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OVERVIEW

Keywords: 

Promoting Equitable Early Childhood School Readiness Through Prevention and 

Advocacy in a Rural Community; Lincoln County, Oregon

Goal Statement: 

The goal of this Social Change Portfolio is to promote healthier developmental outcomes 

for young children in our rural community by increasing access to early childhood readiness 

supports that prevent social-emotional and behavioral difficulties in kindergarten.

Significant Findings: 

Early childhood school readiness is a significant public health and mental health concern 

in the rural coastal community of Lincoln County, Oregon. A large number of children enter 

kindergarten without any school readiness, whether it was in a formal preschool or just done at 

home. This can be due to many factors, including socioeconomic disparities, such as high 

poverty rates, food insecurity, limited childcare availability, limited knowledge of school 

readiness, and geographic isolation. Approximately 32.8% of children under age six in this 

region live below the federal poverty level, and fewer than half of 3- to 4-year-olds are enrolled 

in structured preschool programs (County Health Rankings & Roadmaps, 2018; Early Learning 

Hub of Linn, Benton & Lincoln Counties, 2023). These barriers contribute to delayed social-

emotional development, self-regulation, and behavioral skills. Skills that are needed for a 

successful adjustment to the school environment. As a result, children may experience increased 

frustration, behavioral challenges, and difficulty engaging in learning. Low-socioeconomic status 

(low-SES) Hispanic families face additional systemic barriers, including language differences 



and a lack of culturally responsive outreach, which further hinders school readiness (Bumgarner 

& Lin, 2014). At the same time, schools face increased demands on instructional time and on 

mental health supports due to these disparities. Addressing early childhood readiness through 

preventive, culturally responsive, and multi-level interventions is needed to promote equitable 

educational outcomes.  Implementing culturally responsive education programs, such as the 

Preparing Young Children for School program (Institute of Education Sciences, n.d.), can help 

the community ensure that all children are school-ready.

Objectives/Strategies/Interventions/Next Steps

Next steps and interventions are critical to the success of any project, as they ensure the 

continuation of the work beyond the research and writing phases. In moving from theory to 

practice, clearly defined next steps and interventions support the application of findings and 

increase the likelihood of meaningful outcomes. The following are the next steps and 

interventions that would make it plausible to educate parents about kindergarten school 

readiness.

To begin, partnering with local Head Start programs to provide parent education 

programming would be beneficial.  In addition, collaboration with local libraries, tribal centers, 

health clinics, and churches to develop school-readiness kits that provide activities and ideas for 

school readiness, such as small-motor activities, games with delayed gratification, and social-

emotional skills, reinforces connections between schools and the broader community.

Supporting Hispanic low-SES marginalized communities through the development of a bilingual 

program for parental education will not only benefit children but also help build trusting 

relationships with the educational community. In many cases, low-SES families have limited 

internet access, rely solely on mobile devices, and may not regularly engage with school social 



media platforms. As a result, parents of preschool-aged children may be unaware that schools 

use these platforms to disseminate information.

An intentional digital and print media campaign that informs families about resources for 

school readiness. The information must be presented to as many people as possible, in as many 

forms as possible, to enable informed decision-making. Finally, advocacy at the local, state, and 

federal levels for affordable preschool programs in high-poverty rural communities is necessary.

INTRODUCTION
Promoting Equitable Early Childhood School Readiness

On the rural central Oregon coast, one of the community’s greatest strengths is the way 

people support one another; a sense of mutual care fosters a sense of belonging and helps 

residents endure difficult times. However, rural life also brings significant challenges, 

particularly the high rates of poverty that shape daily life for many families. At a local primary 

school, located in the district’s highest-poverty area, these challenges contribute to issues such as 

food insecurity, homelessness, and limited access to daycare or early childhood education. Many 

kindergarteners arrive having never been in a structured setting, and factors such as limited 

socialization, poverty-related stress, and lingering effects of the pandemic often result in 

difficulty following routines, impulsivity, social withdrawal, and separation anxiety. As the 

school counselor, I believe that educating parents and guardians about the importance of early 

childhood readiness, especially in high-poverty communities, can help children enter school with 

essential skills in routines, emotional regulation, and social interaction, ultimately improving 

their adjustment to kindergarten and reducing early behavioral challenges.



PART 1: SCOPE AND CONSEQUENCES
Promoting Equitable Early Childhood School Readiness

A major public health and mental health concern within my rural central Oregon coastal 

community is the lack of early childhood readiness among students entering kindergarten. 

Socioeconomic disparities, high poverty rates, food insecurity, limited access to childcare, and 

the scarcity of early learning opportunities strongly influence this issue. Many children in this 

community have not had the opportunity to experience preschool or other structured early 

childhood settings, resulting in delayed social-emotional development and limited exposure to 

routines, peer interaction, and foundational self-regulation skills. These behaviors not only 

impact the individual child’s adjustment to school but also affect classroom functioning, teacher 

capacity, and the overall learning environment.

Scope of the Problem

Nearly one-third of young children live in poverty, and less than half of preschool-age 

children are enrolled in preschool in Lincoln County; a substantial portion of children likely 

enter kindergarten without structured early childhood education. According to regional data 

compiled by the Early Learning Hub of Linn, Benton, and Lincoln Counties (2023), the primary 

school featured in this portfolio is located in northern Lincoln County, which has the highest 

poverty rate in the county, with 23.7% of families living in poverty. Poverty among young 

children in Lincoln County is high; the Early Learning Hub’s 2019 data estimated that 32.8% of 

children under age 6 lived below 100% of the Federal Poverty Level (FPL). The preschool 

enrollment rate for 3- to 4-year-olds was 44.2% at the time of reporting (Early Learning Hub of 

Linn, Benton & Lincoln Counties, 2023). That enrollment rate is substantially lower than in 

some other counties in the region.



In Lincoln County, less than half of 3- to 4-year-olds are enrolled in preschool, despite 

high rates of poverty. This means that a large cohort of children likely enter kindergarten with 

minimal or no early childhood education, which increases the risk of behavioral and adjustment 

issues. Early childhood education is distributed unevenly by geography, income, or preschool 

availability. Many families in rural/coastal areas may be left out, even if they qualify. That 

contributes to inequities in school readiness (National Survey of Children’s Health Data Briefs, 

2023).

Consequences

Healthy early development is a recognized public health priority; the lack of early 

childhood readiness represents a preventable concern for both mental health and development. 

Early emotional regulation, socialization, and routine-based skills are foundational to later 

academic success and well-being; without support, children face elevated risk for ongoing 

behavioral struggles, academic delays, and negative school experiences.

PART 2: SOCIAL-ECOLOGICAL MODEL
Promoting Equitable Early Childhood School Readiness

Social Ecological Systems Theory

Bronfenbrenner's Social Ecological Systems Theory explains that a person's individual 

development is interconnected to the environmental systems that surround them. There are five 

interconnected systems: the microsystem, which encompasses work, school, friends, and family; 

the mesosystem, which refers to the interactions within the microsystem; and the exosystem, 

which includes parents, friends, extended family, and mass media. There is the macrosystem, 



which is social norms, economic and political systems, and culture. The final system is the 

chronosystem, which is time and its historical impact (Guy-Evans, 2020). 

Individual

At the individual level, kindergarten students may lack foundational school readiness 

skills, including social, behavioral, and early academic abilities. These skills include sharing, 

waiting in line, following routines, managing emotions, using the restroom independently, 

handling lunch procedures, sitting for short periods, holding writing tools, and engaging in early 

literacy tasks (National Survey of Children's Health Data Briefs, 2023). When children enter 

kindergarten without these skills, they will experience frustration, decreased confidence, 

boredom, or feelings of overwhelm. These challenges can lead to disruptive behaviors and a lack 

of desire to attend school. This further interferes with learning and successful adjustment to the 

school environment.

Risk Factors

Kindergarten students may lack the foundational skills necessary for school readiness. 

Difficulties with sharing, waiting, following routines, emotional regulation, attention, early 

literacy, and fine motor skills increase the risk of frustration. The lack of these skills can lead to 

decreased self-confidence, disengagement, and disruptive behaviors in children.

Protective Factors

Protective factors at the individual level include early exposure to structured routines. 

Children must be given developmentally appropriate expectations. They need opportunities to 

practice social-emotional and early academic skills.



Relationship

The relationship level includes interactions between the child and key adults, particularly 

parents and school staff. Children who struggle with school expectations often require increased 

support from adults. At home, misbehavior often results in immediate attention from adults. At 

school, children may receive delayed or corrective attention, which is still a form of attention 

that reinforces the behavior (Cothran et al, 2009). All behavior has a reason. As a result, ongoing 

behavioral challenges may require frequent parent involvement. Parents may be asked to come to 

school to help de-escalate or support their child in re-regulating, which will allow them to return 

to class.

Risk Factors

Challenging behaviors may be unintentionally reinforced when misbehavior results in 

attention from adults. Increased demands for parent involvement at school can strain parent-child 

relationships. These demands can contribute to caregiver stress, particularly when parents must 

miss work or arrange transportation.

Protective Factors

Protective relationship factors include strong, collaborative partnerships between families 

and school staff, consistent expectations across settings, and proactive communication. When 

caregivers and educators use aligned strategies for behavior support and emotional regulation, 

children are more likely to experience stability and predictability in their lives.

Community

At the community level, low socioeconomic environments can limit access to early 

childhood resources and information about school readiness. Schools serving these communities 

may see an increase in the number of students entering kindergarten without adequate 



preparation. In rural communities such as Lincoln County, Oregon, limited public transportation 

presents a significant barrier for families when schools request parent involvement during the 

school day (The Ford Family Foundation, 2025). A single bus route may take hours and require 

extensive planning. These challenges impact not only individual students and families but also 

teachers, classmates, and school staff, as time and resources are redirected to manage behavioral 

concerns, often prioritizing behavioral concerns over academics.

Risk Factors

Community-level risk factors include limited access to early childhood education, 

childcare, transportation, and school readiness resources in low socioeconomic and rural areas. 

Schools serving these communities may experience higher numbers of students entering 

kindergarten without adequate preparation.

Protective Factors

Community partnerships with childcare providers, libraries, health agencies, churches, 

and other organizations that can disseminate information to parents or guardians can enhance 

access to early learning opportunities. Schools that offer flexible communication options and 

family-centered supports can reduce barriers and promote engagement.

Societal

At the societal level, broader economic conditions, systemic inequities, and social norms 

influence early childhood development and school readiness. Families from low socioeconomic 

backgrounds are more likely to have students who lack school readiness due to limited access to 

early education, childcare, and support services (Walker et al., 2011; Burchinal et al, 2006). 

Careers that lack flexibility and offer limited paid time off can make life extremely difficult for 

families. Support for families to help their children with school readiness is needed. These 



systemic factors contribute to ongoing educational inequities, highlighting the need for early 

intervention and policy-level supports to promote equitable school readiness outcomes.

Risk Factors

At the societal level, economic factors and limited access to affordable early childhood 

education contribute to the lack of school readiness among children. These systemic factors 

affect families from low socioeconomic backgrounds and perpetuate educational inequities 

(Walker et al., 2011; Burchinal et al, 2006).

Protective Factors

Protective societal factors include policies that expand access to early childhood 

education, family support services, and economic assistance programs. Investing in early 

education can lead to positive outcomes.  Society as a whole, needs to understand the importance 

of early education and school readiness. 

PART 3: THEORIES OF PREVENTION
Promoting Equitable Early Childhood School Readiness

Social Change Theory

Communication Theory addresses public health questions related to who communicates 

information, what information is communicated, and how information is disseminated across a 

community (National Cancer Institute, 2005). The theory examines how and why effective 

communication on a given topic influences individuals and the broader community. A central 

focus of Communication Theory is the presentation of information in ways that promote 

understanding and impact.



Agenda setting is a concept within communication theory that suggests mass media play 

a significant role in shaping public awareness and priorities regarding specific topics. In the 

context of encouraging families to support school readiness in preschool-aged children, agenda 

setting can help parents and guardians access accurate information about what school readiness 

is and how it can be achieved. Many families, particularly those in low socioeconomic 

communities, may be unaware of or may not fully understand the importance of school 

readiness.

Public agenda setting specifically focuses on the “link between issues covered in the 

media and public priorities” (National Cancer Institute, n.d., Table 9). A strong mass media 

campaign that reaches the entire community across all socioeconomic levels, with particular 

emphasis on low socioeconomic areas, would be an effective application of this concept. Such a 

campaign would provide families with clear and accurate information about school readiness, 

including its importance and its impact on a child’s educational outcomes. The campaign should 

also include information about free or low-cost community resources, such as contact 

information for local Head Start programs, guidance on accessing Early Intervention services, 

and simple activities families can implement at home to support school readiness.

Evidence-Based Program

Preparing Young Children for School (Institute of Education Sciences, n.d.) is an 

evidence-based program that can be implemented by preschool teachers, grandparents, daycare 

providers, parents, or guardians. The program provides intentional, engaging instruction 

grounded in social-emotional learning principles. It strengthens children’s executive functioning 

skills through purposeful activities and structured instruction. Additionally, the program supports 



school readiness by developing early mathematics and literacy skills through developmentally 

appropriate learning experiences (Institute of Education Sciences, n.d.).

PART 4: DIVERSITY AND ETHICAL CONSIDERATIONS
Promoting Equitable Early Childhood School Readiness

Subgroup

Low-SES Hispanic students in rural Lincoln County constitute a distinct subgroup within 

the broader population of low-SES students (County Health Rankings & Roadmaps, 2018). 

These students are affected differently than their White counterparts. In addition to the 

challenges commonly associated with low socioeconomic status, Hispanic students often face 

language barriers and worries about immigration.

Many parents are also navigating the challenges of adapting to a new country with 

different cultural norms and expectations, as well as a new language. Low-SES Hispanic families 

may raise their children with values that do not always align with those of the communities in 

which they live. Some families may not value early childhood education, may be unaware of its 

existence, or may not know how to access available services.

Mechanisms for Change

Attending preschool is important across cultures, as it prepares children for school 

readiness and academic success. Intentional and targeted interventions can increase the 

likelihood that low-SES Hispanic children will attend preschool. To encourage enrollment, 

programs must be culturally responsive and provide support for families' home languages. 

Families need to feel welcome regardless of income level, language, or cultural background.

A culturally responsive program allows young children to see themselves as valued 

members of the community. To achieve this, programs should incorporate stories, materials, and 



visuals that reflect the diverse cultural backgrounds of students (Magnuson & Waldfogel, 2005). 

A culturally responsive program will allow young children to see themselves as members of the 

community.  To be culturally responsive, the program should incorporate stories and visuals that 

reflect the diverse cultural backgrounds of its students (Magnuson & Waldfogel, 2005).  When 

young students see themselves reflected in their studies, they begin to form their identity and 

establish a safe bond with education.  Developmentally, early learners benefit from concrete, 

familiar examples and visual supports, which help them understand concepts such as emotions, 

problem-solving, and social skills.

Language plays a critical role in early education development. It is how you develop a 

sense of self.  Young learners can fully participate in play and social interaction despite their 

varying English proficiency levels (Bumgarner & Lin, 2014).  Using visuals, hand gestures, and 

peer interactions supports language development.  This type of development is appropriate 

because this is how young children learn.  They do not need advanced language skills, but to be 

children. 

Low-SES Hispanic families are more likely to enroll their children in early education 

programs when they feel welcomed and respected. A culturally responsive approach helps 

families recognize that the program values their children and their culture (Bumgarner & Lin, 

2014). These families are essential members of the community and are often underserved.

Core Ethical Considerations

Ethical considerations are essential when working with diverse populations. Children 

from low-SES Hispanic immigrant families are less likely than children from other populations 

to enroll in preschool programs (Magnuson & Waldfogel, 2005). Families must feel confident 

that their children are safe, particularly in today's increasingly complex social climate.



According to the ASCA Ethical Standards (A.2.a), school counselors are responsible for 

promoting awareness of ethical standards and legal mandates related to confidentiality, including 

the appropriate use and disclosure of student information (ASCA, 2022). This standard is critical 

in building trust with Hispanic families, as it reassures parents that their children's information 

will be kept confidential and used solely for educational purposes.

Informed consent is another essential ethical consideration. Families must receive clear 

and accessible information about the prevention program in their home language. This includes 

details about program activities and how student data will be collected and used. Any consent 

materials must be written in the home language to support ethical practices and trust (ASCA, 

2022).

Collaboration with stakeholders is also vital in developing a culturally responsive 

program. Stakeholders include families, teachers, paraprofessionals, and community partners. 

Their involvement helps ensure that the program adheres to ethical guidelines and reflects 

culturally sensitive practices. Collaboration is vital, as no one person has all the answers (Sirolli, 

2012)

PART 5: ADVOCACY
Promoting Equitable Early Childhood School Readiness

The importance of school readiness through early school education is well established.  

Counselors have a responsibility to address the systemic barriers and to promote social justice 

(Ratts et al., 2016).  Barriers to addressing school readiness for low-SES communities are 

significant.  According to the MSJCC guidelines IV Counseling and Advocacy Interventions, the 

barriers that need to be addressed are at the institutional, community, and public policy levels 

(Ratts et al., 2016).  



Institutional-Level

Barriers

Limited funding, inadequate access to early childhood interventions, and limited family 

engagement contribute to children entering kindergarten without the necessary skills for school 

readiness. Institutional practice reflects the norms of the dominant culture, resulting in the 

strengths of marginalized families being overlooked (Yoshikawa et al., 2013). This deficit-based 

thinking can lead to reduced family engagement (Ratts et al., 2016).  Marginalized families will 

struggle to build trust with the education system. 

Advocacy

To address these barriers, culturally responsive parent education programs should be 

implemented for all socioeconomic levels, with intentional outreach to low-SES families, many 

of whom may be Hispanic immigrants. These programs should be in the home language of the 

families and grounded in culturally sustaining practices. Advocacy of this type will align with 

the school's expectations for school readiness.  Proactive support will reduce behavioral 

challenges at school, as students will be less frustrated during the initial months of school, 

having gained knowledge of what it means to be a student.  Empowering families to support their 

children in preparing for school also strengthens family engagement and trust in the educational 

system. 

Community-Level

Barriers

Communities face numerous challenges, many of which directly impact school readiness. 

Economic stressors, such as housing instability, food insecurity, transportation challenges, and 

inflexible work schedules, create significant barriers to accessing resources (Yoshikawa et al., 



2013). Additionally, language barriers and mistrust of the educational system can impede 

children's preparedness for school. Limited access to parent support resources further affects 

school readiness.

Advocacy

Collaboration with community partners is crucial in preparing parents for school-ready 

children.  Head Start programs, tribal programs, community centers, libraries, and resource 

centers can offer parent workshops that emphasize the importance of school readiness and 

provide guidance on how parents can support their children (Yoshikawa et al., 2013).  Reducing 

the barriers to resources for school readiness will benefit the community.  Promoting culturally 

responsive engagement increases participation among families who may have historically been 

distrustful of the school system.

Public Policy Level

Barriers

Limited access to affordable, high-quality preschool programs is a significant barrier to 

school readiness, particularly in low-SES communities (Yoshikawa et al., 2013). Access may be 

limited due to insufficient funding for early childhood programs in low-SES communities. 

Parental knowledge of the importance of early childhood education also limits access to it. 

Polices often focus on kindergarten through high school, leaving early education to fend for 

itself. 

Advocacy

To address systemic inequities and expand equitable access to quality early learning 

opportunities, it is essential to advocate for increased local and state funding for early childhood 

education and family initiatives (Duclos, 2025). Expanding equitable access to high-quality early 



learning programs supports long-term academic success and improves social-emotional 

development. Increased investment in early childhood education ultimately leads to improved 

behavioral and academic outcomes, reinforcing the importance of early intervention and 

prevention efforts.
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