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Abstract
Due to low English language arts (ELA) state test scores among Hispanic students,
district administrators in a Title I identified school district implemented a new literacy
policy that included both supplemental education services for Hispanic students (SES-
HS) and professional development in cultural and linguistic instructional practices (CLIP)
for ELA teachers. But the ELA state test scores for Hispanic students who received the
SES-HS and CLIP services had not been studied to see if there was any improvement
related to the CLIP-HS training. The purpose of this study was to examine the difference
in Hispanic students’ ELA scores before and after CLIP-HS PD and SES-HS. Vygotsky’s
social development theory grounded this study. A convenience sample of 111 Hispanic
students who participated in the SES-HS program over a 6-year period (2016-2021) were
collected as the students progressed from Grades 7-12. A t test was used to compare the
average ELA test scores of each student for the 3 years (2016-2018) before the CLIP-HS
PD, and average ELA test scores of the same students for the 3 years after (2019-2021).
The results, t(110) = 16.53, p <.001, indicated that ELA scores after the CLIP-HS PD
was introduced were significantly higher (M = 53.18, SD = 33.89) than before the ELA
teacher training. Based on these findings, a recommendation was made for school leaders
to offer the CLIP-HS PD for all teachers and to continue the SES-HS initiative. Positive

social change accrues when ELA proficiency supports the academic success of students.
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Chapter 1: Introduction to the Study

At the study site, Grades 7-12 Hispanic students demonstrated low English
language arts (ELA) proficiency between 2015-2016 and 2020-2021. In the urban public
school district, district administrators mandated a language policy during the 2015-2016
year to offer supplemental education services for Hispanic students (SES-HS).
Additionally, starting in the 2018-2019 year, ELA teachers were required to attend
professional development (PD) to apply to their cultural and linguistic instructional
practices for Hispanic students (CLIP-HS). But since the language policy was applied to
offer SES-HS and training on CLIP-HS to ELA teachers, the difference in ELA state test
scores was not studied. Therefore, the research purpose was to examine the difference in
ELA scores since ELA teachers attended CLIP-HS training and Hispanic students
attended SES. By offering SES-HS and PD on CLIP-HS to ELA teachers, Hispanic
students may complete high school, enter the workforce, or attend college will result in a
positive social change.

This chapter includes the problem and purpose statement as well as a discussion
on the nature of the study and theoretical foundation. Definitions of key terms are also
provided along with the assumptions, scope and delimitations, and limitations. The
chapter ends with a summary.

Background
The percentage of immigrants has increased steadily and is nearing a record high

(Radford & Noe-Bustamante, 2019). There have also been reductions in the achievement



gap over time, as demographics resulted in different program options for multilingual
students (Goodrich et al., 2021). School engagement, student placement, and teachers can
affect students’ academic achievement (Rizzuto, 2017; Zabala et al., 2016). Education
leaders should focus on effectively educating students with their instructional practices
(Hopkins et al., 2018; O’Hara et al., 2020). But educators need to be better prepared to
teach students (Grant et al., 2021). For instance, teachers can take Spanish courses
(Severinsen et al., 2018). Team teaching also helps teachers in improving teaching
practices (Smith et al., 2020).

School districts receive federal Title | funding for the improvement of academic
achievement (Vergari, 2007, p. 311). Funding is provided to school districts (Reschly &
Christenson, 2019), and teachers incorporate evidence-based instructional practices
(Traill, 2017). Additionally, SES are for students not meeting proficiency on state-
mandated assessments (Mirpuri & Jimenez, 2019). Afterschool support can support
students (Schneider, 2020). Educators should address students’ needs (Collins &
Toppelberg, 2021). For instance, the academic performance of Hispanic students,
especially those who are also English learners, consistently falls far below that of White
and Asian students (Giboney et al., 2018). School leaders should address the needs of
Hispanic students because Hispanics are underperforming (Hough et al., 2016). This
means school leaders should also address the professional mentoring needs of teachers
(Cook-Harvey et al., 2016). Hispanic students have lower test scores, and teachers should

focus on preparing these students for state tests (Li & Peters, 2020). PD helps teachers



improve their instruction (Portes et al., 2018, p. 488). Teachers can use PD to meet the
demands of mandated educational policies (Pak et al., 2020). PD should focus on best
practices and research-based programs (Wei, 2020).
Problem Statement

Hispanic students have had significantly lower ELA scores than their peers (Li &
Peters, 2020). The research site was a Title | designated school district, which had school
principals, assistant principals, and guidance counselors. Of the 2,100 middle and high
school students, 1,869 were Hispanic students. The Department of Education developed
ELA tests, administered the tests at the school districts, and sent ELA scores to school
districts. Hispanic students who scored below state proficiency in ELA were placed in
SES-HS (accountability office, personal communication, June 1, 2021). School leaders
used SES-HS as an intervention to support Hispanic students at the school understudy.
Students attended SES-HS in 2015-2016, 2016-2017, and 2017-2018. The state and
district test scores are depicted in Table 1, showing that state and district scores decreased

in the 2015-2016, 2016-2017, and 2017-2018.



Table 1

Students Who Met or Exceeded Expectations on Test Scores

All students Hispanic students

State test scores

2016 49.72% 25.92%
2017 51.45% 24.82%
2018 54.6% 24.08%

District test scores

2016 68.63% 28%
2017 67.61% 20.8%
2018 65.62% 21.3%

Despite the goal to improve their language proficiency on state tests (personal
communication, June 1, 2020), following 3 years of SES-HS introduction, scores
continued to decrease, and the effectiveness of SES-HS and had not been explored.
Additionally, all ELA teachers participated in CLIP-HS, which was taught to ELA
teachers in the 2018-2019 year (assistant superintendent, personal communication, June
21, 2020). Teachers participated in six graduate courses that were offered every 8 weeks
(superintendent, personal communication, June 28, 2020). But since the language policy
was applied to offer SES to Hispanic students, and PD on CLIP-HS to ELA teachers, the

difference in ELA scores was not studied.



Purpose of the Study

| examined the ELA scores for the years ELA teachers attended PD on CLIP-HS
and Hispanic students attended SES to determine whether there was an improvement. |
collected ELA scores for the years 2015-2016 to 2020-2021. Convenience sampling was
used to collect scores for 111 Grades 7-12 Hispanic students who attended SES.
Following 3 years of introduction of SES-HS and 3 years after CLIP-HS PD, ELA scores
were compared. CLIP-HS was the independent variable. Archived ELA scores were the
dependent variable.

Research Question and Hypotheses

Research Question: What is the difference in the ELA state test scores since ELA
teachers attended CLIP-HS PD in 2018-2019, 2019-2020, and 2020-2021, and Hispanic
students attended SES in 2015-2016, 2016-2017, and 2017-2018?

Hol: There is no difference in the ELA state test scores since ELA teachers
attended CLIP-HS PD in 2018-2019, 2019-2020, and 2020-2021, and Hispanic students
attended SES in 2015-2016, 2016-2017, and 2017-2018.

Hal: There is a difference in the ELA state test scores since ELA teachers
attended CLIP-HS PD in 2018-2019, 2019-2020, and 2020-2021, and Hispanic students
attended SES in 2015-2016, 2016-2017, and 2017-2018.

Theoretical Foundation
Vygotsky’s (1978) social development theory was used to conduct this quasi-

experimental study because ELA teachers who attended CLIP-HS sessions applied this
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theory in their teaching. Vygotsky reported that children master language with the help of
their surroundings (p. 25). District administrators where this study was conducted
mandated teachers assist Hispanic students in learning new concepts by applying
Vygotsky’s theory in the lessons. ELA teachers also applied Vygotsky’s zone of
proximal development in SES to teach Hispanic students through modeling, coaching,
and scaffolding. The zone of proximal development may help students improve their
knowledge because students share experiences in the classroom (Bandura, 2008).
Hispanic students may relate what they have learned in SES-HS classes to their
experiences in addition to setting goals to improve ELA proficiency and read
independently.

Nature of the Study

Researchers who conduct quantitative studies use numerical data (Creswell &
Creswell, 2018). Because | have variables, | considered experimental and quasi-
experimental approaches (see Creswell & Creswell, 2018, p. 206). Because | did not
place Hispanic students in SES-HS, and | had no control or an experimental group, |
selected a quasi-experimental approach.

Using this approach, | examined the difference in ELA scores since ELA teachers
attended PD on CLIP-HS in 2018-2019, 2019-2020, and 2020-2021, and students
attended SES-HS in 2015-2016, 2016-2017, and 2017-2018. | collected data from a Title
| school district that had a middle and a high school. Two school principals, four assistant

principals, and five guidance counselors were on the leadership team. There were 150



educators, of which 78 were ELA teachers. The population of middle and high school
students was 2,100 of which 89% are Hispanic students. Of these 1,869 Hispanic
students, 70% receive free-and-reduced lunch.

| used SPSS 27.0 to analyze matched archived ELA scores using a paired-samples
t test. The selection criteria were scores for students in SES-HS who took the ELA test
between 2015-2016 and 2020-2021. | averaged the scores from when ELA teachers
attended PD on CLIP-HS in 2018-2019, 2019-2020, and 2020-2021, and from when
students attended SES-HS in 2015-2016, 2016-2017, and 2017-2018. In 2018-2019. The
independent and the dependent variables were CLIP-HS and ELA scores respectively.

Definitions of Key Terms

Cultural and linguistic instruction practices for Hispanic students (CLIP-HS):
Based on guidance provided in the language policy, these are “a broad range of
instructional practices and strategies should be employed in assisting ELLs to learn
content area concepts as they learn the English language” (Brown et al., 2022, p. 55).

English language learners (ELLS): “ELLs are students who are in the process of
learning English” (English Language Learner Glossary, para. 62).

Supplemental educational services for Hispanic Students (SES-HS): “Refers to
free extra academic help, such as tutoring” and “is provided to students in subjects such
as reading, language arts, and math. This extra help can be provided before or after

school, on weekends, or in the summer” (U.S. Department of Education, para.l).



Assumptions

All research studies include assumptions (Creswell & Creswell, 2018). The first
assumption was that Hispanic students attended SES-HS. The second assumption was
that the ELA scores of Hispanic students were for the same students in 2015-2016, 2016-
2017, 2017-2018, 2018-2019, 2019-2020, and 2020-2021, following them from Grades
7-12. The third assumption was that ELA scores were numeric and correct. The fourth
assumption was that ELA teachers participated in CLIP-HS.

Scope and Delimitations

The sample was ELA scores of Hispanic students. The scope was one Title |
designated school district. School leaders created SES-HS and placed these students.
School leaders also provided funding for CLIP-HS. I had no control of the placement of
students in SES-HS or the placement of teachers in PD on CLIP-HS. I also had no control
of the timeframe of SES-HS and CLIP-HS. The schools understudy had 78 ELA teachers
and 2,100 students of which 89% are Hispanic students.

Limitations

Limitations are potential weaknesses of the research (Creswell & Creswell, 2018).
The first limitation was that findings may not apply to Hispanic students who attended
SES-HS in other school districts. The research site was intentionally selected regarding a
central phenomenon, which was SES-HS and CLIP-HS. Data collected over the course of
multiple years means that participants, regardless of treatment, may improve their ELA

scores due to matriculation. However, the Department of Education established content
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validity for ELA tests using a testing service responsible for revising ELA test items. The
testing service ensured validity with Cronbach’s alpha between .84 and .91 (Abedi et al.,
2020). The Department of Education also ensured the reliability of ELA tests so “each
selected-response item or performance-based task on the ELA assessments was carefully
developed, reviewed, piloted, and field-tested to ensure that it allows students to
demonstrate accomplishment of the targeted performance indicator” (Abedi et al., 2020,
p. 13).

Significance

The findings of this research may help school leaders in making decisions
regarding SES-HS and CLIP-HS, which have helped Hispanic students academically.
SES-HS and CLIP-HS could be used in other core subjects in all schools understudy and
provide teachers PD to apply CLIP-HS. It is recommended to school leaders to offer PD
on CLIP-HS to teachers to improve teaching practices and SES-HS for students to
graduate from school could result in a positive social change.

Summary

Grade 7-12 Hispanic students had demonstrated low ELA proficiency. School
leaders mandated a language policy in the 2015-2016 year to offer SES-HS. Additionally,
starting in the 2018-2019 year, ELA teachers attended CLIP-HS PD. But since this
policy, the difference in ELA scores was not studied. The research purpose was to
examine the difference in ELA scores since ELA teachers attended CLIP-HS PD and

students attended SES-HS. Vygotsky’s (1978) social development theory was used to



10
guide this quasi-experimental study. The findings may help school leaders in making
decisions regarding SES-HS and CLIP-HS. School leaders may offer CLIP-HS to
teachers and SES to Hispanic students to help these students complete high school, enter

the workforce, or attend college. | present the literature review in the next chapter.
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Chapter 2: Literature Review

Since the language policy was applied at the study site to offer SES-HS and
CLIP-HS, the difference in ELA scores had not been studied. The research purpose was
to examine the difference in ELA scores since ELA teachers attended training on CLIP-
HS in the years 2018-2019, 2019-2020, and 2020-2021 and Hispanic students attended
SES-HS in the years 2015-2016, 2016-2017, and 2017-2018. The federal government
funds SES programs based on available funds provided to Title I schools (Reschly &
Christenson, 2019). Though Hispanic students have had significantly lower ELA state
scores than White students (Li & Peters, 2020), interventions helped teachers implement
high-impact instructional strategies to help students develop ELA skills (Babinski et al.,
2018).

In this chapter, I discuss theoretical foundation, PD, and leadership and practice. |
also describe support for students and the preparation of teachers. Finally, | describe PD
for staff as well as administrators’ involvement in systemic support of ELLSs.

Literature Search Strategy

| used Walden University, SAGE, Google Scholar, and ProQuest to conduct the
literature review. | searched for peer-reviewed articles published between 2015 and 2022.
| found over 500 articles related to this study using the following keywords during the
database search. The search keywords included teaching strategies, ELLSs, SES, teacher

practices, administrator knowledge, state testing, and PD.
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Theoretical Foundation
| used Vygotsky’s (1978) social development theory to conduct this quasi-
experimental study because ELA teachers who attended CLIP-HS sessions applied this
theory in their practices. School leaders where the study was completed mandated
teachers assisting Hispanic students to learn new concepts by applying Vygotsky’s theory
in the lessons. Vygotsky also developed the zone of proximal development, which ELA
teachers applied in SES-HS to teach through modeling, coaching, and scaffolding. The
zone of proximal development may help students improve their knowledge because
students share experiences in the classroom (Bandura, 2008). For example, Hispanic
students may relate what they have learned in SES-HS classes to their experiences. SES-
HS teachers also help students to set learning goals to improve achievement in ELA,
using the zone of proximal development for Hispanic students to read independently.
Because at the research site, the zone of proximal development and the social
development theory was used in ELA classes during school hours and SES-HS classes
after school hours, 1 assumed that ELA classes helped Hispanic students.
Literature Review Related to Key Concepts

National Assessment of Educational Progress

“The U.S. educational system has made little progress in meeting ELLSs needs”
(Kieffer & Thompson, 2018, p. 391). For example, Kieffer and Thompson reported it is
not an issue of systematically inefficient education for multilingual students but rather an

issue with the nature of labeling these groups. The structure of National Assessment of
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Educational Progress data does not allow for disaggregation of data by whether students
have ever been categorized as ELLs; however, National Assessment of Educational
Progress allows for disaggregation of data. Kieffer and Thompson (2018) examined data
in reading and mathematics at fourth and eighth grade. Specifically, Kieffer and
Thompson compared means on the National Assessment of Educational Progress reading
assessments across monolingual and multilingual students at the national level. Kieffer
and Thompson indicated that for all outcomes, the achievement gap between multilingual
and monolingual students was substantially reduced in size.
Factors Affecting Students’ Achievement Gap

Factors that affect the achievement gap include demographics and policy.

According to Goodrich et al. (2021), numerous factors are used to explain reductions in
the achievement gap over time, including shifts in demographics of the population and
changes in education policy that have resulted in different program options for
multilingual students. The percentage of immigrants has increased steadily and is nearing
a record high (Radford & Noe-Bustamante, 2019). Asian immigrants have recently
surpassed Hispanic or Latino immigrants as the largest group arriving in the United
States each year. Hispanic or Latino immigrants account for more than 25% of
immigrants. Furthermore, immigrants from Central America have the lowest levels of
English proficiency of all immigrants living in the United States, and Hispanic/Latino
families are disproportionately represented among low-income backgrounds (Joint

Economic Committee, 2016).
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Factors Affecting the Academic Success of Hispanic Students

Several factors are affecting Hispanic students’ education. The academic success
of children and adolescents was attributed to “positive teacher-student relationships in
connection with academic achievement” (Zabala et al., 2016, p. 49). Engagement and
accountability are important, teacher effectiveness and qualifications are also considered
critical in the achievement of Spanish-speaking ELLs. Schneider (2020) identified that
ELLs are a growing school population in the southeastern region. “Between the years
2010 and 2050, the Hispanic population will increase by 167 percent” (El Moussaouli,
2017, p. 408).

According to Hopkins et al. (2018), education leaders should support focus on
effectively educating students. For example, educators monitor ELLs “while establishing
time frames for the attainment of English language proficiency” (Hopkins et al., 2018, p.
101). The Department of Education sets expectations for academic achievement.
Educators should address the needs of students. Li and Peters (2020) concluded that
Hispanic students had significantly lower ELA scores than White students. Moreover,
Hopkins et al. (2018) stated that school “leaders should sustain and sharpen attention,
direction, and innovation in effectively educating ELLs” (p. 101). Furthermore,
Lindholm-Leary (2019) examined ELLs who are enrolled in a dual-language program
and found that bilingual proficiency at school entry is beneficial to students.

Herrera et al. (2017) studied student sub-groups and determined that proficiency in

reading between White and Hispanic students decreased over 6 years and the gap
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exceeded 10 percentage points. Alexander et al. (2017) explored the association between
student achievement and teacher evaluations, reviewed accountability policies in the
education systems, and found that over 7 years there was a disparity in achievement
between Hispanic students and their White peers.

PD to Teach ELLs

PD can help teachers of ELLs. A study by Szymanski and Lynch (2020) on
educators’ perceptions of ELLs found three main themes: educator perceptions,
identification, and need for additional PD. Moreover, Szymanski and Lynch identified the
need for specific PD to restructure thinking regarding ELLs. Additionally, EI Moussaoui
(2017) reported, “minority students are less likely to have qualified teachers” (p. 411).
According to Li and Peters (2020), educators should receive training on how to teach
ELLs (Li & Peters, 2020). Also, Jackson et al. (2019) examined a 2-year PD initiative
regarding the success of ELLs and found that PD initiative was beneficial to students. PD
can benefit teachers and teachers need PD to increase their knowledge for academic
language development.

According to Rizzuto (2017), PD can assist teachers in increasing their skills, and
that “the goal of providing PD is to maximize and increase student achievement” (p.
197). Specifically, educators should apply instructional practices to teach academic
language. For example, PD is used to mentor and support teachers. According to Rizzuto
(2017), “building effective professional development for teachers is similar to creating

meaningful instruction for students in a classroom” (p. 197). Thus, PD can help teachers;
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however, people “must measure changes in teacher knowledge” (Rizzuto, 2017, p. 197).
Moreover, Slack (2019) indicated that teachers are not receiving enough PD, and
professional learning is used to support ELLS.

Innovative programs could be used to prepare teachers. For example, Li and Peters
(2020) examined ““an innovative program that prepares K-12 teachers through research,
service, and professional development” (p. 1489). According to Li and Peters, innovative
programs could be used for teachers to improve their second language knowledge.

Educators and relevant strategies affect student learning. According to Vafai
(2016), “supplementary resources further reinforced this approach by providing reading,
writing, and communication skills” (p. 94). Specifically, Severinsen et al. (2018)
concluded, “it is necessary for teachers to embrace an individualized, responsive
approach when teaching ELL students” (p. 38). Teachers should provide learning
opportunities to students. Purposeful coursework targets effective instructional strategies
for teaching ELLs. Grant et al. (2021) stated educators should support ELLs. According
to Sparks (2016), teachers should aim at improving students’ learning. Moreover,
teachers should use strategies to motivate students (Sparks, 2016). Moreover, teachers
should apply best practices to teach students who are struggling readers (Sparks, 2016).
Sparks reported strategies, such as bilingual instruction could help students “exit the
program proficient in both languages” (para. 8). Finally, Smith et al. (2020) investigated

the effect of the team teaching and learning framework on teachers and found that the
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team teaching and learning framework helps teachers in improving their teaching
practices. In conclusion, teachers should provide learning opportunities to students.
State Testing and ELLs

Li and Peters (2020) identified the “positive factors of preparing K-12 teachers and
gain insight on teacher preparation so that more K-12 teachers can work effectively with
the ELLs” (p. 1490). According to Li and Peters, teachers should focus on preparing
Hispanic students for ELA state tests. Moreover, Kan and Murat (2018) highlighted
teachers should also focus on “21%-century skills” (p. 451). “For a productive society,
individuals who can think critically, use research-inquiry skills, solve problems, make
designs, produce and think creatively; in short, they must be equipped with the skills
required by 21st-century” (Kan & Murat, 2018, p. 452). Irgatoglu and Pakkan (2020)
researched “whether ELLs were aware of their 21%-century skills” (p. 1921). Irgatoglu
and Pakkan implied that in addition to language acquisition, higher-order thinking skills
should be taught.

Language Assistance Programs and ELLs

Language assistance programs can help ELLs learn English. While ELLs may
appear proficient during informal conversations, they cannot engage with academic
English language and associated curriculum. Shahbazi (2020) examined the experiences
and perceptions of teachers concerning students learning English, and found that

consistent PD for teachers may yield effective results.
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Instructional Leadership Practices of School Principals

Grissom et al. (2019) reported that effective principals exhibited efficient teacher
instructional practices. By being able to identify high effect size strategies for all
students, principals can support basic students’ needs. Moreover, Grissom et al. revealed
that principals experienced difficulty in supporting teachers and did not specifically
address the needs of ELLs but rather generalized instructional supports using data to
support all students. Kraft and Gilmour (2016) examined principals’ leadership regarding
feedback via conversations with teachers. Kraft and Gilmour explored principals’
perspectives of their experiences in providing feedback to teachers. Twenty-four
principals participated in interviews. According to Kraft and Gilmour, principals should
improve their leadership practices to enhance feedback via conversations with teachers.
Kraft and Gilmour (2016) showed the importance of feedback, and Norris et al. (2017)
used semistructured interviews with principals on how to support teachers. Accordingly,
teachers should be equal participants in the process and provide reflection, set goals, and
use data for evaluation effectiveness (Norris et al., 2017).

Wei (2020) reported teacher PD should focus on “best practices and research-based
programs” (p. 57). Moreover, Louie et al. (2019) recommended professional learning
opportunities. Furthermore, Williams and Herbert (2017) explored principals’ perceptions
of teacher evaluations and identified that the quality of the training principals received is

affecting their capability to provide useful feedback to teachers.
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Summary and Conclusions

Successful programs could help Hispanic students who have significantly lower
ELA scores than White students (Li & Peters, 2020). Moreover, Herrera et al. (2017)
reported that proficiency in reading between White and Hispanic students decreased over
6 years and the gap exceeded 10 percentage points. Alexander et al. (2017) found a
disparity in achievement between Hispanic students and their White peers. PD could help
teachers increase the language and literacy skills of Latino students (Babinski et al.,
2018). Thus, teachers could focus on preparing Hispanic students for ELA state tests (Li
& Peters, 2020). Grissom et al. (2019) reported effective principals exhibited efficient
teacher instructional practices. Also, Kraft and Gilmour (2016) wrote principals should
improve leadership practices to enhance feedback via conversations with teachers.
Moreover, Norris et al. (2017) said principals need PD on how to support teachers. Thus,
Wei (2020) stated PD should focus on best practices and research-based programs. |

describe the research methodology in Chapter 3.
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Chapter 3: Research Method
The federal government is funding the introduction of SES (Reschly &
Christenson, 2019) to help students who are not meeting proficiency on state-mandated
assessments by offering extra instruction (Mirpuri & Jimenez, 2019). Students benefit by
participating in SES because teachers incorporate evidence-based instructional practices
(Traill, 2017). In this study, | examined the difference in the ELA scores since ELA
teachers attended PD on CLIP-HS and students attended SES-HS. ELA scores were
collected for the years between 2015-2016 and 2020-2021. In this chapter, | describe the
methodology and how data were collected and analyzed.
Research Design and Rationale
Researchers who conduct quantitative studies use numerical data (Creswell &

Creswell, 2018). | chose a quantitative quasi-experimental approach because it involved
collecting data before and after an intervention (Handley et al., 2018, p. 7). Because the
school administrators had already placed Hispanic students in SES, | selected the quasi-
experimental design. | collected ELA scores from the introduction of SES-HS in the
years 2015-2016, 2016-2017, and 2017-2018 and after PD on CLIP-HS for ELA teachers
in 2018-2019, 2019-2020, and 2020-2021. | did not examine the experiences or
perceptions of ELA teachers concerning SES-HS or CLIP-HS. Thus, | used a quantitative
design; archived ELA scores were the dependent variable, and CLIP-HS was the

independent variable.
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Methodology

For this quantitative research, I collected ELA scores from testing done by the
local department of education. In 2015-2016, at the research site, a language policy was
used to help Hispanic students in Grades 7-12. Based on the language policy, SES-HS
was offered after school hours and in 2018-2019, ELA teachers participated in PD on
CLIP-HS. I use a t test to compare ELA scores from the introduction of SES-HS in the
2015-2016, 2016-2017, and 2017-2018 years and after the CLIP-HS PD for ELA teachers
in the 2018-2019, 2019-2020, and 2020-2021 years. Archived ELA scores were the
dependent variable and CLIP-HS was the independent variable.

Data were collected from a Title | designated public school district. The student
population was 2,100 students in Grades 7-12. Native American/Alaskan were 0.1%, 1%
were African American, 10% were White, and 89% were Hispanic. In Grade 8 there were
420 students. In Grade 9 there were 409 students. In Grade 10 there were 432 students. In
Grade 11 there were 431 students. In Grade 12 there were 408 students. Hispanic students
were 1,869 of which 1,300 students received free-and-reduced lunch.

Sampling and Sampling Procedures

A G*Power analysis for a one tailed t test was conducted with alpha of .05 and
power of .95. The total sample size returned from the G*Power calculator to avoid Type I
and Type Il data analysis errors was N = 111. Based on the G*Power estimate of needed
records for the paired t test, | used SPSS’s Random Sample function to pull 111 from the

total of 357 ELA scores provided to by the school district for my data analysis. The three
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selection criteria, for which all 357 students qualified, were (a) participation in the SES-
HS program from 2015-2021, (b) having been taught by the CLIP-HS trained teachers
beginning in the 2018-2019 school year, and (c) participation in the state’s ELA test at
the end of each school year.

Procedures for Recruitment, Participation, and Data Collection

Upon IRB approval (# 08-30-21-0224543) from Walden University and from the
research site, | collected archived ELA scores. Hispanic students were placed in SES-HS
ELA classes from the introduction of SES-HS in the 2015-2016, 2016-2017, and 2017-
2018 years and after the CLIP-HS PD for ELA teachers in the 2018-2019, 2019-2020,
and 2020-2021 years. The school administrator did not provide names, state IDs, and
school district IDs of Hispanic students but only the ELA scores (see Table 2). A unique
number between 1 and 111 was used to replace each state or district student ID. School
district Hispanic students’ IDs were not collected or included in the findings to protect

the anonymity of the students.
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ELA Scores Before CLIP-HS

ELA Scores After CLIP-HS

2015- 2016- 2017-

2016 2017 2018

2018- 2019- 2020-

2019 2020 2021

Student Grade 7 Grade 8 Grade 9

Grade 10 Grade 11 Grade 12

1 297 300 309

332 361 403

111 150 179 201

322 368 299

Intervention and Treatment

The intervention for this study was the CLIP-HS PD for ELA teachers that was

introduced during the 2018-2019 school year; a teaching intervention that was predicated

by a new language policy implemented three years earlier. At the beginning of the 2015-

2016 year, a language policy was implemented to help Hispanic students in Grades 7-12

to pass state tests. Hispanic students that did not score proficient on the state ELA test

were placed in SES-HS in the years 2015-2016, 2016-2017, and 2017-2018. 2018-2019,

ELA teachers participated in training to improve their CLIP to assist Hispanic students to

pass state tests. State funding was allocated for ELA teachers to participate in CLIP-HS

(superintendent, personal communication, June 30, 2021).
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ELA teachers participated in six graduate courses offered every 8 weeks after
school hours. CLIP-HS classes were mandatory for all ELA teachers. In addition,
graduate professors taught CLIP-HS classes from the local public university. The
curriculum of the CLIP-HS courses focused on how to apply CLIP to help Hispanic
students to pass state tests. CLIP-HS content was based on the social development theory.

In the 2018-2019 year, fully certified CLIP-HS teachers taught SES-HS ELA
classes. SES had a small student-teacher ratio, which was 10 Hispanic students to one
CLIP-HS certified ELA teacher. ELA teachers used written interpretation as teaching
practices. Thus, the treatment was SES-HS. Data were collected over the course of
multiple year’s means that participants regardless of treatment may improve their ELA
scores. Moreover, | had no control of the content of the SES-HS curriculum, CLIP-HS
curriculum, teaching practice, ELA teachers’ instructional practices, and any
unforeseeable events.
Archived Data

| collected archived ELA scores for students placed in SES-HS in the years 2015-
2016, 2016-2017, and 2017-2018 and after the implementation of CLIP-HS PD for ELA
teachers in the years 2018-2019, 2019-2020, and 2020-2021. ELA scores were
accompanied by a student numerical identifier. Students participated in ELA state tests
yearly. The tests results were sent to local school districts by the Department of

Education.
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The ELA scores of Hispanic students who attended SES were from: (a) between
2015-2016, 2016-2017, and 2017-2018 before the implementation of CLIP-HS PD and
students attended SES-HS ELA classes; (b) between 2018-2019, 2019-2020, and 2020-
2021 after the implementation of CLIP-HS; (c) and who participated in the local ELA
state testing each year between 2015-2016 and 2020-2021; and (d) and who were taught
by the same CLIP-HS certified ELA teachers; and (e) and all students were taught during
regular school hours. The matched archived ELA scores were three digits. | stored the
data on my personal, password protected laptop in both Excel and Word format all ELA
scores | collected that | will destroy after 5 years.
Instrumentation and Materials

The Department of Education presents an annual evaluation report as well as a
table that summarizes the longitudinal findings of federally funded programs.
“Authorized school districts use a portion of the allocated Title | funds to provide direct
instruction (i.e., tutoring) to students in low-performing schools outside of the school
day” (Negley et al., 2016, para. 1). The local school district introduced SES-HS in 2015-
2016. Based on the language policy, SES was offered to Hispanic students after-school
hours and CLIP-HS was offered to ELA teachers in the 2018-2019 year.

The Department of Education offered school districts English language
development tutoring services. Each participating district had flexibility in how SES was
offered. Participating districts offered opportunities for students to participate in SES on-

site and others offered an off-site option to students free of charge. During the second
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year, “participation in ELD services increased to 16.7%, with students receiving services
through nine different providers” (Negley et al., 2016, para. 2). On average, participating
students in districts across the state completed “25.5 hours of supplemental ELD tutoring
services through SES” (Negley et al., 2016, para. 2). At the research site, the curriculum
taught by the CLIP-HS certified ELA teacher focused on integrating CLIP to assist
students. The Department of Education requires on-site and off-site “providers to deliver
a minimum of 20 hours to each student receiving SES services” (Negley et al., 2016,
para. 4). Thus, “to be included in the state’s effectiveness analyses, a student must have
completed at least 75% of the 20 hours minimum and at least 50% of their contracted
hours” (Negley et al., 2016, para. 4).

School leaders where this study was conducted allocated both time and funding
for ELA teachers to participate in graduate-level courses in 2018-2019 (assistant and
associate superintendents, personal communication, June 15, 2020). All ELA teachers
participated in CLIP-HS. The CLIP-HS curriculum was taught to ELA teachers
beginning in 2018- 2019 (assistant superintendent, personal communication, June 21,
2020). Teachers participated in six graduate courses that were offered every 8 weeks
(superintendent, personal communication, June 25, 2020). The CLIP-HS pedagogy was
presented to these teachers as PD via graduate professors. The six courses covered
intentional topics on how to apply CLIP. All ELA teachers who participated in CLIP-HS

received culturally and linguistically diverse endorsement certification.
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A language policy was implemented in 2015-2016 to help students in Grades 7-12
to pass state tests. Based on the language policy, SES for Hispanic students was offered
after-school hours and in 2018-2019, ELA teachers participated in CLIP-HS. According
to the superintendent of schools at the research site, state funding was allocated for ELA
teachers to participate in graduate-level courses called CLIP-HS to learn how to help
Hispanic students in ELA. ELA classes had a small student-teacher ratio, which was 10
Hispanic students to one CLIP-HS certified ELA teacher.

The students assigned to SES-HS stayed with the same group of students and
teachers throughout the duration of the study. School leaders decided to use “a consistent
and small student-teacher ratio during all SES-HS classes” (superintendent, personal
communication, Sept. 2, 2021). “ELA teachers used explicit instruction in domain-
specific vocabulary” (superintendent, personal communication, Sept. 2, 2021). The
curriculum taught by the CLIP-HS certified ELA teacher focused on integrating CLIP.
ELA teachers who participated in CLIP-HS were taught how students develop language
skills by providing ample opportunities to engage in oral language activities with
sentence stems, visual cues, and models of strong writing. In 2018-2019, CLIP-HS
certified teachers taught SES-HS ELA classes, and SES ELA classes were offered to
Hispanic students after school hours from 2018-2019, 2019-2020, and 2020-2021. Thus,
the treatment was SES-HS classes and CLIP-HS.

The Department of Education designed the ELA questions to measure students’

proficiency in ELA. All students participated in ELA state tests. ELA scores were
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continuous with numerical values between 100 and 600. The Department of Education
established content validity for ELA tests. Specifically, the testing service was
responsible for revising ELA test items. ELA specialists reviewed each ELA question.
The testing service content experts reviewed each ELA test item. After the testing service
field-tested each ELA question, evaluators determined which ELA questions were used
for meeting testing conditions. The testing service ensured validity with Cronbach’s alpha
between .84 and .91 (Abedi et al., 2020). Also, The Department of Education used a
testing service to ensure the reliability of ELA tests so “each selected-response item or
performance-based task on the ELA assessments was carefully developed, reviewed,
piloted, and field-tested to ensure that it allows students to demonstrate accomplishment
of the targeted performance indicator” (Abedi et al., 2020, p. 1-3).

Data Analysis

| used SPSS 27.0 to analyze ELA scores. First, | used SPSS’s random select
function to select 111 student records from the 357 records provided by the school
district. | then averaged ELA scores for the years 2015-2016, 2016-2017, and 2017-2018
since the introduction of SES-HS and after CLIP-HS for the years 2018-2019, 2019-
2020, and 2020-2021. For example, for the first student, | averaged ELA scores for the
years 2015-2016, 2016-2017, and 2017-2018. Then, for that same student, | averaged
their ELA scores for the years 2018-2019, 2019-2020, and 2020-2021. | followed this
process until | averaged all scores for all the students, resulting in 111 paired samples.

Thus, | examined the scores for the testing years of 2015-2016, 2016-2017, and 2017-
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2018 from the introduction of SES-HS and after the CLIP-HS in the testing years 2018-
2019, 2019-2020, and 2020-2021. The goal of this examination was to see if ELA scores
increased after CLIP-HS and by how many points. The research question was:

My research question sought to determine the difference in the ELA state test
scores for Hispanic students who participated in the SES-HS curriculum for six years,
including the three years before the ELA teachers began receiving the CLIP-HS PD in
2018-2019, and the three years after through the school year ending in 2021. My null and
alternate hypotheses were:

Hol: There is no difference in the ELA state test scores since ELA teachers
attended CLIP-HS in the years 2018-2019, 2019-2020, and 2020-2021, and Hispanic
students attended SES-HS in the years 2015-2016, 2016-2017, and 2017-2018.

Hal: There is a difference in the ELA state test scores since ELA teachers
attended CLIP-HS in the years 2018-2019, 2019-2020, and 2020-2021, and Hispanic
students attended SES-HS in the years 2015-2016, 2016-2017, and 2017-2018.

Threats to Validity

A quasi-experimental design was used. The Department of Education designed
the ELA questions and established content validity for ELA tests. The testing service of
the Department of Education had content experts review each ELA test item and ensured
validity with Cronbach’s alpha between .84 and .91 (Abedi et al., 2020). Also, The
Department of Education used a testing service to ensure the reliability of ELA tests so

“each selected-response item or performance-based task on the ELA assessments was



30
carefully developed, reviewed, piloted, and field-tested to ensure that it allows students to
demonstrate accomplishment of the targeted performance indicator” (Abedi et al., 2020,
p. 1-3). I did not manipulate the independent variable. Also, | did not place Hispanic
students in SES. Moreover, | did not examine other variables out of my control. | used a
quasi-experimental research design. Data were collected over the course of multiple
year’s means that participants regardless of treatment may improve their ELA scores.
Ethical Procedures

| obtained the CITI certificate by completing the basic course on human subjects
for research purposes. Moreover, | obtained IRB approval from Walden University.
Furthermore, | followed IRB ethical guidelines and protected the anonymity of the
students whose ELA scores | collected. Each ELA score was identified between 1 and
111 (Table 3). Thus, no names or state 1Ds of students were included in the findings. I did
not place Hispanic students in SES.

Summary

| discussed the research methodology. Furthermore, also, I collected and analyzed
matched ELA scores before and after the introduction of CLIP-HS. Moreover, | used a t
test to examine ELA scores from the introduction of SES-HS and after the CLIP-HS.
Convenience sampling was used to collect ELA scores for 111 Grades 7-12 students who
attended SES-HS. A t test was used to analyze ELA scores. In the next chapter, the

findings are presented.
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Chapter 4: Results

| examined the difference in the ELA scores since ELA teachers attended PD on
CLIP-HS and Hispanic students attended SES. Vygotsky’s social development theory
was used to conduct this quasi-experimental study because ELA teachers who attended
CLIP-HS sessions applied this theory in their practices. ELA scores were collected for
the years 2015-2016 to 2020-2021 using convenience sampling for students who attended
SES-HS, giving a sample of 2,142. In this chapter, the findings are presented.

Data Collection

| collected ELA scores from the school administrator responsible for research. |
received IRB approval. | also requested IRB approval from the research site to collect
archived ELA scores. The ELA scores were archived ELA and from the state. Data were
collected over the course of multiple years, which means that participants regardless of
treatment may improve their ELA scores. Moreover, | had no control of the content of the
SES-HS curriculum, CLIP-HS curriculum, teaching practices, ELA teachers’
instructional practices, and any unforeseeable events.

In the 2015-2016 academic year, a language policy was implemented to help
Hispanic students in Grades 7-12 to pass state tests. During 2018-2019, ELA teachers
participated in CLIP-HS PD and taught SES ELA classes for Hispanic students. Thus, I .
collected archived ELA scores of Hispanic students who were placed in SES since 2015-
2016, 2016-2017, and 2017-2018 and after the implementation of CLIP-HS PD in the

years 2018-2019, 2019-2020, and 2020-2021. All students participated in ELA state tests.
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The matched archived ELA scores are from the Department of Education, which
designed the ELA questions to measure students’ proficiency in ELA. ELA scores were
continuous with numerical values between 100 and 600. I did not collect the names or
state or district IDs of Hispanic students. | stored on my personal laptop in both Excel
and Word format all ELA scores I collected. Furthermore, | will keep these scores on my
laptop for 5 years.

The population of students was 2,100 students in Grades 7-12. Specifically,
Native American/Alaskan were 0.1%, 1% were African American, 10% were White, and
89% were Hispanic. In Grade 8 there were 420 students. In Grade 9 there were 409
students. In Grade 10 there were 432 students. In Grade 11 there were 431 students. In
Grade 12 there were 408 students. Hispanic students were 1,869 of which 1,300 students
received free-and-reduced lunch. In addition, Hispanic students were at-risk because of
low ELA scores and were placed in SES-HS.

Data Analysis

Archived ELA scores were the dependent variable. After using SPSS’s random
select function to extract the needed number of records (N = 111) suggested by my
G*Power sample size estimate, | examined if the ELA scores increased and by how many
points. | averaged ELA scores for 2015-2016, 2016-2017, and 2017-2018 since the
introduction of SES-HS and after CLIP-HS PD in 2018-2019, 2019-2020, and 2020-

2021. | used a t test to analyze the data (see Liu & Wang, 2021, p. 265).
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Results

| used the paired t test as modeled by Laerd Statistics (n.d.). The first two
assumptions for the paired t test are related to the study design (Laerd Statistics, n.d.).
These design assumptions are first, that the dependent variable (state ELA test scores) is
continuous, and second, that the independent variable is categorical with two related
groups. The dependent variable (state ELA test scores) was a continuous measure, and
the independent variable was related based on paired scores before and after the
introduction of the CLIP-HS training.

Next, | followed Laerd Statistics’s instructions for the paired t test to calculate
difference scores to test for the assumption of normality. Assumption 3 is that there
should be no significant outlier, and Assumption 4 is that the distribution in the
differences between groups should be normally distributed. The differences were
computed by subtracting the post-test CLIP-HS from the pre-test CLIP-HS averaged
scores. | used the Explore function to generate a boxplot (Figure 1) for the sample (N =
111) and visually inspected for outliers. Three outliers were detected that were more than
1.5 times the value of the interquartile range. Additionally, one record was identified as
being greater than 3 times the value of the interquartile range and therefore, an extreme

outlier.
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Figure 1

Boxplot of Randomly Selected Records (N = 111)
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According to Leard statistics (n.d.), outliers in parametric statistical tests can have
large undue influences on the mean and standard deviations of difference scores.
Accordingly, multiple options are offered for dealing with outliers. Rather than running
the non-parametric Wilcoxon signed-rank test, | chose the option to replace the four
outliers with data records from the original data set that were less extreme. Because the
outliers were all on the high side of the boxplot, I replaced them with unused records that
were high in range but less than 140, which was the upper edge score of the boxplot. |
replaced Record 6 with an unused record with a difference score of 112.33, Record 36
with an unused record with a difference score of 118.67, Record 42 with an unused
record with a difference score of 130.00, and Record 45 was replaced with an unused
record with a difference score of 138.00. The resulting new boxplot with all outliers

eliminated is provided in Figure 2.
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Figure 2

Boxplot with Outliers Eliminated Using Four Substitute Records
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To check the sample for normality, | used the Shapiro-Wilk test of normality, a
test that was generated using the Explore function in SPSS when | generated the boxplots
following the Laerd Statistics (n.d.) procedures. As shown in Table 3, the Shapiro-Wilk
statistic was significant (p < .05), indicating that the differences between the pre CLIP-
HS scores and post CLIP-HS scores were not normally distributed.

Table 3

Test of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic Df Sig. Statistic df Sig.
Difference .078 111 .092 975 111 .035

a. Lilliefors significance correction
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Additionally, the three options for handling a non-normally distributed data set
are to (a) transform the difference scores and if successful, carry on using a one-sample t
test on the transformed scores; (b) use a nonparametric test; or (c) carry on regardless
(Laerd Statistics, n.d.). The entering argument for the transformation of the difference
scores is to determine whether the data are moderately skewed (positive or negative),
strongly skewed (positive or negative), or extremely skewed (positive or negative). As a
result, I used SPSS to generate a histogram with a normal curve overlay and then visually
inspected the result. As shown in Figure 3, the direction and amplitude of the skew were
not clear. As a result, | evaluated the skew as minor (less than moderate), for which there
is no transformation option, and proceeded to carry on regardless.
Figure 3

Normal Distribution of the Random Sample with Substituted Records
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Further, a paired samples t test was run to determine if there was a significant
difference in ELA state test scores for the 3 years prior to and after the CLIP-HS PD. The
first table generated by SPSS provides the descriptive statistics for the sample. Based on
the table, the Hispanic students (N = 111) had higher ELA test scores after CLIP-HS PD
was implemented (M = 339.80, SD = 47.13) than before (M = 286.61, SD = 59. 64). The
paired samples t test results are presented in Table 4. The CLIP-HS PD elicited a mean
increase of 53.18 points on the state’s ELA test compared to the test scores that were
produced before the training. Interpreted literally, the confidence interval suggests that
95% confidence that the true mean difference in ELA state test scores lies somewhere
between 46.80 and 59.56. Finally, the post CLIP-HS PD elicited a statistically significant
mean increase in the ELA state test scores t(110) = 16.53, p <.001. In view of these
results, | rejected the null hypothesis that that the CLIP-HS PD had no statistically
significant effect on the ELA state test scores for the Hispanic students. The CLIP-HS PD
was associated with a mean increase of 53.18 points on the state’s ELA test, which was a

significant increase.



Table 4

38

Paired Samples Results

95% ClI Significance

Mean SD SE Lower Upper t df Onesided Twosidedp

mean p

Pair 1 Post

CLIP-HS

PD and Pre

CLIP-HS

PD

53.18021 33.89494 3.21716 46.80454 59.55588 16.530 110 <.001 <.001

Summary

For this quantitative research, | collected archived ELA scores. | analyzed ELA

scores using a paired sample t test. | examined ELA scores before and after CLIP-HS.

The null hypothesis was rejected t(110) = 16.53, p <.001). The finding indicated ELA

scores were a statistically significant different before and after CLIP-HS. After CLIP-HS,

students’ scores increased by an average of 54.5 points on the ELA state test. In the next

chapter, the interpretation of the findings is described.
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Chapter 5: Discussion, Conclusions, and Recommendations

There were 150 teachers, at the study side, of which 78 were ELA teachers. The
3-year retention rate for certified ELA teachers was 78% (60 ELA teachers). Each of the
60 teachers had been trained using the CLIP-HS curriculum. Newly hired staff were
placed in CLIP-HS courses and expected to complete the program (assistant and associate
superintendents of schools, personal communication, June 15, 2020). But because
Hispanic students in Grades 7-12 demonstrated low ELA proficiency between 2015-2016
and 2020-2021, the research purpose was to examine the difference in the ELA scores
from the time ELA teachers attended CLIP-HS PD and Hispanic students attended SES. |
used a t test for 2015-2016, 2016-2017, and 2017-2018 from the introduction of SES-HS
and after the CLIP-HS PD for ELA teachers in the testing years 2018-2019, 2019-2020,
and 2020-2021. The ELA scores increased after CLIP-HS, indicating that SES-HS and
PD on CLIP-HS should continue to be offered. This can help Hispanic students complete
high school, enter the workforce, or attend college, which will result in a positive social
change. The following chapter contains an interpretation of the findings as well as a
discussion on the limitations and implications for social change.

Interpretation of the Findings

It is important to provide training on instructional strategies that teachers can use
in their classroom (Hurford et al., 2016, p. 887). ELA teachers at the study stie
participated in six graduate courses offered every 8 weeks, which covered topics on how

to integrate CLIP to help students (superintendent of schools, personal communication,
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June 25, 2020). The ELA teachers also received culturally and linguistically diverse
endorsement certification from the Department of Education (superintendent of schools,
personal communication, June 25, 2020).

In addition to the CLIP-HS PD, SES were developed to assist Hispanic students
(school principal, personal communication, June 28, 2020). The SES-HS ELA classes
had a small student-teacher ratio, which was 10 Hispanic students to one CLIP-HS
certified ELA teacher (assistant principal, personal communication, June 28, 2020). This
helped to provide individualized instruction (assistant principal, personal communication,
Sept. 2, 2021), which follows research recommendations that smaller class sizes and
individualized instruction could help teach Hispanic students (Kelley et al., 2015;
Schwartz et al., 2018).

| found a difference in the mean ELA scores after PD on CLIP-HS in 2018-2019,
2019-2020, and 2020-2021. Based on the findings, SES-HS and CLIP-HS PD helped
Hispanic students increase their ELA proficiency scores. The finding also provided
evidence that ELA teachers applied teaching strategies learned from CLIP-HS courses to
teach Hispanic students. The CLIP-HS curriculum did not rely on innovative technology,
rather PD for ELA teachers. Therefore, teachers should be given opportunities for PD
(Jordan, 2016). Moreover, teachers should be given opportunities for reflection, which
should be embedded in teacher training for long-term success (Canaran & Mirici, 2019).
For school leaders, developing school-specific training, empathy to the population,

culture, and end-user are crucial to the successful implementation of training (Campbell
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et al., 2016). When soliciting educator feedback about teacher training, it is common for
teachers to feel like the time spent on PD is not valuable. School administrators should
include teachers in the design of professional learning (Brigandi et al., 2018). For
instance, it is important to include theoretical knowledge as well as practical skills
(Engelbrecht & Ankiewicz, 2016, p. 278). Teachers and students can then experience
success through performance (Freer, 2018). Teachers attending PD that includes
strategies for establishing effective interactions with ELL students leads to success for the
teacher and student (Amos & Rehorst, 2018; Balagova & Halakova, 2018).

The findings also support Vygotsky’s (1978) social development theory because
ELA teachers who attended CLIP-HS sessions applied this theory in their CLIP. For
instance, SES teachers help Hispanic students to set learning goals to improve
proficiency in ELA. Thus, SES teachers used the zone of proximal development for
Hispanic students to read independently. ELA teachers created opportunities for Hispanic
students to develop literacy skills by relating what they have learned in SES-HS classes
to their experiences. Because at the research site, the zone of proximal development and
the social development theory was used in ELA classes during school hours and SES-HS
classes after school hours, | assumed that ELA classes helped Hispanic students.

Limitations of the Study

I did not place Hispanic students in SES. Furthermore, | did not place students in

a control or experimental group. The research site was intentionally selected regarding a

central phenomenon, which was low ELA scores. Data collection was only representative
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of one local school district was also a limitation. By evaluating the implementation of
SES-HS based solely on the ELA performance of the students over time, | did not obtain
feedback from teachers who participated in CLIP-HS graduate courses. By not
conducting teacher interviews, I only evaluated the SES student performance based on
ELA data. By interviewing the ELA teachers, | could have also explored the
effectiveness of CLIP-HS and ELA teacher satisfaction on the graduate courses designed
based on Vygotsky’s theory.

Additionally, students learn different subjects/topics in different grade levels,
which may have affected the results. Students get more mature over the years. Therefore,
age may have confounded the results. ELA tests were normalized to share the same mean
and standard deviation for each year, which may have affected the comparison. However,
| focused on trustworthiness, and the results may be used by educators in other school
districts. | addressed credibility by limiting personal biases given that the ELA scores
were archived state scores provided by the administrator at the local setting who verified
the accuracy of the ELA scores.

Recommendations

I recommend to the local school leaders to seek funding from the local state to
continue to apply both SES-HS and CLIP-HS. Moreover, | recommend ELA teachers
participate in research-based PD to improve teaching practices. Furthermore, |
recommend to school leaders look for partnerships with organizations regarding funding

for SES-HS and leverage available funds for Title | students to increase the capacity for
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SES-HS programs. Finally, | recommend to school leaders to offer SES-HS and CLIP-HS
to all students and teachers regardless of ELL status or ELA teaching designation. Other
school district administrators, as well as school sites with a significant ELL population,
should use CLIP-HS. Teachers should continue to learn the key elements of a culturally
aware classroom, culturally responsive teaching strategies, techniques for assessing all
learners, and how to handle the potential challenges. The findings may help school
leaders in making decisions regarding SES-HS and CLIP-HS. Further, scholars could
apply a quasi-experimental or an experimental design to obtain similar findings.
Implications

Both SES-HS and CLIP-HS helped students pass ELA the state tests. The finding
may apply to other similar groups of Hispanic students where SES and CLIP are offered.
School leaders should continue to implement CLIP-HS, investing in high-quality PD for
all teachers. If common instructional practices for teaching Hispanic students are
provided for incoming teachers at the district level, it would level the playing field for
low achieving students. Additionally, by scoring proficient on the state ELA assessment,
students meet graduation requirements. By implementing CLIP-HS, administrators can
leverage teacher training and common instructional practices for ELL students. further,
SES-HS should continue to be offered. Both this instruction and PD for ELA teachers can
lead to student academic success, which can help them complete high school and enter

college and the workforce.
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Conclusion

The findings provided evidence that ELA teachers applied teaching strategies
learned from CLIP courses to teach Hispanic students. The CLIP-HS training for ELA
teachers was a critical component of the SES-HS. The research site was intentionally
selected regarding a central phenomenon, which was low ELA scores. Data collection
was only representative of one local school district. Based on the increase in ELA test
scores after CLIP-HS PD and SES-HS, | recommend to the local school leaders to seek
funding from the local state to continue to apply both SES-HS and CLIP-HS. I also
recommend ELA teachers participate in research-based PD to improve teaching practices.
By offering SES to Hispanic students and training on CLIP-HS to ELA teachers,
Hispanic students can experience academic success that will help them in their future,

leading to positive social change.



45
References

Abedi, J., Myford, A., Kurtz, T., Kamata, A., Flowers, C., Cizek, G., & Bachman, L.
(Eds.). (2020, April). Annual technical report for ACCESS for ELLs Online
English Language Proficiency Test Series 501, 2019-2020 administration.
https://doe.sd.gov/Assessment/documents/ACCESS-ATR-501-Online.pdf

Alexander, N. A., Jang, S. T., & Kankane, S. (2017). The performance cycle: The
association between student achievement and state policies tying together teacher
performance, student achievement, and accountability. American Journal of
Education, 123(3), 413-446. https://doi.org/10.1086/691229

Alfaro, C., & Bartolome, L. (2017). Preparing ideologically clear bilingual teachers:
Honoring working-class/non-standard language use in the bilingual education
classroom. Issues in Teacher Education, 26(2), 11-34.
http://www.itejournal.org/index.html

Amos, Y. T., & Rehorst, N. (2018). Making interactions between domestic and
international students meaningful. Journal of International Students, 8(3), 1346—
1354. https://doi.org/10.32674/jis.v8i3.58

Babinski, L. M., Amendum, S. J., Knotek, S. E., Sdnchez, M., & Malone, P. (2018).
Improving young English learners’ language and literacy skills through teacher
professional development: a randomized controlled trial. American Educational
Research Journal, 55(1), 117-143. https://doi.org/10.3102/0002831217732335

Balagova, L., & Halakova, Z. (2018). Teacher-students’ interaction in comparison of


https://doe.sd.gov/Assessment/documents/ACCESS-ATR-501-Online.pdf
https://doi.org/10.1086/691229
http://www.itejournal.org/index.html
https://doi.org/10.32674/jis.v8i3.58
https://doi.org/10.3102/0002831217732335

46
teacher’s self-perception and students’ point of view.
https://www.researchgate.net/publication/330987293 TeacherStudents_Interactio
n_in_Comparison_of Teachers_Selfperception_and_Students_Point_of View

Bandura, A. (2008). Social cognitive theory. In W. Donsbach, (Ed.) The international
encyclopedia of communication (pp. 4654-4659).
https://doi.org/10.1002/9781405186407.wbiecs053

Brigandi, C. B., Weiner, J. M., Siegle, D., Gubbins, E. J., & Little, C. A. (2018).
Environmental perceptions of gifted secondary school students engaged in 141 an
evidence-based enrichment practice. Gifted Child Quarterly, 62(3), 1-17.
https://doi.org/10.1177/0016986218758441

Brown, K., Woessner, K., Chase, S., & Gallegos, A. (2022, January). English language
development guidebook. https://www.cde.state.co.us/cde_english/eldguidebook

Campbell, C., Lieberman, A., & Yashkina, A. (2016). Developing professional capital in
policy and practice: Ontario’s teacher learning and leadership program. Journal of
Professional Capital and Community, 1(3), 219-236.
https://doi.org/10.1108/JPCC-03-2016-0004

Canaran, O., & Mirici, 1. H. (2019). An overview of the recent views and practices in
teacher professional development. Journal of Theory & Practice in Education
(JTPE), 15(4), 350-362. https://doi.org/10.17244/eku.559281

Collins, B. A., & Toppelberg, C. O. (2021). The role of socioeconomic and sociocultural

predictors of Spanish and English proficiencies of young Latino children of


https://www.researchgate.net/publication/330987293_TeacherStudents_Interaction_in_Comparison_of_Teachers_Selfperception_and_Students_Point_of_View
https://www.researchgate.net/publication/330987293_TeacherStudents_Interaction_in_Comparison_of_Teachers_Selfperception_and_Students_Point_of_View
https://doi.org/10.1002/9781405186407.wbiecs053
https://www.cde.state.co.us/cde_english/eldguidebook
https://doi.org/10.17244/eku.559281

47
immigrants. Journal of Child Language, 48(1), 129-156.
https://doi.org/10.1017/S0305000920000203

Cook-Harvey, C. M., Darling-Hammond, L., Lam, L., Mercer, C., & Roc, M. (2016).
Equity and ESSA: Leveraging educational opportunity through the Every Student
Succeeds Act. Learning Policy Institute.

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and
mixed methods approaches, 51" Edition. SAGE Edge.

Davis, K., & Fullerton, S. (2016). Connected learning in and after school: Exploring
technology’s role in the learning experiences of diverse high school students, The
Information Society, 32(2), 98-116.
https://doi.org/10.1080/01972243.2016.1130498

El Moussaoui, S. (2017). The Every Student Succeeds Act and its impact on vulnerable
children. Journal of Law & Education, 46(3), 407-413.
https://www.proquest.com/openview/334d651e585b9b1b6fcfc2bal32¢c7272/1?pg-
origsite=gscholar&chl=4786

Engelbrecht, W., & Ankiewicz, P. (2016). Criteria for continuing professional
development of technology teachers’ professional knowledge: A theoretical
perspective. International Journal of Technology and Design Education, 26, 259—
284. https://doi.org/10.1007/s10798-015-9309-0

Freer, J. R. (2018). Pre-service educational assistants’ attitudes toward inclusion.

Exceptionality Education International, 28(1), 68-85.


https://doi.org/10.1080/01972243.2016.1130498
https://www.proquest.com/openview/334d651e585b9b1b6fcfc2ba132c7272/1?pq-origsite=gscholar&cbl=4786
https://www.proquest.com/openview/334d651e585b9b1b6fcfc2ba132c7272/1?pq-origsite=gscholar&cbl=4786
https://doi.org/10.1007/s10798-015-9309-0

48

https://ojs.lib.uwo.ca/index.php/eei/article/download/7759/6375/13884

Giboney Wall, C., & Musetti, B. B. (2018). Beyond teaching English: Embracing a
holistic approach to supporting English learner students and their
families. CATESOL Journal, 30(2), 1-18.
https://files.eric.ed.gov/fulltext/EJ1206491.pdf

Goncu, A., & Gauvain, M. (2012). Sociocultural approaches to educational psychology:
Theory, research, and application. APA Educational Psychology Handbook,
Theories, Constructs, and Critical Issues, 125-154.
https://doi.org/10.1037/13273-006

Goodrich, J. M., Thayer, L., & Leiva, S. (2021). Evaluating achievement gaps between
monolingual and multilingual students. Educational Researcher.
https://doi.org/10.3102/0013189x21999043

Grant, L. T., Yoo, M. S., Fetman, L., & Garza, V. (2021). In-Service teachers’
perceptions of their preparation to work with learners of English. Educational
Research: Theory and Practice, 32(1), 62—-71. https://eric.ed.gov/?id=EJ1288164

Grissom, J. A., Bartanen, B., & Mitani, H. (2019). Principal sorting and the distribution
of principal quality. AERA Open, 5(2), 233-285.
https://doi.org/10.1177/2332858419850094

Gupta, A., & Guang-Lea, L. (2020). The effects of a site-based teacher professional
development program on student learning. International Electronic Journal of

Elementary Education, 12(5), 417-428.


https://ojs.lib.uwo.ca/index.php/eei/article/download/7759/6375/13884
https://files.eric.ed.gov/fulltext/EJ1206491.pdf

49

https://doi.org/10.26822/iejee.2020562132

Handley, M. A., Lyles, C. R., McCulloch, C., & Cattamanchi, A. (2018). Selecting and
improving quasi-experimental designs in effectiveness and implementation
research. Annual Review of Public Health, 39, 5-25.
https://doi.org/10.1146/annurev-publhealth-040617-014128

Herrera, S., Zhou, C., & Petscher, Y. (2017). Examining School-Level Reading and Math
Proficiency Trends and Changes in Achievement Gaps for Grades 3-8 in Florida,
Mississippi, and North Carolina.
https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectiD=465

Hopkins, M., Thompson, K. D., Linquanti, R., Hakuta, K., & August, D. (2018). Fully
accounting for English learner performance: A key issue in ESEA reauthorization.
Educational Researcher, 42(2), 101-108.
https://doi.org/10.3102/0013189X12471426

Hough, H., Penner, E., & Witte, J. (2016). Identity crisis: Multiple measures and the
identification of schools under ESSA. Policy Analysis for California Education
http://edpolicyinca.org

Hurford, D. P., Fender, A. C., Swigart, C. C., Hurford, T. E., Hoover, B. B., Butts, S. R.,
Cullers, K. R., Boux, J. L., Wehner, S. J., Hevel, J. K., Renner, L. P., Overton, K.
B., Dumler, J. D., & Wilber, L. M. (2016). Pre-service teachers are competent in
phonological processing skills: How to teach the science of reading. Reading

Psychology, 37(6), 885-916. https://doi.org/10.1080/02702711.2015.1133464



50

Irgatoglu, A., & Pakkan, G. (2020). The awareness of ELL students about their 21st
century skills. Journal of Language & Linguistics Studies, 16(4), 1921-1938.
https://doi.org/10.17263/jl1s.851024

Jackson, J. K., Huerta, M., Garza, T., & Narvaez, R. (2019). Examining the effects of a
professional development initiative on English learning and economically
disadvantaged adolescents’ scores on a high-stakes science test. Journal of
Science Teacher Education, 30(2), 122-143
https://doi.org/10.1080/1046560X.2018.1538299

Joint Economic Committee. (2016). The Economic State of the Latino Community in
America. Joint Economic Committee.
https://www.jec.senate.gov/public/_cache/files/97b7fe86-46a2-4d72-a3d9-
8d55cc316a47/fact-sheet---the-economic-state-of-the-latino-community-in-
america---10-12-2016.pdf

Jordan, C. (2016). The community—engaged scholars’ program: Designing a professional
development program to enhance individual capacity, community benefit, and
institutional support. The Journal of Community Engagement and Higher
Education, 8(3), 6-15. http://www.indstate.edu/jcehe/index.htm

Kan, A. U., & Murat, A. (2018). Investigation of prospective science teachers’ 21st
century skill competence perceptions and attitudes toward STEM. International
Online Journal of Educational Sciences, 10(4), 251-272.

https://doi.org/10.5296/jei.v6i2.17993



o1

Kelley, H. M., Siwatu, K. O., Tost, J. R., & Martinez, J. (2015). Culturally familiar tasks
on reading performance and self-efficacy of culturally and linguistically diverse
students. Educational Psychology in Practice, 31(3), 293-313.
https://doi.org/10.1080/02667363.2015.1033616

Kieffer, M. J., & Thompson, K. D. (2018). Hidden progress of multilingual students on
National Assessment of Educational Progress. Educational Researcher,
47(6), 391-398. https://doi.org/10.3102/0013189X18777740

Kraft, M. A., & Gilmour, A. F. (2016). Can principals promote teacher development as
evaluators? A case study of principals’ views and experiences. Educational
Administration Quarterly, 52(5), 711-753.
https://doi.org/10.1177/0013161x16653445

Laerd Statistics. (n.d.). Paired t tests using Stata. Laerd Statistics: SPSS Statistics
Tutorials and Statistical Guides. https://statistics.laerd.com/stata-tutorials/paired-t-
test-using-stata.php

Li, N., & Peters, A. W. (2020). Preparing K-12 teachers for ELLs: Improving teachers’
L2 knowledge and strategies through innovative professional development. Urban
Education, 55(10), 1489-1506. https://doi.org/10.1177/0042085916656902

Lindholm-Leary, K. (2019). English language proficiency trajectories of Latino EL
students in dual language programs. Journal of Research and Practice, 9(2), 78—
87. https://doi.org/10.1080/26390043.2019.1589293

Liu, Q., & Wang, L. (2021). t-Test and ANOVA for data with ceiling and/or floor



52

effects. Behav Res, 53, 264—-277. https://doi.org/10.3758/s13428-020-01407-2

Louie, B. Y., Pughe, B., Kuo, A. C., & Bjoérling, E. A. (2019). Washington principals’
perceptions of their professional development needs for the spike of English
learners. Professional Development in Education, 45(4), 684-697.
https://doi.org/10.1080/19415257.2018.1506353

Mandinach, E. B., & Gummer, E. S. (2016). What does it mean for teachers to be data
literate: Laying out the skills, knowledge, and dispositions. Teaching and Teacher
Education, 60, 366-376. https://doi.org/10.1016/j.tate.2016.07.011

Medina, A. L., Hathaway, J. I., & llonieta, P. (2015). How preservice teachers’ study
abroad experiences lead to changes in their perceptions of English language
learners. https://files.eric.ed.gov/fulltext/EJ1071106.pdf

Mirpuri, S., & Jimenez, L. (2019). The rigor of a high school diploma is at risk. Center
for American Progress. https://www.americanprogress.org/issues/education-k-
12/news/2019/05/20/469664/rigor-high-school-diploma-risk/

Negley, T., Vassis, B., & Mohajeri-Nelson, N. (2016). Supplemental Educational
Services (SES) 2013-2014 Summary of the English Language Development (ELD)
Services. Colorado Department of Education.
https://www.cde.state.co.us/fedprograms/2013-14-ses-brief-report-3-eld

Norris, J. M., Mars, H., van der Kulinna, P., & Amrein-Beardsley, A. (2017).
Administrators’ perceptions of physical education teacher evaluation. The

Physical Educator, 74(4), 730-756. https://doi.org/10.18666/tpe-2017-v74-i4-


https://doi.org/10.3758/s13428-020-01407-2

53
7468

O’Hara, S., Bookmyer, J., Pritchard, R., & Martin, R. (2020). Mentoring secondary
novice teachers to develop the academic language of English language learners.
Journal of Educational Research & Practice, 10(1), 26-40.
https://doi.org/10.5590/JERAP.2020.10.1.02

Pak, K., Desimone, L. M., & Parsons, A. (2020). An integrative approach to professional
development to support college- and career- readiness standards. Education
Policy Analysis Archives, 28(111). https://doi.org/10.14507/epaa.28.4970

Portes, P. R., Gonzalez Canché, M., Boada, D., & Whatley, M. E. (2018). Early
evaluation findings from the instructional conversation study: Culturally
responsive teaching outcomes for diverse learners in elementary school. American
Educational Research Journal, 55(3), 488-531.
https://doi.org/10.3102%2F0002831217741089

Radford, J., & Noe-Bustamante, L. (2019). Facts on U.S. immigrants.
https://www.pewresearch.org/hispanic/2019/06/03/facts-on-u-s-immigrants-2017-
data/

Reitsma, G. M. (2006). ‘n Model vir die kortkursus-indiensopleiding van onderwysers vir
die leerarea Tegnologie [Doctoral dissertation, North-West University].
http://hdl.handle.net/10394/1200

Reschly, A., & Christenson, S. (2019). The intersection of student engagement and

families: A critical connection for achievement and life outcomes. Handbook of



54

Student Engagement. https://doi.org/10.1016/B978-0-12-813413-9.00005-X

Rizzuto, K. (2017). Teachers’ perceptions of ELL students: Their attitudes shape their
instruction? The Teacher Educator, 52(3), 182-202.
https://doi.org/10.1080/08878730.2017.1296912

Schneider, E. (2020). Academic afterschool support for English language learners in
middle school through a literacy methods course: A summary of five years of
experiences. SRATE Journal, 29(2). https://eric.ed.gov/?id=EJ1268512

Schwartz, H. L., Sloan McCombs, J., Augustine, C. H., & Leschitz, J. T. (2018). Getting
to work on summer learning: Recommended practices for success, 2nd Ed..
https://www.rand.org/content/dam/rand/pubs/research_reports/RR300/RR366-
1/RAND_RR366-1.pdf

Severinsen, D., Kennedy, L., & Mohamud, S. (2018). Teaching strategies that motivate
English language adult literacy learners to invest in their education: A literature
review. Literacy and Numeracy Studies: An international Journal in the
Education and Training of Adults, 26(1), 25-42.
https://doi.org/10.5130/Ins.v26i1.6260

Shahbazi, S. (2020). Finding the right fit: Exploring ESL Teachers and students’
perceptions of ELL, a technology-based literacy program’s use with high school
English language learners. International Journal of E-Learning & Distance
Education, 35(1). https://scholar.uwindsor.ca/etd/7838

Slack, A. (2019). The power of professional learning: Using PLCs to enhance



55
accessibility of instruction for English learners. International Journal of Teacher
Leadership, 10(2). https://eric.ed.gov/?id=EJ1245099

Smith, R., Ralston, N. C., Naegele, Z., & Waggoner, J. (2020). Team Teaching and
Learning: A Model of Effective Professional Development for Teachers.
Professional Educator, 43(1), 80-90. http://wp.auburn.edu/educate/wp-
content/uploads/2020/11/8-Vol.-43-No.-1-80%E2%80%9390.pdf

Sparks, S. (2016). Teaching English language learners: What does the research tell us?
English Week, 35(30), 1-6.
http://www.edweek.org/ew/articles/2016/05/11/teaching-english-language-
learners-what-does-the-research.html?print=1

Szymanski, A., & Lynch, M. (2020). Educator Perceptions of English Language
Learners. Journal of Advanced Academics, 31(4), 436-450.
https://doi.org/10.1177/1932202X20917141

Traill, S. (2017). Evidence for afterschool and expanded learning. ExpandEDSchools.org.
https://www.expandedschools.org/blog/evidence-afterschool-and-expanded-
learning#sthash.dFis5iZA.dpbs

Vafai, M. M. (2016). Contextualized workforce skills and ESL learner identity.

CATESOL Journal, 28(1), 85-117. https://files.eric.ed.gov/fulltext/EJ1111629.pdf

Vance, F., Wolforth, S., & Kimner, H. (2021, February). Planning integrated whole child

supports: Key questions for collaborative discussions [Companion tool]. Policy

Analysis for California Education. http://edpolicyinca.org/publications/expanded-


https://files.eric.ed.gov/fulltext/EJ1111629.pdf
http://edpolicyinca.org/publications/expanded-learning-partnerships

56

learning-partnerships

Vergari, S. (2007). Federalism and market-based education policy: The supplemental
educational services mandate. American Journal of Education, 113(2), 311.
https://doi.org/10.1086/510169

Vygotsky, L. S. (1978). Mind in society: The development of higher Psychological
Processes. Harvard University Press.

Wei, L. (2020). A Narrative inquiry into a newcomer school principal’s professional
development for ELLs. English Language Teaching, 13(12), 57-64.
https://eric.ed.gov/?id=EJ1279926

Williams, K., & Herbert, D. (2017). Secondary school administrators’ perceptions of
Louisiana’s compass system as a framework for teacher evaluations. Journal of
Scholarship and Practice, 14(1), 19-30.
https://www.aasa.org/uploadedFiles/Publications/JSPSpring2017.FINAL.pdf

Zabala, A. F., Goni, E., Camino, I., & Zulaika, L. M. (2016). Family and school context
in school engagement. European Journal of Education and Psychology, 9 (2), 47-

55. https://doi.org/10.1016/j.ejeps.2015.09.001


http://edpolicyinca.org/publications/expanded-learning-partnerships

	Supplemental Education Services and Cultural-Linguistic Instruction for Hispanic Students to Improve English Language Proficiency
	EdD Dissertation Template, APA 7

