution with the usage of technology 

to improve student reading. 

 Class size reduction and the development of standards for reading and content 

areas have highlighted the need for and difficulty in obtaining qualified teachers (NRP, 

2020). Evidence shows that student outcomes positively correlate with a teacher's years 

of experience and verbal and intellectual aptitude (NCTQ, 2004). Darling-Hammond 

(2000) discussed how teacher quality characteristics, such as certification status and 

degree, are significantly positively correlated with student outcomes. Research suggests 

that the quality of teacher learning focuses on teacher practices and effectiveness, which 

have been central to several studies in the learning domain (Goe et al., 2008). 

Professional Development 

Garcia et al. (2011) conducted a literature review to focus on two instructional 

approaches to help elementary-age students with reading comprehension in a low-income 

school. The two approaches were cognitive strategy instruction and responsive 

engagement instruction. The authors provided information on best practices to help 

improve classroom instruction through the literature review. The researchers gathered 

that the most effective way to enhance classroom practice was to be a teacher's 

professional learning. If you want the teachers to release the responsibility for adequate 

comprehension, the administrators and curriculum specialists must remove their teachers' 

responsibility for instruction and curriculum selection. They further explained that PD is 

the best way to support the teacher in instruction. The study used the article to help 

understand that some educators cannot successfully instruct because the responsibility 
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has not been given to them. Once we understand how to meet our educators, each student 

will reach their true potential. 

Paprzycki et al. (2017) wanted to understand the impact of framework-aligned 

science PD on literacy and mathematics in lower elementary. Understanding how the 

Framework can improve students' achievement in early literacy, reading, and 

mathematics may help understand if 5th graders are already reading several grade levels 

behind, what is missing in the lower grades that would be imperative to build strong 

readers. Even though the study mainly focused on why science instruction did not occur 

in lower elementary grade levels, the importance of reading is still evident. When 

considering the recent emphasis on science instruction for early childhood classrooms, 

incorporating these skills with reading may help the student's literary lens when referring 

to subject vocabulary. 

PD of educators helps by improving work commitment and innovative work, 

which improves the quality of education and produces competitive quality human 

resources (Asiyah et al. (2021). Helping teachers recognize how theories affect how we 

think about life and learning will ultimately lead to a better understanding of how various 

models can lead to more effective and high-quality instruction for all students (Tracey 

and Morrow, 2017).  

Implications 

Despite research from the different disciplines, such as developmental 

psychology, cognitive science, education, and linguistics, one question remains: how 

does a student learn to read and comprehend materials if they are already a grade level 
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behind (Pearson and Cervetti, 2017)? When we view learning experiences from multiple 

theoretical perspectives, it may allow educators to consider different explanations in 

various ways to analyze data and meet the needs of all students, no matter the stage they 

are in the literacy acquisition continuum (Mondesir and Griffin, 2020). Each year over a 

million public school students who have reached fourth grade are added to the nation's 

ranks of nonreaders (NCTQ, 2020). Through all of the past and current literature offered, 

there is still a need to understand educators' perceptions of PD and support effectiveness 

after R.I.S.E. training. This study understood educators' perceptions who attended the 

R.I.S.E. PD to implement the SOR instructional strategies to students enrolled in 

Poseidon elementary schools. It may help foster student achievement in reading no matter 

the student's ability. 

Summary 

Educators must understand and use instructional strategies to meet students' needs 

and set clear and concise expectations. Research-based practices in literacy instruction 

can influence historically lower-performing groups, including students of color, students 

with exceptionalities, and multilingual learners (Mondesir and Griffin, 2020). 

Technology, such as interventions like iReady, can make reading more engaging and 

accessible for all students. Using iReady diagnostics shows where the student lacks 

specific skills to score on grade level. Educators can use this data to drive instruction to 

reach those students to bring them to the grade level they are expected to be. Ryan and 

D'agostino (2017) drew attention to Louise Rosenblatt's warning from 80 years ago that 

teachers were not doing a good job cultivating their students' interest in having a 
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pleasurable and meaningful experience with reading, which is evident in today's 

standardized test-driven school environment. If educators cannot keep a student engaged, 

the learning stops, and student achievement drops.  

In Section 1, I described the research problem, rationale from a local and national 

perspective, the significance of the problem, and the research questions that help guide 

the overall study. This section also included a comprehensive literature review that 

addresses the emerging themes relevant to the broader problem of educating students who 

are reading below grade level and attend low socioeconomic elementary schools. Studies 

reviewed focused on elementary and early middle-level instructional strategies learned 

through PDs that could reach students on grade level; but not those who were already 

reading below grade level. The last part of Section 1 focused on the implications of more 

research on instructing students who read below grade level. With the aid of the literature 

review, various project studies could help address this deficit. Data from the semi-

structured interviews helped determine the focus and direction of the project study and 

how it was implemented in Poseidon elementary schools. 

Section 2 presents the qualitative study's research design, methodology, 

proceedings, and findings. Section 3 is the project which was a 3-day PD to help 

implement the SOR instructional strategies with fidelity to support academic achievement 

in reading. Creating this PD may help improve educator pedagogy and efficacy, which 

will lead to helping those students have the necessary foundation and skills to be 

conducive on their educational journey. Section 4 concludes the study with a narrative 

reflection of the journey taken to research the literature, conduct the research, analyze the 
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data, transcribe the data, code the data, develop the project, and implement the project in 

a low socioeconomic elementary school. 
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Section 2: Methodology 

Research Design and Approach 

The qualitative study's research design was a basic bounded case study. This 

design was chosen because the study involved educators who had completed the R.I.S.E. 

PD presented by cooperatives in Arkansas. Those included were educators who had 

completed the 2-year PD and were employed or previously employed at an elementary 

school at which over 85% of students received free and reduced-price lunch. 

Problem and Research Design 

The local problem addressed in this qualitative study was that students attending 

low socioeconomic elementary schools were not scoring at the state benchmark. Instead, 

they were scoring in the "needs improvement" category. Those elementary schools 

supported changing reading strategies to the SOR instructional strategies because of the 

Arkansas R.I.S.E. initiative (ADE, 2022). There was a need to find a solution to help with 

literacy scores in those elementary schools. As the years progressed, students’ inability to 

read was shown on the Arkansas state assessment, the ACT Aspire. With the 2021 Spring 

STAR testing data showing students reading below grade level, the educators' 

perceptions of who attended the R.I.S.E. PD training were of the utmost importance. 

To determine which design method to use, I became familiar with quantitative 

and qualitative research. Quantitative research design does three main things: (a) 

conceptualizes reality in terms of variables, (b) measures the variables, and (c) studies 

relationships between the variables (Punch, 2013). An issue with using quantitative 

design is the requirement of a large sample size and measurable variables. In order to 
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comprehend educators' perceptions of the R.I.S.E. PD, this research study required a 

modest sample size and the use of interviews. According to Punch (2013), a qualitative 

research approach allows the researcher to get a "holistic" understanding of the study's 

setting, including its logic, structures, and explicit and implicit norms. This project study 

captured data on educators' perceptions of the R.I.S.E. PD and support after the 2-year 

training. Qualitative researchers can understand a problem through interviews. This study 

focused on interpretation rather than quantification; therefore, it was determined that the 

qualitative research design was the best method to obtain the participants’ perceptions.  

Description of the Qualitative Case Study 

A bounded case study involves using a particular group of people involved with a 

specific phenomenon during a specific period (Merriam and Tisdell, 2016). The project 

study could be considered a bounded case study because only educators in low 

socioeconomic elementary schools who had completed the R.I.S.E. training participated. 

Ten educators from these schools were interviewed. Though the study can be identified 

as a bounded case study, the research findings may be applied to improve the R.I.S.E. PD 

training. 

Justification for Research Design 

Before choosing a bounded case study, I researched all possible qualitative 

studies. I identified phenomenology, grounded theory, action research, and ethnography, 

which were all rejected. Phenomenology focuses on the nature of experiences from the 

point of view of the person who experiences a phenomenon (Connelly, 2010). I focused 

primarily on educators' perceptions of the R.I.S.E. PD and support received to implement 
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the SOR instructional strategies in the classroom. Though the grounded theory was 

familiar to phenomenology, it was rejected because I did not want to use the inductive 

method to analyze educator perceptions of the R.I.S.E. PD to lead to a theory (Charmaz 

and Belgrave, 2012). However, I wanted to find out how we could improve the R.I.S.E. 

PD for educators. 

Action research requires the researcher to identify a current problem while 

engaging stakeholders and participants with implementing changes during the research 

process (Merriam and Tisdell, 2016). This design was rejected because I would not be 

implementing changes but making suggestions to help with the PD, which used the SOR 

to instruct readers. Furthermore, the aim of this research was to understand educators' 

perceptions of the R.I.S.E. PD and support to help educators implement the SOR 

instructional strategies. Another research design, ethnography, involves learning about a 

particular group of people and understanding their culture, beliefs, and languages 

(Merriam andTisdell, 2016). Because the research questions focused on the R.I.S.E. PD 

and the support that educators receive to implement the SOR instructional strategies to 

help students succeed academically, and not on beliefs or cultures, this design was not 

suitable for this study. A qualitative bound case study was the best option for the study 

because it would allow me to interview educators to share their perception of the R.I.S.E. 

PD and support to implement the SOR instructional strategies. By conducting this study, 

I understood educators' perceptions about the R.I.S.E. PD and support after the training 

and how it might or might not help educators implement the SOR instructional strategies 

with fidelity to foster student achievement in reading. 
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Participants 

The participants for this qualitative bound case study were from Poseidon 

elementary schools. Those participants were educators who attended the R.I.S.E. PD 

training for 2 consecutive years. Those participants were employed in elementary schools 

that received Title I funding because of the students’ low socioeconomic status.  

Criteria for Selecting Participants 

Patton (2002) expressed that the logic and power of purposeful sampling lie in 

selecting information-rich cases for a study to be in-depth, information-rich cases from 

which one can learn a great deal about issues of central importance to the purpose of the 

inquiry. Purposeful sampling enables the selection of the same proportion of participants 

as they appear in the total population (Bogdan and Biklen, 2007). Regarding both 

statements, purposeful sampling was the best option for selecting participants who met 

the specific criteria described in this study. Educators completed the mandatory R.I.S.E. 

PD training for 2 consecutive years to be eligible for participation. Teachers agreed to 

take part in a semistructured interview that lasted 45 to 60 minutes in order to discuss 

their opinions of the R.I.S.E. PD and the follow-up support they received to help them 

implement the SOR teaching methods. Educators from third to fifth grade were 

interviewed to understand the overall implementation better. 

Justification of Number of Participants 

Participants in this bounded case study were educators. A set number of 

participants was selected based on those willing to participate. Researchers have 

suggested using "information power" to guide an adequate sample size for qualitative 
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studies. Information power indicates that the more information a sample holds, the lower 

the number of participants needed (Malterud et al., 2016). Boddy (2016) suggested that a 

sample size of six to 12 would be adequate to get to the point of redundancy and 

saturation. I followed the advice of Malterud et al. for the study because it helped analyze 

the interviews to understand educators' perceptions of the R.I.S.E. PD and support 

received to implement the SOR instructional strategies in low socioeconomic classrooms. 

Teacher Participants 

Ten educators were purposefully selected to participate in this study. There were 

more than 12 volunteers. Therefore, those names were kept in case someone no longer 

decided to participate. The educators were asked about their perceptions of the R.I.S.E. 

PDs and the support received to help implement the SOR instructional strategies in low 

socioeconomic classrooms.  

Procedures for Gaining Access to Participants 

With Institutional Review Board (IRB) approval from Walden University granted 

(see Appendix B), I provided the district and principals with detailed information about 

the study, procedures, and protections that would be in place to ensure the confidentiality 

of all participants involved. The administration granted permission and provided a list of 

educators who had completed the R.I.S.E. PD. This list also included their email 

addresses and phone numbers to facilitate communication over the course of the study. 

The educators received an email that indicated the purpose of the study and included a 

request for participation, participant requirements, informed consent, the confidentiality 
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process, and my contact information (see Appendix D). After submissions were received, 

purposeful sampling was done to select 10 educators for the study.  

Research–Participant Working Relationship 

The introductory email informed all participants about my employment and 

current position. Each participant knew my familiarity with the R.I.S.E. PD because I, 

too, had to complete the training. Bogdan and Bilken (2007) expressed the importance of 

respect when conducting a qualitative study. I started building rapport after selecting the 

participants and throughout the data collection process. The informed consent showed 

that each participant understood all that happened (i.e., the process to participate, not 

participate, or forfeit participation). It also informed the participants of their 

responsibilities in the research study (Merriam and Tisdell, 2016). 

Protecting Participants’ Rights 

To ensure confidentiality, all participants received pseudonyms to protect their 

identity. Participants responded with an email stating “I consent” to participate. The 

following was part of the consent form for all participants to sign and understand to 

ensure the avoidance of harm: 

● researcher name; 

● purpose of consent; 

● a description of the purpose of the study and procedures to be followed; 

● sample interview question; 
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● statement indicating that participation was voluntary, without input from 

administration, and that participants could withdraw from the study at any 

time; 

● the process to secure the confidentiality of the participants; 

● the methods to secure the data collected; 

● the usage of the research data to explore the perceptions about the current PD; 

● instructions on how to participate; and 

● IRB approval information. 

Safety and confidentiality were of utmost importance and priority in this 

qualitative study. Interviews were coded and kept in secure storage. The computer was 

password encrypted and was locked in a vault. All written documents were kept in the 

safe, too. A procedure for debriefing was implemented to allow participants to ask 

questions, comment, and ensure that no harm had occurred. All data collected will be 

protected for 5 years after the completion of the study to protect participants, the schools, 

the students, and the districts. All stored electronic and written data will be destroyed per 

Walden University protocol.  

Data Collection 

Data were collected from participants in the project study which allowed me to 

collect rich data and increase the trustworthiness of this qualitative study (Glesne, 2011; 

Merriam and Tisdell, 2016). The method used to collect information was semistructured 

interviews. This source allowed me to understand educators' perceptions of the R.I.S.E. 
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PD and support received to help with the implementation to foster student achievement in 

reading. 

Description and Justification of Data Collection 

The purpose of this qualitative bounded case study was to explore the perceptions 

of educators of the R.I.S.E. PD and support to implement the SOR instructional strategies 

in low socioeconomic elementary schools. There was a need to understand how the 

R.I.S.E. PD may help educators foster academic achievement for all students regardless 

of how they score on assessments. The source that provided the data was participant 

interviews. The interviews allowed an understanding of how the R.I.S.E. PD is valuable 

for educators and helpful for students to increase student achievement in reading. 

Interview Data 

Data were collected through interviews. Interviews help with understanding a 

phenomenon in depth. The interviews lasted 45 minutes to an hour and could have been 

stopped at any time per the participant's discretion. I remained neutral throughout the 

interview so the data would not show any biases (Yin, 2014). The semistructured 

interviews incorporated open-ended questions that allowed the participants to share their 

perceptions, without steering the responses or thoughts in a specific direction (Creswell, 

2012). The questions went through a process to ensure quality, through editing from the 

reading specialist at Poseidon elementary schools to make them free from any mistakes. 

Each question focused on the participant's perceptions of the R.I.S.E. PD and support 

received after training to help implement the classroom's SOR instructional strategies. All 
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the interviews were audio-recorded, with the participant's consent, and transcribed 

verbatim (Merriam and Tisdell, 2016). 

Data Collection Instrument and Sources 

This section is a basic description of the data source collected through this case 

study. 

Interviews 

The questions from the semistructured interviews focused on the educators’ 

perceptions of the R.I.S.E. PD. The educators were asked if there were implementation 

challenges, what their perceptions were of the R.I.S.E. PD, and whether additional 

resources or support were needed that the cooperative and the school district offered. 

They were also asked if additional PD was needed to implement the SOR instructional 

strategies in the classroom to foster student achievement (see Appendix F). 

Sufficiency of Data Collection Instrument and Sources 

I could grasp the participants' opinions of the R.I.S.E. PD and assistance in 

implementing the SOR instructional strategies through interview protocols. These 

perceptions revealed details about the R.I.S.E. team's professional growth, their support, 

and whether any further resources or assistance were required. The interview data 

provided answers to the research questions. More volunteers were not utilized because 

interview data did not become too saturated (Merriam and Tisdell, 2016). I could 

determine from this source whether the R.I.S.E. PD and assistance had assisted them in 

putting the SOR teaching strategies into practice. 
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Process of How and When Data Were Generated and Recorded 

According to Merriam and Tisdell (2016), it should take roughly a month to 

identify willing volunteers, get consent forms signed, and choose a representative sample. 

After receiving confirmation of all participants' and administrators' consents, data were 

obtained. Interviews with the participants were semistructured. After scheduling 

interviews, data collection started. 

Interviews 

The interviews were scheduled outside of instructional time so as not to conflict 

with participants’ daily schedules in the classroom. Participants emailed "I consent" and 

set an appropriate time for an interview of 45 minutes to an hour. Each participant read 

the consent before the interview to be aware of how their identity would remain 

confidential, and that the interview would be audio-recorded to ensure accuracy in 

transcription. They knew that I would be the only person aware of the coding system. All 

documentation and transcriptions were password protected and locked in a vault to help 

with participant confidentiality (Yin, 2014). 

During the interview, I asked broad questions, such as questions concerning the 

participant’s background, where they were raised, their family, and a typical day at work. 

This helped the participant get comfortable and set the interview's tone. The audio 

recording began once the comfort level was established. The first set of predetermined 

questions focused on educator perceptions of the R.I.S.E. PD and support received after 

the training to help with implementation. During the 45-minute to 1-hour interview, I 

assessed what was heard and observed. Follow-up questions were used to clarify 
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explanations and ensure that body language interpretation, answers, and emotions were 

accurate (Yin, 2014). Merriam and Tisdell (2016) suggested using probes, such as 

hypothetical, ideal situation, and devil's advocate questions, to deepen understanding of 

the participant's perceptions. Those questions were only asked for clarification and to 

understand educators' perceptions, which helped add depth to this qualitative study. 

Tracking Data From Instruments and Emerging Understandings 

The interviews were planned outside of class to avoid interfering with their 

everyday schedules in the classroom. Participants scheduled a time for a 45- to 1-hour 

interview by emailing the researcher the words "I consent." Before the interview, the 

participant read the consent to ensure that they knew how their identity would be kept 

private, and that the interview would be taped for later transcribing accuracy. They knew 

I would be the only person aware of the coding system. All documentation and 

transcriptions were password protected and locked. Microsoft Excel and Microsoft Office 

helped maintain data from each participant using the pseudonyms assigned from the 

interview (Merriam and Tisdell, 2016). Themes found through the literature review were 

headings placed on the excel spreadsheet, and the problems or compliments of the 

R.I.S.E. PD were listed. The Microsoft Office document was used to transfer written 

notes into an electronic format to be password protected and stored. The data from the 

interviews were monitored continuously and coded, using the codes from the spreadsheet. 

If additional resources or challenges were identified in the interviews they were added to 

the spreadsheet. In the comment sections of the excel spreadsheets, reflections were noted 
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about the data. Malterud et al. (2016) state that saturation, or information power, will be 

determined when no new strategies or challenges become apparent through the data. 

Gaining Access to Participants 

Multiple perspectives were required to comprehend the R.I.S.E. PD. The 

administration provided a list of teachers who met the requirements for the study. The list 

had the educators' phone numbers and email addresses so that I could contact them about 

participating in this project study. 

Role of the Observer 

 As a scholarly research observer, I am aware that I am an instrument of the 

research as the primary collector and analyzer of all data gathered through the interviews 

(Merriam and Tisdell, 2016). I can only be an observer through the approval of Walden 

University (Appendix B), the school district superintendent, the building supervisor 

(Appendix C), and permission from participants. My role is not to impose my beliefs or 

create biases with the data collected (Merriam and Tisdell, 2016). Because of this, I must 

be aware of my own biases towards any educator participating in the study. I used 

bracketing to identify my biases, knowledge, and assumptions and temporarily set them 

aside so they would not influence the research. (Merriam and Tisdell, 2016). Patton 

(2015) stressed the need to identify one's biases so they would not influence the validity 

of the research study. The following bias was identified that I bring to the study: The 

SOR instructional strategies can help foster student achievement in reading if 

implemented with fidelity, with the necessary support after completing the R.I.S.E. PD. 
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When a greater explanation was required, questions were raised in the interviews 

to help ensure legitimacy. My verbal or physical language during the interviews did not 

indicate whether I agreed or disagreed with a participant's remark (Merriam and Tisdell, 

2016). I used my ability to be non-judgmental, sensitive to the participant's feelings, and 

respect their opinions and perceptions (Merriam and Tisdell, 2016). With those biases 

and knowledge in mind, it was my responsibility to be transparent and open during the 

entirety of the data collection process. Bracketing biases, knowledge, and assumptions 

added credibility to the research and helped ensure that the project study was trustworthy. 

Data Analysis 

 This section explains the analysis and interpretation of the data gathered. 

According to Creswell (2012), three processes were used: a) using Microsoft Office to 

organize the data, b) Microsoft Excel Spreadsheet to code the data, and c) identifying the 

categories, themes, and patterns. 

How and When Data Were Analyzed 

 The data from the interviews were coded to identify potential themes and patterns 

and to develop a visual description of the data (Creswell, 2012). Each process was done 

after each interview to discover similar or divergent themes. It helped determine if the 

research questions were answered throughout the data collection process. When themes 

and patterns emerged, a thematic code was developed from the data and noted on the 

spreadsheet with participants' responses (Creswell, 2012). 
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Table 1 

Data Analysis Process 

Data 

Interviews 

(pseudonym for participants) 

 

Audio recordings (typed verbatim)  

Confirmation of transcribed data  

Member checking  

Apply codes Record patterns, themes, or subthemes 

Rearrange data Determine categories 

Apply thematic coding Answer guiding questions 

Put in code dictionary  

 

 Each spreadsheet used the heading of the themes for easy navigation and 

organization purposes. The spreadsheet columns included the general headings of the 

R.I.S.E. PD sections (6-day training) and participants' perceptions of each. The interview 

questions were compiled under the general heading so each response could be listed to 

identify contradictory themes or opinions (Creswell, 2012). 

Coding Procedures 

 Participants’ pseudonyms, identification codes, and thematic codes were used in a 

dictionary to analyze the data. The code dictionary helped add credibility to the study by 

organizing the codes presented (Stuckey, 2015). The identification codes consisted of 

numbers and letters from the pseudonym to identify each participant. The identification 

codes correlated with thematic codes to help identify the themes or patterns that arise 

from each participant. The thematic codes were color-coded and consisted of sub-codes 

that helped expand on themes (Stuckey, 2015). The coding focused on the R.I.S.E. PD 
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and support received to help educators implement the SOR instructional strategies in low 

socioeconomic elementary schools. 

Once data collection and coding were completed, the list showed themes, patterns, 

and categories that emerged from the data so that it could be used to consolidate into 

three to five significant perceptions (Stuckey, 2015). The three to five essential topics 

must be mentioned by the participants in the study to help with validity. Each transcript 

was reread and recorded to ensure the credibility of the matching codes. The pseudonym 

was administered at the beginning of the study to help with the confidentiality of each 

participant. 

Evidence of Quality Procedures 

Throughout the interview, biases were not exhibited in the participants nor data 

collected. Each participant was given access to the 1-2-page draft of the results after it 

was finished, to ensure that my interpretation of their opinions on the R.I.S.E. 

professional growth and after-training support was accurate. By allowing the participants 

to read the summary, I performed a member check to determine if any biases influenced 

the analysis of the draft, which established credibility and trustworthiness (Yin, 2014). 

The audio recordings of the participant interviews were transcribed verbatim, 

electronically, and protected with a password-encrypted computer that was locked in a 

vault (Yin, 2014). The interview notes were also transcribed electronically, and the 

original documentation was placed and secured in the vault. This helped maintain a chain 

of evidence, as Yin (2014) suggested. The study's findings may help other elementary 
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schools implementing the SOR instructional strategies understand the PD, and if the 

R.I.S.E. training provides the necessary support for educator buy-in. 

Discrepant Cases 

More participants were requested to take part in the study in case there were any 

differences or disagreements. Regarding educator perceptions of the R.I.S.E. PD, and 

support received to help implement the SOR instructional strategies in the classroom, 

Merriam and Tisdell (2016) pointed out the need to be aware of contradictions on 

purpose and try to find evidence that refutes or challenges the majority of views found in 

the literature review and interviews. One may have to look at how educators are 

implementing the instructional strategies and what resources they may lack compared to 

schools with less than 85% of students on free and reduced lunch. Discrepant cases are 

included in the analysis to explain why it differs from the participants.  

Limitations 

Limitations are weaknesses or problems that the researcher becomes aware of 

during the data collection and analysis (Creswell, 2012). This qualitative study is 

conducted in elementary schools in the southeastern part of Arkansas. This does not 

represent all elementary schools that have attended the R.I.S.E. PD training. The first 

limitation of the study is that through the implementation of the SOR instructional 

strategies, the education entity went through a pandemic that changed schools from 

traditional to virtual and blended learning. The second limitation is that it is limited to 

educators who teach in schools with 85% or more free and reduced lunch recipients and 
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grades 3rd-5th instructors, which cannot represent other elementary educators who have 

completed the training and attended the PD. 

Data Analysis Results 

The objective of the qualitative bound case study was to (a) investigate the 

opinions of third through fifth-grade teachers on the R.I.S.E. PD and (b) investigate their 

opinions regarding the SOR teaching methods for students in low socioeconomic schools. 

To develop an understanding of the educator perceptions from their responses in a semi-

structured interview, the conceptual framework of social cognitive theory introduced by 

Albert Bandura (1986) helps guide the open-ended questions asked by the researcher and 

answer the following research questions: 

R1:  What are educator perceptions of the R.I.S.E. Professional development to 

help with student achievement in reading in low socioeconomic schools? 

R2:  How has the R.I.S.E. Professional development improved teaching 

strategies to help with student achievement in reading? 

 This chapter is organized into the following sections: data collection, findings by 

research questions, quality evidence, and outcomes. 

Data Collection 

 Semistructured interviews with the ten participants were used to gather data. I had 

to wait for I.R.B. approval before the interviews could be set. Building supervisors had to 

sign the Research Partner Agreement (Appendix C) before the I.R.B. could approve 

conducting the interviews. Once this was signed and returned to the I.R.B., consent was 

given to begin data collection for this project study (Appendix B). Possible participants 
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received emails including a description of the project study and the consent attached. 

Instructions on how to participate were included in the email. Emails were sent to fifteen 

(15) individuals, with ten (10) responding "I consent" to volunteer in the project study. 

When those emails were retrieved, participants were contacted to schedule their 

interviews face-to-face, or Zoom were options given so data collection could begin.  

 The participants chose the time for the interviews. Participants agreed to record 

their interviews and were informed that their identities would be protected using 

pseudonyms. Before the interviews were conducted, each participant received a hard 

copy of the consent to ensure they understood their rights and that participation was 

strictly voluntary. Before the semistructured interview questions were asked, the 

researcher asked questions about their educational background better to understand each 

participant's experience in the classroom. Once the interviewee was comfortable, the 

interview commenced. The audio recorder was checked to ensure it was working 

correctly. A paper copy of the interview questions (Appendix F) to make notes on the 

participant's responses in case more clarification is required after the interview was over. 

After each interview, the audio was rechecked to ensure the interview was recorded and 

clear so the interview could be transcribed verbatim and be free from any errors. Once the 

interviews were completed, I transcribed each interview using Microsoft Word on the day 

they occurred on a password-protected computer, saved a copy on a flash drive, and 

stored it in a vault after the completion of the day. Each interview took two days to be 

fully transcribed, as I was sure to listen to the audio recordings several times to ensure 

accuracy. 
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 The participants received the audio recording files and a calendar with a time slot 

for a phone call to discuss the transcription's correctness. At this time, I asked questions 

about the notes I had written during the interview to help gain clarity and understanding 

of their answers. This allowed the participants to provide feedback which helped add 

richness to the perceptions of the participants involved in the study. After completing the 

member checking with each participant, the emails were deleted from the server, and I 

was able to begin the coding process. Each interviewee had received a pseudonym, which 

was now being entered into Microsoft Excel along with an identification code. I began 

transferring the data on the spreadsheet, with the columns being the participant 

pseudonym and the rows listing the ten open-ended interview questions. Each 

participant's response was color-coded to help organize the collected data. 

  Each participant interview was read and coded one by one. As I began to analyze 

the transcriptions, patterns began to emerge. The codes were placed in a broad category 

related to the research questions, which allowed the identification of subcategories and 

patterns in the third review. Those patterns were then coded and placed in the code 

dictionary, so I could refer back to them to help answer the research questions. Key 

phrases were highlighted on the Microsoft Word documents and then transferred to the 

Microsoft Excel spreadsheet, including the participants’ pseudonyms. Those phrases 

were captured and used to enrich the interpretations of the themes, uncovered through the 

fourth review of the transcribed data. To reinforce bracketing from my notes on the hard 

copy of the interview questions, I was sure to listen to the participant's words through the 

audio recording, while analyzing the transcripts as a way to conceptualize the text and 
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connect it to other parts of the interview. Some codes were related to others, so they were 

combined to form themes around the data. After the coding process, four themes were 

found that concerned the educators' perceptions about the R.I.S.E. PD and the SOR 

instructional strategies for low socioeconomic schools, organized by research questions 

in the following section. 

Results by Research Questions 

 The data from the interviews are organized by the research questions that were 

explored to identify emergent themes. 

Research Question 1 

 Research question one asked, “What are educator perceptions of the R.I.S.E. 

Professional Development to help with student achievement in reading in low 

socioeconomic schools?” All participants showed great concern that students in the upper 

elementary Grades 3-5 needed help with reading to be fluent readers and that the R.I.S.E. 

PD could help students who were several grade levels below. Throughout the interviews, 

several participants showed incredible frustration on how to incorporate the information 

provided in this PD after only 6-days of training with the SOR instructional strategies. 

Some felt it was a lot to digest and implement in such a short time. Most participants 

learned from their coworkers, to help them understand the SOR instructional strategies 

and how it was supposed to look in a low socioeconomic classroom. In contrast, others 

furthered their understanding by researching and finding literature to help understand the 

material they were tasked with implementing. 
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The themes organized under research question one were: beneficial and 

overwhelmed. Words and perceptions of the participants were used to identify those 

themes and strengthen the credibility of the interpretation in Table 2. 
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Table 2 

Description of Emerging Themes for Research Question 1 

Theme Description  

Beneficial to student 

achievement in 

reading and 

interventions 

 

Producing good results or helpful effects. 

(Merriam-Webster, 2022) 

 

 

Subcategories and 

codes  

Description Significant statement 

examples 

 

Benefit 

- good 

- enjoyment 

- gain 

- helpful 

- aid 

- useful 

- worthwhile 

- valuable 

- of use 

Something that 

produces good or 

helpful results 

(Merriam-Webster, 

2022) 

- benefits novice 

teachers 

 

- the overall training 

was good  

 

- going through the K-

2 training benefit my 

students  

 

- help my co-workers 

with phonics 

 

-the cooperative 

specialists were 

helpful  

 

- transition of these 

strategies a little 

easier 

- teach students 

phonics and decoding 

is useful. 

 

- strategies were 

useful for my 

interventions 

 

- the 6-day training 

was worthwhile 

 

- resources received 

made it worth the 

time 

 

 

Theme  Description 

Information was a lot 

to digest and retain. 

 

To overpower in thought or feeling. 

 

(Merriam-Webster, 2022) 

Subcategories and 

codes 

Description Significant statement examples 
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Excessive 

- too much 

- a lot 

- extreme 

- over the top 

- unreasonable 

- overload 

- excess 

 

 

An amount or degree 

too great to be 

reasonable or 

acceptable (Merriam-

Webster, 2022) 

- the information shared was a bit excessive  

 

- because it was so much information, it felt 

excessive 

 

- it was a lot to take in 

 

- professional development was a lot to take in  

 

- it was unreasonable amount of information at 

once 

 

- my brain was on overload 

 

- it was just too much 
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Theme 1: Beneficial to Student Achievement in Reading and Interventions. 

Each of the participants expressed how beneficial the R.I.S.E. PD is to help educators be 

able to instruct students in low socioeconomic schools to show student achievement in 

reading. Through the interviews, I interpreted that each participant understood what was 

being expressed through the R.I.S.E. PD, even if some participants felt it was not tailored 

to students who were reading on grade or above grade level. The overall aspect of the 

R.I.S.E. PD seemed to benefit the educators employed in low socioeconomic elementary 

schools to help with student achievement in reading and the ability to provide intensive 

interventions. 

 Daisy. Daisy shared her perceptions of the R.I.S.E. PD six-day training stating 

that it was useful to a certain extent. Throughout the interview, Daisy also expressed the 

importance of being a fluent reader and how it helped her reach students from different 

grade levels because she was a novice teacher: 

I think the R.I.S.E. professional development is a great tool to use in a low 

socioeconomic classroom if it is implemented with fidelity. It gives teachers the 

ability to set clear expectations for their students and to model what it is meant to 

be a fluent reader through phonics, decoding, and phonemic awareness that most 

of the students in our school lack. They lack the necessary foundation to be fluent 

readers, and this training helps the teacher be able to help fill in the gaps and give 

them the skills to help produce students who will eventually become grade-level 

readers. 
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 Rita. Rita emphasized how helpful the R.I.S.E. PD was for her since it enabled 

her to connect with challenging pupils who were several grade levels behind: “Without 

this professional development, teachers would not know if they are teaching it with 

fidelity so it gives us the help we need to improve our teaching.” 

 Sienna. In her low socioeconomic elementary school, Sienna thought the R.I.S.E. 

PD was a significant help to the teachers: “The R.I.S.E. professional development was 

necessary because, prior, I, I did not feel that teachers in upper grades were equipped to 

remediate students that had fallen or those that were struggling to read with phonics, 

particularly phonological awareness.” 

 Henrietta. Henrietta explained why the R.I.S.E. PD was beneficial for teachers 

working in low socioeconomic settings, with an emphasis on shifting classroom 

education away from face-to-face instruction and toward blended learning, virtual 

learning, and virtual learning: 

So umm the R.I.S.E. Professional Development was worthwhile because it broke 

down words focusing on phonics and the decoding aspects, too. The training to 

help the teacher umm focus on the word origins and different affixes [pause] 

helped make a way to help students who were unfamiliar with words or those who 

have missed being in school due to them choosing the option of virtual learning. 

Our school was already suffering due to school closure back in 2020, where 

students missed so much of school that they started with the inability to be on 

grade level due to losing face-to-face schooling. 
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 Colin. Colin believed that the R.I.S.E. PD was a useful idea for teachers in a low 

socioeconomic classroom due to the surroundings and climate of the pupils. 

Colin expressed his opinions about the general atmosphere among the pupils at this 

primary school with a poor socioeconomic status: 

Ya know most students have to raise themselves, so any tool to help educators 

reach them was beneficial to the overall school climate. The R.I.S.E. professional 

development was useful in a school where students are struggling in their studies 

for so many reasons. The training can be an effective tool to prepare students to 

become more successful readers. 

 Raven. Raven was a new teacher who always sought to establish a connection 

with the parents of her students. Based on the rapport she established with the kids right 

away, she saw that the R.I.S.E. PD assisted her in her ability to make learning meaningful 

for the children: 

The R.I.S.E. professional development was useful because it helped umm cause it 

align the state standards to the low socioeconomic elementary school curriculum. 

It also was needed to help educators have the tools to achieve reading growth in 

students no matter the grade level they currently were on. It helped me reach 

students because I have a rapport with all my students, and I try to give them 

information on what we are doing in the classroom so they can reiterate it at 

home. 

 Mandy. When it came to the R.I.S.E. PD, Mandy had conflicting opinions on 

whether or not a school with a poor socioeconomic status would benefit from it. 
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Regardless of the grade level at which they were reading, it had flaws that did not fulfill 

the needs of all the students: 

Um the R.I.S.E. Professional Development was beneficial because it was the 

standard. Those are the skills and strategies that [pause] students are going to 

need. They will need to know this to continue to excel in umm progress through 

their grades. Nevertheless, I feel like it does not prepare some because it is not 

tailored to students in Title I schools or any low development areas. After all, they 

are not ready for the material right off. I feel that teachers may need something 

prior to the R.I.S.E. Professional Development to reach most of the students in a 

Title I school. 

 Blanche. Blanche has had the chance to teach in primary schools, with less than 

60% of students receiving free or reduced-price lunches. She observed a variation in the 

quality of instruction depending on the financing. Even though she thought it was a 

fantastic resource to add to the curriculum, she also believed that it overlooked the 

difference between low and higher socioeconomic schools: 

Although I teach fifth grade, I think I need to be trained in the lower ya know 

grades like Kindergarten through 2nd with the Science of Reading instructional ya 

know strategies because some students come to me reading on a second and first-

grade [pause] level. Having this training would better equip the teacher for 

students who are several grade levels below and close those gaps. 
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Dane. Before working at a low socioeconomic school in the United States, Dane 

had the chance to work in Japan for several years. Dane had mixed thoughts regarding the 

R.I.S.E. PD, even if he thought it was a valuable resource for some people: 

The R.I.S.E. Professional development benefit educators in a low socioeconomic 

elementary school because it is tailored for those students who are two or three 

grade levels behind basically. The training gives the teachers the tools to 

remediate and provide interventions to help bring them to where they are, 

[stutters] but it does not seem helpful for students who are already reading on 

grade level or above; it is like forgetting those particular students. 

 Paige. Compared to the other teachers in her grade level, Paige was a new 

instructor. She expressed her disinterest in the R.I.S.E. professional growth and 

reaffirmed Blanche's sentiments by saying the following: 

Its [pause] is almost no way to make it fit for students who are on their grade 

level, and for those who are not, you have ya know to find resources to help them 

eventually catch up and meet their targeted grade level.[stares off] If I had the 

R.I.S.E. professional development tailored for Kindergarten through 2nd grade, I 

would be better equipped to help those below grade level in reading. I would be 

able to know if I am using it correctly.  

 Even though the two participants, Blanche and Paige, were stuck in between if the 

R.I.S.E. PD was beneficial, their responses to why were because they lacked the 

instructional strategies when it came to instructing students who were several grade levels 

below. They felt they could not reach those Tier III students due to them not attending the 
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Kindergarten through 2nd grade tailored PD. Blanche also specifies that the R.I.S.E. PD 

did not consider how big the gap was from the lower socioeconomic to the higher 

socioeconomic. Several barriers were seen through her answer, along with Mandy's 

response. One participant felt that it was worthwhile, primarily since it dealt with 

bringing students up to grade level, but he felt that it just forgot students who were 

successful and were reading on grade level or above. 

 Theme 2: Information Was a Lot to Digest and Retain. Although numerous 

participants found the training to be overwhelming, the educator's perceptions 

demonstrated how valuable the R.I.S.E. PD was for the low socioeconomic elementary 

classroom. The topic that developed from the participant interviews helped to further 

address the study issue. Teachers must be able to remember the material they are given in 

order to properly use the SOR instructional practices. As a result, its execution may 

suffer, which would defeat the goal of raising reading proficiency among students. 

 Daisy. Daisy appreciated the R.I.S.E. PD's capacity to teach her how to teach 

pupils who were below grade level, but she found the information to be overwhelming: 

Being a novice teacher [pause] and starting with just professional learning 

communities discussing the Science of Reading instructional strategies and finally 

attending the R.I.S.E. professional development, it was a lot to take in. The 6-day 

professional development was a great way to introduce me to the SOR 

instructional strategies but to be able to understand it enough to implement it in a 

low [pause] um socioeconomic classroom was a bit overwhelming for me. 
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 Rita. Rita thought the R.I.S.E. PD was crucial to advancing her knowledge in her 

field, but she had to take it upon herself to absorb a lot of her coworker's knowledge 

because it was so overwhelming: 

Umm my co-worker gave me several books to help me understand how to 

implement the R.I.S.E. professional development in my classroom [coughs] 

because the training was excessive. It gave a great wealth of information, but it 

had taken me a long time to digest what was being asked of me entirely. Even 

though the six days were enough for the training, annual training or debriefings 

associated with the R.I.S.E. professional development would be better for me 

because [pause] I could be refreshed on the Science  of Reading instructional 

strategies. 

 Sienna. According to Sienna, the R.I.S.E. PD is detrimental to teachers' ability to 

demonstrate student accomplishment through interventions. Despite attending all of the 

training designed for K–2nd graders and 3rd–5th graders, Sienna thought that the 

knowledge would be intricate for any educator to process, especially for new teachers: 

I believe that the R.I.S.E. professional development is an excellent in um addition 

to a low socioeconomic classroom because, at first, there was no training to help 

educators ya know with remediation of critical [pause] skills like phonological 

awareness and phonics. The issue comes with a great deal of information and a lot 

for novice teachers to take in with them just coming into the classroom. I feel that 

additional training may be needed to help them implement the strategies with 
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fidelity and refresh the veteran teachers on the Science of Reading instructional 

strategies and other ways to implement [coughs] them in the classroom. 

 Henrietta. The R.I.S.E. PD provided the instructors with the tool to help the 

pupils at a poor socioeconomic elementary school raise their reading scores, but Henrietta 

was quite overwhelmed by the volume of information shared: 

I thoroughly enjoyed being a part of the R.I.S.E. professional development 

because it gave me information about phonological awareness and phonics that I 

did not initially have access to. The information we were exposed to during the 

six-day training overwhelmed me because I did not realize I would have to 

implement this in my classroom that fall. The specialist covered the materials to 

the best of their ability, I am sure, but I was not sure if I could retain so much of 

the information in that short amount  of time. 

 Colin. Although Colin believed that the R.I.S.E. PD was sufficient for 

understanding the SOR teaching tactics, most teachers could find the training to be 

overwhelming: 

The information was an excellent help for educators in the lower socioeconomic 

regions, but it was a lot to take in, in that short amount of time. The six days were 

jammed packed with the foundation of the R.I.S.E. professional development 

instructional strategies but fully retaining the information within the period was 

impossible. I believe that a teacher would have to at least three years with the 

strategies to best support teacher implementation in the classroom. 
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 Raven. It was overwhelming for Raven because she was a newer teacher. 

However, she thought the number of days for the R.I.S.E. PD was appropriate, and the 

resources that were given greatly helped with the implementation of the SOR 

instructional strategies in a low socioeconomic classroom: 

Being new in this profession, some vocabulary was a bit hard for me to 

understand and digest at first. However, it was an overload of information in those 

six days. Because of that overwhelming feeling I got, I feel we need a biannual 

training to help implement the strategies so that I am sure that I am doing it 

correctly so my students will be able to show growth in reading. 

 Mandy. Mandy firmly believed that the R.I.S.E. PD was a fantastic tool for 

demonstrating student reading performance. However, at the time, the material offered 

there was a lot to take in: “I feel that besides the lack of support after the R.I.S.E. 

training, the information was piled on us and was a lot to digest. It was difficult to figure 

out where to place it, you know.” 

 Blanche. Blanche made it clear that she felt a little overwhelmed by the 

knowledge provided in the R.I.S.E. PD. The usefulness of the information did not, 

however, alter the amount that was given to her over the course of the six days: 

It’s almost like this program is thrown on you all in those six days, and you are 

entitled to know what to do to put this in our classroom. We are expected to be 

able to go into our classrooms and implement it right then. 
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 Dane. R.I.S.E. PD, in his opinion, had some positive aspects as well as some 

shortcomings. His position was more in favor of new instructors joining the field of 

education: 

Those six days are just thrown in; it’s like, whoa, what? It’s a lot to take in, and it 

is too much to take in, and it takes a bit of time. Newer teachers would just go 

through the training may feel worse than I do about it because they are not used to 

the terminology being used or what is actually expected of them as a teacher just 

yet. Then to think about the high turnover rate in this profession, it just may need 

to be revamped. 

 Paige. The information offered in the R.I.S.E. PD left Paige, a novice teacher, 

feeling overawed: 

The six days of training that you received is just overwhelming, and you need 

more of it. More time to actually understand what is being taught. More time to 

digest that information. More time to figure out how to implement this into the 

classroom. I just need more training on the different areas discussed in R.I.S.E. 

professional development instead of a general unpacking of all the strategies. 

 The themes beneficial to student achievement in reading and interventions and 

information were a lot to digest and retain were the themes that aroused to answer the 

research question one, along with identifying with Albert Bandura's social cognitive 

theory. The theory specifies that learning occurs in a social context with a dynamic 

reciprocal interaction of the person's environment and behavior (A. Bandura, 1993); if the 

educator's perceptions show those themes, then the behavior of the educator will reflect 
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that on their environment, in this case, the classroom. Therefore, based on the codes for 

research question one, educators feel that the R.I.S.E. PD is very beneficial to low 

socioeconomic schools to foster student achievement in reading and provide intensive 

interventions for below-grade level readers. However, how the training is held can be 

overwhelming for educators to take in, digest, and implement in such a short time. 

Research Question 2 

 Research question two asked, “How has the R.I.S.E. professional development 

improved teaching strategies to help with student achievement in reading?” All 

participants were introduced to the SOR instructional strategies through the R.I.S.E. PD. 

The state of A.R. hoped to help improve reading instruction for all grade levels through 

these strategies. This project study focuses on grade 3rd-5th educator perceptions to 

understand if the quality of their instruction has improved to help with student 

achievement in reading. Throughout the interviews, participants expressed how grateful 

they were to be introduced to these strategies because, previously, no PD was readily 

available for how to instruct students to be able to read or read fluently. Even though 

most educators relied on their coworkers to understand how to implement the strategies 

in their classroom, the purpose of the R.I.S.E. PD was understood.  

The themes organized under research question two were: the ability to master 

instructional strategies and confidence in implementing instructional strategies. I used the 

words and perceptions of participants to identify those themes and strengthen the 

credibility of the interpretation in Table 3. 
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Table 3 

Description of Emerging Themes for Research Question 2 

Theme Description 

Ability to master instructional strategies. Deliver instruction with atomicity to improve student 

achievement in reading. 

Subcategories with codes Description Significant statement 

examples 

Understand 

- incorporate 

- execute 
- apply 

- enforce 

- recognize 
- appreciate 

The power of comprehension (Merriam-Webster, 2022) 

 

- if implemented correctly 

- more training to be sure 

teachers are applying it 
correctly  

 

- most newer teachers do not 
understand them 

 

- how to incorporate them in 
the classroom 

 

- having a hard time 
implementing in the 

classroom 

 
Training 

 

- instruction 
- education 

- coaching 

- direction 
- guidance 

- professional development 

- workshops 

The act, process, or method of one that trains (Merriam-

Webster, 2022) 

- attended training about 

trauma informed teaching in 

low socioeconomic schools 
 

- make the training a little bit 

longer  
 

- professional development 

that can model a low 
socioeconomic classroom 

 

- the cooperative specialist 
help guide  

 

Theme Description 

Confidence in implementing instructional strategies. The power to produce an effect (Merriam-Webster, 2022) 

 

Subcategories and codes Description Significant statement examples 
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Ability 

- capability 

- expertise 
- resources 

- competence 

- skill 
- proficiency 

- confident 

- efficacy 

The quality or state of being able 

(Merriam-Webster, 2022) 

- observations help them understand  

- most veteran teacher see these 

strategies and be like oh, I can do it 
better 

 

- some will have the resources and not 
know what to do with it 

 

- teachers were not equipped to 
remediate with the kids 

 
- if teachers are comfortable in their 

skills  

 
- they would be comfortable teaching it 

 

- materials are just not there 
 

- they are not confident 

 
- bringing more resources  

Effective 

- observations 
- successful 

- fidelity 

- sound 
- clear 

- binding 

- foundation 
- increased 

Producing or capable of producing a 

result (Merriam-Webster, 2022) 

-need more oversight so we know that 

we are doing it effectively 
- so we need a refresher to be sure we are 

incorporating this into the classroom 

with fidelity 
-s ome are not observed enough to make 

it effective 

-K-2nd are the foundation of these 
strategies 

 

- just observed but never really gave 
feedback  

 

 Theme 3: Ability to Master Instructional Strategies. Each participant described 

how the R.I.S.E. PD improved their pedagogy. Before this PD, several educators lacked 

the foundation to give kids the kind of teaching they needed to demonstrate reading 

proficiency. The SOR made educators aware of Scarborough's Rope, a model of what 

reading included, strengthening their pedagogy. 

 Daisy. When Daisy learned about the R.I.S.E. PD and how it could be used to 

benefit pupils in low socioeconomic schools, she was fascinated: 

The Science of Reading instructional strategies help me set clear expectations for 

students. When I first started teaching, I had no idea how to do interventions or 

how to instruct students how to read. Even though the information was a lot to 
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take in within six-days, I grew a lot as a teacher and I am sure that I am able to 

implement in my classroom to help students show progress. 

 Rita. Due to her earlier experiences, Rita was anxious to learn whatever she could 

to support the pupils in elementary schools with low socioeconomic status. She was able 

to reach kids who were reading below grade level and perform an intervention to 

demonstrate reading improvement for all of her pupils as a result of attending the R.I.S.E. 

PD: 

The R.I.S.E. professional development allowed me to understand if I was teaching 

phonics to students because we would get the resources from anywhere without 

this professional development. However, we might be teaching it the correct way 

or might not be teaching it correctly. However, we do need to ensure that we 

receive all the materials needed to teach this with fidelity so the students can have 

the necessary visual aids needed, too. I also did my research and got help from my 

coworkers to help increase my skills with students in a low socioeconomic 

classroom aligned with the Science of Reading instructional strategies. Because of 

this, I am more confident in providing quality instruction to my students. 

 Sienna. Even though Sienna had already advanced her education by earning a 

literacy certification that enabled her to teach pupils, in a low socioeconomic school, she 

thought that the R.I.S.E. PD was an excellent instrument to support her pedagogy: 

Before R.I.S.E. professional development[pause] I do not think teachers in the 

upper grades were equipped to remediate the fallen kids or those struggling to 

read with phonics and, in particular, phonemic awareness. Even though I think we 
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need more training and observations, professional development has given me 

more knowledge on reaching students in a low socioeconomic school. When I 

state more training, I think more of a biannual training so that teachers could stay 

afloat and continue to gain the necessary knowledge to incorporate the strategies 

with fidelity. 

 Henrietta. In addition to grade 5, Henrietta also experienced it in grade 3. As a 

result, she became aware of how the R.I.S.E. PD assisted her in implementing the 

foundational teaching methods from the SOR, to support her students' reading 

achievement: 

The professional development showed us how to break down the words, like 

phonological awareness, and help with diagrams and tri-graph to help students 

have a foundation to build on throughout their educational journey. Without the 

training, I would not know how to instruct students to read. That has been a vital 

part missing in our training before the R.I.S.E. professional development. Even 

though I feel that we may lack the support needed to incorporate this in the 

classroom effectively, I see an improvement in my overall teaching instruction. 

 Colin. Colin believed that to help the children in any way he could; he needed to 

ensure that he was an expert in the SOR teaching methods due to the extreme reading 

challenges that the students at this low socioeconomic school were experiencing. He also 

stressed the need for building management to be informed about the abilities so they can 

support their staff: 
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Even though teachers need to understand the implementation of the Science of 

Reading instructional strategies, I feel that building administration should also be 

aware of this. Having equal knowledge of state-mandated implementation will 

help the teachers understand if they are implementing the strategies correctly. 

With only having a short time to understand the Science of Reading instructional 

strategies, it will take 2 or 3 years or even longer before teachers can teach 

automaticity; that is only if they want R.I.S.E professional development to 

succeed. Given this training, it helped me reach students who were several grade 

[clears throat] levels below, but I do need more training to reach students who are 

already proficient so they can be the best they can be. 

 Raven. Raven thought that the SOR instructional strategies had a very positive 

impact on her Tier I and Tier II students. Because the pupils in the Tier III group were so 

far behind, she thought she needed additional training to assist with their instruction: 

The R.I.S.E. professional development was tremendous in helping my students be 

successful readers. For the students (Tier I and Tier II) who get it is easier for me 

to instruct them and guide them throughout the process. However, my students 

who are two to three grade levels below (Tier III) are so far behind that it is hard 

for them to grasp the Science of Reading instruction. Therefore, I may need a 

refresher on how to reach those students, but as of right now, I do not feel that it 

reaches my Tier III students. 
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 Mandy. Mandy believed that the SOR teaching methods improved her teacher 

knowledge. However, she believed that due to the divide in the low socioeconomic 

school, it was not matched to the pupils she taught: 

The skills and strategies that we were trained on are something we need to know 

to help our students be successful readers. But, I feel it is not tailored to students 

in a Title I school because they are just not ready for the material. It could be 

because it was just incorporated in 2018, and students who were already out of 

Kindergarten lack the needed foundation. If I had training in the K-2nd grade 

R.I.S.E., I would be able to reach those students. My overall knowledge of 

teaching strategies has increased. I just want to be able to reach all the students no 

matter what grade level they are. 

 Blanche. The huge disparity in the socioeconomic concerns of pupils, in 

Blanche's opinion, was not taken into account by the tactics. However, if she had 

received training for grades K–2, the SOR instructional methodologies would be more 

suitable. She may catch up with her behind-the-curve students: 

I need training at different levels. Although I teach fifth grade, I think I need to be 

trained in second and first-grade R.I.S.E. because students who enter my 

classroom are reading on those grade levels. I also feel that if you had more 

training in reading prior to R.I.S.E., it would benefit my students more. With 

more training, I could make connections, especially with having K-2nd on top of 

the 3rd-5th to engage the students so they could be proficient readers. 
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 Dane. Although Dane thought the R.I.S.E. professional development was a useful 

tool to support classroom interventions, it did not specifically target kids who were 

performing above grade level: 

The R.I.S.E. professional development provided great tools to incorporate in the 

classroom for the students who needed the intensive intervention, but I feel 

uncertain how much phonics 4th grade requires. I feel that retraining would be the 

best initiative to improve the training because maybe I missed where it helps 

those students on grade level. 

 Paige. Due to her inexperience as a teacher and desire to implement the SOR 

instructional techniques to the best of her ability, Paige had conflicting emotions about 

the training. She believed that in order to help her kids who were below grade level, she 

needed a bit of extra training: 

It is just hard to make the strategies fit; that has me pulling so many different 

resources to aid in catching those students up. I need more training to help me 

incorporate these strategies in the classroom effectively because it was a lot for 

me to try to soak in when I went through those training. 

 According to participant replies, R.I.S.E. PD has improved their pedagogy using 

the SOR teaching techniques to support kids who are significantly behind. Overall, it has 

helped children below grade level; however, most believe they need a refresher to ensure 

they are using these tactics effectively. The fact that some participants found the material 

difficult to process may have contributed to their inability to adjust the lesson to kids in 
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the Tier III category, or to fit it into their grade level for students on grade level. 

Pedagogy is crucial when it comes to providing all pupils with high-quality teaching. 

Theme 4: Confidence in Implementing Instructional Strategies. Even if the 

educator's pedagogy developed, this did not alter whether they were at ease or could 

apply this method consistently. The R.I.S.E. PD may have provided them with the skills 

needed to support student performance. However, if the teacher lacks the confidence to 

do so, it undermines the PD's main goal of raising reading proficiency among children. 

 Daisy. Although Daisy thought that the problem could be observed with other 

educators' confidence in herself, she was confident in her abilities to execute the SOR 

instructional practices in the classroom. As Daisy said: 

Veteran teachers may see these strategies and be like, ummm oh well I can do it 

better, and do not use them quite as much. [pause] They don’t make it so helpful 

for you, and there is no sit down afterward to tell you how you did. It would be 

great if they could record you teaching the lesson and sit down and tell you umm 

if you are doing this correctly, which would help us be more confident in our 

abilities as a teacher. Teachers are just left on their own and are not sure if they 

fully understand them. 

 Rita. Rita believed that while she might use the SOR teaching tactics in her class, 

they were only introduced in grades K–2. The upper grades were left to fill in the gaps for 

the weaker pupils if they did not successfully assimilate it or teach it: 

If the materials are provided to the K through second, teachers would be able to 

implement appropriately teaching the foundation err skills. I think they are 
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teaching it but lack the confidence and materials to do it effectively. No 

foundation [pause], no mastery. If the teachers knew how to teach the skills to the 

students, we would not have a problem with student mastery. I also feel that the 

administration should  consider teachers and not force them to teach something 

they are uncomfortable with. As for me, it took me a long time to understand how 

students process letters and sounds, so now that I finally understand this, I give 

credit to R.I.S.E. and the resources go together. Furthering my learning on this 

and how to incorporate it with students with dyslexia, I am more confident in my 

ability to reach the students. 

 Sienna. Although some instructors were still uneasy with these tactics, Sienna 

believed that the SOR teaching strategies allowed them a chance to remediate pupils that 

they did not initially have. She believed that the teachers would acquire these techniques 

more effectively and use them consistently if there was greater teacher buy-in and the 

expectations were clear: 

Some teachers are not comfortable with teaching things they are not sure of. Some 

backgrounds are why they cannot implement the Science of Reading instructional 

strategies in a low socioeconomic school. They feel it is unnecessary to use these 

skills because I can teach kids how to read like I was taught back then. The 

R.I.S.E. professional development was not explained well enough to inform 

teachers that this would be the norm. This is what you are expected to do; if this 

were discussed, more teachers would have bought into it initially and tried to 

learn the content to the best of their ability. 
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 Henrietta. Henrietta requested further education in the SOR teaching methods 

since she was unsure of his proficiency. She planned to learn more about how to use such 

tactics in a classroom with students from low socioeconomic backgrounds through the 

training: 

The support needed to be confident in using the Science of Reading instructional 

strategies would have to be more professional development because I feel that 

there is something that I could have implemented a little better when I go back 

umm and reflect. If someone could model it for me and show me how it is 

supposed to go, then I would be confident in my ability to instruct students in my 

classroom. I feel that having more one-on-one support would help many of our 

teachers here at this school. 

 Colin. Colin was more concerned about the requirement for training in SOR 

teaching practices for the building administration to assist teachers in their 

comprehension and increase their performance as instructors: 

The classroom observer, the building administrator, must be holistic and should 

focus on the teacher’s strength so they will be more motivated to improve rather 

than looking for something that will put them down. Allowing teachers to model 

and demonstrate how to teach the Science of Reading as a professional 

development training with an open forum could help teachers collaborate and hear 

other ideas so that teachers can improve and be confident in their instruction to 

help with student achievement in reading. 
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 Raven. Raven emphasized the need to quickly understand how to use the SOR 

instructional tactics to engage her Tier III children. Although she is comfortable teaching 

the other pupils, extra training for Tier III would help her to faithfully put the techniques 

into practice: 

My Tier III students are left so far behind, and I am just afraid I cannot reach to 

bring them where they need to be. The other students get it, and it makes me 

comfortable in my abilities but not reaching all of my students is a problem for 

me. Maybe a refresher on those strategies and more K-2nd skills would help me 

be able to deliver the instruction to my students to help show student achievement 

in reading. 

 Mandy. Mandy felt confident using the techniques in the classroom. Due to the 

accomplishment disparity that was evident in her classroom's test results, she just did not 

know how to reach pupils who were so far behind: 

All the information presented to us almost made it difficult to figure out where to 

place specific strategies for far behind students. Also, if everybody was on board 

[pause] and one accord, I believe we could do better with the Science of Reading 

instructional strategies than we have done thus far. If we could review those 

strategies so we can see the action of it besides someone talking and discussing 

them in front of us, all teachers would be comfortable implementing these 

strategies in the classroom. 

 Blanche. Due to the accomplishment difference in the neighborhood primary 

school, Blanche displayed steadfast drive in regard to the R.I.S.E. PD. She would be 
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more able to connect with all of her kids, regardless of the grade level they tested on if 

she received further training in the K–2nd SOR: 

Attending PDs prior to the R.I.S.E. concerning vocabulary  with an emphasis on 

phonics has helped me grasp the concept of Science of Reading instructional 

strategies that have helped me be a little confident in the delivery to my students. I 

feel that if they allowed teachers to be part of their discussion, they would be 

talking about when it comes to what is needed for student achievement. Whatever 

solution that we find is not a size-fit thing. More umm observations would inform 

them of what is needed would also be beneficial. 

 Dane. Because of his prior training in literacy, Dane felt confident in his ability to 

coach kids to demonstrate reading proficiency, even if he saw the SOR as a tool for 

intense remediation for below-grade level readers. His primary concern is that the 

techniques might need to be changed because of the significant teacher turnover: 

I feel that the training was catered to teachers in grades K through 2nd and, of 

course, upper-grade levels if the students are below grade level. I feel that a way 

to improve would be to retrain teachers so that they could refresh their memories 

of some of the strategies. You know, it’s a high turnover for teachers, a three-year 

[coughs] average, so someone is probably a first-year teacher. If it were not for 

my coworker, I would have also made mistakes. It took me two to three years to 

fully understand it. 

 Paige. To successfully educate her students, Paige believed she needed further 

training. She felt confident in her ability to connect with pupils who were already reading 
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on grade level, while students who were two to three grade levels below grade level need 

more in-depth training: 

Umm I need more training in the different categories in the Science of Reading 

um instructional strategies. I do not feel like I can reach those students to the best 

of ya know my abilities because I am not comfortable with using something that I 

have not fully mastered. It would have been a better implementation if I had been 

more observed and received timely feedback that would have instructed me on if I 

was doing this correctly. 

 The themes of ability to master instructional strategies and confidence in 

implementing instructional strategies were the themes that answered research question 

two, along with identifying with the social cognitive theory. The theory discusses a 

person’s past experiences that influence reinforcement, expectations, and expectancies 

(A. Bandura, 1993). Some educators had prior experiences that set their expectations on 

what the SOR instructional strategies should look like if implemented to their students 

with fidelity. Some of the educators were newer and did not have past experiences with 

students in low socioeconomic classrooms, which could have affected the delivery of 

their instruction. The social cognitive theory also emphasizes people’s belief about their 

capabilities to produce designated performance levels. If they feel successful, they would 

be successful; if not, they would retreat when faced with difficult situations (A. Bandura, 

1993). 

Some educators' perceptions of the amount of knowledge they possess or their 

own performance are poor, which is evident in the lessons they provide to their pupils. 
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Due to the teachers' lack of assurance and familiarity with what they are teaching, 

students won't make any progress or demonstrate any success. The incorporation of the 

SOR instructional techniques made available through the R.I.S.E. PD, according to the 

findings of study question two, has enhanced educators' teaching strategies to support 

student progress. However, extra training would be helpful to boost teachers' confidence 

and understanding of the SOR teaching methods, enabling them to offer instruction to 

their pupils in a low socioeconomic classroom more effectively. 

Discrepant Cases 

A discrepant case is a methodological strategy for proving validity (Hanson, 

2017). During my analysis and reflection, I identified variations within themes that 

allowed me to highlight the diversity of views among teachers of students in Grades 3-5 

regarding the R.I.S.E. PD and the SOR instructional strategies they are expected to 

implement faithfully. After careful analysis of the data, no discrepant cases were found in 

the study.   

Evidence of Quality 

 Each interview's data was carefully examined to investigate each participant's 

perspectives. I read, typed, and coded each document to create follow-up questions 

before member-checking was scheduled. Based on the study questions, those queries 

were utilized to investigate each educator's remarks. The interval between the interviews 

and member verification boosted the data's reliability since it gave the educators time to 

consider their interviews and classroom experiences (Birt et al., 2016). Giving them the 
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chance to comment on my interview notes afterward offered them the chance to elaborate 

on my interpretations, helping to enrich the data gathered. 

 By highlighting these differences within and among the cases, the transferability 

of the findings to future studies and the development of PDs to help support educator 

quality are enhanced. All the interviews I had with the participants were recorded, 

transcribed verbatim, and reanalyzed by myself, so no one else could tamper with the 

data presented and recorded. I made a conscious effort to sound confident throughout 

each interview and was sure my body language did not sway the participant's answers. 

Bracketing was also used to check personal biases to help allow more credibility to the 

data collected. After the first interview, the recording was reviewed and I noted the times 

I was hesitant or had to restate questions to the participant. Doing this allowed me to 

improve the subsequent interviews. To further improve the data's dependability, each 

recording was checked with the completed transcript and any mistake was corrected. 

Each participant had the opportunity to review the transcript before further coding, to 

check its accuracy and respond to questions concerning my thoughts and interpretations 

of each participant's replies (Birt et al., 2016). The codes I used to assist me in checking 

my interpretations with each participant and provide follow-up questions to explain their 

previous replies were constantly compared to the notes. 

   Each file was identified by the date the data were gathered and the participant's 

pseudonym. After completing member checking, I continued to evaluate the data and 

started to code it. As I did so, I began to see developing patterns that helped construct the 

themes discovered to address the research questions. Throughout the procedure, all of the 
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data were secured and password-protected. Data no longer needed, such as interview hard 

copies and flash drives, were stored safely in a vault.  

Summary 

  Educators view PD in low socioeconomic primary schools as a means of 

enhancing their pedagogy and efficacy, which will enable better instruction for kids in 

their classroom to demonstrate accomplishment. The biggest worry for most educators is 

the lack of support and training to properly execute the SOR teaching practices with 

fidelity in low socioeconomic primary schools. Each educator appreciates the R.I.S.E. 

PD, but they also want to be heard regarding any new laws or procedures that must be 

implemented to guarantee kids receive a high-quality education. 

 Even though PD is supposed to help pupils read fluently, if educators are given 

too much material in six days they will be unable to retain it and effectively educate 

students. Low socioeconomic schools must consider several factors, such as whether the 

curriculum is tailored to those students, whether the educational gap is understood, 

whether all materials are easily accessible in these districts, and whether the teachers are 

comfortable delivering this kind of instruction to their students in a limited amount of 

time (Goodman, 2017). According to my understanding, it is evident that the educators 

met their requirements and that student accomplishment can only be demonstrated if 

high-quality education is customized to the demands of the pupils in that low 

socioeconomic setting. 
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Project Deliverable 

 This qualitative case study aimed to investigate and explore educator perceptions 

of the R.I.S.E. PD program for pupils in low socioeconomic primary schools. I spoke 

with educators in charge of applying the SOR teaching methods in the schools. 

Researchers have recommended that instructors' viewpoints and issues with the process 

should be addressed while adopting new tactics and rules (Barrio and Combes, 2015). 

This study found that student reading achievement decreased due to a loss of integrity in 

using the SOR instructional techniques. To comprehend the issue and offer workable 

remedies, it was necessary to gather information on educators' opinions on the R.I.S.E. 

PD and how useful the SOR teaching tactics were in demonstrating student reading 

performance. 

  The research analysis clarified the need for specialized PD for teachers and 

children in low socioeconomic environments on the SOR instructional components. PD 

might enhance the educator's self-efficacy in putting the SOR teaching techniques into 

practice. Additionally, PD would give new and seasoned instructors the assistance 

required to apply SOR techniques and effectively enhance student progress in reading. I 

outlined and defended the professional growth that resulted from the study's findings in 

Section 3. I also established a PD plan, finished a literature study, and presented project 

implications. In Section 3, I also considered the information acquired and how the study 

may impact local social development. 
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Section 3: The Project 

Introduction 

PD enables educators to build on their existing knowledge and identify ways to 

enhance their methods to increase student accomplishment. This alters instructors' 

perspectives and teaching strategies. According to research, changing teaching methods 

requires time for educators to reflect on the results of their activities (Martin et al., 2019). 

To support student accomplishment, educators must advance their profession by learning 

how to adapt their teaching strategies to pupils with low socioeconomic status in primary 

schools. By understanding educators' perspectives on SOR instructional techniques, it 

may be possible to enable them to meet the various requirements of their students, 

provide perspectives on how to implement the SOR instructional strategies, and create a 

model for instructing other educators in their methods (Cavenish et al., 2019). 

Through this qualitative study, I aimed to investigate how primary educators felt 

about R.I.S.E. PD. A PD training was created based on the emergent themes once the 

data were examined. I will offer PD training at the research school. In order to 

appropriately execute SOR teaching practices, educators will benefit from the PD training 

in comprehending the importance of the study results. According to recent research, 

management and cooperation specialists have learned that PD enables teachers to address 

the needs of their pupils regardless of their socioeconomic status. My review of the 

research revealed how educators, particularly those in primary schools with low 

socioeconomic status, need assistance to increase their comfort, confidence, and capacity 

to meet the needs of their pupils. 
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Educators at the school will have a new opportunity to think about how the four 

themes and ideas will affect how they execute the SOR instructional techniques by 

participating in PD. Throughout the academic year, PD opportunities will be available to 

educators, giving them the ability to keep learning about and using the SOR's teaching 

methods. 

Rationale 

The findings of the qualitative bound case study discussed in Section 2 provided 

the knowledge required to design instructive PD programs. The study's results gave 

insight into educators' assistance in successfully putting the SOR teaching tactics into 

practice. The study's findings also helped in spotting practice gaps in socioeconomic 

factors. The information acquired made it easier to create new materials to support the 

use of the SOR instructional techniques and dispel any misunderstandings or 

preconceived notions about them. 

Review of the Literature 

Detailed research on the subject relevant to my project is presented in this section. 

I go through the framework, which included social learning theory, educator competency, 

and perspectives on continuous PD that guided the project's development. The literature 

review also includes a thorough analysis of recent peer-reviewed publications that 

contain articles on SOR and current research on professional learning communities and 

the SOR instructional methodologies. I did literature research and accessed peer-

reviewed papers and publications through Walden University Library's electronic 

databases and academic texts. 
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The keywords used were professional development analysis, individualized 

instruction, teacher buy-in, consensus, differentiation, continuous professional 

development, teacher competence, student achievement, and teaching methodologies. 

ERIC, Taylor and Francis, ProQuest Central, Sage, Google Scholar, and Academic 

Search Premier were the EBSCO host databases searched for publications relevant to this 

project. My search focused on literature published in the last 5 years relevant to the 

project using a Boolean search. To ensure that the literature supported the project, I 

reviewed it and included it in this study. 

Continuing Professional Development 

The dynamic process of continuing PD synchronizes instructors' internal and 

exterior behaviors (Yang, 2021). Teachers who are persistently motivated to reflect on 

their professional practice and continue to professionalize themselves for their students’ 

academic performance may engage in PD (Fauth et al., 2019). Teachers are more likely 

to pursue professional and personal improvement when engaging in various types of 

ongoing PD. The Desimone structure aids in comprehending the significance of 

professional growth. It strongly emphasizes the fundamental components of PD, 

including topic concentration, active learning, coherence, length, and group engagement, 

all of which can build teacher competency, alter curriculum, and improve student 

learning (Vo et al., 2020). Additionally, prior research demonstrates that when instructors 

actively participate in PD activities, supporting their independent motivation might be a 

key component (Power and Goodnough, 2018). Given how many educators are new to 

the profession, PD focused on their teaching strategies and student involvement is the 



84 

 

 

only way for them to succeed. According to various studies, the program's lack of success 

may be due to group-based continuous PD's failure to meet each participant's particular 

needs (Clark et al., 2017). Reading instruction and the acquisition of reading 

comprehension skills can be seen as essential learning activities that students engage in 

throughout the academic year (Torppa et al., 2019). 

There are large resources spent year on teacher PD, and one study focused on how 

one-on-one PD aids upper elementary school instructors in improving their competence 

and impacting everyday reading teaching practice (Clark et al., 2017). Lack of context-

specific knowledge of teaching techniques and effective methods of helping teachers in 

their PD are challenges in achieving needed changes (Kim et al., 2018; Wolf et al., 2018). 

This finding adds to the expanding corpus of research on the consistent fall in kids' 

motivation to read in elementary and secondary education (Torppa et al., 2019). The most 

significant increase in teaching effectiveness was shown in programs that allowed 

instructors to use their newly acquired knowledge and abilities under professional 

direction. 

Teacher Competence 

Lack of academic accomplishment on the part of kids might be a sign of low 

instructor ability. Educators must have various skills to deliver high-quality education, 

including pedagogical, personal, social, and professional abilities. In the classroom 

teaching and learning process, educators' pedagogical competence is crucial (Hamdu et 

al., 2018; Michel, 2018). There is ample evidence to suggest that primary school 

instructors frequently experience teaching anxiety and lack of preparation (Power and 
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Goodnough, 2018). Therefore, take a step back and view teachers as learners to properly 

grasp how to best support teachers (Kim et al., 2019). According to research, an 

instructor's ability to successfully give high-quality education that promotes student 

learning depends on various cognitive and personality traits (Pit-ten et al., 2018). Thus, 

according to studies, instructors must be knowledgeable in the subjects they are teaching 

to foster an increase in student accomplishment (Hudson et al., 2021). 

 Given these challenges, professional teacher development must be viewed as a 

crucial method for enhancing teachers' understanding of subject matter and pedagogy 

and, therefore, the success of student learning (Power and Goodnough, 2018). The 

successful implementation of inclusive practice rests mostly on teachers, although 

political agendas may now prioritize the equity of educational institutions (Pit-ten et al., 

2018). Educators' pedagogical topic understanding favorably influences student 

achievement. Educators can incorporate assessment into focused, effective, and efficient 

learning if they employ essential literacy assessment (Susan and Glenn, 2019). Teacher 

training programs are essential to motivate and assist educators in their work (Hayati et 

al., 2019). 

Teacher Buy-In 

Educators must be willing to implement a program faithfully for it to be 

successful. For any site-based program or instructional technique to be successful, 

teacher buy-in is essential. PD is said to be more successful when teachers are on board 

with it (Sims and Woods, 2018). Educators must understand what is being presented and 

support taking part in it for PD to have buy-in from them. Because the teacher chose to 
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attend to advance professionally, it can be considered more of a voluntary PD if they sign 

up for it themselves. However, in another study, Sims and Woods (2021) advised 

requiring individuals to participate in PD because they comprehend its relevance and are 

made aware of its goals and benefits. 

 Obtaining teacher support is a further hurdle that must be added to a program's 

implementation process. To engage students and have the competency to provide 

education with integrity, educators want administrators to pay attention to what they have 

to say and personalize PD to meet those requirements. According to Sims and Woods 

(2021), PD that is persistent, is collaborative, has teacher buy-in, is subject specific, 

draws on outside knowledge, and is practice based is more likely to increase student 

achievement. To advance professionally, educators must engage in PD. However, if the 

leaders of an educational entity do not completely agree with the principles of a PD and 

the PD is not meaningful, it might not be accepted by those educators who are leading the 

charge to close achievement gaps so that children can succeed in their academic 

endeavors. 

Science of Reading Instructional Strategies 

The key to promoting effective reading instruction based on the SOR is to provide 

elementary (i.e., Grades K–5) teachers with solid subject and methodological skills 

(Hudson et al., 2021). Experts in the field need to focus more on how to communicate 

and translate the SOR in ways that support practitioners and the students they work with, 

according to Seidenberg et al. (2020), who asserted that "theories of reading have become 

more complex and less intuitive as the field has progressed" (as cited in Duke and 
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Cartwright, 2021, p. S119). The ideas and foundation of the SOR are immediately 

apparent when one considers reading from a straightforward perspective. While some 

researchers disagree that it is ineffective, others have argued that the simple view of 

reading may have been the model for the SOR only because no other model was 

immediately available to present an accurate picture of the components needed to create 

fluent readers. After all, it provides illustration of the requirements for successful reading 

(Hoover and Tunmer, 2021). If instructors concentrate on the fundamentals of reading 

teaching using their understanding of the SOR, students' reading performance may 

improve. The four cornerstones of SOR teaching are phonological, phonemic, phonic, 

and morphological awareness. 

 To completely comprehend reading development, according to Hoover and 

Tunmer (2022), it is necessary to have models that specify the cognitive processes taking 

place inside the decoding and linguistic comprehension components of the simple view. 

A model of the mechanisms behind reading achievement must address the two distinct 

skills of word recognition and language comprehension, given the existing level of 

reading knowledge (Hoover and Tunmer, 2022). Teachers, literacy specialists, 

instructional coaches, speech and language pathologists, and others who work with U.S. 

reading education must update and improve their initial and ongoing PD in light of recent 

advances in the understanding of reading and the primary factors that contribute to 

reading (Duke and Cartwright, 2021).  



88 

 

 

Project Description 

The content of the PD sessions was chosen based on analysis of the participant 

interviews. For Grade 3–5 educators responsible for using the SOR teaching practices in 

the classroom, this PD will be conducted during routine PD sessions. Over 3 days, PD 

seminars will be held. The PD program will provide teachers with the tools needed to 

regularly use SOR instructional tactics. Through differentiation of instruction, clear 

expectations for every student, and aid in bridging achievement gaps between students in 

Tiers I and III, the PD program may build a strategy for providing SOR instructional 

practices. I created PowerPoint presentations to enable each participant to access them at 

any time throughout the training year and follow along (Appendix A). To grab everyone's 

attention and prepare them for the 3 days of PD training, the PD training begins with an 

icebreaker that will enable each educator to learn more about what they already know 

about the SOR. 

Once the training is complete, teachers will be put into teams according to their 

grade level to work together on implementing procedures in a low socioeconomic 

classroom (Krutka and Carpenter, 2016). The training will start with tactics designed 

specifically for teachers of Grades K–2. These techniques will provide teachers of kids in 

Grades 3-5 the knowledge and expertise they need to assist pupils who are two to three 

grade levels behind. The next day, training to learn how to implement the SOR teaching 

techniques used in Grades K–2 with the tactics used in Grades 3–5 will begin. The 

second day will be more practical, with each grade level learning various methods to 

apply the SOR teaching tactics in the classroom, such as close reading, syllable division, 
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running word practice sessions, creating a decodable book, and so on. Teachers will be 

able to discuss with their grade level how to use this in the classroom. After the rotations, 

teachers in all grade levels can share what they learned and how they believe they can use 

it to improve student progress in the classroom. Educators will conduct a debriefing on 

all the material presented during the training on the last training day. Then, as a group, 

the teachers will watch a mock video lesson with an instructor incorporating the SOR 

instructional strategies in the classroom. 

Following the video, teachers from each grade level will work together to 

determine if the instructor taught the lesson correctly and reteach it to the class. They will 

encounter interruptions from a student, an uninterested student, and pupils who do not 

grasp the content while reteaching this subject. To complete this section, they will need to 

modify the lesson to address all of those demands that they encounter every day. After 

using the new techniques with their students, teachers will report to their peers how it 

affected the children's reading achievement (Trust et al., 2016). After the PD course, 

input will be exchanged and discussed in monthly professional learning communities. 

Educators will have the chance to modify implementation in light of research on teaching 

techniques employed with pupils. According to Trust et al. (2016), educators often 

incorporate the knowledge shared during collaborative sessions into their normal teaching 

techniques to concentrate on the knowledge. This will provide the teachers with more 

experience and the ability to collaborate with their colleagues, which will help them 

while they simultaneously improve their efficacy and pedagogy. Participants will be 

given exit slips each day to gauge their level of comprehension and the success of their 
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PD. If each educator absorbs the ideas and tactics provided and applies them faithfully, 

the lesson study for the project could be effective. 

Supports and Needed Resources 

The assistance of the school's building officials is necessary to put the PD 

initiative into action. If we adhere to the district's guidelines for earning professional 

learning credits, we will be free to provide each participant with a certain number of PD 

hours as a reward. Lead teachers for each grade will be requested to join and encourage 

discussion to assist in distinguishing the SOR teaching practices for all kids, to increase 

teacher buy-in. Teachers will be more willing to take ownership of modifying the 

curriculum to match the requirements of their pupils if they are aware of the importance 

of raising reading proficiency among students. Both participants and I will need to have 

access to the internet and laptop computers. For the project's PowerPoint presentation, 

PD handouts, exit tickets, the cafeteria, and the Smart Board projection screen will be 

used. 

Potential Barriers 

Involvement of educators might present a challenge to the project's success. Each 

educator must be available for all three PD days for this initiative to succeed. Despite the 

significance of the training, educators who previously participated in SOR instructional 

methods training felt overloaded with knowledge and indicated that children who were 

above or on grade level would be hesitant to enroll. For the initiative to be effective, it is 

necessary to implement the 3-day PD, educator training to assist instructors in 
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understanding SOR teaching techniques, and SOR-tailored collaboration through 

professional learning communities throughout the year. 

Potential Solutions to Barriers 

School administration, educators, and I work together to overcome participation 

barriers. The school administration may assist in establishing a timetable that would 

allow instructors to participate in PD activities. By giving them the opportunity, the 

teachers could demonstrate how crucial it is for pupils to demonstrate reading 

achievement. In order to address educators' concerns that PD has not adequately 

addressed their kids' needs, and as a result, they feel unable to differentiate teaching in a 

low socioeconomic classroom, the educator and school administration might work 

together. The PD program will enhance instructors' knowledge of SOR teaching 

techniques and consistency in using the strategies to address the needs of all children. 

Whatever the form, PD must consider educators' requirements. 

Proposal for Implementation and Timeline 

The training sessions will be implemented at the research location during the 

2022–2023 academic year. The PD course will be given to teachers in grades 3rd through 

5th in August. During orientation, findings will be presented to the building 

administrators and PD participants to support the project's presentation. After being 

accepted, I will work with the building management and the teachers to plan the PD. 

Education personnel will receive a copy of the PowerPoint presentation (Appendix A). 

The technology will receive the request and be prepared so that it may be used in August, 

2022. It will take about 5-7 hours to complete each training session. An evaluation will 
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be administered before the first session to ensure the students comprehend the teaching 

methods used in the SOR. The educators will be handed an exit slip after each PD course. 

A post-assessment form and a questions-and-answers session will be held following the 

third day of training to address any problems or worries. 

Roles and Responsibilities of Researcher and Others 

As the researcher, I must properly implement PD and support instructors as 

required. I must inform the administration and educators of training dates and venues. 

The educators must remain engaged and open to fresh approaches to putting the SOR 

teaching techniques into practice throughout their PD. They must actively participate in 

the classes but also put the new abilities into practice for the greatest outcomes. The PD 

courses are supported and promoted by school administrators and leaders. 

Project Evaluation 

This project has a formative assessment strategy. After each training session, each 

educator taking part in the PD program will get an exit slip with four open-ended 

questions to complete. They may aid future PD training on SOR techniques by providing 

formative feedback by responding to the questions. Additionally, it will allow teachers to 

provide feedback and take charge of their education to make PD successful, allowing for 

positive transformation, student learning outcomes, and guiding future practices (Merchie 

et al., 2018). PD training may increase instructors' awareness of using SOR instructional 

practices. The educator participants will be able to mention any problems or difficulties 

that might need to be addressed in subsequent training on the departure slips. Informal 

assessments will be employed in addition to formative evaluations to learn more about 
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the efficacy of PD. Through the depth of involvement and evaluation of information 

gained through group projects, informal evaluations will enable me to see how engaged 

each educator participant is. 

Project Implications 

Local Community 

The research conducted for this project study can potentially affect local 

educators and students in ways that benefit society. This study focuses on low 

socioeconomic elementary schools with a significant educational gap in practices with 

implementing the SOR instructional strategies. The R.I.S.E. PD initiative to increase 

student achievement in reading may be one way to realize the social change. The results 

of this study may help teachers of students in Grades 3-5 better grasp SOR instructional 

practices and opportunities for R.I.S.E. PD, which might influence social change by 

providing greater resources for low socioeconomic schools. To close educational gaps, 

SOR PD shows teachers how to implement the SOR instructional techniques more 

consistently and satisfy the various requirements of the students. 

Professional learning communities, coaching, and PD courses strongly emphasize 

teamwork, differentiated instruction, data analysis, research-based teaching practices, and 

intense interventions. By offering training to improve pedagogy in applying the SOR 

methodologies and boosting the efficacy of the educators engaged, this project study may 

satisfy the demands of the educators. This project research can also consider the 

requirements of all children, which could represent societal change through potential 

increases in reading proficiency. As a result of better education, students' results on state 



94 

 

 

exams will rise, and teachers' effectiveness and capacity to faithfully follow SOR 

instructional practices in low socioeconomic settings will also improve. 

Larger Context 

This project research has the potential to be implemented in the local districts' and 

neighboring districts' wider contexts. Many school districts can benefit from this study to 

improve educators' understanding of implementing the SOR instructional strategies for 

low socioeconomic elementary students with fidelity. The state of Arkansas mandated 

that all educators implement the SOR strategies through participation in the R.I.S.E. PD. 

High-quality and reliable PD for educators benefit students' learning and academic 

performance (Capraro et al., 2016). This project was developed in response to the results 

of the research study. However, this three-day PD course can apply anywhere and may be 

used in primary schools with comparable difficulties. 

Conclusion 

The project was briefly summarized in Section 3. The project's PD goals were to 

give educators more opportunities to use and comprehend SOR instructional tactics and 

deepen their knowledge of them. Allowing educators to participate may help them 

develop their pedagogy and effectiveness in better applying the tactics in their classroom. 

The 3-day PD sessions meet the learning requirements of the educators to help them 

progress academically and become a member of a professional learning community since 

the project is based on the research study's findings. This portion also included a study of 

the literature to support the project's genre. Following the evaluation, a list of the project 
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requirements, probable obstacles, and suggested solutions was created. The project's 

deadline and the researcher's and stakeholders' roles and duties were also specified. 
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Section 4: Reflections and Conclusions 

Project Strengths and Limitations 

Project Strengths 

The principal objective of continuous PD seminars was providing educators a 

much-needed refresher. It also enabled me to provide them with clear guidelines for 

applying the SOR teaching methodologies faithfully to fulfill the requirements of all 

types of learners. Semistructured interviews with educators at the study site provided the 

information that I needed for my research. No matter the students’ reading level, those 

instructors are in charge of putting the SOR teaching tactics into practice and adapting 

them to suit their requirements. All of the educators who were reached either worked 

with students in low socioeconomic elementary schools or had in the past. The 10 

educators' shared traits and distinctive characteristics assisted with the emergence of 

themes from the data and influenced their self-efficacy, competence, and pedagogy. All 

educators participated in the project study's result, regardless of their level of faith in the 

R.I.S.E. PD. Nevertheless, the information from the private interviews was used to create 

continuous professional growth. 

Project Limitations 

This initiative has a limitation because it depends on the involvement of educators 

and their reflection on the PD activities in which they participated. A crucial part of any 

PD is helping educators gain confidence in their capacity to instruct and connect with 

students in elementary schools serving low socioeconomic populations. This confidence 

is boosted by self-reflection, ongoing support, and educators' perceptions of their 



97 

 

 

practice. Consider the possibility that teachers do not think that the PD is useful or a tool 

to help kids improve their reading. In such a situation, they will not find the sessions 

useful and will not use the techniques or methods in their classrooms, which renders 

teaching strategies worthless. PD workshops will not improve teacher pedagogy or affect 

student outcomes in this situation. Because the school may already have defined PD in 

other planned areas, the study's limitations might include issues integrating the SOR 

teaching practices consistently in the classroom and continued PD in the training 

program. 

Recommendations for Alternative Approaches 

Based on the literature analysis and research findings, a 3-day PD on the SOR 

instructional strategies was created to train educators. Training workshops for PD are the 

most popular approach for teachers to learn new information and techniques (Gilson et 

al., 2017). Debriefings on the SOR instructional strategies, conducted twice a year 

throughout the year, may also help educators with their pedagogy regarding the strategies 

that they are responsible for implementing because, during the interviews, some 

participants showed signs of being underprepared. Consequently, the 3-day continuous 

PD training sessions may rationally address the project study school's highlighted issues 

and concerns. 

Scholarship, Project Development and Evaluation, and Leadership and Change 

In addition to leading me to the development of numerous new abilities, Walden 

University helped me to better understand what it means to be a scholar-practitioner. My 

doctoral degree path has been difficult and exhausting. It has forced me to push past 
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boundaries I nearly did not think I could overcome. I have gotten better at writing and 

conducting research, and it means a lot to me to state that my pedagogy has grown. I 

chose to attend Walden because I believed that low socioeconomic schools had an issue. I 

observed instructors striving confidently to reach the many grade levels in one classroom 

while the students benefited from their educational tactics. My main motivation for 

earning a doctorate was my desire to close the educational gap. All of the talents that I 

have gained from Walden have motivated me to work hard to enhance student learning 

and support instructors who have lost confidence in their capabilities. The importance of 

why instructors need to be able to execute the SOR teaching techniques faithfully in their 

classrooms is first demonstrated, in my opinion, by my study on these tactics. 

Second, the PD initiative helped me improve as a scholar-practitioner, parent, and 

educator. I improved my pedagogy by highlighting a number of research-based teaching 

practices that may be applied in the classroom. I improved my capacity to be a scholar-

practitioner by being familiar with the various research approaches. Knowing this, I could 

apply what I had learned in class by finding efficient ways to respond to the research 

questions. This project enabled me to comprehend the steps involved in planning, 

carrying out, reviewing, and even fixing problems to have a comprehensive picture of the 

greater issue. Third, I learned how to adhere to ethical standards throughout the research 

to guarantee that no subjects were hurt during the project study and that data were kept 

private. Because my doctoral chair was available to me whenever I phoned with 

questions, I was able to persevere and complete the work. My second chair, the university 
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research reviewer, and the IRB committee were there to ensure that I performed the best 

job possible. 

Project Development 

 As a doctoral candidate in Walden University's Doctor of Curriculum, Instruction, 

and Assessment program, I performed research on an issue that still influences teaching 

methods in my state. I intended to undertake research that would influence the teaching 

strategies employed and enhance the facilities at the project study school and other 

elementary schools in the district. This project was created in response to the need among 

educators to comprehend the SOR teaching techniques and to find a reliable method for 

putting them into practice in an elementary school with a low socioeconomic status. My 

motivation to develop a project that could be used in the school to aid teachers and 

enhance their pedagogy and efficacy, help improve teaching, and boost student 

accomplishment in reading was sparked by this project study on students' failure to read 

on grade level. My research can assist educators in comprehending the benefits of 

consistently adopting the SOR teaching practices, to reduce the educational gap between 

our schools and those with higher socioeconomic statuses. Once the research for the 

project study was finished, I thought about how to design a project that would meet the 

needs and worries of the participants on the R.I.S.E. PD and the SOR instructional 

techniques. Data gathering, processing, and analyzing the interview results served as the 

project's foundation.  

 Teachers felt that the R.I.S.E. training was helpful but did not sufficiently address 

their learning requirements or the needs of the children they were teaching. The project 
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was created in response to the project study's conclusions. To address teachers' concerns 

about the SOR instructional strategies, and to help them develop their pedagogy with 

these strategies, I developed PD. This will help teachers be as effective as possible when 

implementing these strategies with their students. In order to boost reading performance, 

I also wanted to provide teachers with ways to fulfill the diverse academic demands of 

their students. The problems and difficulties that teachers across the nation faced while 

attempting to teach pupils to read fluently were investigated in peer-reviewed 

publications. Using this study, I supported teachers of students in the third through fifth 

grades as they addressed obstacles to using the SOR teaching practices. Using this 

information, I was also able to provide instructors with helpful PD lessons that covered 

the following: 

● increasing educators' understanding of the SOR instructional strategies 

● providing educators with more opportunities to engage in research-based 

strategies for low-socioeconomic-status students 

● clarifying how to implement these strategies for students who are more than 

two grade levels behind through intensive interventions 

After the training, a formative assessment and exit slip with four open-ended questions 

were created. 

Leadership and Change 

My education and training at Walden University have prepared me to lead and 

advocate for social change. The educational system requires change, and educators are 

more likely to be aware of the requirements for assisting students in achieving future 
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professional success. Students will have the ability to succeed with the aid of 

administration and stakeholders who assist educators in every phase of improving 

teaching quality. Continuing my education has helped me comprehend change processes 

and how to initiate them. The educational landscape may change if instructors are 

motivated to accept the challenge of reaching students where they are. Because educators 

have always desired support, school leaders are responsible for influencing that support 

while considering teachers’ interests and sympathizing with their worries. By carrying 

out this project study, I have been able to help educators in local primary schools 

comprehend the SOR teaching methodologies and provide them the tools they need to 

reach all kids regardless of their reading proficiency. 

Reflections on Importance of the Work 

Upon reflection, I can see how important it was for participants to share their 

opinions about the R.I.S.E. PD and the SOR teaching practices in this qualitative bound 

case project research. I set out to discover the best answer after learning about the 

problems and worries that the teachers were having with putting the instructional tactics 

into practice. Attending PD training events enables instructors and building 

administrators to share ideas and work together to implement initiatives and discuss best 

practices. Through PD, educators may increase their understanding of and gain self-

assurance in their ability to teach the SOR instructional practices in a low socioeconomic 

primary classroom. Meaningful PD can help instructors improve teaching methods, 

which can raise reading achievement among students. Students' knowledge and test 

results in all academic topics will grow as their reading proficiency increases. 
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Implications, Applications, and Directions for Future Research 

The project study's ability to result in constructive social change can benefit 

educators and students. The PD offered by this initiative may help in implementing the 

SOR teaching practices, which is one possible societal change. The ability to learn new 

skills that successfully assist with implementation and delivery that can increase student 

success is crucial for boosting educators' effectiveness. Teachers must also get PD 

training on research-based approaches and best practices that may be used in the 

classroom (Castillo et al., 2018). The information and abilities required to successfully 

execute the SOR teaching techniques may be provided to educators by allowing 

evidence-based practices. The study's participants reported severe concerns about 

correctly differentiating teaching for diverse pupils while employing SOR instructional 

tactics with children two grade levels below expectations. According to the project 

research findings, even though the R.I.S.E. PD was helpful, the training for teachers of 

students in Grades 3- 5 only provided them with the knowledge and abilities to assist 

students in those grade levels with reading, not to assist children reading below those 

levels. As a result, the training fell short of educators' expectations and their requirements 

in terms of learning. 

This PD project will help educators at the study site improve their pedagogy for 

teaching the SOR instructional techniques and raise their efficacy in successfully and 

faithfully implementing those instructional strategies. Additionally, it may raise 

engagement and academic achievement among students. This study's findings may also 

influence PD possibilities for educators in the present district and nearby low 
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socioeconomic school districts. The PD sessions' topics are universal and might be 

handled in various settings. After the PD has been put into practice, more research may 

be done to determine how beneficial the PD is in the eyes of the educators. More 

investigations will be needed to see if the teachers faithfully applied the SOR teaching 

tactics in the classroom and whether their effectiveness was enhanced due to the PD 

training. In the future, quantitative data will be necessary to gauge student progress and 

determine how well the PD helped primary pupils from poor socioeconomic backgrounds 

close achievement disparities. Due to improved pedagogy and efficacy, this study will 

favor educators' practices at the project study school and community. It will demonstrate 

to leaders at the education entity how to precisely handle the demands of educators while 

including revisions, more research, and more strategies. 

Conclusion 

By interviewing 10 elementary teachers about their opinions of the RISE PD at 

nearby elementary schools, I used a qualitative approach to investigate the issue and 

determine the resources, supports, and additional training needed to implement the SOR 

instructional strategies with fidelity in low socioeconomic schools in order to 

demonstrate student achievement in reading. As a consequence of the interviews, PD was 

created to give teachers the additional training and support they needed to use the SOR 

instructional practices. The study's findings were analyzed, and it became clear that 

further professional training was required in differentiating SOR techniques to assist 

children from poor socioeconomic backgrounds. Consequently, the PD project goals were 

established to satisfy the requirements of the primary school teachers in the 
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neighborhood. The project's objective is to enhance teacher pedagogy for the SOR 

instructional strategies used in Grades K–2, while also expanding the application of the 

SOR instructional strategies to all students regardless of reading grade level, to aid in 

their implementation and raise students' reading achievement. The leaders at the 

educational entity in this project research found it helpful to comprehend the effects of 

the SOR instructional techniques on teacher pedagogy, teacher effectiveness, student 

achievement, and societal change. 

  



105 

 

 

References 

Albro, J., and Turner, J. D. (2019). Six key principles: Bridging students’ career dreams 

and literacy standards. Reading Teacher, 73(2), 161–172. 

https://doi.org/10.1002.trtr.1823 

Alexander, P. A. (2018). Engagement and literacy: Reading between the lines. Journal of 

Research in Reading, 41(4), 732–739. https://doi.org/10.1111/1467-9817.12262 

Archer, A. L., Gleason, M. M., and Vachon, V. L. (2003). Decoding and fluency: 

Foundation skills for struggling older readers. Learning Disability Quarterly, 

26(2), 89-101. https://doi.org/10.2307/1593592 

Arkansas Department of Education. (2022). Public school accountability. ADE Division 

of Elementary and Secondary Education. Retrieved January 12, 2021, from 

https://dese.ade.arkansas.gov/Offices/public-school-accountability/school-

performance/report-card 

Asakereh, A., Yousofi, N., and Weisi, H. (2019). Critical content analysis of English 

textbooks used in the Iranian education system: Focusing on ELF features. Issues 

in Educational Research, 29(4), 1016–1038. 

Asiyah, S., Wiyono, B., Hidayah, N., and Supriyanto, A. (2021). The effect of 

professional development, innovative work, and work commitment on quality of 

teacher learning in elementary schools in Indonesia. Eurasian Journal of 

Educational Research, 95, 227–246. https://doi.org/10.14689/ejer.2021.95.13 

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. 

Psychological Review, 84(2), 191–215.  



106 

 

 

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. 

Educational Psychologist, 28, 117–148. 

https://doi.org/10.1207/s15326985ep2802_3   

Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman. 

Bandura, A. (2002). Self-efficacy in changing societies. Cambridge University Press. 

Baron, L. S., Hogan, T. P., Schechter, R. L., Hook, P. E., and Brooke, E. C. (2019). Can 

educational technology effectively differentiate instruction for reader profiles? 

Reading and Writing: An Interdisciplinary Journal, 32(9), 2327–2352. 

https://doi.org/10.1007/s11145-019-09949-4 

Barrio, B. L., and Combes, B. H. (2015). General education pre-service teachers’ levels 

of concern on response to intervention (RTI) implementation. Teacher Education 

and Special Education, 38(2), 121–137. 

https://doi.org/10.1177/0888406414546874 

Baye, A., Inns, A., Lake, C., and Slavin, R (2018). A synthesis of quantitative research on 

reading programs for secondary students. Reading Research Quarterly, 54(2), 

133–166. https://doi.org/10.1002/rrq.229  

Bayless, S. D., Jenson, J. M., Richmond, M. K., Pampel, F. C., Cook, M., and Calhoun, 

M. (2018). Effects of an afterschool early literacy intervention on the reading 

skills for children in public housing communities. Child and Youth Care Forum, 

47(4), 537–561. https://doi.org/10.1007/s10566-018-9442-5 

Berliner, D. (2005). The near impossibility of testing for teacher quality. Journal of 

Teacher Education, 56(3), 205–213. https://doi.org/10.1177/0022487105275904 



107 

 

 

Birt, L., Scott, S., Cavers, D., Campbell, C., and Walter, F. (2016). Member checking: A 

tool to enhance trustworthiness or merely a nod to validation? Qualitative Health 

Research, 26(13), 1802–1811. 

Boddy, C. R. (2016). Sample size for qualitative research. Qualitative Market Research: 

An International Journal, 19(4), 426–432. https://doi.org/10.1108/QMR-06-2016-

0053  

Bogdan, R. C., and Biklen, S .K. (2007). Qualitative research for education: An 

introduction to theory and methods (5th ed.). Allyn and Bacon. 

Borg, S. (2018). Evaluating the impact of professional development. RELC Journal, 

49(2), 195–216. https://doi.org/10.1177/0033688218784371  

Buckingham, J., Beamon, R., and Wheldall, K. (2013). Why poor children are more 

likely to become poor readers: The early years. Educational Review, 66(4), 428–

446. https://doi.org/10.1080/00131911.2013.795129. 

Butin, D. W. (Ed.). (2009). The education dissertation: A guide for practitioner scholars. 

Corwin Press. 

Capraro, R. M., Capraro, M. M., Scheurich, J. J., Jones, M., Morgan, J., Huggins, K. S., 

Corlu, M. S., Younes, R., and Han, S. (2016). Impact of sustained professional 

development in STEM on outcome measures in a diverse urban district. The 

Journal of Educational Research, 109(2), 181–196. 

https://doi.org/10.1080/00220671.2014.936997  

Cassidy, J., Grote-Garcia, S., and Ortlieb, E. (2022). What’s hot in 2021: Beyond the 

science of reading. Literacy Research and Instruction, 61(1), 1-17. 



108 

 

 

Catts, H. W. (2018). The simple view of reading: Advancements and false impressions. 

Remedial and Special Education, 39 (5), 317-23. 

https://doi.org/10.1177/0741932518767563. 

Cavenish, W., Harry, B., Menda, A., Espinosa, A., and Mahotiere, M. (2019). 

Implementing response to intervention: Challenges of diversity and system 

change in a high stakes environment. Teachers College Record, 118(5), 1-36. 

Cervetti, G., Pearson, D., Palincsar, A., Afflerbach, P., Kendeou, P., Biancarosa, G., 

Higgs, J., Fitzgerald, M., Berman, A. (2020). How the reading for understanding 

initiative’s research complicates the simple view of reading invoked in the science 

of reading? Reading Research Quarterly, 0(0). 1-12. 

https://doi.org/10.1002/rrq.343 

Charmaz, K., and Belgrave, L. (2012). Qualitative interviewing and grounded theory 

analysis. The SAGE handbook of interview research: The complexity of the 

craft, 2, 347-365. 

Chilton, M. W., and Ehri, L. C. (2015). Vocabulary learning: Sentence contexts linked by 

events in scenarios facilitate third grader’s memory for verb meanings. Reading 

Research Quarterly, 50(4), 439-458. https://doi.org/10.1002/rrq.106 

Clark, C. M., and Peterson, P. L., and Michigan State Univ., E.T. (1984). Teacher’s 

thought processes. Occasional Paper No. 72 

Clark, S., Schoepf S., and Hatch, L. (2017). Exploring the use of personalized 

professional development to enhance teacher knowledge and reading instruction 



109 

 

 

in the upper elementary grades. Journal of Research in Reading, 41 (2017), 

pp. 30-47. https://doi.org/10.1111/1467-9817.12130 

Comprehension instruction for tier 2 early learners: A scaffolded apprenticeship for close 

reading of informational text. (2020). Learning Disability Quarterly, 43(1),29-42. 

https://doi.org/10.1177/0731948719861106 

Connelly, L. M. (2010). What is phenomenology?. Medsurg Nursing, 19(2), 127. 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research (4th ed.). Pearson. 

Darling-Hammond, L. (2000). Teacher quality and student achievement. Education 

Policy Analysis Archives. https://doi.org/10.14507/epaa.v8n1.2000 

Denton, C., Vaughn, S., and Fletcher, J. (2008). Bringing research-based practice in 

reading intervention to scale. Learning Disabilities Research and Practice. Vol. 

18 (3), pp. 201-211. https://doi.org/10.1111/1540-5826.00075 

Didion, L., Toste, J. R., and Filderman, M. J. (2020). Teacher professional development 

and student reading achievement: A meta-analytic review of the effects. Journal 

of Research on Educational Effectiveness, 13(1), 29-66. 

Dixon, F. A., Yssel, N., McConnell, J. M., and Harin, T. (2014). Differentiated 

instruction, professional development, and teacher efficacy. Journal for the 

Education of the Gifted. 37(2). 

Drake, G. and Walsh, K. (2020). 2020 Teacher prep review: Program performance in 

early reading instruction. National council on teacher Quality. 



110 

 

 

https://www.nctq.org/publications/2020-Teacher-Prep-Review:-Program-

Performance-in-Early-Reading-Instruction 

Dolean, D., Melby-Lervag, M., Tincas, I., Damsa, C., and Lervag, A. (2019). 

Achievement gap: Socioeconomic status affects reading development beyond 

language and cognition in children facing poverty. Learning and Instruction. 

https://doi.org/10.1016/j.learninstruc.2019101218 

Dombey, H. (2009). The simple view of reading. ITE English: Readings for discussion. 

https://www.ite.org.uk/ite_readings/simple_view_reading.pdf 

Duke, N.K. (2020). When young readers get stuck. Educational Leadership, 78 (3), 26-

33. 

Duke, N. and Cartwright, K. (2021). The science of reading progresses: Communicating 

advances beyond the simple view of reading. Reading Research Quarterly, Vol. 

56(S1), pp. S25-S44. https://doi.org/10.1002/rrq.411 

Duke, N., Ward, A., and Pearson, D. (2021). The science of reading comprehension 

instruction. The Reading Teacher. 74(6). 663-672. 

https://doi.org/10.1002/trtr.1993 

Durda, T., Artelt, C., Lechner, C.M. Et al. (2020). Proficiency level descriptors for low 

reading proficiency: An integrative process model. Int. Rev Educ. 66, 211-233. 

https://doi.org/10.1007/s11159-020-09834-1 

Ezell, H. K., Hunsicker, S. A., and Quinque, M. M. (1997). Comparison of two strategies 

for teaching reading comprehension skills. Education and Treatment of Children, 

20(4), 365-382. 



111 

 

 

Farrell, L., Hunter, M., Davidson, M., and Osenga, T. (2019). The simple view of 

reading. Reading Rockets. Retrieved from 

https://www.readingrockets.org/article/simple-viewreading 

Fauth, B., Decristan, J., Decker, A. T., Büttner, G., Hardy, I., Klieme, E., and Kunter, M. 

(2019). The effects of teacher competence on student outcomes in elementary 

science education: The mediating role of teaching quality. Teaching and Teacher 

Education, 86, 102882. 

Fenstermacher, G.D., and Richardson, V. (2005). On making determinations of quality in 

teaching. Teachers College Record, 107(1), 186-215 

Fisher, D. and Frey, N. (2018). Raise reading volume through access, choice, discussion, 

and book talks. The Reading Teacher 72 (1), 89-97 

Fisher, D., and Frey, N. (2014). Close reading as an intervention for struggling middle 

school readers. Journal of Adolescent and Adult Literacy. 57(5), 367-376. 

https://doi.org/10.1002/jaal.26 

Foreman-Sinclair, K. A. (2012). Kindergarten through second-grade teacher’s knowledge 

and beliefs about dyslexia assessment and retention. Doctoral Dissertation. 

Retrieved from ProQuest and Theses Database. UMI No 3531773) 

Friesen, D. C., and Haigh, C. A. (2018). How and why strategy instruction can improve 

second language reading comprehension: A review. Reading Matrix: An 

International Online Journal, 18(1), 1-18. 



112 

 

 

Fumero, K., and Tibi, S. (2020). The importance of morphological awareness in bilingual 

language and literacy skills: Clinical implications for speech-language 

pathologists. Language, Speech, and Hearing Services in Schools, 51(3), 572-588. 

García, G. E., Pearson, P. D., Taylor, B. M., Bauer, E. B., and Stahl, K. A. (2011). Socio-

constructivist and political views on teachers' implementation of two types of 

reading comprehension approaches in low-income schools. Theory into 

Practice, 50(2), 149-156. 

Gettinger, M. and Stoiber, K. (2008). Applying a response-to-intervention model for 

early literacy development in low-income children. Topics in Early Childhood 

Special Education. Vol. 27(4). https://doi.org/10.1177/0271121407311238 

Giddens, A. (2018). Perceptions and experiences of teachers and literacy coaches’ 

literacy instruction. 

Gilson, C., Beach, K., and Cleaver, S. (2018). Reading motivation of adolescent 

struggling readers receiving general education support, reading and writing 

quarterly, 34:6, 505-522. https://doi.org/10.1080/10573569.2018.1490672 

Gilson, C. M., Little, C., Ruegg, A. N., and Bruce-Davis, M. (2014). An investigation of 

elementary teacher’s use of follow-up questions for students at different reading 

levels. Journal of Advanced Academics. 25(2), 101-128. 

https://doi.org/10.1177/1932202X14532257 

Glesne, C. (2011) Becoming qualitative researchers: An introduction (4th ed.). Pearson. 

Goodman, C. (2017). Conversation or consensus: using the Delphi technique to set 

priorities for ageing research and practice. Age and Ageing, 46(1), 6-7. 



113 

 

 

Goe, L. Bell, C., and Little, O. (2008). Approaches to evaluating teacher effectiveness: A 

research synthesis. National Comprehensive Center for Teacher Quality. 

https://files.eric.ed.gov/fulltext/ED21228.pdf 

Gough, P. B., Hoover, W.A., and Peterson, C. L. (1996). Some observations on a simple 

view of reading in C. Corneliaand J. Oakhill (Eds.), Reading comprehension 

difficulties: Processes and intervention (pp. 1-13). Erlbaum 

Gough, P. B., and Tunmer, W. E. (1986). Decoding, reading, and reading disability. 

Remedial and Special Education. 7 (1), 6-10. 

https://doi.org/10.1177/074193258600700104 

Great Schools Partnership. (2022). The glossary of education reform. 

https://www.edglossary.org/  

Gupta, M., and Goel, R. (2016). Effect of principal instructional management behavior on 

teaching effectiveness of teachers: A study of non-residential schools. Bhartiam 

International Journal of Education and Research, 5 (IV), 1-10 

Gupta, M., and Verma, G. (2021). Teaching effectiveness of school teachers: An analysis 

on the basis of type of school. Zeichen Journal. Vol. 7 (9) 

Habib, H. (2017). A study of reflective practice and its role for teachers. International 

Journal of Creative Research Thoughts. 5(4), 944-947. 

Haines, M. L., Husk, K. L., Baca, L., Wilcox, B., and Morrison, T. G. (2018). 

Longitudinal effects of reading intervention on below grade level, preadolescent, 

title I students, Reading Psychology, 39(7), 690-710, 

https://doi.org/10.1080/02702711.2018.1515135 



114 

 

 

Hamdu, G., and Sopandi, W., and Nahadi .(2018). Debriefing program for prospective 

elementary school teachers in developing learning aids. International Journal of 

Learning, Teaching and Educational Research, 17(6). 

https://doi.org/10.26803/ijlter.17.6.7  

Hammerschmidt-Snidarich, S. M., McComas, J. J., and Simonson, G. R. (2019). 

Individualized goal setting during repeated reading: Improving growth with 

struggling readers using data based instructional decisions. Preventing School 

Failure: Alternative Education for Children and Youth, 63(4), 334-344. 

Hanford, E. (2018). Why are we still teaching reading the wrong way? The New York 

Times. https://www.nytimes.com/2018/10/26/opinion/sunday/phonics-teaching-

reading-wrong-way.html 

Hanson, A. (2017). Negative case analysis. The international encyclopedia of 

communication research methods, 1-2. 

Hayati, A., Cakiroglu, H., and Kuruyer, H. (2017). A study on the development of 

reading skills of the students having difficulty in reading: Enrichment reading 

program. International Electronic Journal of Elementary Education, 6 (2), 199-

212. https://www.iejee.com/indez.php/IEJEE/artice/view/41 

Hayati Dina, Z., and Ikhsan, M. (2019). The improvement of communication and 

mathematical disposition abilities through discovery learning model in junior high 

school. Journal of Research and Advances in Mathematics Education, 4(1), 11-

22. 



115 

 

 

Hirn, R., Hollo, A., and Scott, T. (2018). Exploring instructional differences and school 

performance in high-poverty elementary schools. Preventing school failure: 

Alternative Education for Children and Youth, 62:1, 37-48, 

https://doi.org/10.1080/1045988X.2017.1329197 

Ho, E. S.., and Lau, K. (2018). Reading engagement and reading literacy performance: 

Effective policy and practices at home and in school. Journal of Research in 

Reading, 41(4), 657-679. https://doi.org/10.1111/1467-9817.12246 

Hoover, W. A., and Tunmer, W. E. (2022). The primacy of science in communicating 

advances in the science of reading. Reading Research Quarterly, 57(2), 399-408. 

Hoover, W.A., and Tunmer, W.E. (2020). The cognitive foundations of reading and its 

acquisition. Springer. 

Hoover, W.A., and Tunmer, W.E. (2018). The simple view of reading: Three assessments 

of its adequacy. Remedial and Special Education, 39 (5).304-12. 

https://doi.org/10.1177/0741932518773154 

Hoover, W. A., and Gough, P. B. (1990). The simple view of reading. Reading and 

Writing, 2, 127-60. https://doi.org/10.1007/BF00401799 

Hudson, A. K., Moore, K. A., Han, B., Wee Koh, P., Binks-Cantrell, E., and Malatesha 

Joshi, R. (2021). Elementary teachers’ knowledge of foundational literacy skills: 

A critical piece of the puzzle in the science of reading. Reading Research 

Quarterly, 56, S287-S315. 

Individuals with Disabilities Education Improvement Act of 2004, Pub. L. No.108-446, § 

601, Stat. 2647 (2004) 



116 

 

 

Vansteelandt,  I., Mol, S. E., Vanderlinde, R.,  Lerkkanen, M. K.,  Keer. H.V.  (2020) In 

pursuit of beginning teachers’ competence in promoting reading motivation: A 

mixed-methods study into the impact of a continuing professional development 

program. Teaching and Teacher Education 96, pages 103154. 

Jenson, J.M. (2013). Risk, resilience, and positive youth development: Developing 

effective community programs for high-risk youth. Lessons from the Denver 

Bridge Project. Oxford University Press. 

Jerald, C. (2007). Believing and achieving: Issue brief. Center for Comprehensive School 

Reform and Improvement. https://files.eric.ed.gov 

Jossey-Bass Merriam, S. B. (2011). Qualitative research: A guide to design and 

implementation. Jossey-Bass. 

Jusuf, R., Sopandi, W., Wulan, A. R., and Sa’ud, U. S. (2019). Strengthening teacher 

competency through ICARE approach to improve literacy assessment of science 

creative thinking. International Journal of Learning, Teaching and Educational 

Research, 18(7), 70-83. 

Kazakoff, E. R., Macaruso, P., and Hook, P. (2018). Efficacy of a blended learning 

approach to elementary school reading instruction for students who are English 

Learners. Educational Technology Research and Development, 66(2), 429-449. 

Kaye, M. (2008). Critical components to improve literacy learning for all students. 

Dissertations 782. https://scholarworks.wmich.edu/dissertiations/782 



117 

 

 

Kearney, W. S., and Garfield, T. (2019). Student readiness to learn and teacher 

effectiveness: Two key factors in middle grades mathematics achievement. RMLE 

Online, 42(5), 1-12. 

Kelly, Laura. (2019). Expository text difficulty for elementary emerging bilingual 

students: Does it matter?. The Journal of Educational Research. 112. 1-15. 

10.1080/00220671.2019.1573796. 

Kim, S., Raza, M., and Seidman, E. (2019). Improving 21st-century teaching skills: The 

key to effective 21st-century learners. Research in Comparative and International 

Education, 14(1), 99-117. 

Krutka, D. G., and Carpenter, J. P. (2016). Participatory learning through social media: 

How and why social studies educators use twitter. Contemporary Issues in 

Technology and Teacher Education, 16(1), 38-59. 

Lefly, D., and Pennington, B. (1991). Spelling errors and reading fluency in compensated 

adult dyslexics. Annals of Dyslexia, 41, 143-162. 

https://doi.org/10.1007/BF02648083 

Llanes, A. and Tragant, E. (2021). Measuring the effects of repeated exposure to 

children’s graded readers. Language Teaching Research. 1-

27.https://doi.org/10.1177/1362168811036609 

Loewus, L. (2019). What teachers should know about the science of reading (video and 

transcript) [Web log post]. Retrieved from 

https://blogs.edweek.org/teachers/teaching_now/2019/03/what_teachers_should_k

now_about_the_science_of_reading_video_and_transcript.html 



118 

 

 

Lonigan C.J., Burgess, S.R., and Schatschneider, C. (2018). Examining the simple view 

of reading with elementary school children: Still simple after all these years. 

Remedial and Special Education., 39 (5), 260-73. 

https://doi.org/10.1177/0741932518764833 

Lyon, G. R.., Fletcher, J. M., Shaywitz, S. E., Shaywitz, B. A., Torgesen, J. K., Wood, F. 

N., Schulte, A., and Olson, R. (2001). Rethinking learning disabilities. In C.E. 

Finn R.A.J., Rotherham and C.R. Hokason (EDs). Rethinking special education 

for a new century (pp. 259.287). Thomas B. Fordham Foundation and Progressive 

Policy Institute. 

Ma, Y. (2021). The application of schema theory in the teaching of english reading in 

senior high school. Educational Research and Reviews, 3(3), 

https://doi.org/10.32629/rerr.v313.412 

Malterud, K., Siersma, V. D., and Guassora, A. D. (2016). Sample size in qualitative 

interview studies: guided by information power. Qualitative health 

research, 26(13), 1753-1760. 

Mariage, T. V., Englert, C. S., and Mariage, M. F. (2020). Comprehension instruction for 

Tier 2 early learners: A scaffolded apprenticeship for close reading of 

informational text. Learning Disability Quarterly, 43(1), 29-42. 

Martin, F., Budhrani, K., and Wang, C. (2019). Examining faculty perception of their 

readiness to teach online. Online Learning, 23(3), 97-119. 

Marzano, R. J., Pickering, D. J., and Pollock, J. E. (2001). Classroom instruction that 

works: Research-based strategies for increasing student achievement. ASCD. 



119 

 

 

McClurg, V. M. J. (2022). An Investigation of the Relationship between Dyslexia Risk, 

the Simple View of Reading, and the Tests of Dyslexia Probability Index. 

Merchie, E., Tuytens, M., Devos, G., and Vanderlinde, R. (2018). Evaluating teachers’ 

professional development initiatives: towards an extended evaluative 

framework. Research papers in education, 33(2), 143-168. 

Merriam, S. B. A. (2002). Qualitative research in practice: Examples for discussion and 

analysis (1st ed.).  

Merriam, S. B., and Tisdell, E. J. (2016). Qualitative research: A guide to design and 

implementation. John Wiley and Sons, Inc. 

Merriam-Webster. (2022) Meriam-Webster.com dictionary. https://www.merriam-

webster.com/dictionary 

Michel, A. Y.  K. (2018). A pedagogic and didactic use of representations and learning 

styles for learner engagement: A conceptual framework for teacher mediation. 

International  Journal  of  Learning,  Teaching  and  Educational  Research, 

17(3).doi.org/10.26803/ijlter.17.3.7 

Moats, L., Bennett, K., and Cohen, A. (2018). Develop your teachers into literacy experts 

[webinar]. https://www.voagersoperis.com/webinar-series/moats-bennett-cohen-

webinar-form 

Moody, S., Hu, X., Kuo, L., Jouhar, M., Xu, Z., and Lee, S. (2018). Vocabulary 

instruction: A critical analysis of theories, research, and practice. Education 

Sciences, 8(4), 180-202. https://doi.org/10.3390/educsci8040180 



120 

 

 

Mondesir, B., and Griffin, R. (2020). A balanced approach to literacy instruction and 

support for diverse learners. Georgia Journal of Literacy: Vol 43: No.1 

National Council on Teacher Quality (2004). The national council on teacher quality: 

Expanding the Teacher Quality Discussion. 

National Reading Panel. (2020). Teaching children to read: An evidence-based 

assessment of the scientific research literature on reading and its implications for 

reading instruction. National Institute of Child Health and Human Development. 

Nickerson, C. (2022). Social cognitive theory: How we learn from the behavior of others. 

Simply Psychology. https://www.simplypsychology.org/social-cognitive-

theory.html 

No Child Left Behind Act of 2001, P.L. 107-110, 20 U.S.C. §6319 (2002) 

Paprzycki, P., Tuttle, N., Czerniak, C.M., Molitor, S., Kadervaek, J., and Mendenhall, R. 

(2017). The impact of framework-aligned science professional development 

programs on literacy and mathematics achievement of K-3 students. Journal of 

Research in Science Teaching, 54(9), 1174-1196. 

https://doi.org/10.1002/tea.21400Pardede (2008)  

Parenti, M. (2013). Driving the reading act: Shifting between the aesthetic and efferent 

stance when approaching informational text in the common core era. California 

Reader, 46(4). 

Parlardy, G.J. (2008). Differential school effects among low, middle, and high school 

class composition schools: A multiple group, multilevel latent growth curve 

analysis. School of Effectiveness and School Improvement, 19, 21-49. 



121 

 

 

Patton, M. Q. (2015). Qualitative evaluation and research methods. Sage. 

Patton, M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). Sage. 

Pearson, P.D., Cervetti, G.N. (2017). The roots of reading comprehension in S.E. Israel 

(Ed.), Handbook of research on reading comprehension. (2nd ed., pp. 12-56). 

Guilford.  

Peng, P., and Goodrich, J. (2020). The cognitive element model of reading instruction. 

Reading Research Quarterly. 55(S1), S77-S88. https://doi.org/10.1002/rrq.336 

Pit-ten Cate, I. M., Markova, M., Krischler, M., and Krolak-Schwerdt, S. (2018). 

Promoting inclusive education: The role of teachers' competence and 

attitudes. Insights into Learning Disabilities, 15(1), 49-63. 

Podhajski, B., Mather, N., Nathan, J., and Sammons, J. (2009). Professional development 

in scientifically based reading instruction: Teacher knowledge and reading 

outcomes. Journal of Learning Disabilities. 

https://doi.org/10.1177/0022219409338737 

Power, K. and Goodnough, K. (2018). Fostering teachers’ autonomous motivation during 

professional learning: a self-determination theory perspective 

Teaching Education, 6210 (2018), pp. 1-21. 

https://doi.org/10.1080/10476210.2018.1465035 

Price, K. M., Wigg, K. G., Feng, F., Blokland, K. (2020). Genome-wide association study 

of word reading: Overlap with risk genes for neurodevelopmental disorders. 

Wiley Online Library. https://doi.org/10.1111/gbb.12648 



122 

 

 

Punch, Keith (2013). Social research: Qualitative and Quantitative Approaches.3rd ed. 

Sage publications. 

Ravitch, S.M., and Riggan, M. (2016). Reason and rigor: How conceptual frameworks 

guide research. Sage Publications. 

Reynolds, D., Nicholson, R.I., andHambly, H. (2003). Evaluation of an exercise-based 

treatment for children with reading difficulties. Dyslexia. Vol. 9(3), p. 164-166. 

https://doi.org/10.1002/dys.257 

Ritchey, K. D., Palombo, K., Silverman, R. D., and Speece, D. L. (2017). Effects of an 

informational text reading comprehension intervention for fifth-grade 

students. Learning Disability Quarterly, 40(2), 68-80. 

Roberts, C.M. (2010). The dissertation journey: A practical and comprehensive guide to 

planning, writing, and defending your dissertation. Corwin Press. 

Rosenshine, B.V. (1986). Synthesis of research on explicit teaching. Educational 

Leadership. 66-69. 

https://www.ascd.org/ASCD/pdf/journas/ed_lead/el_198604_rosenshine.pdf 

Rosenshine, B. (2012). Principles of instruction: Research-based strategies that all 

teachers should know. American Educator, 36 (Spring), 12-19, 39. 

Ryan, K., D'agostino, L. (2017). The Coding, Scoring, and Analysis of Teacher’s 

Response Following Exposure to Louise Rosenblatt’s Theories of Reading. New 

England Reading Association. 52(2), 35-48. 

Samantha A. Gesel, Lindsay Foreman-Murray, Allison F. Gilmour. (2022) Sufficiency of 

Teachers’ Access to Resources and Supports for Students With 



123 

 

 

Disabilities. Teacher Education and Special Education: The Journal of the 

Teacher Education Division of the Council for Exceptional Children 45:3, pages 

204-226 

Schuder, T. (1993). The genesis of transactional strategies instruction in a reading 

program for at-risk students. The Elementary School Journal, 94(2), 183-200. 

SciLearn. (2022). Science of Reading: The Basics and Beyond. Fast Forward Reform. 

https://www.scilearn.com/the-science-of-reading-the-basics-and-beyond/ 

Seidenberg, M.S., Cooper Borkenhagen, M., and Kearns, D.M. (2020). Lost in 

translation? Challenges in connecting reading science and educational 

practice. Reading Research Quarterly, 55(S1), S119– S130. 

https://doi.org/10.1002/rrq.341 

Shaywitz, S. (2003). Overcoming dyslexia: A new and complete science-based program 

for reading problems at any level. Alfred A. Knopf. 

Sims, S., and Fletcher-Wood, H. (2018). Characteristics of effective teacher professional 

development: what we know, what we don’t, how we can find out. Teacher Tool 

Kit. 

Sims, S., and Fletcher-Wood, H. (2021). Identifying the characteristics of effective 

teacher professional development: a critical review. School effectiveness and 

school improvement, 32(1), 47-63. 

Smith, Hiawatha and Miller, Samuel. (2018). Digging Deeper: Understanding the 

Reading and Motivational Profiles of Students Who Do Not Demonstrate 

Proficiency on State-Mandated Reading Assessments. Reading Psychology. 39. 1-



124 

 

 

23. 10.1080/02702711.2018.1552433. Snow, C.E. (2018). Simple and not-so-

simple views of reading. Remedial and Special Education, 39(5), 313-316. 

https://doi.org/10.1177/0741932518770288 

Snowling, M.J., Muter, V., and Carroll, J. (2007). Children at family risk of dyslexia: a 

follow-up in early adolescence. J Child Psyvhol Psychiatry. 

https://doi.org/10.1111/j.1469-7610.2006.01725.x 

Sohn, E. (2020, April 26). It’s time to stop debating how to teach kids to read and follow 

the evidence. Science News. https://www.scinecenews.org/article/balanced-

literacy-phonics-teaching-reading-evidence 

Squires, K.E. (2018). Decoding: It’s not all about the letters. Language, Speech, and 

Hearing Services in School, 49(3), 395-408. 

https://doi.org/10.1044/2018_LSHSS-17-0104 

Stuckey, H. L. (2015). The Second Step in Data Analysis: Coding Qualitative Research 

Data. Journal of Social Health and Diabetes, 3, 7-10. 

https://doi.org/10.4103/2321-0656.140875 

Suraprajit, P. (2019). Bottom-up versus top-down model: The perception of reading 

strategies among Thai university students. Journal of Language Teaching and 

Research, 10(3), 454-460. https://doi.org/10.17507/jltr.1003.07 

Thompson, I. (2020). Poverty and education in England: a school system in crisis. 

Poverty in Education Across the UK: A Comparative Analysis of Policy and 

Place, 115. 



125 

 

 

Torppa, M., Niemi, P., Vasalampi, K., Lerkkanen, M., Tolvanen, A., and Poikkeus, A.M., 

(2019). Leisure reading (but not any kind) and reading comprehension support 

each other - A longitudinal study across grades 1 and 9. Child 

Development, 91 (3) (2019), pp. 876-900. https://doi.org/10.1111/cdev.13241 

Tracey, D.H. and Morrow, L.M. (2017). Lenses on reading: An introduction to theories 

and models (3rd ed.) Guilford Press. 

Troyer, M. (2019). Teacher’s adaptations and orientations towards an adolescent literacy 

curriculum. Journal and Curriculum Studies, 51(2), 202-228. 

https://doi.org/10.1080/00220272.2017.1407458 

Trust, T., Krutka, D. G., and Carpenter, J. P. (2016). “Together we are better”: 

Professional learning networks for teachers. Computers and education, 102, 15-

34. 

Tunmer, W.E., and Chapman, J.W. (2012). The simple view of reading redux: 

Vocabulary knowledge and the independent components hypothesis. Journal of 

Learning Disabilities. 45 (5), 453-66. https://doi.org/10.1177/0022219411432685 

Wang, L. Y. (2019). Buy-in or no buy-in? Teachers’ perceptions of a school-based 

teacher learning approach in Singapore. International Journal of Educational 

Research, 95, 52-59. 

Vega, N., Stanfield, J., andMitra, S. (2020). Investigating the Impact of Computer 

Supported Collaborative Learning (CSCL) to Help Improve Reading 

Comprehension in Low Performing Urban Elementary Schools. Education and 

Information Technologies. 25(3), 1571-1584. 



126 

 

 

Verser, J. (2020). iReady Intervention and Its Impact on Reading Achievement of At-

Risk Second Grade Students in Rural Settings. ProQuest Dissertations. 27829932 

Vo, T. T., Superchi, C., Boutron, I., and Vansteelandt, S. (2020). The conduct and 

reporting of mediation analysis in recently published randomized controlled trials: 

results from a methodological systematic review. Journal of clinical 

epidemiology, 117, 78-88. 

Wagner, R.K., Herrera, S.K., Spencer, M., and Quinn, J.M. (2015). Reconsidering the 

simple view of reading in an intriguing case of equivalent models. Journal of 

Learning Disabilities, 48 (2), 11509. https://doi.org/10.1177/0022219414544544 

Yang J (2021) Understanding and Enhancing Chinese TEFL Teachers’ Motivation for 

Continuing Professional Development Through the Lens of Self-Determination 

Theory. Front. Psychol. 12:768320. https://doi.org/10.3389/fpsyg.2021.768320  

Yin, R. (2014). Case Study Research: Design and Methods (5th ed.). Thousand Oaks, 

CA: Sage Publications, Inc 

  



127 

 

 

Appendix A: The Project 

The slideshow presentation (Appendix A) for all three training sessions of Science of 

Reading: Closing Achievement Gaps for Low Socioeconomic Elementary Students can 

be viewed by holding the ctrl + click to follow the link: Closing the Achievement Gap in 

Low Socioeconomic Schools.pptx 
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Agenda Day 1 

 

 

 

 

8:00-8:30 

 

 

Welcome, PD Learning Objectives, and 

Educator Survey 

 

 

8:30-9:00 

 

 

Icebreaker 

 

 

9:00-10:00 

 

 

Science of Reading Overview/ Purpose/ 

Benefits 

 

10:00-10:15 

 

Break 

 

 

10:15-11:30 

 

 

Science of Reading Strategies used in K-

2nd 

 

11:30-12:30 

 

Lunch on Your Own 

 

 

12:30-1:45 

 

Science of Reading Strategies used in K-

2nd 

 

 

1:45-2:00 

 

 

Grade Level Reflections 

 

 

2:00-2:15 

 

 

Break 

 

 

2:15-3:15 

 

 

Think—Pair—Share  

 

 

3:15-3:30 

 

 

Review/Closure Exit Slip 
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Agenda Day 2 
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Welcome and PD Learning Objectives for 
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8:30-9:00 

 

Review of K-2nd Strategies 

 

 

9:00-10:00 

 

Ways to Incorporate Strategies 

(Rotation 1) 

 

 

10:00-10:30 
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10:30-11:30 

 

Reflection and Review of Scenarios 

 

11:30-12:30 

 

Lunch on Your Own 

 

 

12:30-1:30 

 

Ways to Incorporate Strategies 

 (Rotation 2) 

 

 

1:30-2:00 

 

Reflection and Review of Scenarios 

 

 

2:00-2:15 

 

 

Break 

 

 

2:15-3:15 

 

 

Bringing the strategies together 

 

 

3:15-3:30 

 

 

Review/Closure Exit Slip 
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Agenda Day 3 

 

 

 

 

8:00-8:30 

 

 

Welcome and PD Learning Objectives for 

the Day 

 

 

8:30-9:00 

 

 

Review of Day 1 and Day 2 

 

 

9:00-10:15 

 

 

Mock of Instructional Strategies 

 

 

10:15-10:30 

 

 

Break 

 

 

10:30-11:30 

 

 

Review of Lesson taught in Mock Lesson 

 

 

11:30-12:30 

 

 

Lunch on Your Own 

 

 

12:30-1:30 

 

 

Re-teaching Methods 

 

 

1:30-2:00 

 

 

Reflections of Re-taught Lesson 

 

 

 

2:00-2:15 

 

 

 

Break 

 

 

2:15-3:15 

 

 

Ways to Implement in the Classroom 

 

 

3:15-3:30 

 

 

Review/Closure Exit Slip 
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Educator Prior Knowledge Survey 

 

Please circle one of the numbers listed below. 0-confident, 3 –unsure, and 5- very 

confident 

 

How would you rate your knowledge on the Science of Reading instructional strategies? 

0   1   2   3  4  5 

 

 

How comfortable are you with delivering these strategies to all of your students no matter 

the grade level? 

 

0   1   2   3  4  5 

 

 

How would you rate your understanding to implement intensive interventions to 

students? 

0   1   2   3  4  5 

 

 

How would you rate your ability to model your learning to your colleagues? 

0   1   2   3  4  5 

 

 

 

  



132 

 

 

Exit Slip 

 

● What did you learn today? 

 

 

 

● What could have been done better today? 

 

 

 

● What was an a-ha moment you had today? 

 

 

 

 

● Do you still have any concerns about the Science of Reading instructional strategies 

that need to be addressed in the next training? 

 

 

 

 

 

 

  



133 

 

 

Appendix B: Institutional Review Board Approval 

 This email is to notify you that the Institutional Review Board (IRB) has 

approved your application for the study entitled, "Educator's Perception of the R.I.S.E. 

Professional Development," Walden University has approved BOTH your doctoral study 

proposal and your application to the Institutional Review Board. As such, you are 

approved by Walden University to conduct research. 

 Your approval # is 05-19-22-0565169. You will need to reference this number in 

your dissertation and in any future funding or publication submissions. Also attached to 

this e-mail is the IRB approved consent form. Please note, if this is already in an on-line 

format, you will need to update that consent document to include the IRB approval 

number and expiration date. 

 Your IRB approval expires on May 18, 2023 (or when your student status ends, 

whichever occurs first). One month before this expiration date, you will be sent a 

Continuing Review Form, which must be submitted if you wish to collect data beyond 

the approval expiration date. 

Congratulations! 

  

Elyse Abernathy 

Research Ethics Support Specialist 

Research Ethics, Compliance, and Partnerships 

  

Leilani Gjellstad 

IRB Chair, Walden University 
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Appendix C: Partner Research Agreement 

RESEARCH AGREEMENT between the __________________ and ARKADIA 

ARMOUR to complete project study on the project entitled Educator’s Perceptions of the 

R.I.S.E. Professional Development.  

 

NOW, THEREFORE, the parties agree as follows: 

 

1. STATEMENT OF WORK: The district agrees to use its best reasonable efforts to 

provide a list of possible participants to include in the project study listed above. 

 

2. PRINCIPAL INVESTIGATOR: The research shall be conducted/supervised by 

ARKADIA ARMOUR.  

 

3. PERIOD OF PERFORMANCE: The research shall be conducted during the 2022 

school term. 

 

4. PROTECTION OF INSTITUTION: The researcher will use pseudonyms and 

masking to protect the district and stakeholders so their identities can be 

protected. 

 

5. CONDUCTION OF INTERVIEWS: The researcher will conduct the interviews 

of educators after instructional time and after workday. 

 

6. DATA COLLECTION PROTOCOLS: The researcher will have data protected on 

a password encrypted computer that will be locked in a vault at their residence. 

Only the researcher will be aware of coding procedures, passwords, and any 

security associated with the data collected. 

 

7. MEMBER CHECKING: The researcher will allow the participants to read over 

the data analysis and results to be sure that all information is accurate. 

 

8. PUBLICATIONS AND COPYRIGHTS: At the completion of the study, findings 

found through the interviews from employees will be published and found on the 

Walden Dissertation website. 

 

On this day, ____, of ______, 2022. We agree to the terms and conditions set forth in this 

RESEARCH AGREEMENT between __________________________ and ARKADIA 

ARMOUR. 

 

______________________________________ ____________________________ 

BUILDING SUPERVISOR    RESEARCHER 
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Appendix D: Email to Solicit Participation 

My name is Arkadia Armour, and I am a media specialist in a small district in the 

Poseidon Region of the United States. I am a doctoral student at Walden University, and I 

would like to invite you to participate in my study. 

 

My research study is entitled Educators Perceptions of the R.I.S.E. Professional 

Development. I will conduct the semi-structured interview one-on-one either through the 

following methods: face to face or Zoom. The interviews will last forty-five minutes to 

an hour. Following the interview, I will contact you to discuss the transcription and any 

clarification that may be needed, which will last approximately 20 to 30 minutes. The 

total amount of time that I am asking you to provide is an hour and 30 minutes. If you 

want more information about participating in this study or have any questions, comments, 

or concerns, please email me or contact me at the address and number listed below.  

 

Finally, please understand that your participation in this study is voluntary, and all 

information will be strictly confidential. All participants will be assigned pseudonyms to 

maintain privacy and confidentiality. The school district will not receive, nor will they 

ask for any information concerning the identity of any participant. 

 

Sincerely, 

 

Arkadia Armour 
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Appendix E: Flyer 
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Appendix F: Interview Questions 

1. Do you feel the R.I.S.E. 

professional development training 

effective for low socio economic 

schools? Why or why not. 

 

 

2. What kinds of support do you 

think you may need to 

successfully implement the 

Science of Reading instructional 

strategies in the classroom? 

 

 

3. How much professional 

development have you engaged in 

related to teaching students to 

read? 

 

 

4. Is the support after the R.I.S.E. 

training effective with helping 

with the implementation of the 

Science of Reading instructional 

strategies in the classroom? Why 

or why not. 

 

 

 

5. What type of professional 

development or training did you 

receive prior to attending the 

R.I.S.E. professional development 

training? 

 

 

6. Have you attempted to increase 

your knowledge of teaching 

students in a low socioeconomic 

school? Please explain. 

 

 

7. What are successful methods or 
activities currently being used in your 
classroom to teach students to read? 
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8. What suggestions do you have to 

make R.I.S.E. training successful 

for both the teachers and the 

students? 

 

 

9. What suggestions do you have for 

improving the R.I.S.E. professional 

development in the future? 

 

 

10. Do you have anything you would 

like to add? 
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