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Abstract
Early Childhood and Care Education (ECCE) educators are expected to understand the
role of play and implement play in their classrooms, but specific classes on the role of
play at the college level are not offered. The purpose of this basic qualitative study was to
examine the perspectives of full-time ECCE faculty at a Southeastern state technical
college teaching preservice teachers to determine their students’ understanding of the role
of play, the inclusion of play in their lesson plans, and how play is being implemented in
their classrooms. The conceptual framework guiding the study was Vygotsky’s zone of
proximal development. Young children construct their knowledge best through play, so
having preservice teachers engaged in a course on the role of play could inform them
how to effectively support, facilitate, and implement play in their classroom to create
zones of proximal development as an age appropriate instructional strategy. The key
research question guiding this study focused upon the perspectives of full-time ECCE
faculty about the role of play in the ECCE curriculum. Data were collected through face-
to-face interviews with a population of 12 full-time ECCE faculty from 6 technical
colleges in the research state to develop an understanding of full-time ECCE faculty’s
perspectives about teaching the concept of play to preservice teachers. Data codes were
analyzed for regularities, patterns, and themes. Themes that emerged were a Low
Percentage of Play in Curriculum, Play is Learning & Development, Play is an Effective
Instructional Strategy, and Play is Important in the ECCE environment. This study can
inform positive social change by contributing to the literature, the field of early
childhood, and, at the local level, by informing potential curriculum adjustments or other

possible changes in the preparation of ECCE preservice teachers in the local setting.
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Chapter 1: Introduction to the Study

The role of play in early childhood is considered, by some, as the leading source
of development across all domains of learning (Vygotsky, 1978). A play-based
curriculum is advocated by early childhood professionals in many parts of the world and
has been since Froebel developed the kindergarten model in 1837. He believed that play
provided the foundation on which children could develop in an integrated and whole
manner (Gordon & Browne, 2016). Other theorists and philosophers, such as Piaget
(1962) and Dewey (1916), recognized the important role of activity and play in a child’s
life. This aspect of many early childhood curriculum models was compromised when A
Nation at Risk: The American — The Imperative for Educational Reform (1983) was
published. Since that time there has been an increasing focus on test scores and cognitive-
based standards resulting in disagreements regarding the role of play in the classroom
(Irvin, 2017; Ravitch, 2014; Wong, 2015; Wood, 2019). However, there is no question
that play results in developmental benefits for children (Smith & Pellegrini, 2013;
Vygotsky, 1978).

According to Aras (2016) and Sherwood and Reifel (2010), there is not a
consistent definition of play. Early childhood teachers’ perspectives and implementation
of play revealed that teachers could be uninvolved or be in command due to the various
definitions of play (Aras, 2016; Weisberg, Pasek, & Golinkoff, 2013). Play is an essential
part of the cognitive, physical, emotional, and social development as children grow into
adulthood (Anderson, Spainhower, & Shap, 2014; Ashbrook, 2017; Axelrob, 2014;

Chapman-Stanton, 2015; Pica, 2010; Piescor, 2017; Trundle & Smith, 2017). However, it
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is often taken for granted, eliminated in some schools today, and is replaced with all day
academics (Carlsson-Paige, McLaughlin, & Almon, 2015; Lynch, 2015; Nicolopoulou,
2010; Ravitch, 2014; Scrabeck, 2020). Because of school policies and institutions
focused on academic goals and mandated activities, time is frequently taken away from
play or play-based teaching (Jones & Reynolds, 2011; Kamarulzaman, 2015; Lynch,
2015).

When preservice teachers in higher education are offered coursework on the role
of play, they can give children the reinforcement they need to enhance their
developmental skills through play (Cheng, 2012; Jung & Jin, 2015; Smith & Dziurgot,
2010). However, there is a problem when coursework on the role of play is not offered to
preservice teachers or, when included, is not highlighted as an instructional strategy.
Leggett and Newman (2017) and Smith (2012) explained that early childhood teacher
educators (ECTE) need to be strategic in teaching preservice early childhood teachers the
importance of the role of play in learning. There must be consistency in early childhood
teacher education programs by providing courses that influence change among preservice
teachers’ traditional beliefs into constructivist beliefs that weave play into their practice
for building knowledge (Isikoglu, 2008; Jung & Jin, 2015). Although the role of play in
early childhood programs has been compromised, its importance has not diminished and
is now more compelling because of academic pressures imposed (Lynch, 2015; Moyles,
2015; Nicolopoulou, 2010; Ravitch, 2014; Singer, 2015; Trundle & Smith, 2017; Wood,

2019).



The current compromise in early childhood on the role of play is a problem for
early childhood teachers especially when there are college course limitations addressing
the role of play. Technical colleges in a Southeastern state offer college courses that
address the role of play in Early Childhood and Care Education (ECCE). After an
informal review of a course catalog and syllabi at a local technical college, | found that
there are 18 ECCE courses. However, only three courses targeted play, and none
appeared to focus solely on the role of play as an instructional strategy for preservice
teachers earning an ECCE Diploma or Associates of Science Degree in ECCE.

When teachers who are responsible for implementing developmentally
appropriate programs for children where play is a basic tenant of the curriculum (Copple
& Bredekamp, 2009; Jones, 2012; Kostelnik, Soderman, Whiren & Rupiper, 2014;
Ortlieb, 2010; Singer, 2015; Smith & Pellegrini, 2013; United Nations Children’s Fund
[UNICEF], 2018; Vygotsky, 1978) and it is unknown whether they are being instructed
on this topic, there is a need to study the issue further. Teachers in early childhood
classrooms are expected to understand the role of play, include play in their lesson plans,
and implement play in their early childhood classrooms (Bright from the Start
Department of Early Care and Learning, 2019). Additionally, researchers have called for
more research on the perspectives of Early Child Care faculty on the role of play (see
Jung & Jin, 2015; Jung, Zhang, & Zhang, 2017; Sherwood & Reifel, 2013).

To address this problem, it is necessary to identify the perspectives of full-time
ECCE faculty at a Southeastern U.S. state technical college on teaching preservice

teachers to understand the role of play, including play in their lesson plans, and



implementing play in their early childhood classrooms. There is a gap in practice in the
literature because no research reviewed for this study examined technical college ECCE
faculty’s perspectives of teaching preservice teachers to understand the role of play,
include play in their lesson plans, and implement play in their classrooms. There is a gap
in practice in the literature to examine technical college full-time ECCE faculty’s
perspective on the role of play. However, the literature review did discuss the need to
examine 4-year college program faculty’s perspectives on teaching preservice teachers to
understand the role of play and implement play in their classroom (see Aras, 2016;
Cheng, 2012; Edward & Mackenzie, 2013; Jung & Jin, 2014, 2015; Jung, Zhang &
Zhang, 2017; Sherwood & Reifel, 2013; Smith & Dziurgot, 2010).

The outcomes of this research can inform both faculty and administrators alike
whether the role of play is appropriately supported by coursework offered as a leading
source in child development. Positive social change was reflected in preservice teachers’
outcomes because of possible curriculum or other adjustments.

Given research studies, young children’s growth across all domains of learning is
best supported through play (United Nations Children’s Fund [UNICEF], 2018; Wood,
2014). Play allows children to grow into adults with the foundations for teamwork
collaboration, critical thinking, and problem solving that are needed in the job market
today (Dzainudin, Yamat, & Yunus, 2018; Grob-Zakhary & Bollington, 2014). Thus, it is
important that preservice teachers learn about how play is connected to children’s
learning in the classroom as well as how to implement play and what that looks like as an

instructional strategy. Play is critical in the role of child development because it



maximizes children’s developmental growth and neurological potentials (Trundle &
Smith, 2017; Rushton, Juola-Rushton & Larkin, 2010; Shamsi, 2015; Wood, 2014).

In this chapter, | provided both a background for and an introduction to this basic
qualitative study on perspectives of Southeastern U.S. state technical college full-time
ECCE faculty teaching preservice teachers to understand the role of play, include play in
their lesson plans, and implement play in their classrooms. A brief overview is included
of the important benefits of play and teacher’s experience in higher education coursework
in the role of play. The benefits of play and coursework on the role play has on the
perspectives of full-time ECCE college faculty was discussed and was further explored in
the literature review.

Chapter 1 includes the problem statement, research questions, the purpose of the
study, and a conceptual framework. The nature of the study, including the methodology,
definition of terms, assumptions, scope and delimitations, and limitations of the study, are
outlined but was highlighted in more detail in Chapter 3.

Background

Vygotsky’s (1978) theory of children’s play indicates that play is an essential part
of children’s learning and development. It is through play that a zone of proximal
development (ZPD) occurs whereby children can perform certain tasks independently but
with the help of a more competent peer or adult can perform at a higher level. When
teachers implement play in their classrooms, they create the availability for children to
enter their ZPD (Vygotsky, 1978). With appropriate guidance and encouragement these

teachers, or more competent peers, can guide children to do things they were unable to do



on their own. The concept of teachers assisting children in learning should reflect a
collaboration of teachers and children moving to more challenging heights (Bodrova &
Leong, 2015; Marotz & Allen, 2016; Vygotsky, 1978)

Through play experiences, children can maximize their developmental and
neurological potentials that affect their learning domains. Research on brain development
showed that play assists children in developmental skills (Rushton et al., 2010; Shamsi,
2015; Trundle & Smith, 2017; Wood, 2014). Play allows children to grow into adults
with the foundations for teamwork collaboration, critical thinking, and problem-solving
that are needed in the job market today (Dzainudin et al., 2018; Grob-Zakhary &
Bollington, 2014).

Although play is essential in early childhood education, it is not a part of most early
childhood curriculums (Axelrod, 2014; Scrabeck, 2020; Singer, 2015; Wood, 2014).
Children can learn and develop language, cognitive, physical, and social-emotional skills
through play essentials (Axelrod, 2014; Irvin, 2017; Singer, 2015; Wood, 2014). Pretend
play gives children the opportunity to develop their cognition, creativity, imagination,
optimism, and resilience, which is essential to their well-being (Pyle & Daniels, 2017,
Wood, 2014). When teachers plan with children, play supports children’s development
and learning as a cultural existence (Axelrod, 2014; Singer, 2015; Wood, 2014). Children
who experienced quality early childhood education that incorporated play with learning
tend to have better-paying jobs and are less likely to commit crimes when they are adults.
The Seminal High/Scope Perry Preschool Study (1962) longitudinal study concluded

high-quality preschool programs for young children result in educational success and



lower crime rates as adults (Gilliam, 2014; Grob-Zakhary & Bollington, 2014;
Schweinhart, 2003; Yoshikawa, Weiland, & Gunn, 2016). In general, teachers that are
knowledgeable about the role of play are able to assist children in developing their
learning domains and brain develop, which can result in educational success and lower
crime rates. However, in some cases teachers are discouraged from implementing play as
a source to education (see Lynch, 2015; Scrabeck, 2020; Nicolopoulou, 2010; Ravitch,
2014).

Despite what is found in research, play continues to be compromised in
classrooms (Bodrova & Leong, 2015; Marotz & Allen, 2016; Scrabeck, 2020; Vygotsky,
1978). Teachers are being influenced by administrators, school policies, standardized
tests, and academic goals, which leave little time for play or play-based teaching (Lynch,
2015; Scrabeck, 2020; Nicolopoulou, 2010; Ravitch, 2014). One purpose of play
pedagogy is for teachers to support young children as they play in a safe and challenging
environment to fulfill their needs and interests (Singer, 2015). Teacher educators need to
instruct preservice teachers and veteran teachers about the importance of “understanding
the properties, personalities, processes, stages, and state of play” (Wood, 2014, p. 52), so
they develop strategies to support the importance of play and developmentally
appropriate practices through play in their classrooms (Walsh & Fallon, 2019; Wood,
2014).

There are different views on the perspectives of preservice teachers on play in
ECCE. Teachers’ perspectives of play vary from being child-directed to believing that

play needs to be teacher-directed. Some teachers agree that children develop critical



thinking through play experiences and that teachers need to have a child-centered
classroom (Kamarulzaman, 2015; Sherwood & Reifel, 2010; Smith & Dziurgot, 2010).
The quality of play-based pedagogy raised concerns in China, where many people think
play is irrelevant, although professional development on play is offered to in-service and
preservice educators to implement in their classrooms. Teacher educators need to take
away the conception of passing a set of given theories on to the preservice teachers to
inform their practice and focus their attention more on the learning of the preservice
teachers. Because of the Chinese belief that play is extraneous to children learning “there
is a need for a collaborative research agenda linking pre-school teachers and teacher
educators in the Colleges and Universities to work on the exemplified practice in the
field” (Cheng, 2012, p 81). While in Finland, teachers’ perspectives at the kindergarten
and elementary levels on the daily use of play consisted of teachers distinguishing eight
types of play and taking on the role of leaders and directors (Hyvonen, 2011). In addition
to the information of teachers’ thinking regarding playing as a learning form, it is
important to encourage teachers and teacher educators to stress more on “understanding
theoretical and practical bases for learning and forms of playing” (Hyvonen, 2011, p.16).
In general, teachers and teacher educators view play in different ways due to their own
perspectives, therefore preservice and in-service teachers may develop concepts of play
that may not provide them with the understanding and connection of play in children’s
development.

It becomes difficult for some preservice and in-service teachers to understand the

connections of play activities with content knowledge. Children’s physical, cognitive,



language, social, and emotional skills can be developed through experiencing different
types of play (Hamlin & Wisneski, 2012; Rentzou et al., 2019; Smith & Dziurgot, 2010).
Therefore, just understanding the importance of play is not enough. Teachers need to
know what this looks like in the classroom and how they can implement this most
effectively. Coursework offered at the technical colleges in the Southeastern United
States. demonstrated that play in the lives of young children is addressed and important
but utilizing play as an instructional strategy was not found in my review and there were
no courses focused mainly on the role of play. Information about this was also limited in
the current research literature (see Aras, 2016; Jones & Reynolds, 2011; Jung et al., 2017;
Lohmander & Samuelsson, 2015; Vera & Geneser, 2012).
Problem Statement

Teachers are required to implement play in their classrooms as an instructional
strategy to enhance children’s developmental skills yet there are college course
limitations addressing the role of play (Cheng, 2012; Curtis, 2015; Engel, 2015; Smith &
Dziurgot, 2010). The problem is, while college courses that include the role of play exist,
it is unknown what teachers’ perspectives are on the inclusion of play as an instructional
strategy in their lesson plans and implementation in the classroom (see Aras, 2016;
Cheng, 2012; Edward & Mackenzie, 2013; Jung & Jin, 2014, 2015; Jung et al., 2017;
Wood, 2014, 2019).

When ECCE teachers complete higher education coursework on the role of play,
they should be more able to support children to enhance their language, cognitive,

physical, social, and emotional skills (Lynch, 2015; Smith & Dziurgot, 2010; Wood,
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2014). Because of observation and assessment, teachers are supposed to be intentional in
choosing strategies for supporting play. (Jones & Reynolds, 2011; Lynch, 2015; Smith &
Dziurgot, 2010; Wood, 2014). Teacher educators need to instruct preservice teachers and
veteran teachers about the role of play, include play in their lesson plans, and implement
play in their classrooms, so they can have the ability to implement play and other
developmentally appropriate practices in their classrooms (Wood, 2014). Understanding
the essential role that play has in development across all domains of learning may compel
teachers and curriculum developers to include play as an instructional strategy for
meeting required standards. The outcomes of this research informed faculty members on
whether the role of play is appropriately supported in their course offerings as a leading
source in child development. Positive social change was reflected in preservice teachers’
outcomes as a result of curriculum adjustments.

Research studies showed that children’s growth and developmental domains are
established through play (see Axelrod, 2014; Grob-Zakhary & Bollington, 2014; Piescor,
2017; Singer, 2015). Therefore, it is important that preservice teachers learn about how
play is a conduit for children’s learning in the classroom. To understand why ECCE
coursework does not focus directly on the role of play, additional information about
teachers’ perspectives needs to be researched, as this is an existing gap in the literature.

Purpose of the Study

The purpose of this research was to understand the perspectives of Southeastern

U.S. state technical college’s full-time ECCE faculty, teaching preservice teachers

through coursework, to understand the role of play, include play in their lesson plans, and
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implement play in their classrooms. A basic qualitative study approach was applied to
answer the research questions.
Research Question(s)
The central research question of this study was as follows:
RQ1: What are the perspectives of technical college’s full-time ECCE faculty in a
Southeastern U.S. state about the role of play in the ECCE curriculum?

The subquestions that followed this central question were:

1. What are the perspectives of full-time ECCE faculty on current course content
that supports preservice teachers’ understanding of the role of play in their
teaching practices?

2. What are the perspectives of full-time ECCE faculty on the information
provided in coursework that supports preservice teachers including play in
their lesson plans?

3. What are the perspectives of full-time ECCE faculty on ways coursework can
support and facilitate teachers’ implementation of play in early childhood
classrooms?

Conceptual Framework (Qualitative)
The conceptual framework guiding the study was taken from Vygotsky’s (1978)
ZPD and the idea that play leads development. According to Vygotsky, play enhances
learning across all domains necessary for development. It is important that teachers do
not ignore the essential role of play in their classroom curriculum (Bodrova & Leong,

2015, 2018; Vygotsky, 1978). Vygotsky explained that "play creates a zone of proximal
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development” (p. 102). At the lower end of this zone a child is functioning
independently, but with the assistance of an adult or more able peer effectively
scaffolding their play can move them to a higher level within this zone in their
development. Through a variety of strategies, intended and unintended, adults and more
competent peers offer an opportunity to move to a higher level in the child’s ZPD
(Vygotsky, 1978).

In Vygotsky’s (1978) discussion about play he recognized that the imaginary, a
new thought process for preschool age children, allowed them to defer gratification
through the creation of an illusion of reality. This allows children to work through
situations in their lives which may not be directly accessible. They can resolve conflicts,
be the grown-up, invent, experiment, and reach unrealizable desires. This imaginary is
play for the preschooler — a new frontier (Bodrova & Leong, 2015, 2018; Vygotsky,
1978).

Vygotsky (1978) addressed the importance of play and knowledgeable adults and
peers as mentors to children's development. Vygotsky’s ideas have been used extensively
in all aspects of ECCE. Curriculum approaches based on his theory provide details on the
role of teachers that emerge because of development and learning (Bodrova & Leong,
2015, 2018). Because play leads children's development, and children construct their
knowledge best through play, having preservice teachers engaged in a course on the role
of play could inform them how to effectively implement play in their classroom as an
instructional strategy (Bodrova & Leong, 2015, 2018; Vygotsky, 1978). A more detailed

description of the conceptual framework was provided in Chapter 2.
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Nature of the Study

The nature of the study is a basic qualitative study that obtains knowledge through
interviews. Such a design provides an appropriate foundation to develop more
understanding on a current issue that provides useful information and helps learn about
the phenomenon, which strengthens the depth and richness of the research (Creswell,
2013; Creswell & Poth, 2018; Stake, 2010; Yin, 2016). In this research, | sought to
understand the perspectives of faculty about the inclusion of the role of play in the
technical college’s curriculum. The bounds of the study were to explore these
perspectives include full-time ECCE college faculty from six technical colleges out of 22
technical colleges within the same Southeastern U.S. state technical college system who
are involved in influencing which courses are offered to ECCE students.

It was appropriate in my research to use a basic qualitative study (see Creswell,
2013; Creswell & Poth, 2018; Stake, 2010; Yin, 2016) as this allows a focus on a
particular problem and supports the development of insight into ways to solve the
problem (Creswell, 2013; Creswell & Poth, 2018; Stake, 2010; Yin, 2016). Qualitative
research is consistent with understanding how faculty view, support and incorporate the
role of play in their program, which is the primary focus of this study. In this basic
qualitative study, my interest was to interview and examine the perspectives of
Southeastern U.S. state technical college full-time ECCE faculty teaching preservice
teachers through coursework to understand the role of play, include play in their lesson
plans, and implement play in their classrooms. After an informal review of a course

catalog and syllabi at a local Southeastern U.S. state technical college, it revealed that
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there were 18 ECCE courses; however only three courses targeted play (see Appendix C).
The lack of play in early childhood classrooms may be due to preservice teachers’ skills
based on what they do in preservice preparation. By providing play in college
curriculums, preservice teachers may understand the role of play, include play in their
lesson plans, and implement play in their classrooms.

Purposeful sampling was used in this study with a target population of 12 full-
time ECCE faculty drawn from six technical colleges in a Southeastern U.S. state. These
individuals provided useful information that helped clarify the value of coursework
addressing the role of play in their overall curriculum offerings (see Creswell, 2014;
Creswell & Poth, 2018; Yin, 2016). The data collection included face-to-face interviews.
Face-to-face interviews were conducted asking open-ended questions. A request was
made to interview full-time ECCE faculty who teach any or some combination of the
three courses that include play in their course description. Full-time faculty were
individually interviewed. It was hoped to obtain faculty perspectives on the three courses
taught in the curriculum regarding their views on the role of play in course offerings and
how this information supports and facilitates the implementation of play in lesson plans
and classrooms by preservice teachers. The interviews, with permission from each
participant, was audio recorded and transcribed. Once the faculty’s audio recordings and
my field notes are transcribed, | began hand-coding procedures consisting of segmenting
and labeling text to form descriptions and themes in the data (see Creswell, 2012;
Creswell & Poth, 2018; Saldana, 2016; Yin, 2016). | searched through the data for

regularities, patterns, as well as for topics in the data, and write down words and phrases
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to represent those topics and patterns. The coding was organized into themes. It was
important during this process to remain open to interpretation possibilities. Once this first
cycle of coding was complete, | moved on to concept coding or analytical coding
whereby a broader term was applied to identify specific themes. Here, ideas began to
surface from the data. Axial coding was then applied whereby the identified category
properties were connected to other identified categories and nature of the relationship was
explained (see Creswell, 2012; Creswell & Poth, 2018; Saldana, 2016). The completed
process provided a level of breadth and depth appropriate to answer the research
questions in keeping with the purpose of this study.

Definitions

Developmentally Appropriate Practice (DAP): It is a framework or an approach
to working with young children (National Association for the Education of Young
Children [NAEYC], 2019; Gestwicki, 2014). Through teachers’ observations to get to
know the children, they can enable children to reach challenging and achievable goals.
Teaching practices consist of three components: “Age appropriateness, individual
appropriateness, and appropriateness to social and cultural context of children’s lives”
(Copple & Bredekamp, 2009, p. 44).

Domains of learning: “Various aspects of development, as physical, cognitive,
language, social and emotional. They are interrelated although discussed separately”
(Gestwicki, 2014, p. 440).

ECCE: This is the acronym for Early Childhood Care and Education. It is the

course title used throughout Southeastern technical colleges, according to the site’s
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catalog. Early Childhood Care and Education is the teaching of young children up until

the age of eight.

Preservice teacher: Someone enrolled in college that is taking courses in early
childhood education and working toward teacher certification or degree to become an
early childhood teacher (Curtis, 2015).

Technical College: An institution of further education, that provides a
combination of educational and training programs, providing courses that includes
information technology, applied sciences, engineering, agriculture, and secretarial skills
(Technical College, 2020).

Zone of Proximal Development (ZPD): The ZPD is a time when children are
functioning independently through play, but with the assistance of an adult or more able
peer effectively scaffolding their play can move to a higher level in their development.
When experienced adults encourage children by giving guidance, asking open-ended
questions, giving hints, or subtle prompts, they are enhancing a child's opportunity to
move to a higher level in their ZPD (Vygotsky, 1978).

Assumptions

There were assumptions in this study. First, there was the assumption that full-
time ECCE faculty answered the interview questions thoughtfully and honestly. Second, |
assumed that full-time ECCE faculty acquire the same information on what is essential to
include in the technical college’s curriculum to support preservice teachers’
understanding of the role of play in their teaching practices. Third, there was the

assumption that full-time ECCE faculty agree that by teaching a specific coursework on
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the role of play it will influence preservice teachers to implement play in their
classrooms. These particular assumptions were important to note as these could influence
the evidence and conclusions of the findings in this research (see Creswell & Poth, 2018;
Nkwake, 2013).
Scope and Delimitations
In this basic qualitative study, I explored the perspectives of full-time ECCE
faculty at Southeastern U.S. state technical college teaching preservice teachers through
coursework to understand the role of play, include play in their lesson plan, and
implement play in their early childhood classrooms. The bounds of this study were six
technical colleges in a Southeastern U.S. state where a large enough pool gathered to
generate 12 ECCE participants that can be identified for collecting ample and rich data.
Participants from the full-time ECCE faculty at four public technical colleges in a
Southeastern state was asked to participate in the interview process. VVolunteers were
selected based on their role in a technical college with an ECCE program. ECCE
participants chosen for this study were selected on the basis that they were involved in a
certificate or degree granting ECCE program and taught any or some combination of the
three courses that included play in their course description. It was difficult to generalize
the findings from this research because the scope was limited in both number of ECCE
participants and number of institutions involved.
Limitations
The limitations of this study included the design and time constraints involved.

This basic qualitative method limited the number of participants used to garner rich, thick
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descriptions of phenomena rather than quantitative elements. This limited the possibility
to generalize the findings to a larger population. In this study, | assumed that respondents
were honest in their responses, but there was no guarantee that they were. Another
limitation was that there was one person conducting the interviews and there might be
some bias in the way the questions were asked at different times and places or as
perceived by the participant.

Significance

The information gained from this study provided important insights regarding
what Southeastern U.S. state technical college full-time ECCE faculty perceived about
teaching preservice teachers through coursework to understand the role of play, include
play in their lesson plans, and implement play in their early childhood classrooms. Its
furthered reveal what they believe was essential to include in technical college’s
curriculum to support preservice teachers’ understanding of and the ability to implement
the role of play in their teaching practices. This information advanced the knowledge in
the field and contributed to the identified existing gap in the literature.

The findings provided propositions for developing a course specifically on the
role of play to be added to the ECCE curriculum for preservice teachers. One of the
problems regarding the role of play where it is integrated into other coursework is that
focus was not on implementation of play but rather identification of play types and
cursory environmental arrangements. Play, and arranging and provisioning environments,
as an instructional strategy needs to be articulated and demonstrated so students know

what this looks like in practice (see Aras, 2016; Cheng, 2012; Edward & Mackenzie,
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2013; Jung & Jin, 2014, 2015; Jung et al., 2017; Wood, 2014, 2019). Just knowing about

dramatic play, solitary play, parallel play, cooperative play, sensorimotor play,
constructive play, and associative play, does not demonstrate how to implement it. |
suspected that this is why play gets so separated from activities focused on academic
tasks.

The information in this study supports meaningful discussions about the role of
play in ECCE between faculty and preservice teachers. Such discussions contribute to a
greater understanding about the role of play as a part of teaching practices, including play
in lesson plans, and the development of strategies to implement appropriate play
opportunities in the classrooms. Beyond the Southeastern United States. state, the
information gathered in this study could influence future practices and curriculum for
preservice training for teachers to include the role of play. The outcomes of the research
informed faculty members whether the role of play is appropriately supported as a
leading source in child development. Positive social change was reflected in preservice
teachers’ outcomes as a result of curriculum adjustments.

Summary

In this chapter | provided both a background for and an introduction to the
proposed qualitative study of perspectives of Southeastern U.S. state technical college
full-time ECCE faculty teaching preservice teachers through coursework to understand
the role of play, include play in their lesson plans, and implement play in their early
childhood classrooms. A brief overview of the important benefits of play and teachers’

experience in higher education coursework in the role of play was presented. Other
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elements of the study were also discussed and were expanded in Chapter 3 to include the
research method, research design and rationale, role of the researcher, methodology,
trustworthiness, and ethical procedures. Chapter 2 contains an overview and review of the

literature related to this topic which comes next.
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Chapter 2: Literature Review

Southeastern U.S. technical colleges focus on providing adults with the education
they need to be productive and knowledgeable of the skills needed in the workforce. For
preservice teachers attending those colleges for ECCE education classes, they are
expected to obtain an ECCE Diploma or Associates of Science Degree in ECC
Education, which equips them to function as an ECCE Assistant Teacher or ECCE Lead
Teacher. Some of the requirements include preparing weekly lesson plans, implementing
play, and interacting with the children in their classrooms. Technical colleges in a state in
the Southeastern United States offer college courses that address the role of play in
ECCE. However, an informal review of a course catalog and syllabi revealed that three
out of 18 ECCE courses provides some focus on play, however there are no coursework
that solely focuses on the role of play and does not include what this looks like as an
instructional strategy for preservice teachers in the classroom .

The purpose of this research was to understand the perspectives of Southeastern
U.S. state technical college full-time ECCE faculty teaching preservice teachers through
coursework about understanding the role of play, including play in their lesson plans, and
implementing play in their early childhood classrooms. From my review of the literature
there were no researchers discussing the need for technical college faculty’s perspectives
on teaching preservice teachers to understand the role of play, include it in their lesson
plans, and implement play in their classroom. This provides a gap in the literature
regarding the need for technical college faculty’s perspective on the role of play.

However, when doing my research, the literature review did discuss the need for 4-year
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college programs faculty’s perspective on teaching preservice teachers to understand the
role of play and implement play in their classroom (see Jung & Jin, 2015; Jung et al.,
2017; Sherwood & Reifel, 2013). | explored the phenomenon of technical college full-
time ECCE college faculty perspectives of the coursework offered as it relates to the role
of play.

In this literature review, | provided the reader with a further understanding of
what is known about ECCE faculty’s perspectives and support on the role of play, what
influences teachers about the role of play, and how the role of play is embedded in
college coursework. The literature review began with a section on Vygotsky’s (1978)
ZPD which forms the conceptual framework for the study. The major topics of the
literature review include the theory on play, the role of play and brain development, play
essentials, the lack of play, teachers’ perspective of play, and preservice teachers’ college
coursework on the role of play. In addition to a review of current research, the
contributions of seminal theorists were discussed. The literature review concluded with a
summary and introduction to the next chapter.

Literature Search Strategy

Online databases were used to conduct the literature review. Among these were
Walden University’s multiple data base search engine, which includes Academic Search
Complete, Education Source, Education Research Complete, ERIC, and ProQuest.
Google Scholar was also used in my review. The following keywords were used in
multiple combinations or paired individually to conduct search: play, role of play, student

teachers, teacher educators, colleges, college coursework, curriculum, academics, early
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childhood teachers, preservice teachers, perspectives, perceptions, early childhood, early
childhood education, and teaching. Play was paired individually and in combination with
role, essential, brain development, perceptions, perspectives, college coursework,
curriculum, children, and early childhood.
Conceptual Framework/Theoretical Foundation

The conceptual framework for this study was based on Vygotsky’s (1978) ZPD
and the idea that play leads development. Vygotsky’s notion of the ZPD often occurs
naturally through play. It was important that | understand the faculty perspectives through
this lens as interpreting and implementing curriculum for young children must reflect
how they learn best and most effectively. In early childhood the main course through
which knowledge building occurs is play. Vygotsky (1934, 1978) concluded that play “is
the leading factor in development” (p. 101) and is a strong motivator of self-regulatory
behavior. In general, the conceptual framework was based on Vygotsky’s (1978) views
on play. Therefore, it was important that preservice teachers understand the theory on
play and to have knowledge of play in its many forms.

Literature Review Related to Key Concepts and Variable

Theory on Play

Vygotsky (1978) referred to early childhood and considered make-believe, or
dramatic, play essential to the means of developing mental and purposeful behaviors
(Bodrova & Leong, 2015, 2018). Children develop this as they realize that immediate
gratification is not possible but can be met through the imaginary realm known as play.

Thus, children begin fulfilling their desires through make believe — which helps decrease
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the temper tantrums which often define toddler behaviors. As the toddler moves closer to
the age of a preschooler, the roots of imagination take hold. The imaginary is not the sole
or main feature of play but is an essential subcategory (Bodrova & Leong, 2015, 2018;
Vygotsky, 1978).

Another important concept in Vygotsky’s (1978) discussion of play is his idea of
the ZPD. The ZPD is an area where there is a lower level, and an upper level of
development and the difference between the two is the “zone” (Vygotsky, 1978, p. 86). A
child acting independently, often through play, enters the zone at the lower level, but with
the help of a more knowledgeable other, which could be a teacher, parent, older sibling,
or more competent peer, can reach a higher level (Vygotsky, 1978). However, the
assistance, sometimes referred to as scaffolding (Bruner, 1974), should not be mistaken
for teacher-directed activities (Bodrova & Leong, 2015, 2018; Piescor, 2017; Vygotsky,
1978).

Children not only rely on the opportunities to learn to play from their older
siblings or friends, but also from their teachers to model play. For teachers to implement
play in their classrooms, they need to have knowledge of play in its many forms and
know how to develop instructional