WALDEN
UNIVERSITY

A higher degree. A higher purpose.

Walden University
ScholarWorks

Walden Dissertations and Doctoral Studies

Walden Dissertations and Doctoral Studies i
Collection

2014

Teachers' Perspectives about Infusing Music into
Language Arts Instruction

Demetria Lucille Thomas
Walden University

Follow this and additional works at: https://scholarworks.waldenu.edu/dissertations

b Part of the Curriculum and Instruction Commons, Educational Methods Commons, Elementary
and Middle and Secondary Education Administration Commons, Elementary Education and
Teaching Commons, and the Liberal Studies Commons

This Dissertation is brought to you for free and open access by the Walden Dissertations and Doctoral Studies Collection at ScholarWorks. It has been
accepted for inclusion in Walden Dissertations and Doctoral Studies by an authorized administrator of ScholarWorks. For more information, please

contact ScholarWorks@waldenu.edu.


http://www.waldenu.edu/?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://www.waldenu.edu/?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.waldenu.edu?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.waldenu.edu/dissertations?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.waldenu.edu/dissanddoc?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.waldenu.edu/dissanddoc?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.waldenu.edu/dissertations?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/786?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1227?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/790?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/790?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/805?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/805?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1042?utm_source=scholarworks.waldenu.edu%2Fdissertations%2F169&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:ScholarWorks@waldenu.edu

Walden Universy

College of Education

This is to certify that the doctoral study by

Demetria Thomas

has been found to be complete and satisfactorly iaspects,
and that any and all revisions required by
the review committee have been made.

Review Committee
Dr. Kerry Burner, Committee Chairperson, Educataculty
Dr. John Flohr, Committee Member, Education Faculty
Dr. Karen Hunt, University Reviewer, Education Hacu

Chief Academic Officer
Eric Riedel, Ph.D.

Walden University
2014



Abstract
Teachers’ Perspectives about Infusing Music intogueage Arts Instruction
by

Demetria Lucille Thomas

MS Ed, Mercy College, 2002

BS, North Carolina Agricultural & Technical StataiMersity, 1985

Doctoral Study Submitted in Partial Fulfillment
of the Requirements for the Degree of

Doctor of Education

Walden University

December 2014



Abstract
Reading and writing curricula in more than 50% ofiéxica’s schools have not been
successful in assisting students to meet mandatateenic performances for a number of
reasons, including lack of student motivation aglff esteemResearch studies indicated
that music can influence student motivation andlesac performance in subjects such as
language arts and that a music-infused curriculauidcgenerate the positive difference between
academic failure and academic success. For thigajive case study with a constructivist
paradigm, the purpose was to observe, documen@ralgize music-infused lessons used by 4
teachers from prekindergarten td grade with the goal to enhance students’ langaaigeskills.
The study examined teachers’ perspectivesthadnstructional tools they used to stimulate
and motivate students to strive toward academicess It included interviews, a focus
group, and observations with the participants. Daee coded, transcribed, analyzed,
and evaluated for the final documented resultsciwhévealed the benefits teachers
experienced and the positive changes they noticéteir students from using music
infusion in language arts. Findings revealed thadents were more motivated, exhibited
better attitudes, and had sustained attention attdrlretention of lessons taught with a
music-infused structure. A recommendation is tlabiaistrators allow teachers more
opportunities and flexibility to collaborate andis with developing music-infused
lessons to align with their language arts currioul®verall, the implications for social
change were significant for educators, administsatand students by providing an
alternative method to teaching language arts @atrcrease motivational levels and

academic success of struggling students
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Section 1: Introduction to the Study
Introduction

With the implementation of the No Child Left BehiAdt (NCLB; 2002), the
federal government has placed increased focusudlerst performance levels. The
National Education Association (2009) reportedoratiide increases in the number of
schools not meeting adequate yearly progress (Avddards. AYP was implemented,
with NCLB, as an assessment tool used to gaugestaghievement on statewide
assessments in the subject areas of mathematidaraquchge arts in schools servicing
students in Grades 4, 7, and 10. The results frmset mandated statewide standardized
examinations in language arts and mathematicss&a® as conclusive evidence to
determine student and school academic-performanmess levels. As a means to
address the decline, this law mandated that eatéistducation department develop
and enforce programs that meet state standardsedteat address the needs of students
with low performance levels.

AYP requires that by the year 2014 all schools nagaficiency level of 100%
in language arts and mathematics. However, bas@damation from the National
Education Association (2009), 75-99% of U.S. scheall have failed to meet the
mandated proficiency. Statistical information ie thew York City Department of
Education (2010) indicated that students in theilevome, minority community in the
upper Manhattan region of New York City did not meepected standard performance
levels compared to students in other parts of thiged States. This failure was most

evident in the content areas of reading and writihgse students were two to three
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grades below the level of expectation. D’AgrosaD@0 Gupta (2006), and Costa-Giomi
(2004) are among researchers who have linked podeist performance levels to low
self-esteem, lack of focus, and lack of motivatiotearn. Student learning environments
should engage methods and strategies that allomdoe creative, flexible, and less rigid
curriculum. “This type of environment motivates atinulates the learner” (Jensen,
2008, p. 5).

Since the early 1900s, advocates supporting tleetedf music on learning have
suggested that involvement with and exposure tacmas serve as a catalyst for
improving children’s academic achievement (Projaio, 1967). According to Morrison
(1994), one of the earliest assertions advocatiagmportance of music in education
was made by Will Earhart, President of the Musipe3uisors National Conference in
1919. Earhart (as cited in Morrison, 1994) statbtljsic enhances knowledge in the
areas of mathematics, science, geography, hidarguage arts, physical education, and
vocational training” (p. 1). Nevertheless, legistathave significantly cut local and
national arts programs in order for schools totatiore time and money for students to
meet the academic performance expectations in &gegarts and mathematics (Arts
Count Initiative, 2008).

New York City’s Department of Education has led tla¢ion by creating the Arts
Count Initiative (2006), which was designed to pdeva greater accountability for arts
education in schools. The Office of the Arts an@&al Projects (2009) budget reported
that 98% of elementary schools received musicucstin; however, the instruction was

augmented through cultural organizations or classrteachers and only 12% of the
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instruction received was from an arts specialisiniresearchers supported the inclusion
of the arts in education curricula (Catterall, 20B®hr, 2006, 2010, 2011; Hoo Lum,
2008; Overy & Molnar-Szakacs, 2006; Vaughn & Winrg900; Waterhouse, 2006).
They argued that this inclusion creates an aldiitstimulate and focus the learner, as the
arts enrich the classroom learning environment.

Vaughn and Winner (2000) suggested that, basedianfebm 1987 to 1998 on
SAT scores, “students who have been able to shelgits are steadily higher academic
achievers than students who do not study the gfs"77—-89). As stated in the Annual
Arts in Schools Report (2009-2010), U.S. Secretdfgducation Arne Duncan affirmed
the “importance of including the arts as a coredanac subject in order for students to
receive a complete education” (p. 83). Flohr (2Q8,0) stated that music has the ability
to enrich all the core subjects taught to childead additionally meet special learners’
needs. “Music supports the child’s total learningieonment by enhancing literature,
language arts, mathematics, science, transitiowbilee theater arts” (Flohr, 2010, p. 12).

Definition of the Problem

In the past decade, budget cuts have caused mhoglsdo reassess and
prioritize necessities in order to support the eahacademic areas in a traditional school
curriculum. One of the main foci of NCLB is strehghing and increasing the literacy
development of America’s children, and yet, acaogdo NAEP (2007), as of 2007 New
York State literacy rates still ranked below théarawide proficiency level. The NAEP
measured fourth grade students using a scaleamb0a and found that New York

students’ reading performance was 69% at or aldm/éasic level with only 36% at the
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level of proficiency. African American students,tin® students, and students from low-
income households ranked even lower, measuring 28%, and 28% respectively; as a
result, these students were classifiedtassk.

The site for this study was a Title | urban eleraenschool located in the upper
Manhattan section of New York City, and the fourtiggpants were teachers from
prekindergarten to fifth grades. Demographicatly $chool was comprised of almost
700 students, of which 16.3% received independéuntaional plans, 85.9% received
free lunch, 89% were Hispanic, 10% were African-Aicen, 1% was White and other
ethnic backgrounds, and 55% were English-languegmérs. As a Title | school, the
NCLB mandated that every child reach 100% proficijelevels in language arts and
mathematics by the 2013-2014 academic year (New &y Department of Education,
2010a). The standards showed that the school dicheet AYP for the 2011-2012
school year. As a school in the advanced restnngf$tage, it was paramount that AYP
be reached by the 2013-2014 school year or it wowddn the school would be placed
under corrective action by the state, which woulibit the ability of the school to
remain open.

The 2011-2012 progress report for this school cedtethe student performance
on the New York State Language Arts Exam (ELA). Staistics showed 33.8% of the
students performed at the proficiency levels ah@g€ting expectations) and 4 (exceeding
expectations) combined. Levels 1 and 2 are corsideelow-grade standards. The
school’'s data results on the state assessmeriitAinover the past 4 years were as

follows: 2006 — 31.10%, 2007 — 34.4%, 2008 — 51.2869 — 56%, 2010 — 0%, 2011 —
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36.7%, and 2012 — 34.5% (New York City DepartmdriEducation, 2013). The goal of
the school was to garner an increase of 3%, imtimeber of students performing at
proficiency in ELA, by the end of the 2013-2014@alhyear (New York City Public
Schools, 2010b). Due to the results on the New Gidte standardized examinations
and overall performance progress report for thegklit ranked 10.5 out of 25 points,
which gave the school a “C” grade. This was based scale with grades A, B, C, D,
and F (New York City Public Schools, 2013).

Over the past 5 years, this site school had ingatpd a number of action plans
to address the low performance. Those studentsrparfg below Levels 3 and 4 were
required to attend an early intervention tutorialed/s a week. There were also small
group instructions to directly focus on the group'sufficiencies. Educators developed
incentives in an accelerated readers program toueage literacy. Additionally, there
were afterschool programs and pull-out classes (Mexk City Public Schools, 2010c).
With a litany of instructional approaches, theseent efforts had shown some gains;
however, the school was still over 50% below theédate of 100% proficiency, which
had to be reached by 2014.

At the time of this research, only 42% of the shidevere projected to reach
proficiency by 2014. Additionally, the participarits this study had also received similar
projections for their current classes of studeRegardless of the fact that the arts are an
important inclusion in NCLB, in most schools natiade, music has been credited with
little significance as it remains omitted as on¢hef core academic subjects. Jensen

(2001) declared, “music nourishes our integrates ey, attention, cognition, and other



motor capacities which are the driving forces bdtah other learning” (p. 2). Music-
infused lessons integrated in the reading andmgrgitructure can set the foundation for
literacy goals for at-risk students to reach. k& #&nnual Arts in Schools Report (2009-
2010), New York City’s Mayor Bloomberg stated

Reading and writing are essential tools, but shasability to think critically, to

understand abstract concepts, to create, to ineoVvaese are skills that our

students need to compete in a 21st century econoragd these are exactly the

kinds of skills that a strong arts education wdlvdlop (p. 112).
In developing this study, | had hypothesized tHessons would show evidence of
fulfilling the mandates of NCLB and answering thrgent need for the nation’s literacy
to improve.

Nature of Study

The case study methodology was chosen based @otiséructivist paradigm of
Gardner’s (1983) theory of the multiple intelligesc Creswell (1998) stated, “A case
study explores a program, event, activity, or indlials through a detailed and in-depth
collection of data from multiple sources of infortioa” (p. 61). With the theory of the
multiple intelligences, Gardner (1983) discussedghenomenon of the eight multiple
intelligences (learning styles) an individual canb®dy. One of these intelligences is the
learning style that connects with music and the. &tqualitative case study design was
used to address the question of the perspectivieaaders who use music-infused lesson

as an instructional approach to enhance readingvatidg.
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There were four teacher participants from thecteteschool. The participating
teachers were from the same school within the idgircorridor in Manhattan’s
Washington Heights community in New York City. TRggrticipants were selected
because they were in what the New York State Deyaant of Education considered an
at-risk population and they currently used musfasion in their reading and writing
lessons. | was also a teacher who worked in treetssl school for 14 years with the
participants.

As the researcher, | actively collected data aad an observer in the study. The
data were a compilation of interviews, focus groamd observations of the teacher
participants. There were a total of four intervigresformed. Each interview was
comprised of the same questions and lasted no thanel hour. From the interview
process, | expected to be able to gain a sensedéacher participants’ perspectives on
teaching and their viewpoint about teaching viausiatinfused instructional curriculum
verses the traditional curriculum method curreesyablished by the school. In addition,
there was a focus group with the participants drskovations done in their respective
classrooms. All data collected were tape recorttadscribed, and coded.

The observations allowed me to observe the teacperspectives and approach
to teaching during instruction for each learningimmnment. Documentation was made
of the observations during curriculum instructitvritten permission was obtained
through the Walden University Institutional Revi®eard (IRB), the school principal,
and teacher participants. All permission compliethhe regulations set up by Walden

University. A qualitative research study method wsasd and, to ensure accuracy of data,



all findings were triangulated, peer debriefedritikzd of the researcher’s bias, and
included negative or discrepant information.
Resear ch Question

The question guiding this research study was thewmg: What are teacher
perspectives about using music-infused lessonsading and writing? The participants
were interviewed and were also a part of a focosgto discuss their perspectives. In
addition, each participant was observed teachinguage arts lessons that integrated the
use of music as an alternative method to help as&renotivation, creativity, and
sustained-attention ability in children; | also ebh&d the impact of those lessons on
student-performance levels. The observations irabnalyzing and reviewing research-
based strategies, theories, and studies suggesiquegformed by researchers such as
Overy and Molnar-Szakacs (2006), Strickland andrMer(2006), O’Herron and
Siebenaler (2007), Flohr (2006, 2011), and the Bdscation Partnership(2006).

Purpose of the Study

The purpose of this qualitative case was to obseleument, and analyze
music-infused lessons used by teachers in prekgadten to fifth grade to enhance
reading and writing skills. It explored teachersrgpectives about using music-infused
lessons as an alternative pedagogical method d&olinng and writing. According to the
test scores presented by the National Assessmé&idumfational Progress (NAEP; 2007),
New York State has made minimal progress in enhgrstudents’ performance in the
content area of language arts. This qualitative sasdy explored teacher’s use of music-

infused lessons to enhance reading and writinge&eblers Jensen (2008), Reeves
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(2007), and Strickland and Morrow (2006) perfornsautiies that documented how a
well-designed music-infused program can stimulatkmotivate changes in a student’s
performance levels in many ways. According to Dga693), “Good arts programs in
elementary and middle schools not only build skikgeded to learn reading, writing, and
math, but motivate students to learn, particultrbse at risk of failure” (p. 14). Reeves
(2007) also affirmed the arguments regarding thgaichthe arts, such as music, have on
literacy. One such argument starts from the obsiervéhat many economically
disadvantaged students seem to have insufficiesit kaowledge in academic content
areas. As such, without increasing the strict cezdment of basic knowledge skills, they
will still be at a major learning deficit. Reevagaed that those schools that provide a
broad curriculum to their students achieve betéefgpmance across the curriculum (pp.
80-81).

Music can be infused and integrated into any coagl@mic curriculum.
According to Oreck (2001), “[ilntegrating the cwulum is finding an alternative way to
deliver the same concept using different ideasmeathods” (p. 134). Growing evidence
has supported the need for changes to occur ihitegapractices that will include
innovative strategies that create additional a#tewe methods to stimulate children’s
learning. Music-infused lessons can inspire stuglemtvrite by creating a stimulating
feeling and a nonthreatening environment that ptesia reassuring attitude to achieve
(Graham & Harris, 2002). Motivation is a major agkalstering an increase in reading
and writing. Although a variety of variables cafeat performance levels in language

arts, lack of interest and motivation in the classn are among the leading causes
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(Graham, 2005). In accordance with the researdhgatVorld Science Festival
Symposium, Sacks (2008) argued for music’s transétive abilities to change and
trigger mental abilities in humans. Sacks conterttlatlit is very important to have
music in schools because, regardless of those vayohave doubts about the research,
there is a transformation that takes place in #regn as a result of musical stimulation.
Research outcomes suggested that music has titg tthfuse many of the variables that
can affect student performance and powerfully naséchildren (Overy & Molnar-
Szakacs, 2006). D’Agrosa (2008) and Gupta (200@hén asserted that music can
indeed create the environment for learning to fklyrbut it continues to remain at the
bottom of curriculum priorities.

Conceptual Framework
Behavioral sciences and brain-based researchamesult of researchers’ interest

in cognitive developmenh humans. Cognitive development is the “understandf
how individuals come to know” (Lambert et al., p. Bhe earliest account of the theory
of cognition emerged from Piaget (1969). Piagdt&oty of cognition “suggests that
cognition forms and reforms based on the expergrusiefs, and values of the
individual” (p. 7). This is the crux of the consttivist theory. Constructivism theorists
would support the principle that “the developmeinpersonal schema and the ability to
reflect upon one’s experiences are key princighesnan growth is a moral imperative.
New understandings of the brain and implicationgdaching and learning support

constructivism” (Lambert et al., p. 14).
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Under the influence of constructivism, noted reslear Gardner (1983)
developed the theory of the multiple intelligent@show the many different ways
humans learn to formulate cognition. As a resuhisftheory, Gardner began to look
closely at the relationship of arts in educatioardder’s theory of the multiple
intelligences would indicate that children learrmany different ways: linguistic,
logical/mathematical, musical, kinesthetic, vissidtial, interpersonal, intrapersonal, and
naturalistic. Thus, music and the arts fit into ithea that learning through this realm
causes the person to connect with his or her legreepabilities. Gardner later
cofounded an organization, Project Zero, with Nel€modman. This organization
focuses studies on arts education and school ref@erdner and Goodman claimed the
arts as a cognitive development. Goodman statgte“prts are cognitive in nature...the
arts are now considered a gateway to the proce$semking and learning”(Project
Zero, p. 1).

The Arts for Academic Achievement (AAA, as citedingram & Riedel, 2003)
performed a 4-year study on students in the Minokspublic schools calledhe
Annenberg Challenge in Minneapolls this study, educators and artist collabordyive
created arts-infused instruction for students adgs three to five. As a result, data
showed the third grade students who participatedgsans of 1.02 points in reading and
1.08 in math on the Northwest Achievement Levelt3 @sreading and mathematics.
There was a 1.32 point gain in reading for fouriddgrs and .71 points in mathematics

for fifth grade students (Ingram & Riedel, 2003j\p.v).
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At the Department of Psychology at the UniversityVisconsin, Rauscher et al.
(1997) performed a study on 78 preschoolers, ofrwvBd were given private computer
lessons and 24 were given other controls. Rausthadr found the students receiving the
piano lessons performed significantly better ongbatial-temporal test given to them.
The results showed a more than one standard daviatid lasted more than 1 day.
Rauscher et al. concluded that increased magnitfdesisical training will increase the
spatial-temporal reasoning, which is the skillsdugelearning mathematics and science
(p. 1).

Catterall (2002) suggested the hypothesis ofrdresfer of learning This transfer
occurs in the brain causing neurological stimulbemva child is involved in the arts.
“Transfer denotes instances where learning in oméest assists learning in a different
context” (Catterall, 2002, p. 151). There is a amtion that evolves linking the cognitive
to the affective developments in the brain. “Cogeidevelopment is defined in this
compendium as increased abilities and expertiseanlemic achievement or social
understanding. Affective development is the williegs of a person to put their skills to
work” (p. 154). This statement supports the ided arning through the use of the
music culture, in content/subject areas, stimulatesmotivates students to connect with
their learning capabilities. Educators have usedionand the fine arts integration to
stimulate and focus students allowing them thdtsid concentrate better. As a result,
focusing causes students to visualize, retainpancess information culminating in

increased student productivity and academic success
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Definition of Terms

Music-infused curriculumA curriculum in which musical concepts (e.qg.,
rhythmic patterns, melodies, tones, beats) andiaes are integrated in core academic
subjects (Snyder, 1999).

Musical intelligenceHuman intelligence that reacts positively to ostismulated
by sounds, tones, beats, and rhythmic patterns tinenenvironment, machines, the
human voice, or musical instruments (Gardner, 2006)

Sustained attention abilityfhe ability to maintain a consistent behavioral
response during continuous and repetitive acti@ynners, 2009).

Assumptions, Limitations, and Scope of Delimitations

This study was a qualitative case study of foutifoed elementary school
teachers in the New York City public school syst@imese teachers have all worked
together, as coworkers for over 10 years. Thisyséxgblored the perspectives of teachers
who use music infusion to enhance their readingvaritthg lessons. The participants
were interviewed and were also a part of a focosigto discuss their respective
perspectives on the topic; | also observed thehiag lessons in their respective
classrooms. The expectation was that the studyddanithg forth increased awareness of
the varied ways and rationale of teachers usingaxassan instructional tool to enhance
learning. Marzano (2003) stated, “A teacher-legetdr that affects student achievement
is instructional practices” (p. 78). Delimitatiodsl exist for this study. The validity of
the study relied on the consistency and involveroétite participants and their possible

disparities regarding their approaches to usingenunfused lessons.
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Significance of the Study

The effectiveness of music and the arts in educdtas long been debated
(Project Zero, 1967). This study was significanptactitioners for a variety of reasons.
There were educators who have interest in the itmpasic has on motivating an
increase in student-performance levels in classsoonschools. It was also of interest to
other researchers who have supported the artaiicagdn. Kelstrom (1998) stated,
“Music deserves a place with the core subjectsathirscience, history, and language
arts. If it is given the opportunity, music can raakdifference in the academic
achievement of our schools” (pp. 34-43). For thosetitioners who have students who
seem to lack motivation for academic success,dhelts from this study could provide
information that can help them stimulate and enageithose students to strive toward
success. Guthrie and Wigfield (2000) assertedgtatents who are struggling readers
experience a positive reaction that comes as aatedf motivation, leading the student
to want to be more engaged in their learning (p)4Documented studies have shown
that a music-infused curriculum has made a posdifference between academic failure
and academic success (Jensen, 2008; Reeves, 2007).

With the integration of music, students have masichented advances in their
academic performance levels (O’'Herron & Sieben@e@,7). In 1999, Schmidt (as cited
in Demorest & Morrison, 2000), a member of the dazfrdirectors for the National
School Boards Association, stated before the UdtisH of Representatives that the
National Schools Boards Association “supports ngstudent achievement, and we

know music can do that. Students who participatausic earn higher grades and score
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better on standardized tests” (p. 1). This studyidled more information to further
support the effectiveness of using music for enimgnihe language arts curriculum. The
intent of this study was to continue to advocatettie need for the music to be more
integral in the education of children. With the ie1pentation of this change, in the end,
the students should gain the most benefits ovara#. ultimate goal was to have student-
performance levels increase, which should bolstgrdr academic achievement for all
children.

Although there have been many documented stud@sisy the effectiveness of
music infusion in school curricula, there are stideptics who seek more proof (O’Herron
& Siebenaler, 2007; Strickland & Morrow, 2006). Tées still not enough data on the
topic pertaining to students of urban metropolsmgsh as New York City. Many cultural-
arts activists in this urban area have pushedtanges in the education system (Arts
Count Initiative, 2008). They have a strong defremore arts to be integrated into New
York City public schools; however, many school beidgdo not allow for this.
Additionally, many educators have not sought infation or received professional
development in instructional practices that integthe arts in reading and writing.

Summary

The literature reviewed for this study suggestedstnong need for more
innovative strategies to be applied by educatocseate the learning environment that
would encourage literacy growth in children. Indheand research, there was substantial
support for the hypothesis that music-infused lesszan enhance reading and writing.

The purpose of this qualitative case study wasdteove, document, and analyze music-
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infused lessons used by teachers of prekindergtrtengh fifth grade to enhance
reading and writing skills. The study explored te&s’ perspectives about using music-
infused lessons as an alternative pedagogical mdtntaeading and writing.

Section 2 includes a review of studies on instamnl strategies for implementing
music-infused lessons in an elementary-level lagguats program. In Section 3 |
describe the methodology involved in collecting andlyzing data for the study. Section
3 also includes the context of the study, a catésr selecting the participants, and the
data collection process. Section 4 documents tipdemmentation of the case study,
detailing the interviews with the participants, dsgroup discussion, and the
observations of each participant during their ingion of a music-infused language arts
lesson. Section 4 includes the summary of the fiesuilts of the study. Section 5
includes why and how the study was done, interpogt@f the findings, implication for

social change, and recommendations for action.
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Section 2: Literature Review
Introduction

This section provides a review of the documentiadture on the topic of music-
infused curricula. The literature supported theantgnce of increasing the presence of
music in the structure of language-arts lessongtaredfectiveness in enhancing reading
and writing skills, especially in struggling, askistudent populations. The review
focused on research studies using music infusi@oie-curriculum subjects such as
reading and writing. Music infusion was used ag@rvention and strategy to motivate
and stimulate cognitive factors currently inhibgtiliteracy development and growth of
elementary-level, low-performing readers and wsiter

The literature reviewed reflected the most curresearch available on music
education. The information was garnered from sesrdh various Internet databases
including, but not limited to, the following: Acanéc Search Premier, ProQuest, e-
Library, Walden University Dissertations, ERIC, é&tence Encyclopedia, International
Reading Association, Education Research Completgohal Reading Panel, National
Assessment of Educational Progredssic Educators Journal, Journal of School
Psychology, Journal of Aestheties\dSAGE Journal Publications using BOOLEAN
operators, the search terms includagsic, connections, reading, writing, infusion,
curriculum, at-risk, sustained-attention abilitygeativity, integration andmotivation
This was a field of study in which relatively fewudies exist. Because recent literature

was scarce, | included studies older than 5 years.
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The Role of Music and the Artsin Learning Language Arts

Music becomes a major aspect when integrated idekgn of instructional
practices. According to Gipe (2002), “Music prosdepportunities for students who
experience difficulty with reading and writing toink and learn through another
language that is repetitive, melodious, and ematiaip. 371). In early childhood-
literacy development, educators most often teaathestts words, phrases, and
associations through singing. Letter names anddsgyyphonemic awareness, word
identification, and vocabulary are also taught éigtosongs. For example the tune
“Twinkle, Twinkle Little Star” is often applied tthe teaching of the alphabet. D’Agrosa
(2008) supported music-infusion in literacy lessag® prereading skill. Recitation of
rhymes and singing songs as a group often encasisdyestudents to join in. This
increases their level of confidence and motivatesitto participate in language-arts
lessons (D’Agrosa, 2008, p. 6). This practice temiused as a pedagogical tool for
teaching beginning young learners.

Mizener (2008) and O’Herron and Siebenaler (200gpsested alternative
pedagogical methods that incorporated arts-inflesgxbns, to develop and increase
reading fluency in primary-grade students. The astlacknowledged the importance of
having well-trained teachers who continually seekgssional pedagogical practices that
will advance student learning. Winner and Hetla2@dQ) explained that in schools in the
United States, the arts (music) have little sigiifice in educational curricula. In contrast
to that statement, the results of the O’Herron &isthenaler (2007) study identified

music as an important tool for learning that shdwdge an important role in grade
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schools. The study confirmed music’s exceptionditglto elevate the reading levels in
their students. The study explained how the rhythmmdvement and phrases in fluent
reading are patterned to prosodic expressions sigalrhythms. Mizener (2008),
O’Herron and Siebenaler (2007), and McDonald astiéti (2006) further explained that
reading fluently is when a person is able to reamigtely with a smooth, steady, and
flowing pace. Fluency also includes prosody, whechne’s ability to put words together
into natural speech rhythms with intonation, infiec, and flow. Nursery rhymes, songs,
and chants are excellent examples of the rhythnoeement of prosodic expressions.

Researchers have proposed that music acts agartfay many different
cognitive skills and thus has the ability to motesa child to become more engaged in his
or her learning. Educational researchers StrickkmtiMorrow (2006) asserted that
because children love to sing, it is a catalyst tlaa be used to help develop their reading
and writing skills. Incorporating music into theséon allows the teacher to teach word
recognition through lyrics, to develop writing bsnhing the young student write the
lyrics, and simultaneously to ignite the studeabdlity to create by allowing the student
to create mental images for the words and musimhaad sung (Strickland & Morrow,
2006, p. 1). As in all forms of learning, differesdgnitive skills contribute to the
development and evolution of the individual’'s dlgitio learn. To leave the arts out of
education is like stifling a cognitive skill that at the disposal of every learner.

Support for such activities has been provided bgstigations by other
researchers. Smith (2000) affirmed that musicavi#dgicomplements a wide range of

literacy learning activities (p. 2). These actegtinclude lessons in identifying letter
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names and letter sounds, phonemic awarenesscprimentions, the method of reading
from left to right and top to bottom, and propenptuation skills. Lessons are expanded
to teach vocabulary, decoding skills, writing, dratkground knowledge. Evoking
background knowledge enables a process in whictetdwer may use familiar musical
tunes as a base framework, changing lyrics to teddr academic concepts
(International Reading Association, 2002, pp. 18}10nce a child learns the rhythm
of tunes and acquires letter recognition, a teaishaile to write the letters out on a
board/chart and begin to foster ways for a chilthake a visual connection to the word,
which ultimately helps that child to begin to ceeatords and phrases from the newly
learned words.

Mason, Steedly, and Thormann (2005) conducteddy stn 34 focus-group
teachers and arts professionals throughout 16rdiftestates. Throughout the study,
participants collectively agreed that arts-infulessons supported the NCLB emphasis
on project-based learning. Students have the yabdaliconvey their comprehension of the
subject manner through the arts media. Marzano32€iated that “nonlinguistic
representation allows students to generate mentajes representing content, act out
content, draw pictures or pictographs represergorgent” (p .82). This approach can
also be applied to the subjects of music and &es@& methods help to create an
environment conducive to learning. Teachers catrigger a student to learn, but
teachers should generate those situations andhstamces that will support learning
(Smith, 2000). Darrow (2008) and Smith (2000) st that teachers must strive to be

more innovative in their pedagogical approach oheoto provide the type of learning
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environment that will serve to encourage and megigdudents to learn. Music-infused
lessons can create this type of transformatioherstudent.

Eschrich, Munte, and Attenmueller (2008) designedrarol-group behavioral-
memory experiment. Participants were exposed tmds$ical pieces, each lasting 20 to
30 seconds. This experiment was repeated 1 weaskwéh the 40 pieces in addition to
40 new pieces. At the end of the experiment, teearchers asked the participants to
differentiate between the original musical pieced the newer pieces. In each account,
the results showed that the participants’ recogmnitf the original musical pieces was
significantly better. This study further validatde emotional connection related to
musical memory. The study confirmed that listertmgnusic, even in a passive state,
activates many psychological functions as emoteemory, attention, and imagery in
the brain network. Conclusively, the results ofthtiudy supported the premise of the
marked influence of music on one’s emotional anghtove systems (Eschrich et al.,
2008, p. 48).

The Effectsof Music in the L earning Environment

In 1993, the American Psychological Associationadeped an educational task
force to look more closely at student learning.aAgsult, 14 principles of learning
evolved. One specific principle focuses on develeptal and individual differences. The
principle is that “learning, although ultimatelyiaique adventure for all, progresses
through various common stages of development infled by inherited and
experimental, or environmental factors” (Americay€hological Association, 1993, p.

19). The focus of the task force was to develo@maéwork that would further foster
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optimal learning. This principle suggests the nieedtudents to be given a broader base
of teaching strategies in order to unlock and maraach student’s optimal learning
capacity. Flohr (2004, 2010) and Medina (2008) idedeconnections between multiple
brain stimuli and learning. “Approaching a conciptn multiple angles strengthens
overall understanding. Our senses evolved to wagkther so we learn best if we
stimulate several senses at once” (Persellin &i-@0L1, p. 29). Implementing music-
infused lessons in the core-curriculum subjecteatling and writing can create the
platform for developmental and individual differesao be encouraged.

Although high-stakes tests and budget cuts haveechschools to eliminate the
arts as a core-curriculum item in many schoolsattie are most often absent in schools
where there are large numbers of minority studdddisio (2002) reported data from a
study performed by the Arts Education Partnershgb stated, “Economically
disadvantaged students, those needing remedialdtish, and young children
experience the most gains in learning from artsation” (p. 1). Implementing this
method of teaching, facilitates the process oflietéual development and helps students
learn in other basic subjects, such as languagéd@elisio, 2002, pp. 36—40). Although
studies cannot conclusively demonstrate that ttsenaake one smarter, researchers and
theorists agree that students gain motivation whewn learn through the influence or
involvement in the arts (Demorest, 2000, pp. 33-WAhner and Hetland (2000) stated
that of all the different academic subjects, the have been the only subject that must
continuously prove their worth to be a part of aiculum and duly prove their ability to

cause transformation in a child’s learning enviremt(pp. 77—89). In a two year study
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implemented in 37 public schools in Minneapolisniprove student achievement, school
climate, and communities through arts-integratedaula, analysis of the program
reported the students showed academic improvemeniare more engaged in their
learning in all content areas (Ingram & Meath, 2007

Theorists further affirmed that music has an aptlitlink information, materials,
and concepts from one discipline and be also useddist in the teaching or
reinforcement of another concept in a differentdacaic area. Snyder (1999) agreed with
Winner and Hetland (2000) that including music #melarts as part of student learning is
valuable (p. 1). Winner and Hetland (2000) affirntleat music has the ability to improve
and change the student-learning environment. latemy music into the curriculum
creates an environment that stimulates motivatitaals in students (pp. 77-89).

Connections Between Music Cognition and Other Types of Cognition

The study of the process of cognitive developmetheé “understanding of how
individuals come to know” (Lambert, 2002, p. 8)adg®t and Inhelder’'s theory of
cognition (1969) suggested that cognition forms @&fdrms are based on the
experiences, beliefs, and values of the indivigpal’). This is also the crux of
constructivist theory. Constructivist theorists ot the principles that explain how, “the
development of personal schema and the abilitgflest upon one’s experiences are key
principles” (Lambert, 2002, p. 14). Human react®based on three components that
affect attitude—cognition, affect, and behavior—e¥hdevelop into the make-up of a

person’s individual characteristics.
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Bloom, Masia, and Kranthwohl (1956, 1976) explaitieglimportance of learned
characteristics and learned outcomes. They put tbeories of affective and cognitive
domains. The affective domain encompasses the akasdics of attitude, feeling, self-
esteem, interests, and values, all of which diagmérson’s motivational level. When both
of these domains interact during the instructigoratcess, this interlocking relationship
will result in cognitive-learning outcomes and asated affective outcomes. The New
York State Academy for Teaching and Learning (2@t@)merated the first four
standards as listening, speaking, reading, andhgrivhich encompass two skill groups:
receiving and responding. Receiving skills areshgtg and reading, whereas speaking
and writing are responding skills. Using music arfdsing it in lessons to teach children
language arts (reading and writing) taps directtg a student’s affective energy. The
affective energy is the link to a person’s motigatthat leads to their desire to achieve.
Building one’s affective domain stimulates motieati which directly correlates with
increased self-efficacy.

Another aspect of self-efficacy is a person’s vigwheir personal ability to be
successful at performing tasks. It involves therlapping exchange of the cognitive,
affective, and behavioral domains. Bandura (19889) argued the need to develop self-
efficacy in school environments as a means to asg®verall student performance in all
academic areas. Bloom et al. (1956, 1976) direditjned academic and studying skills
to self-efficacy. Lindia (1992) reviewed severdf-sfficacy studies performed on
students and the data results were the same. gdscshowed that higher efficacy levels

resulted in higher performance levels of studamtsliacademic subjects.
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The studies performed by Bloom et al. (1956, 19P&get (1969), and Bandura
(1986, 1989) in cognitive developments contriboténe foundations of constructivist
teaching and learning theories. Under the influesfa®nstructivism, noted researcher
Gardner (1993) developed the theory of the multipielligences showing the many
different ways humans formulate cognition. To depahe theory, Gardner (1993)
examined the relationship between the arts andatidmcand documented that children
learn in many different ways: linguistic, logicalithematical, musical, kinesthetic,
visual/spatial, interpersonal, intrapersonal, aatliralistic. This diversity of modes of
learning aligns with the idea that teaching throtighrealm of multiple intelligences
enables the person to connect with their pers@aahing style. Gardner’s theory
suggests that educators should reassess curréitibttal methods of teaching and design
lessons that connect to different approaches ofileg. Gardner’s theory of multiple
intelligences is representative of current tremdsducational research that embody the
understanding of a myriad of learning modalities.

Gardner (1993, 2006) explained that musical irgefice is central to human
experience. This particular intelligence can baenidied in an age as early as 2 months
and is the one most closely linked to the othezlligences. Musical intelligence is
related to sounds, tones, beats, rhythm, and mukiether the sound emits from the
environment, machines, the human voice, or mugisauments. Theorists,
neuroscientists, and psychologists continue toudperas to why musical intelligence

emerges first (Flohr and Hodges, 2006). These idtemtate that because the musical
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intelligence begins to develop first, it becomes fistundation on which other
intelligences begin to take form (Gardner, 19936)0

Goodman founded the organization, Project Zerd9®i/. The objective of this
education research group at the Graduate Schdtdwdation at Harvard University was
to initiate and analyze studies on the “philosoghipsychological, and conceptual issues
in the arts,” arts education, and the call for tlmeform to better meet the multiple
learning styles of children (Project Zero, 19871 ).Project Zero (1967) research
educators approached the arts as means to engoligéwv® development. It further
asserted that the process one uses to understér@mt art forms initiates the same level
of cognitive achievement as it does for someoriedm to read, write, or add. Project
Zero research focuses on the importance of edurcetithe arts as a cognitive ability that
links to learning. Gardner (1987) further affirméd:we omit the arts from the
curriculum, we are in effect shortchanging the rhifpd 31). The researchers suggested
that rigorous cognition involved in arts-relatediates is to be likened to the same
cognitive activity displayed in performing taskstime sciences (Project Zero, 1987, p.1).

Gullett (2008) asserted the importance of theiarsgveral European and Asian
countries. The Netherlands, Japan, and Hungaryhege primary countries that mandate
the infusion of the arts, with the greatest empghasimusic as a part of the standard
curriculum in both elementary and secondary schdalditionally, it has been
documented that these three countries rank atetlme &f educational lists worldwide.
Gullett also explained that early theorists from 18930s and 1940s, Dewey and

Vygotsky, both deemed the arts to be essentidlg@dnstructed cognitive knowledge
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base of the learner and function as a positivettoake during the teaching and learning
process (p. 13).

Cognitive and affective developments are linkebrisn stimulation. Flohr
(2001) and Catterall (2002) related the effectsagnitive and affective domains in
developing the hypothesis of the transfer of leagrihrough the arts. This transfer occurs
in the brain causing neurological stimuli when dctls involved in arts such as music.
This neurological stimulation taps into the childfective domain. Hallam (2010)
explained:

As we engage with different musical activities olarg periods of time

permanent changes occur in the brain. These chaefiest not only what we

have learned, but also how we have learned. ThikyNianfluence the extent to

which our developed skills are able to transfestteer activities. (p. 270)

Learning through the art of music in the contenifjsct area of reading and
writing can stimulate and motivate students to emtmvith their learning abilities.
Winner and Hetland (2000) stated that schoolsehaihasize the importance of the arts,
design their curriculum, such that academic subjad taught through the use of the
arts. The arts are used as motivational entry pamb academic subjects (p. 9). This
statement parallels Overy and Molnar-Szakacs (20@)ry of the transfer of learning.
Those students who were able to encounter suduesgyh the perspective of the arts
often gained an inner willingness and motivatiohe Tusic became a stimulus to allow

the student to make learning connections.
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In 1992, the National Reading Research Center adadwan investigation
exploring the significance of motivation and itéeets on student learning. The results of
the investigation showed evidence that, “a lessvated reader spends less time reading,
exerts lower cognitive effort, and is less dediddtefull comprehension than a more
highly motivated reader” (National Reading Rese&ehter, 2000, p. 406). The
students’ increased level of motivation should ataaslate into students pushing to
reach higher academic achievement. These sorffectiee teaching practices
incorporate differentiated instruction methods e¢ttér meet the needs of the students.

The cognitive effects music and the arts have erl@arner aligns with research
on brain-based teaching. McBrien and Brandt (1@9p)ained that the best environment
for student learning to thrive is one in which #tedent feels relaxed and secure, thus
allowing the student to be able to remove any feéfailure (p. 19). The researchers also
asserted that the brain is continuously in seafgatterns, meanings, and connections.
An unthreatening environment allows for the typawothentic learning that increases the
brain’s ability to make connections and preser¥ermation. Reviewing Education and
the Arts Project (2000) closely examined the effeétthe arts and academic
achievement. The results also showed parallel atimms to those shown by McBrien
and Brandt (1997), and Catterall (2002). Winner Hietland (2000) confirmed,

If students experience success in the subject Wwheriewed through an artistic

lens, their willingness to stay with the subjectymarease; thus increased

confidence should lead to increased motivationedfatt, which in turn should

result in higher achievement. (p. 9)
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Catterall, Chapleau, and Iwanga (1999) stated tivere positive increases over
time in the academic success levels of childre@rades 8 through 12. The percentage of
students in Grade 8 earning mostly As or Bs in Bhgkith high involvement in the arts
was 82.6% compared to those with low involvemer@7a2%. The percentage of
students performing in the top two quartiles omgtadized tests in Grade 10 with high
involvement was 65.7% compared to the 47.5% whddwadnvolvement. The same
variance was seen in Grade 12 where 57.4% of tliests with high involvement
received success in the top two quartiles on thedstrdized tests versus those with low
involvement at 39.3%. This also held true for theselents stemming from low-income,
and low-educated parental households (pp. 2, ShdrCatterall et al. study, high
involvement in the arts was identified as thoseeitiis who were taking arts-related
classes both in and out of school, in additiorh&rtparticipation in activities such as
band, chorus, and orchestra. While Catterall’sysyuelded results that indicated an
increased performance level on standardized tesslts (as with any study) should be
interpreted with caution. The rationale for thidbecause there is no direct correlation
that the arts involvement was the cause of theestisdhigher scores. The study did not
indicate whether the students opting for arts imeoient were more intellectually or
socially advantaged children compared to otheresited Barry (2010) stated that studies
of elementary schools which have adopted wholedaleform practices, by infusing the
arts as a central part of curriculum as a teacsirajegy to bolster school improvement,
have found that initiating these practices hasapdsitive effect on student

performances on standardized tests in mathematettaaguage arts.
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Instructional Strategies Supporting Music Infusion

Educators have used music integration to focusesiisd allowing them the ability
to concentrate better. As a result, focusing isnlaén component to establish the
sustained-attention ability students need to vigeatetain, and process information,
culminating in increased student productivity anddemic success. “One way to address
motivation and engagement for struggling readetisrisugh literacy instruction that
moves beyond the linear world of printed text dmat incorporates specific strategy
instruction within an integrated curriculum” (Biggdoman, Dedrick, & Rasinski, 2008,
pp. 195-213). Research studies by Flohr (2011), lHmo (2008), DAgrosa (2008), and
Mizener (2008) all support the implementation ofsmeunfusion as a nonlinguistic
strategy that provides students an alternativehtaganethod, enabling them to grasp
and comprehend their learning. Marzano (2003) gtaigtructional practices are
essential for student achievement. Teachers mydément research-based strategies
into their instructional framework. Flohr & Hodgg¥06) suggest the important for the
human brain to have some level of involvement wwitlsic because it may increase the
brain’s fluidity as opposed to their being an alogeof musical involvement during the
human lifetime (p. 21). Structuring classroom iastion with the integration of music
and the arts aligns with the instructional stratefyjgonlinguistic representation.

Goleman’s emotional intelligence theory (1998) ssjgd that educators should
learn the individual student’s emotional intelliges and couple it with teaching
strategies as a way of individualizing instructinrthe classroom. The theory

encompassed self-awareness, self-regulation, niotiva&mpathy, and social skills.
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Studies conducted by Glazer (1989), Eisner (208&),Goleman (1998) identified music
as the catalyst that evoked motivation in studéltisir individual research studies
displayed evidence that the motivational booststhieents experienced, when music-
infused lessons were used to teach language gusenated a desire in the students that
resulted in them achieving increased reading-perdoice levels. Bellisario & Donovan
(2012) stated, “Teachers report that arts integmagtimulates deep learning, creates
increased student engagement, and cultivates stidarestment in learning.” This
assertion is based on a study gathered from 2@hé¢emin 19 states through surveys,
focus groups, interviews, and classroom observation

Contemporary researchers have continuously shifiegaradigms to seek new
approaches to advance children’s literacy developnie the bookEmerging Literacy:
Young Children Learn to Read and Wrigrickland and Morrow (1989) discussed a
compilation of research studies performed by a teatheorists. The research documents
described evidence of successful methods initiayei@achers of Grades Kindergarten
through 6, using music-infused lessons to teaatlimgeaand writing (pp. vii—viii). One of
the contributing theorists, Glazer (1989), expldihew music and songs allow students
to pattern fluency of oral language and vocabulgrysing songs and songbooks.
Through this method of music-infused lessons, tectvere able to use the textual
content of songs and familiar rhyming chants arehgle lyrics to reflect things related to
the students, their lifestyles, cultures, and fagilWriting exercises were also

stimulated when the children were allowed to usesdime familiar tunes to compose
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new lyrics and create new songs (pp. 36—38). Extgmratplanations of this method and
other similar approaches will be discussed in $acdiof my case study.

One of the newer innovative approaches to usingamofsision to enhance
reading and writing is with the use of karaoke. f&ake stems from the Japanese words
“kara” and “oke” meaning “empty orchestra.” The gges requires using a musical
system of prerecorded popular tunes that the pesisgs live while using a video screen
to follow the lyrics. Gupta (2006) described a studing the teaching strategy of the
karaoke machine as a tool that helps to motivateeahance struggling readers. The
study found that the students who previously sholaekl of interest in both reading and
music became thoroughly engaged in the readingitgcivhen the reading was coupled
with karaoke.

The 8-day study was performed at a summer camparogf 25 students in
Grades 2 and 3. Demographically, the students fwene a Title | inner-city, urban
elementary school where 95% of the students wevepkrforming readers of African
American heritage. The students were divided imt@xperimental group and a control
group. The three-component study consisted of.dkarainging, silent-karaoke singing,
and repeat-reading karaoke. Each phase focusetmasing familiarity of the song
lyrics, learning the music, and reading speed. &(@006) found that after the short trial,
there was no difference between the control graupthe experimental group in reading
performance, based on the reading pretest ancepbatiministered. Data showed a
significantly higher motivational level among thagadents in the experimental group

than those in the control group. Additionally, 8tadents raised their levels of self-
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esteem and self-confidence, and displayed an owdmihg desire to participate in the
karaoke-reading group.

An additive garnered from this method is that tbiecd reading lyrics and singing
the rhythmic patterns did contribute to increagimg students’ reading fluency. Gupta
(2006) stated, “The use of music in the classroammake the entire learning process
more enjoyable and can stimulate ‘right brain’ keag” (p. 81). Music strongly connects
to the link between motivation and learning. Thedsnt’s learning environment will
influence the student’s desire and ability to le&isner (2002) stated:

One of the first things that work as the arts depe$ a sense of relationship, that

nothing stands alone ... every aspect of the worctdfevery other. ... The arts

teach the ability to engage the imagination asuacgoof content. ... They are
among the most powerful ways we become human,ratds reason enough to

earn them a place in our schools. (p. 1)

Deriving a set of abstract relations from the redeaf Glazer (1989), Gupta
(2006), and Eisner (2002), one may theorize thagicrand songs motivate and inspire
children to engage in reading; allow children tealep fluency in oral language; and,
most significantly, music, as an art, makes chiideslize intuitively that nothing stands
alone; everything is related. The teacher of ltgnaay thus find a methodological
continuum in the following steps: increasing chelal's motivation and inspiring them to
read, getting them to realize the interrelatedoésisings and, finally, make them “see” a

pattern—similarity—between tHeow of music and fluency of oral language.
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Flohr (2006) affirmed that music supports the wHaleguage approach in
reading, while increasing phonemic awareness. Ma$irsed lessons help create
relationships between letters and sounds, thudiagakord decoding. An example of
this is demonstrated in the parody, “Five Musiciahat is sung to the tune t®Id
MacDonald.” The song incorporates the character names: “Agaldie, Iggie, Ozzie,
and Uzzie, replacing the original farm-animal cletees, to teach the short vowel sounds.
An example of the song follows:

Five musicians came to town, singing funny souiiti&. first one’s name is

“Aggie” and this is what he sang: With an (h) A) fahere and an (h) A (h) A

there. Here an (h) A, there an (h) A, everywher@am, (h) A. Five musicians

came to town, singing funny sounds. (p. 12)

This musical approach is an excellent carrier tdrimation and can help students
practice spelling, alphabets, numbers, and colors.

To further support this strategic instructional eggeh, Flohr (2006) added that in
the bookMary Wore Her Red Dresshildren are able to become aware of patterns
through the phrasing of the words on each pagen§ such a8y Know an Old Lady
Who Swallowed a Fly,5timulates the child’s ability to make predicti@assthey
determine the next character to be swallowed. Aaltally, sequencing can be taught
through songs liké'Bought Me a Cat”and“If You're Happy and You Know It.With
each song, the child must keep the sequence ofsewearder as the song is repeated.

These songs also allow teachers to follow up thgisg by asking their students
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guestions that relate to when a particular charactastrument was introduced in the
song.

Theorists of the arts, such as Monaco (2007), hgsized that music is the most
abstract form of art, followed by some of the mooecrete performance arts such as
dance and drama. Oral poetry comes next; followeddual arts like drawing and
sculpting; followed by the written arts such asrkiture. Yet, it is perhaps one of nature’s
unsolved phenomenon that children “take” to musicimmore readily and
spontaneously than to reading. Monaco suggestéddahgrehending the more abstract
prepares us to understand the relatively lessadis®imilarly, Burnaford, Aprill, and
Weiss (2001) asserted, “Arts integration processegte the environment necessary for
learning to occur and for the brain to be engagealdomplex way” (p. 9). Applying
these researchers’ concepts to Gupta’s (2006) iemeets with the Karaoke, and to
Eisner (2002), we may hypothesize that as chilthemnn to intuitively comprehend the
relatedness of music, they unconsciously begimtoprehend reading.

The Arts Education Partnership (2006) reportedi@jd-poverty schools that were
participants in the Third Space Program study. &sefiools were involved in creating,
performing, or responding to works of art and tbsifive and supportive relationship
that developed as an outcome of the study. Asfantdfom the study, students gained
an increased sense of self-efficacy and self-est@eutitionally, both the behavior and
attendance of these students improved. The patitspeported feeling more engaged in
their learning process and the educators anddistificials documented significant

improvements on standardized tests in reading attlematics (p. 2).
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In 2005, Mason et al. reported on a study condueidd34 focus groups of

teachers and artists from 16 different states.t&@aehers participating in this study
worked collaboratively with arts specialists toateearts-infused lessons. Conclusively,
the participants all agreed that the arts lessbhowed students to have the ability to
convey their level of comprehension through anria#teve method. The overall impact
of the study was so significant that it resultec iwritten response to the various school
superintendents involved in the program from fortdes. Secretary of Education, Rod
Paige. Paige stated, “I believe the arts haverafgignt role in education both for their
intrinsic value and for the ways in which they @rhance general and academic
achievement in students” (Mason et al. p. 16). &acy Paige further confirmed the arts
are deemed a core academic subject under the N@IB.integration enables students
to have direct experiences, be involved in makiegsions about their learning and be
engaged in lessons that are motivating” (Masormn. e2@05, p. 3). According to the data
from the study, results suggested that incorpagatinsic, as the art, into a lesson design
can evoke motivation in students that will impédnait learning by fusing a connection
that enables children to learn and comprehend oofrtan the various curriculum
subject matters. Weinberger (1998) stated, “Musa&ing appears to be the most
extensive exercise for brain cells and their syicapterconnections. Education in both
music listening and music making facilitates studeintellectual development and even
helps students learn other basic subjects, sudading” (p. 4). Using this integrated
instructional approach can result in increasedesttigerformance levels for the

struggling reader or writer.
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Review of M ethodology

Qualitative M ethodology and Design

One of the most common research strategies uskd tmase study. Yin (2009)
explains that “case studies are most successfubaneficial when the researcher is
exploring into the how or why about events thatusgo which the researcher has little, if
any, control over the situation” (p. 4). This isywtase studies are most often used to
analyze social phenomena. Case studies incorpihietese of direct observations,
interviews, documents, and artifacts of the peaplelved in the particular practice or
event. Although case studies can take a longertingemplete than other methods, it is
possible to accomplish a successfully executed stasky with a shorter narrative.

Creswell (2013) explains that well developed casdiss should impart
comprehensive insight about the case. At the ceraiwf the study, the researcher
forms an overall analysis based on the data celleict the case. To do this, interviews,
documents, observations, and audio-visual mateairalshe multiple forms of collection
the researcher can use (p. 98). For this studyetmmmended data collection methods
of interviews, observations, and focus group wesedu
Alternative M ethodology and Design

The two main methods for conducting research aaditgtive and quantitative;
the nature of the research questions used intinily,sa quantitative approach would not
be appropriate. The research question seeks torexphat are teacher perspectives
about using music-infused lessons in reading amithg® Under the umbrella of

gualitative research methods, common designs arative research, phenomenology,
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grounded theory, and ethnography, none of whiclabgeed with this study. Creswell
(2013) explains a narrative researcher as one adielinto the life of one individual and
develops themes of the events that occur whicbtishe goal of this study. A
phenomenological study allows the researcher tebehderstand an experience or
phenomenon; grounded theory is used to developayhhat is based on data that has
been collected in the field; neither of which aBgmith the purpose of this study. The last
type of design is the ethnography in which the aeg®er describes and interprets a
culture sharing group and how that group works Wilaigain is not an appropriate fit.

Summary

The literature reviewed implied that much of thecass of a well-developed,
music-infused reading and writing instruction rélen the educators’ ability to properly
and consistently implement the integrated lesseraper integration is a key factor. The
more music is incorporated into the language agsdns, the more continuous
involvement will ultimately prove beneficial andeate a synthesis for learning.

Section 3 reviews the methodology involved as ase to use supportive
documents that served as a foundational templatevelop the study. Section 3 includes
the description of the study and the theoretiaai®work that was used to construct the
study. This section also included interviews, aigroup discussion with the
participants, and the observations of their musfased language arts lessons. Section 4
summarizes the final results of the study. Sediiamcludes why and how the study was
done, interpretation of the findings, implicatidos social change, and recommendations

for action.
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Section 3: Research Method
Introduction

This qualitative case study explored the teachmsspectives and experiences
with the use of music-infused lessons in the ctawmsrduring reading and writing
instruction. The purpose was to observe and anahgperspectives of teachers using
this instructional approach. Additionally, via ingtlual interviews, a focus group
discussion, and observations, | explored the chgdle and triumphs the participants
encountered during these instructional lessongeSime enactment of NCLB (2002),
legislation has placed demands on teachers toasergtudent academic-performance
levels in the targeted areas of language arts abdematics. This action has forced the
exclusion of the arts to allocate more time tottrgeted core subjects. Teachers have
been compelled to develop lessons that will stiteudend motivate students in ways that
will elicit an increase in their academic-perforroatevels. The study was derived from
the results and analysis garnered from the intersji€ocus group, and observations of
those participants. To begin this inquiry, | asgeed information through a qualitative
research approach, focused on the research questitaining to teacher perspectives
about using music-infused lessons in reading amthgr Using a qualitative approach, |
sought answers or meaning of a phenomenon thrdwggperspective of the participants
involved in the study (Creswell, 2008).

Qualitative Research Method and Design Approach
Qualitative research is defined as when the rekdakes four distinctive

characteristics using natural settings in an attémgrasp a better understanding of some
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type of phenomenon (Merriam, 2002). The questiadigg this research study was the
following: What are teacher perspectives aboutgisinsic-infused lessons in reading
and writing? In addition, in order to conduct thesearch, there were diverse strategies
that were used to obtain the information. The fifsracteristic is the researcher’s
attempt to understand the perspective people Hawat ghe world and their experiences.
Hatch (2002) asserted “that the qualitative redesaraorks to understand the totality of
participants’ surroundings, lifestyles, and viewsdifferent experiences and settings in
which they live/work” (p. 7). Hatch (2002) furthexplained “that all research is gathered
solely by the researcher” (p. 7). For this studyollected data by going directly to the
participants in their authentic setting, the claesn. As the primary instrument, | used
verbal and nonverbal communication to processifgJand summarize all received
information. In an attempt to explain a phenomernloa,research must have an inductive
process (Merriam, 2002). Hatch (2002) stated “th@tictive data analysis allows the
researcher to look for patterns of meaning in ctdlé data to use as a means to make
general statements about the phenomenon beingigates!” (p. 161). This
characteristic was paramount to the research psdisause there are generally
insufficient theories available to explain the ptv@non. Merriam (2002) stated, “the
researcher derives understanding through the d#teiged which is then used to develop
concepts, hypothesis, and theories” (p. 5).

It is through the development of this study thabticipated the ability to connect
a theory to explain the collected data. The laatatteristic required the study be richly

descriptive. Data garnered were documented threaghral facets such as observations,
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interviews, field notes, quotations, and electren&dditionally, | also used forms of
media such as photographs and videography. Thalagtuds and pictures of the
participants were used instead of using numbers.syhthesis of these forms
collectively developed into a richly descriptiveidy. | also used participants’ authentic
words to add weighted support to the study.

Creswell (2013) posited the five more frequentlgdisesearch inquiry traditions:
biography, phenomenology, grounded theory, ethmpdgraand case study (p. 2). To
select the method for this study required a revoé@ach of the five different traditions.
The phenomenological study looks to understandea@menon through the description
of the essence of the experience. The interviewsldibe lengthy and the data should be
an analysis of compiled statements, meanings, thetenography is based primarily on
extensive observations. The purpose was to desanitheinderstand a cultural and social
group. This required that the observations extemoh 6 months to a year. In a
biographical study, the researcher explores tkeedlifone individual where the researcher
prepares a detailed narrative of the individuaf&stbased on several interviews and
documents of that individual participant. To use ¢ginounded theory required a data
collection of interviews from 20 to 30 participamsorder to show saturation and details
from the field. The data analysis also requiredtipla, extensive coding. This would
have been a potential method to use, but it woalektfrequired more participants to
properly execute this type of study properly” (Gvel, 2007, p. 134).

For the purpose of this study, the tradition thestldit this research study was a

case-study design. According to Creswell (1998pse study is “an exploration of a
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‘bounded system’ or a case or multiple cases oner through detailed, in-depth data
collection involving multiple sources of informatisich in context. These sources
include: observations, interviews, audio-visual enial, documents and reports” (p. 61).
Hatch (2002) explained “a case study as a gerame tised to identify an array of
gualitative studies” (p. 31). Stake (2000) asseféechse study is both a process of
inquiry about the case and the product of thatinyj(p. 437). This traditional design
attempts to analyze a group, individual, institafior community and describe a
phenomenon in depth using a bounded, integrateédrmy®erriam, 2002, p. 8).

The study was conducted as a case study of focneéeswho taught in
prekindergarten to fifth grade. The participantsen@nalyzed as a whole group and were
interviewed, and their responses analyzed to iseréze validity of the study. Case
studies are representative of a program or of expegs that are unique, experimental,
typical, or even highly successful, which are thealyzed in-depth as a unit to better
understand or describe a phenomenon (Merriam, 20@), Stake (2000) explained “a
case study, like all research types, has a conakgtiwcture that is usually organized
around a small number of research questions” (p).4dne of the strongest components
of a case study is the fact that the research negjthe researcher to experience the
moment where and when the action actually occitrentails observing and recording
testimonies from the participants involved” (Colen&Briggs, 2002, p. 110).

Context of Study
The site for this study was at a public schoohie Wew York City Department of

Education, District 6 corridor, located in the Wiagjton Heights community. The
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participants were selected because they taughhat is classified by the New York City
Department of Education as an at-risk populatedalcirhe site was a Title 1 school,
which means that at least 40% of the school pojumatas comprised of students from
low-income households who were enrolled in the-&rd-reduced-price lunch program.
As stipulated in the Elementary and Secondary Baucéct (1965), nationwide, Title 1
schools receive supplemental funds to be used tbpraigrams to improve student
reading and mathematics performance levels orvatiddests. Additionally, as
designated by NAEP (2007), the reading levels e$¢hstudents were below the AYP set
by the state. Creswell (1998) explained it is int@ot for the researcher to use
“purposeful selection” of participants with a cleaiteria and rationale for the selection
(p- 118). | had been a teacher in the same schstoilctifor 15 years. The participants
had also worked as teachers in the same schodbséeminimum of 10 years each. The
participants and | had an excellent working relalup and each participating teacher
willingly expressed an interest in participatinghe study. Access to the site was gained
through a gatekeeper. The formal gatekeeper wasrthepal of the school where the
participants were employed. This gatekeeper wasittial contact person who was
given thorough background information about thelgtnd had a rapport with all of the
participants. In this case, the participants weaehers of the identified classes
(Creswell, 1998). At the time of this researchatlla professional relationship with the
participants; however, | did not have any supeovisesponsibilities or duties with these

participants.
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Ethical Protection of Participants

In accordance with Creswell (2003), in order toibefyis study, steps were taken
to gain approval from the IRB. This permission, W& University approval number 12-
09-13-0111901, ensured that all of the particigardghts were protected and preserved.
The school’s site principal was given a letter @bgeration (See Appendix D) as a
written request to use the site for the study. Ugproval, as the researcher, the
researcher officially invited the participants @ d part of the study. The participants had
no repercussions if they declined the invitation.

Each participant received an informed letter ofseort detailing the process and
procedures of the study. The letter explainedtt@astudy encompassed observing each
participant in their classroom, an individual iMiewv, and a focus group discussion. All
information from the study were coded and locked secured file to ensure their
confidentiality and anonymity. Participants wertormed that both the individual
interview and focus group would not extend pasii@utes and was audiotaped.
Additionally, the participants were explained thhegess and opportunity for member
checking of the findings for their own data. Furthere, participants were reminded that
at any point they had the right to withdraw frorme 8tudy. Participants were also
encouraged to ask any questions they had regattigngpmponents of the study and
barring any objections, the participants signed tt@nsent form. This form was in
compliance with the regulations set by the Waldaivérsity IRB. The form fully
outlined all rights of the participants: to voluateand to withdraw from the study at any

time; to fully understand the purpose and proceslofehe study; to ask questions, obtain
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a copy of the results of the study, and the benefithe study; and to have their privacy
protected. Finally, this document includes the atgre of the researcher to affirm the
agreement between all parties involved.
Role of the Resear cher

Currently, | am a teacher at the selected school &s been employed there for
fifteen years. As a teacher, | have worked six y@ara fourth grade teacher, four years
as a fifth grade teacher, and one year as a thadegeacher. These past four years, |
have been the social studies projects coordinataesearch writing. Responsibilities
included, teaching grades Pre-kindergarten thrdiwghincluding bilingual and special
education classes. | have a professional workilagioaship with the participants but
have no supervisory obligations towards them.

As the researcher, | was an observer in the paatits’ classrooms, conducted a
focus group, and initiated individual interviewsthiveach participant to discuss their
opinions, experiences, and perspectives on mugision during their respective reading
and writing lessons. To preserve the integrityhef data collected, permission was
acquired by obtaining informed consent from thdipigants and an approval from the
Walden IRB in order to gain access and data frapérticipants.

As a teacher, | use music-infusion to motivate amigdance lessons in reading and
writing. As the researcher, | documented and olesktlre way each teacher infused the
music into their respective lessons. Additiondlligcilitated and recorded information
garnered from the focus group discussions andnttigidual interviews. Mizener (2008),

states the “Regardless of the method of literastruction, there is a growing body of
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literature that supports specific music experierags activities to teach and practice
essential literacy learning components” (p. 11).

Criteriafor Selecting Participants

The school site was selected because the researabke@ware of the use of
music-infusion by the participants. In additiore #thool’s annual report card reflected
the need for increased academic performance levéte content areas of language arts
(New York City Department of Education, 2011). Hite was also a suitable location
because the gatekeeper was flexible and willirgltav innovative teaching practices
that support student learning. Creswell (2003)kstgbarticipants should be selected
through purposeful sampling to ensure they willtledp the researcher to understand
the problem and research questions” (p. 165). Hnecpants selected were teachers in
the site school who currently infuse music in tmeading and writing language arts
instruction.

Data Collection

The data for this study were collected during theek period, respectively,
through interviews (See Appendix A), a focus gr¢8pe Appendix B), and observations
(See Appendix C) that the researcher initiated. dde@ments for the study included
probing and guiding questions regarding readingvamithg language arts instruction.
Data were gathered through face-to-face interviefecus group discussion, and
observations. The inquiry included a teacher-geadraritten description of teachers’
lessons and tasks while using music-infused lesstinse each participant was from a

different residential area, they were coded by geewames for identification purposes.
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All data were collected and analyzed by the re$earat the completion of the study.
The questions posed in the interview and in thesagroup consisted of open-ended
guestions in order to allow the participants toagon their thoughts and perspectives.
I nterviews

Guiding and probing questions were also includeithéframe of the interview.
“Guiding questions helped establish the purpogé®interview and probing questions
encouraged the interviewee to delve deeper intsubgct matter discussed” (Hatch,
2002, p. 107-109). The inquiry was unthreateningiltov the interviewees to feel
comfortable. Yin (2009) stated “that an importaspect of a research case study is being
able to ask good questions while realizing it ismecessarily the answers received” (p.
70). It was paramount to be a good listener. “Iswaportant to be able to hear the exact
words of the interviewee, capture the total mood @motion, and understand the context
of the information, all without showing any bia%"ig, 2009, p. 70). “Observations were
used as a way for the researcher to better undergta perspective of participants by
understanding participants’ setting, culture, amca phenomenon experienced” (Hatch,
2002, p. 72).

It was important that the participants in the stéelyyunthreatened throughout the
process, so the questions were developed withtsetysio ensure the participants’
comfort level. Yin (2009) stated “that case stuslynicompliance with the protocol of an
inquiry and can be accomplished when asking unt&ngzg questions” (p. 107). With
consideration to the participants’ time availapilthe face-to-face interviews lasted for

about one hour and each interviewee was informékeofime expectation prior to their
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scheduled interview. Hatch (2002) explained “timabider to conduct a thorough
interview the duration should be one hour to 90uter” (p. 111). Hatch (2002) also
suggested that experiences with participants iedacational setting are best kept to one
hour in duration due to the busy schedules of radstators (p. 111). Each interview
was electronically recorded to keep consistenchi wie written notes taken during the
interview. Rubin and Rubin (2005) stated “intervéeshould be recorded to better ensure
accuracy for transcription” (p. 110).

Focus Group

Hatch (2002) described a focus group as “a groygeople who have similar
characteristics or have share experiences” (p.12%.focus group consisted of all of the
participants and was conducted for a durationdgssi0 minutes. The purpose of the
focus group was to stimulate dynamics that provdkedghts and ideas to surface
through the interaction of group discussions tliaéxwise might have remained dormant
in the individual interviews. This group discussiooused on probing questions on the
research topic. Hatch (2002) explained, “the fashusuld be on the topic and the
fundamental data are the transcripts of the grasgudsion on the topic” (p. 24). The
focus group discussion was recorded for later tigoison. Transcribed information was
shared with the participants to ensure accuracynarber checked. At any point during
the group discussion a participant felt uncomfdedbe discussion was halted.
Observations

As the researcher, | made observations and fidielsrauring reading and writing

language arts instruction lessons. | developedbarmation protocol from the initial
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analysis of the interviews and focus group. Hagf)0@) described field notes as “the
unaltered data that are written down at the mortkeyt are observed by the researcher”
(p- 77). The observations of the participants wreninutes in duration, which aligned
with the time allotted for each subject that wagytd. Throughout the time I was in the
classroom, it was important that, as the researtihemained unobtrusive and adhered to
the observation protocol. | made notations of sflexts of the lesson and classroom
environment. Additionally, there was an overalleefive summary of the entire
experience. The observations were properly codgddiect the integrity of the
observation and in accordance with the Walden UsitxelRB regulations. All
observation notes were transcribed and availablth®participant’s review.

Data Analysis

Data analysis is “the process in which the researbhagins to understand and
interpret the entire body of data collected from plarticipants in a study” (Creswell,
2003, p. 190). Data collected were from informag@annered based on observations,
interviews and focus group discussions of the gigdnts’ perspectives on using music-
infusion during language arts instruction as a watitbnal tool to support student
learning. To ensure accuracy, the interviews anddgroup were audio taped and
transcribed. All transcriptions were shared with plarticipants to confirm accuracy and
the findings of the data were member checked. Hte were analyzed via a detailed
coding system (Creswell, 2003).

The coding system was identified by chunking sergsrand phrases that were

relative to each other and provided meaning taltita. This was determined by the
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similarities and differences of themes and pattetestified from the collected data. |
coded all of the transcribed data, by hand, usolgrcoding for similar themes and text.
Coded text, of like themes, were cut and paste notecards and placed in separate
envelopes. Data files were also created for eadk twat had the same labeling. Strauss
and Corbin (1998) stated, “Coding is the analytimcpss of examining data line by line
or paragraph for significant events, feelings, sadn, that are then denoted as concepts”
(p. 29).

Data analysis included reading through, reviewargl reflecting each interview
conducted. The analysis involved several overlapptages: recognition, clarification,
synthesis, elaboration, coding, sorting, and dpson. Upon completion of the
transcription of collected data, member-checkintheffindings, and authentication, the
following steps were incorporated for data analysis

¢ Recognizedhe concepts, themes, and topical markers imitieeview by

examining the interviews tdarify and explain what was meant by the
concepts and themes.

e Synthesizednd fused all of the events of the data colleabeghin explicit

understanding of the overall narrative.

e Elaboratingthe data created a way to take the clarified anthegized

information and created new concepts and themes.

e Because data organization was paramarottingwas important. Coding the

data systemically by labeling the concepts, themed,markers that allowed

the ability to quickly retrieve and locate all bketdata that related to similar
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subject matter in each interview. Coding greatlpatcted how to conclude the
end of the analysis.

e Finally, data wasortedas a way to group all like data into a single catap

file.

The culminating step was to compose a narratiwxémine the similarities and
differences of the data. This process was usedighiaut the entire data-collection
process with each of the participants. Participamie each interviewed, a part of a focus
group discussion, and then observed. Initial datdyais occurred after iteration of data
collection. During the research process, it is net@nded to have a backup file. This
back up was deleted when the study was completenwhe study was completed, all
paper, audio, and electronic records of data, waed on a flash drive, and will remain
kept in a locked storage cabinet in my home foerog of five years; then it will be
destroyed.

Validity and Trustworthiness of the Study

All data collected were checked for validity and@a@cy. This was accomplished
by incorporating research-proposal strategies.Wzxk$2003) recommended the use of a
combination of strategies using triangulation; menmthecking; rich, thick description;
and clarifying bias. Triangulating the different@athe researcher used a cross section of
sources as a means to justify the information andegpaccuracy. Post data collection; all
transcribed information was shared with each ppditt for accuracy and member
checked. Member checking allowed the researchgndce the results of the data with

each individual participant and sought their vi@bsut their individual parts in the
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study, for credibility of the account and accuratyhe interpretations of the data.
Providing rich, thick descriptions enabled the exadf the completed study to more
vividly make connection with the experiences of plagticipants of the study.

This study incorporated a triangulated format: witaws, a focus group, and
observations. Using this research strategy, hdlpegtablish validity of the multiple
sources used in the data-collection process. Mar(2002) explained “that triangulation
is a strategy used by researchers to confirm tieenal validity of the study, which is the
strength of qualitative research” (p. 25).

Summary

For this study, a qualitative case-study design wtdiged to interview, focus
group, and observe four to seven teachers in ameglary school, to examine and
analyze the perceptions teachers have regarding asinusic-infused lessons during
reading and writing language arts instruction. @iata were collected and analyzed using
the recommended strategies of triangulation; merahecking; providing rich, thick
descriptions; and clarifying the bias of the reskar.

Section 4 describes the implementation and disonssithe actual study. In this
section are goals of the study and a review ofitbture addressing the study.
Additionally, it includes a thorough discussion atebcription of the study. The focus
was on the implementation of the instructional apph and the results that evolve from
a music-infused lesson during reading and writargguiage arts instruction, on the

students, from the participants’ perspective. $ech includes the why and how the



study was done, interpretation of the findings, lingtions for social change, and

recommendations for action.
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Section 4: Results
Introduction

The purpose of this qualitative case study waspboee teachers’ perspectives
about using music infusion in language arts insitbnc Constructivism was used as the
framework for the research format. This sectionudes the methods used for obtaining
the data, how it was recorded, the analysis otthllected data, and a brief description of
each participant. The data for this study wereectdid through individual interviews, a
focus group, and individual classroom observatitmshis section, | discuss the analysis
of the data collected from teachers using thiguiesional approach while teaching
language arts. Additionally, all data were memberc&ed by the participants for
validity. Data collected during the study were ab@ased on the similarities in sentences
and phrases (Strauss & Corbin, 1998). Based osithiérities, four themes emerged:
motivation, attitude, sustained attention abilégd retention.

Participants

Participants for this study were selected usingpgseful sampling. Each
participant selected was given a pseudonym to ertbeir confidentiality. All four of the
selected participants were females with more tltapehrs of teaching experience in both
the site and the education system.
Participant Introduction

Participant X had taught at the same school, tieesshool, for 13 years. During
this time she taught four different grades: fingdg for 3 years, second grade for 1 year,

kindergarten for 8 years, and 1 year as a Sociali&d teacher. Demographically,
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Participant X had a class of 22 students. Moshefstudents were Latino and male.
Performance wise, Participant X reported that tlagonity of the students were
considered Level 2, which meant they were approactiie state standards level.

Participant Y had been teaching for 14 years. Qutiese years, she taught at the
site school for 13 years in various grades. Pdde&aching at the site school, she taught
for 1 year as a paraprofessional. At the site Sglsbe had consistently been teaching the
second grade for 12 years, except for 1 year whemas the library facilitator. The
participant had a large class with 17 boys andl8.gihe majority of the students were
Hispanic and their academic performance levelsdaiost of the students were
considered Level 2. Participant Y reported thatbdam the state standards, the students
were approaching grade level.

Participant Z had taught for 15 years, all of whingve been at the site school.
During these years, she taught 3 years in theHarade, 2 years as a second grade
teacher, and the past 10 years as a third gradeeled his participant had 29 students in
the classroom, of which 99% were Hispanic. PardictZ reported that the students’
academic performance levels were varied, but thenmhaof the students were
considered Level 2. Additionally, Participant Zther reported that based on the state
standards, the students were approaching grade leve

Participant A had been teaching for 13 years @$hagrade teacher. At the
beginning of her teaching career, she taught astagfade teacher, and during the past
13 years she had also taught both third and farates as a summer school and after

school teacher. This participant had a smalleisdiaan the other participants. There
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were 19 students in the class and 11 of them ways. Participant A also reported that
most of these students were English language Iesaofiédispanic descent. Additionally,
according to the state standard, academicallystindents performed at Level 2, which
was approaching the grade level.

Data Collection Process

To commence the data collection process, a sigeteat bf cooperation
(Appendix D) from the principal from the site sche@s obtained. An application was
submitted to the Walden University IRB for approi@initiate a research study. Upon
approval from the Walden University IRB (approvahmber 12-09-13-0111901), the
initial contact was made with the potential pap#nts at the monthly scheduled faculty
meeting. After introducing and explaining the studgirculated a list for interested
volunteers to sign up as potential participantseRal participants were selected from
those volunteers who had been teaching a minimub® gkars and were currently using
music infusion during lesson instruction. The pexdjve participants were given a letter
of consent and asked to return it signed withiragsd

The data collection began mid-December and contitfm®ugh mid-March. Due
to several extreme weather conditions, schedulegsdeith participants had to be shifted
many times. Initially, after the introductory mewgiabout the study, five teachers
volunteered for the study. However, one volunteémadt complete the consent form and
effectively dropped out of the study. The four p#pants were teachers in kindergarten,

second grade, third grade, and fifth grade.
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Following the confirmation of the participants’ Wnigness to be interviewed,
individual, face-to-face interviews were scheduleth each one based on her
availability. The interviews began in January 2@bd were held in the actual classroom
of each participant, after regular school hours erview questions were developed
and scripted prior to any of the interviews (Appiendl). Each interview lasted between
45 minutes to 60 minutes and each participant wksdto explain or clarify responses
when necessary. The questions for the intervieveweth guided and probing questions.
| audio-recorded the interviews and took copiouesto ensure accuracy of the raw data
being collected.

Each interview began with introductory and backgibquestions that focused on
years of teaching experience, demographics abeutl#issroom as per its cultural make-
up, size, gender ratio, and student performanaddein addition, questions were asked
about the participants’ musical training, their mougenre preference, and the frequency
with which their students were exposed to musicnduthe school week. The primary
probing questions were designed to delve into thamar in which the participants used
music in their classrooms, their perceptions oflstul reactions and attitudes during
lessons when music was infused into the instrugctlma participants’ perspectives on
using music infused lesson as opposed to a traditftormat, and how music-infused
lessons aligned with the academic rigor prescriipethe new common core curriculum
standards.

The next round of data were collected through asagroup of all four

participants. In mid- February, | contacted eachigpant individually to schedule a date
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for the focus group discussion. Each participané@d to a mutual date for the discussion
to take place. The group met in my office afteutagschool instructional hours. The
questions for the focus group were predeterminedsaripted (Appendix B). The 40-
minute discussion required each participant toardo each question to stimulate
dynamics that could provoke thoughts and ideasitiase through the interaction of
group discussions that may have otherwise remalnadant in individual interviews.
The questions delved into the participants’ defnitof music infusion, their experiences
from using music-infusion as a teaching approaot,their perspectives regarding the
effectiveness and challenges that evolve from usingic infusion as a teaching method.
| took intricate notes to also include the nonveaxaressions and body language of the
participants as questions were asked and respaeseshared. The notes were used in
conjunction with the audio recording to further emsaccuracy of the data garnered from
the focus group.

The final round of data were garnered through unsbte observations of the
participants in their authentic classroom settiigge observations were prescheduled
with the participants’ permission and were 45 masun duration, which was the allotted
time for the subject to be taught. The purposdefdbservations was to allow me as the
researcher to see the participants’ executionmfisic-infused language arts lesson. All
observations were documented using the observatmncol (Appendix C) template.

All responses for the individual interviews anddegroup were audio recorded.
Copious notes were taken by me to ensure accufdbg data gleaned from the

interviews, focus group, and observations. Adddibn all data were transcribed from
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the audio cassettes and kept confidential via gpdimd secured in a locked file in my
home. Member checking was used to allow particgpémteview a written synopsis of
the findings for accuracy and to establish validityhe data collected (Creswell, 2003).

Data Analysis

Coding was inductive; data analysis allowed metklfor patterns and themes in
the collected data in order to organize and makemg statements about the data
garnered (Hatch, 2002). Upon completion of the datkection process, the data were
read several times in order to determine codesabatd best categorize the information
gleaned. From the coding process, four major thesuelved that addressed the research
guestion. The data from the individual intervietegus group, and observations revealed
themes related to the students’ motivation, atéfusdistained attention ability, and
retention.
Theme 1: Motivation

During the interview process, particular questistimiulated responses connected
to the research question regarding what are tesighenrspectives about infusing music
into language arts instruction. The responses gmwyete participants directly addressed
the theme of motivation. Based on a few of the prglguestions presented on the
interview guide (Appendix A) and the focus groupatission (Appendix B), participants
explained their perspectives about how they felsimprovided a conduit to motivate

their respective students
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This theme of motivation emerged from multipletgpant responses. For
example, Participant Z shared that she incorporatesc into her daily teaching routine
in a way that she hopes motivates students:
It seems that at some time during my day, | useéampourine with the chimes
hanging from it. | sing a spontaneously, made ugsw two, in the moment,
where | am shaking the tambourine around and iysvay of encouraging and
motivating my students when they are tackled wahain tasks during the day.
Participant X explained how her students would beeso motivated and
attitudes quickly change in a positive way when imissplayed during her reading and
writing language arts lessons. She stated,
My students get so excited! They quickly get rebdgause they want to begin.
Like for instance when we are going to begin ourmmg routine of learning to
recognize the spelling of the months of the yeaherdays of the week, the
children know the song and the movements we aratabao and immediately
you see them perk up. Whenever music is not pldyeithg lesson, | notice a
change in their body language. They look forwarthtomusic. They get restless.
Participant Y stated, “It [music] helped them tayson task. They are more
upbeat, more alive, they are more in tune. Some \itb would normally take longer (on
a task), it puts them in the mood most of the timeomplete their tasks.”
When Participant Y was asked about the motivatrahattitude observed when music is

not played during a language arts lesson, Partitigastated,
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“Some of my students are more rambunctious. Theamigkes them talk a lot less.
They don’t focus as fast. | needed music todaylglg” Participant Z stated, “The
students were ready to tackle the lesson of theadtimput apprehension. And well, when
music is not a part of the lesson students werayawess engaged.” Participant A stated,

The interest level is always high. The sluggish fatidued body language

disappears. They (students) present themselvehatlenges to show how well

they could handle the English language by tryinlp#on all the words or re-
mixing the lyrics to create a song of their own.

The theme of motivation also arose during the fagosip discussion as a result
of two of the questions asked. The responses tstigne?4, what has been the most
rewarding experience from using this approachmguleage arts lessons. Participant Z
quickly replied,

When you see children take ownership of their le@rnrhe children come up

with a song of their own, sometimes, and they shathome. For example, |

have students who come up with a song and thenetkiething you know they

say | learned that from my sister or some othetingd, This would be a song they

came up with to relate to the lesson when they wagb home and try to emulate

something learned during the lessons when | playesic.

Participant A said, “It's a testing strategy tooyMids remember certain things
about the lesson from the song that was playedtWwéhlesson.” Participant Y said, “I

just love seeing how excited even my more distrhstadents can tune into the lesson
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whenever there is some sort of music involved dytie instruction time.” Participant A
furthered explained,

As a result of what | have done in language agsdes, | had kids who were

having difficulty with division problems and | talmgmy kids a dance movement

that helps them to remember the division processYou can actually see them
doing the dance as they try to solve the problems.

During the focus group discussion, participaneretl the different ways each one
felt their teaching practices improved throughuke of music-infusion in their language
arts instruction. The responses given by the ppaints also aligned with D’Agrosa
(2008) asserted support for music-infusion in &éitsrlessons as a pre-reading skill. The
researcher further explained that recitation ofmhy and singing songs as a group often
encourages shy students to join in. This incretsaslevel of confidence and motivates
them to participate in language-arts lessons. éjaaint X said, “My children retain
information more while they are learning.” Partemp A replied, “They [students] are
more apt to participate.” Participant Y stated, &yHstudents] are more engaged than
with pen, paper, and graphic organizers. They aredout of their minds with that
stuff.” Participant Z said, “It's fun and my studsrare happier.”

During a classroom observation, in Participant d&ssroom, the language arts
lesson was launched by playing a s@rgund Hog(Seegar, 1955). As the song played,
the participant asked the students to listen testimg and write as many details about the
story which was read the day before. At the conatusf the song, Participant Y asked

the students to submit their written work. Aftee tlesson, Participant Y stated, “l wasn’t
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sure how they (students) would react to such arsahd), but they really got into it! And
the work | received from them was amazing! Theyalky produced really good
details!”

The responses of the participants were signifitathis study. From their
perspectives, music has the ability to transfornctvifurther supports other research.
Sacks (2008) argued for music’s transformativeitgdslto change and trigger mental
abilities in humans that take place in the persoa eesult of musical stimulation.
Theme 2: Retention

After a close analysis of the data garnered froenprticipants’, the theme of
retention also emerged. Each participant talkedresttely, in their interviews and focus
group discussion, about reactions they noticetieir students and how they seemed to
retain more from a lesson when music was infusetl@rcontext of the instruction.
Participant X said,

You can see my kids really trying to remember altg of the lesson and it

becomes really evident after that. The kids oftetngme and share the song with

their mother or whichever parent is in the homandw this because they

[parents] will come to me during a dismissal or @ming drop-off and tell me

how they learned about something their child ledimecause of a certain song

their child taught to them at home.
Participant A said,
Oh, boy! | get all types of reactions! Some willdmiling or head-bopping. Some

may be banging a beat on the desk. Then, thersoane who are attempting to
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learn the lyrics or attempting to prove how muclit they may already know by
reciting it or singing along. It's all over the pk&a (smile)

The responses the participants’ shared during thtgirview about their students’
reactions and behaviors align with the researchlblgr (2006, 2010) which stated that
music has the ability to enrich all the core sutgeéaught to children and additionally
meet special learners’ needs. Music supports thé €kotal learning environment by
enhancing literature, language arts, mathemaiosnse, transitions, and the theater arts.

Participant Z replied, “Oh, they start singing alppopping, and snapping and
then even call for me to play selections at tined they love. It is using mnemonics you
know to create memory aid, short rhythms for hejgmretain information.” Participant
Y stated,

It all depends on what’s going on. Sometimes theysanging, or clapping, or

swaying. Sometimes the music can be kind of fuespgcially since right now

we are focused on farms, so the kids may stagugHh, but then they calm down
and then they settle down and they get into ittaeg get into the lesson. It helps
them to focus more on the lesson tasks.

Marzano (2003) stated that, “nonlinguistic repréggon allows students to
generate mental images representing content, acbotent, draw pictures or
pictographs representing content” (p .82). Thisesteent became evident in the data
gathered during the interview process. Participah&sed their perspectives on how
using music-infused lessons in their languageiastsuction as opposed to a traditional

instructional format, also stimulated better ratamin their students. Participant Z stated,
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My perspective is that it is all based on mnemanitke the definition says [of

the word mnemonics] it is a systematic instructiatategy to help improve

retaining information. It connects new learningtor knowledge through the
use of visual or acoustic cues. It can help moutifiit different learning needs. It
enhances memory and better retention.

Gipe (2002) suggested, “Music provides opportusifer students who
experience difficulty with reading and writing toink and learn through another
language that is repetitive, melodious, and ematiaip. 371). Participant A said, “You
know (pause) working with an ELL population calts fooking for many ways to teach
and work with words in English in order to impraoeading, writing, and speaking the
language. Participant X replied, “It enhances legyand makes learning more fun! It
helps them to retain a lot of what | teach.” Thpa#icipants’ declarations parallel with
the assertion by Gipe (2002). Responding in grepttdwhen replying to this question,
Participant Y stated,

Humm...? That's a really hard question! Humm...? Lettmek...well, first of

all, if I could, I would because it sets the toB&idents would always come into a

calm setting. | say that because language arta/eésya the first content subject

that | teach and so they would always enter a sa&liting. When they come in
with music as a backdrop for a lesson it's like mus a theatre. My audience is
immediately drawn in. This is when you notice thexady to learn! And it

sticks!! You see, | always feel like | am performion stage when | teach and the
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music just sets it up. It just makes it! The regalarriculum environment is hum-
drum, dull, and boring. Music livens it up a lot!

As a result of data collected during the focumugrdiscussion, participants
explained how using hip-hop rhythms as a techngpegned to boost their students’
retention ability. Analyzing the data, | noticededationship between the participants’
responses and the research studies, conducteditile8td and Morrow (2006), who
asserted that because children love to singaitciatalyst that can be used to help develop
their reading and writing skills. Participant Atetd, “It [hip-hop rhythms] really helps
with my ELL population [English Language Learndegrn language.” Participant Y
said, “It gives my students the opportunity to egsrthemselves about what they learned
a lot better.” Participant X replied, “It gives thean outlet and the lesson sticks.”
Participant Z said,

Since we all come from Africa, the drums and beatmect and that connection

is what helps them to focus and remember whatetbsoh is teaching them.”

Participant A concluded the discussion on this ioesnd said, As a matter of

fact, the principal had us 5grade] to launch the poetry unit last year [2013]

using Tupac. The year before, she knew of my usepmmusic. | told her | used

Tupac because the kids can make lots of conneb@oause they look up to

rappers and the music had messages that were geeipy but it [lyrics] helped

them to connect with themselves and they weretaldbetter connect and retain

the lesson skill | was hoping they would grasp. Asd result they did! So she
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was so impressed, she asked me to burn additiddbslf@ the entire grade for

this year. Hey, it works!

During the classroom observations, in two casegdntcipants both used a track
from the video CD entitled;locabulary(2014) for their lesson. Participant Z used the
music as a motivational warm-up prior to the lesgdre teacher allowed the students,
who were very animated as the rap music playeénjwy the music as they prepared
their notebook and sharpened pencils, as she akskarid organized the materials she
needed for her forth-coming lesson. Students damghorus lines to the songs they were
familiar and chatted with their neighbors with Uiitie teacher counted to three.
Immediately the teacher expected the silence tllawied and she commenced with the
lesson.

Participant A asked the students if they knew sdhgstaught them about
something. Students volunteered in game such respas the ABC song and the 123
song. She asked each student to explain what thégarned from each song. One
student replied the song helped them to rememiedetters of the alphabet. Another
student mentioned that the 123 song helped them hkeav to count. The teacher began
to play theFlocabulary(2014) music video. The video uses hip hop musicragthms
to explain the main idea. The video used was edtitBear Facts” and “The First Day of
School” to teach the components of the main idga@paragraph. Throughout the video
the narrator would ask the question, with chorplies to: “What is the subject? What are
the details?” This was the chance for the studend$so join in choral response with the

video.
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Theme 3: Sustained Attention
There were questions, throughout my interview, fpatrked responses that

strongly expressed how the participants’ studesgsnsto sustain their attention longer
during language arts lessons when music is infueeglis when music is not infused as a
part of the lesson structure. Teaching challengimdyrigorous lessons were also easier
for the participants because the students were fooused. Overall, the participants felt
that their music infused lessons made learning i@ mM@morable experience for their
students.

Participant Z said, “They [students] were alwagsslengaged. Participant X
replied, “My students look forward to the musiciges. And when it's not there, |
quickly notice how they become restless and dist&atrticipant Y said, “Some of my
students are more rambunctious. The music makes & a lot less. They don’t focus
as fast. | needed music today! (laugh)” Participaadso stated, “Well, what | observed
is that the students simply prepared their notebaakh a heading anticipating a note-
taking session. No real focus was on understarnttimgkill or strategy being presented.”

In relationship with the new Common Core State &aths (2010), in the focus
group discussion, participants agreed that musision aligns with the academic rigor
prescribed in the new standards. Participant Zaemed, “Absolutely! Because when you
work in some of the content areas it deals withtkiearning styles and that's how the
student is able to learn.” Participant Y had a Eimiesponse as Participant Z saying,

Yes! They could be because it touches on diffelearhing styles. It hits the

learning senses and the students that have dtf@swdtaying in touch with the
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lesson or in tune with the lesson the music begls them to understand. It jars
something in them.

Participant A replied,

Rigor presents challenges! That's trying to getstuglents to take their

knowledge to the next level. Therefore, includingsia into the lessons provides

students with the opportunity to enjoy them [the&stns], BUT also question
themselves about things they don’t understand. Thkylo the research to find
out what it means because they want to make sayeatte singing the song with
the correct words. The research could be sometsrsymple as asking a friend /
classmate. That is rigor. They are inquiring thenawn on their own.

Additionally, songs are remembered much longer tiaas taken in a notebook.

Music focuses their attention and by teaching & skough music, students will

have songs internally stored and can retrieve tveenever it is needed to

complete an assignment in the future.

These responses all connected to the theory gns€dtterall (2002). The theory
suggested a “transfer of learning” explaining thatansfer denotes instances where
learning in one context assists learning in a ciffié context” (p.151). One example of
this | was able to observe during the classroonemasion of Participant A. Participant
A’s lesson focused on the skill of identifying madlea and supportive details in a text.
The lesson was introduced through the use of ttheovCD entitledrlocabulary(2014)
with a song focused on main idea. Students ent$iicsadly joined in singing the chorus.

The chorus lyrics were, “Listen up, lend me an &ae hot new thing is the main idea.



70
Supported by the details to keep it all clear;rttan ideas’ the reason that we're all here.
Yeah, come on!”

After the video played, Participant A continued kegson with a discussion about
a class trip they had taken earlier that day. Adteyut 20 minutes, the students were then
given a task to work with a partner to write dowhatwthe student felt was the main idea
of the trip and to write relevant details that wbalipport that main idea. The students
then worked for 20 minutes on that task and theh @artnership was allowed to share
their work. There was no point during the obsenrathat Participant A had to direct
students to stay on task or to focus on their assemt. Having the ability to capture and
sustain the attention of their students was a comatity | observed throughout each
participant’s classroom observation. Participargxlained,

When | play the music as a part of my lessonsyd that | very rarely find myself

having to keep students on task. They just seeo {d That's why | always use

it (music).” Students keep their focus and getviloek done. Mission

accomplished!

Throughout the focus group discussion, the paditip continued to express their
passion for using music-infusion to teach languat® The participants responded, “For
it!” when asked their feelings if it became mandgtior teachers to implement music-
infusion as a part of their language arts lessaeldpment. The participants said, “It
would keep the fun in learning and make learningamemorable.” Participant Y

capsulized the collective responses of the pastitip
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It would change the way we [teachers] teach soitlsatot boring! That is why

other communities are killing us in scores. It's what they are teaching, but it's

the way they teach. Like you said [participant¥eeps the fun and that's what

we are missing. We have to have fun. That's whgd,sl dance, and | clap. This

is who I am. | need it for myself and to help matermy class. They enjoy it and

the kids come to school wanting to learn.
Theme 4: Attitude

Participants shared how infusing music in theidneg/writing language arts
instruction created positive changes in their sttglettitudes and behaviors. Their
responses unite with the assertions of Darrow (2868 Smith (2000) who both suggest
that teachers must strive to be more innovatiaéir pedagogical approach in order to
provide the type of learning environment that sdriceencourage and motivate students
to learn. Participant Z said,

| do hand rhythms for kinesthetic and to discourage behavior and moods.

Again, | incorporate it [music] when | feel | negencourage, engage, and to

motivate. It could be shaking chimes. | think tthas type of kinesthetic and

auditory learning is a key component to get kidgt@ ownership of their

educational career.

Participant A replied, “Music has been infused in poetry lessons. Poetry
touches the emotions and so does music, so igisa blend and just does something to
my students overall mood.” Participant Y explain@tlell, | usually try to use it as

background music to kind of motivate them and réfeem. Like right now, we are doing
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a lot of reading about farms so | use songs tleathout farms for those lessons. So it
depends on the curriculum.”

Additional evidence of how the participants notigasitive attitude and behavior
in their students was eye-witnessed by me duriagkissroom observations. The
observation for Participant X was scheduled forfitst period of the day. Participant X
asked the students to quickly unpack their bagsaasdmble on their individual floor
spot. Participant X began by simply pointing to taéendar on the wall and counted out
loud, “One, two, and three!” The students begasirtg a song parody about the days of
the week. As a part of the song, Participant X alst the students to follow her in dance
movements that align with parts of their body. T$o8g was sung twice. Following that
song, immediately, they began to sing another sdaogit the months of the year. This
song was accompanied with hand movements and rhgtiamges throughout the jingle.
This song had a class leader and was sung in archllesponse style.

In each song, the students were not just singiagnémes days of the week and
months of the year, but they also had to spell @athe words. Participant X said, “I
infuse it [music] in language arts to teach thesdafythe week, months of the year, and
morning phonics word blends. It really sets themanog somewhat calms them at the
start of the day.”

Three of the four participants stated in theiriviwvs that their respective classes
receive music instruction from the school’s musiadher only once a week and that their
students look forward to the interaction. The fhyparticipant’s class does not receive

music at all. They further stated that the musstrirction is mostly sing-along style and
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includes some rhythmic movements. Additionally, plagticipants said that music
instruction is mostly based on grade level curuauin the area of language arts and
social studies and is given through vocal and sbmusic, but does not include any
instrumentation. Participant A stated,

My class gets music from the music cluster teaat®r visits one time per week

for 45 minutes. So to make sure | have music irctags every day, during the

school day, to keep them motivated, | do trans#ti@xercises to focus on rhythm

coordination. When we do transitional exercisel®y plifferent types of up-beat

music.

Discrepant and Nonconfor ming Data

After reviewing the data | collected, nonconformangd discrepant statements did
surface. Participants discussed some of the clygietihat inhibit their use of music-
infusion during their language arts instructionyewer, each participant regularly uses
music during their lessons. One participant exg@shallenges she has encountered.
Participant A stated,

| haven’t used it lately because of test prep lierMlew York State English

Language Arts and Math Exams. And not only tharerare some things in the

new curriculum (Common Core Curriculum) we (as a&dgrteam) haven't

introduced yet. | haven’t even had the time, cogrsnd) we are preparing for the

test, but after the test | plan to find some muisian use to introduce the unit.
The state exams the participant was referringeéamaty administered to students in

grades three through eight. Participant X and &lpént Y do not teach students in that



74
grade range, but Participant Z does. Participamsponded to the same question and
replied, “I keep using it, so nothing inhibits mé&dditionally, Participant Y said, “Well,
I’'m always clapping, dancing, you whoo-ing or sohieg and my kids must get ready
for their DIBELS exams, but | don't care.”

The reason for this discrepancy may be becausgiPartt A has students who
are in the % grade and are the senior students in the schbelfuBther expressed that
these students will graduate from the school ireJamd she must endure the pressure of
ensuring these students meet promotional critetia;h is incrementally different from
promotional criteria for children in the grades #angarten through”?grade. The
students in those grades are promoted based censtwdrk not high stakes tests. The
New York State exams are high stakes tests thangaede a student’s ability to be
promoted or graduate if they do not pass them. ghahbe state exams are also a part of
the mandated promotional criteria fdf §rade students, Participant Z expressed that she
does not allow the pressures of the exams intewigheher ability to keep music as a
part of daily teaching practices as indicated hyrbsponses.

Although there was a discrepancy found in the $agrnoup discussion data, in
aggregate, the data showed that the participanageded that the use of music-infusion
was an integral entity in their language arts ungtonal practices. The participants’
views expressed their desire to use music in taeguage arts lessons to enhance their
students learning. There were no discrepant consmaiiced during the interview or

observation data collected.
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Patterns, Relationships, and Themes

There was a consistency in the patterns and thgaresred from the data in this
study. The four themes uncovered in this study weaivation, retention, sustained
attention, and attitude. The participants mentiothede terms directly or indirectly in
response to questions during the interview anddagaup discussion. Additionally,
these were also noticed in the observations. Efttiegarticipants shared similar
positive perspectives concerning using music-imiusn language arts instruction. They
each agreed that it helps to motivate their stigdeatising them to retain the skills and
information being taught in a lesson. The partintgalso agreed that using music keeps
the students’ sustained attention causing thene tmdxe focused during instructional
time. The final benefit is the participants notibat their students’ attitudes and moods
are much better when music is a part of their lessdhe improved attitudes resulted in
the students displaying better behavior duringehmeticular lessons.

The only negative side of infusing music into tassthat was expressed by the
participants is the fact they needed more resouocessure their ability to be able to
consistently use music in every lesson. In the ugpsde level classes, the participants
are challenged with preparing their students ferttigh stakes state exams. This
preparation period becomes an obstacle for thécpgmamts to successfully implement
music-infused lessons. Overall, the participantsifiey foster positive academic

performance in their students as a result of tleghied of teaching.
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Evidence of Quality

The data collection process followed the requpextocol to ensure validity all of
the information gleaned. The data were triangulatdg individual interviews, a focus
group, and individual observations. All data weemscribed and coded based on
repeated responses that were then identified asetheEach participant was given the
opportunity to member review a written synopsishef findings of the data collected for
accuracy and credibility of the interpreted findin@reswell, 2008). Once data were
member checked, there were no corrections requimeztidition, to ensure credibility,
thick, rich, and detailed descriptions were useddscribe the setting, participants, and
themes in this study (Creswell, 2008).

Summary

Section 4 was a summary of the entire data cotlegtrocess for the study. The
section included an introduction of each partictgard how each one was confirmed as a
volunteer for this study. This section also incldidiee findings from the individual
interviews, focus group discussion, and the clasarobservations conducted.
Additionally, this section gave a detailed datalgsia of the data collected.

Each participant expressed their views on usingicanfusion for language arts
instruction. The participants all agreed that usmgsic-infusion in language arts
instruction has been paramount in their instruaiqmactices. The music-infused lessons
motivated their students, helped the studentst&renore information, increased their

sustained attention, and provoked a better attitaded in the learner during
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instructional time. There was only one discrepdocyd in the data regarding things that
may inhibit the participants from using music-irnfusas a part of a lesson plan.

Section 5 presented an in-depth, detailed disonssithe research question
presented in the study. This section also prese¢htetimitations encountered in the

study and recommendations for future researchisrtdpic.
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Section 5: Discussion, Conclusions, and Recommandat

The purpose of this qualitative case study waspboee teachers’ perspectives
about using music infusion in language arts insilbnc Constructivism was used as the
framework for the research format. A case studyhoalogy was the format for the
study. Triangulation was used for data collectind the data for this study were
collected through individual interviews, a focusugp, and unobtrusive individual
classroom observations. In addition, the findimgsfthe collected data were member
checked by the participants for their credibilitydavalidity. The data collected during the
study were also coded based on the similaritisgmences and phrases. There were four
themes that emerged through the data collectioceggy motivation, attitude, sustained
attention ability, and retention. The four partenps selected were female teachers from
kindergarten, second, third, and fifth grades. Haatticipant taught at the same school
site and had more than 10 years of teaching experiat the selected site and in the
public education system.

Guiding the study was the following question: Wae the perspectives of
teachers who use music-infused lesson as an itistnatapproach to enhance reading
and writing? The findings of the study showed thatteachers felt similarly about the
use of music-infusion as a pedagogical method baece their language arts lessons.
The teachers all agreed that they noticed a pesitiange in their students’ behaviors
and productivity when music was used as a pataf tesson structure.

The study was based on the constructivist paradig@ardner (1983) theory of

the multiple intelligences. In the theory of theltiple intelligences, Gardner discussed



79
the phenomenon of the eight multiple intelligen@earning styles) an individual can
embody. This study focused on one of these intalligs as the learning style that
connects with arts, more specifically the art ofsiauThe findings identified both the
successes and challenges these teachers expenetit@dplementing this teaching
method.

Four themes emerged as a result of the data talle€he themes were
motivation, attitude, sustained attention abilégd retention. In the following sections, |
discuss how each of the themes addressed theclespaestion.

Findings

The findings from this study were significant t@ tlesearch question: What are
teachers’ perspectives about using music infusidanguage arts instructiofridividual
interviews allowed the participants to share tpenspectives about different aspects of
using music-infusion during their language artsdées. The focus group discussion was
a way to document the commonalities and differeacesng the participants based on
their experiences with music-infusion as an ingtanal practice. The observations were
in the actual classroom setting of each participaotrder to more closely see how they
used music in their lessons.

Each participant used music either within the cxinté the lesson or as a way to
begin the lesson. Campbell and Scott-Kassner (284@dained, “The manner in which a
class begins can entice and motivate childrenamie(p. 41). The results of the findings

showed that whether it is recorded music, handpahap rhythms, instruments, or
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singing, each participant used some form of mustbeir language arts lessons and
continued to use this method as a part of thely d@aching practices.

Theme 1: Motivation

One major theme that emerged was motivation. Relseexr Jensen (2008),
Reeves (2007), and Strickland and Morrow (2006 udunted how a well-designed
music-infused program can stimulate and motivassagks in a student’s performance
levels in many different ways. The participantsheseflected on how their music-infused
lesson stimulated and motivated their studentgidjzant Y said, “I just love seeing how
excited even my more distracted students can ttoehe lesson whenever there is some
sort of music involved during the instruction tim€riss (2011) explained, “An effective
teacher can create motivation in students by fogmahationships and stimulating the
affective domain” (p. 1). Similarly, Participantsfated, “The students were ready to
tackle the lesson of the day without apprehensidhe participants also explained how
their students seemed to lack motivation when mwag not infused in a lesson.
Participant Z's comments connected with an assedidCooper (2010), who claimed,
“Children who are immersed in music and languagenawsre prepared to listen, more
receptive and alert, and more active in their raspe” (p. 24). Participant X stated,
“Whenever music is not played during lesson, le¢®a change in their body language.
They look forward to the music. They get restlegstording to Graham (2005),
“Although a variety of variables can affect perf@amee levels in language arts, lack of

interest and motivation in the classroom are antbadeading causes” (p.587-590).
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Theme 2: Retention

A second theme to emerge was regarding retentexksS2008) argued for
music’s transformative abilities to change andgeigmental abilities in humans. In the
study, the participants indicated times where teidents often retained information
from those lessons that had music infused withenléisson structure. Participant X
expressed,

| know this [that my students retain a lesson] beeahey [parents] will come to

me during a dismissal or a morning drop-off antirted how they learned about

something their child learned because of a cedairy their child taught to them
at home.

Participant Z also reflected on this point, statiiMy perspective is that it is all
based on mnemonics. It connects new learning tw gnowledge through the use of
visual or acoustic cues.” Bellisario and Donovadl(?) stated, “Teachers report that arts
integration stimulates deep learning, creates asa@ée student engagement, and cultivates
students’ investment in learning” (p. 1).

Theme 3: Sustained Attention Ability

The next theme was sustained attention ability.p80¢2010) explained, “The
sounds and foundational structures of reading armging provide young children with
successful pathways for advancing language skillsiacreasing memory and attention
span” (p. 24). The findings from the study showeat students in the participants’
classes were much more attentive during lessons whisic was within the context of

the lesson. Researchers McBrien and Brandt (19%&reed that the brain is



82
continuously in search of patterns, meanings, amhections. An unthreatening
environment allows for the type of authentic leagiihat increases the brain’s ability to
make connections and preserve information. Paantig stated, “Music focuses their
attention and by teaching a skill through musidstis will have songs internally stored
and can retrieve them whenever it is needed to Empn assignment in the future.”
Eschrich, Munte, and Attenmueller (2008) confirntieat listening to music, even in a
passive state, activates many psychological funstsuch as emotion, memory,
attention, and imagery in the brain network.

Theme 4: Attitude

The final theme addressed the teachers’ percepfitire attitude of students
when music-infused language arts lessons werefas@ustruction. Educational
researchers Strickland and Morrow (2006) asseh&idoecause children love to sing, it
is a catalyst that can be used to help develop teading and writing skills. Participant
X said, “l infuse it [music] in language arts t@ath the days of the week, months of the
year, and morning phonics word blends. It realtg $igem up and somewhat calms them
at the start of the day.” This further supporte@e€x(2002) claim that “Music provides
opportunities for students who experience diffigulith reading and writing to think and
learn through another language that is repetitivepdious, and emotional” (p. 371).
Participant A replied, “Music has been infused in poetry lessons. Poetry touches the
emotions and so does music, so it is a great ldaddust does something to my students

overall mood.” Music-infused lessons can inspitglents to write by creating a
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stimulating feeling and a nonthreatening environntleat promotes a reassuring attitude
to achieve (Graham & Hatrris, 2002).

In conclusion, the findings revealed through thiglg agreed with the opinions of
other theorists and research educators who metmix@lue of motivation, retention,
sustained attention ability, and attitude in an@ay environment. Jensen (1998) stated,
“studies have shown that a student, when propedtmvated, can improve their
intellectual quotient by as much as twenty pointa proper learning environment” (p.
1). The participants’ responses consistently aturthe increase in the academic
performance levels of their students as a resuheif increased motivation.

Campbell and Scott-Kassner (2013) asserted, “Msigiciverful role offers
compelling reasons for its inclusion in schools”3p The participants also stated that
students improved their retention of the taughtrimfation in their music-infused lessons;
how attentive and focused the students were thimutghe lesson instruction. Their
experiences parallel the beliefs of theoreticiangsychology and education. Readings
on the Development of Childreviygotsky (1978) explained that according to Tluke
(1978),

Theoreticians in psychology and education beliéat évery particular response

acquisition directly enhances overall ability iruafjmeasure. Teachers believed

and acted on the basis of the theory that the miadcomplex of abilities, powers
of observation, attention, memory/retention, thimtkiand that any improvements

in any specific ability results in general improvemts in all abilities (p. 36)
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This assertion can also relate to the positive ghaithe participants noticed in their
students’ attitudes when music-infused languagelassons were implemented.
“Common outcomes for intervention include changesnowledge, attitudes, skills, and
behaviors.” (Chinman, Imm, & Wandersman, 2004,16)1The music infused lessons,
as an alternative teaching method is the intergartbol used, resulting in improved
levels of motivation, retention, sustained attemtéility, and attitudes in their students.
Implicationsfor Social Change

The findings from this qualitative case study suppositive social change for
the site school. Additionally, it also implies p& social change for other schools that
may be in need of alternative pedagogical methiogalisdan potentially help to improve
academic progress in studentsEltucation WeekRobelen (2012) stated, “As educators
nationwide seek to help students meet the demdrtie €ommon Core in language
arts, many arts advocates are making the caséhnatts can be a valuable partner” (p.
1). Furthermore, the findings suggest that mudigsied language arts lessons are
beneficial and can assist in bolstering learninghiidren. The data supported
improvements in the students’ motivation, retentgustained attention ability, and
attitude during their language arts instructione Tilangulated data was collected
through individual interviews, a focus group dissiog, and individual observations, of
the participants, in their authentic classroomirsgst In each case, the participants all
expressed and experienced similar positive results.

The problem presented in the literature review $eclon the main focus of the

NCLB (2002), which is to strengthen and increaseliteracy development of America’s
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children. However, according to the NAEP (2007)WM\¥ork State’s literacy rates still
ranked below the nationwide proficiency level slbiecause of the low ranking, teachers
have been challenged with the need to developegiest and teaching methods to ensure
their students meet State standards.

The site school for this study is a Title | schantl in accordance with the NCLB
(2001), Title I schools are mandated to have e&dtheir students reach 100%
proficiency in language arts by the 2013-2014 acadschool year (New York City
Department of Education, 2010a). The participamthis study have all used music-
infused language arts lessons as an alternativeothéd help increase literacy in their
classes. The participants each infused music vetio enguage arts lessons differently,
but have each experienced positive changes inshedents. The music-infused lessons
bolstered motivation, retention, sustained attendibility, and attitude, in their students,
resulting in positive improvements in their studeraicademic performance levels.

Based on the research question, what are teaghexreptions about infusing
music in language arts instruction?; the resulthisfqualitative case study can bring
about social change at their school and other dsladarge. Marzano (2003) stated, “A
teacher-level factor that affects student achievensenstructional practices” (p. 78).
These participants believe that music infusion p@aerful tool that should be used as an
alternative method to help improve the language sllls in students. The Leadership
Paradigms (2009) stated,

Social change builds community-based responsesitlaess underlying social

problems on an individual, institutional, communityational and/or international
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level. Social change can change attitudes, behgJews, policies and
institutions to better reflect values of inclusidaiyness, diversity and
opportunity. Social change involves a collectivaacof individuals who are
closest to the social problem to develop solutitias address social issues.
Through this study, | witnessed evidence of suangke from the successes each
individual participant found by creating and implkeming music-infused language arts
lessons. In each case, the participants achievatvy@improvements in their
motivation, retention, sustained attention abilggd attitude, thus increasing their
students’ academic performance levels. These ingonents move the participants closer
to having their students meet the mandated Statelatds. This would suggest that
music-infused lessons would be one means for aoguocial change in their learning
community.
Recommendationsfor Action

Based on the data analysis of this qualitative casdy, which encompassed the
data from the individual interviews, the focus graliscussion, and individual classroom
observations, | developed a list of the followiegogmmendations for the site school.

e Administrators might provide opportunities for tieachers to share their
different experiences and approaches used whermgpiting music infusion
in their language arts lessons with the entireheacstaff at the school.
“Provide educators multiple opportunities to depetieeper understanding of

the content and strategies necessary to improeaiteg (Hirsh, 2009, p. 71).
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e Administrators might allow teachers more flexilyijitn grade level
curriculum development, to create some music-irdusssons that would
align with each unit of study.

e Administrators might discuss with teachers whay tweuld need to further
assist them with executing music-infused lessons.

e Administrators might create a collegial coachiraneof teachers who would
be able to mentor teachers who may need periodistasce with developing
and implementing music-infused lessons that wilehibe needs of their
particular class of students. Hirsh (2009) expldjri€reate opportunities for
principals and teachers with interest and expettisead improvement
efforts” (p. 71).

These recommendations have been determined badkd data analysis,
findings, and results from the study expressedhdutie individual interviews, focus
group discussion, and individual observations efghrticipants. The results of the study
were shared with the participants and principahefsite school. The purpose of sharing
the information was to bring awareness to the aidhe successful experiences and
results the participants had with this alternapeedagogical method. In addition, it
initiated a discussion about the potential bengfiégsschool could gain from by
implementing this teaching practice school-widerridaand Jones (2010) explained,
“There is evidence of teachers having a greatemaitmment to make significant and
lasting changes in their classroom and beyondcdratcontribute to systemic change” (p.

175).
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The results of this study were disseminated tddhewing:

e The results and findings of the study were shargld @ach participant.

e The complete study, with the results, findings, es@mbmmendations for

action, was distributed to each participant andpttecipal at the site school.

e Upon request, the findings of the study are toHzeexd at a faculty

professional development workshop.
Recommendationsfor Further Study

Since the early 1900s, advocates supporting fieetedf music on learning have
suggested that involvement with and exposure tdcwas serve as a catalyst for
improving children’s academic achievement (Progai, 1967). This research study
further supports the many research studies tha bhaen conducted in the past. There
were limitations in this study that would lendatfurther study. A study with an
increased number of participants and additionaksiay have produced a broader
variation in the responses and results. There wmiyefour participants in this study and
the study was confined to one site location.

School budgets continue to be limited when it coteeallowing for more of the
arts to be included in school curriculums. Nowthat end of the NCLB (2001), teachers
still remain challenged with students falling beltve 100% proficiency in literacy that
was required of them. Are music-infused languagglassons the necessary component
that should be included within a curriculum struetto remedy this on-going problem?
Can the implementation of music-infused lessonsathpcademic achievement with

those students lacking literacy proficiency?
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Per sonal Reflections

Reflecting back on this entire educational jourdeggnnot believe that the finish
line is here. When | began in 2006, it was underitfpression that once | conquered the
core courses the rest of the journey would be neasler. Of course, | found that it was
very wrong. The biggest mountain was yet to belodidi The process of getting my
proposal approved to be able to begin the studytheabeginning of the huge climb. The
next step was to begin the actual case studyuhass that the data collection process
would go a lot smoother than it did. The beginmfighe selection process happened
quite quickly, although, | had anticipated havingrmparticipants. However, | am
grateful to have retained the four. There was dherovho had volunteered, but
unfortunately, they did not return the signed com$erm within the deadline given.

Upon receiving the four signed consent forms, | migt an unanticipated
obstacle which was extreme winter weather. | hag$chedule my interviews, focus
group, and observations for each person at legest times each due to extreme weather
conditions this winter. | initially thought thatwould only take four weeks to collect the
study’s data. With the schedule changes, the psdoek double that time. Though it
took much longer than expected, the informatioleaged from it was well worth the
wait.

The patrticipants were quite intriguing and | lesdrso much about their teaching
practices and their philosophies about the impedarf using music in a lesson structure.
| have worked with the participants for over 10rgeand | was in awe of the information

learned about their teaching practices. Each paaint's perceptions regarding infusing
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music into language arts lessons were slightl\edifit, yet the same. The bottom line for
them was that infusing music in language arts lessothe key to solving the never-
ending challenge of getting their students to nieeistate standard level for literacy.
These teachers experienced so much success aherrgithem used the same approach.
As the researcher, | entered this study with agrexisbias, having been a strong advocate
of infusing music in language arts lessons.

During my first 12 years as a classroom teachesieriofused lessons was a
common, everyday practice. | believed it made aiBgant difference in the
performance of my students. As a child, | rememtbé@v music infused lessons were a
constant throughout my personal education andnipact it made on my learning. From
elementary school through high school, music irdusssons were a main staple in many
of the lessons my teachers taught. | always knewsignificant music was throughout
my education which is why | implemented the sanafice once | became a teacher.
What | did not know, before the research, was atlmiextensive research studies that
had been conducted supporting the importance sfttaictice. | was amazed by the
amount of data that supported this teaching practic

Although | had read through countless studies almusing music in language
arts instruction, much of the research began te taka circular motion. Many other
researchers were often restating much of that wihéshalready been stated by earlier
researchers. The reiteration of the benefits ofiecnagusion is the main reason why |
thought it is important to continue further studyhopefully push forth the changes

necessary. This revelation is why it will be im@mtt to share with the participants and
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the principal of the school. It is my desire tha site school will want to introduce this
teaching method to the extended teaching staff thethope that there will be other
teachers who will also experience the same sucs@sste participants.

Conclusion

America’s children ranked significantly lower #niguage arts skills than other
children across the world (National Education Asstoan, 2009). There have been
numerous curricula designed and used, but stitethas been little growth made
(Gullett, 2008; Strickland and Morrow, 1989). Yas, early as 1900, there are
documented studies regarding the impact music @afilsnguage arts lessons has on
student performance levels (Project Zero, 1967¢ dunrestion now becomes when will
the powers that be realize that perhaps musicedflsssons is the missing component?
As asserted by Kelstrom (1998), “Music deservekegowith the core subjects of math,
science, history, and language arts. If it is gitrenopportunity, music can make a
difference in the academic achievement of our sifigp. 34—43). Furthermore, as
confirmed by former U.S. Secretary Paige, the amtsdeemed a core academic subject
under the NCLB. “Arts integration enables studeatsave direct experiences, be
involved in making decisions about their learnimgl #e engaged in lessons that are
motivating” (Mason et al., 2005, p. 3). To continagesearch the role music can play in
academic achievement is important because thisl@park a social change in education
with a shift in the structural format of languagesaurriculum that has been long

overdue.
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Appendix A: Participants’ Interview Guide
Introduction: Thank you for accepting to be a mapant in my doctoral research study
on the topic of: Teachers’ Perspectives about Infuslusic into Language Arts
Instruction. All of your responses will be kept agmous and used solely for the purpose
of this study. The interview will not extend mohah 60 minutes. If at any point during
the interview you feel uncomfortable the interviesl be halted. Additionally, feel free
to ask for clarification about any question if neédThis interview will be recorded for
later transcription. All transcribed informationlibe shared with you to ensure
accuracy.
Introductory & Background Questions:
1. How many years have you been teaching?
2. How many years have you taught at your curreimba!?
3. What grade do you currently teach?
4. Have you taught other grades at this schooj@df please state the grades.
5. Describe the demographics of your current otesaf? Please include class
size, gender ratio, cultural makeup, performancel$e
6. Do your students currently receive any formasminstruction at this school
during the school day/year? If yes, please desthb@amount and frequency.
7. Have you had any musical training? If yes, @ezglaborate. Tell me if it is
vocal or instrumental. If it is instrumental, whastrument?

8. Describe the type of music you most enjoy listgrio?
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If you play recorded music in your classrooneggk tell me about the type of

musical selections you choose and how are the ehonade?

Primary Questions:

1.

2.

Describe your current classroom environment?

How have you incorporated music in your dailct@ng routines?

How have you infused music into your readingiiwg language arts
instruction?

Describe the reactions of the students whilg liseened to the music during
language arts instruction.

When you played music as a part of your readingihg language arts
instruction, what did you notice about your stugéntotivation and attitude
during those lessons? Please be specific.

What did you observe with your students’ moimatand attitude when music
was not used during the reading and writing languss instruction? Be as
specific as possible.

Explain your perspective on why you would usesithinfused lessons in
reading and writing language arts instruction gsospd to a traditional
instructional format.

In accordance with the new Common Core Curriouitandards (2010), do
you think music-infused reading and writing lessahgns with the academic

rigor prescribed in those standards? Explain yoswer.

Closing Question:
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1. Is there anything about using music-infuseddessluring language arts that

you feel important to expand further on?

Closing: Thank you for participating in this intew and sharing your perspectives on
infusing music into language arts instruction. Otigs interview has been transcribed, it

will be made available to share with you.
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Appendix B: Focus Group Questions

Introduction: You have all accepted to be partioigan my study on the topic of:
Teachers’ Perspectives about Infusing Music intogueage Arts Instruction. All of your
responses will be kept anonymous and used soletpéopurpose of this study. The
guestions are to be answered by each of you ands$ied as a group. This group
discussion will not extend more than 60 minuteat liny point during the group
discussion you feel uncomfortable the discussidhbeihalted. Additionally, feel free to
ask for clarification about any questions if needgus focus group discussion will be
recorded for later transcription. All transcribefiormation will be shared with you to
ensure accuracy.

Question 1. Please state the grade that you arentiyrteaching, your years of
experience as a teacher, and describe the demaggayftthe students and the learning
environment.

Question 2. What is your definition of music-infoisias a method?

Question 3. What types of support do you believeld/ienable you to effectively
incorporate music-infusion as a technique in yegsbns on an ongoing basis?

Question 4. What has been the most rewarding extpezifrom using this approach in
your language arts lessons? Explain.

Question 5. In what ways has your teaching pragticgroved through the use of music-
infusion in your language arts instruction?

Question 6. Some teachers have incorporated hipHytbms as a way to encourage
students to demonstrate their understanding obgesuby creating lyrics explaining
various topics. Would you consider such a techrizdiay? Why not?

Question 7. Are there particular types of music ttwau think are particularly effective
with your students? Why?

Question 8. If you have not used music-infusiogonr language arts instruction, is there
anything that has inhibited you?

Question 9. If using music-infusion to teach larggiarts became mandatory for teachers
to use, what would your feelings be? Would youdratfor against it? Please explain
your answer.
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Closing: Thank you for participating in this focgioup discussion and sharing your
perspectives on infusing music into language agsuction. This focus group discussion
will be transcribes and shared with you for yowieey.
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Appendix C: Observation Protocol

Teacher’s Code School
Date of Observation GragelL
Start Time End Time

1. Description of the classroom: (Include the numbdestodents in attendance)

2. Teaching materials being used:

3. Assessment strategies/task implemented:

4. Classroom management strategies used:
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5. Lesson being taught:

6. Description of teacher’s infusion of music durithg esson instruction:

7. Description of teacher’s interactions during thestan instruction:

8. Explain any non-instructional occurrences: (Exsslannouncements or fire
drills, etc.)
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9. Describe the results garnered from the task giwehd students during the lesson
instruction:

Reflections at Conclusion of Observation:

1. Summarize an overview of what was observed dutiedd@sson. What happened
during the classroom observation? Explain the wayt¢acher infused music into
the reading and writing language arts instruction.

2. Summarize things that did not happen. This wouttlite: lesson flow and
interactions.

3. Overall description of the classroom culture: acaideigor, interactions and
collegial working relationships.
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The observations made will be properly coded tagatathe integrity of the
observation and in accordance with the Walden UsiixelRB regulations. All
observation notes will be transcribed and avail&nehe participant’s review.
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Appendix D: Letter of Cooperation from School

Public School XXXXX
XXXXX

XXXXX

Principal

Dear Ms. Thomas,

Based on my review of your research proposal, ¢ germission for you to conduct the
study entitledTeachers’ Perspectives About Infusing Music Intodusage Arts
Instructionwithin Public School XXXXX. As part of this studiyauthorize you to
conduct observations, interviews, and a focus gobsqussion with selected teachers in
the 1st, 2nd, 4th, and 5th grades. Individualstipigation will be voluntary and at their
own discretion.

We understand that our organization’s respong#slitnclude: allowing you access to
observe the individual participants in their classns during the active school day and
the ability to conduct observations, interviews arfdcus group discussion with them at
the school site. We reserve the right to withdreawnt the study at any time if our
circumstances change.

| confirm that | am authorized to approve reseandhis setting.

| understand that the data collected will remaitirely confidential and may not be
provided to anyone outside of the research teafmowitpermission from the Walden
University IRB.

Sincerely,

XXXXXXX

Principal
(XXX) XXX XXXX
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