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Abstract
Community colleges in Western North Carolina havekled many displaced workers
who lack basic academic skills and are unablent jibbs. This study focused on the
problem of displaced workers with low academiclskitho rarely advance beyond Adult
Basic Education (ABE) classes for retraining inhhtgch job skills. The purpose of this
single case study was to determine the barrietgtieaent functionally illiterate
displaced workers or nontraditional students eadoih ABE programs from completing
ABE classes and advancing to retraining prograite adult learning styles and
learning impediments framework were used to stuldgitvprevented student
advancement beyond the ABE programs. Eight stsdeete purposefully identified and
agreed to participate in the study. The studeritgy@ants completed open-ended
guestionnaires, participated in semi-structuredviddal interviews, and were observed
in a classroom environment. The collected datewaealyzed using descriptive coding
and thematic analysis. The study produced 2 kemé#s that may help students succeed:
(a) ABE instructors should adapt teaching method=dult learning styles, and (b) the
primary focus of ABE programs should be on the imvpment of basic English language
skills. The results of this study can be used BfAlirectors, ABE instructors, and
community college administrators as they seek farave adult learning in ABE

programs, increase students’ technical skills, getddisplaced workers back to work.
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Chapter 1: Introduction to the Study

The decline of manufacturing and the resultingnptdosures since the beginning
of the recession in the United States in 2007 ésslted in an estimated 15.3 million
jobs lost, or 10.7 % of the American workforce (UBBireau of Labor Statistics, 2009).
However, the loss of employment was not evenlyitisted through the nation. North
Carolina, for instance, was the United States’ eefur textile and furniture production.
From 2001 through 2006, 368 furniture plants ariotelated manufacturing companies
were closeadompletely, withthese closures 39,884 employees lost their jolesd
figures came from the year before the recessi@9@v (Center for Globalization, 2007).
By the end of November 2009, North Carolina hag@stimated 483,425 unemployed
individuals, or 10.7% of its workforce. In the wes part of North Carolina, where
much of this work was located, an estimated 10¢&#4B34% of the workforce was
unemployedU.S. Bureau of Labor Statistics, 2009; WyatB&un, 2008). There were
very few companies producing products in North Gaao Both the textile and furniture
industries were all but eliminated by globalizatidbompany executives were trying to
cut costs by sending their productions offshtorédsia and other third world countries
because of cheap labor (North Carolina in the Gl&lsanomy, 2007).

Loss of manufacturing hdmd a tremendously negative impact not only in Nort
Carolina but alsacross the nation (Farber, 2011; Howley, Chavike&ter, 2013).
These layoffdiave also caused people to lose their homes —cagsdhat has been
aggravated by the subprime mortgage crisis (BiaB@03; Moseley, 2009).

Unemployed North Carolinians faced the prospecetfining because of the loss of



their industries and increased demand for workeifs technological skill§Feenstra,
2007; U.S. Bureau of Labor Statistics, 2008).

The United States economy continues to face clgglenFor example, blog
entries by Nobel Prize-winning economist Paul Kragnfior theNew York Times
discussed the ongoing precarious state of the AaeeconomyKrugman, 2009).

More closures of local companies as well as furteductions in public sector
employment are likely forthcoming. Further, théftsihom traditional separated national
economies to a single, worldwide economy meansAhagrican workers now must
compete with other nations for themarket share in numerous international sectore Th
United States, according to various specialiststmos have 55% of its workforce with
at least an associate degree to remain compaeititives new world economy (Bragg et
al., 2007; Capps & Fortuny, 2008; Dembicki, 2008n@er, Ivery 2013; Lombardi &
Testa, 2011; Lumina Foundation, 2012). Howevely one-third of American workers
have attained that level of education (DembickD&0

The Bridges to Opportunity Initiative, funded InetFord Foundation, painted an
even more unsettling picture of the American worgéo

[a] large segment of the current workforce is uppredto succeed in

today’s economy, where most jobs that pay familypsuting wages

require at least some education and training beyagid school and often

a college degree. Nearly half of U.S. workers &feand older have, at

most, a high school education. Amény who do finish high school are

not prepared to go on to college. It is also #eechat much of the



growth in the labor force in recent years has cthora immigrants.

According to the U.S. Census Bureau, over 12 nmilbbthese workers

lack basic fluency in English, which limits thebibty to secure good

jobs. (“Bridges to Opportunity,” 2008, p. 4)

Institutions providing basic skills education pragrs must modify or replace
their current teaching techniques and developraéeacentered focus to address the
challenges that displaced workers face (Van Noydkéenp, & Manz, 2013;
Zozakiewicz & Rodriguez, 2007). Motivating nontitamhal students may require
engaging students’ experiences and exploring @lltliversity as a foundation for skill
enhancement and academic success (Bragg & Ba206R,; Bridges, 2008; Brisbon,
2008; Conway, 2004; Dembicki, 2008; Duke & Stra@@08; Prince, 2007; Richardson
& Storberg-Walker, 2006; Van Noy et al., 2013).r Bee purpose of this study, the
definition of nontraditional student includes tldldwing: (a) older--around 35 and
above, (b) probably not born in the United StagesEnglish is not their first language,
(d) English is not spoken in the home, (e) Enghsly not be spoken at work if the
immediate supervisor speaks the native languagkfimally (f) most were married
before they began working. Students shdwdde two or more of these characteristics to
beclassifiedasnontraditionaktudents.The “Bridges to Opportunity” (2008) study also
indicates that, for a variety of policy and admirasive reasons, community colleges
could not give adequate attention to their fundaaleole as a vehicle by which “they

can enable individuals who are unprepared for gellevel work to undergo remediation
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and to progress to college-level programs that teareer-path employment or on to a
baccalaureate education” (p. 9).

Another concern of the “Bridges to OpportunityO(3) study was that
frequently, developmental/remedial programs suchddt Basic Education (ABE) and
English as a Second Language (ESL) disconnectrisifflem college-level curriculum
programs. That is, these instructional prograregaughtithout reference to future
academic training and not in accord with the ne@dsarning styles of adults (Bridges
2008;Howley et al., 2013; Richardson & Storbert-Walk&06; Van Noy et al.; 2013).
Surprisingly, researchers in the project found thaty 13% of ESL students and fewer
than a third of those enrolled in ABE classes a\ttlashington State system of technical
and community colleges went on to pursue collegetleoursework” (Bridges, 2008, p.
11).

As can be inferrettom the “Bridges”study and the research cited above, current
methods of remedial instruction for those seekangrthance their academic skills, and
thereby their employability, have limited succedknetheless, enhancing workforce
skills would not only assist individuals, but atsauld contribute to national economic
growth (Brisbon, 2008; Conway, 2004; Dembicki, 20B8enstra, 2007; Richardson &
Storberg-Walker, 2006; Rotherham & Willingham, 208&awn, 2007; Van Noy et al.,
2013; White, 2004).

North Carolina’s economy first added manufactumragk to a significant degree
due largely to the relocation of textile industriemn New England in the early 1860s

(Donahu, 2008). Soon after, furniture and tobguoalucts joined textiles as thriving
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enterprises. Though North Carolina had the largestth in manufacturing jobs of any
state, wages derived from these jobs were amonigwest. A major reason for this

situation was the lack of need for education oreeigmce (Dumas, Hossfeld, Keuster, &

Legerton, 2004; White, 2004). From the turn of 2081 Century to the mid-1990s, as
long asthe cost of living remained relatively low and wagecreased with experience,
the citizens of North Carolina had a middle-clifestyle (U.S. Bureau of Labor
Statistics, 2008).

The ongoing economic crisis in the United Statemlwned with the loss of a
variety of major manufacturing companies in the .W\&r the past 15 years, impacted
local economics and forced small businesses to siaerr declare bankruptcy
(Krugman, 2009; Moseley, 2009; U.S. Bureau of Labtistics, 2009; Van Noy et al.,
2013). This condition focused public attentiontbe inadequacies of Western North
Carolina’s regional economy after the continued iderof its industries by globalization,
i.e.,the process of minimizing labor costs. In its wakemer employees were generally
left without opportunities or abilities to regaimeir previous level of earning power
(Langfitt, 2009a, 2009b). In order keep the United States competitive, federal ofiicia
understood thaturrent and displaced workers have to be retraifddgkrefore, a plan to
work with the increasing numbers of displaced woskeas been develop€doble,

2004; Corey, 2009; Crosley & Robert, 2007; Duke &@&glass, 2007; Duke & Strawn,
2008; Poole, 2008; Van Noy et al., 2013).
One strategy federal and state governments usewar&ing with displaced

workers through the Trade Adjustment AssistanceX)lprogram, part of the Workforce
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Investment Act (WIA) of 1998 (Baider, 2008; U.S.daetment of Labor Employment &

Training Administration, 2006). The United Staggvernment established TAA in 1962
as a means of providing supplemental income fqlated workers who lost
employment due to the globalization of competitma the rampant growth of imports
(Sirgy, Lee, Miller, Littlefield, & Atay, 2007). kgibility for TAA benefits required
displaced workers to file petitions with the Unit8thtes Department of Labor’s Division
of Trade Adjustment Assistance (DTAA). This pragravaluated applicants based on
whether their termination of employment was affddig foreign trade and determined
their eligibility for assistance. Once displacedrkers met the requirements stated in
DTAA guidelines, they could apply for assistancedfés through local employment
security commissions (Leigh & Gill, 2007; PrinceJ&nkins, 2005; U.S. Department of
Labor Employment & Training Administration, 2006aN Noy et al., 2013).

The DTAA program retrained displaced workers fopeagment in skilled
technical jobs thgtay wages comparable to prior earnings. Displacatters were
allowed up to 104 weeks of approved training inupational skills ABE, or English as
Second Language (ESL) (Whittaker & Naughton, 20@isplaced workers received
weekly income support known as Trade Readjustméatvances (TRA) under TAA for
52 weeks once their unemployment compensation @¢@gfits ran out, as well as
during the period that displaced workers were pigdting in an approved full-time
retraining program (Mastel, 2006). The income supponsisted of both the UC and
TRA benefits for up to 78 weeks and a supplemetite®6 weeks of UC displaced

workers received (U.S. Department of Labor, 2008)North Carolina, community



colleges provide adult education programs and veagimbursemeninder Title Il of
WIA (U.S. Department of Labor Employment & TrainiAgiministration, 2006).
Problem Statement

Community colleges in Western North Carolina areling many displaced
workers who lack basic academic skills (Leigh & &D07; NCCCS, 2009). This study
focuses on the compromised academic advancemeigpthiced workers. Specifically,
few displaced workers with low academic skills ath@beyond ABE classes to
curriculum programs leading to a diploma (45-48lirkours) or a degree (65-75 credit
hours) (Strawn, 2007). This problem suggeststtiemajority of low academic,
displaced workers do not hatree opportunity to be retrain@a new high-tech skills.

A qualitative research model using the single caisdy(Yin, 2009) was the
research method for this study. A series of naeajuestions were used with small
groups of students enrolled in the ABE programsdd a narrative interview method to
provide insight into the reasons ABE students daitepersist in their basic studies much
less advancing and receiving the skills needeerigployment in the current market
(Rotherham & Willingham, 2009; U.S. Department abbr Employment & Training
Administration, 2006).

Synopsis of Catawba Valley Community College (CVCC)

Catawba Valley Community College (CVCC) is in thethills of Western North
Carolina, in Hickory, Catawba County, North CaralinThe county consists of 414
square miles. CVCC itself is on 57 acres adjatehtterstate 40 and NC Highway 70,

which provide easy access to the campus from@ttions. The table below showed the



breakdown according to the North Carolina Commu@ityiege System (NCCCYS),
2010-2011 Statistical Report.
Table 1

Full Time Equivalent (FTE) by Gender and Ethni¢lt\nduplicated Count)

Status of all participants Continuing educatiordstuts
American Indian (female) 27
American Indian (male) 23
Asian (female) 102
Asian (male) 59
African-American (female) 569
African-American (male) 599
Hawaiian/Pacific Islander (female) 10
Hawaiian/Pacific Islander (male) 4
Hispanic (female) 522
Hispanic (male) 437
Multiple (female) 2
Multiple (male) 7
White (female) 4,662
White (male) 5,916
Other-Unknown (female) 959
Other-Unknown (male) 963
Total 14,861

Note From North Carolina Community College System,@2Q011 Statistical Report Table 9 for
Catawba Valley Community College. Public records.

Though there are no large cities in this regiotheffoothills, there are smaller
cities and towns that became manufacturing cefdefsirniture ortextiles. As these
industries were sent offshore beginning in the $380low-wage markets in Asia and
Latin America, the communitiglat relied on them have experienced significadt an
sustained job loss as well #&t or declining populations.

In 1998, 40 years after the school’'s inceptioocpkaborative effort between
CVCC, local governments, businesses, and publicadshiesulted in the Catawba

County JobLink Career Center. The rationale ferdbbLink was to provide a single
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location to deliver services set forth in the Fetl®/orkforce Investment Act of 1998.
Some of the services for individuals includejong others: job fairs, resume preparation
assistance, educational opportunities, labor manketmation, career assessment/career
exploration, career counseling, job seeking/jolpkegideas, andmployment

counseling. The campus is well suited as thefaitthis study, as Hickory has been at
the epicenter of globalization for over a decadlbe Metropolitan Statistical Area

(MSA) for this area contains four counties: Aledan Burke, Caldwell, and Catawba.
Unemployment in the four-county region has remaiaets% for almost 5 years, forcing
many displaced workers into the ABE program.

According to Kris Riley Hutchens, a technical aisad/data specialist, dafiaom
CVCC records, showed that between January 200®andmber 2011, 3087 people
enrolled in ABE. The adverse impact of economid tsme constraints built into both
the TAA program and state unemployment regulatamwell as potential shortcomings
in the classroom may be inferrbyg the fact thaalthough 1781 students (57.7%)
completed basic skills training and enrolled in G&l@sses, just 224 (12.6%) of those
receiving their GED enrolled in curriculum classétowever, considering the entire
initial group, the percent of those who begin arsewof study that would provide a new
set of skills drops to only 7.3%. Thought of irodrer way, almost 93 of every 100 who
enrolled in initial basic skills training do not@vreach the starting point for retraining.
By comparison, the numbers cited in Chapter Onm Wdashington State’s I-BEST

program (one-third enrolling in curriculum prografmem ABE classes) indicate higher



10
success (WSBCTC, 2005). The statistics from CV@dicated the depth of the problem

regionally and were the motivation for this study.
Problem Rationale

The United States has faced economic problemsetttatthe effects of
globalizationsince 200QMoseley, 2009).Instead of improving, the overatonomy
continued to falterBureau of Labor Statistics, 2008; Howley et al120 According to
the federal Worker Adjustment and Retraining (WARRN}, companieemploying100
or more employees must inform their employees haddcal employment security
commission at least 60 days in advanca t#yoffor plant closing. Business leaders,
employees affected by the change, social servieeags, the community college, and
local community leaders collaborated after a clesammouncement to establish plans for
addressing displaced workers’ needs. Althoughréddraining initiatives were available
to assist with large layoffs, many low-skilled, glesced workers needed remedial training
in ABE and ESL before beginning their retrainingdgg et al., 2007; Myran & lvery,
2013; Van Noy et al., 2013).

Nature of Study and Guiding Questions

A qualitative,single case study (Yin, 2009) metheds usedor this research.
According to Yin, “the case study method allowsdastigators to retain the holistic and
meaningful characteristics of real life events”4jp. This single case study focused on
functionally illiterate displaced workers currendéigrolled in ABE classes at Catawba
Valley Community College (CVCC). Based on theidigions between holistic and

embedded single-case design, this research qgaidolistic due to the global nature of
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the approach taken, which was an analysis of retrgiprograms. A unique opportunity
existed to encourage participants to explain thess and the challenges they were
experiencing. Interviews also allowed opportusitie ask open-ended questions and
observe participant reactions to them as they redgub (Creswell, 2007; Rubin & Rubin,
2005). This single case study used multiple dataces (e.g., interviews with students,
observation, and the literature) to triangulatedatn, 2004).

Yin (2002) wrote that “the case study method istlagplied when research
addresses descriptive or exploratory questionsaand to produce a first-hand
understanding of people and events” (p. 3). Thrpgse of this research was to discover
the diverse reasons displaced workers Vaih academic skills did not move beyond
ABE and were therefore not able to retrain for kigth, or other skilled jobs. The case
study method was appropriate because it allowedtmuns to be asked directly of
participants in theiprimary language while giving the students the oppoty to explain
the details of their individual situations (Yin,@9).

The research question, “What are the impedimemistionally illiterate displaced
workers or nontraditional students face that pretteem from completing ABE classes
and advancing to retraining programs?” exploregeietions of functionally
illiterate/displaced workers enrolled in the AdBHsic Education program and their lack
of success. Based on their responses, changasdstpdents continue to a higher level

of study could be designed and implemented.
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Conceptual Framework

Two theories of adult education applicable to teisearch were Knowles’s
andragogy (1970) and Mezirow’s transformationatresy (1991). Details from the
literature integrated characteristics of andragagy transformational learning research
related to the topic. Knowles introduced andragoddQ68 and defined it as “the art and
science of helping adults learn” (1980, p. 43).dragogy described five characteristics
of adult learners: (a) possessing independentsaltept and can direct their own
learning, (b) acquiring lifelong learning experiesdeneficial to learning, (c) learning
needs are parallel to social positions, (d) intec# learning to resolve problems
quickly, and (e) personal interest in learning withcoercion (Knowles, 1998; Leigh &
Gill, 2007; Van Noy et al., 2013). Knowles recommded that even the classroom
setting for adult learners needs to be differeath Iphysically angbsychologically
(Jenkins, Zeidenberg, & Kienzl, 2009; Ota, et2006). Knowles found that adult
learners want to be treatadth respect, acceptance, and to be suppgKadwles,
1980). As Knowles stated that if adult learneesstarbe successful in their education,
they must accept and recognize that learning & tottheirretraining. Knowles
recommended a three-dimensional thought processdidt learnergjoing through the
experience of using the andragogical model. ABakic Education programs at
community colleges should assess and identifytiemgths of adult learners, the subject
matter currently in use, and provide a rationatenfby adult learners need to advance
beyond ABE programs (Bridges, 2008; Jacobs & ToiBgnum, 2008; Jenkins et al.,

2009; Knowles, 1998; Mezirow, 1991; Rotherham & Mgham, 2009; Van Noy et al.,
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2013). When assessing these thought processaltyfaguld change their teaching
techniques and their interactions with adult leesr{@acobs & Tolbert-Bynum, 2008;
Knowles, 1998; Ota, et al., 2006; Prince & Jenk#)5). Knowles suggested faculty
consider changing their teaching techniques fottdelarners undergoing ABE classes.
Mezirow’s theory has much significance for aduétrieers because it focuses on
three areas: empowering adult learners to recogheefull potential in thinking,
reasoning, and acting; assisting adult learnechémge theiframe of reference and
encouraging therto be opened to alternative views; and assistindt &shrners to
understand incremental processes (Mezirow, 199ipf,e2008). Mezirow emphasized
that life experiences are the beginning stagerérsformational learning. Experiential
understanding is a much more profound type of iegrthan mere observation or an
examination of life experiences as tools for chaiMezirow, 1991). He supported the
idea that adult learners need to understand tienedé for changing their perceptions
about certain issues before the individuals witlsider the importance of what they are
learning. Mezirow’s theory suggested that ad@triers must be challengedth new
ideas or unfamiliar situations to initiate transf@tional learning (Mezirow, 1991;
Rotherham & Willingham, 2009). Mezirow also sugpdrthe idea that adult learners
need a learning environment that provides solidrmftion, delivered in a manner free
from coercion by faculty (Bragg & Barnett, 2008; Kau& Strawn, 2008; Leigh & Gill,
2007; Rotherham & Willingham, 2009; Van Noy et aD13). He believed that as adult

learners’ progress through their learning progrémay will learn how to reflect critically
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about their current situations, sharthgir views with others in similar situations
(Mezirow, 1991).

The educational and demographic characteristickspiaced workers and their
return to the workforcey Ghilani (2008) summarized relevant studies ftbm1980s
through the current recession. A significant firglto note at this point is that those who
lost their jobs, returned to the community collegegd completed an associate’s degree
could find employment in a shorter time than thiasishing only a certificate program.
Implied in this finding was the necessity for cgielevel reading skills in degree
programs.

Operational Definitions

This study used the following operational defits:

Adult Basic Education (ABEA program to teach basic reading, writing, and
mathematics to adult learners for purposes ofiretrg for new employment or to
transition to vocational or higher education progsa

Department of Labor’s Division of Trade AdjustmAssistance (DTAAA
federal division to whom displaced workers filedd&termine their eligibility for
assistance based on whether their termination pt@ment was affected by foreign
trade.

Displaced workersdisplaced workers are described as persons wihioegdor
companies for a long time and were laid-off becafssompanies downsizing,

outsourcing to a foreign country, or closing conglle(Jacobson et al., 2005).
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English as a Second Language (ESAprogram designed to teach the English

language to students whose primary language iEmnglish.

Nontraditional studentStudents who are (a) approximately age 35 yeals a
older, (b) probably not born in the United Stafe¥ English is not their first or primary
language, (d) English is not spoken in the homeE(glish may not be spoken at work if
the immediate supervisor speaks the native languagkfinally (f) marrieefore they
began working. These students should have twoooe of these characteristics to be
classifiednontraditional students.

Trade Adjustment Act (TAAA program to assist displaced workers who losirth
employment due to production removed from the Wh&éates oan increase of imports.

Workforce Investment Act (WLAA federal program that provided flexibility for
state and local officials to set up a wide rangkabbr market systems by using federal
job training funds for adults, displaced workersl gauths between the ages of 14 and
21.

Assumptions

The credibility of the study was baseplon several assumptions in instructional
efficacy, student preferences, and personal dembg® The first assumption was that
teaching adult students in basic skill programsifing appropriate adult teaching
techniques will result in more success and higaemtion rates. The second was ABE
students in basic skill programs prefer a reinfdide-centered learning environment
instead of school-designed courses. Another assommpas that teachers in ABE skill

programs have inadequate training in functiondéithte nontraditional students adult
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educational methodologies. The fourth assumptias that adult students in basic skill
programs have low self-esteem as a result of #s@nomic/employment situation. They
do not see the benefit of mastering basic litesdas (or any material beyond it) to be
retrainedfor new high-tech jobs. The fifth assumption waat tadult students are
enrolled in basic skills programs primarily to reeeunemployment benefits while trying
to learn. Finally, adult students in basic skibbgrams expected to find well-paying jobs
as they had in the past.
Limitations and Scope
Limitations are onditions that restrict the scope of the study aymaffect the
outcome, and aneotresearcher-imposed. Several of these situatiothbevhoted. The
study interviews were limiteldy student enrollment and attendance patterns. The
number of functionally illiterate displaced workgirs., nontraditional students currently
enrolled in ABE classes at CVCC, fluctuates. Theditions affected both potential
participants and the variety of their experienc&aother potential limitation was the
degree to which participants involved in the studye forthcoming with the details they
provide and the honesty of their responses. Sdrtlesdimitation came from cultural
misunderstanding.
Delimitations
Delimiters were restrictions dwounds the researchers imposed before beginning a
study tonarrow its scopeThe primary delimiter for the study was populatéord the
sample size available to be interviewed. The spapulation was limited to participants

in the ABE program who were at least 35, and wesghated as functionally illiterate.
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For this reason any students referred from thecttireof ABE programs were sent
invitations to ensura sufficient sample size. The last delimiter a$ gtudy was each
student’s total experiences while at CVCC and irEAdkasses.

Significance

The purpose of this study was to understand wiplated workers in ABE
programs do not advance beyond ABE classes tottzenedfor new jobs or transition to
vocational or higher educational programs. Theltesre important to local
stakeholders (e.g., employers) because of the focuksplaced adult workers with
minimal academic skill sets (i.e,subset of employees). The results provided CVCC
and other community colleges a variety of besttmras for teaching this grougnd the
opportunity to review and revise current methods services. In addition, this study
was an addition to the body of knowledge about atioical methodology for adult
learners. Furthermore, local human resoprogdessionals can benefit from the results
detailing the process these adult students contpteteemain active in the current,
changing workforce.

Finally, the scarcity of peer-reviewed researchtmeg to this topic became
apparent after an extensive, systematic seardtediterature assembled from EBSCO,
ERIC, ProQuest, and JSTOR, Google Scholar, andaexher search engines.
Therefore, based on this review of the literatatuding publications, journals, state,
federal, foundation reports, and dissertations, shidy appeared to be the first to focus
specificallyon nontraditional, functionally illiterate studemio have become displaced

workers. These individual ABE learners with lovademic skills were displacdhbm
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their previous jobs and have been struggling iir tie¢raining for new jobs by a
community college.
Summary and Transition

In Chapter 1, | discussed the challenges displacelers with low academic skills
encounter to complete adult basic skill programisetoetrained for new jobs. Because
the programs were not required to maintain figioestarting enrollment and
completion of the 26-week program, a primary gddahs study, was to gain a sense of
the selected students’ experiences while enrolleder in Chapter 2, | summarize
educational and economic research that provideddheeptual framework for the study.
| explain the project design, provide demographformation, information from the
open-ended questionnaire, and discuss the mettidlsiodevelopment and analysis in

Chapter 3. Data is interpreted in Chapter 4.
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Chapter 2: Literature Review
Although there has been research concerning fhectsof economic
displacement and subsequent retraining for undeapeel adult workers, relatively little
attention has been given to functionally illiterdteplaced workers and their experience
of being laid-off and retrained for new skills. ditionally, little research existed on
adults in basic education enrolling in communitilexges and particularly those with low
academic skills who also recently lost their joBs&cording to Kasworm (2005), there
was “extremely limited empirical research regardimg adult student identity in a
community college context” (p. 4). Thus, to hetjlarstand the reasons low academic
displaced workers did not advance beyond ABE progrdhe literature reviewed in this
study focuses on (a) displaced workers, (b) chartics of adult learners, (c) adult
learning theories, (d) retraining for displaced kess, (e) basic skills program, (f)
programs and services, (g) barriers, and (h) d bis¢éory of community colleges.
Online databases, such as ERIC, Academic SearandtréEBSCO), Dissertation
Abstracts (PROQUEST), Google Scholar, and Jourttab§e (JSTOR), served as the
primary sources of information for the literatuexiew. Search terms included
“displaced workers,” “retraining,” and “functiongland/or illiterate.” The years of
interest are 2009-2014.
Displaced Workers
According to Owen and Fitch, (2003), the defimtfor displaced worker was “a
person on layoff with a stable employment histohovinas little chance of being recalled

to a job with their old employer or even in thed ondustry” (p. 191). Another
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definition by Uchitelle, (2006), said “full-time wkers who have been permanently
separated from their jobs and their paychecks agtheir wishes” (p. 5). Furthermore,
Jacobson et al., (2005), described displaced wsikepersons who worked for
companies for a long time and were laid-off becaafssompanies downsizing or closing.
They were faced with the challenges of lookingrfew jobs or retraining.

Differences existed between displaced workers auadnployed workers.
Unemployed workers tended to find new employmentennapidly with their same
skills. However, displaced workers were in indiestin decline. Therefore, it was
harder—if not impossible—for them to be re-hireditimely way because there was no
longer a local or regional market for their skillBurther they did not yet have the
required skills needed for jobs in the current @ron (Jacobson et al., 2005; Myran &
Ivery, 2013; Van Noy et al., 2013).

In this time of economic crisis, the United Staappeared to be experiencing
long-term structural changes. Since companies d@nasizing, closing, outsourcing,
and reducing employees by technological advancesnerany individuals were being
laid-off. As American manufacturing companies panently closed, a group of laid-off
workers—unlike others unemployed—has been crg@adoll et al., 2000; Daniels et
al., 2000; Eberts, 2005; Howley et al., 2013). Wapidly increasing numbers of
displaced workers, the task of retraining themetemter a new workforce has fallen to
community colleges (Howley et al., 2013; LevineQ2

Functionally illiterate displaced workers were iippgnmigrants or refugees

from other countries. These groups, who are tylyiehployed in low paying jobs,
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comprise a significant percentage of the Americarkiorce and the numbers were
perpetually growing. Hardly any programs created@us of language instruction,
specific-on-the-job training, and cultural valussential to help these workers upgrade
their wages and economic status (Craw, JefferyBagaskevopoulou, 2007; Evelyn,
2003; Wilson & Brown, 2008; Wrigley, Richer, Maxtis, Kubo, & Strawn, 2003). An
increase of adult learners enrolled at communitieges with the hope of gaining high-
tech skills and employment in today’s global ecogorReturning to the classroom after
many years was no longer a choice; instead it waecassity (Evelyn, 2003; Kletzer,
2005; Voorhees & Milam, 2005).

Functionally illiterate displaced workers lack lgagading and writing skills.
This prevents new employment opportunities andgeetisgrowth. Many displaced
workers suffered from worry and feelings of selpcation (Craw et al., 2007; Evelyn,
2003; Greenberg & Lackey, 2006; Wilson & Brown, 21

Among displaced workers were high school drop-cutg) school graduates who
never attended college, and those whose primaguksge was not English. Workforce
training not only trained or retrained workers nearation for their new employment,
but also provided Adult Basic Education (ABE) fodividuals who needed these
services prior to participation in job re-trainipgbgrams. This setback caused more
frustration among displaced workers because mastenh were the primary financial
providers of their families. In addition Englistas/not their primary language, family
and financial burdens increased, and family respdites changed. Yet without

mastering basics English and mathematics, displaoeklers would not be able to
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operate the required high-tech machinery (Craw.e2@07; Evelyn, 2003; Kletzer,

2005; Wilson & Brown, 2012; WSBCTC, 2008). With fiechnical” work experience
and without having a basic education, the futufdb@se displaced workers were
uncertain while their frustration escalatethe most frustrated groups among displaced
workers were those in their fifties, high schoaghouts, and those for whom English
was not their primary languag€raw et al., 2007)

Many CVCC students, although they graduated higloaic did not speak
English as their primary language and with no sHilvork experiences; a person may
have no opportunity to pursue a new car€ra et al., 200AVSBCTC, 2008). Until
students were proficient in English and math, tiveye not ready to be retrained for
high-tech jobsCraw et al., 2007Evelyn, 2003; WSBCTC, 2008).

According to the National Assessment of Adult Laiy, 43% of the adult
population in the United States does not comprelmapdrtant printed materials
including health, hazard, safety, and financialuoents to name a few (Kutner et al.,
2007). Functionally illiterate displaced worketmuggled with the challenges of being
jobless, and the frustrations of trying to find nemiployment while maintaining their
lifestyle (Craw et al., 2007; Dayton, 2005; Evel2003; Knowles et. al., 1998). They
felt intimidated at the prospect of returning tbaal; therefore, understanding the
reasons behind additional education was importBigplaced workers must embrace
that education is important and vital to their fetbefore successful learning can occur

(Craw et al., 2007; Dayton, 2005; Evelyn, 2003; Wies et. al., 1998; WSBCTC, 2008).
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According to Maurer, displaced workers with minlrekills often responded to
their loss of work by feeling betrayed by the compthat gave them employment
sometimes for 10 or 20 years. Although their wageakey worked in the Southeast,
were lower than manufacturing jobs in other pafthe country, their income was
steady. Without new skills, displaced workers wiouhve a difficult time finding new
employment that approximates their previous inc@ihaurer, 2001). In 1999-2001,
many workers were displacé®dm manufacturing and textiles jobs. Data shovined
1.3 million workers displaced from manufacturingrevevorking for at least three years
for their last employer (U.S. Bureau of labor $tats, 2002). According to Kletzer
(1998), the majority of those workers held ‘bludkao positions.

Characteristics of Adult Learners

Though researchers in adult education supported)usfferent teaching
techniques when teaching adults (Hironimus-Wen@d82 Strawn, 2007; Van Noy et al.,
2013), such use was not attested to in the litexat8ocial scientists such as Kinzer and
Wray (1982) stressed that it was necessary to fdenghe relationship between adult
development, life events, and resulting changésaming patterns” when structuring
teaching techniques for adult learners (p. 173nil&rly, Laird (1985) emphasized that
Knowles’ andragogy model focused on learner-cedtarstead of teacher-centered
instruction, creating an inviting environment tieatouraged participation and
collaboration within their current cognitive sitigats. Edid (2007) and Gammon (2004)
developed research-based conclusions to deterimn@asons adult learners returned to

school. Their conclusiortsenefited practices in adult learning programseyliound
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that adult learners did not return to school beedhsywanted to learn. Most adult
learners returned to school because they neededrded the skills being taught. Adult
learners also returned to school to help them n@nhgnge in theilives. Most adult
learners viewed their return to school as due lgrigepersonal circumstances; therefore,
transitions from one life situation to another tesaiin most adult learners returning to
school (Bailey et. al, 2010; Edid, 2007; Gammorg4.0/an Noy et al., 2013).

Adult learners are prone to learn what is necedsesyrvive and be successful in
their transitional situation. Knowles (1998) fouth@t adult learners needed to
understand the reason thayst learn something before making an informedsi@ciand
committing to the task. Knowles’ statement coieddvith Mezirow’s first step of
transformation becausedividuals have to change the direction of thees$; they had
no choice but to inspect their situation and seented for change. In turn, this change
persuaded them to make informed decisions aboutifganew skills, an@dvancing
beyond ABE programs. Edahd Gammon indicated that transitions for adultriees
occurred irregularly at different stages of tHé&, and weramostly career related.
Circumstances helped thawealize the importance of returning to school tm geew
skills to keep their job, find a new one, or advanc

Andragogical Model

Knowles’s andragogy theory (1968) has been the fnegtiently cited among
adult learning models (Merriam, Caffarella, & Bauwartger, 2007). Andragogy was “the
art and science of helping adults learn” (KnowlE330, p. 43). Andragogy recognized

five characteristics of adult learners: They alsehdve an independent self-concept and
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are able talirect their own learning; they acquire life exp@ges to benefit their

learning; their learning needs parallel social poss; as peacemakers, they want to learn
how to resolve problems quickly; thesant to learn without coercion. Knowles
recommended that even the classroom setting fdt ledwners needed to be physically
and psychologically different from most other ctagsns. Knowles’ model introduced
concepts for considering differences in the wayltacdand adolescents learn. For adults,
instruction must demonstrate an awareness of tpertiaince placed on experiences
related to the learner’s understanding of the wo@@nnecting students with subject
matter via lifeexperience can enhance the learning process.

Knowles stated that if aduikarners were to be successful in their education,
learning must be accepted as vital to retrainikgowles (1998) wrote that after
publishing his text, adult learners were no longaored by educators. He further stated
that businesses and institutions of higher edueatought to identify the talents that their
employees possessed and strived to incorporate dimkties (Knowles, 1998).

Knowles recommended a three-dimensional thougitgss for adult learners
who went through the experience of using the aralyi@gl model and explained that
process as being the focus of andragogy, which gtamkents the confidence to develop a
plan of action and implement it. Adult basic ediaraprograms at community colleges
should assess and identified the strengths of &shrtters, the benefits of the subject
matter currently in use, and provide solid reasamhdt learners need to advance beyond
ABE classes. By assessing this process, facultidadapt their teaching techniques and

interactions with adult learners. Knowles alsogasgjed that faculty must consider
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modifying their pedagogical practices for adultrfesas in ABE programs (Knowles,
1998).
Transformational Theory

The impact of Mezirow’s transformational learniihgory (1991) was significant
for adult learners. Mezirow focused on three areagowering learners to recognize
their full potential in thinking, reasoning, and acti@gsisting learners in changing their
frames of reference and encouraging tlierne open to alternative views, aagbisting
learners to understand incremental processes. rideemphasized that life experiences
are the beginning stage for transformational leeyniThis type of conceptual
understanding learning more profound than mererghen or an examination of life
experiences as tools for change. Mezirow arguadatiult learners need to understand
why theirperceptions about certain issues should chandsasthie importance of what
was being learnedan be madevident. Challenging adult learners with unfamiildeas
and difficult situations serves to initiate tramrsh@ational learning, particularly in
environments whiclprovide necessary information, delivered in a maree from
faculty coercion. Mezirow believed that as aded#trhers’ progress through their
programs, they understand how to think and reftatitally about current situations, and
share their views with others in similar situatior@verall, the theorist emphasized the
importance of individuals’ experiences and the weyhich they were recognized.

As Knowles’ andragogical model generated reseaehgo has Mezirow’s
transformational learning theory. Knowles foundttadult learners need to know and

appreciate why something new must be leabvefdre committing to the task (Knowles,
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1998). Similarly, Knowles’ statement coincidediwiezirow’s steps of transformation.
In the first step, adult learners did not know htowespond to thepredicaments
(Mezirow, 1991). Mezirow wrote that because a#thanges, individuals have no
choice but to consider their situations and reatlzenges were needtmcontinue. In
turn, they were persuaded to see the importancerdinuing past ABE classes.

In summary, comparing the steps of Knowles’ Andagand Mezirow’s
Transformational Learning, their similarities, aslMastheir applicability to adult
training, were evident. The focus is on adultheas and how instructors can promote
learning by understanding their needs discussedeapp@.,using appropriate pedagogy
and creating a conducive classroom environmentishalso sensitive in its interactions
to the cultural needs of displaced workers, manylodm are immigrants). Mezirow
elaborated how adult learners understood framesfefencgMezirow, 1991).
Knowles, on the other hand, elaborated on theréifiees between children and adult
learners.

Following this review of théheoretical framework, it is appropriate to expltre
structure and methods of adult learning prograResearchers in adult learning
programs recommended using different teaching tgales when educating adult
learners (Edid, 2007; Gammon, 2004; Myran & lv@@13; Taylor & Kroth, 2009;
Woodard, 2007; Van Noy et al., 2013)he literature thus provided examples of
strategies and instructional techniques for classrenvironments to help improve
learning. The remaining portion of the chaptertaos a description adhe means by

which these theories are put into practice andima$ollowing sections: retraining for
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displaced workers, characteristics of adult leanearriers preventing success, and
community college programs and services for a@altriing.

Perhaps the primary contribution of the fieldadult learning theory is
elucidating the ways in which adults learn diffahgthantraditional students.
Anecdotal comments by participants (Lee, Persaratview, 2010; Nguyen, Personal
interview, 2008; Vang, Personal interview, 2010j)atraining programs supported that
these theories are not consciously used in therdam, thereby diminishing the value of
the training. The impact of not adjusting pedagfmyyage could negatively affect
completion rates for retraining programs and sttalebility to advance into curriculum
classes.

Retraining for Displaced Workers

Congress passehe original Adult Education Act more than 40 yeag® to
create programs to help Americans 18 years and @dm to read and write. The
Workforce Investment Act (WIA) of 1998 replaced ithe rationaldehind the new Act
was to combine education and workforce traininggpams.

The purpose of the Workforce Investment Act (WI&}ao provide workforce
investment activities that increase the employmmténtion, and earnings of
participants. The intent of WIA programst@sincrease the occupational skills attainment
of their participants, ands a result, improve the quality of the workfonazluce
dependence on social agencigsd enhance national productivity and competipss.
WIA authorizes several job-training programs, imohg Adult Employment and

Training Activities, Youth Activities, and Job CarfU.S. Department of Labor, 2009).
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One-stop career centers developed under WIA pramiigidual services, includingb
fairs, resume preparation assistance, educatiqpalrtunities, labor market information,
career assessment/caregploration, career counselirandjob seeking/job keeping
ideas (Hilliard, 2011; Good, 2011; Howley et aD,13; Wilson & Brown, 2012; Targett
et al., 2007; U.S. Department of Labor, 2009; Vay Mt al., 2013).

Donohue (2008) noted that global economic compatitequires more educated
American workers. Currently, the UxBorkforce contains a significant percentage of
immigrants and refugees who typicalprk at low paying jobs (Edid, 2007; Gammon,
2004; Leigh & Gill, 2007; U.S. Department of Lab2009). Increasing their income not
only helps these workers but alsational economic growth.

| noted a scarcity of peer-reviewed researchingldd this line of inquiry.
Retraining adult students possessing both low anadandlow language skills whose
jobs have been eliminatés not been studied. The lack of attention gthensubject
will provide this case study with a unique placéhat intersectiof adult learning and
employment training. In addition, the narrativgpagach used in this study will give a

voice to those otherwise overlookedring these years of financial turbulence.

Basic Skills Program
This program was designéalteach adults the necessary knowledge and skills
find employment and become self-sufficient. B&kdls is an umbrella term for ABE,
General Educational Development (GED), Adult Higihn&ol, English as a Second
Language (ESL), and Compensatory Educati6ach of these tracks constituted “a

community college program designed to compensatksadith intellectual disabilities
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who have not had an education or have receivedadeqguate one” (NCCCS, 2009, p.
1). More tharl45,000 individuals enrolled in basic skills pragran North Carolina in
2008-2009 (NCCCS, 2009). Displaced workers witlvlEnglish Proficiency (LEP) are
usually immigrants or refugees (Edid, 2007; Gamn2®@94; NCCCS, 2009). Very few
programs have created the necessary nexus of lgagustruction, on-the-job training
and cultural values essential to help these woikergase their economic stiing

The Community College Research Center (2005) atddtthat only 1% of ESL
studentsvho begin a Basic Skills program with less thamgh lschool diploma&ucceed
in obtaininga GED or diploma within five years. About otlerd of those completing
ABE continued and took at least one college levekse. Dembicki (2008) wrote that in
order for the United States to regain global ecandeadership, it needed to do more to
educate and train adult learners becarastitional K-12 education is not designed to
provide graduates with high-tech training.

Programs and Services

Since economic competitiveness in the internatiarena depends on education
variouslevels of government officials at the nationaliestand local levels realized that
displaced workers need skill-enhancement or ratrginPartnering with community
colleges is the currently preferred way to prepheenation’s workforce for present
economic realities. Coble (2008) writes:

We’'re moving away from the old economy of tobadeatiles, and

furniture and toward a new economy of pharmacelstica

telecommunications, biotechnology, banking andrfoia services, and
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others. Community colleges are the educationaésyshat is most key

economic development to navigating this econonaigdition, as well as

dealing with workforce shortages and job training eetraining. (p. 1)
The need to develop new techniques, learning states learner-centered environments
thatmotivate and improve students’ learning is evelsene. However, community
college faculty are not generally trained in pedpg@nd many two-year institutions lack
the ability to provide specific support for pedagadjtraining due to limited budgets
(especially since 2008) and an inadequate empbasighat constitutes good teaching
(Eddy, 2007; Howley et al., 2013; Van Noy et aQ12).

Many people, displacegdom prior jobs, need to be retrainkmxt alternative,
higher skilledemployment. Nevertheless, there is little researcthe success of
retraining programs for displaced workers with lagademic skills (White, 2004). When
viewing retraining within the structure of adultus@tion, the prospect of retraining low-
skilled, displaced workers seems daunting. Mugctsteration is needexh several
fronts, whether or not the skills of displaced wekshould be upgradé@m their
previous industry, or a new skill-set should begteau Other factors to be considered are
the workers’ reaction to permanent displacementthaddministrative mechanisms
needed to decide who should undertake retrainigally, the cost of the stress placed
upon many displaced workers who do not see athatytheycan be retrainedue to time

and financial constraints.
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Notably these same conflicts prevent displace&kersrfrom accepting retraining
even when offered. Therefore, even though somgranes have successful results, some
researchers were concerrbdt:

two-year colleges have failed to provide enougtrtsteom training

programs, do not know (enough about) which joltsaim dislocated

workers for, and are allocated funds from the stateway that makes it

difficult for them to do more (Evelyn, 2003, p. A20
Community college systems expressed their condbatsome federal programs were
too broad and not receptive to displaced workeegds (Evelyn, 2003; Gonzalez, 2011;
Good, 2011; Hilliard, 2011; Howley et al., 2013).

Barriers

According to Edid (2007), the barriers that preedradult learners from learning
may be dispositional, institutional, or situatiaon&ross (1981) defined situational
barriers as those arising from “one’s situatiotifanat a given time” (p. 98). Situational
barriers included, for example: decline in the Elality of basic, entry-level jobs, lack
of proficiency in basic English, undergoing traigriminimal computer knowledge,
cultural differences thahake workers reluctant to speak up, lack of childcandack
of transportation (Edid, 2007). Cross (1981) alsote “institutional barriers consist of
all those practices and procedures that excludigsoourage working adults from
participating in educational activities” (p. 98nstitutional barriers included, again, lack
of English language proficiency to meet an entra@mination requirement for

retraining programs or the GED program, not comngtto the length of time necessary
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to advance beyond ABE training, andt being awarded curriculum credit for basic
education courses (Lee, Personal interview, 20L8arners’ attitudes and self-
perceptions about themselves are considered digpwdibarriers (Cross, 1981).

Edid (2007) stated that employers are concernedtdiiong Low English
Proficiency (LEP) workers in some fields. If theg, they face several challenges,
primarily how best to make language training avddaluring the workday. However,
few companies were willing or able to train new éogpes in English. In additiofew
companies have developed the kind of job laddedssé&ill upgrading programs that
enable LEP employees to advance. Managers andv&a@s typically lacked functional
literacy in the languages of their employees angleyers are concerned about the
atmosphere in the workplace in which animosity leemlong-time employees and those
having different cultures could ignite.

According to Carroll et al. (2000), some researsielieved that all displaced
workers will accept their job loss in the same walile other investigators indicated the
need to define the scope of characteristics winthence displaced workers in their
acclimation to being unemployed. Another viewoddok at the “employment history,
life skills, pre-layoff standard of living, workdfe stage, family circumstances and
income...community and (even) reality” (p. 110) tatbemeasure the decision of
displaced workers regarding retraining. For inséanheir thoughts regarding
employment and the labor market may be limaed many displaced workers are naive

about how long it may take to find a job (Knowl2804). Consequently, these displaced
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workers who did not seek reemployment and as dtrescountered challenges that
prevented them from retraining and reemploymenbdppities (Knowles, 2004).

According to Daniels et al. (2000), there are masikinds of displaced workers.
Some displaced workers used their savings andwadwithout jobs for about a year.
These workers were not being displaced becausentbeyworking at least part-time.
This augmented their other resources. Other disdlavorkers understood that without
new skills, they would have limited opportuniti@sabtaining new jobs; consequently,
were more acceptable to career chanyfésereas/ounger displaced workers who have a
high school diploma or GED have adjusted, oldex;$&illed displaced workers with
less formal education did not do well on a var@htyronts (Daniels et al., 2000).

Brief History of Community Colleges

Community colleges were startgdsignificant numbers after the Second World
War and provided educational and training oppottemifor a diverse student population
(Bureau of Labor Statistics, 2010; Howley et ab12; Van Noy et al., 2013). President
Truman formed a blue-ribbon panel, later calledtheman Commission, and used its
report as a means to launch a campaign to put auresaf higher education within reach
of all citizens. The Commission’s report recommaghdreating two-year, community-
based institutions to offer training reflecting éaeeds (Howley et al., 2013; Van Noy et
al., 2013; Vaughan, 2000). From this recommendat@mmmunity colleges were created
to meet local post-high school education needssamned as community cultural hubs.
The Truman Commission suggested community collbgest central locations to which

people have easy access, charge minimal or norujrovide continuing education,
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technical programs, general education for locaeits, be accountable to local
government, and collaborate with state and fedegdler educational institutions and
programs (Vaughan, 2000). Another recommendatimm the Truman Commission was
for community colleges to collaborate with locabpa schools to ensure students were
informedof opportunities for further education after graiua (Howley et al., 2013;

Van Noy et al., 2013; Vaughan, 2000).

Following the Commission’s Report of 1947, 457 oaumity colleges were
createdacross the United States by 1960 and, by 197G uh#er had doubled
(American Association of Community Colleges, 2004his increase was due to several
factors (Vaughan, 2000). First, citizens born dgiiand after World War Il were either
high school graduates or were high school droporgpared to enter college. Second,
the Civil Rights Act of 1964 formally ended segrega and African-Americans and
other minority groups had a wider variety of cheider college. Third, the federal
government passed more laws to give eligible stisd&id for attending college. For
instance, the Higher Education Act of 1965 esthblisthe Pell Grant assistance program
for low-income students in associate or baccaldenaegrams (Vaughan, 2000). The
U.S. Department of Education states “the FederhlGtant program was the largest
single aid program. Grants were awarded to stgd#grhonstrating high financial need
and were not required to be repaid” (U.S. Departroé&ducation, 2006).

From 1996 to 1997, there were 9.3 million studamtsommunity colleges taking
curriculum classes and 5 million students in norriculum classes. The non-curriculum

classes were usually workforce training classdgedong learning programs (Phillipe &
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Patton, 2000). By 1998, there were 1,472 commualieges nationwide, and they had

taught a minimum of two-thirds of the nation’s fitBne college students (Cohen &
Brawer, 2003; Phillippe, 2000; Vaughan, 2000). c8ithe recommendations of the
Truman Commission report became legislation, comiyaolleges have made it
possible for many millions of people to receivet@geducation (Phillippe, 2000;
Vaughan, 2000).

Community colleges have an open door policy inclwhmost people who apply
are accepted. Community colleges are a unique éddegher education because they
offer program of studies that are flexible and nteetneeds of local working people.
Community colleges provide the following kinds afstsecondary education: (a) general
education classes, (b) technical programs, (cltddsic education classes, and (d)
vocational programs (NCCC, 2011; Schwitzer et2@l,1; Vaughan, 2006).

Summary

This chapter reviewed how to best retrain displagerkers with low academic
skills who have permanently lost their previous kvdue to globalization. Statistical
guestionnaires indicated that displaced workershardeast likely group of the
unemployed to regain similar employment, or findpbsgment at all (Bureau of Labor
Statistics, 2010). As manufacturing jobs of vasitypes were made obsolete, most
displaced workers need to retrain for new skillgjoliHistorically, community colleges
were created to assist local communities with viooat programs. Thus, community
colleges are deeply engaged in displaced workegranoes with funding from federal,

state, and local governments, plus a new initiativeertificate programsHowley et al.,
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2013:Jacobsen et al., 2005a, b; Knowles, 2004; Laari8;5Simmers, 2003; Sink &

Hutto, 2004).

With support from state and local governments al$ &g the business
community, and having pedagogic backing from aldaltning theory, community
colleges are committed to retraining displaced wmsKDayton, 20034owley et al.

2013. There are concerns as to whether such retgapriograms are helpful and meet
the needs of those displaced, especially thosemiitimal academic backgrounds. To
answer these questions, it is crucial to make &@st¢ bbse of adult learners’ perceptions of
and reactions to their experience of retraining.

Displaced workers react to the challenges theyaaag in different ways, based
on their gender, ages, educational level, langygmsonality, ethnicity, culture, and
previous employment. Some do not take advantageti@ining, preferring instead to
continue to seek employment in manufacturing, thatng sector is contracting, and the
work that remains pays well below previous levdtsinctionally illiterate displaced
workers must move beyond ABE programs in ordeidi@ace to receive retraining for
new, skilled employment. The reality of their daabes needs to be taken into account
when planning retraining programs. Learning ne gbs will then not only widen
their employment opportunities, but also could @xse their earning potential.
Nonetheless, retraining older, displaced worketh VWnited skills is still a concern
(Jacobsen et al., 2004, 2005b). Therefore, firglfrgm this study could assist in
evaluating whether retraining is helpful to vari@magegories of displaced workers by

presenting a more nuanced approach to their nekdf \moves away from the



traditional one-size-fits-all approach generallgia by government agencies for

employment training.
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Chapter 3: Research Method

The present study contains elements that placeithin the approaches of both
case study and narrative research. Yin (2009)entwdt “case studies are the preferred
method when (a) “how” or “why” questions are bepaged, (b) the investigator has little
control over events, and (c) the focus is on aeapbrary phenomenon within a real-life
context” (p. 2). According to Merriam (2009), exales of bounded phenomena were “a
program, an event, a person, a process, an imstiftr a social group” (p. 40). The
bounded phenomenon in this case study is low acaekkills displaced workers
enrolled in theABE program at CVCC. Yin found that “the case statkthod is best
applied when research addresses descriptive oortply, questions and aims to
produce a first-hand understanding of people aeatsi (2002, p. 3). The purpose of
the present research found the reasons why furatlyatliterate displaced workers do
not move beyond ABE and why they overwhelminglyraa@mretrain for high-tech, or
other skilled jobs.

The single case study method was appropriategdaughis study as the
researcher was permitted to ask direct questiodgae students the opportunity to
explain their reasons to the details of their @rajes. According to Creswell “in a single
instrumental case study, the researcher focusas @sue or concern, and then selects
one bounded case to illustrate this issue” (20074jp Therefore, the single case in this
instance will be the ABE classroom experience aCCVas related to eight students in

the program.
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The methods to be used in this research were apat®po the purpose of the
study, as | was acquiring perceptions of functibnidliterate displaced workers by
focusing on an in-depth understanding of the ppdrds’ experiences and points-of-view
through multiple techniques such as interviewseolsions, and documentation.
Through these data collection methods, | exploretifaund factors that may contribute
to a generalized conclusion (Creswell, 2009).

Research question
1. What are the impediments functionally illiteratsglaced workers or
nontraditional students face that prevent them fcompleting ABE
classes and advancing to retraining programs?
The purpose of this study was to understand whegtionally illiterate displaced workers
do not acquire higher-level employment skills. Adéasic Education students will
provide data that more fully elucidates what isessary for unemployed workers to
return to the workforce.
Setting and Participants

This study employed a purposeful sampling metihedlving displaced workers
having minimal academic skills currently enroliadhe ABE program at CVCC.
According to Bogdan and Biklen (1998) purposefuhplng “ensures that a variety of
types of subjects are included, but it does nbytel how many or in what proportion the
types appear in the population” (p. 65). The pugbdssampling type in this study was
criterion sampling because participants will be Bvademic, displaced workers where

they have similar experiences (Miles & Hubermarg4)9
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Members who met the following criteria to be ie ool must be: (a) displaced
workers recommended by Employment Security Comonis@ESC), (b) 35 or older, (c)
enrolled in ABE program at CVCC, (d) non-existenfunctionally illiterate, (e) possibly
English Language Learner (ELL), (f) probably boutside the continental U.S.
Students who were identified by ABE’s Administratonade up the participants for the
study. The study needs a pool of 20 or more stisderensure eight students were
willing to participate. | also conducted interviewith study participants (with
interpreters translating for participants who spkagiguages other than those in which the
researcher was not fluent. | was fluent in Englismong, and Laotian). A letter of
invitation to participate was mailed to the totabpof students (Appendix A).

Interviews were recorded via audiotape, which peslidocumentation of individual
student from all interviews to the end. Data ntasior columns with headings indicated
interview topics and served to organize the reabtiga. Finally, to minimize threats to
the research quality, | used the four methods afityucontrol, as stated in Creswell
(2003, pp. 195-19'hassim, member-checking, triangulation, peer review @oriefing,
and clarifying researcher bias. Member-checkintfied the accuracy of the qualitative
findings by having participants review the fingbogt. Triangulation uses more than one
data source of information to build consistencthi@ study. Peer review or debriefing
gave the study more accuracy and weight by havipeea review the study and asked
guestions to give a voice other than the resedechad participants’. Clarifying

research bias was a process in which the reseaasbessed and clarified any areas of
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personal bias that may affect the study beforgitin. This clarification showed future
readers that the researcher was as transpareossiblp.
Procedures

The data collection method contained open-endedtuns, individual interviews
with translator, observations, and documents inoput not limited to a consent form,
telephone scripts in different languages, intervigines for translators, students’ emails,
students’ phone numbers, students’ websites, stsidamtographs, etc. Transcribing
the tape-recorded interviews conducted at CVCCigealcurrent information for
evaluation. The verbatim transcripts were auditgfaculty members at CVCC who
speak the languages of the participants by chedgainst the tape for accuracy.
Observation took place in the ABE classroom becatisgents in the ABE program were
not required to be in class at a specific timeay. dHowever, the recommendation was
for students to maintain a minimum of 20 hoursyeek in the prograrto benefit from
the training.

The translators facilitated the interviews by leagiencouraging, and engaging
participants to create a safe environment in wpatticipants felt comfortable sharing
their experiences. After a pool of at least 2@ehis was identified by the director of the
ABE program, an invitation to potential participsum the research study was mailed to
each person, in his or her listed native languagpéndix A). At the individual
meeting, the interpreter discussed the purposeeofdsearch study with those who
needed an interpreter. An informed consent forthéir native language was given to

participants. Any further questions from participaere answered at this time
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(Appendix C). If the consent form was signed,ititerview took place and participants
were asked a variety of open-ended questionspakticipants were enrolled in the ABE
program at CVCC and qualified as nontraditionatietus. If the consent form was not
signed; students were thanked for coming to therwdw and considered participation.

At the meeting, a variety of open-ended quest{&ppendix D) were asked, and
in-depth, semi-structured interviews were recordsidg a tape recorder. The
interviewers (translators) who spoke each natiaguage of the participant transcribed
the recorded interviews after each interview endHae verbatim transcripts were
audited by another interpreter who speaks the setnee language of the participant
against the recordings for accuracy.
Study Sample

Members who met the following criterion were pafrthe pool: (a) displaced
workers recommended by Employment Security Comonis@ESC), (b) 35 or older, (c)
enrolled in ABE program at CVCC, (d) non-existenfunctionally illiterate, (e) possibly
English Language Learner (ELL), (f) probably borriside the continental of the U.S.
Students who were identified by ABE’s Administraonade up the participant pool for
the study. There was an interview guide develdpgmendix D) to interview students.
Both qualitative information and classificationanfnation were collected for the 8
participants that currently participated in the ABgram at CVCC.
Data Collection

A pool of at least 20 students meeting the studgreon was identified by the

director of ABE programs. Invitations to potenfuarticipants in the research study were
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mailed to participants at their addresses of recditte mailings were in their listed
native language (Appendix A). Within 3 to 5 dajteiamailing the invitations, each
potential participant was contacted by phone taipet specific date for the individual
meeting (Appendix B). When these phone contacte wempleted, the number of other
languages translation of the different study foraswnown. There was sufficient time
to recruit additional translators and have all ssaey forms completed before the
individual interviews. At the individual interviewhe translator conducted the meeting
by leading, encouraging, and engaging participntseate a safe environment in which
students were comfortable sharing their experiendé® translator discussed the
research study. The informed consent form wadatMaiand explained in their native
languages. Any further questions from the studemete answered at that time
(Appendix C), if a student declined to participetehe study he or she was thanked for
his or her time and the meeting was over.

When the student signed the consent form, theviet® questions were asked
(Appendix D). The interpreter discussed the forfiter the individual interview,
classroom observations (Appendix E) were done ais-day period. The participants
were not in the same class, at the same time tendabn the same days. Each student
was observed once for approximately at least 1Qitag If any time during the study a
participant requested to leave and asked thatrthgminformation not be used, his or her
request was honored. The entire collection prosedisistrated in Figure 1 as a flow

chart:



Data Collection
Processing

,

Identified
students by
ABE Director

Thanks student
for coming

Classroom
observation

Figure 1 Data Collection Process
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Interview Process

Interviews were conducted in the career centéhefCatawba Valley Community
College (CVCC) campus. The selected interview razas partially enclosed in glasses
with closed door for privacy and it also providedety for both interviewees and
interviewers. At the individual meeting, the irgester discussed the research study. An
informed consent form in the participants’ natisadguages was given to them. Any
further questions from participants were answetdtia time (Appendix C). After the
consent form was signed, the interview took plagethe interview, a variety of open-
ended questions (Appendix D) were asked, and itikglspmi-structured interviews were
tape-recorded. The interviews lasted about 3Gtmihutes. The interviewers who
speak the native language of the participants ¢rédved the participant interviews after
each interview ended. The verbatim transcripteveeidited by an interpreter who
speaks the native language of the participantsiagtie recordings for accuracy.
Data Analysis

The process of data collection for qualitativeornfiational analysis commenced
subsequent to the Institutional Review Board’s apgl. An open-ended questionnaire
was devised and translated in all necessary lamgug@gppendix D). The questionnaire
was used in the individual in-depth, semi-struaurgerviews that were tape-recorded
and then transcribed. Qualitative and categonmdalmation were collected for all of the
8 participants chosen from the pool of studentsetiily enrolled in the ABE class at

CVCC and meet study criterion.
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The initial step began by reading interview traiggs, reflecting over interview
notes, and writing codes to help categorize tha ttageneralize answers to the project
guestions (Creswell, 2007). Maxwell (2005) stadked the “initial step in qualitative
analysis is reading the interview transcripts, olbeon notes, or documents” (p. 96).
The statistician will enter data information int&/ VO software (Rubin & Rubin, 2005).
After categorizing the data, the statistician widssify the data into groups of themes, by
their codes (Huberman & Miles, 1994; Madison, 208&jlcott, 1994b). Data analysis
will be discussed in length in chapter 4.

NVIVO

The collected data was analyzed using the Windmged QSR NVIVO 10
research software designed specifically for analgad insight of data results. The
results from data analysis were discussed in grelatail in Dataset on page 52 in
chapter 4, all of the collected data was enteremlan external excel spreadsheet which
were then be imported into the NVIVO software. THa¢a was coded as categorical and
node data (coded from answers to be given by thepants). In NVIVO, the nodes
permit compilations of similar themes being obsdraad any other connection that
would further explain the results, including querbased on attribute criteria. Queries
were run to examine common words and phrases vgaditipants used to describe their
frustrations and impediments with the ABE prograhie first query included terms that

repeatedly appeared in the nodes.
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Data Verification

According to Creswell (1998) “a distinct strengtiqualitative research is that
the account made through extensive time speneifi¢hd, the detailed thick description,
and the closeness to participants in the studgdallto the value of a study” (p. 201).
Creswell and Miller (2000) mentioned five validatistrategies for qualitative research.
These strategies were prolonged engagement andtpet®bservation, triangulation,
peer review or debriefing, negative case analgsid,clarification. Miller (2000)
recommended the use of a minimum of two of the Yiakdation strategies.

Validation strategies usddr this study were interviewing and observing stois
and reviewing documents generated during the diMdgs & Huberman, 1994; Lincoln
& Guba, 1985; Merriam, 1988). As a passive obseiwsas a reasonable distance away
from the interview room when the interpreter wasdurcting the interview. Data was
recorded during each interview for later transasipt The interview observation was
conducted without any distraction to the peopleined. The participant was informed
of the observation (Creswell & Miller, 2000).

After all of the interviews were complete, an ipdadent observer went into the
classroom environments and used the ObservatiookCigeet (see Appendix E) to
collect specific behavioral data. Observationsendone by an independent statistician.
The behavioral data collected was entered into NWBbftware for a qualitative
analysis.

The document review consisted of notes taken fraerviews by using the

Interview Guide (Appendix D). Transcripts weredead compared to the original tapes
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for accuracy and consistency. The notes takemguiie classroom observations on the
Observation Check Sheets were reviewed for accypqayendix E). Peer
review/debriefing was an extra means to check erstady’s progress and ensure |
conducted the study with honesty and integrity @lsl., 1991, Lincoln & Guba, 1985;
Merriam, 1988). Special attention was paid toghgicipant’s privacy and signed
informed consent form was obtained from each stu@@HRP, 2002; Teacher’s College
IRB, 2002). The translators conducted the intevsiéor the study using the participants’
native languages.
Institutional Review Board

Informed Consent

All the participation volunteered to be part of ttesearch for the study. |
explained the purpose of the study and obtainedesdrforms from each participant at
their scheduled meeting. | discussed the neegrieacy related to the study and asked
that participant should not discuss the study waitiione until it was completed. |
answered any questions from each participant., ifgsrticipants were willing to
participate in this study, they were asked to signinformed consent form after they had
an opportunity to read and understand it.
Confidentiality

As part of the research protocol each individwatipipant identities were kept
confidential throughout the study. To keep théentities confidential, | used

pseudonyms and unique codes to ensure privacy amdam controls for data storage by
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securing information. | also explained that reskatocuments would be kept in a locked
cabinet at my house.
Ethical Standards

Institutional Review Boards (IRBs) carefully exam®d research proposals with
an eye to the safety of human subjects in studiddlae approach used for collecting
data. Itis a federal regulation that colleges amidersities have IRBs to protect the
safety of participants in research studies. Theirements of the IRB were clear and
each participant was treated with professionalisthraspect.

Summary

The results of this study were important to latakeholders because they focus
on the importance of displaced adult workers withimal skill sets advancing beyond
ABE classes and progressing to curriculum prograiiss study is expected to add to
the body of knowledge of educational methodolofpesdult learners, since it examined
the reasons displaced workers do not move beyorifl @&sses and transition to
retraining programs. The literature review did fiod studies that concentrated on the
training of displaced workers with low academidislicomposed of the ABE adult
learners’ population in the community college sefti In addition, the study suggested
potential modifications to current local pedagodlest may be suitable for use
elsewhere.

As noted previously, this qualitative research glagsed the single case study
approach developed by Yin and provides a uniqueppity to encourage participants

to explain their circumstances and challengeslsti allowed an opportunity to observe
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participants’ reactions as they answer open-endedtopns (Creswell, 2007; Rubin &
Rubin, 2005). This single case study used mulsplgrces (interviews and observations)
to gather data, which was anticipated to complertrezdries of adult learning and
teaching. Data collected was qualitative and eategd systematically by topic (Yin,

2004).
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Chapter 4: Results

The purpose of this qualitative single case swdy to explore why so few
displaced workers with low academic skills advainegond ABE classes at Catawba
Valley Community College (CVCC) to curriculum pragns leading to a diploma (45-48
credit hours) or a degree (65-75 credit hours)e Gdse study method was appropriate
because it allowed questions to be asked diret#aoh participant in her primary
language while giving each student the opportuicitgxplain the details of her individual
situation. One of the central uses for this metiad to focus on real life difficulties.

Yin further suggested that using descriptive or@pgtory questions would result in
personal insight from participants (Yin, 2009).r Bata analysis process, Yin
recommended the following qualitative analysis catepsoftwares included but are not
limited to Atlas.ti, HyperRESEARCH, and NVIVO. Téedata analysis softwares can
assist researchers in coding and categorize thestiesizeable narrative information
collected from interviews of opened-ended questnas and observation notes to name
a few (Yin, 2009). For this study, the NVIVO 10itseare was chosen and used. This
chapter explained the process of data collectiohpaiavided a summary of data analysis.
Dataset for NVIVO

The categorical data and the replies to the opeled questions were combined
in an excel spreadsheet. Prior to the construdidhe spreadsheet, a thorough review
of the answers and categorical data was perforriéds was to ensure comparable
themes were correctly assembled. Significant ®opidhemes emerged from the

collected data including: (a) difficulty with thenBlish language; (b) a need for more
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teacher assistance, and (c) limitations to attenslamool due to life situations such as
employment, family responsibilities, and problemthwransportation. This spreadsheet
can be found in Appendix F. The use of electrtraicking and assembly (word clouds,
Excel) using NVIVO was the main source of dataknmag and understanding of the
gualitative data.

Classification analysis was performed as wellitptive studies using queries
to examine common words and phrases that partitspesed to describe their
frustrations and impediments with the ABE prografmally, the dataset was analyzed
for any outliers (non-conformances) prior to thalgsis. There were no discrepancies
and nonconforming data present in the questionnaire
Classification Data — Summary Statistics

Categorizing the interviews of the 8 participantduded but was not limited to:
gender, primary language, years in the U.S., aadsyaf previous education. A

summary of the data is in Table 2.
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Table 2

Classification Data by Gender

Subject Gender First Years in the Years of Prior

Identifier Language U Schooling
S15 Female Hmong 2 "gGrade
sS4 Female Spanish BorninUS " @rade
S16 Female Hmong 4 P1Grade
S17 Female Viethnamese 1 College
S18 Female Hmong 2 "AGrade
s21 Female Hmong 2 PGrade
S22 Female Hmong 1 Y@Grade
S24 Female Spanish 4 Y Grade

As indicated, the study sample consisted of dig/iale participants. The first
language was primarily Southeast Asia (Hmong aredndimese) and two participants
spoke Spanish. Most of the participants had beene U.S. for a little over two years
except for one outlier, a participant born in th&UMost of the participants were in
school prior to coming to the U.S. and the averags the 18 grade. However, two
outliers consisted of one participant with onfygrade completed and the other with a
college degree. The prior work experiences ofpimicipants incorporated agriculture,
(3 out of 8 females) and menial low-income laboo(8 of 8 females) such as machine
operator, janitor, and migrant workers. One subjes a college counselor in her native
country which was consistent with her college degre

Significant topics or themes emerged from theemtdld data and included: (a)
difficulty with the English language; (b) a need foore teacher assistance, and (c)

limitations to attending school including life saions such as employment, family
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respomsibilities, and problems with transportatic Taking a closer look at the questic
about frustrations and impediments, all respondstated that understanding the Eng
language, especially the grammar, was a major eno Participants mentionedat
different terms and approaches to learning grammeae the causes of their probler
Almost all participants belied teaching to be a source of their struggles
impediments.These two results were consistent even when cargygpthe data usin
attribute criteria. Thereasa credible relationship between teaching commen:
comments about frustration with the English langu This emphasizithe trouble
participants haavith a language barri

Table 3

Word Frequency

Word Frequency in Questionnaire Responses

P e |
T R R

(=R N RS
R T

e s : .
%\% %6\ c}\z, Q}\O b\'@% C’b Q\Q%Q\ZXQ @‘b QON \\\ q@ “.\’é\\ P
¢ & & &S & & P
C)‘Q &ZJ ‘é}\ {'} << QO R D¢ \)24
& RO
o

Taking a closer loc at the questions about frustrations and impedimaiit
respondents stated that understanding the Engligjubge, especially the grammar,
a major problemor them. Evenstudents who had studied English before had prab

with grammar because ty werenot familiar with the current teaching metho
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Participants mentioned that different terms and@gghes to learning grammar were the
causes of their problems. Some examples of quatege:
“English language is not easy to learn. | can ustded some but still have more
difficulty because the teachers speak too fastn@ehension and vocabulary are
the two most difficult subjects.” [S16]
“My listening and speaking skills are my most fragtd. Even though, | took a
lot of English courses back in Vietham before | mdvo the U.S., but | could not
hear nor talk well at all. It's because how tead¢kach English in Vietnam.
Most of teachers in Vietham are not Americans, tiedoronunciation is much
different in the U.S.” [S17]
“I have difficulty understanding English. And | dohave enough help.” [S21]
“Since | come back to school, | do not speak Ehgdisd do not understand the
grammar. It is difficult for me to get back to trautine of learning. My biggest
impediments are to learn the proper use of the gram My frustation comes
from the lack of teachers explaining and showingaisf grammar.” [S24]
Furthermore, almost all participants believed ta@agho be a source of their struggles
and impedimentsThese two results were consistent even when caragpthe data
using attribute criteria. Some quotations that leasgzed this include:
“There are not enough teachers to ask for help widem't understand. All
students are sitting in the same classroom. ltheilgood if the students are
separated in the same English level so that evergardy at the same level.”

[S21]
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“Frustration becomes from the lack of teachersaxation and demonstrations
about the using of grammar” [S24]
“l can understand some but still have more diffigldecause the teachers speak
too fast” [S16]
The frequency also indicated that teaching wasrortant shared subject in the
research study. An additional visual method to helgerstand the data analysis was a
“Word Cloud” which is shown below. This visual metl again emphasized the
significance of English, grammar, teaching, and pa@hension that was apparent in the

guestionnaire data.
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Figure 2 Word Cloud
English Language

When the frustration and impediment nodes were ex@arfrom the Dataset, all
of the participants suggested their capabilityriderstand English (grammar,

punctuation, and comprehension) was an issue indbmpetence to be successful in the
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ABE program. The table below displays definiterapées from the participants

concerning the English language
Table 4

English Language

Respondent ID Frustration or Impediment CommentaRiigg the English
Language
S4 Frustration - understanding Math and English
S15 Frustration — English comprehension
S16 Frustration — English comprehension
S17 Frustration — English comprehension
S18 Frustration — learning English language — cetmgnsion
and vocabulary
S21 Impediment — understanding English
S22 Frustration — struggles with grammar
S24 Impediment — grammar and punctuation

The answers for the frustration concerning the Ehganguage were generally
connected directly to follow-up comments about béag. An increase in
communications between teachers and participardsse@n as essential to conquer this
frustration.
Teaching

A great deal of frustration in the research stooiycerned the way participants
think of teaching in the ABE program at CVCC. Thble below details how

participants viewed teaching including both positand negativeesponses.
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Table 5
Teaching
Respondent Response Regarding Teaching
S4 Ability to overcome — with help from teachers
S15 Impediment — difficulty with teachers
S16 Impediment — teachers talk too fast
Ability to overcome — with help from teachers
S17 Frustration — difference in teaching and pronumnaiat
S21 Frustration — not enough teachers to help students
S22 Impediment — no help at home — need tutor aemo
teacher time
S24 Frustration — lack of teachers giving explamatn using
grammar

This research showed the impediments in the ARnam could be positively
changed by the teachers. From the opposite viewpbie teaching methods in the ABE
program needed to be re-evaluated. The unfavoeaisi@ers from participants who were
not fluent in the English language indicated thatshortage of teachers and the teaching
methods were problematic. Further emphasis ondbige was discovered based on
seven out of eight participant comments concerthiegeachers in the ABE program.

The student comments suggested there were relatpsisetween teaching comments
and comments about frustration with the Englislylerge. These comments emphasized
the trouble participants had with a language barf@me example comments from the
guestionnaires regarding teachers included:

“I have a desire to learn English fast but the Eiglanguage is not easy to learn

and there are not enough teachers to assisterk #re more teachers to work
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with all the students, | may learn faster. | attéour days classes a week here.”

[S21].

“I don't comprehend the English language. | haWgcdlty meeting with the

teachers. Sometimes the teacher is available dunbt have translators to meet

with the teachers.” [S15].

“I drive myself but English comprehension is my maustration. | am a shy and

reserved person. | have difficulty speaking. ©hé time | answer the questions

is when my name is called on. | force myself tevegr. | would like to have

more conversation classes. Still | am very frusttaabout learning English.

" [S16]
Observation

Observations were done in the classroom environedésit the individual
interviews were completed. The independent obsew@pleted the Observation Check
Sheet (Appendix E). From the classroom observatinotes, the characteristics of the
participants were categorized as presented in Tablehis categorization data recapped
the location, participants’ physical traits, ands#vity traits in the course of the
observation. The results were shown as Yes, NbNart Applicable, were based on the
characteristics (traits) on the Observation Cheodeh

From the 31 categorizations, 16 were classifieN@sApplicable for all the
participants and were related to grouping of thelaetts of mixed gender. During the
observation, group interaction of the participamés minimal. Of the other 15 traits,

seven of the answers were identical for all théiggpants as shown in Table 6.
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Table 6
Group Dynamics

Observation Common Response

Q1 Student’s gender Female

Q4 Student appears unfocused No

Q5 Students takes many breaks No

Q6 Students leaves area more than once No

Q7 Student on cell phone-texting or talking No

Q10 Student appears frustrated Yes

Q12 Student seeks help with work from a peer Yes

As the observations were conducted in the classm@avironment, there were no
distraction traits identified in the participant8here were no breaks or disturbances in
the classroom. It was obvious that participantseviristrated with the environment.
The students really wanted to help each other cemitpeir frustration. An interesting
finding was the small variations in the traitsvd-of the traits have seven answers in

common except for one participant. The summarynes$e is provided in Table 7 below.
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Table 7

Common Traits

Observation Question Response Summary
Q2 Seated alone All seated alone except forestil§18
Q9 Student appears bored All subjects were nadexcept Subject S22
Q13 Student seeks help with work All subjects do not seek group help except
from a group Subject S18
Q14. Student joins a group All subjects do not pigroup except Subject
S18

Q15. Student is seated with a group  All subjedtalsne except Subject S18

Overall, these answers indicated that participeset® reserved and reluctant to
socialize with other students except for partictdah8. Data indicated the reason for this
exception was mainly that this participant did hate much education before enrolling

in the program. The last three traits have anrtmsnt of answers. Table 8 provides a

summary.
Table 8
Mixed Traits
Observation Response Summary
Q3 Student appears shy Subjects S4, S17, S21; 8@dshy
Subjects S15, S16, S18, S22 — shy
Q8 Student staring into space Subjects S16, $idring into space

Q11 Student seeks help with work  Subjects S21, S22 — do not seek help from
from a teacher teachers
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Two of the participants who were staring into spdaring the observation
received more education prior to coming to the eébhibtates. It was evident that most of
the participants were asking for assistance fragnnhbtructors. However, there was no
connection between the reserved traits observedhenegagerness to ask for assistance
from the teachers.

In summary, the NVIVO 10 program helped to compalealyze, and identify the
two important themes concerning the frustration iamgediments in learning within the
ABE program. Better comprehension of the Englésiglage and alternative teaching
methods for the program are the two dynamic infbgésn Less frequent responses about
impediments included but were not limited to trasrsmtion, managing work and family
responsibilities were stated by some of the pgaicis. However, the English language
and the teaching methods affected most of theqggaaitits. Generally, the participants
were women, with prior education of1@rade, living in the United States for less than
two years, and most of them were Hmong.

Summary

Chapter 4 emphasized the results regarding tis¢rétion and impediments of
functionally illiterate displaced workers/nontradital students faced that prevent them
from completing ABE classes, getting a GED, andaading to retraining programs.
The research question was the driving force foa datlection and data analysis of the
study. The results from the questionnaire usetarnndividual in-depth, semi-structured
interviewsthat were tape-recorded and then transcribed, eV gaalitative and

categorical information. This data was collecteddll of the 8 participants chosen from
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the pool of students currently enrolled in the AB&ss at CVCC and met the study

criterion. The collected data was analyzed byaiie Windows based QSR NVIVO 10
research softwardesigned specifically for analysis and insight oélitative data results.
Chapter 5 will review the purpose of this singlseaesearch study and its effect.
It will discuss the analysis data of the findingerhes, the helpfulness of the research,
and the importance of the research study to sobehge. The chapter will also provide

suggestions for action and future research study.
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Chapter 5: Discussion, Conclusions, and Recommigmsat
Overview

The purpose of this research was to discoveritresk reasons functionally
illiterate displaced workers/nontraditional studedd not move beyond ABE and were
not able to enter retraining programs for high-texnk, or other skilled jobs. The single
case study method was appropriate because it allgwestions to be asked directly of
each participant in her primary language whileggveach student the opportunity to
explain the details of hendividual situation. In this time of economicsig, the United
States appeared to be experiencing long-term gtalathanges. Companies were
downsizing, closing, outsourcing, and reducing eyeés because of less expensive
labor costs overseas and technological advancerhetitdhere and globally. During this
upheaval many individuals were being laid-off peneratly. A new group of
unemployed workers (displaced workers)—unlike athveino were also unemployed—
had been createdVith rapidly increasing numbers of unemployed aispldced
workers, the task of retraining them to qualify ferenter into a new skilled and
technically trained workforce had fallen to comntymolleges. The unemployed
workers tended to find new employment more rapidiiiey were able to adapt to using
technology with their same skills and minimum spkzed training. While the displaced
workers were in industries relocationing overseaaat teast out of country. In North
Carolina, the two major industries this affectedevieirniture manufacturing and textiles.
Most of these industry-specific skills were nonsterred to other industries without

considerable additional training. Therefore, isviarder—if not impossible—for
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displaced workers to be re-hired in a timely marbesrause there was no longer a local
or regional market for their skills. Additionallihey did not have the required skills
needed for jobs in the new current technical gl@zainomy.

Catawba Valley Community College (CVCC) was the sliosen for this study as
an example of the impact on the entire economy e$t&fn North Carolina because it
was typical of the region. Data for CVCC showeat timost 93 out of every 100 people
who enrolled in initial basic skills training didheven reach the starting point for
technical retraining. These statistics for CVC@iaated the depth of the problem
regionally and helped inspire this study.

This study was motivated by both the problem staete and the problem
rationale which found that the current workforcehe United States did not have the
education to find other employment and the dismlagerkers needed to start with
remedial education even before starting any ratrgiprogram. The Bridges to
Opportunity Initiative, funded by the Ford Foundati highlighted an even more
unsettling picture of the American workforce.

The academic challenges faced by displaced workers an even greater
concern. The programs in place at the time se¢mbdve difficulty providing the
necessary skills in a relevant manner for the disgdd worker because they were
nontraditional students. The recent changes ift &hrning theories added the final
piece to the reason for this study. The reseaunelstgpn, which was developed, stated

“What are the impediments functionally illiteratisplaced workers or nontraditional
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students face that prevent them from completing ABSses and advancing to retraining
programs?”

The findings included two specific reasons forhbibtistrations and impediments
to student success. First, all respondents staggdinderstanding the English language,
especially the grammar, was a major problem. Sgahparticipants considered the
teaching (methods) to be a source of their strisgaihel impediments. These two results
were consistent even when categorizing the dateywdtribute criteria. A third and less
frequent response from participants listed limaasi to attending school involving life
situations such as employment, family responsiegdjtand problems with transportation.
When examining the questions about frustrationsigpediments closely, more
information was evident from the responses of thdents. Evestudents who had
studied English before entering CVCC, had problentls grammar because they said
they were not familiar with the current teachingtinoels. Participants additionally stated
that different terms and approaches to learninggrar were the causes of their
problems. All of the participants suggested thaéility to understand English (grammatrr,
punctuation, and comprehension) was an issue inlibng successful in the ABE
program. These answers for the frustration comegrthe English language were
generally connected directly to their follow-up aments about teaching. An increase in
communications between teachers and participants seen as essential in conquering

this frustration.
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Interpretations of Findings

A great deal of frustration in this research stadgcerned the way participants
perceive the teaching in the ABE program at CVd®@e teachers could positively
change the impediments in the ABE program. Frogoibposite viewpoint, the teaching
methods in the ABE program need to be re-evaluatée: unfavorable answers from
participants who are not fluent in English indichtbat the shortage of teachers and the
teaching methods were a problem. Additional emigh@sthis issue was discovered
based on seven out eight participant comments coincgthe teachers in the ABE
program. The relationship between teaching comsnemii comments about frustration
with the English language were repetitive throudttba study. This finding accentuates
the trouble participants have with a language barri

The two important findings concerning the frustmatand impediments in
learning within the ABE program, better comprehensif the English language and
alternative teaching methods for the program, w&cedynamic influences. Less
important responses about impediments includedvietg not limited to transportation,
managing work, and family responsibilities. Howetke English language and the
teaching methods affected most of the participants.

The findings supported Knowles’ theory of andragagd substantiate five of his
characteristics of adult learners (Knowles, 19&80). According to Knowles (1968,
1980), adult learners were prone to learn whaecessary tgurvive and be successful in
their transitional situation. Knowles (1998) fouadult learners need to understand the

reason they must learn something before makingfannned decision and committing to
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the task. Knowles’ statement coincided with Meaisofirst step of transformation
becauséndividuals have to change the direction of thimes; this change created
meaning and can persuade them to make informedidesiabout the importance of
learning new skills, anthe importance of advancing beyond ABE classesultAdhsic
education programs at community colleges shouldsasand identify the strengths of
adult learners, the benefits of the subject matierently in use, and provide solid
reasons adult learners need to advance beyond FBEes. By assessing this process,
faculty could adapt their teaching techniques aeractions with adult learners.
Knowles also suggested that faculty must considmtifying their pedagogical practices
for adult learners in ABE classes (Knowles, 1998).

Mezirow emphasized that life experiences are tlginipeng stage for
transformational learning. This type of concepuwaderstanding makes learning more
profound than mere observation or an examinatidifeoéxperiences as tools for change.
Mezirow argued an adult learner needs to understduychis or heperceptions about
certain issues should change so that the importainegat is being learnechn be made
evident. Challenging adult learners with unfamildeas and difficult situations serve to
initiate transformational learning, particularlyenvironments thgirovide necessary
information, delivered in a manner free from coenci Mezirow believed that as adult
learners’ progress through their programs, theyetstdnd how to think and reflect
critically about current situations, and sharerthie@@ws with others in similar situations.
Overall, the theorists emphasized the importan@nahdividual's experiences and the

way in which they were recognizeaid woven into the fabric of one’s life. As Knowle
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andragogical model has generated research, s@asoblézirow’s transformational
learning theory. Knowles found that the adult hesis need to know and appreciate why
something new must be learneefore committing to the task (Knowles, 1998). In
addition to motivation, a greater degree of hetprfithe teachers can decrease the
students’ frustration. These theories were suppddsy the data analysis of this study.

The application of the findings can improve the Aggram and increase the
success rate of the enrolled nontraditional stiedeRtactical applications included
activities for groups and individuals that meet shiggestions for self-directed learning.
It is necessary for teachers to have a formatlémstoom activities where most students
can be self-directed while teachers are occupidd wdividual student or group.
Another suggestion was for the teachers to helpestis develop their individual plan of
action that focuses on academic needs and hovath tbe goal.

Implication for Social Change

A closer look at the results of this research stadijcated that despite the size of
the community college which offers ABE programréhremain problems with an
inadequate number of instructors, little interacti@tween students and teachers, and
antiquated adult pedagogy in the classroom. THeBeiencies were detrimental to the
success of functionally illiterate displaced wokeConsequently, the intent of federally
funded unemployment benefits is to provide retragrprograms for all qualified adult
displaced workers because the economic strengtieafation depends on employment.
The prospect for alternative adult learning metheds not encouraging because of the

state mandated procedures.
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As can be inferretfom the Bridge2008)study and the theoretical framework
cited above, current methods of remedial instructey those seeking to enhance their
academic skills, and thereby their employabilitgyé limited success. Enhancing
workforce skills would assist individuals, aoduld contribute to the national economic
growth. The educational and demographic charatiesiof displaced workers and their
return to the workforce were part of a study byl&tii(2008), who also summarized
relevant studies from the 1980s through the cumedgssion. A significant finding noted
at this point were those who lost their jobs, ne¢arto the community college, and
completed an associate degree could find employmenshorter time than those
finishing only a certificate program. Implied img finding was the necessity for college-
level reading skills in degree programs.

The shift from traditional separate national eguoies to a single, global economy
means American workers now must compete with ath&ons for theimarket share in
numerous international sectors. The United Statasyrding to various specialists must
now have 55% of its workforce with at least an agde degree to remain competitive in
this new world econom{Bragg et al., 2007; Capps & Fortuny, 2008; Dembi2R08).
However, only a third of American workers have iatd that level of education.

Recommendations for Action

No qualitative research studies were found thathesized the uniqueness of
functionally illiterate displaced workers and thaitendance in an ABE program before
being able to retrain for high-tech jobs in a comityucollege location. Opportunities

for further research are of the utmost importaritlee subjects in this research study
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noted frustration and impediments with the ABE pamg. The results of this study

demonstrate to both administrators and instrugesponsible for the success of adult
learners, they must move beyond the ABE classgbemieducation or otherwise gain the
required skills needed for jobs in the current @oy. The significant findings in this
section discussed recommendations as to how theaks can both streamline and
enhance ABE programs. The purpose of the ABE prags to prepare students with
essential skills that will enable them to advanegdnd ABE class and obtain high-tech
or other skilled jobs.

The results from the research question suggetsbéteer comprehension of the
English language and alternative teaching methodthé& program are the two dynamic
influences. Less frequent responses about impedsmecluded but were not limited to
transportation, managing work and family respotisigs were stated by some of the
participants. However, the English language aedehching methods affected most of
the participants. Participants are eager to laachmake progress in their learning if they
have smaller classes and instructors who offeeudfit teaching techniques. Having
more teachers and students interaction is suppbyt&howles’ theory of the need to
know. Knowles stated that teachers can assisestadh understanding the reason they
need to know and learn by creating a student-cetitenvironment (Knowles, 1968,
1980).

Consequently, teachers can promote effective gaggipation and change the
classroom environment to be more culturally sevesisio students can connect to each

other. Effective learning entails recurrent commation between students and teachers
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in which the classroom serves to strengthen thieedslearn. Having a good
understanding of the importance of experientialle® comprised of hands-on activities
related to learning materials, teachers and adtmanigs can improve students’ learning
experience. With the plethora of technologiesutaly’s society, teachers can create and
access activities that can enhance student-leaexipgriences by encouraging them to
use their knowledge and skills and thus expand tbaining.

The researchers recommendations included the &trabor required the teachers
for ABE students to have the proper credentiatéaching adult learners and have
experiences with multi-cultural students. Teaclséisuld be able to present and explain
their methods of teaching adult learners. Thewkhattend frequent training and
professional development to improve their skillstEaching adult learners.

The important findings suggested that in ordetABE Administrators and
teachers to be receptive to adult learners in ABIg§m@ms, they need: (a) extra time and
different approaches to teaching grammar, (b) adit teachers to provide extra help
and explanation, and (c) culturally diverse teashelinspire and enhance students’
learning. These findings support a connection &zikbw's transformational learning
theory and Knowles’ principles of adult learninghe focus of such training is on adult
learners and how teachers can promote learningntgratanding students’ needs alluded
to above (i.e., using appropriate pedagogy andiagea classroom environment that is
also sensitive in its interactions to the culturads of displaced workers, many of whom

are immigrants).
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In summary, an archetypal ABE program setting jgles support, recognizes and
respects the individuality of each student, ackeolges intellectual openness,
encourages frequent questions/comments from steid@md honors adult learners for
their determination and life experiences. In dddito an ABE curriculum, there should
be vocational workforce programs that produce eggiite graduates in their localities
and transition them to curriculum college crediar ongoing assessment of ABE
programs, administrators and teachers need toecamagxit questionnaire to get feedback
from students who complete the program.

Recommendations for Further Study

Based on the findings from this study, the follogiresearch topics are
recommended:

1. This study should be repeated with a larger ancerdoterse sample of
participants.

2. A study of student-centered and/or friendly classrenvironment and success.

3. Afollow up study conducted to get feedback fronpéyers of students who
have completed this type of program.

4. A study of students’ success where participante radividual plan of action to
better accommodate their learning styles.

5. Research on student success in ABE program witkvarlteacher to student
ratio.

6. Study specifically on functionally illiterate adwlisplaced workers or

nontraditional students, is needed.
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Personal Reflections

| selected to write mainly on the topic becausa similar cultural background as
many of these functionally illiterate displaced wens or nontraditional students. In my
community and job, there were many displaced warkéro have lost their jobs. They
are having a very difficult time finding new jobMost of these displaced workers are
immigrants from another country. Their primary lge@ghen coming to America, was to
survive and create a better life for them and tfegmilies. To provide a better life, these
displaced workers must try very hard to adjust t@wa culture, a new country, and new
way of life. As their frustration builds with thdack of progress, they feel they do not
have the time to attend ABE classes to gain thesszezy language skills or a vocational
career. lItis taking them too long. From listenio the concerns, anger, anxiety, and
fears within my community, from people who had beewployed by the same company
for over ten to twenty years with this being theity job, it was disheartening.

As a staff member at CVCC, | saw a huge influtuoictionally illiterate
displaced workers enrolling in the ABE program witle hope of retraining for new and
high tech jobs. | met these displaced workers whre students, and became optimistic.
In addition, | saw the determination and hopefusnasheir facial expression when they
recounted the long hours they spent in ABE clagsgpptimism increased. Knowing
they may never work again in the furniture manuwfang/textile jobs that afforded them
a comfortable living; many displaced workers readizhey must work harder to advance
beyond ABE classes and transition to retrainingi@w jobs opportunities. Outside of

my initial thoughts of what would be found duringetjourney of the research study, | did
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not expect the pool of candidates to be mostly woarel the participants in study to be
all women.

| understood the importance of maintaining neityrall through the interview
and data analysis processes, including bias thatmflaence the results of the study. To
avoid communication with participants, interpretetso spoke the language of the
participants conducted the interviews in the lagguaf the participantsDuring the
interview process, | observed each interview frarather room and the participant was
behind a closed glass door. From the findingssthdy agreed with the theoretical
frame of Knowles and Mezirow, which suggested statlents in the ABE programs
would achieve more success in a student-centeretbament using these adult
educational practices.

My perspective as the researcher did not charmgeghout the entire the study.
The findings only validated the factors of frustwatand impediments for functionally
illiterate displaced workers or nontraditional sats. Consequently, the findings
confirmed the concerns for the reason that funetigrlliterate displaced workers do not
advance beyond the ABE program.

Conclusion

America is known as the land of opportunity. laibelief among Americans that
society is based on democratic leadership wherara#ment in individual pursuits or
endeavors should be encouraged and praised. tA&eZivil War, there was a drastic
shift in the economy and social wellbeing. Thdtgequired many agricultural workers

to be train for industry to find employment. Tharl990, the United States
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implemented both the General Agreement on the f6aifd Trade (GATT) and the

North American Free Trade Agreement (NAFTA). Th#tgo global businesses caused
by these agreements created thousands of displaaridrs across the nation and
especially in North Carolina (Hossfeld, Legertomniias, & Keuster, 2004).

The purpose of this study was to find and undedstelmy displaced workers in
ABE programs were not succeeding. They could gturtber to train for new jobs or
transition to vocational or higher educational pergs were out of their reach. Overall,
there weretlear indications that for adult learners to becessful, their learning process
and the teaching techniques need to be alignedilt Aghrners have unigue traits. Most
students in ABE programs need additional help tweed. These students would benefit
from the use of adult learning principles. Thisuebreduce both frustration and
impediments for the students. These practicesavalldw all community colleges to
meet the needs of a multicultural student poputadind to house practical ABE
programs.

It is important to remember the participants @ lesearch study who advance
beyond the ABE program and begin retraining aratgcimportant and life-changing
opportunities including the ability to begin comneating with teachers, future
employers, and the general public. Their hopkas the newly acquired language skills
will help them succeed in retraining for high-tgohs. After completing retraining
programs, they have better prospects for findingleyment. As workers are employed,
they will be able to provide for their families asdpport the local economy. Thus

getting their lives back and making a successéuldition into the workforce.
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Appendix A

Invitation Letter-English
Dear Sir/Madam:

My name is May (My) H. Khang and | am an Admiss@ounselor at Catawba Valley
Community College in Hickory, North Carolina. Youame was given to me as a
potential participant in a research study by tmeador of the Adult Basic Education. | am
sending you this letter to invite your participatio my doctoral study. Please take a
moment to read the following information before yamnsider participating in this study.
Please feel free to contact me if you have questibihnope you will consider helping

with this research study by participating.

| am conducting a research study for my DoctoraggrBe on Displaced Workers with
Low Academic Skills Retraining at a Community Cgkethrough Walden University
located in St. Paul, MN. One requirement of thigrde is to conduct a research study. |
have chosen to find outhy low academic displaced workers (nontraditistatients) do
not advance beyond Adult Basic Education (ABE) paaginto high-tech skills training
programs or curriculum programs leading to a di@@nan associate degree.

This study requires ABE students who attend a conitygollege and are not working.
As a participant, you will be interviewed 1 timego next semester. The interviews will
take place at a neutral location and at your coievere. Each interview will take about
30 minutes and will be audio recorded.

To protect your privacy as a participant, | wilsag fictitious names to each person to
protect your confidentiality. | deeply appreciatamir help in finding the reasons for low
academic students who do not advance beyond ABSeda This study will help
students transition into retraining for more higleH jobs.

If you decide to participate, please contact m@28) 238-3649 or email
mhkhang@hotmail.conPlease do not hesitate to ask questions. | wiltact you to
arrange a time and location for each interview.

| would liketo thank you in advance for your considerationefdiming a participant in
this study.

Thank you,
May H. Khang
(828) 238-3649
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Invitation Letter - Hmong

Nyob zoo

Kuv yog Maiv H. Khaab lossis nam Ntxoov Npis Khakiy yog ib tug Admission
Counselor rua lub tsev kawm ntawv Catawba Vallegn@uinity College nyob Hickory,
North Carolina. Kuv tau koj lub npe lug ntawm tugbskev kawm ntawv Aaskiv. Kuv
xaa dlaim ntawv nuav tuaj caw hab thov koj kev pagbkuv kev kawm ntawv. Thov koj
nyeem dlaim ntawv nuav kuam taag ua ntej koj txaw sab saib koj puas txaus sab
paab kuv.

Kuv taabtom kawm yuav kuv dlaim doctor rua phaabkavm ntawv lossis Education.
Ua ntej yuav kawm taag hab tau txais dlaim dedaee yuav tsum tau sau ib phoo ntawv
hu ua dissertation. Lub ntsab lug ntawm kuv ph@evatyog xaav paub saib yog vim
lecaag cov tuabneeg kws najnub moog kawm ntawv iéessis hu tas Adult Basic
Education (ABE) lossis English as Second Langu&@t ] pheej kawm tsi dlau moog
rua qeb sab kws yog General Education Diploma (GB&xis kawm asxij xws le: khu
tsheb, khu fai fab, khu asyees txas/kub hab lwnmyaa

Kuv xaa dlaim ntawv nuav tuaj caw koj lug paabluéug kws yuav teb cov lug kws kuv
npaaj yuav nug. Koj cov lug teb yuav paab rua kigvdau tau kuv phoo ntawv hab yuav
lug paab teb saib yog vim lecaag es cov tub/ntxdkeaem ntawv Aaskiv txhaj le pheej
kawm tsi taav.

Kev koomteg rua ghov dlejnum nuav yuav tsi muapieeem rua koj le. Cov lug kws
kuv yuav xaam phaj koj yuav muab kaw rua dlaimmagb hab rua yog wb txhaj le paub
xwb. Vim yuav tsi pub lwm tug tuabneeg paub koj,ipes yuav muab dlua ib lub npe
tshab rua ko;j.

Kuv vaam hab casab tas koj yuav txaus sab paabvkagrkoj muaj lug nug los thov xob
ua sab dleb es hu xuvtooj rua kuv. Yog koj txausab nuav los thov hu xuvtooj rua
kuv paub es txhaj le paub npaaj lub sijhawm tuapgnsibntsib. Kuv tug xuvtooj yog
(828) 238-3649 lossis kuv tug emaihkhang@hotmail.com

Ua tsaug,
Maiv H. Khaab/Nam Ntxoov Npis Khaab
(828) 238-3649
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Invitation Letter - Spanish

Estimado Sefnor/Sefiora:

Mi nombre es May H. Khang y soy un consejero deisidimde arte Catawba Valley
Community College en Hickory, Carolina del Norte.rf®mbre me fue dado como un
potencial participante en un estudio de investigadie la Directora de la educacion
basica para adultos. Te mando esta carta parafievd tu participacion en un estudio de
doctorado. Por favor tome un momento para leeriefiamacion siguiente antes de su
consideracion a participar en este estudio. Siédita® para contactarte conmigo para
aclarar si tiene preguntas.

Estoy llevando a cabo un estudio de investigacaa mi doctorado sobre los
trabajadores desplazados con bajas habilidadegmagaas y su reconversion en un
Community College en Carolina del Norte occideataavés de Universidad de Walden.
Un requisito para este grado es realizar un estigliovestigacion para averiguar por

gué bajos trabajadores desplazados académicosnpaao mas alla de la educacion
basica para adultos en alta tecnologia capacitagdrogramas a programas curriculares
ocasionando un diploma o grado Associates.

Esta carta es enviada a usted con la esperanzgedsstgn dispuestos a participar en este
estudio de investigacion. Este estudio requierdagiestudiantes de educacién basica
para adultos que son alumnos en un colegio comiimi@omo un participante, usted
serd entrevistado y le pedird que revise la trgmson de entrevistas para la exactitud de
sus respuestas. Los entrevistados llevara a cabo kigar neutral y seran a su
conveniencia. Las entrevistas se llevara unos B0itws y se registraran. Siempre se
enviara una copia de las preguntas de la entrealig@rticipante antes de la entrevista
real.

No existen riesgos personales o fisicos para patien este estudio de investigacion.
Para proteger la privacidad de los participantes, & asignara nombres ficticios a cada
persona a mantener la confidencialidad. Es corupdat gratitud a tiener su ayuda en la
busqueda de las razones por qué habilidades aczteestudiantes no avanzar mas alla
de clases EBA y la transicién a los empleos detattaclogia de la habilidad.

Si usted decide participar, por favor comunicam@amgo al (828) 238-3649 o correo
electrénico mhkhang@hotmail.com. No vacile por fgw@aguntar. Me comunicare con
usted para concertar una hora y lugar para laesiae

Me gustaria darle las gracias por adelantado s=ea @n este estudio.

Gracias, May H. Khang, (828) 238-3649
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Invitation Letter - Viethamese

Than @i 6ng/ ba

Toi tén la May (My) H. Khang va tdi [ ngi c6 vin & Catawba Valley
Community College Hickory, North Carolina. Téni@ ban dugc chon dé tham gia
trong ndt viéc hoc nghién éu bai nguoi huéng din cla gido dic cin ban cho thanh nién
( Adult Basic Education — ABE ). Tébgcho ban I& thr naydé moi ban tham gia vao
chrong trinh hoc tién § caa téi. Vui 1dong danh 1 chat dhgiandé doc nhirng thong bén
dudi truge khi ban quyét dinh tham gia vao etong trinh ke nay. Bin co tt¢ lien ke cho
t6i néu ban c6 nhitng cau bi. Téi hy vong an 5 xem xét ¢ viéc tham gia vao ¢t hoc
nghién ¢u nay.

Téi hién dang tham gia vao &t cheong trinh ke nghién ¢u cho ing tién § caa
t6i trén nhirng ngroi lao ddng Wi trinh do hoc van thip va st dao 4o lai cua ho &
Community Collegey Western North Carolina théng qua Walden Univerdityc dat ¢
St. Paul, MN. Mt nhu @u cia king hpc nay ladé chi dao viéc hoc nghién au. T6ida
lya chon dé tim hiéu tai sao nliing ngroi lao dong Wi hoc van thip khéngdugc dé xuit
vuot qua clrong trinh giéo dc cin ban cho thanh nién (ABEJé dén v6i chuong trinh
dao ho cdng ngh cao hdc & nhiing chrong trinh ging cay ma din dén bing dip ching
chi haic 1a king lién thdng.

Viéc hoc naydoi héi hoc vién @ia chrong trinh giao dc cin ban cho thanh nién
(ABE) ngroi madang lvc ¢ Community College va B tai khong cé véc lam. La nat
tham gia, bn < duoc phong van 2 ln trong ki e t6i. Cusc phbng vin 8 dugc lya chon
& noi phil hop cho lan. Mai cudc phong van s roi vao khaing tir 30dén 45 phat vas
duoc thu am.

Dé bao vé cho s riéng tr caa kan, t6i € dua ra 1 cai tén gicho mdi nguoi. Toi
chan thanhm on sr gilipdd cia kan trong véc tim kiém nhirng thr thach cho niing
hoc vién \i kién thie thip ma khongtugc dé xuat vuet qua niiing lop hoc aia gido gc
cin ban cho thanh nién. ¥¢ hoc nay § gitp nhing hpc viéndé chuyn giao sang ning
chuong trinhdao o cho nliing cong véc vai cong nglé cao fon.

Ban c@ tt¢ lien hé cho t6i thong quadsdién thaai (828) 238-3649 hix dia ch
email @ia tdi Mhkhang@hotmail.coméu ban cé nhirng cau bi. T6i <5 lien hg cho tan
trong vong 3 ngay sau kha nhin duoc 14 thr naydé sip xép thoi gian vadiadiém cho
cudoc gap mat gitra t6i va lan.

Toi chan thanham on cho & lya clpn acia an trong véc tham gia vao ¢t hoc
nay.

May H. Khang
(828) 238-3649



Q1. Good_(Morning, afternoon, even)jngMay | speak with

Appendix B

Phone Script-English

Q3: Did you receive this letter?
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A:
Yes.
(Goto
Q4)

A: No.
Q3a: Would you like me to
read my copy of the letter to
you over the phone so you dor
have to look for yours? Also, |
can send you another copy.
A: Yes A:No
Great. Then let
me start. (Read
copy of letter,
then go to next
question Q5)

A: | don’'t know

Q3al: Would you prefer to get another
copy in the mail before we talk more?

tA: Yes
Fine. | will put
another copy in
the mail today. |
will call you back
on (state day and
time) Good bye
(End call.)

A:No
(Go to Q3a2
next)

Q3a2 Would you like me to read the letter
to you over the phone? Also, | can send

you another copy for you to look at.?

A: Yes

Great! (Read the
letter, then
proceed to Q5)

A:No
(Go to Q3a3 next)

Q3a3 What do you want to do? There i
no obligation to participate. (This part
will have to be answered on a case by gase

basis. When finished, proceed to Q4 or

Q5)

Q4: Did you have a chance to read the letter, yet?

A:Yes

. (Goto Q5)

A:No

Q4a: Would you like me to read my copy of thedetb you over the
phone so you don't have to look for your copy?

A: Yes

Great. Then let me start.
of letter, then go to next question Q%)

A:No
(Read cop

y Okay. (Go to Q5)

Q5: Do you have any questions about the studemgba participant that | can answer
for you right now?
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A: Yes A:No

This part will have to be answered onGreat. Go to explanation.
a case by case basis or deferred to the

explanation.)

EXPLANATION: Let me explain what will happen if yadecide to come in for a
meeting. The first part of the meeting will takmoat 15 to 20 minutes. First, | will
explain the study in full and answer your questioBecond, we will discuss the
Informed Consent Form. If you agree to participgites will sign this form. If you
decide not to participate, the meeting is overyoumay leave.

If you decide to participate, the rest of the megtvill take about an hour. You will be
asked to answer 11 questions about your experen€C® CC. Then you will be finished
with your part of the study.

Q6: Would you be willing to come in for this indival meeting? We will meet at the
CVCC Career Center in the Student Center Building.

A: Yes A:No
Thank you so much. Okay. Thank you for listening. If you should change
your mind, please feel free to call me at the nunoline
the letter. That number is 828-238-3649

U

Q7: Is there a day and/or time that is best for tgomeet with me? Remember, this
meeting can take as little as 15 toriihutes and as much as 1 hour and 30 minutes.

A: Yes A:No A: It doesn’t matter.
Q7a: Which days and times.| Great. (Go to Q8.) Great. (Go to Q8.)

Q8: | have three (3) possible appointments. (Reeek different appointment times that
are available.) Which one suits your schedule?
Monday thru Friday at 9 AM, 10 AM, or 11 AM

Thank you so much for speaking with me. | looknfard to meeting you on (state day,
date, and time choosen.) Good bye.



Q1: Nyob zoo. Kuv xaav thaam nrug
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Phone Script — Hmong

?

A: Tog mivntsiv | A:

Nwg tsi nyob tsev lawm

Ua tsaug Qla: Thaum twg nwg le maam lug tsev?
Ua tsaug. (Rov has lub sijhawm & vaavthib rua wapneeg kws
txais xuvtooj) kuv maam le rov hu rua nwg. Sisntiila. (Xaus
kev thaam xuvtooj)
Q2: Nyob zoo . Koj puas muaj sijhawm nrugtkiaam ib plag? Lossis

yuav teem sijhawm rua lwm zag?

A: Muaj sijhawm thaam tau
Kuv yog May Khang. Kuv hu tuaj noog saib ko] Q2a: Lub

puas tau txais kuv dlaim ntawv kws xaa tuaj rugSijhawm twg txhaj le yuav zoo
koj ob peb nub dihau lug lawm. Yog ib dlaim | fua koj?

ntawv caw saib koj puab xyeej sijhawm paab kuv
ua ib teg dlejnum ntawm kuv txuj kev kawm
ntawv. Kuv taabtom kawm yuav kuv dlaim
doctor ntawm lub tsev kawm ntawv hu ua
Walden University.

A: Tsi muaj sijhawm thaam

a le ntawv. (Rov has lub caij
nyoog kws teem ca yuav

sisthaam) kuv le maam rov hu
rua koj. Ua tsaug. Maam le nrug
koj thaam Iwm zag. Nyob zoo

Q3: Koj puas tau txais dlaim ntawv?

A: Tau
txais lawm
(moog rua
ngai 4)

A: Tsitau txais

Koj puas xaav kuam kuv
nyeem dlaim ntawv rua koj
noog? Kuv maam le xaa dlua
ib dlaim tuaj rua koj los tau.

A: Nyeem los
tau

Ua le ntawd.
Ca kuv
nyeem dlaim
ntawv
(Nyeem
dlaim ntawv
taag ces
moog nug rua

ngai 5) (Q5)

A: Tsi
nyeem
los tau

A: Kuv tsi paub sov puas tau txais
Q3al: Koj puas xaav kuam kuv xaa
dlua ib dlaim tuaj rua koj ua ntej wk
sisthaam?
A: Uale A:Tsi
ntawd, xaav xaa los
dluaib dlaim | tau
tuaj. (Moog
Kuv maam le | rua ngai
xaa dlua ib Q3a2)
dlaim tuaj. Kuv
maam rov hu
rua koj (has lub
sijnawm) Nyob
Z00 (Xaus kev
thaam)

=)

Q3a2 Koj puas xaav kuam kuv
nyeem dlaim ntawv rua koj noog?




103

rua koj saib.
A: Nyeem los | A: Tsi
tau nyeem los

Ua le ntawd tau
(Nyeem dlaim | (Moog rua
ntawv taag ces| nqai
moog nug ngai | Q3a3)

5)
Q3a3 Koj xaav lecaag? Tsi muaj
tuabneeg yuam kuam koj paab. (Y

maam le teb lawv le cov lug nug
tuaj. Yog thaam ghov nuav taag

ngai 5

Hab kuv maam le xaa ib dlaim tuaj

txug lub sijhawm zoo le nuav lawn,

lawm ces moog nug rua ngai 4 lossi

Q4: Koj paus muaj sijhawm nyeem dlaim ntawv?

A: Nyeem taag | A: Tsitau nyeem

lawm Q4a: Kojpuas xaav kuam kuv nyeem dlaim ntawv rua koj no
(Moog rua ngai | | A: Nyeem los tau A: Tsi nyeem los tau
5) Ca kuv nyeem dlaim ntawv. | Ua le ntawd. (Moog rua|

(Tom gaab kws nyeem dlaim | nqai 5)
ntawv taag ces moog rua ngal
5)

Dg?

Q5: Koj puas muaj lug nug txug cov lug kws tawtae huv dlaim ntawv? Yog koj
muaj lug nug nuav kuv teb rua koj lub sijhawm nuav.

A: Kuv muaj lug nug A: Tsi muaj lug nug
Vim tsi paub saib cov lug nug yog yuav | Yog tsi muaj lug nug ces ca kuv has

lawv le cov lug noog lub sijhawm ntawd.| thaum whb sibtsib.

noog lecaag, yog le ntawd kuv maam le tgiav saib yuav muaj dlaabtsi tshwmsim

EXPLANATION: Yuav siv sijhawm ntev 1 txoog teevih30 feeb le maam thaam taag

txhua yaam. Thaum tuaj ua ke lawm, kuv le maanpawtxug kuv txuj kev kawm

ntawv kws yog lug tshawb nrhav saib puas yuav rvaaj txuj kev paab cov namtsev
hab txivtsev kuam puab yim fuab yuav kawm tau nté&askiv tom tsev kawm ntawv.
Kuv le maam ho thaam txug dlaim ntawv tso cai. Taqaab kws wb thaam taag ob yaam
nuav lawm es yog koj txaus sab paab kuv nua cesaan suam npe rua dlaim ntawv
tso cai. Tabsis yog koj tsi txaus sab paab nukeesisthaam rua xaus le ntawd xwb.
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Tabsis, yog koj txaus sab paab ces wb maam le th&am Kuv muaj 11 nqai lug yuav
nug koj txug koj txuj kev kawm ntawv tom CVCC. Tayaab kws koj teb cov lug nug
taag lawm ces dlejnum rua taag le ntawd xwb.

Q6: Koj puas txaus sab tuaj nrug kuv thaam? Qlhawcsisntsib yog nyob rua tom
CVCC Career Center huv lug tsev hu ua Student €ente

A: Tuaj tau A: Tuaj tsi tau

Ua tsaug Tsi ua lecaag. Ua tsaug rua koj lub sijhawm. Yophkoxyeej
caijnyoog tuaj nua los huv xuvtooj rua kuv. Tug taoj yog
828-238-3649

Q7: Koj puas muaj ib lub sijhawm kws zoo rua ka@jtatsib kuv? Tej zag lub sijhawm
sisntsib yuav ntev le 15 rua 20 feeb xwb lossisel/ thab 30 feeb.

Q7a: Koj lub sijhawm yog lecaag (Moog rua ngai 8) tau moog rua ngai 8)

A: Muaj a‘ A:Tsi muaj A: Lub sijhawm twg los

Q8: Kuv muaj 3 lub sijhawm rua koj xaiv. (Nyeenvejhawm.) Lub sijhawm twg zoo
rua koj?

Cov sijhawm yog nub Monday txug rua Friday thauteéy, 10 teev, lossis 11 teev
thaum sawv ntxuv.

Ua tsaug rua koj lub sijhawm nrug kuv thaam. Kuxamde ntsib koj rua nub (has lub
sijnawm kws tau teem tseg). Nyob zoo.
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Phone Script - Spanish

Q1: Buenas (dias, tardes, noches). ¢ Puedo hablar co ?

A: Si A:

: No. El/ella no se encuentra.

Q1la: ¢ Cuando seria un buen momento para volveadfam
Gracias Gracias. (Repetir hora y fecha a la persona queestinel teléfono)
Entonces le volveré a llamar. Adiés. (Terminaldanlada).

Q2: Hola, Sr./Sra./Seforita

unos minutos o cuando seria un mejor tiempo?

. Es estauen momento para hablar durante

A:

Si

Mi nombre es May Khang. Estoy llamang
sobre una carta que debid haber recibidg
los dltimos tres dias. Era una invitacion 3
participar en un estudio de investigacion
gue estoy haciendo. Soy una estudiante
doctorado en la Universidad de Walden.

ld2a: En qué
) BIPmento es mas conveniente
, bara usted?

A No

Excelente. (Repetir tiempo y

echa al candidato) Entonces le
lveré a llamar. Gracias. Desep

poder hablar con usted. Adios.

Q3: Recibistes la carta?

A:

Si. (Seqguir a Q4

A: No.

Q3a: ¢ Quiere que lea mi copg
de la carta por teléfono asi
gue no tienes que buscar la

suya? Ademas, le puedo

enviar otra copia.

A: Yo no se
i®@3al: Preferiria recibir otra
copia por correo antes de que
hablamos?

A: Si A:No
Bien. Le voy | (Seguir a

A: Si

permitame

luego ir ala
siguiente pregunt

Q5)

Perfecto. Entonces,

comenzar. (Lee la
copia de la carta 'y

1

A:No

a mandar otra Q3a2)
copia por
correo. Le
llamaré el
(establecer
dia y hora)
Adios
(Ilamada

final).
Q3a2 ¢ Quiere que le lea la carta
por teléfono? Ademas, le puedo
enviar otra copia para que la
vea?
A: Si A:No

iQué Bueno! | (Seguir a
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(Lea la carta y Q3a3)
luego
proceder a
Q5)
Q3a3 ¢ Qué desea hacer? No hay
ninguna obligacién de participar.
(Esta parte tendra que ser
respondida basada en caso pof
caso. Cuando alla terminado,
proceder a Q4 o Q5)

Q4: Tuvo oportunidad de leer la carta?

A: Si A:No
. (Seguir a Q5) Q4a: ¢ Quiere que lea mi copia de la carta poroletési
gue no tiene que buscar la suya?
A: Si A:No
Perfecto. Entonces, Esta bien. (Seguir a

permitame comenzar. (Leer| Q5)
la copia de la carta y luego ir
a la siguiente pregunta Q5)

Q5: ¢ Tiene alguna pregunta sobre el estudio orspanicipante que yo pueda responder
por usted?
A: Si A:No
Esta parte tendrd que ser respondida basadrerfecto. (Ir a la explicacion).
en caso por caso o diferido a la explicacion.)

EXPLICACION: Déjeme explicarle lo que sucederasted decide venir a una reunion.
La primera parte de la reunién tomara unos 15 miB@tos. En primer lugar, le explicare
el estudio en su totalidad y responderé a sus ptagiuEn segundo lugar, vamos a
discutir el formulario de consentimiento de infooida. Si usted acepta participar,
firmaran este formulario. Si decide que no quiexdigpar, la reunion habra terminado y
puede irse.

Si usted decide participar, el resto de la reus®ftievara alrededor de una hora. Se le
pedira responder 11 preguntas acerca de su exgearemm CVCC. Entonces usted habra
terminado con su parte del estudio.

Q6: ¢ Estarias dispuesto a venir a esta reuniovidgugil? Nos reuniremos en el centro de
carreras de CVCC en el edificio central estudiaatilcualquier dia de lunes a viernes a
las 9, 10 y 11 de la mafana

| A: Si. | A:No.
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Muchas Gracias. Esta bien. Gracias por escuch&noambia su opinion, por
favor siéntase libre de llamarme al nUmero queesgaen la
carta. El nUmero es 828-238-3649.

Q7. ¢Hay un dia y hora que es mejor para que psiEah reunirse conmigo? Recuerde
gue este encuentro puede tomar tan poco como Q%ran2itos y tanto como 1 hora 'y
media.

A: Si A:No A: No importa.
Q7a: Qué dia y hora. | Esta bien. (Seguir a Q8.) | Qué Bueno. (Seguir a Q8.)

Q8: Tengo 3 tres posibles citas. (Leer las tresreliftes citas que estan disponibles.)
¢, Qué horario es mejor para usted?

Gracias por haber hablado conmigo. Estoy deseamtticerle (establecer dia, fecha y
hora elegida). Adios.



108

Phone Script — Viethamese

Q1: Xin chao. Lamon, cho t6i xin gép?

A: Vang. A:
cam on ban.

: Khong.
Ong / Ba khong cé day
Q1la: Khi nao &la thoi diém tt dé goi lai?

Cam on han. (Lap lai thoi gian va ngay cho ngpi tra loi dién thaai) toi
s3 goi lai saudo6. Tam biét. (Két thic céc gi.)

Q2 Chao ban. To6i mudn noéi chuyén vo1 ban mot chut ban ¢6 thoi gian khong?

A Vang.

Tai tén la: May Khang cach day hai, ba
hom t61 c6 gui mot cai thi€p moi cho
ban, nhing khéng bt ban céduoc
nhan hay khéng. T6i muén nho ban giup
dd mdt viéc trong sy hoc tap cia toi. TOI
dang hoc lay bang Tén S trong trong

A: Khong.

Q2a: Tai c6 th goi lai cho kn vao thi
gian nao?

Tuyét voi. (Lap lai thoi gian va ngayté
ung Vién) toi § goi lai cho an saudo.

Cam on ban. Téi mong mén dugc noi
chuyén véi ban. Tam biét

Walden University

Q3: Ban c6 nfan dugc la thr nay khdng?

A: A: Khong. A: T6i khong bét.
Vang. | Q3a: Bin c6 mwntéi | Q3al: Bin ¢ mwn tdi gri lai mot ban sao nkx
(Toi | doc la thr cho lan qua | thu trude. Khi ching téi néi chudn khong?
Q4) | dién thai khdng?, daio || A: Vang. A: khéng
ban khéng én phai tim || T4t. Toi & giri mot ban sao | (T6i Q3a2
kiém. Ngoai ra, téi c6 || trong thr ngay hom nay. Té tiép theo

thé giri cho an mot ban | | s3 goi lai cho an vao (va

sao. thoi gian sau) Tm biet (Két
A:Vang. | A: thuc cwc gi.)
Tuyét Khoéng Q3a2 Q3a2 Bn c6 mwn tdidoc la thr cho n
voi. Téi | can doc quadién thai khdng? Ngoai ra, t6i c6 &gui cho
xin bt ban mot ban saodé ban cé thé xem xét.?
dau. ®Boc A Vang. A: khéng
ban sao Tuyét voi! (Poc la | (Toi Q3a3 tép theo
cua la thu)
thu, sau Q3a3 Bin ngh gi? réu khdéng c6 ngia w tham
dodi den gia. (PRAn nay § phai duoc tra 16i trén @ o tirng
cau i truong hop. Khi hoan t, tién hanh Q4 hic Q5)
tiep theo
Q5
Q5)
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Q4. Bandadoc thu chea?
A: Vang . A: Khong.
(Téi Q5) Q4a: Bin c6 mn téi doc ban sao aa téi ¢ 14 thr cho kan nghe qua

dién thaaikh4ng? dai6 ban khdng én phai tim kiém

A: Vang. A: Khong.

Tuyét voi. Cho t6i xin kit ddu. (Poc ban | Khéng dn. (Tsi Q5)

sao @a | thr, saudo di dén cau i tiél

theo Q5)

Q5: Ban co thic mic gi tréng cac caudntrén khéng? Nu co tdi § thé tra |oi ban bay
gio

A: Vang. A:khong.
Phan nay € phai duoc tré 16i trén e so ting Tuyét voi. bén loi giai thich
treong hop haic hoan i dé giai thich.)

EXPLANATION Hay dé toi giai thich nhing gi € xay ra réu ban quyét dinh dén du
cudc hop. PHin dau tién @ia cuc hop & mat khoang 15dén 20 phat. Teéc tién, toi §
giai thich nghién ¢u day du va ta 1oi cAu ki caa ban. Thr hai, chdng t6i &thao luan vé
Mau Ung Thuin cé théng tin. Mu ban ddng y tham gia, 4n <5 ky vao niu nay. Nu ban
quyét dinh khdng tham gia, éa hop két thac va lan cé thé dé di.

Néu ban quyét dinh tham gia, pdn con hi caa cwc hop € mat khaang mot gio. Ban
tra loi 11 cau i vé kinh nghgm cia kan tai CVCC. Saudd, ban s dwgc hoan thanh va
radi

Q6 : Ban c6 $in sangié dén dur cudc hop ca nhan nay khéng? Ching t&igip nhau 4i
CVCC Career Center in the Student Center building.

A: Vang. A Khong.

Cam on ban rit nhiéu | Khdng sao. @m on ban da king nghe toi. Mu ban thaydoi
y cia an, xin vui 16ng @i cho tdi theo & dién thaai trén
thu. S6 dién thoai la; 828-238-3649

Q7.Ban c6 thoi gian nao ranh dé dén gap t6i khong? Hay nlé rang, cc hop nay cé th
mat it nhat 1a 15dén 20 phat. Nu nhieu hon la 1 tén va 30 phat.

A: vang. A: khéng. A: N6 khbng quan tmg.
Q7a: Nhrng ngay gb nao? | Tuyét voi. (Taoi Q8.) Tuyét voi. (Tai Q8)
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Q8 Tai cb ba cudc hen khac nhau. Trong ba cudc hen nay 1a cudc hen nao phu hop véi
thoi gian aia ban.
Thtir Hai dén thir Sau lic 9:00, 10:00, ko 11:00

Cam on ban rit nhiéu vi da danh thi gian n6i chugn véi tdi. Téi mong § dugc gip ban
vao ( hgay thang, vadhgian trén.) Bm biét.
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Appendix C

Consent Form-English

You are invitedo take part in a research study of why low acadeskiils displaced
workers do not advance beyond Adult Basic Educqi®E) classes. You were chosen
for the study because of your enrollment in the AfBSses. This form is part of a
process called “informed consent” to allow you tmlerstand this study before deciding
whether to take part.

This study is being conductéy a researcher named May H. Khang, who is a dalctor
student at Walden University. May is an Admissiaru@@selor and she works in Student
Services on the main campus of Catawba Valley ConiijnCollege (CVCC).

Background Information:

The purpose of this study is to explore why fewpl#ised workers with low academic
skills advance beyond ABE classes to curriculungmms leading to a diploma (45-48
credit hours) or a degree (65-75 credit hours).

Procedures:
If you agree to be in this study, you will be asked
e Read and sign this consent form.
« Participate in an individual interview, approximt80 minutes, at a
convenient location

Voluntary Nature of the Study:

Your participation in this study is voluntary. Thmgeans that everyone will respect your
decision of whether or not you want to be in thalgt No one at CVCC or at Walden
University will treat you differently if you decideot to be in the study. If you decide to
join the study now, you can still change your mihating the study. If you feel stressed
during the study you may stop at any time. You sidg any questions that you feel are
too personal.

Risks and Benefits of Being in the Study:

There are no anticipated physical risks to theigpénts in this proposed study. The only
risk involved with this proposed study is the pba#y that your answers to the interview
guestions may be considersehsitive. Therefore, the researcher will randomapface
your name with a code to all your responses to taairyour confidentiality. The benefit
of participating in this study is the results gadteduring this study will provide
important information to local stakeholders (esgnployers) because of the focus on
displaced adult workers with minimal academic ssgfts (i.e.a subset of employees).
The results can provide CVCC and other communitieges a variety of best practices
for teaching this groupnd the opportunity to review and revise currenthoés and
services. The study may provide helpful informatiused to be an addition to the body
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about knowledge of educational methodologies fatddarners. Furthermore, local
human resources employers can benefit from thdtsedetail the process these adult
students must complete to remain active in the foock.

Compensation:
There is no compensation for participation in gtigdy.

Confidentiality:

Any information you provide will be kept confideali The researcher will not use your
information for any purposes outsidetbis research study. Also, the researcher will not
include your name or anything else that could idggbu in any reports of the study.

Contacts and Questions:

The researcher’'s name is May H. Khang. The resedscfaculty advisor is Dr.

Kimberly Strunk. You may ask any questions you have. Orif you have questions
later, you may contact the researcher via 828-Z88 3r may.khang@waldenu.edu. If
you want to talk privately about your rights asaatigipant, you can call Dr. Leilani
Endicott. She is the Walden University represematvho can discuss this with you. Her
phone number is 1-800-925-3368, extension 1210d&valniversity’s approval number
for this study i99-25-13-0127642and it expires 009/24/14.The researcher will give you a
copy of this form to keep.

Statement of Consent:
| have read the above information and | feel | ustdnd the study well enough to make a

decision about my involvement. By signing belown agreeing to the terms described
above.

Printed Name of Participant

Date of consent

Participant’s Written or Electronic* Signaturg

Researcher’s Written or Electronic* Signatur|e

Electronic signatures are regulatedthe Uniform Electronic Transactions Act. Legally
an "electronic signature" can be the perstyped name, theemail address, or any
other identifying marker. An electronic signatusgust as valid as a written signature as
long as both parties have agreed to conduct thedrdion electronically.
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Consent Form — Hmong

Kuv xaa dlaim ntawv nuav tuaj thov kev paab rugetpdiejnum ntawm kuv txuj kev
kawm ntawv. Lub ntsab lug ntawm kuv kev kawm yogwpaub saib yog vim lecaag
cov tuabneeg kws najnub moog kawm ntawv Aaskivisdss tas Adult Basic Education
(ABE) pheej kawm tsi dlau moog rua geb sab kws@egeral Education Diploma

(GED) lossis kawm asxij xws le: khu tsheb, khuféd, khu asyees txas hab cua kub hab
lwm yaam. Vim koj yog ib tug kws taabtom kawm ntadaskiv, kuv txhaj le sau dlaim
ntawv nuav tuaj caw koj. Dlaim ntawv nuav yog ntawswe cai lossis “informed consent”
kuam koj totaub txug kuv txuj kev kawm ua ntej kav txim sab lug paab.

Qhov kev tshawb rhav xaav paub saib yog vim lecaaguabneeg kws najnub moog
kawm ntawv Aaskiv lossis hu hastas Adult Basic Edion (ABE) pheej kawm tsis dlau
moog rua geb sab kws yog General Education Dipl@fzD) lossis kawm asxij yog lug
ntawm ib tug namtsev hu ua Nam Ntxoov Npis KhaagikbMaiv H. Khaab kws yog ib
tug taamtom kawm yuav nwg dlaim doctoral degreéonya lub tsev kawm ntawv hu ua
Walden University. Maiv ua dlejnum nyob rua lubvigawm ntawv hu ua Catawba
Valley Community College (CVCC) hab nwg yog ib tidmission Counselor.

Keebkwm:

Kev tshawb nrhav ntawm ghov kev kawm nuav yog @b saib yog vim lecaag cov
tuabneeg kws najnub moog kawm ntawv Aaskiv losgitak Adult Basic Education
(ABE) pheej kawm tsi dlau moog rua geb sab kws@egeral Education Diploma

(GED) lossis kawm asxij xws le: khu tsheb, khuf#di, khu asyees txas hab cua kub hab
lwm yaam, hab dlau moog kawm yuav diploma kws yeglsxyoos kawm (45-48 credit
hours) lossis degree kws yog siv ob xyoos kawmgBsredit hours).

Yuav pib lecaag:

Yog koj txaus sab paab, koj yuav tau ua ob peb yaamaag gaab nuav:
e Nyeem hab suam npe rua dlaim ntawv tso cai nuav
e Txaus sab siv sijhawm le ntawm 30 feeb tuaj xaainpha

Kev paab:

Koj paab lug ntawm lub sab dlawb paug, tsi mugjweeyuaj kuam koj yuavtsum paab.
Txawm yog koj txav txim sab tsi kaam paab teg dleymuav los tsi muaj tuabneeg
yuam tau koj. Thaum koj tuaj xaamphaj, yog muaysgm kws koj tsi xaav teb los tsi ua
lecaag.

Yaam zoo rua kev paab:

Nam Ntxoov Npis Khaab yuav muab ib tug leb (numipeg)koj lub npe vim tsi xaav
pub kuam tuabneeg paub hastas koj yog leejtwg.tgteawb nrhav nuav yuav paab tau
cov kawm kuam kawm dlhau hoob ABE moog kawm ruasgb Tsi taag le ntawd xwb,
tseem yuav paab cov companies kuam muaj kev koonnteglub tsev kawm ntawv



114

CVCC lug gha dlejnum rua cov tuabneeg kws tseemmkésvtau dlhau hoob ABE kuam
puab muaj peevxwm kawm tau dlejnum tshab hab najiapliaj kaam ua.

Them nge:
Koj kev paab yog paab dlawb xwb tsi muaj nyaj them.

Txwv tsi pub thaam rua lwm tug noog:
Txhua yaam kws koj has yuav muab ceev hab tsiwotidg tuabneeg novlxhua yaam
kws koj tau thaam tsuas yog tshwijxeeb rua ghovidasym nuav nkaus xwb.

Yog muaj lug nug:

Tug namtsev kws kawm ntawv yog Maiv H. Khaab. Nwg tuavxaam yog Dr.

Kimberly Strunk. Yog koj muaj lug xaav nug los nag lub sijhawm nuav. Maiv H.
Khaab tug xuvtooj yog (828) 238-3649 hab tug etyag may.khang@waldenu.edu

Yog koj xaav nrug cov thaajkhu nyob rua lub tsewhantawm thaam txug koj kev paab
ghov dlejnum nuav los hu tau rua Dr. Leilani Endlicouv tooj yog 1- 800-925-3368,
Extension 1210. Walden tso cai tug naajnpawb yeg®93-0127642, tug naajnpawb
nuav yuav xaus rua lub 09/24/14. Maiv H. Khaab magpib dlaim ntawv nuav rua koj.

Ntawv cog lug:

Kuv tau nyeem txhua yaam nyob hu dlaim ntawv niaw. xaav hastas kuv totaub kev
kws kuv yuav paab lecaag. Kuv txas txim sab suamin npe hab yuav ua lawv nraim
le cov lug tau has sau nuav.

Sau Koj Lub Npe

Sau Nub Suam Npe

Suam Koj Lub Npe
Maiv H. Khaab Npe

Txuj cai kws suam npe rua tej ntaub ntawv kws nxedbhuv koospuvtawj moog moog
lug lugyog nyob huv gaab kev tswjfwm ntawm Uniform EledimTransactions Act.
Suam npe huv koospuvtawj los yeej zoo ib yaam densape tim nrej tim muag yog tug
xaa hab tug txais pum zoo.
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Consent Form — Spanish

T estas invitado a participar en un estudio destiggacion de por qué los trabajadores
desplazados bajo habilidades académicas no avardzaalla de las classes de Educacion
Basicos para Adultos (EBA). Seleccionado paratldio debido a tu inscripcidon en las
classes de EBA. Este formulario es parte de unegmtamado “consentimiento
informado” para que pueda entender este estudas aettomar decidion

Este estudio esta llevando a cabo un investigdaimaddo May H. Khang, quién es un
estudiante de doctorado en la Universidad de Walday es un consejero de admision y
trabaja en los servicios de estudiantes en el capuocipal de Catawba Valley
Community College (CVCC).

Informacién de fondo

El propdsito de este estudio es explorar por qgeégtrabajadores desplazados con bajas
habilidades académicas avanzar mas alla de lsssdasrogramas de curriculo
ocasionando un diploma (45 a 48 horas de créditwado (65 a 75 horas de crédito).

Procedimientos:
Si usted acepta participar en este estudio, sedeégpara
e Leery firmar este formulario de consentimiento.

e Participaren una entrevista individual, aproximadamente 3tutos, en un
lugar conveniente.

Caracter voluntario del estudio

Su participacion en este estudio es voluntaria &ghifica que todos respetaran su
decision sobre si 0 no desea participar en el estédie en cvce o en walden

university le tratara diferente si no desea paudicen el estudio. Si usted decide unirse al
estudio ahora, todavia puede cambiar su menteesiuglio. Si usted siente estrés
durante el estudio que puede detener en cualqueremto. Puede saltarse cualquier
pregunta que usted se sienta son personales

Riesgos y Beneficios de Participar en este Estudio

No existen riesgos fisicos previstos al participan esta propuesta de estudio. El Unico
riesgo involucrado con el estudio de esta propuessta posibilidad de que sus respuestas
a las preguntas de la entrevista pueden ser coadateconfidenciales. Por lo tanto, el
investigador al azar reemplazara su hombre corddige para todas sus respuestas para
mantener su confidencialidad. El beneficio de pgudr en este estudio es el resultado
gue se reunieron durante este estudio proporciamir@acion importante a interesados
locales (por ejemplo, los empleadores) debidocateentracion en los trabajadores
adultos desplazados con minimo de habilidades atedg (es decir, un subconjunto de
los empleados).

Los resultados pueden proporcionar una varieddasdmejores practicas para la
ensefianza de este grupo y la oportunidad de exayniegisar los servicios y métodos
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actuales a CVCC y otros colegios de la comunidadstidio puede proporcionar
informacion util que puede ser utilizado con comoento de metodologias educativas
para estudiantes adultos.

Compensacion
No existe ninguna compensacion por la participaeibeste estudio.

Confidencialidad

Cualquier informacién que proporcione se mantendrdidencial. El investigador no va a utiliza su
informacion para ningun propdsito fuera de estedéstde investigacion. Ademas, el investigador a@av
incluir su nombre o cualquier otra cosa que pud@gatificarle en los informes del estudio.

Contactos y preguntas
Nombre del investigador es May H. Khang. Asesasaleicio del investigador e$
Dr. Kimberly Strunk. Puedes preguntar cualquiegprea que tiene ahora. O si
usted tiene preguntas mas adelante, puede comsmioan el investigador por
celular 828-238-3649 o por correo electronicaykhang@waldenu.ed8i desea
hablar en privado sobre sus derechos de un pamigpusted puede llamar a Dr|
Leilani Endicott. Ella es la representante de lavbirsidad de Walden quien puege
discutir esto con usted. Su numero de teléfonc&301925-3368, extension 121p.
El investigador le dara una copia de este formulpara mantener

-4

Declaracion de consentimiento
He leido la informacion anterior y creo que ent@petestudio lo suficientemente
bien como para tomar una decision sobre mi paaoogm. Al firmar abajo, yo
estoy de acuerdo con los términos descritos antegiote

Nombre del participante
Fecha de consentimiento
Firma escrita o electronica del
participante

Firma escrita o electronica del
Investigador

Las firmas electrénicas son reguladas por la lefjotme de Transacciones Electrénicas.
Legalmente, una "firma electrénica" puede ser ellore escrito de una persona, su
direccidn de correo electrénico o cualquier otragador de identificacion. Una firma
electronica es tan valida como una firma escrigangre y cuando ambas partes han
acordado llevar a cabo la transaccion electronioéene
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Consent Form — Vietnamese

Nguoi lao dong wi kién thirc thip va st dao #o lai cua hp & truong caodang &
Western North Carolina

Ban duoc moi dé tham gia vao vic tim hiéu tai sao nling ngroi lao dong Voi
kién thic thip khdngduoc dé xuat vuot qua nliing Iop hoc cia gido aic cin ban cho
thanh nién.

Viéc nghién ¢u nayduoc thee hién i May H. Khang, bc vién cho Bng thac §
& Walden University. May |a ngyi ¢6 van va lam véc & Student Services Catawba
Valley Community College (CVCC).

Muc dich aia viéc nghién éu nay ladé tim hiéu xem &i sao chi c6 mbt s it
nhitng ngroi lao dong Wi kién thirc thip dugc dé xuit vuot qua nliing I6p hoc cia gido
duc cin ban cho thanh niédé dén voi nhitng chrong trinh ma cé thdan dén ching cH
hoic bing dp.

Néu ban déng y tham gia vao ¥t nghién ¢u nay, lan s dugc hoi dé:

1. Pdng ydugc quan sat trongsp hoc trong ki lnc mua thu hac mua
Xuan @a rim hoc 2013-2014

2. Tham gia vao ot phong van kéo dai khang 1 téng. Cuwc phong
van s duoc thee hién & noi thuan tién cho fan. Ban s dugc hoi 11
cau i vé trai nghiém cia ban & CVCC va trong niing I6p hoc cia
ban.

Viéc tham gia vao akong trinh nay latt nguyén. N6 co ngla la mpi nguoi s€
ton trong quyét dinh aia kan cho du bn c6 tham gia hay khéng. Khéng c&eCVCC
hay Walden Universityasddi xtr voi ban khacdi néu ban quyét dinh khéng tham gia vao
chuong trinh nay. Nu ban quyét dinh tham gia ngay baydgiban van cé ti¢ dirng lai
trong qué trinh nghiénie. Néu ban cam thdy khdng thai mai, kan c6 té dirng lai bat
ctr ltc ndo. Bn c6 th bo qua nling cau bi ma tan cam thiy qua riénga.

S& khéng c6 thit hai nao \é than tié cho ngroi tham gia trong dlrong trinh

nghién ¢u nay. Khong cowsép bt tham gia; 8 tham gia la hoan toan hguyén. Co
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thé ban s cam thdy 1 chat apic vi ban con xad véi méi treong moi, va cubc Hng moi
& mot dat nrgc khac. Niing cau bi phong Vin c6 tié hoi nhay cam. Vi vy, nguroi
nghién ¢u s dung 1 cdi tén gihaic mot b naodo thay vi tén ¢a kan.

Va ding € khdng c6 nfing lgi nhuan ca nhan nao trong ebing trinh nghiéneu
nay. Két qua duoc thu thip tir viéc nghién é¢u nay § cung ép thong tin quan éng \é s
tré naai tai sao chco 1 $ it hoc vién \6i kién thirc thdp o lai véi cheong trinh gid de
cin ban cho thanh nién, it d6 that vong cao lon, ti 18 bd hoc cao tn, va it thanh cong
hon cho nliing hoc vién nay. Kt qua cia viéc nghién éu nay § cung ép cho CVCC va
nhitng treong caodang khac ¢ nhiing van dé do. Viéc nay $ tao oo hoi dé xem hi va
chinh xra nHing cach tiec hién tai dua trén nliing thong tindé.

SE khéng co6 thit hai nao cho g tham gia trong ic nghién @u nay

Nhitng thong tin man cung ép  duoc giit kin. Ngroi nghién ¢u 5 khong
dung nlirng théng tindé cho véc nao khac bén ngoaiéa nghién ¢u nay. Va ngoi
nghién ¢u £ khéng dung ténua kan trong tan bao céo.

Tén @a ngroi nghién ¢ru la May H. Khang. Ngoi ¢é van cia May 1a Dr.
Kimberly Strunk. Nu ban c6 cau hi ndo mwn hoi, ban c6 tt¢ lien k& véi nguoi nghién
clu thong quadsdién thaai 828-238-3649 hix dia cH emailmay.khang@waldenu.edu

Néu ban mubn néi chugn riéng \ quyén han cia ngroi tham gia, an co tke goi Dr.
Leilani Endicott. $ dién thai caa cdiy 1a 1-800-925-3368, extension 3121216. S
chirng nhin cia Walden University cho & nghién ¢u nay la 09-25-13-0127642 va né
s3 hét han vao ngay 24 thang %im 2014.

Toi dddoc nhirng thong tin trén va tdiaen thay tdi hiéu vadong y tham gia. Vi

viéc ky tén bén ddi, tdi ddng y Wi nhitng thong tin phia trén va ki vaarvban nay.

Printed Name of Participant
Date of Consent

Participant’'s Written or Electronic* Signatune
Researcher’s Written or Electronic* Signatyre
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Appendix D

Interview Guide and Questions-English

Instructions for Interview Guide

This guide will be used for the initial meetingeB$e fill in each item. If there is no data
i.e. participant didn’t answer, put N/A in that spaltems with an * must have data. If
any additional question to clarify or follow up tre original question is used, it must be
written down.

The “Additional Notes” section has been includethéwe a place to record any other
information or notes from the interview that dofittexactly with one question or another
but needs to be included.

Interview Guide
*Participant Name: *Native Leagp:
*Date and Time:

*|Interview location:

*Interviewer/Interpreter: *Durataf interview:

1. Any education received before moving to the &%? No? N/A Years

2 Any education received after moving to the Ug8s? No? N/A Years

3. Highest level of education obtained?

4 What type of work did you perform in your lasjp®s and/or past ten years of

experience?

5. What has been your most frustrating/difficulpexence since you return to
school?

6. What do you think is the cause of this frustradgifficulty?

7. What are your greatest impediments since yoalledrin the ABE program at
CVvCC?




8. What do you think are the causes of these innpexatis?
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9. Have you overcome all of these impediments?es? No?
10. Have you overcome some of these impedimen&ss? Yo?
11. Have you overcome any of these impedimente8?Y No? How many?

[If answers to question #9, #10 or #11 are “yesk gquestion #11A.]
11A. How have you overcome these challenges?

Additional notes
Any other information or notes from the intervidwat needs to be included.
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Interview Guide and Questions - Hmong

Yuav siv dlaim ntawv taw kev rua cov lug xamphajum sibntsib. Thov teb txhua txhua
ngai, tabsis yog tsi muaj lug teb nua thov sawd¢uN/A rua txuj kaab. Yuav tsum tau teb
txhua kaab ntawv kws muaj lub cim (*) nyob ib sadbg muaj dlua lwm yaam kws
xaav has ntxiv nua yuav tsum tau muab sau rua pptaav kawg kws yog “lug
tshwjxeeb”.

Nplooj ntawv kawg kws yog “lug tshwjxeeb” yog npaaa koj teev tej yaam kws tsi tau
thaam txug tabsis koj xaav has.

Taw Kev Rua Cov Lug Xamphaj

*Npe: *Haiv tuabneeg (Modiplog
etc.):
*Vaasthib hab sijhawm:
*Chaw xamphaj:
*Tug tuabneeg xamphaj lub npe: *Xamptej pestsawg teev:

1. Koj puas tau kawm ntawv ua ntej tuaj rua tebchawehvkas? Tau kawm? Tsi tau
kawm? Kawm tau pestsawg xyoo?

2. Koj puas tau kawm ntawv thaum tuaj txug rua tebchAmelivkas? Tau kawm? Tsi
tau kawm? Kawm tau pestsawg xyoo?_

3. Koj kawm ntawv txug ngeb sab
lecaag?

4. Koj peb (3) txuj num kws ua taag lug lossis txupmiaws koj ua tau 10 xyoo taaglug
yog dlejnum dlaabtsi?

5. Txij le thaum koj rov gaab tuaj kawm ntawv, kev kaypuas nyuaj hab puas muaj tej
yaam dlaabtsi kws taabkaum koj txuj kev kawm?

6. Koj xaav hastas yog vim dlaabtsi ua rua koj txyj kawm ntawv nyuaj hab
taabkaum?
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7. Puas muaj tej yaam kws pheej ua rua koj nyuaj aaltdmbkaum txij thaum koj tuaj
kawm ntawv huv chaav ABE tom CVCC?

8. Koj xaav hastas tej kev taabkaum ntawv yog dla@btsi

9. Koj puas tau muaj yeej txhua txuj kev taabkaum kasua koj kawm tsi tau ntawv?
Muaj yeej? Tsi muaj yeej?

10.Koj puas tau muaj yeej gee yaam kev taabkaum kwsai&oj kawm tsi tau ntawv?
Muaj yeej? Tsi muaj yeej?

11.Koj puas tau muaj yeej ib ghov kev taabkaum kwsuagkoj kawm tsi tau ntawv?
Muaj yeej? Tsi tau muaj yeej? Muaj yeej pestsavajya

[Yog teb cov lug nug #9, #10 lossis #11 hastas mee@j nuav maam moog teb nqgai lug
nug #11A]

11A. Koj muaj yeej tej kev taabkaum lecaag?

Lug tshwijxeeb:
Yog tshuav tej yaam kws xaav has ntxiv los saudaicov kaab nraag nuav.




123

Interview Guide and Questions - Spanish

Esta guia se utilizara para la reunion inicial. fwor rellene cada elemento. Si no
hay dato, es decir el participante no contestaijlestl/A en ese espacio. Los
elementos con un * deben tener datos. Si se usguierapregunta adicional para
aclarar o dar seguimiento a la pregunta origingthedser anotado.

La seccidon "Notas adicionales” se ha incluido pamnar un lugar para registrar
cualquier otra informacion o notas de la entrewigta no corresponden exactamente
con una pregunta u otro pero es necesario quelssan

Guia de Entrevista

*Nombre del Participante: YenPropia:
*Fecha y la Hora:
*Lugar de la Entrevista:
* Entrevistador/Interpertor: *Dudacde la Entrevista:

1. ¢ Alguna educacion recibida antes de moversg Bdtados Unidos? ¢Si? ¢No?
¢ Cuantos afios?

2. ¢Alguna educacion recibida después de movdoseEstados Unidos? ¢ Si? No?
¢,Cuantos afos?

3. ¢Nivel mas alto de educacion obtenida?

4. ¢Qué tipo de trabajo realiz6 en sus ultimosBleos o diez afios pasados de
experiencia?

5. ¢Qué ha sido su experiencia mas frustrantaldiispués de regresar a la escuela?
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6. ¢, Qué cree Ud. que es la causa de la frustradidicultad?

7. ¢, Cudles son sus mayores impedimentos desdedjse ihscribié en el programa
ABE en CVCC?

8. ¢ Qué cree Ud. que son las causas de estos mgreds?

9. ¢ Ha vencido todos estos impedimentos? ¢Si? ¢No?
10. ¢ Ha vencido algunos de estos impedimentos? Ho?
11 ¢ Ha vencido cualquier de estos impedimentoS?\&i? ¢ Cuantos?

[Sila respuesta a la pregunta #9, #10 o #11 e&>x<preguntele el #11A.]
11A. ;Cbémo ha vencido estos desafios?

Notas adicionales
Cualquier otra informacién o notas de la entrevista debe ser incluido.
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Interview Guide and Questions - Vietnamese
Hudng din phong Vin

*Tén ngroi tham gia:
* NgOn ng:

*Ngay va thvi gian:
*Noi phong van:

*Nguoi phong van: ’
Thoi gian ptong van

1. Nhan dugc ar gido dic ndo terde khi chuygn dén My? C6? Khéng? N/A Years
2. Nhan duoc ar gido dic nao sau khi chép dén My? C6? Khdng? N/A Years
3. Mirc d6 hoc cao nit?

4. Ban d& lam nliing cdng véc ndo trong 3 cdng & gin nhit haic trong vong 10 #m
tro lai?

5. Trai nghiém nao la kho ndt tr khi ban tro lai véi truong hpc?

6. Ly do nao theodm din dén trai nghiém kho khin d6?

7 Diéu trd ngai ndo 1a bn nhit ké tir khi ban theo lc chrong trinh ABEG CVCC?

8. Ly do nao theodm din dén tro ngai d6?

9. Ban d& wrot qua it ca nhiing t ngai d6 chra? Ri? Chra?

10. Ban d& wrot quaduoc 1 vai to ngai d6 chra? Ri? Chra?

11. Ban d& wrot quaduogc 1t ngai ndo chra? Ri? Chra?

[Néu tra 101 cau ki 9,10,11 12 “Ri”, hoi cau ki 11A.]

11a. Bin da wrot qua nliing td ngai d6 bing cach nao?

Nhitng théng tin khacit ngroi phong vin ma én phii ghi lai:
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Observation Check Sheet

Observation Location:
Time: Beginning Ending

Date of Observation:
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Total Number of Students in Class/setting

Participant Number

Student’s Primary Language

Q1 Student’s g_]ender is

Q2 Seated alone

Q3 Student appears shy

Q4 Student appears unfocused

Q5 Students takes many breaks

Q6 Students leaves area more than once

Q7 Student on cell phone- texting or talking

Q8 Student staring into space

Q9 Student appears bored

Q10 Student appears frustrated

Q11 Student seeks help with work from a teacher

Q12 Student seeks help with work from a peer

Q13 Student seeks help with work from a group

Q14. Student joins a group

Q15. Student is seated with a group

Q16. Group is made up of men & women

Q17.Group is multicultural

Q18. Group is multicultural-all men

Q19. Group is multicultural-all women

Q20.Group is made up of only one culture

Q21.Group is made up of only one culture of all me

=}

Q22.Group made up of only one culture of all womg

Q23. Student is talkative in the group

Q24. Student is talkative in the group of oneunalt

Q25. Student is talkative in group of same gender

Q26 Student talks only when spoken to.

Q27.Student doesn’t talk in group

Q28.Student doesn’t talk even when spoken to

Q29. Student changes group

Q30. Student changes group a second time

Q31 Student leaves group to sit alone
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Appendix F
Excel Summary of Questionnaire Data
Subject S4 S15 S16 S17 S18 S21 S22 S24
Identifier
Gender Female | Female Female Female Female Female  Femalemald-e
First Spanish | Hmong Hmong Vietham) Hmong Hmong | Hmong| Hmong
Language ese
Yearsinthe | Bornin | 2 4 1 2 2 1 4
u.s. u.s.
Years of Prior| Grade 9 | Grade 9| Grade 11 College Grade 4 Grafi&rade Grade
School 11 10 10
Work Picked | Farming | None Food Hairstylis | Farming | Farming| Machine
Experience oranges, Industry | tWaitress , Sewing| Operator
gas Assistant | , Janitor
station
Frustrating/ | Under- | English | English | Grammar| Math and Under- | Home- | Under-
Difficult stand Compre- | Compre- writing standing| work standing
Experience Math hension | hension compre- | English gramma
and hension r
English
Cause of Math is | Shy, Shy, Differ- Too Not No help | Lack of
Frustration different | reserved | reserved | ence in | much enough | at home,| teachers
than teaching | freedom, | teachers| need explan-
previous and no conse-| to assist| tutor ation
pronun- | quence
ciation
Greatest Under- | English | Learning | Transpor | Financial | Trans- | Trans- Family
Impediments | standing | compre- | Englishi | t-ation, issues portatio | portatio | and job
gramma | hension | language | book n,class | n
r avail- avail-
ability ability
Cause of Writes Difficult | Teachers| Can't Many Husban | No Car | Need
Impediments | without |y speak too| afford a | respon- | d needs money
thinking | meeting | fast car sibilities | only car asa
about with priority
the teachers
gramma
r
Ability to Some Some OK- Some Some Some Some Some
Overcome with getting
help help
from from
teachers teachers
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Curriculum Vitae

MAY H. KHANG

3856 C and B Farm Road
Conover, NC 28613

Cell: (828) 238-3649
mhkhang@hotmail.com

EMPLOYMENT

2005-PresentCatawba Valley Community College. Admissions Representative.
Hickory, NC. Provide interested individuals witHfarmation on the requirements
for admission to the College. Provide prospecsivglents/applicants/students
with information regarding curriculum programs tidy available. Providing
requirements for admission to curriculum programs @equirements for
completion of/graduation from programs. Assess rieedlacement testing and if
appropriate provide appropriate testing servicémmation. Assist students with
the completion of the appropriate admissions folRefer students to appropriate
faculty for additional program information. Parpiaie in student registration
Provide registration information to students anpligants. Assist students with
registration for courses consistent with academaaareer goals. Prepare and
maintain a variety of reports, records, and logspresent the College at
recruitment events and activities.

1998-2005Department of Juvenile Justice Hickory, NC. Court Counselor. Provide
intake services and supervision for juvenile dalemngy.

1992-19981 utheran Family Services, Inc, Hickory, NC. Case Manager. Monitor job
opportunities; develop collaborate relationshipgaippropriate employment
agencies; assess job appropriateness for eligghlgees including aptitude,
interest, skills, and cultural considerations; civaate English as a Second
Language and citizenship preparation classes; cwalparenting/youth classes.

1989-1991Hmong Natural Association Morganton, NC. Case Manager. Assist non-
English speaking refugees in various aspects afs)g@ovided transportation for
community services.
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1987-1989Rhode Island Department of Attorney General Providence, RI.
Computer Specialist. Responsible for a full progtzack up once a week and
daily modification back-up; primary responsible @&ily operation of the
Department’s four Wang V mini-computers; assistsige the proper use of the
various computer equipment and software programs.

1984-1987Rhode Island Legal Services, In¢ Providence, RI. Paralegal. Provide
translation service for all aspects of Civil Lawsgt refugees with immigration
and welfare matters.

EDUCATION

Walden University, Ed. D. Candidate in Education
Lenoir-Rhyne College, Hickory, N.C., Master in Soh@ounseling, 2005

Lenoir-Rhyne College, Hickory, N.C, Bachelor of #yr1996
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