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Abstract
Teachers are faced with numerous interruptive mglypehaviors in middle school
classrooms, which brought the quality of educatnda question. Bullying victims have
shown decreased rates of academic success, meagumder grades, compared to
those not involved in bullying. The purpose of th&sic interpretative qualitative study
was to explore the phenomenon of classroom bullfimm the perspectives and
experiences of 10 middle school teachers. The resemestions examined teachers’
experiences in witnessing bullying in their clagsns and the strategies they used to
identify and effectively avert bullying in scho@andura’s theories of moral
disengagement and social learning theory of aggmreasformed and provided a
framework for the research process. Information gathered from 10 purposefully
selected middle school teachers through persotabiews. Data analysis included
coding, categorizing, and thematic analysis. Tiselteng themes revealed that teachers
and school counselors played the most importastirobullying prevention. Physical,
verbal, and cyberbullying were perceived as theomgpes of bullying in the middle
school. Teachers reported that more bullying psitesl development was needed.
Given the negative short and long term outcomescasted with bullying, the bullying
phenomenon merits serious attention for prevemtitexvention. Social change will be
realized when teachers become more knowledgealsigeaific school bullying policies
and are able to respond effectively to bullyingdeats in schools. Subsequently,

students will be able to enter peaceful, produatlessrooms and schools.
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Section 1: Introduction to the Study

Bullying is a serious problem in American schoald & characterized by
aggressive behavior, unequal power, and the imtend cause physical, social, or
emotional harm to others (Glasner, 2010). According recent national survey, 23% of
school age students were identified as being iracin the dynamics of bullying
practices (National Center for Educational StatssfNCES], 2011). Of the 23%, 13%
appeared as bullies as opposed to 10.6% who agbaanrgctims, while the remaining
6.3% represented the category of bully-victims (MSCE011). Not only do these
statistics highlight bullying in schools as a ses@oncern, but also underscores the
shortcomings of the authorities entrusted withrédsponsibility to create and foster a
constructive environment for students in their @rads and social interactions.

Previous researchers have emphasized that bulbghgviors result in student
low academic achievement and implies that scholyibg must be continuously
investigated in search for effective ways to préveilying and enforce anti-bullying in
the school setting (e.g., Mavroveli & Sanchez-Rax11). Drawing on the literature
research, | explored the perceptions of teachées/syand responses to bullying. My aim
was to develop a better understanding of how teaaghanage bullying in middle school
education.

Teachers want to make their classrooms safe, stipptearning environments.
Administrators want positive school climates. Bathk looking for tools to reach these

goals (Goryl, Neilsen-Hewett, & Sweller, 2013).3action 1, | presented an overview of
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the bullying phenomenon beginning with the backgdyyproblem statement, nature of
the study, purpose statement, rationale, and signite of the study.
Background

School bullying, often referred to as peer victiatian or harassment, involves
aggressive behaviors to different degrees of ing(gla, Phelps, Lerner, & Lerner,
2009, p. 879). Goryl, Neilsen-Hewett, and Swelg1(3) referred to bullying as physical
or psychological aggression, typically repeated ¢ivee, intentionally aimed to cause
hurt or harm to another child. Direct bullying belwas may include slapping, name
calling, pushing, and swearing; whereas in indibedlying, such as gossiping, has an
immense influence on others and causes harm tadtims (Beran & Lupart, 2009).

Some early childhood educators viewed bullyingggrassive behaviors as a
normal part of child development and young childae® incapable of such acts and
therefore should escape the labebolly (Goryl, Neilsen-Hewett, & Sweller, 2013).
However, with the recent increase in acts of boliyat all grade levels, schools and
school districts are constantly reviewing strategied policies to promote anti-bullying
at all grade levels, particularly in middle schodlke popular view by researchers was
that children of all ages and grade levels shoaotdhave to worry about being bullied
when they attend school (Cornell & Mehta, 2011;rida& Petrie, 2002). The key
premise is that most trauma resulting from bullyaegurs during the middle school
years. This is when young adolescents, who ar@srunique development phase, feel a

sense of isolation. Therefore, middle school ettusavere faced with the challenge to
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establish a climate that fosters a sense of cariaigenables youth to feel safe; thereby
reducing bullying behaviors and incidents at schth@ focus of this study.

Humphrey and Crisp (2008) argued that many timegdhching staff is
completely unaware of bullying incidents until th&rents or others bring the attention of
their child's teacher. Furthermore, researcherdered that teachers do not always
identify or respond to bullying acts appropriatéfarrell, 2010). Having bullying
education workshops, along with clear antibullypudicies is important to provide
guidance to educators and parents alike. This avasgure the wellbeing and safety of
children is maintained while attending school (GoNeilsen-Hewett, & Sweller, 2013).

Goryl et al. (2010) examined early childhood teashenderstanding and
attitudes towards bullying and investigated whetrer-bullying policies were utilized in
early childhood services. The researchers foundBf of the early childhood teachers
believed young children were capable of bullyingd &elt confident to identify and
manage incidences of bullying. Results revealadrafecant relationship between
teacher education and perceived confidence inifgarg bullying. Similarly, the present
study will explore teacher perceptions, experienaed strategies for addressing and
preventing middle school bullying.

Problem Statement

Bullying is recognized as an important educatigorablem, particularly in
middle schools (Cornell & Mehta, 2011). The problgnat | describe in this study
stemmed from the increased number of studentsebluti a middle school in a southern

state within the past 3 years. According to infaiiorafrom the school office, incidents
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of bullying increased about 15% between 2010-20h2se behaviors included students
teasing, arguing, fighting, and other types ofujiive behaviors. With the continuous
climb in incidents of bullying, teachers were faeath numerous interruptive bullying
behaviors in the classroom. Subsequently, the tyuaElieducation entered into question
when this type of setting occurs too frequentlyhia classroom (e.g., Hinduja & Patchin,
2009).

Victims of bullying suffer increased rates of artyjedepression, and related
social and emotional problems (Cornell & Mehta, PO1Hinduja and Patchin (2009)
claimed that students exposed to situations of/img| eventually develop negative
behaviors that include lying, violence, and irrabbehavior. Consequently, these
behaviors produce negative effects on the learemgronment (Sela-Shayovitz, 2011).
Students who are victims of bullying often exhifigher rates of school avoidance,
truancy, and overall academic difficulties (Corr&IMehta, 2011).

Cornell and Mehta (2011) claimed that bullying ascat all grade levels, but
middle schools usually report the highest rated/d2eand Bauer (2010) reported that
36% to 43% of middle school students reported bbirlied at school during an average
school year. Although, the literature clearly destoated that bullying negative impacts
students at all grade levels, more research isateatthe middle school level to further
explore and better understand teacher awarenesaatdement in the reduction of

bullying.



Nature of the Study

The primary focus of this research was exploring) amderstanding the
phenomenon of bullying in middle school from thegpectives of teachers. To study the
problem and phenomenon of this study, the followopgn-ended research questions
were addressed:

1. How do teachers describe their experiences in adohg and preventing
bullying behaviors at the middle school level?

2. What strategies do teachers find most effectivavierting and preventing
bullying behaviors at the middle school level?

3. What type of professional development do teachersive on bullying policies
in the management of bullying?

This was a basic interpretative qualitative studgigned to gain deeper insights
into the problem and generate ideas about solutMesiam (2002) described the basic
interpretative qualitative as the most common fofrqualitative research found in
education. It is a tradition used when the researishmainly interested in understanding
how individuals construct their worlds and makesseof their lives and personal
experiences (p.38). A key feature of the basiajpretative qualitative study is that it
draws from the characteristics of all qualitatiesegarch in that researchers are interested
in how people interpret their experiences and tbamng they attribute to their
experiences.

All qualitative research seeks to understand hosplgemake sense of their lives

and their worlds (Merriam, 2002; Stakes, 2010); éosv, some qualitative traditions



may have additional purposes. For example, thegrhenological study seeks to
understand thessenc®r the participant’s lived experience of the phraeaon. A
grounded theory researcher seeks to build a theamybstantiate the phenomenon of
interest, not just to understand it (Merriam, 2002)

In this study, | analyzed data generated fromdata sources: interviews and
information gained from an in depth examination andlysis of current literature. The
primary means of data collection were the audiatapemi structured interviews
conducted with 10 teachers purposefully selecteh fa middle school situated in a small
urban school district in Alabama. Data were anayzging a constant comparative
coding process. Stakes (2010) described codinigeagrocess of classifying and sorting
data according to topics, themes, and categorieshiAdescriptive account of the
findings using references from the literature revieere presented. A detailed discussion
of distinct differences in the types of qualitatresearch and the methodology for this
study are presented in Section 3.

Purpose of the Study

The purpose of this qualitative study was to exglonderstand, and describe the
phenomenon of classroom bullying in middle schowmirf the perspectives and
experiences of teachers. Previous researcherdrndicated that victims showed
decreased rates of academic success, measureddrygmades, compared with those not
involved in bullying (Glasner, 2010). Given the attige outcomes associated with
bullying, as well as the potential long-term negatutcomes for school youth, the

bullying phenomenon merits serious attention f@vpntive intervention. Glasner (2010)
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suggested that although parents should assumersspansibility and get training to
recognize and understand acts of bullying, it isemmugh. Glasner supports the idea that
schools should take an active stance against hglend this includes training teachers to
recognize bullying signs and intervene.

Teachers are influential in students' daily liwekjch include recognizing and
responding to bullying incidents and implementimggsams (Goryl et al., 2013; Mishna,
Scarcello, Pepler, & Wiener, 2005). This study wdd to the body of knowledge by
focusing on teachers' perceptions and understamdibgllying incidents in middle
schools. Teachers' perceptions of bullying and aicholicies will help determine the
appropriate interventions necessary for teachaemmna

Conceptual Framework

Bandura’s (1999, 2002) theory of moral disengagérard Bandura’s (1989)
social learning theory of aggression were useddawige the conceptual framework for
understanding bullying behavior among young adelets; the focus of this study.
Bandura described moral disengagement as the sggiive processes through which
the average person is able to commit awful actswagathers. Bandura’s (1989) social
learning theory of aggression suggested that iddaids learn by observing others.

Bandura’s theory suggests that children learn tmine violent when exposed to
violence in early life. Environment plays a parthe reactions of students (Bandura,
1989). With Bandura’s theory used as a framewthiik, study will relate how students
who are bullied or become bullies tend to imitateatmhey have learned, which teachers

need to understand fully to address bullying betravin the classroom. Bandura (2002)
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supported this study with the social cognitive tiyesuggesting that adolescents often
model their behavior on their friends’ behavior. iltrdepth discussion is presented in the
literature.
Research Objectives
The objectives of this study were formulated thitougflecting upon the problem
statement, identifying the basis of this study. Tdilwing were the main objectives of
this research study:

e To determine middle school teachers’ experienadentifying bullying
activities at the middle school level, particularithe classroom.

e To highlight the interventions that middle schamd¢hers find effective in
addressing bullying behaviors, including nonvedmaifrontations.

e To ascertain the types of relevant professionaéligament courses or
training programs that middle school teachers ceteplegarding bullying
prevention and what can be applied on a school-leids to address
bullying.

Rationale of the Study
A teacher’s reaction to bullying in the classroandifficult while normal
classroom activities are underway (Williams, 20@)llying is still a widespread
problem in the classrooms and in the society ab@evBellflower, 2010). There are
many challenges that teachers face in the classoooandaily basis: delivering
instructions and imparting knowledge, managingdlaessroom, and monitoring students’

progress among various other tasks and respotisiilllhe prevalence of bullying,



suggests that teachers as well as other educatyrsvell have experiences with
bullying, either directly or indirectly. | conductehis research for the purpose of further
exploring teachers' responses and interventiobsiltging in the middle school. This
research is a positive step to developing effedtiterventions by teachers to reduce
school bullying.

Operational Definitions

Bullying: Bullying is an imbalance of power between théyband the victim,
physically or verbally harm another individual (@wus, 1993).

Verbal Bullying Verbal bullying is a direct form of bullying sm@s name calling
and teasing (Olweus, 1993).

Physical Bullying Physical bullying is direct contact with the tina. Physical
bullying can be a form of hitting, shoving, pushisgitting; in addition to inflict bodily
hurt and pain on others (Olweus, 1993).

Cyberbullying Cyberbullying is bullying that takes place onliawed through text
messaging sent to cell phones. (National Crimed?rigan Council, 2008)

Assumptions, Scope, Limitations, and Delimitations

One assumption that | made was that teachersaane ahat bullying can affect
students academically. Next, | assumed that teag@ticipating in this study would
respond truthfully. The last assumption was teathers will participate without any
fear of bringing negative perceptions that invdheir school and or community.

The scope of this study included teachers’ undedstg of bullying in the

classroom with a particular setting in middle sdheloere the population ranges from
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640 to 665 students; each classroom has about 88i8&nts. The study was limited to
specific research questions and | did not addriéssems of bullying. One of the
delimitations in this study was that | conductetgigiews in the middle school setting
only. Another was that the school in this thisdgtwas only one in a district of about 57.
Finally, the grade levels were limited to six thgbweight.

Significance of the Study

The significance of this study lies in the poteliahelp teachers and other
educators to increase awareness of effective Ingllgractices; subsequently to diffuse,
or prevent bullying from occurring or perhaps ragong. Teachers are influential in
students' daily lives, which includes recognizimg @esponding to bullying incidents and
implementing programs. This study will add to badyesearch by focusing on teachers'
understanding of bullying and the factors that rhigfluence how they recognize and
respond to bullying incidents. There are few qaéire studies on the experiences of
teachers. Qualitative research methodology canigeaadditional insight into teachers’
personal views on bullying behaviors. The aim isltonately address and prevent
bullying in classrooms and other school settingadt & Smith, 2013).

Social change will be realized when teachers akagabther professionals are
able to respond effectively to bullying incidemisschools. Globally, students should be
able to enter peaceful, productive classrooms ahddds. | believe positive social
change will become a reality when schools are mhtgeate a climate that promotes the

learning of appropriate social skills, so that pesibehavior can emerge.
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Transition Statement

This doctoral includes five sections: the introduat literature review,
methodology, data analysis and findings, and cammtuand recommendations. In the
first section, | introduced the topic and referehttee background of the study, followed
by the problem statement and purpose, which inwlvalerstanding of the phenomenon
of bullying in middle school from the perspectivietlloe classroom teacher.

In Section 2, | focus on my review of relevantriiire to gain insight into the
research findings delivered by earlier researctgestion 3 includes the methodology in
which the research design and method that weretoseairy out this study are
discussed. Subsequently, in Section 4, | discuessddta classification and analysis in
which thematic concepts as indicated by the daf@eged were analyzed to arrive at the
dominant central themes related to the findingdhefstudy. In Section 5, | conclude the

study in which relevant recommendations and suggesfor further study are discussed.
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Section 2: Review of Literature
The purpose of this qualitative study was to esgotbe perceptions and
experiences of how teachers respond to bullyingbens in the middle school. The goal
of this literature review is to provide a surveyscholarly journal articles, books,
dissertations, and Internet sources and offer amgew of published literature on the
classroom management of bullying. My aim was td fimaterials relevant to the topic of
bullying and determine which body of literature rasla significant contribution to
understanding the phenomenon. | organized thalitez review around the following
sections: theoretical framework, literature revissnmary and conclusion. | address
teachers and bullying, staff development prograansbullying programs, and related
methodologies on bullying.
Literature Search Strategy
In this literature search, | used multiple stragsgiThe process included accessing
both online and land-based libraries. More thap&ér-reviewed, scholarly journals and
books were reviewed during the search. Online dakearched were EBSCO host,
ProQuest, Sage, ERIC, a@aogle Scholar. The following keywords aided tharcle
bullying andsocial cognitiveandsocial learning theory, bullying prevention progna,
bullying in the classroom, cyberbullying, middlésol student behavior, staff
development on bullyingndteachers’ perception3.he research literature consisted of
articles reporting data collection methods or datarces, data analysis methods, and

findings. The findings and conclusions from thetipent literature are presented.
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Theoretical Framework

Bullying behavior by middle school students in thessroom is a complex topic,
and multiple theories exist to address such behavio fully understand and find an
appropriate solution to reflect teachers’ perceystiand to address bullying behavior,
some of the theories most often used include Basl(t999, 2002) theory of moral
disengagement and Bandura’s (1989) social leathiegry of aggression. Bandura
described moral disengagement as the sociocogmitoaesses through which the
average person is able to commit awful acts agathsrs. Bandura’s (1989) social
learning theory of aggression suggested that iddals learn by observing others.
Bandura’s theory suggests that children learn towive violent when exposed to
violence in early life. Additionally, Bandura (2002ocial cognitive theory supports this
study, suggesting that adolescents often model blediavior on their friends’ behavior.

Many researchers have revised and explored thesedl to implement new
programs and to evaluate treatment options focdmeplexities of juvenile bullying
behavior (Conway, 2009). In its original form, stddearning theory is derivddom
Tarde’s (1969) work. Tarde proposed that learnimgyarily occurs in the following four
stages:

e Creating a brief understanding of the concepts

e Creating a close contact

¢ Imitation of superiors

e Developing a role model



14
Bartol and Bartol (2005) discussed the work of Ba(tP69), who believed that

learning consists of three main components: obsgrumitating, and reinforcing. In
addition, Rotter (1954) theorized that human betraigi basean the type of
reinforcement gainemnmediately following the behavior. Rotter claimit positive
behavior was more likely to occur if an individielieves that he or she would receive a
positive reward or outcome and thus repeat theipedehavior. Rotter proposed that
behavior was the result of environmental factois ot necessarily psychological
factors.

Bartol and Bartol (2005) revealed that Bandura d®&panded Rotter’s theories
further, incorporating aspects of behavioral anghao/e thinking. Bandura believed that
humans learn behavior by observing others andrimaeling those behaviors. Bandura
suggested that perceptions, thoughts, expectamtegetencies, and values need
examination for understanding any criminal or otfedevant behavior. Bandura
introduced the concept of observational learninodeling to support the theory, which
involves a series of processes including attentietention, motor reproduction, and
motivation.

Learning experience is of pivotal importance inghg people’s overall attitudes
and behavior, which forms the foundation of theeaesh findings of Martin and Bush
(2000). They indicated that people’s behavior iediy relatedo and dictated by the
learning and social experiences attained by ind&figl or consumer&ocial learning
theory is basedn the principle that humans possess the abilitgam and modify their

behaviompredominantly learning through observation (Solon&04). Social learning
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theory divides the entire learning process inta fmime stages: attention, retention,
production, ananotivation. These four stages depict the importariceachers who
could emerge as role models for the students, ltlgdrelping them deliver academic
performance and learn effectively. Teachers carsasel learning theory to understand
the consequences of bullying for students who mer&ined victim to such activities as
exercised by group of dominant students.

When the student pays attention in the class andittre relevant, persuasive,
and understandable the teacher is, the more likedyor the student to retain the
information. Such circumstances can result in studetivation and influence academic
performance (Hayden, 2011). Through social legrtieory, students develop their
attitudes and behavior through exhibiting otheetdviors. Similar trends could occur if
victims of bullying start to demonstrate the imptions of social learning theory. This
trend is generally popular among youngsters whandleienced more easily than their
adult counterparts (Bender & Losel, 2011). Bullreschools often belong to popular
groups, which not only gives them enough clouteabtgeir way among students, but also
gives them undue power over others because otftersaspire to the bullies’ positions
(Thunfors & Cornell, 2008). Thus, bullies can irghce their victims into becoming
bullies or being violent later in their lives (Bezrd& Losel, 2011). The victims not only
see these circumstances as strengthening thewiselfbut also providing them with a
greater focus to achieve what they want (PozzdBi&i, 2010). This theory thus

provides a comprehensive insight and explanatiovutih drawing on relevant models
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and instances, the dynamics of bullying in middlea®! as perpetrated by middle school
students.

To expand social learning theory, Bandura (1989¢hbged social cognitive
theory. Bandura’s psychological theories of humawetbpment claimed that the growth
of capabilities occurs rapidly during the formatyesars. Using this theoretical base,
Bandura’s theory suggested that children learretmime violent when exposed to
violence in early life. Environment plays a partie reactions of students. For example,
whena child is exposetb violence at home, the child tends to displayenbbehaviors.
With Bandura’s theory as a framework, the study address how bullied students can
become bullies because they tend to imitate wiest ftlave learned.

Although the social cognitive theocan contrast with the social learning theory
that indicates learning over a long period, thea@ognitive theory is important for this
study considering that social learning theory waoducedearlier. It took over a decade
for Bandura to develop the social cognitive thedityus, using both theories will
contribute significantly to this research study ®Amiel, Duchaine, & Jolivette, 2010).
Social cognitive theory influences the functionofghumans along with the
circumstances that reshape and appear in a chategeds a result of the alteration of
human functioning. Such alteration is triggeredsbgial conditions and diverse other
practices characterizing various institutions (Moi@aet al., 2010).

In this research study, | considered these thearisthe belief that they
contributed valuable insight into the issue of yiall behavior along with newer ideas on

future implementation of prevention programs. Sdeiarning theory considers the
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individual’'s perceptions, thoughts, expectancies@s, and competencies (Dilmac &
Aydogan, 2010). Differential association considéesage at which interactions began,
frequency of interactions, and the relationshipthefindividuals involved. Self-efficacy
is a motivational construct based on the self-geror of competence rather than ability.
Staff competencies begin with understanding ohed to change the culture of middle
schools among various other grade schools, sdhbataff has enough competence to
handle and subsequently minimize the instancesddimschool bullying behavior
(Frey, Hirschstein, Edstrom, & Snell, 2010).

Moreover, many theories were baggdmale behaviors becausistorically, male
offenders have dominated the juvenile justice systEhese theories also can be used to
explain issues such as the causes of delinquentlying, risk, andprotective factors,
gender differences, resiliency, prevention, andtinent interventions (Charmaraman,
Jones, Stein, & Espelage, 2013; Glasner, 2010; fohai& Cornell, 2008; Viding,
Simmonds, Petrides, &rederickson, 2009).

Bullying is a diverse continuum. People describkying in different ways
ranging from calling victims inappropriate and emiagasing names, humiliating them,
and teasing them publicly to physically hurtingrthegnoring them, and threatening and
isolating them (Conway, 2009; Hazler, HooverQfiver, 1992). Researchers have often
applied social theories to explain the offensivkeawor children and middle school
students have demonstrated. Many human servicegsiohals and researchers rely on
these theories for explaining the behavioral charageong juveniles and childrerhis

definition does not fully explain the diverse sca@mel context of bullying, but it does
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form the major portion of elements revolving arodmdlying. Furthermore, in addition

to the aforementioned descriptors, bullying includbuses of other forms that
predominantly incorporate neglect in addition torenprevailing physical, emotional, and
social abuse (Raskauskas & Stoltz, 2007).

Becauseesearchers have established many of the theoregtore and
understand the realm of juvenile delinquency refto in the theoretical framework,
various types of bullying activities could alsoreeognizedas criminal offenses. The
foremost example is cyberbullying in which studearge technology to intimidate others.
For instance, under the provisions of the CompMisuse Act in the United Kingdom,
cyberbullying can be effectively recognizasl a criminal offense, thereby making the
bully a juvenile offender (Crowe & Watts, 2013).€llaw was passed in 1990 in the
United Kingdom; however, even if it is not consiglga specific criminal offensacross
the world or in the United States, the potentialiféo be recognizeds one in near future
should not be overlooke&ducators have put some stringent policies in plasehools
to cater to increasing numbers of bullying practjaghich they followvigilantly to
provide a safe environment for children (Cref, Hegpantwerk, Marty, & Vermeire,
2011). Such an environment can promote learningsatite responsibility of the school
and its administration. Bullying primarily falls dar the same domain as harassment,
racism, andliscrimination among several others, thereby reang the credibility of the

theoretical framework for this research study.
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Literature Review

Bullying revolves around an unacceptable treatrtfeattthe bully uses to
discriminate or scar the reputation of the subj8oimetimes described as the “abuse of
power” by the bully, the bully usually enjoys hanmiand hurting others to gain
enjoyment that involves inflicting pain upon otharsd embarrassing them. These
behaviors can be complex and arest likely associated with the psychological
composition of the bully (Olweus, 1980; Patchin &éuja, 2010; Scheithauer, Hess,
Schultze-Krumbholz, & Bull, 2012). The sectionsttflow are based on the preceding
definition of bullying and the research questiofise focus of the study is on how middle
school teachers address bullying behavior and gsadral development regarding
bullying and antibullying programs. In addition aexctions addressing cyberbullying,
peer victimization, bystanders, and related metlomes.
Classroom Management of Bullying

The purpose of the present study is to explore imiadle school teachers can
address, identify, and learn to prevent bullyinige key to minimize and subsequently
eliminate bullying can only be found in effectivagsroom management practices
(Allen, 2010). The lack of classroom managementsskmong teachers, particularly new
teachers, has made classroom management an issigaibtant concern. This issue
highlights the lack of appropriate training, whielaves only the children as vulnerable,
thereby not impacting the rate of bullying practi¢€lasner, 2010). Even though
bullying is not characterized as a criminal offerasepreviously mentioned, harassment

and threatening behavior could be criminal in ra{@eran &Li, 2005). Government
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continues to introduce measures to ensure effeptiviection of children and young
people from bullying and cyberbullyidmullying. It is in response to this need for
protection that one government has rele&a@ to Learn: CyberbullyinGuidance
(Department for Children, Schools, Families, 20@txthermore, the Office for Internet
Safety formed an Expert Review Group to make suaethe guidelines formed by
governmental bodies are properly implemeratad followed to ensure effective
protection of children and young people (Campl&€05).

It is important to explore the correlation betwetassroom management and
school bullying in the middle schools by middle sohstudents. Identifying and
determining the correlation of classroom manageraedtbullying practices can
reinforce the existence of loopholes involving tess and the school administration as
factors that could be effectivessociated with the prevalence of bullying. Bultyin
started to get significant attention after the e\tbat took place in 199& the Columbine
High School in Colorado, and has risen to suctvel lénat it has led towarshooting
incidences at schools, particularly in the Unite¢at&s (Toppo, 2009)Bullying,
harassment, anéasing have been identified the reasons behind such targeted school
shootings found to have been occurring at numesohnsols (Strohmeir & Noam, 2012).
Discipline pertaining to students and overall mamagnt of student behavior defines
classroom management if considered in a precise. fdowever, the definition could be
further expandedonsidering that classroom managementphatarily is attached to
teaching could not solely revolve around behaviooaltrol of students. Teachers must

deliver education to the students on a wider I€8abgs, Simpson &aus, 2009).
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Teacher’s Experiences in Addressing Bullying

The adults with whom students spend the most itnsehool are the teaching and
counseling staff; therefore, these adults playnpartant role in the bullying
phenomenon. When students are training to becoomeagat's, universities tend to have
affective courses in social justice and multicidtism; however, Bowllan (2011) noted
that the tough accountability standards are takirey teacher preparation to the point
that in the shortened teacher preparation progragashers are focused more than before
on content for standardized tests to the detrimeather important issues. Such
circumstances leave the most opportunities foniegrto the teacher-mentor relationship
(Bowllan, 2011). If the administrators and othexders do not expect zero tolerance
toward bullying (e.g., toward lesbian, gay, anehégendered youth), then it is less likely
that novice teachers will take the opportunity dolr@ss it themselves (Bowllan, 2011).

Still, Craig, Bell, and Leached (2011) posited ti@service teachers have a
different take on bullying compared to regular tesxrs. According to many preservice
teachers, the bullying is more harmful as well isgrelssful for the victims and would
hamper their productivity in academidBreservice teachers acquire specific attitudes and
beliefs regarding many distinct features relatmgitervention and violence present in
schools (Craig et al., 2011). These attitudes atiéfs play a vital role in crafting anti-
violence strategies that can be applied and exe@&itectively once the students
graduate and decide to enter teaching.

Craig et al. (2011) evaluated the knowledge ofhiees regarding school violence

based on the Teachers’ Attitude about Bullying Qoasaire (TAABQ). The TAABQ



22

was a 22-item questionnaire that measured preeget@achers’ perspectives on bullying.
Pre-service teachers were asked to rate the depvdeich they agreed with each of the
items on a 5-point response scale from “strongbagliee” to “strongly agree.” Items
related to perceptions of system commitment, teaot@mitment, concern, confidence,
and level of preparation in managing bullying. Hneas related to investigation about
the factors affectingullying included personal histories of the pregsmrteachers as

well as the developmental focus central to thegikeése education (Craig et al., 2011).
The preservice education included checking educddieels at the junior, intermediate,
andsenior academic levels. The education of presete@ehers provides a reflection on
major differences in knowledge and understandiggnaing the issue of bullying. The
major step in ensuring violence-free schools istlkngness and confidence of the
preservice teacher to make schools safe and merelly for children to inculcate in
themhealthy productivity and growth.

The attitude of teachers toward bullying is oftelated to demographic
differences like gender, which can play a signiitcale in determining perspectives on
bullying. Mishna, Cook, Gadalla, Daciuk, and Solen{2010) found that the various
types of individual teacher characteristics playmaportant role in determining a
teacher’s attitudes as well as responses to vieléftee outcome of the research reflected
that the male teachers are more tolerant of theadaildren’s bullying behavior than
are their female counterparts. The female teachers much less tolerant than the men
and provided negative feedback regarding the mdlyaehavior of children. Teachers

who have a steadfast attitude to counterfeit therdna of bullying in school children
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adopt the approach of empathizing with the bullystha et al., 2010). They often

inquire about the feelings of the bullies that &at¢hem to adopt the attitude of a bully.
They assist the bullies in making them realizeitigact of their destructive bullying
behavior on the lives of the victims. The researsla¢so found outhat the attitude of
teachers played an utmost significant role in det@ng the sensitivity, nature, and
awareness of bullying, all of which are importanalities for teachers who are engaged
in addressing and preventing middle school bullyasyin the present study.

Mishna et al. (2010) also observbat many victims of bullies often end up not
complaining about the culprits because they featrttie bullies will victimize them
again. The victims tend to avoid asking their temsHor helpout of the fear of the
bullies’ retaliation. Thus, victims fail to realizleat the bullies have as much power as the
victims: physical as well as mental. Victims inittfear fail to realize their own potential
to fight back bullies and regain their own confiderand energy as well as self-esteem
(Mishna et al., 2010), which makes it difficult fiachers to recognize bullying unless
they are trained to do so.

Some researchers have suggested that a moreawedfeatriculum would help to
reduce bullying. Brewer and Harlin (2008) described important it is to develop a
justice, community, and human rights curriculuntha social studies program. They
added that having universal participation in su@temal would build each student’s self-
image and importance in the school community. MeeeoOlweus and Limber (2010)
discussed the characteristics of school bullyingjissmextent. Olweus’ prevention

program has had significant success in Norwaywolinng teachers in the reduction of
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bullying and development of improved peer relationsall three school levels
(elementary, middle, and secondary). However, ¢weuagh there has not been
consistency in the United States in the OlweusyBudl Prevention Program (OBPP), in
general, it has been positive in relation to tHereported student involvement in
antisocial behaviors. Middle school administrateged to study a number of bullying
prevention programs to help develop their stafffsaiveness in preventing and
addressing bullying behaviors.
School and Staff Development Programs to Address Bying

Schools have adopted formal programs to preventeshate bullying or the staff
has often expressed the need to establish a profany programs have been
successful as long as they were maintained anckssidtl types of bullying and
victimization (e.g., Erwin-Jones, 2008; Frey, Hirstein, Edstrom, & Snell, 2010;
Glasner, 2010; Kyriakides & Creemers, 2013). Anamg@nt focus of the research study
is on teacher development programs to preventibgllgehaviors in middle school
students. Although there are several studies orept®n programs in the literature, few
have been about programs developed on the logaall lev

Teachers generally are willing to be engaged iftyimg prevention; however,
many have claimed that they lack training, whictkesathem reluctant to step in or even
recognize when bullying is happening, especiallgmwth is subtle. Barnes et al. (2012)
indicated that these covert bullying behaviorsvemey hurtful to children, often as much
as more overt forms. However, lack of training azake the behaviors unrecognizable

by teachers. Thus, the bullying becomes almossibhld, especially when overt bullying
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is not addressed as well. In their quantitativelgtBarnes et al. surveyed the attitudes of
400 staff members in both elementary and secorstdryols in Australia as well as their
perceptions and ability to address the behaviostMf the participants agreed that they
should intervene in incidents, but almost 70% efstaff agree strongly that they needed
more staff development about the covert forms.Heaurore, less than 40% of the staff
had a school policy to address covert bullying.ngaret al. concluded that professional
development programs need to be sustained sdhthatiucators would have the skills,
understanding, and self-efficacy to address bujlyin a school wide level, through
practice and policy.

Battey and Ebbeck (2013) recognized the psychahbgied social consequences
for not only bullies and victims, but also for tlkosho have played both roles. For
seventh grade middle school children, the BullwEntion Challenge Course Curriculum
uses a ropes course to make children aware ofibglhehaviors. In this program,
challenge activities connected to metaphors oryimgjlteach children to address and
identify bullying, which aid their personal devetopnt. Battey and Ebbeck conducted
focus group discussions with the teachers, staff,stiudents who were in the program.
The authors found positive themes regarding intemaccommunication, and stronger
trust both within themselves and with others, amdarawareness than before of what
behaviors can result in bullying. A final benefittbe program was common terms
regarding bullying so that teachers and studentklatiscuss bullying easily. Almost all

of the participants indicated that they would likecontinue the program. Such benefits
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give a positive justification for the present stddym the perspective of staff
development.

Carter (2011) had a different conclusion about sthased programs to stop and
prevent bullying behaviors. Although most of thee&rch on bullying revealed that
bullying is a continuing phenomenon, Carter argiined antibullying programs are not
effective in removing power and opportunities foe bully because the information
obtained in these programs does not change thalgactices. Carter claimed that the
best way to intervene in bullying is for peers tmmnate the bully and find methods to
change the bully’s behavior. Carter concluded évaty stakeholder (teachers,
administrator, nurses, parents, and mental heatfiegsionals) should use these
interventions proactively and incorporate stafirtirag.

Hoglund, Hosan, and Leadbeater (2012) examine@avpetimization prevention
program known as the WITS Primary Program that wgdemented in the first three
years of elementary school. They studied peermigttion as reported by the students
and their seeking of help as well as emotionalsowlal adjustment as reported by
teachers all the way to Grade 6, middle school Hgglund et al.’s study was a quasi-
experimental quantitative one. Four hundred thinty children were followed for 6
years in 11 programs and 6 comparison schools.uddgtt al. found significant effects
of WITS for relational victimization, physical viatization, and social competence. They
only found small effects for physical aggressiod an significant effects for seeking
help and internalizing the victimization. When treldren transitioned to middle school,

the effects of WITS mostly lessened except for sbigh-risk subgroups. Hoglund et al.
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concluded that the prevention program needs tas@isied so the success can continue
through middle school. In the present study, stafhing for antibullying initiatives was
explored with the goal of preventing and stoppinying and sustaining success.

An initiative in South Carolina known as the Satd&ol Climate Act was passed
in 2006 to addressed renewed commitment by edisceiamderstand and address the
bullying culture that has been so prevalent in jpudthools (Terry, 2010). This
legislation required schools to have policies rdgey bullying, intimidation, and
harassment by the beginning of 2007. Terry (2088)ted that the general failure of the
act may have been due to failure to implement tbegigpions of the act sufficiently.
Recent research reveals that the only ways to irmgrhé such programs effectively is
with a commitment of the school to provide quasitaff development in which the
training is ongoing and new policies are publicizédllying has complex causes (Terry,
2010). Therefore, schools must develop preverdimategies for the long-term to
decrease harassment, bullying, and intimidatiod,FErassment. The problem has not
been solved via punitive and legal measures.dssential for the present study regarding
staff development, that teachers must all be irealv preventing and stopping bullying.
Teachers must be trained not only to recognizet@ret covert forms of bullying but
also learn how to address such behaviors. Mostitapp any programs must be
sustained over years because the research has #hatviiney lose their effectiveness

over time if not set for the long term (Olweus &mber, 2010).
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Cyberbullying

Cyberbullying is gaining mainstream recognitiopidly, and many children are
reverting to this form of bullying more often aspgsed to conventional bullying
practices. This form is bullying is particularlygsent in the middle school when less
supervision is present than in the elementary ddibothese students. In the past few
years, bullying is rarely mentioned without its eylspace counterpart, by which students
harass each other outside of school grounds threaghl network sites, cell phone
texting, and other electronic media. It is assulteof these recent phenomena that
cyberbullying is usually discussed in detail aladgsullying. Children fall prey to such
bullying practices with their ready access to adeantechnology (Kowalski, 2008;
Rigby & Bauman, 2007)The rise in cyberbullying can be attributed to tiseng
prevalence of the cyberworld and tie&ks to the children and young people are
consistently increasing (Agatston, Kowalski, & Liarth2007).

A recent survey from Europe indicates that 71%hefgarents are worried about
issues pertaining to Internatbd cybersafety, ranging from privacy and safetgsito
cyberbullying along with the unhindered accesdiptlo harmful and violent content
(European Commission, 2008). In the last few desagievernments have enacted a
diverse range of education acts and governmentgltines as a way to promote
safeguarding provisions against the bullying ofdrien and young people (Allen, 2010;
Olweus Bullying Prevention Program, 2011). The Edion and Inspections Act (EIA,
2006) in the United Kingdom, for instance, is ayismn that highlights and reflects on

some legal powers thate of direct relevance to bullying practices. &oample, school
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staff is authorized by the law to confiscate suigjital technological devices as mobile
phones in an attempt to regulate the conduct ddin and keep tabs on the incidence of
cyberbullying even off-site.

Cyberbullying is common in middle school when cheladl have more access to
technology (Allen, 2010; Sbarbaro & Smith, 2011pdve, Huebner, and Hills (2012)
conducted a study on cyberbullying regarding micdleool students, when bullying is
supposedly at its peak though declining somewhdidly school. Moore et al. surveyed
a large group of students in a big middle schodhensoutheastern United States
measuring satisfaction with their lives and botictbnic bullying and electronic
victimhood. This survey was part of an even biggady on school climate. Over 900
students got survey packets, and 855 surveys wenpleted. Students came from
diverse racial and socioeconomic backgrounds. Mebed. found that 14% of the
students regularly engaged in cyberbullying and 288 victims of this bullying.
Bullies had significant associations with paremtalital status, gender, and grades
whereas the victim had significant correlationdwgtade in school, SES, ethnic group,
parental marital status, and grades. Generallyesnaére more likely to be victims and
girl more likely to be bullies (Moore et al., 2012)

Cyberbullying is widespread, as can be found fepatistics reported by the
National Centre for Social Research (McQuade, &deyer, 2009). The research
indicates that 47% of the young people testifieiadpbullied as young as {€oloroso,
2002). It was also found that almost half of thédekn in the age bracket of 12-15 have

been through bullying of some sort (DCSF, 2011is #lso indicated that girls in the age
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bracket of 12 to 14 years are more likely to bgexttlio bullying than are boys (DCSF,

2008). Not only children but young people also ey to cyberbullying, which is
effectively reflected eventualip workplace politics and the inherent abuse of @ow
which can also manifest in the classroom when &&dbully students (Bradshaw
Sawyer, & O-Brennan, 2007).

Seventy-one percent of the parents in a surveg werried about the safety of
their children dwelling in the cyberspace, whiclpkans the significance of safeguarding
children and young people from cyberbullying (DeHBelman, & Vdllink, 2008). The
abovementioned statistics indicate that this bagjyssue is of immense significance.
Thus, it is imperative for safeguarding policiesl @gendas to be put in plateensure
the provision of protection to the children and yygyeople (Juvonen &ross, 2008).
Middle school staff can play an important role neyenting cyberbullying. Kowalski
(2008) claimed that middle school is a peak tinrecfderbullying or becoming victims
of cyberbullying, especially through instant messg@nd texting, on which young
adolescents rely on more than other forms of teldgincal communication. One
intervention Kowalski recommended for teacherisflict resolution because it is likely
that both victim and bully are partly to blame foe act. Kowalski revealed that in 2008,
at the time the study was published, 36 statesarunited States had passed bullying-
specific legislation and six statutes were conreeptaticularly to electronic bullying
(Missouri, South Carolina, Idaho, Arkansas, lowa] #/ashington State). The author
added that cyberbullying can lead to legal entangl# in the uncertain path between

free speech and illegal abuse.
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Peer Victimization

Considering one of the largest surveys that reseasgrimarily undertook to
explore the dynamics of bullying among studentdyanhg in schools across the United
States, it was found that 29.9% of the studentsnaavedin bullying either through
being the victim or the oppressor (Battey & Ebbétfkl 3; Bradshaw et al., 2007; Dracic,
2009). These statistics alone identify the bullymgctice in the schools as of serious
concern, if not addressed in due time. Couplétd cyberbullying, the situation could
further worsen, highlighting this research studyimely. The bullying experience could
be distressing for some students who find socigteggsions humiliating; repeated
exposure could enhance suicidal tendencies (Rdssn 2009).

Lohre, Ldersen, Paulsen, Maehle, and Vatten (2fili)d that victimization as a
result of bullying as reported by the victim, teachnd the parent usually lacks harmony.
Hence the consistency is too low to determine gpate strategies. Victimization is
found to be quite common as extracted from thereglbrts of children, the credibility of
which could be confirmed by a study of Norwegiahaad children (Nuijens, Teglasi, &
Hancock, 2009). Nuijens et al. (2009) reached tbt@nclusiomas a result of extensive
comparisons between reports filed by parents aachess. The latter formed one side,
along with self-reports forming the other side. €idering that the reports or complaints
made by various informants usually differ substhtifrom each other, such
discrepancies could impact intervention or any ogi@tegies by a significant magnitude
(Nelson &Jolivette, 2009)Self-reports made by the victims of abuse or viation

relate stronglyo emotional as well as somatic complaints. Howether onesiled by
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teachers or parents are usually found to attrggttdrianxiety levels (Nelson &olivette,
20009).
Bystanders in Bullying

Reinforcers and defenders are the prime rolesdystinders usually assume. The
reinforcers usually provide encouragement to theémter through laughing and
bringing others to the crowd; encouraging them &bcl, defenders assume a role
contrary to the one depicted by the reinforcer (&N oeten, Poskiparta &almivalli,
2010).Defenders are against the bullying behavior andenaddorts to thwart the bully
and stop the behaviors. Apart from reinforcers defénders are assistants who in
actualityare active participants and thus the accomplicélseoformentor, directly
assisting the bully through catching and holding/ddhe victim for the bully (Karna et
al., 2010). Itis as a result of the impact ofsthéndings that educators have designed
numerous intervention strategies to tone downetel lof bullying in schools. They
focus on trying to alter the role of bystandersransforming them from reinforcer or
assistant to defender (Frey, Hirschstein, Edstro8né&ll, 2010)The behavior of the
bystander is more flexible than that of the butignce, the behavior could be shaped
more easily than the efforts requitedchange the behavior of bullies. Therefore, such
interventions are an effective approach aimed atrmzing bullying behaviors and
practices in schools among children and adoles¢Ki&tsa et al., 2010).
Related Studies and Methodologies

Researchers who have studied bullying issues ggnereame the phenomenon in

the context of the school, where most overt physind verbal as well as cyber bullying
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takes place. Bibou-nakou, Tsiantis, Assimopouldgt@ilambou, and Giannakopoulou
(2012) interviewed a total of 90 young adolescéritdeen in 14 focus groups. The
purpose of Bibou-nakou et al.’s research was tavatet the students to connect their
social peers in school with home as well as reétae concept of bullying as it relates to
school. Much attention has been given to bullyiogss the world; the public has been
well informed about the issues with the goal ofteeting children from bullying.

Bibou-nakou et al. (2012) claimed that bullyingirique compared to other acts
of aggression and abuse not only by repetitioralad by the victims’ lack of personal
power and unwillingness to speak out. They alsondd that most studies have relied on
surveys and observations as opposed to qualitativk. Further, the few qualitative
studies have not been from the analytical perspestf young people. The focus of
Bibou-nakou et al.’s study was on needs assessmlated to bullying and raising
awareness for students, educators, and parentslegasimow secondary students connect
bullying to school factors. Too much research heenton individual characteristics of
bullies and victims but not on general student stk&periences and relationships with
teachers; as a result other relational and instmak factors are bypassed (Bibou-nakou
et al. 2012).

Each of the focus groups was self-selected byttiaests, so they were truly peer
groups. The students were the ages of upper msttiieol and early high school (age 13-
15) from an urban area in northern Greece. Bibdonat al. (2012) found that
depending on the school/home context, young ademtéshave different capabilities in

constructing social order. Their relationships withir teachers and academic
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competition and pressures are significant contotsuto how students discuss bullying.
Bibou-nakou et al. suggested that students woulaelter off if they are given the
opportunity to speak up on bullying and reportrtb@sons they are involved in bullying
from a variety of angles.

In a similar study on bullying in Greece, Athandsisand Deliyanni-Kouimtzis
(2010) conducted qualitative research from the fpafiview of secondary students
regarding how they interpret and have experiencdiglibg, yet their study centered on
gender. The researchers justified their methodrgyiag that qualitative
phenomenological research is best done when thes ison complex, personal matters
that may be controversial. Phenomenology is esiiyegaod for understanding
psychological issues from a participant’s perspedfAthanasiades & Deliyanni-
Kouimtzis, 2010). Like Bibou-nakou et al. (2012}hAnasiades and Deliyanni-
Kouimtzis used focus groups with a total of 95 stud, but the study was different in
that students were purposively recruited from emlidlic schools all over Greece from
urban, island, and suburban areas.

Rather than distinguish between victims and bylkgbanasiades and Deliyanni-
Kouimtzis (2010) focused on student experiencescandersations to represent the
entire school culture in regard to bullying. Studenere assured of complete
confidentiality. They found that males and femdlad different ideas of how bullying is
interpreted and what it means, which is importanftaa as real behavior is concerned.
These students neither talk to their parents rer thachers about bullying incidents

because they describe their teachers as apathetioat effective even if they were to
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intervene. Consequently, Athanasiades and Deliygonimtzis saw school culture as a
place where bullying can thrive and thus shouldopenally prevented.

Not all researchers agree that bullying is incregasi he purpose of Rigby and
Smith’s (2011) study was to analyze studies onyingl They argued that reports from
almost 20 years (1990-2009) increased awarendsdlging around the world; however,
reports from many nations have revealed a dectbasenay have resulted from
antibullying and other prevention programs. Mangveys taken in different countries
involved bullying only at one time period. Very festudies have been done in a single
place across a longer time period. Rigby and Sextimined several studies with the
goal of discovering if bullying has increased, rémed the same, or decreased.

Looking for global trends, Rigby and Smith (201&hcluded that bullying does
not appear to be increasing in school settingsshklely decreasing. Rigby and Smith
noted that it would be a mistake to see the prolasmetting worse, and result in
overreactive responses. On the other hand, if imgllis seen as decreasing, the opposite
effect might occur, which could place less emph#ms previously on antibullying
programs. After all, any decreases have beenvelgtsmall and not evident everywhere.
Rigby and Smith warned that more needs to be stuabeut the best ways to intervene
in bullying and address the growing issue of cyblying and more recent forms of
bullying and how best to prevent bullying and ie&re in incidents. The study was
exploratory in nature, and according to the authwais strong implications for not only
students but also for parents and professiondlseithuman service field. These

implications are particularly important becauseearlollying may start in school, but it
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extends to the home where the parents are ofteawente of it. If they were aware, they
could help to prevent it.

Ideally, bullying behaviors should be preventethatoutset before they are
exacerbated to dangerous levels. Moore, Huebndrdls (2012) emphasized the
importance of developing preventive strategiessoidtions to help those who are being
bullied. Moore et al. reported that new evidencplies that those engaged in electronic
bullying and those who are victims of such harasgrhave low life satisfaction levels
and feelings of well-being. Connected to the insegia electronic technology is
adolescent attachment to it; therefore, studiesdas electronic bullying and its
consequences are essential. Most of the studiesssddullying from the perspective of
students; more studies are needed from the teaghenspective, especially from those
who cope with addressing bullying in the classro&mamining perspectives of bullying
from all sides (students, parents, teachers, staff,administrators) and all forms
(cyberbullying, victimizing of peers, and lack otervention to name a few) is an
essential foundation to this qualitative study tassroom teachers’ perspectives on
middle school bullying.

Summary

To answer the research questions that involve leaahiers address bullying
behaviors in the middle school, this chapter ree@\weveral peer reviewed studies. To
gain understanding of the topic for this qualitatstudy, five theories comprise the
conceptual framework of the study. They includegbeial learning theory, social

cognitive theory, deterrence theory, differented@ciation, and the strain theory. Next,
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the review addressed how teachers experience hgland how they address it, which is
mostly related to classroom management. Bowllad1P@osited that without an
example from the administration, preservice teachélt not know how to address
bullying when they have professional jobs. Conugrseraig et al. (2011) argued that
preservice teachers have a better understandithg gide of the victim. Mishna et al.
(2010) found that the attitudes of teachers depenicidividual characteristics as well as
their gender in most cases where male teacheratetebullying more than their female
counterparts. Mishna et al. found that victims éelarevealing their bullies to teachers.
Furthermore, some researchers have claimed thatyimgdcontent area classes to be
more affective might reduce bullying such as aaatudies class with an emphasis on
justice and human rights (Brewer & Harlin, 2008).

Several schools have instituted antibullying praggabut few function at the
local level. One successful program in Europe es@BPP; however, its application has
inconsistent results in the United States. Stillfaa as self-reported incidents, it has been
more effective (Olweus & Limber, 2010). Researclseich as Frey et al. (2010) and
Kyriakides and Creemers (2013) have posited th#batying programs can reduce
victimization on the condition that they are cotesi$ and ongoing and address every
type of victimization and bullying behavior. Onecsassful program at the middle school
level is a ropes program that not only connectdiege activities to bullying metaphors,
but it also strives to help children grow persondth focus groups, the researchers found

out that all stakeholders reported positive bes¢Battey & Ebbeck, 2013).
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Finally, I have presented several studies relaidutlying with an emphasis on
cyberbullying, victimization by peers, and how layslers take on different roles from
enabling to defending. | have also presented etuchnducted in schools from a variety
of perspectives. For instance, Bibou-nakou et28l12) claimed that most studies place
too much emphasis on bullies and victims, but feglude the entire school population as
was done in that study. In general, from the 14isagroups of a total of 90 students,
Bibou-nakou et al. found that the students felt thay would like to be given the
opportunity to openly express their feelings onyang and the reasons behind it.

All'in all, the literature review was connectedhe three research questions that
involved teachers’ experiences in addressing Ingdlyt the middle school, the
interventions they found most effective, and whaffgssional development in
preventing bullying behaviors. Although many stgdiere conducted in the past on
bullying, few were on prevention programs at thealdevel and how the classroom
teacher addresses the phenomenon.

Conclusions

In my literature search, several potential thenmes@erceptions emerged. Among
them were cyberbullying, classroom management lhyibg, teacher perceptions of
bullying, staff development and prevention prograayberbullying, peer-victimization,
and bystanders in bullying. Although these topieserffound to enhance my knowledge
of school bullying, there was a scarcity of litewr&t relevant to understanding the
teachers’ perspectives of classroom bullying indtadschool. Additionally, teaching

strategies and professional development to coulmiéying or prevention were limited in
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scope. Most studies are quantitative in nature @théens or hundreds of people have
answered questions regarding bullying or beingddi{Kauppi & Pérhdla, 2012; Moore
et al., 2012). Qualitative studies have been dbonemostly involved several focus
groups where students were interviewed togethdrgdsiades & Deliyanni-Kouimtzis,
2010; Bibou-nakou et al., 2012). Few studies, hawnewere discovered from the
perspective of teachers addressing bullying irr tbwin classroom. Therefore, additional

research is warranted to address this literatupe ga
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Section 3: Methodology

The purpose of this qualitative study was to exglonderstand, and describe the
phenomenon of classroom bullying in middle schowmirf the perspectives and
experiences of teachers. Given the negative owgs@ssociated with bullying, as well
as the potential long-term negative outcomes fbostyouth, the bullying phenomenon
merits serious attention for preventive intervemtibeachers are influential in students'
daily lives, which include recognizing and respamglio bullying incidents and
implementing programs (Mishna, Scarcello, Peplev&ner, 2005). Teachers'
perceptions of bullying and school policies willindetermine the appropriate
interventions necessary for teacher training.

In this section, | present the methodology andaeteapproach that | used to
carry out this study. The key components of thitise are the research design, role of
the researcher, sample selection, and data colteatid analysis procedures. The
following research questions were addressed:

1. How do teachers describe their experiences in adoirg and preventing

bullying behaviors at the middle school level?

2. What strategies do teachers find most effectivaverting and preventing

bullying behaviors at the middle school level?

3. What type of professional development do teachersive on bullying

policies in the management of bullying?
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Research Design and Rationale

The research design selected for this study wasia nterpretative qualitative
design. According to Creswell (2007), qualitatiesearch is about exploring and
understanding the meaning individuals and grougbate to a social or human problem
(p- 4). Qualitative research relies on nonnumededh such as videos, pictures, images,
and uses a wider lens to examine behavior hollstiGlohnson & Christensen, 2004).
The interpretivist approach of qualitative reseamels the preferred method because it is
concerned with meaning and seeks to understandgxealefinitions and understanding
of a particular situation (Merriam, 2002). Conducie a natural setting, with the
researcher (myself) as the instrument, this stwd{ved around themes, patterns and
clusters of information.

Merriam (2002) described the basic interpretativalitpative study as a tradition
which exemplifies the characteristics of all forafgjualitative research because the
researcher is primarily interested in understantiiog participants make meaning of the
phenomenon. In essence, the researcher is intg¢iest@derstanding the worldviews and
perspectives of the people involved. Given theetgrof qualitative approaches, | chose
to organize this study around this design becallee@ed me the flexibility to obtain
information and an in-depth understanding of ballyfrom the perspectives of the
teachers in their natural setting.

The Role of the Researcher
The role of the qualitative researcher is extrenmalyortant. In a qualitative

study, the researcher is the subject matter exgetmust ensure that the research
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proceeds according to accepted research stana#inasgl principles and procedures. In
essence, | had the responsibility to explain, eagdetail, what was discovered from the
data collected and provide new insights aboutdpetunder discussion (Bloomberg &
Volpe, 2012). Questions often reflect the intere$those who create them. To manage
this, | set aside any preconceived ideas or notwosit the outcomes, a process called
bracketing.
Data Collection

In this study, | gathered information from 10 pwspfully selected middle school
teachers who will provide valuable information abthe study topic. Sample size, in
qualitative research, varies with the nature ofstuely (Creswell, 2009). Creswell
posited that because of the large amount of datargeed and the complexity of
analyzing qualitative data, there is no set sarsgzie for qualitative studies. The aim is to
continue to gather data until saturation occunsmnew information is obtained.
According to Marshall, Cardon, Poddar, and Font¢p013), a sample size, in
gualitative research, must be based upon an expezasonable coverage of the
phenomenon given the purpose of the study andnarssés interest. The objective of
this research was to select enough participargsasare that enough data and information
was obtained to provide valuable insight aboutetadullying.

Purposeful sampling is a nonprobability samplirghteque that is useful in
gualitative research when the researcher seelkddot @ target sample because of a
similar characteristic that is of particular intelréo the researcher (Trochim, 2006). The

criteria for selecting teachers was based primarilyheir roles and responsibilities in the
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classroom and the student’s daily lives. The major was to generate a sample that was
homogeneous and appropriate to the context ofttltly sThe participants were 10
teachers who meet the following inclusion criteria:

e Over 21 years of age or over

e Presently certified as a teacher and work in a haiddhool

e Willing to share information about their experieras® concerns with

bullying in the classroom.

e Participate voluntarily

| recruited all participants based on the studjuision criteria and participant’s
knowledge and experiences with bullying. The paréiots were teachers who taught a
variety of subjects in the school system. It isami@nt to note that my professional
relationship was limited to knowing and working kvgarticipants, however, | had no
supervisory relationship or power over the partias. There was open and honest
communication with the participants in this stuBgrsonal biases were controlled to
ensure proper steps were taken to bracket anyésetir personal perspectives that might
provide inject bias in the interpretation of thetgapants’ perspectives.

Upon IRB approval, | invited the participants thgbuthe use of email or
telephone. The recruitment letter included theof@ihg information: (a) an introductory
paragraph with a description of the study purp{sea brief description of participation,
(c) the projected length of time to complete thenview(s), (d) any risks and
inconveniences, (e) benefits, and (f) a privactest@nt describing how the data and

information were protected including the participsuconfidentiality. If participants
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agreed to participate, they were asked to sigmfammed consent form. Each interview
took approximately 45 minutes and was schedulednatitually agreed location. The
participants were informed that the interviews vablog recorded and transcribed for
analysis.

Data were collected through in-depth face-to-faterviews. Using face-to-face
or direct interviews, | was able to adapt and fjahe questions as necessary. | was also
able to pick up nonverbal cues from the respondersed semistructured interview
guestions to allow new ideas to be discussed dunmgnterview based on what the
participant states and provides an opportunitytiemes to be explored. All questions
were open-ended designed to help engage the pariisiand get them talking about
their experiences and perceptions of bullying. €heere nine prepared interview
guestions aligned with the research questionsAppendix A). Examples of the
interview questions were:

1. How would you describe acts of bullying that yowd@a&entified or acts of
bullying reported to you by students in your classn or in the school
environment (i.e cafeteria, PE)?

2. How often do you believe these acts occur?

3. What actions did you take when these acts occuiéel® they effective?

4. Can you explain the school policies (if any) faadkers handling and
reporting bullying?

To get the interview started and to ensure thdtggaants met the inclusion

criteria, opening demographic questions were agkedexample, How long have you
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been teaching in middle school? This line of questig was followed by the prepared
guestions. Depending upon the participant’s respogech interview may last for
approximately 45 minutes or longer. Field notesewvaade during the interviews of
statements that may require additional follow upgiions. Additionally, | used field
notes to keep track of questions asked and the ofdke interviews. | reviewed and
transcribed all data as soon as possible followsch interview.

Data Analysis

According to Hatch (2002), data analysis is a syate approach for examining,
organizing, and categorizing data in search formmgn This process allowed me to see
patterns, draft explanations for the problem ofghuely, make interpretations, and
develop relationships. After the interview is cdeted, | will listen to the interview
tapes to ensure that the information is completkeaaror free. | will look for common
themes, shared beliefs, significant statementscamimonalities. Some researchers like
to interpret and describe the meanings of the fsogmt statements by making a list of the
meanings (Johnson & Christensen, 2004).

All transcripts were saved in Microsoft Word andagaed into Atlas ti 6.0.
gualitative software for management and storagsAt 6.0 is a powerful software tool
designed to assist researchers in handling largeiat® of textual, graphical, audio, and
video data. Atlas ti 6.0 helps researchers to egpgtomplex phenomena hidden in the
textual and multimedia data. The qualitative safivalso includes the capability for
storing, indexing, coding, and annotating datagé&ti 6.0 User’'s Guide, 2004). The

process for analyzing data using Atlas ti 6.0 manywith the researcher. The main
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objective is to create a project called a hermeoaemit (HU) that allows all files,
findings, and codes are stored under an assigmad.naoded, categorized made sense
of the essential meanings of the data.

There is no standard for identifying or discoverthgmes or coding schemes.
The assigned codes should be consistent to minichiaeces for error and reduce the
reliability of the data. | used coding to sepataginterview data and rearrange it into
categories to be compared for commonalities anonisistencies (Merriam, 2002).
Common themes were identified using a several si8ps, | read and reread the
transcripts in search of key words, phrases, andaities. Patterns, categories, and
emerging themes were identified. All discrepantdaere noted for future consideration
or for follow up interviews.

Issues of Trustworthiness

Research needs to be valid and consistent to mdsyad reliable (Merriam,
2009). Research data should also be credible andfarable to avoid the researcher
from reaching an incorrect conclusion about a i@hship in your observations
(Trochim, 2006). The trustworthiness of a studgilependent on the credibility of the
researcher. Transferability refers to the degoeeltich the results of qualitative research
can be generalized or transferred to other contaxettings (Trochim, 2006). From a
qualitative perspective transferability is primgrihe responsibility of the researcher who
is doing the generalizing. The researcher can exehmansferability by doing a thorough
job of analyzing the research context and the agsans that were central to the

research (Trochim, 2006). Transferability measwidsnclude member checking, peer
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review, and audit trail. With member checking, gagticipants were provided the
opportunity to review a summary of their transcdlieterpretations for accuracy of their
observations. In addition, | requested a peer vewiethe transcripts and asked a peer to
provide honest feedback on the findings. Any disareies found warranted revisions
made to the statements. | also worked with theedigBon committee members who
serve as peer reviewers and followed their reconaiaiBins and suggestions regarding
the study.

Measures for Ethical Protection of Participants

A researcher has the responsibility of conductithdgcal research in a manner that
meets the highest standards outlined by the sa@mbtomply with any federal
regulations for the protection of human particigantqualitative research. As such, |
followed and complied with the guidelines estal#idiby Walden'’s to ensure that all
risks to participants were minimized. All particiga were required to sign an informed
consent form (see Appendix B). Measures were tak@mnotect the data and privacy of
the participants and maintain the confidentialityh® data. Participation in the study was
voluntary and participants were free to withdraanfrthe study at any time.

All transcripts, notes, and tape recordings weoperly stored in a secured area
and protected area for the duration of the stuégkBp copies of all research data were
made in the event of damage or loss of informatory documents stored on the
researcher’'s computer was password protected as@ee@ssible to the researcher only.
Field notes, audio recordings, transcripts, andtedaic data will be maintained for a

period of 7 years after which all will be later tteged. To further protect the
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participant’s privacy and confidentiality, the pigiriniddle school location and actual
name of participants will not be identified in thieidy. In the event that questions of
ethics should arise, the issues in question wgrerted immediately to the school IRB
and members of dissertation committee.
Conclusion

In conclusion, in this section, | focused on thdéhndology for this study. The
purpose of this basic interpretive qualitative gtuas to gain deeper insights into the
problem of bullying with middle school studentsrfr@ teacher’s perspective. The key
areas of the section focused on the research desigrof the researcher, criteria for
selecting participants, data collection, data asig)yssues of trustworthiness, and
measures of ethical protection of participantstiSaeat will include a description of the

research study results and findings.
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Section 4: Results

In this section, the results from the study andpfeeedures used to carry out this
study are presented. The key components of thisoeesre the data gathering process,
the system used for keeping track of the datafiticengs relevant to the research
guestions, discrepancy data, and a summary ohtmeds. The research design that |
selected for this study was a basic interpretajivaitative design. The purpose of this
study was qualitative research is exploring andeustdnding the meaning people
attribute to a social or human problem (e.g., Ce#ls\2007). Based on the study, six
themes emerged.

Data Gathering Process

The research setting for this study was a midd@alkcsituated in a small, urban
southern school district. Data were generated fopamarily two sources, interviews and
information gained from an in-depth examination andlysis of current literature.
Participants were 10 teachers purposefully seldeted the middle school who met the
criteria for participation. The primary objectivéthis research study was to explore and
determine how teachers describe their experiemcaddressing and preventing bullying
behaviors at the middle school level.

The data gathering process for this study begam seéking approval from
Walden University Institutional Review Board (IR®)the conduct study. Upon
approval from IRB (Approval number 09-18-14-0042)46otified the site
administrator and informed her that | was approaed ready to launch the study. In

addition, | explained to the administrator thatiadbrmation gained from the teachers



50

would be valuable to improve a positive climatéha school. | was granted permission
to contact teachers, invite them to participate, amange for the interviews on the
school site.

All of the participants were invited to participatethe study via email or
telephone. The letter of invitation included a bngroduction describing the purpose of
the study, the projected length of time to compteeeinterview, and what to expect
during the interview, and if they agreed to papiate, they were required to sign a read
and sign a written consent form. The participargsenold that the interviews would be
recorded. The interviews took place immediatelJol@ing school hours in my office or
in school library with no distractions and privaegs afforded.

System for Data Tracking

With therecent advances in computer technology and soffwasas convenient
for me to manage and store information more effitye The digitally recorded
interviews were uploaded and saved on my passwotdgied computer for easy access
and transcribing. The recorded interviews were davrel labeled as audio files. All
transcribed interviews were saved as Word docunerdsiploaded to Atlas ti 6.0
qualitative software for easy management and stordgept handwritten fields notes
during the interviews to keep track of importanint® and to note statements that
required additional follow up. The field notes waitso helpful to keep track of the order
of the interviews and the fictitious names assigdiddata from the interviews were

reviewed and transcribed as soon as possible folipthe interviews.
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The Findings

The findings of this study were predicated on thebfem and research questions
of this study. Central to the problem of this stuhs a gap in research which explored,
and described the phenomenon of classroom bullgingiddle school from the
perspectives and experiences of teachers. Tharobsguestion asked the following:

1. How do teachers describe their experiences in adohg and preventing

bullying behaviors at the middle school level?

2. What strategies do teachers find most effectivaverting and preventing

bullying behaviors at the middle school level?

3. What type of professional development do teachersive on bullying

policies in the management of bullying?

To address the problem and research questiondlaigealitative interpretative
research design as described in Section 3. Thi®agpip was preferred because it allowed
me the flexibility to search for meaning and amdepth understanding of bullying from
the perspectives of 10 middle school teachersam ttatural setting. The primary data
source was the interview. This study evolved araethes, patterns, and clusters of
information. | used the process of open codingrbegg with reading and rereading
through the transcripts and highlighting informattbat indicated common themes,
patterns, and similarities. This was done in otdeacquire a sense of the content of the

transcripts and to make sure that information wapgrly transcribed.
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The Interviews

Interviews were conducted with 10 purposefully seld middle school teachers
from one small southern middle school with a stag@pulation of 350 students. The
semistructured interviews were comprised of ninenegnded questions on the
perceptions of school bullying from the perspedigémiddle school teachers. The
guestions were designed specifically to addreds emsearch question. In addition to the
interview questions, | asked for demographic infation pertaining to gender and
number of years of teaching experience.
Demographic Information

The sample in this study was comprised 90% Q) females and 10% € 1)
males. Two of the participants reported workinghie district for less than 5 years, while
seven participants reported working in the distioct6-10 years, and one participant
reported working in the district for 15 years onder. Each participant name was
changed to protect his or her identity and confiiddity (see Table 1).
Interview Item Analysis

In the first questions of the interview, | asked fentgraphic information, name,
grade taught, and years of experience, and theséisavere presented in Table 1, as
shown in Table 1, 90% of the teachers were consitieeteran teachers with greater than
five years of teaching experience at the middl@sthrade level ranging from sixth
through eight. Ethel had only 2 years of teachixygeeience. With regard to gender, only
one male teacher participated in the study. In thetpresent study site had only one

male teacher.
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Participants Gender Grade taught Years of
experience
April Female 6 12
Betty Female 6 6
CeCe Female 7 9
Donna Female 8 15
Ethel Female 6 2
Fay Female 6 8
Gail Female 7 8
Harry Male 6 7
lda Female 718 6
Joyce Female 718 8

In the next line of questions (see Appendix A)sked participants: What acts of

bullying had they personally identified or were oepd by students in their classroom or

school? | also asked, what actions did they takentthese acts occurred? Their

responses varied widely. Seventy percant {) of participants stated that they had

witnessed mainly physical and verbal bullying. Thpercent f = 3) said they had

witnessed name calling the most. For example Apséudonym) replied:

| have seen both physical bullying and verbal body I've also been shown

some cyber-bullying by various student over thea gas 5 years. This year I've

had four reports of physical bullying and abougfor six acts of verbal bullying

Continuing on, April explained that she compilelisaof the various types of

bullying to make sure that her students could ifiettie varies types of bullying, “We

go over the main types of bullying. A lot of themmntt want to report it [bullying]
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because they think it is snitching.” April notectishe did this at the very beginning of

the school year and have the students write a mapbullying. “I do let them know that
if bullying is reported to me, | will immediatelgport it to the counselor.” April said that
she had reported several incidents of bullyindhieodounselor. Other actions taken by
April included speaking with the students accusoudlying, reporting the incident to
school security, and asking the assistant admatistalong with law enforcement to
speak to her class. April said that most times aleéions seemed to avert bullying but
acknowledged that sometimes her strategies wereffeative. “I was told recently there
was an incident of bullying by the same studentldatbw for a fact that I've spoken
with her and the administrators have spoken with &&well as law enforcement.”

Betty claimed that she had witnessed name cakliuglents posting things on
social media outlets, and picking fights. “I confted the student(s), conferenced with
them, referred to counselor or administrator, amutacted the parents. Betty said most of
the time the problem was resolved. Similarly toiR@nd Betty, CeCe said she had
witnessed physical bullying, verbal bullying, andsatold of instances of cyberbullying.
She said when these acts occurred, she wouldadletstudent first to make sure he/she
was okay. Then said she immediately referred theesit to the school counselor for
further assistance. She claimed that her actioms usually effective.

In summary, most of the participants had very simiésponses to the first two

interview questions. A summary of their respongesshown in Table 2 that follows:
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Table 2

Summary of Responses to Interview Questions 1 and 2

Participants Acts of bullying withessed  Actionsdak

April Physical and verbal bullying; Reported bullying to the counselor;
told of cyberbullying speaking with the students accused of
bullying, reporting the incident to
authorities (school security, assistant
administrator); invited school administrator
and law enforcement to speak to class.
Betty Name calling, students Confronted the student(s), conferences,
posting things on social referred to counselor or administrator,
media outlets, picking fights contacted the parents.

CeCe Physical bullying, verbal Talked to students involved; immediately
bullying, told of instances of referred the student to the school counselor
cyberbullying. for further assistance.

Donna Physical: hitting, fighting, Refer student to school counselor
shoving, and pushing

Ethel Identified “mean girls Document the behavior, alert the counselor

behavior’- students being of such behaviors, talk to each student
teased about their parents, involved about what they can do if they are

grades, and their attire. being bullied.
Faye Physical and verbal bullying  talk with thelp@nd the victim; refer
both to the guidance counselor
Gail Name calling Verbal warnings, parent phone
calls/conferences, and office referral
Harry Hitting, pushing, tripping Show support to the student, talk to the

Slapping, spitting, stealing  victim report to school administrators
destroying possessions,

Ida Name calling Sent the young man or young ladyé
guidance office

Joyce Verbal and physical Reported to the case geantne assistant
principal, and the school counselor
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As shown in Table 2, physical and verbal bullyweye the main forms of
bullying personally witnessed by the participait$.of the participants reported the acts
of bullying to the school counselor. When | askew leffective the actions taken were,
the responses varied. The majority (80%) felt thatactions were effective in averting
the bullying behavior of the individual student atved in bullying at that time.

However, two teachers seemed to think that it watsg temporary fix to the bullying
problem of some of the students. For example Ayaridl:

| was told last week that there was an incideriudlying by the same student. |

know for a fact that I've spoken with her as wallthe school administrators, law

enforcement, and the counselor have spoken witkédaral times.

Joyce noted that contacting the administrator @hda counseling was effective.
She said a behavior plan was established for tltest and a case manager is working to
provide incentives for the bully. However, she &e#id stricter consequences should be
the first step in resolving the issue.

| understand the bully has issues that are dociedenthis behavior plan, but

that should not excuse his behavior. Someone haiotect the students who he

chooses to kick, punch, or spit on.

The next three interview questions (see Appendiadgressed the teachers’
perceptions of the source of bullying and schodicpes. | asked the teachers what they
believed was the major source of bullying in thieast. The responses varied widely.

Some examples reported are shown in Table 3.
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Examples of Sources of Bullying

Participants

Sources of Bullying

April

Betty
CeCe

Donna

Ethel

Fay

Gall
Harry
lda

Joyce

Home environment, feeling insecure, peer
pressure; not taught how to socially interact
and how to resolve conflict

Kids trying to fit in or be cool
Unsupervised Internet access
Too much playing

Cannot deal with inner issues; learned
behavior

Students view violence in a positive light;
students tend to gravitate to bullies

No knowledge of how bullying affect others
No home discipline
Students have low self esteem

Students do not understand the consequences
of their actions

As shown in Table 3, the participant responsesiemtajor source of bullying in

school ranged from students feeling insecure tkimot understanding the impact their

actions had on others. It appeared that 50% obaincipants felt that students were

insecure as a result of low self-esteem. CeCéHattmany students lacked the proper

Internet supervision. She said:
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| believe more students are unsupervised and paticg in social communities

that allow them to hide behind screens and teds® students. Technology has

opened the door for students to bully without coneaces. They do not feel like
they are breaking any rules, because they aremtiteoschool property when

these acts of harassment take place (CeCe, 2014).

In addition to identifying the home environmentaasource of bullying, April
said, “Many middle school students become bullesalbise they have been bullied and
they are simply tired of it. Instead of handlingnita more positive way, they just turn
into what they hate.” (CeCe, 2014).

When | asked about school policies, the majorifg43 of the teachers stated
there was a school policy in place. April explained

To my knowledge, our policy is to first addreswith our students, then of

course to report it any incidents to our schoolns&lors, school administrators

and allow them to deal with it. We do have the @pths teachers to complete
bullying and harassment form and report it diretdlyhe school board.

Continuing, April explained that the school haaalerance zone for bullying
and most of the teachers understand that policyiBg that was reported to the proper
authority was handled according to the polices éwadre set in place. April also noted
that the bullying authorities included the counsglgchool administrators, and law
enforcement if needed. On the question of scholidydetty claimed that teachers
were to report any forms of bullying to appropristaff members and that all students

were required to sign a bullying and harassmemb fétroof of this form was obtained by
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me from school counselor. (See Figure 1). Comigushe explained that the guidance
counselor provides non-bullying comprehensive guigdessons to incoming sixth
graders and provided prevention and interventisadaes for students. In sum, all of the
teachers indicated they were required to reportdahdeport any incidents of school

bullying to school administrators immediately ohgal counselors.

NOTICE OF RECEIPT FORM

I . a student enrolled in

(Student’s name) (Name of School)

and my parent/guardian hereby acknowledge by our signatures that we have
received, read, and understand, and/ or had read to us and understand, the 2014-
2015 Code of Student Behavior. We understand that these policies and laws apply
to all parents and students enrolled in |l Public Schools, and at all
activities and events, including school buses, sponsored or supervised by

I school officials.

Student Signature Date

NOTE: If the student lives with both parents/guardians, both are to sign the statement. If the student only
lives with one parent, only one signature is required. Failure to return this form does not absolve student
orparent from the requirements stated in this Code of Student Behavior.

Figure 1 Student Bullying/Harassment Notice of Receiptriror

Contrary to the majority of the participant respessf the other teachers on
school policies, two participants said they weraware of the school’s policy on
bullying. Faye claimed she was not aware of anyiqdar policies in place geared

towards the management of school bullying. Simylaibyce said that she knew that



60

teachers attended a professional development wapkstently on bullying, but was not
aware of the school’s bullying policies.

The last three interview questions focused orptoéessional development and
training the teachers had received for addresgitigibg and the actions they would
recommend for teachers and students to avert geptréullying. When | asked the
participants about their professional developmenttaaining, 70% (n=7) reported that
they had received no school provided professioaaebpment or bullying training of
any type. Three of the 10 teachers said they haglved some professional development
on their own. For example, Faye said, “I have tad@reral school counseling courses
that helped me identify and handle bullying. HoemV have not received any
professional development.” Harry noted, “Therewaebinar series for educators, parents
and youth-serving professionals supported with iiogpdrom the Highmark Foundation.
Each session provides information on the most otiressearch or relevant topics to the
field of bullying prevention.” Harry had attenddds webinar. In spite of the lack of
training and professional development by most eftdachers, all (100%) provided
recommendations for teachers and students to avprevent bullying. The essence of

their responses are shown in Table 3 that follows:



Table 4

61

Teachers Recommendations to Avert School Bullying

Participants

Recommendations for teachers Reconmtiens for
students

April

Betty

CeCe

Donna

Ethel

Fay

Gall

Harry

Ida

Joyce

Take a stand in the classroom; teanReport bullying at school
with the counselor, administrators, and on the school bus.
and law enforcement; professional

development

Stop and address acts of bullying Report problem
immediately immediately; Stay away
from the bullies

Create a bully free climate; set the Tell an adult immediately
peaceful tone in classroom

Open communication between stafBe proactive. Students are
members encouraged to avoid social
media activities.

Incorporating the teaching of non- Recommend that students
confrontational skills; Create an  frame their action with “Is
open environment in the classroomwhat | am doing making
where students feel comfortable to this person better?
discuss bullying

No tolerance of bullying; Team withReport observed acts of
counselor, administrators, and law bullying to others and self
enforcement

Be aware of their surroundings; getReport bullying to
to know the students on a deeper authorities

level, other than academically;

arrange an assembly on bullying

prevention

Educate students and remind themRecognize the signs of

how bullying affects others. bullying and report it to an
adult

Open classroom discussions with Do not be afraid to report

students about bullying bullying to proper
authorities

Know your students and encouragéick friends wisely; Tell

positive behavior the proper adult when

bullying occurs
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As shown in Table 4, the participants’ bullyingeenmendations for teachers
varied widely. However, an overwhelming majority8) of the participants
recommended that students should report any adtsligfng immediately to the proper
authority. Open communication and discussions Wweyerecommendations among all of
the participants.

Summary of Findings in Relation to Patterns and Thmes

In this entire qualitative research process, | $&clion learning the meaning that
the participants held about the problem of bullytotjected from interviews with 10
middle school teachers. The participants’ analydagd revealed several distinct
similarities and commonalities, which led to thédwing seven emerging themes:

e The teachers play an important role in bullyingyantion

e School counselors’ role in bullying interventiondgorevention

e Physical and verbal bullying are the most witnessed in middle school
e Social media and Internet communities influenceosthbullying

e Teachers’ lack bullying professional development &aining

e School policies in the management of bullying

e Classroom level interventions

Teachers play an important role in bullying preventon. The first theme
emerged was based solely on the similarities ipaeses from the teachers. The
findings suggested that all (100%) of the teachasobserved or encountered some acts
of school bullying often reported to them by studeAlthough the teachers may have

used different interventions to avert or preverihng, they were required to report any
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incidents and student to the proper authority, Whwas usually the school counselor.
Other interventions reported by the teachers iredudbcumenting the bullying incident,
open class discussions on bullying, and encouragjundents to report observed acts
immediately to their parents or school administisto

School counselors’ role in bullying intervention an prevention. The school
counselor's name was mentioned more than 40 timesglthe interviews. All of the
participants said they reported bullying to theasititounselor. The findings indicated
that the school counselors often visited the ctamsrto speak with students about
bullying behaviors and ways to combat bullyingnvés unclear how often school
counselors visited the classrooms throughout tlag; ymwever, Betty explained that the
guidance counselor provided non-bullying comprehlvenguidance lessons to incoming
sixth graders and provided prevention and inteigariessons for students upon request
from the teachers.

Physical and verbal bullying are the most witnessedcts in middle schoolAll
of the teachers claimed they had witnessed somesfof physical or verbal bullying.
This was a pattern throughout the interviews. Riajsicts reported as shown in Table 2
included acts such asishing, fighting, kicking, and shoving. The most\alent verbal
acts were name calling and teasing.

School bullying is influenced by social media andnkernet communities.

Most of the teachers believed that the most fretipeccurring bullying in middle
school was cyberbullying and verbal bullying, saslmame calling and teasing. The

teachers felt that cyberbullying was more prevadgrihe middle school level because the
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students often have unsupervised access to a cempell phone, and the Internet in
general with the presence of Facebook, Twitter,@hdr social media outlets.

Professional development in bullying intervention A majority (n=7) of the
teachers claimed they had received no professamadlopment or bullying training.
However, in spite of the teachers not having scepohsored training, three participants
had received training from other sources. Thesedec web and Internet sources and
elective training offered during summers.

School policies in the management of bullyingAnothertheme related to school
policies on bullying. An overwhelming majority (8Q%f the teachers said the school
had written school policies on the management d¥ibg and teachers were required to
follow the guidelines. Two of the teachers clainiegly were unaware of the school
policies. All of the teachers said that they wesguired to report bullying in a referral if
observed, or if reported by a student, contactcemiaistrator and/or counselor. The
teachers said that a full investigation is thendemted through the counselor’s office. On
follow up, the two teachers acknowledged that they forgotten about the Anti-
Bullying and Harassment Policy that is includedha 2013-2014£ode of Student
Handbook(MPS, 2014).

TheCode of Student Handbo@PS, 2014) clearly stated that the bullying
policy applies to any student behavior that ocamschool property, which included
school buses and any school-sponsored eventsafhaampus. The handbook also
applies to off campus behavior that significanthpacts the educational environment,

including the use of social media, and electrommmmunications.
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Classroom level interventionsClassroom level interventions were identified as
a theme as participants described their recommiemdaior teachers. The establishment
of classroom rules, regular class discussions dyihg, and parent conference were
actions taken by several of the teachers to prdwdhting. School counselors and law
enforcement were often invited in to speak withghelents. As previously shown in
Table 2, the teachers said they intervened in peadry instance of bullying. Five of the
teachers mentioned that they incorporated some dbimallying prevention/intervention
information into their class discussions from titng¢ime. Their goal was for the students
to learn what bullying was and how they should réabullying situations. In the
process, they invited the school counselor, schdolinistrators, and law enforcement to
speak with to their class.

Findings in Relation to the Research Questions

Research Question 1How do teachers describe their experiences ineggarg
and preventing bullying behaviors at the middleosthevel?

Based on the findings, the teachers’ experiencésstudent bullying and how
they addressed bullying varied, but were similanature. The majority of the teachers
described most acts of bullying in middle schootwserbullying and verbal bullying.
Ethel noted that cyberbullying was on the rise. Tdeting was that Facebook, Twitter,
and other social media outlets give students & f@ase of security and superiority
behind a computer screen. Although the majoritieathers reported fighting as the

main type of physical bullying, verbal bullying wdsscribed as mainly name calling.
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The teachers believed that most middle schooyimgjlbehaviors stemmed from
the home environment, peer pressure, feelingssefcurity, and low self-esteem. Aside
from these factors, cyberbullying was believedesult from a lack of parental
supervision when participating in social media camities. As one participant noted,
“Technology has opened the door for students tty buithout consequences. The
feeling was that students do not realize they ezaking any rules, because they are not
on school premises when these acts of harassnikenplice.

Research Question 2What strategies do teachers find most effectivavierting
and preventing bullying behaviors at the middlecsttevel?

The majority of the teachers used classroom lexetventions to prevent
bullying behaviors. These included open classrommudsions, reporting incidences of
bullying immediately to school counselors, offiedarrals, and parental phone
conferences. Other actions included proper docustient and team support involving
the school counselor, some administrators, ancel@farcement. These strategies seemed
to curtail bullying, but did not appear to stop thélying as expressed by April, who
reported 4 acts of physical bullying and 5or 6 attgerbal bullying since the beginning
of the school. All of the teachers encouraged sttgdi® report any form of bullying
observed.

Research Question 3What type of professional development do teachers
receive on bullying policies in the managementudfying?

The findings indicated that the majority (70%})loé teachers at the school had no

professional development and training. Three ofpduicipants stated they had some
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professional development on bullying from the In&trbased Webinar and through
counseling workshops. April explained:
We are informed that we do have a no toleranceyaii our building. We are
given information from the school counselor asa®fvays to handle bullying
situations, as well as the administrator. Likeitiséve had the administrator to
come to my classes and speak with all of my stutteget so that they would
have a clear meaning that we are a no toleran@®bulien it comes to bullying.
Continuing April said that during faculty meetingsllying is mentioned by the
counselor. “It is not as in-depth and | would lfke all of our teachers to be informed
understand what bullying is, the varies types dlying because of cyber-bullying.”
April felt she needed a lot more professional depelent as to what bullying is and
more effective ways the school could eliminataitie schools and in the classrooms.
Discrepant Data
Despite the number of similarities and commonaigenerated from the
findings, the findings indicated some discrepancinsinforming information. | was
surprised to learn that two of the participantsyéand Joyce) were totally unaware of
any school policy in force on the management obsthullying. | was equally as
surprised to learn that only three of the teachatsreceived some form of professional
development. | checked with the school counseldnearified that the school does have

a written policy on the management of bullying, dothtained a copy.
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A copy of the2014- 2015 Student Code of Conduct Handlrevkaled and

confirmed most of what the teachers had stated.eTlwas a section on page 42 which
clearly defined bullying and harassment. The pdditaed that:
Teachers and other school staff who witness adtsilbfing or receive student
reports of bullying are required to promptly notihe school principal or his/her
designated staff. Reports should be made on thgiBgiHarassment Complaint
Form- attached in the Code of Student Behavior baokl. The report may be
mailed or personally delivered to the principah@ or her designee. The school
principal or his or her designated administratoepuired to accept and
investigate all reports of harassment or bullyifige school principal or
designated administrator is required to notifyplaeent or guardian of a student
who commits a verified act of harassment or bullyofi the response of the
school staff and consequences of the verified radtoa the consequences that
may result from further acts oiillying (MPS, 2014).
Evidence of Quality
As the primary instrument of this study, | have tegponsibility of conducting
this study in a manner that meets the highest atdsf quality expected by the school
and community partners. In qualitative researchescesponses may contradict or run
counter to any particular category or specificgrait That was the case in this study as
mentioned in the previous section. | properly naed addressed the discrepant data to

create the inference of trustworthiness and quality
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To enhance quality, | included measures such asbh@eamecking, peer review,
and made field notes during data analysis. Whewuldltee were transcribed, | asked three
of the participants to review a summary of the dcaipts for accuracy in interpretations.
They confirmed that the statements were an accatexenary of their accounts. A
gualified peer reviewer examined four of the traimts and provide feedback on her
interpretations of the findings. Moreover, | conta to work with the dissertation
committee members and follow their recommendatiegarding the study.

Conclusion

This purpose of this qualitative study was to adslithe problem of middle school
bullying from the perspectives of 10 middle schi@alchers. All of the teachers
interviewed believed bullying takes place duringaal, after school, and on the
computer through cyberbullying. Most bullying wissed by the teachers was verbal
bullying, such as name calling. Teachers belietatimore adult supervision is needed
at home to decrease bullying behavior. Based ofitieng, seven major themes
emerged relevant to the teachers’ perceptioneé@hters play an important role in
bullying prevention; (b) school counselors roldullying intervention and prevention;
(c) social media and Internet communities influebalying; (d) teachers’ professional
development and training; (e) school policies i thanagement of bullying, and (f)
classroom level interventions. This study will daoe in Section 5 with a discussion,

recommendation, and conclusion.
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Section 5: Conclusions, Discussions, and Recomntiemda

The focus of this basic interpretative qualitatthedy was exploring and
describing the phenomenon of school bullying indledschool from the perspectives
and experiences of 10 purposefully selected mitk#iehers. The general problem of this
study was the rise in bullying within a southerrddie school. Bullying behaviors
included students teasing, arguing, fighting, atieiotypes of disruptive behaviors.
Subsequently, the quality of education came intstjan.

In-depth face-to-face interviews and field notesvped the data for the study.
Information was gathered from 10 purposefully sieldaniddle school teachers who
provided valuable information about the study topice research questions examined
middle school teachers’ experiences in bullying sindtegies used to identify and
effectively counter bullying in school. Data anasysicluded coding, categorizing, and
thematic analysis.

The results of the study revealed seven major ¢éisamlevant to the teachers’
perception: (a) teachers play an important roleultying prevention; (b) school
counselors role in bullying intervention and preti@m (c) physical and verbal bullying
in middle school; (d) social media and Internet oamities influence school bullying;
(e) teachers’ lack bullying professional developtreend training; (f) school policies in
the management of bullying, and (g) classroom lextelrventions. The following section

presents a discussion on the findings and theaatditerature that supports the findings.
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Interpretation of the Findings

Research Question How do teachers describe their experiences ineaddrg
and preventing bullying behaviors at the middleosthevel?

Teachers play an important role in bullying pret@mwas a major theme
developed from the patterns and similarities duanglysis of the teachers responses
from the interviews. Consistent with the findinyishna, Cook, Gadalla, Daciuk, and
Solomon (2010) noted that the attitude of teachkxg a significant role in determining
teacher’s level of awareness of bullying and hosyténgaged in addressing and
preventing middle school bullying, as in the prestudy. Because of the amount of
teacher contact with students, perceptions of eraategarding student bullying forms
was determined to be an important first step inimizing or averting this type behavior.
The outcome of the research revealed that all@feéhchers were greatly aware of the
bullying problems within their school. Many resdeers reported that teachers sometime
have difficulty distinguishing between school bully and peer conflict (Strohmeier &
Noam, 2012). That was not the case for these tesichieey were aware of different
types of bullying and expressed interest in avgriallying behaviors in the middle
school.

Based on the findings, the teachers’ perceptiodsexperiences with student
bullying, and how they addressed bullying varietiwere very similar in nature. The
teachers perceived physical and verbal bullyinthasnost common forms of bullying
witnessed in the middle school, which gave risthi® theme. Acts of verbal aggression

in this study were reported by the teachers aslgnaame calling and teasing. Although
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some researchers reported that verbal bullyingasiost common type (Goldweber,
Waasdrop, & Bradshaw, 2012), it is inconclusiveaaahich form is more prevalent. The
Code of Student Behavior Handbq@k14) described bullying as:

Any repeated and pervasive verbal, written, orted@ic expression, physical act

or gesture, or a pattern thereof, that is intendezhuse distress upon one or more

students in the school, on school grounds, in doleacles, at designated school
bus stops, or at school activities or sanctioneshtsy whether on or off school
property. Bullying includes, but is not limited twazing, harassment, intimidation
or menacing acts directed at a student which matynéed not be, based on the
student’s race, color, sex, ethnicity, nationagjiorj religion, mental, physical or
sensory disability, socioeconomic background, agsexual orientation (MCS,

2014, p. 4).

Although the majority of teachers in the preseatigtreported fighting as the
main type of physical bullying witnessed, verballyang done in cyberbullying was
believed to be more prevalent. The general feeliag that Facebook, Twitter, and other
social media outlets gave students a false sensecafity and superiority behind a
computer screen. According to (NCES, 2013), cyhbrimg can take many forms, which
includes but not limited to: (a) sending mean mgssar threats via email account or
cell phone; (b) spreading rumors online or throtegtts; (c) posting hurtful or
threatening messages on social networking sitegebrpages, and (d) sexting, or
circulating sexually suggestive or explicit pictsii another person (Bullying statistics,

2013).
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The teachers believed that most middle schooVimgjlbehaviors stemmed from
the home environment, peer pressure, feelingssefcurity, and low self-esteem. Aside
from these factors, cyber bullying was believedesult from a lack of parental
supervision when participating in social media camities. As one participant noted,
“Technology has opened the door for students tty buithout consequences.” The
findings from the study were clearly supported gy literature. The National Center for
Education Statistics (NCES) reported that neatlyira of all students aged 12 - 18 have
been bullied at school (NCES, 2013). There waxaably more bullying in middle
school (grades 6, 7, and 8) than in higher gradelde Emotional bullying was reported
as the most prevalent type of bullying, involvirgsasuch as pushing and shoving. In the
present study, most teachers reported name calling.

The NCES (2013) listed cyberbullying as the leastrpnent type of bullying for
the middle grade levels; whereas, in the presendiysthe teachers believed
cyberbullying was more prevalent, although theyriti personally witness this form of
bullying. Perhaps, this could be explained bec#hisetype of bullying usually occurs
after school hours via Internet. The ever increasee of mobile technology, such as
cell phones and iPads, may explain the differeAdlerf, 2010; Sbarbaro & Smith,
2011).

In summary, cyberbullying is widespread and therditure does support the
findings that cyberbullying is common in middle sohwhen children have more access
to technology (Allen, 2010; Sbarbaro & Smith, 20IMpore, Huebner, and Hills (2012)

conducted a study on cyberbullying regarding midgdleool students, when bullying is
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supposedly at its peak though declining somewhauidy school. Moore et al. found that
14% of middle school students regularly engaged/ierbullying and 20% were victims
of this bullying. Bullies had significant assocaats with parental marital status, gender,
and grades whereas the victim had significant tatroms with grade in school, SES,
ethnic group, and parental marital status. Gengnalales were more likely to be victims
and girl more likely to be bullies (Moore et alQ12).

Middle school teachers can play an important nolpreventing cyberbullying.
Kowalski (2008) claimed that middle school is alpgme for cyberbullying or
becoming victims of cyberbullying, especially thghuinstant messaging and texting, on
which young adolescents rely on more than othen$oof technological communication.
One intervention Kowalski recommended for teacheconflict resolution because it is
likely that both victim and bully are partly to bhe for the act. Kowalski revealed that in
2008, 36 states in the United States had passédnguspecific legislation and six
statutes were connected particularly to electrbaoitying (Missouri, South Carolina,
Idaho, Arkansas, lowa, and Washington State).

Research Question ¥hat strategies do teachers find most effectivavierting
and preventing bullying behaviors at the middlecsttevel?

Most teachers felt their actions were effectitdeast temporary. The only
bullying-related activities conducted by most teash(80%) involved serious talks with
the bully and victims of bullying when the situatiarose, referrals to school counselor,
and office referrals. Bullying prevention literaguronfirmed that effective bullying

prevention activities must involve an entire tegspraach (Olweus & Limber, 2010).
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Teachers must be trained not only to recognizet@ret covert forms of bullying but
also learn how to address such behaviors. Mostitapp any programs must be
sustained over years because the research has #hatviiney lose their effectiveness
over time if not set for the long term.

The majority of the teachers used classroom lexelventions to avert or prevent
bullying behaviors. These included open classromtudsions, reporting incidence of
bullying immediately to school counselors, offiedarrals, and parental phone
conferences. Other actions included proper docustient and team support involving
school counselor, administrators, and law enforecgniéhese findings are consistent
with the literature. Classroom management and ofsssroom discussions put a focus
on the issue highlighting the lack of appropriagening, which leaves the children
vulnerable, thereby impacting the rate of bullyprgctices (Glasner, 2010).

One of the key strategies that teachers reportsd&farral of student bullying to
the school counselor, which gave rise to the thehsehool counselor’s role in bullying
intervention and preventiorschool counselors contributed to the academicesscof all
students in their academic, career, and socialldewreent (Cornell, & Mehta, 2011).
Because school counselors work with the entire faiddhool population, they
may be more aware of school bullying issues dubd unique role. Cornell and Mehta
(2011) noted that school counselors are traineditivess bullying concerns and are
experts in interpersonal communication skills. @iteais skill set, counselors are
prepared to respond to bullying in schools and gesthe knowledge and skills

necessary to implement effective programs anduatgions.
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The findings suggested that school counselors hageme increasingly
involved with bullying prevention efforts; howevéheir role in these interventions were
not fully explained. Two teachers said that sclomainselors spoke to the entering six
grade class at the beginning of each school otoghe of bullying. However, it was
unclear as to what happened when students werea@f® school counselors for
bullying. Cornell and Mehta (2011) noted that calass should not assume that a
student who self-reports being bullied is actuallyictim. The premise is that some
students can misconstrue some forms of peer coa8ibullying and should not be
presumed to be victims without some inquiry. Colorsemust approach the subject of
bullying with students in a careful and supportwanner.

One of the responsibilities of school counselot® idisseminate information to
students, parents, teachers, and school admioist@@ornell & Mehta, 2011). As the
findings indicated, school counselors are positiotoeuse their leadership skills to
impart fundamental knowledge relevant to schodlying that can lead to
change in the behaviors of students and advandentheledge of teachers. This may
include inviting parents and teachers to attendigsessions related to bully prevention.
This may give them guidance on how to addressadipis with their children at home
and in school. Comprehensive bully prevention plarfsrmation on indicators of
bullying within school environments, along with abtillying curricula for students can
be accessed from several allying organizationsf(Eespe, Gantwerk, Martz, &

Vermeire, 2011).
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Research Question 8Vhat type of professional development do teactesrsive
on bullying policies in the management of bullying?

The findings indicated that the majority (70%})loé teachers at the school had no
professional development and training. Three ofpidumicipants stated they had some
professional development on bullying from the In&trbased Webinar and through
counseling workshops. Professional developmenttatalying is needed to prepare
teachers to deal effectively. Research sugges&although schools are providing in-
service training on many subjects, they often docower the topic of bullying
(Bradshaw, Waasdorp, & O’Brennan, 2013). Schodtlidts may consider providing in-
service training regarding the specific antibultyipolicies of the district and how
teachers are expected to participate in interveatidargeted training for school
personnel can improve their knowledge of bullyingrvention skills, use of these skills.

Literature reviewed and additional research suegl the claim by one of the
participants that webinars on bullying are avagdior educators. One online webinar
offered by Center for Safe Schools (2014) wasledtiest Practices in Bullying
Prevention: Components of Effective Practice atSbbool LevelTheCenter for Safe
Schools provides schools bullying prevention resesifor effective implementation,
sustainability, and evaluation of bullying prevemtiprograms that contribute to changes
in student attitudes and behaviour. The Centarsfrofessional development trainings,
web-based courses, community-learning opportuniéied support to school personnel.

Many schools have adopted formal programs to mitesved reduce bullying and

were deemed successful (Erwin-Jones, 2008; Fregchitein, Edstrom, & Snell, 2010;
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Glasner, 2010). However, this was not the caséhierschool. Teachers generally
expressed willing to engage in bullying preventibaywever, as previously mentioned,
many claimed they lacked training, which may mddent reluctant to step in or even
recognize when bullying is happening, especiallgmth is subtle. Barnes et al. (2012)
suggested that teachers lack of training can ntakée¢haviors unrecognizable by
teachers. The key tenant is that the attitudesaaftters and how they perceived bullying
may be directly related to their level of trainiriigis a foregone conclusion that
professional development programs need to be sestdio that the educators can be
better equipped with the skills, understanding, selttefficacy to address bullying on a
school wide level through practice and policy (Bezet al., 2012).
Theoretical Implications

A key finding in the study was some of the teacheesief that a child’s home
environment, feeling insecure, peer pressure, ahtdeing taught at home how to
socially interact were the main sources of bullyifigese findings were supported by
Bandura’s (1989) social learning theory, which sagggd that individuals learn by
observing others. The social learning theory empbdghe importance of observing and
modeling the behaviors, attitudes, and emotioredtiens of others. Consistent with the
teachers’ beliefs, Bandura’s theory supports tea tthat certain factors influence a
child’s behavior. These include the following:

1. Children learn by modeling the behavior of otherd the outcome of those

behaviors.

2. Children inherit behavior traits from their parents
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3. Social factors influence how children act becaudgear desire to be

accepted by peers.

4. Teasing and other bullying actions are often matgfe by children who do

not have secure home and/or school surroundingsd{Ba, 1989).

Bandura’s theory (1989) further suggested thatohi learn to become violent
when exposed to violence in early life. Environmliatys a part in the reactions of
students. With Bandura’s theory used as a framievitonelped explain teachers’ beliefs
about the source of students’ behaviors who beduutlies. The premise is that children
tend to imitate what they have learned, which teesheed to understand fully to address
bullying behaviors in the classroom.

Implications for Social Change

This study focused on an issue that is prevaletitarschools today - bullying.
The findings brought to the forefront that bullyidges not occur in a vacuum. Unless
teachers come to the classroom with skills thatnathem to establish a culture that
minimizes or avert student bullying behavior, thisrékely to be an environment that is
predisposed to bullying problems. As the findingggested, bullying is often mistakenly
perceived as only a problem between two individuals in reality it is a broader issue; it
is rooted in social values that allow or even prtrastracism and victimization.
Teachers are well positioned to spearhead socaigshthat can reduce this damaging
behavior by addressing the underlying causes. €seviays to deal with bullying are to
create a climate of inclusion and to promote tlaenimg of appropriate social skills, so

that positive behavior can emerge.
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The Department for Children, Schools, Families {@Gfalled for a united effort

to address and prevent bullying. As the teachelisated, it takes an entire school
community to create an inviting school climate wheveryone feels that they belong and
are safe. Working together, administrators, tea;hemunselors, parents, and students can
help avert bullying in schools and make schoolmrmanity of learning and positive
socialization.
Recommendations for Action

Based on the findings of the study, several recona@agons for actions are
suggested. The findings indicated that teachersugaged students to report all instances
of bullying. This was a positive approach. Teaclard students should continue to
speak up. The premise is thvattims of bullying do not always report when thegve
been attacked, so teaching children to report atlyibg they witness is important.

The present study revealed that at least threleeohterviewees were not aware
of bullying policies in the school or even in thetdct. The others believed that the
policies should be discussed and or reviewed dlttzar just at the opening of the school
year. With that in mine, in order to help with lpuig in the classroom, teachers need
more professional development to be able to reeegmillying before it became a major
problem. By placing bullying on the school’s agankroughout the school year and
maybe in the district’s professional developmerrata this will help not only the
classroom teacher, but it would help to educatalisteict and parents alike.

Recommendations are intended to support the acadgermcess of students and

reduce bullying behaviors in the middle school gapaon. In light of the findings, it may
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be important to involve key stakeholders in a pesitialogue to incorporate insights
and recommendations resulting from this study. Whthpermission of the school
administrator, | will disseminate the findings bfg study among school counselors and
other teachers in an open forum (inservice educptmpresent teacher’s perceptions on
school bullying. Teachers and other school perdameed to have a general
understanding of bullying and how to uniformly agh the issues. All teachers should
be knowledgeable about any existing specific scpobties regarding bullying, its
prevention, and current and updated informatioeallg, school districts should provide
training about such policies prior to the stareath school year.
Recommendations for Further Research

DeVoe and Bauer (2010) reported that 36% to 43%idtlle school students
reported being bullied at school during an avesagol year. Although, the literature
clearly demonstrated that bullying negative impatisients at all grade levels, more
research is needed at the middle school levelrtbduexplore and better understand
teacher awareness and involvement in the reduofibnllying. In addition to this, more
research is needed to fully explore the exteneéathers’ roles in providing the
appropriate interventions. The teachers in theyshaded there were some instance of
bulling repeated by the same students. More studteeseeded from the teacher’s
perspective, especially from those who cope wittir@sking bullying in the classroom.
Examining perspectives of bullying from school ceelors is needed, especially since
the study revealed that students were referreditoa counseling in every instance of

classroom bullying.
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Research literature was lacking in several othgrékeas, which included topics
on teacher and student bullying. Research is netdexplore student to teacher bullying
and teacher to student bullying and how these dissgcontribute to bullying in the
classroom. The premise is that much more needs kméwn about teachers who bully
students and students who bully teachers. Theastg@l will be to find schools,
administrators, and teachers who would welcomeuceyg the experiences of students
and teachers in this topic.

Reflections on Researcher’s Experience

Throughout this research process, insights wenglé on the importance of
adequate research preparation, the role of thandser, and being confident enough to
explore the unknown. Completing this dissertatism@ qualitative research was a very
rewarding task, yet presented a number of chalkebgginning with sorting through
hours and hours of transcripts and notes. The taakawas wondering whether | was
following the right qualitative procedures tryirgrake sense of a lot of information.
Specifically, what | learned was there was no ctegiimanner and exact method set for
reporting findings in qualitative research. My paim focus was to produce a quality
body of research and ultimately understand the yidg experiences and perceptions of
middle school teachers related to bullying behavadrmiddle school students.

One of the most challenging tasks | experiencedamagucting the data analysis
and dealing with personal bias. As the processimoed, | learned to set aside any
preconceived ideas and thoughts in order to allenpiarticipants’ voices to be heard.

Coding and developing categories and themes pravadeamework for the data analysis
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process. | learned that to do it very well takdst @f experience, not to mention time and
effort. However, the tasks were so rewarding andiwehile as the findings began to
unfold.
Conclusion

The purpose of this basic interpretative quali@study was to explore the
phenomenon of classroom bullying in middle schowmirf the perspectives and
experiences of 10 teachers. The research questxansined middle school teachers’
experiences in bullying and strategies used totifyeznd effectively counter bullying in
school. Bandura’s theories of moral disengagemedhtsacial learning theory of
aggression guided and informed this qualitativeaesh. Information was gathered from
10 purposefully selected middle school teachers grbwided valuable information
about the study topic. Data analysis included agpdtategorizing, and thematic analysis.

The literature and the findings suggested thatadhallying is a long-standing
problem with potentially severe consequences. Berteachers spend the most time
with students while at school it is imperative feachers to have knowledge and an
understanding of effective bullying prevention anigrvention programs. In addition it is
important for school districts to regularly provittaining to support teachers in such
bullying prevention and intervention roles.

Although all teachers would benefit from bullyingegention and intervention
training, the school district may want to focus mon providing training for the middle
school teachers. As many of the teachers in thdydtave done, it is important to

incorporate bullying prevention/intervention infaation into the curriculum so that
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students learn what bullying is and how they cdicieftly react to the bullying

situations themselves. If both students and teadberome well educated about bullying
prevention and schools provide consistent consexseior bullying incidents, school
bullying may be reduced. Social change will beireal when teachers as well as other
professionals respond effectively to bullying iremds in schools and students are able to

enter peaceful, productive classrooms and schools.
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Appendix A: Interview Protocol
Time of Interview:
Date:
Place:
Interviewer: Sareta Brown
The following interview questions will be used taide the line of interview questioning:
Thank you for participating in this interview.
1. What acts of bullying have you personally identf@ were reported to you by
students in your classroom or school?
2. What actions did you take when these acts occuiéel® they effective?
3. What types of bullying do you believe are more ptert in middle school?
4. What do you believe is the major source of bulling
5. Can you explain the school policies (if any) fadbers handling and reporting
bullying?
6. What type of bullying policies are in place at ysaghool in the management of
school bullying?
7. What type of professional training or developmemiényou had on the topic of
school bullying?

8. What actions would you recommend for teachers éstar prevent bullying?

What action would you recommend for students tataweprevent bullying?
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Appendix B: Informed Consent Form

You are invited to take part in a research studyhef eachers’ Perspectives of
Classroom Bullying in Middle Schoofou were chosen for the study because of
your knowledge and experience on the subject mathes form is part of a
process called “informed consent” to allow you tmlerstand this study before
deciding whether to take part.

This study is being conducted by a researcher n&@aegta Brown, who is a doctoral
student at Walden University.

Background Information:

The purpose of this basic interpretive qualitastady is to explore and understand the
perspectives of phenomenon of bullying in middlecsd from the perspectives of
teachers.

Procedures:

If you agree to be in this study, you will be asked

e Meet with the researcher at a mutually agreealglation for a duration of
approximately 1 hour.

e Participate in an informal and conversational vitar

o Feel free to refuse to answer any given question.

e Participate in an interview that will be audio-reded for later transcription and
analysis, and in which the researcher will tak&lfreotes.

e Agree to discuss the results of research withekearcher, either by telephone or
in person.

Voluntary Nature of the Study:

Your participation in this study is voluntary. Yodecision to participate will be
respected and no one at Walden University willttyean differently if you decide
not to be in the study. If you decide to join thedy now, you can still change
your mind during the study. If you feel stressedmtyithe study, or for any other
reason, you may stop at any time. You may skipcustions that you feel are
too personal or, for whatever other reason, yolirto answer.

Confidentiality:

Any information you provide will be kept confideali The researcher will not use your
information for any purposes outside of this resegroject. Also, the researcher
will not include your name or anything else thatildadentify you in any reports
of the study. Say here, too, that information ochgaerson will be reported in the
aggregate. You will want to quote people, but canhét by using fake names or
number designations. Tell what you will do and hgw will do it here. This
means that you cannot list specific job titlesheit
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You also need to write on this form (and in theyotlyour proposal) that you will
protect all electronic data and notes in a lockiedcbinet in the closet of your
home office (or wherever you decide), and that gauthe only person who will
have access to the key. Say, too, that it willde&éd for a period of seven years,
at which time it will be destroyed.

Contacts and Questions:

You may ask any questions you have now. Or if yawehquestions later, you may
contact the researcher via email. If you want bio paivately about your rights as
a participant, you can call Dr. Leilani EndicotheSs the Walden University
representative who can discuss this with you. H@ng number is 1-800-xxx-
XXXX, extension xxxx. Walden University’s approvaimber for this study is:

The researcher will give you a copy of this fornkezp.

Statement of Consent:

| have read the above information and | feel | ustdnd the study well enough to make a
decision about my involvement. By insert signinéplae | agree to the terms
described above.

Printed Name of Participant
Date of consent

Participant’s Written or Electronic* Signature

Researcher’s Written or Electronic* Signature

Electronic signatures are regulated by the Unif&fectronic Transactions Act. Legally,
an "electronic signature" can be the person’s tymede, their email address, or
any other identifying marker. An electronic signatis just as valid as a written
signature as long as both parties have agreedittucdthe transaction
electronically.
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