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Abstract
The problem at a West Coast university was that the university’s teacher education
program lead faculty and teacher candidates stated they were concerned about the quality
of feedback provided to teacher candidates who are assessed by clinical supervisors
during their field-based experiences. The purpose of this qualitative study was to
understand the perceptions and experiences of teacher candidates, clinical supervisors,
and teacher education department (TED) faculty regarding the feedback process. The
conceptual framework used for this study was Argyris’ theory of single-loop and double-
loop learning to support the research question. The research question was focused on
perceptions about the feedback process for evaluation of teacher candidates. A basic
qualitative study design was implemented to explore perceptions and experiences of the
feedback process according to three participant groups consisting of five TED faculty
participants, five field-based clinical supervisor participants, and five teacher candidate
participants. Data were analyzed through recorded transcriptions and journal notes to
identify codes and themes. 19 codes and six overarching themes were identified within
study findings. For the study project, a policy recommendation paper was created that
may enhance positive social change by providing policy recommendations that enhance
the process for evaluation of teacher candidates based upon study findings. This study
may enhance positive social change by providing policy recommendations that enhance
the process for evaluation of teacher candidates, potentially resulting in enhancing the
quality of field-based evaluative feedback process between field-based supervisors and

teacher candidates.
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Section 1: The Problem

The process of evaluating teacher candidates (formerly known as student
teachers), began shortly after the end of World War Il (Eiszler, 2002). Most teacher
education (TED) programs in the past only offered the student teaching experience as an
extension of learning and as a means to earn credentials (Edeiken-Cooperman, 2013).
Recent federal initiatives such as Race to the Top and the Every Student Succeeds Act
(ESSA) placed more emphasis on teacher growth and evaluation, with individual states
having more control over teacher certification programs (Clarke, 2017).

There was a need for TED programs to educate future teachers to be effective in
classrooms beginning with children ages 5-6 who enter kindergarten through senior high
culminating in graduating at the end of 12th grade. Teacher candidates must be prepared
to create appropriate planning for the classroom, use appropriate strategies to meet the
needs of diverse learners, and engage in quality relationships with students to prepare
them for the future (Kearney & Garfield, 2019). Teachers are instructors who prepare
youth to be successful in life. Teacher candidates can be cognizant of their strengths and
weaknesses by receiving feedback regarding their teaching performance from education
professionals during field experiences. TED programs can prepare teacher candidates for
the modern K-12 classroom by ensuring policies align with laws and educational policies
within their program.

Policies and changes within TED programs are inevitable, and federal laws
affecting TED programs such as the No Child Left Behind Act (NCLB) passed as a law

in 2002 to increase math and English learner outcomes for K-12 students to hold teachers



accountable and federal grants such as Race to the Top implemented by the Obama
Administration in 2009 were designed to award high-performing teachers and schools to
ensure K-12 schools and TED programs are held accountable for student performance
(Cuenca, 2019). However, teacher candidates often stated that educational laws and
policies were both negative and chaotic (Sezer, 2018). TED programs are mandated via
legislative mandate, such as the ESSA, to update their own curriculum and teacher
evaluation policies, yet a gap remains in terms of how these changes are implemented
and many programs vary between universities, especially in different states (Walsh et al.,
2017). The definition of a quality teacher has changed culturally within America with a
new focus on teaching to diverse populations along with delivering instruction that is
more rigorous and relevant to students’ lives (Donovan & Cannon, 2018). Offering
classroom activities that include differentiation, an active classroom approach, and
inclusivity are now an expectation in most TED programs (Abrams, 2018). Ensuring
students are placed with teachers who develop their quality of life through practice during
the beginning stages of student teaching is paramount to K-12 students’ future success
(Caz & Yildirim, 2019).

TED program leaders, however, are often seen as being resistant to change
(Walsh et al., 2017), and additional research could be beneficial in guiding clinical
supervisors to offer feedback that aligns with the demands of the modern classroom .
Mental health of K-12 students is especially a component of student wellbeing that is
often overlooked by teacher education programs (Lane et al., 2018). Clinical supervisors

must provide informative and timely feedback to ensure reflection and growth when



performing observations (Russell, 2019). This study may offer some insight toward
creating positive change which would address how the process for evaluation of teacher
candidates is provided to teacher candidates.

Leaders within TED programs are responsible for ensuring K-12 school
administrators have teacher candidates who can progress into potentially novice teachers
who have attained quality training and competence in their subject matter, can offer
appropriate assessments for K-12 students, and demonstrate appropriate classroom
management. As such, quality feedback and guidance are essential for supporting and
mentoring novice teachers to have an awareness of providing quality feedback and
modeled guidance. Quality feedback should help teachers be aware of inconsistencies
within their own teaching practice, and thus make changes to their classroom procedures
and strategies to be effective with K-12 students (Kimbrel, 2019). TED program leaders
have a need to understand the perceptions of how teacher candidates are evaluated by
clinical supervisors as part of the K-12 feedback process for evaluation of teacher
candidates in order to make changes to TED policies and procedures, improve their own
practices, and maintain a reputation as an integral teaching program (Safak et al., 2016).

The Local Problem

The problem at a West Coast university was that the university’s TED lead
faculty and teacher candidates have stated that they are concerned about the quality of
feedback provided to teacher candidates who are assessed by clinical supervisors during
their field-based experiences. The university’s TED lead faculty expressed a desire for

guidance in order to improve the clinical practice feedback process.



University Background

The university (a generic term for a university in California being used for this
study) began as a small regional campus and expanded with the integration of regional
campuses. The study site university was one of the largest not-for-profit higher education
institutions in California and the United States. Founded in 1971, the study site’s faculty
provide on-ground and distance learning with teacher education as its largest and most
profitable department.

As the Internet grew in terms of access and social impact, lead faculty adjusted
the curriculum at the university to begin offering online courses, and there were nine
schools within the institution offering degree, certificate, and credential programs that
allowed for teacher licensing and issuing of credentials to work for a K-12 state public
school. Furthermore, in 2021 there were 216 graduate and undergraduate programs,
including 45 teacher education programs offered at the university.

Gap in Practice

The study site university’s TED lead faculty articulated they were experiencing a
perceived issue with their clinical supervisors’ feedback evaluation instrument used to
provide teacher candidates with input regarding classroom-based field experience
performance. TED lead faculty stated that the problem of evaluating teacher candidate
feedback was appropriate for a Walden capstone project. The university’s faculty were
concerned about the quality of feedback provided to teacher candidates who were
assessed by clinical supervisors during their field-based experiences, with clinical

supervisors not embedding reliable and valid evidentiary documentation of teacher



candidates during their K-12 classroom field experience. All clinical supervisors at the
university were adjunct faculty. Their specific role was to observe teacher candidates
during their student teaching, also referred to as field experience, and evaluated their
performance using the evaluation instrument provided by the university. Ensuring that
teacher candidates received feedback during the field experience component was a
priority for lead TED faculty at the university. Therefore, there was a need for an
increased understanding of the field-based evaluative tool and process used by clinical
supervisors to evaluate teacher candidates at the university.

Additional evidence suggesting teacher feedback was problematic came from
former teacher candidates at the university who expressed concern that feedback
provided during student teaching observations did not provide specifics on how to
improve their professional growth. The university’s TED lead faculty articulated a
concern that the implementation of the feedback process for evaluation of teacher
candidates did not appear to align with the intent of the field-based evaluative tool
provided by TED faculty to formally evaluate teacher candidates’ current ability to meet
California’s teaching performance expectations (TPES) to earn a teaching credential.
Problem within the Larger Educational Situation

In order for teacher candidates to be successful, receiving quality feedback during
the field experience is essential (Safak et al., 2016). The field experience is considered
the traditional capstone wherein the teacher candidate works as an intern within a K-12
school guided by a master or cooperating teacher who permits them to teach within their

classroom with observations by university clinical supervisors to assess performance by
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providing feedback (Krieg et al., 2018). Furthermore, the practice of student teaching and

policies developed by TED institutions often misalign with clinical supervisor duties
involving providing appropriate feedback (Tekir & Akar, 2019).

There was a need for TED faculty to have an increased understanding of
perceptions of teacher candidate feedback attained through the field-based evaluative tool
implemented by clinical supervisors. One of the complaints from teacher candidates
attending TED programs throughout America was that feedback from clinical supervisors
often contained minimal details or short observations with recommendations stated in a
verbal form, as opposed to providing clear feedback in written form (Ellis & Loughland,
2017). Duman and Erdamar (2018) said there were often conflicts between clinical
supervisors and teacher candidates in terms of providing planning advice. TED programs
must prepare teacher candidates to be actively involved with teaching, engage in
meaningful practices, and reflect on their performance to improve their teaching (McGee,
2019).

Rationale

According to the university’s TED faculty, clinical supervisors were not using the
evaluation rubric as per the instrument’s intent, and this perceived issue did not allow for
in-depth and quality feedback for teacher candidates to enhance their own teaching
practices. The evaluation rubric was the primary documentation used during the feedback
process to evaluate teacher candidates.

According to Loman et al. (2020), teacher candidates need to engage in constant

reflection of their teaching performance to assess their own strengths and weaknesses in



the classroom. Field-based evaluations and evidence writing to guide future teachers
becomes imperative so improvements can be made before entering the K-12 profession
(Petalla & Madrigal, 2017). There was a need for TED programs to provide accurate
field-based teacher candidate feedback that aligns with California standards (Walsh et al.,
2017). The purpose of teacher candidate feedback should be to align teaching
performance with meeting TPEs according to the National Council on Teacher Quality.
Newer teachers who have not been instructed regarding how to align their planning with
TPEs had a negative impact on pupil learning and life prospects of K-12 students (Barry
etal., 2021).

Aligning teacher candidate feedback with TPEs was a goal the university’s TED
lead faculty were trying to achieve, as TPEs also align with California teaching standards.
Understanding the feedback process used to guide teacher candidates’ performance to
ensure accuracy and alignment with TPEs was helpful in guiding TED programs to
improve the field experience process. A large amount of time, money, and polices were
used to reform teacher evaluation systems, as there was a need to enhance teacher
education feedback and the gap in practice of providing appropriate feedback to teacher
candidates.

Clinical supervisors had six specific TPE domains to address when observing
teacher candidates which are all addressed within the clinical practice observation form .
The TPEs that clinical supervisors are expected to master include subject matter
competency, assessment of student learning, engaging students, planning, instruction,

creating an effective environment for student learning, and growth as a professional



educator to guide the teacher candidate to becoming a credentialed teacher. However,
many clinical supervisors failed to understand how to measure teacher candidate scores
and provided inaccurate reviews of performance (Bastian et al., 2016). Insufficient
feedback may lead to a failure to highlight performance weaknesses within a teacher
candidate’s K-12 field experience, which may involve being unprepared in terms of
appropriate use of classroom materials, classroom time, and technology. According to
Stein and Stein (2016), there was a need for professors, clinical supervisors, and faculty
involved in any aspect of teacher education preparation to be actively engaged in helping
teacher candidates understand upcoming challenges they face within the classroom, with
feedback as the primary method through which teacher candidates can learn their
strengths and weaknesses within K-12 classroom settings.

The university clinical supervisor’s responsibility is to ensure teacher candidates
met the needs of America’s K-12 students and oversee the transition from student to
novice teacher. Clinical supervisors often assumed they were performing their job
correctly, yet when asked about their specific duties, including providing feedback,
responses often varied significantly (Martin & Russell, 2018). Therefore, there was a
need for all clinical supervisors to be trained and guided adequately in order to provide
teacher candidates quality feedback to become prepared and professional K-12 teachers.
Teacher candidates need field experience that includes pedagogical coaching and
interaction with both K-12 students and the surrounding community along with skilled
coaching in order to develop as quality teachers (Loman et al., 2020). If teacher

candidates attending the university do not receive adequate quality feedback, this issue



may lead to low Teacher Performance Assessment (TPA) scores and could impact the
reputation of the institution.

Evidence demonstrating the need for accurate and aligned feedback to assess
teacher candidates, is the impetus to investigate perceptions of TED teacher candidate
feedback issues at the university. The purpose of this qualitative study was to understand
the perceptions and experiences of teacher candidates, clinical supervisors, and TED
faculty regarding the feedback process.

Definition of Terms

The following terms either appeared frequently or are words that pertain directly
to teacher education.

Anchor assignment: Anchor assignments for students seeking a K-12 credential
are “determined by a series of anchor activities that assess field-experience observations,
lesson plans, demonstrated dispositions, teaching lessons, projects, portfolios, research
papers, and, in some programs, a thesis” (Beyer, 2011, p. 50).

Clinical supervisor: According to Farhat (2016), the clinical supervisor’s role is
to guide the novice teacher to improve classroom performance and develop
professionally. Keenan (2018) defined a clinical supervisor as an individual with more
experience who can guide another member within the same profession with both insight
and guidance to help them develop professionally.

Differentiation: This term refers to an instructor following a format that respects
varied methods by which individuals learn; for example, some students are auditory,

visual, hands-on, and reflective learners (Loeser, 2013).
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Double-loop learning: The goal behind double-loop learning is to change
behaviors once the underlying cause has been identified (Azadegan et al., 2019).

Field-based evaluation: The website associated with the university under study
defines the field-based evaluation as working in a K-12 classroom while engaging in
planning, professional development, and teaching for a complete school day.

Field supervisor: According to Keiser et al. (2011), the role of the field supervisor
is to assess and guide teacher candidates during their field-based evaluation. This phrase
is interchangeable with the term “clinical supervisor” (Keiser et al., 2011).

Master teacher: A master teacher is a professional and experienced teacher in a
particular classroom who directs, supervises, and guides the teacher candidate engaged in
their field experience (Stinnett, 1957).

Novice teacher: A novice teacher is a K-12 teacher experiencing their first few
years of teaching after having received their teaching credential or licensure (Curry et al.,
2016).

Single-loop learning: The focus of single-loop learning is to find and fix errors
based upon normal routines and procedures (Azadegan et al., 2019).

Student teacher: An individual placed within a K-12 classroom who is engaged in
their first teaching experience while under supervision from both the regular classroom
teacher and supervisor, the student teacher receives feedback about their teaching skills
(Cuenca, 2012).

Teacher candidate: Caukin and Brinthaupt (2017) defined a teacher candidate as

a student within a TED program who is engaging in the field experience process and
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seminars within their institution during the final stage of their credential program before
applying for a K-12 teacher credential.

Teacher Performance Assessments (TPA): The TPA includes a series of four
written questions required that must be answered by a teacher candidate in order to obtain
a teacher credential (Commission on Teacher Credentialing, 2018, p. 2).

Teacher education program: Creasy (2015) defined a teacher education program
as a type of program which involves coursework designed to guide future teaching and
demonstrating and performing knowledge, skills and dispositions so they can be
successful within a K-12 classroom environment.

Significance of the Study

Leaders of TED programs face increased pressure to provide a field experience
that prepares teacher candidates to guide K-12 students from various cultures along with
using effective classroom strategies. The purpose of this qualitative study was to
understand the perceptions and experiences of teacher candidates, clinical supervisors,
and TED faculty regarding the feedback process.

Findings from the study could guide TED faculty to better understand and address
issues involving the field-based evaluation process and create positive change in regard to
the implementation of teacher candidate feedback. This study may offer insight into how
TED faculty can address possible feedback discrepancies with the TPEs that are the basis
of quality teaching. During this basic qualitative study, | explored the perceptions and
experiences of teacher candidates, clinical supervisors, and TED faculty regarding the

feedback process provided by clinical supervisors to teacher candidates. Clinical
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supervisors were required by the university’s TED faculty to visit teacher candidates
twice at minimum during their field experience to provide feedback about teacher
candidate performance, which was addressed via an evaluation rubric which addressed
whether the teacher candidate was meeting TPEs. Observations from clinical supervisors
may be announced to the teacher candidate in advance, but scheduling an observation is
not a requirement, and clinical supervisors may arrive to conduct a field experience
observation unannounced. After clinical supervisors completed their assessment of
teacher candidate performance via the evaluation instrument provided by the university,
feedback was uploaded to a secure password-protected portal on the university’s website
where teacher candidates reviewed comments. Understanding the feedback process
involved in how teacher candidates are evaluated was the objective for this basic
qualitative study.

After completion of semistructured interviews with TED faculty, clinical
supervisors, and teacher candidates working towards their K-12 credentials, results may
allow for a stronger understanding of the feedback process regarding evaluation of
teacher candidates. Further, findings supported a stronger understanding of the current
feedback process regarding evaluation of teacher candidates. Findings from the study
may help other higher education institutions with TED programs better understand
teacher candidate feedback and evaluation processes. The findings may lead to positive
social change by enhancing feedback and guidance during teacher candidate field

experiences.
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Research Question

The guiding research question within this basic qualitative study was:

RQ1: What are the perceptions and experiences of TED faculty, clinical
supervisors, and teacher candidates about the feedback process for evaluation of teacher
candidates?

Review of Literature
