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Abstract
Many new institutions struggle with issues of idgnand purpose, which can create
instability and lack of growth. Mission statemeats often used to clearly identify the
characteristics that make an organization unigbé study was informed by theories of
organizational management, art integration constism, and Bronfenbrenner’s cultural
ecology.The literature indicates that there is a stromneation between a clear and
concise mission statement and the organizatiorfig\iers. This study examined a small
Southeast Michigan charter school devoted to iatagy arts and academic curricula to
determine how the stated mission was understoodnaplémented by its stakeholders.
An applied, mixed methodology design was usedestigate the connection between
the stated mission and the actions of the schetdlseholders. A 4-point, Likert type,
guantitative survey was administered to 40 teaclaehministrators, and board members
and descriptive statistics were used to analyzedhemative data. The analysis
examined coded themes and found inconsistencib iknowledge base of the school’s
stakeholders, primarily related to a lack of sharederstandings of organizational
statements and arts integration. The study recordatems include a guide for a staff
introduction to ongoing pragmatic action researxla anethod to investigate and
implement possible resolutions to the stated prablEne action research would help the
school meet its stated goals of providing a coheeets-integrated learning experience
for the school’s students. The study and recomntendawill lead to positive social
change in that a coherent, arts-integrated educhas been shown to provide an
educationally and socially beneficial learning eamiment for the individuals involved in

the program.
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Section 1: The Problem
Introduction

This study examined the implementation of an insohal mission statement at a
small suburban charter high school in Southeashidan that was founded in 2001. This
school’s stated mission is to provide a high-qyadit curriculum that is integrated with a
high-quality academic curriculum. It was foundgddossmall group of teachers and
administrators who placed a high value on the g@tleconnections between art,
learning, and quality of life. However, while tlgsoup had high expectations for the type
of institution the school could become, the typstofdents it would serve, and the types
of individuals who would be a part of it, the schbas struggled with reaching its full
potential.

Definition of the Problem

The school used in this study, henceforth refetoems Arts Academy X, has been
in existence for 11 years. The school’s statedrorgdional statements have always
included provisions for providing an “integratedsarcurriculum. However, as Dufour,
Dufour, and Eaker (2008) stated, “there is an ewoodifference between writing a
mission andiving a mission” (p. 114). Although the school has gy #pecific and well-
defined mission, the school has experienced aninggwoblem of school’s leaders,
staff, and supporters often having difficulty désitrg and enacting that mission. It has
been well documented that organizations that cafutidt their missions will regularly
fail.

The records of the school’'s professional develognstaff meetings, and minutes

of Professional Learning Community meetings from sbhool’s inception indicate the



beginning of conversations of what “art integratioreans to the stakeholders and to the
school. The staff of the school has recently betjsaussing the concept of arts
integration; there is very little evidence of etfee, ongoing art integration initiatives.
Several members of the school staff have expressiedire to further investigate the
development a shared understanding of the procasskisenefits of arts integration.
However, without clear guidance and agreement cett Wie term “art integration”
means, these stakeholders will continue to implémmritiple and often contradictory
versions of what each individual views as art irdéign. This problem has a detrimental
impact on the students who attend the school becatisough they believe that they
would thrive and learn best in an artistic atmosphArts Academy X continues to
struggle with a cohesive definition of and praditieat are associated with the term “arts
integration”, and continued to struggle to create@athentic and cohesive
implementation of art integration. Without thesargl practices and understandings, the
school be unable to fulfill its mission and, inianoreasingly competitive educational
marketplace, will ultimately cease to exist.
Rationale

Evidence of the Problem at the Local Level

Arts Academy X has an extremely dedicated and figidtivated core of staff
and supporters, but the school struggles with sdaeeas that research literature
suggests would improve if the school had a cledraamsistently enacted mission. For
instance, student enrollment and student achievelmesis have fluctuated as the
Student Count and Student Performance graphs fro®cdkool Data indicate (see Figure

1). School records also indicate inconsistent scleadership. Administrators and Board



members have, historically, not remained affiliatgth the school for more than 3 to 4
years and the focus of the school has changedeaith new administration. . These
changes in leadership and organizational focus@msistent with the literature on
ineffective organizational statements. In ordertha school to survive and thrive, it must
stabilize and improve its student enrollment arfde@ement numbers as well as

maintain a consistent and enduring focus on ite oaission.
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Figure 1 2006-11 student enrollment for Arts Academy X gaddes. Adapted from “MI School Data,” by
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Evidence of the Problem from the Professional Liteature

There is a great deal of research stressing thertance of a high level of
agreement between an organization’s goals ancetligyrof its day-to-day operations.
Organizations’ lack of attention to this subjectvagscribed by Drucker (1978), one of
the founders of modern management theory, as Bparhaps the most important cause
of business frustration and failure” (p. 78). Howe\there are as many different goals as
there are different organizations and an orgamnaigoals can take many forms.
Organizations can, and do, describe their goalsdariorm of institutional statements
such as mottos, credos, mission statements, \ss&@ments, purpose statements,
objectives, expectations, value statements, siestegnd so on.

Definitions

Arts Education. A general term that describes all types of ingiomcof, with,



and through the arts. Art education refers to isflad instruction in the arts and many
methods of integrating art (Grantmakers in the Artd.).

Arts Integration . A specific form of art education in which thesaare taught as
part of the core curriculum. Arts integration cawsrk is designed in order to facilitate
meeting specific learning objectives in an art fana in another academic subject
(Grantmakers in the Arts, n.d).

Mission Statement.An organizational statement that describes, iningjtwhat
the organization was founded to do, what it doed,va@hat it will likely continue to do.
This statement should assist stakeholders in detergwhich tasks are most relevant to
the organization, which customers will be servedh®yorganization, and describe the
organization’s intent for the near future (LuthraB&sinessDictionary.com, 2011).

Vision Statement.An organizational statement that describes, itingj what
the organization aspires to become in the mid-tgti@rm. This statement should assist
stakeholders in determining the best course obadtr the organization to meet its goals
(Luthra & BusinessDictionary.com, 2011).

Significance

There are many possible factors contributing tankensistent enrollment and
achievement of students and inconsistent leadesastdpnstitutional focus that the school
faces, among which is a lack of clear directioradrintegration from the school
leadership, a lack of a shared definition of thenteand a lack of agreed upon objectives
and practices for integrating art. Without shared eohesive practices that are highly

aligned with the school's mission, the organizatiot continue to flounder.



Guiding/Research Questions
This investigation of practices at Arts Academyastbeen driven by the
guestion: if art integration is an integral partloé school’s stated mission, why has
integration not occurred? In order to gain insight this phenomenon, the following
three research questions have been developed:

1) How do the stakeholders’ perceptions of the schstalled mission of an
“integrated art curriculum” compare to definitioofsthat term used in the
literature?

2) Are there consistent gaps between perception aminomly accepted

definitions?

3) What does the organization need in terms of leggrfunding, or capacity

in order to address those gaps?

Review of the Literature
There are two interrelated terms that are impottaudifferentiate when
discussing organizational statements. First, misstatements describe an organization
as it was and is. Secondly, visions statementsitbesthe preferred future for an
organization. Both types of organizational statetméave been extensively discussed in
the management literature. As the focus of thisassh is how to better meet the
objectives of the school’'s stated mission statepgetitorough discussion if these terms is
pertinent,
Mission Statements

Many organizations, including the subject of thisdy, use a mission statement

as their primary institutional statement. Smithallg Carson, and Carson (n.d.),



referring to a survey conducted by Bain and Compaated that mission statements
were such a common management tool that over 90€mpanies have a mission
statement (p. 54). However, there is a lack ofgreed upon definition for the term
“mission” within the literature. According to Fay€2011), the most common definition
of an organization’s mission is “what we, as araorgation are all about,” “why we
exist,” and “what we do” (p. 3). Buytendijk (2008ffers “a broadly defined but enduring
statement of purpose that distinguishes the org#ioiz from others of its type and
identifies the scope of its operations in prodgetryice) and market terms” (p. 192) as
another definition. Hindle (2008) defines missi@tan organization’s vision translated
into written form” (p. 133). The popularity of the statements among managers indicate
their practicality, yet effective implementatiorguéres a common understanding.

The general concept of a mission is fairly well ersiood in academic literature,
but definitions of the term are inconsistent. latf&Campbell (1996) went so far as to
note, “no two academics or managers agree on the dafinition” (p.1) for mission
statements. A factor that compounds the confusidhat organizations have been known
to utilize and implement mission statements veffeently and achieve sundry degrees
of success (Cady, Wheeler, DeWolf & Brodke, 20REgardless of the specifics of the
definition, most of the literature regarding missfrovides similar, although by no
means identical, guidance on the benefits of haaiolgar and well-accepted mission

. Many authors refer to clarity of an organizat®purpose as the primary benefit
of a mission statement (AdvanckD, 2011; Buytend))9; Cady, Wheeler, DeWolf &
Brodke, 2011; Campbell and Yeung, 1990; DuFourBakkr, 2008; Grace, 2003; Smith,

et al, n.d.). In contrast, Hindle (2008) descrithese primary advantages of a mission



statement as:

They help companies to focus their strategy byndafi some boundaries within

which to operate. They define the dimensions alehgh an organization’s

performance is to be measured and judged. Theyesugtandards for individual

ethical behavior (pp. 133 — 134).

Organizations that fail to create or follow theiission tend to be unfocused and
unsuccessful.

As another example of how organizations use missiatements, Smith et al
(n.d.) describe three main benefits of missiorest@nts as: “(a) to inspire and motivate
organizational members to higher levels of perfarcea(to provide them with a sense of
mission); (b) to guide resource allocation in asistent manner; and (c) to create a
balance among the competing and often conflictimgrests of various organizational
stakeholders (p. 54).”

Organizational statements such as mission, vigiorpose, etc. have become
exceptionally widespread. They are commonly fouadgng in the hallways of
businesses of every nature and size. Indeed, Gady2011) state that “the creation,
publication, and distribution of these statemengésaame of the most common business
practices today” (p. 65). The popularity of orgatianal statements speaks to their utility
and effectiveness.

History of mission statementsMission statements most likely have roots in the
military, although it is difficult to say when thdiyst came into existence. (Romeo, 2008,
p. 2). In order for troops to maintain focus ongamation for and execution of specific

actions, they were given missions along with thalgand objectives of the mission.



When those individuals with military training angperience supporting the military
returned to civilian service, many adopted techegjthat would keep employees focused
and on task. Romeo (2008) suggests that businadeesed mission statements in order
to reap the “benefits of communicating the misgmthe workforce” (p. 2). These
statements then evolved from internal communicattorproclamations aimed at
external stakeholders (Romeo, 2008, p.4).

The term mission statement became widely knownnreAca largely due to the
publicity given to Kennedy’s 1961 NASA mission staent of landing a man on the
moon and getting him back safely before the 196Aded. (Hindle, 2008, p. 134). Two
views of organizational statements also becamelpopubusiness during the 1960s.
Ted Levitt's 1960 article itdarvard Business Revieantitled “Marketing Myopia”
suggested that businesses should strategicallyeddfeir business in order to maximize
market share (Campbell, 1996, p.1). The competthgd of thought described a
business definition that enables an organizatidffutaction as a collective unity”
(Campbell, 1996, p. 2). Using these two paradignmission statements can be viewed as
either strategic or philosophical tools for aligmian organization’s policies and
practices.

Partly due to the confusion related to the ternaggland purposes of mission
statements, early in the 1990s, Campbell and Yeonducted an examination of more
than fifty organizations whose triumphs were credlito their missions. Based on their
analysis, Campbell and Yeung, created the Ashmdigsion model, which defined four
elements common to successful mission statemehéselelements include: purpose,

values, behavior standards, and strategy.
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"Whythe Company exists"
Purpose

"The competitive position and
distinctive competence”

"What the company beleives in"

Strategy Values

"The Policies and Behavior
patterns that underpinthe
distinctive competence andthe
Value System"

Behavior Standards

Figure 3 The Ashridge mission model. Adapted from “CregiénSense of Mission,” by Campbell and

Yeung, 1990Long Range Plannin@4(4), p. 13.

Mission and vision.A Vision statement is another type of organizationa
statement. It is also widely used and widely migratbod. Romeo (2008) states that it is
guite common for institutional leaders to “confiise differences between mission
statements and vision statements” (p. 2). Fayetil(P8lso describes a tendency for
authors to use these terms “almost interchangeabtiiin the literature (p. 2). This
could also add to the uncertainty related to orgtional statements.

Despite this confusion, Romeo and Fayed agreeatiitr prominent authors
such as Peter Senge (2006) and Warren BennistéasitciHindle, 2008) that a vision
statement should include an idea of what the orgdion will become“The practice of
shared vision involves the skills of unearthingrelddpictures of the future’ that foster
genuine commitment and enroliment rather than campé” (Senge, 2007, p. 9). Warren
Bennis says of vision: “To choose a direction, aeceitive must first have developed a
mental image of the possible and desirable futiate ®f the organization. This image,

which we call a vision, may be as vague as a d@aas precise as a goal or a mission
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statement” (Hindle, 2008, p. 209).

Collins (2001) describes the importance of visiohis Level 5 Leadership
theory, in which he describes effective leadersaasng the ability to inspire
“‘commitment to and vigorous pursuit of a clear andhpelling vision” (p. 70). Senge
(2007) also describes the impact of a clear visioimdividuals as: “When there is a
genuine vision, people excel and learn, not bectheseare told to, but because they
want to” (p.9).

According to Cady et al (2011), “these statemeatsetbecome an integral
component of corporate strategy” (p. 65). In lighthe fact that organizational
statements are often the underpinning of an orgéipizs strategies and business plans,
“it is imperative that organizations not only knd¢ire difference, but actually use these
tools to advance their organizations” (Romeo, 2@08). It is also nearly universally
accepted that these types of statements “are anteddactor in contributing to an
organization’s enduring success” (Smith et al.,,npd54). Based on these distinctions, it
becomes clear that a mission statement is difféhemt a vision statement in that
missions clarify today’s actions, while vision staents describe tomorrow’s goals.

Theoretical/Empirical basis for the use of organizional statements.Despite
widespread recognition of its importance, seveuthars (Fayed; Smith et al) note the
lack of empirical data to support the ideas ofiingbnal statements, and at least one
group of researchers single out the lack of emginesearch on mission and vision
statements in particular (Cady et al., 2011, pa6@ p. 65). Nonetheless, most business
textbooks, theorists, and gurus will attest thae$tare an essential factor contributing to

an organization's enduring success" (Smith ebal.,p. 54). A well-accepted model of
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the relationship between mission statements arahargtional survival describes how
organizational statements lead to operationalinafithis directs employee behaviors,
which determine how the firm performs and survivdss relationship can be

diagrammed as:

Organizational Operationalization Goal Directed Firm i
P Employee _
Statements of Objectives T Performance Survival

Figure 4.The relationship between mission statements againizational survival. From “Strategic
Management,” by Miller and Dess as cited in Snethal, n.d.

Perhaps owing to the fact that these types of azgdanal statements have their
roots in the military industrial complex rather thia a field such as management,
leadership, business, or education, it is diffitoltdetermine the theoretical foundations
of institutional statements. Another possibilitythat the ideas of organizational
statements are so entrenched within the lexicahasfe fields, that it is simply accepted
as a fact and assumed to have positive effects eMerywithin those fields, it is difficult
to find a prominent theorist in business and edandhat does not include mission,
visions, goals, and objectives in their most walbwn works.

John W. Gardner, a leader in American educatiotaupthropy, and politics
described leadership as “the process of persuasierample by which an individual (or
leadership team) induces a group to pursue obgscheld by the leader or shared by the
leader and his or her followers” (Gardner, 2007 9.

Peter F. Drucker, an influential management coastileveloped a theory of
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business with three assumptions. “Assumptions atheuenvironment of the

organization. These define what the organizatigreets it can be paid for.

Assumptions about the specific mission of the oizgtion. These define how the

organization intends to make a difference in sy@ed what results are

meaningful. Assumptions about the core competemzesded to accomplish the
mission. These define in which areas the orgamizatiust excel in order to

achieve its mission.” (Drucker & Maciariello, 20Q&. 95-96).

Drucker found that an organization’s mission wagsegral to success that it is
included in two thirds of his theory. In additiddrucker extols the importance of
missions and setting organizational goals through@uwritings (Drucker &

Maciariello, 2008; Drucker, 1989; Drucker, 197378).

Peter Senge is an influential leadership theofigt®late 28 and early 2%
century whose publication dhe Fifth Disciplinan 1990 described his theories related
to organizational learning. According to Sengegarhing organization consists of five
essential disciplines, one of which is buildindhared vision. Senge states, “if any one
idea about leadership has inspired organizationhusands of years, it's the capacity
to hold a shared picture of the future we seekéate” (Senge, 2007, p. 8).

In addition, Senge has continued to collaboratevenite about the impact of
setting organizational goals. In 2010, he and lgisserted “a company is far more likely
to win extraordinary contributions from people whbay feel they are working toward
some goal of extraordinary consequence. In faggraine commitment to an
organization’s values can benefit a company ofsang” (Hollender, Breen & Senge,

2010, pp. 24-25).
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As described in Hindle (2008,) Warren Bennis cot@taaders: the Strategies
for Taking Chargevith Burt Nanus in 1985, in which he describedfih& necessary
competencies of leaders. The first two competeraniesforming a vision which
provides people with a bridge to the future” andvilgg meaning to that vision through
communication” (p. 208). Bennis revisits the ideasffective leadership in his 2003
bookOn Becoming a Leade@nce again, Bennis proposes that the first charatteof
an effective leader is that he/she “must be abntmage others through the creation of a
shared vision” (Marzano, Waters & McNulty, 2005,19).

During the 1970’s and 1980’s, Richard Pascale becaproponent of the theory
of seven ‘S’s. According to this theory, the cudtsiof successful organizations exhibited
seven traits, each of which began with the leerAlthough each of the 7 *'S’s was
originally conceived as an equal contributor tarestitution’s success, Pascale eventually
described one of the traits as the “glue that htildother six together” and gave
additional importance to that ‘S’ (Hindle, 2008,1164). That trait was originally
described as Super ordinate goals, but later bekamen as shared values (Hindle,
2008, p. 163).

In 1989 Stephen Covey wrolde 7 Habits of Highly Effective Peophewhich
he describes seven traits common to successfulgeemaOf the seven, there are three
that specifically refer to organizational goalseyltare: Begin with the end in mind
means that an effective leader always keeps this gbthe organization in mindPut
first things firstrefers to focusing on those behaviors that arectiyreelated to the goals
of the organization. Actions to this end have ptyoover all other actionsChink win-win

involves ensuring that all members of an orgarmzabienefit when the goals of the
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organization are realized” (Marzano, Waters & MaMuR005, p. 21). Each of these
habits are highly aligned with the concepts of argational statements. Marzano
proposed that effective school leadership is sigoaffjected by the ability of leadership
teams to impact several key areas of school regpbinss. According to the authors,

school leadership can positively affect the scteomleals and beliefs when they:

. “Forge shared agreements around the mission, viaihpurpose of the
school.

. Help turn the adopted beliefs into observable bigav

o Lead in the writing of instructional philosophieg tontent area.

. Ask strategic questions about times when actionsadoeflect agreed

upon purposes, goals, and agreements” (Marzanaerg/&tMcNulty, 2005, p.

117).

In What Works in Schools: Translating Research Attion Marzano referenced
research that demonstrates that leaders are strazigted to the clarity of a school’s
mission and goals, as well as the school and iddaliclassroom climate (Marzano,
2003, p. 172). Within the same text, Marzano dessrfive different theories of effective
leadership. Of the five selected, two of them #fmadly refer to mission, vision, or
goals, while at least one more references a lelaigessyle consistent with the concept of
shared goals (Marzano, 2003, p. 174). Marzanoddpicts effective school, central
office, and district leaders as having the resgwlity of setting goals, creating alignment
of goals, and development of shared vision amohgrdtaits that, can in fact, have a
positive effect on student achievement (Waters &2dao, 2007; Waters, Marzano &

McNulty, 2004).
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Fullan has proposed that there are six ‘secretshange. According to his
proposal, the first secret is to “love your emples€ The second secret is to “connect
peers with purpose” (Fullan, 2008). According ted ‘secrets,” when employees
identify with the organization’s goals, they arermbkely to approach changes in a more
positive light. Also, when the school’'s stakehotdsupport and share the school’s goals,
they can work together more effectively.

He also refers to the benefits of mission and migmohis 2007 book in which he
states; “shared vision or ownership (which is ursjo@ably necessary for success) is
more of aroutcomeof a quality change process than it jgraconditionfor success” (p.
41). He also describes “vision and leadership togrewith excellent relationships with
schools, can revive an education service” (p.226).

According to Collins, author of Built to Last... errthgly successful companies
always have a clear mission. (Hindle, 2008, p. 280§ best-selling book is also
referenced by Hollender, Breen, and Senge (201@)casling the quote that explains
missions as “a set of fundamental reasons for gpeoyis existence beyond just making
money . . . [which] should serve to guide and iresghe organization for years, perhaps a
century or more” (p. 11).

Sergiovanni used an anatomy analogy to describeftbet that mission and

vision has on actions. This interaction can be aepias follows:
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My My
what | The mindscape decisions,
value and of how the actions,
beleive Head world and
works behaviors

Figure 5 The affect of mission on actions. Adapted froneddership: What's in it for schools” by T.
Sergiovanni, 2001, p. 7-8.

In a 2004 article, Leithwood, Louis, Anderson,& Vistom indicate that school
leadership positively affects student learning wttenleaders work with stakeholders “to
continuously discuss and examine programs andipeacto incorporate feedback from
fellows, to nurture the network among fellows amigeowise act as steward of the
mission” (p. 23).

Additionally, Leithwood is quoted iBchool leadership that works: from research
to results(2005) as identifying the practices that form theré of successful leadership”
(p. 26). According to Marzano et al, these prastioelude setting direction, which
“accounts for the largest proportion of a leadenpact” (p. 26).

Richard Dufour, Rebecca Dufour, and Robert Eakggest that schools will be
most effective when they function esirning organizations for both the teachers ard th
students where the focus is on learning rather tdaching.

DuFour, DuFour, and Eaker (2008) describe Profassioearning Communities
in a similar fashion. Professional Learning Commiasiare dedicated to the six primary
ideals. The first ideal is described as “sharedsiors(purpose), vision (clear direction),
values (collective commitments) and goals (indicgatomelines, and targets) — all

focused on student learning (p. 15). Within the saext, the authors provide an
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extensive list of the individuals and groups whaeéaxpressed support for the ideas of
PLCs, specifically, or learning organizations, angral. The list includes individuals
such as Collins, Covey, Drucker, Fullan, and Sengie the list of professional
organizations includes the National Associatiokl@mentary School Principals, the
National Association of Secondary School Principtile National Board of Professional
Teaching Standards, the National Commission onfliegand America’s Future, the
National Council of Teachers of English, the Nasib@ouncil of Teachers of
Mathematics, the National Education Associatior,National Middle School
Association, the National Science Teachers Associaand the National Staff
Development Council. (DuFour, DuFour, & Eaker, 200p. 67 — 68).
Art Education Literature Review

Arts education, in one form or another, has longnbe part of the curriculum in
the American educational system, but unlike cersainject areas like math and English,
there have been periods when art education wasotime, and times when it was much
less common. Spilka & Long (2009) cite several sesitthat indicate that arts education
is currently an unpopular choice for curriculumedtors. For instance, they note that a
study of schools in California found that “61% chsols do not have even one full-time
arts teacher, and similar trends can be seen atm@s®untry”. The authors describe the
data from the 2008 National Assessment of EducatiBrogress , which found that “less
than 47% of tested eighth-graders attended schathisvisual arts instruction and 57%
attended schools with music instruction,” and thtage that these trends are “particularly
the case in poorer, urban school districts” (Spékiaong, 2009, p. 4).

Several detailed timelines of advances and declaewell as specific changes in
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policy and public opinion are available within tiiterature. However there are a few
prominent events and theorists who have impactdctantinue to drive the discussion
on arts education in America. As such it is diffictf not impossible, to discuss the
history of art education without also describing theoretical underpinnings of art
pedagogy and learning at the same time. As nevgidegeloped, they often led to
changes in public perceptions, which led to chamgésw the arts were taught.

Historical and Theoretical Overview. At the beginning of the 1800s, public
education was largely a means to learn the basiesading, writing, and arithmetic as
well as an opportunity to learn a trade and “tlie antered the classroom ...through
technical drawing and drafting” (Heilig, Cole & Aar, 2010, p. 137). However, by the
middle of the century,” the earliest labor unionsisted that public schools promote
social reform...union leaders of the time feared thadlic schools for the poor would
include only basic reading and arithmetic and hetrhore important intellectual
development that could empower the working claBsitlistein & Jacobsen, 2006, p.
267).

Horace Mann was a respected*@ntury politician and education reformer
whose advocacy for educational concepts such adaeation for all children and
separating students based on their age gainedswjggort. He is often credited as the
person most responsible for the structure of pudaliecation in America. In addition, as
part of the Massachusetts state board of educdtewrote annual reports that spoke to
the state of education and promoted certain edutatideals. In one of his annual
reports, Mann discussed the impact and importahteaching art, specifically vocal

music, in the public schools (Rothstein & Jacob2896, p. 268). Mann also made
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visual art and music part of the state curriculomgdublic schools “as an aid to the
curriculum and an enhancement to learning. Hisrghand recognition as a researcher
gained the first major entrance of the arts intwicular offerings within a state” (Gullatt,
2008, p. 13).

In America, this era’s increase in appreciationddrin general was partially due
to Mann’s actions and partially a result of a Ew@wap philosophical movement known as
“Romantic Idealism” which held that one’s perceptaf reality interferes with the
individual’s ability to become closer to his owrirgpal identity and that man should
strive toward spiritual perfection, often througrgcipation and appreciation of art
which was compared to “having moral and spiritugdexiences” (Tuman, 2008, p. 58).
One of the curricular developments of this movenvesd known as the Picture Study
Movement, which was relatively prominent throughth& 1930s and promoted the idea
that “an understanding and appreciation of arttegehy others contributed to the natural
growth of children’s personal development and esgicn” (Tuman, 2008, pp. 58 -59).

The prominent psychological philosophy affecting é&man education around
the turn of the century was behaviorism. Theosstsh as John B. Watson, Ivan Pavlov,
and B.F. Skinner are some of the better known prepts of behaviorism, which
“emphasized the outward behavioral aspects of thioaigd dismissed the inward
experiential, and sometimes inner procedural asectvell” (Hauser, 2005). This
outlook suggested that students were to be seassive and learning as a passive
process of linking actions and information togetlhased upon their frequent association
in time or the receipt of rewards” (Gamble & Kinsl2004, p. 17). In addition to

behaviorism, education was also being impactedhéyrtanagement theories of
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Frederick W. Taylor whose ideas for increasingdfiigiency of workers were being
introduced in many factories. Taylor's basic ides Wor managers to break up processes
into parts so small that they required little, nfyaintellectual input from the workers. The
behaviorist theories of Skinner and Pavlov, alorit) the mechanistic theory of Taylor
each had a distinct and simultaneous impact on Eareschooling.

When these views are adapted to the classroomudtisinal content is similarly
segmented and sequenced in small linear stepshughiben delivered to students in the
most concise and economical fashion possible theough direct instruction). Learning
is subsequently reinforced through drill and pi@stpraise, or some other form of
reward. The strength of this approach is that lamgeunts of (preferably factual)
information can be disseminated in a relativelyrsamount of time. As an approach to
instruction, its advocates have traditionally beencerned with the amount of
information students acquire, as well as their &ston of literacy basics. (Gamble &
Kinsler, 2004, p. 37)

Early in the 28 century, leisure time becomes an increasinglylalvia option,
especially for the newly enlarged middle classd‘#me arts as cultural enrichment
became a curriculum goal in schools” (Heilig et 2010, p. 137). Also as a result of the
concerns of the growing middle class, Americantsliwere greatly affected by a social
reform movement known as Progressivism. Progreskiukers pursued reforms in
society, the environment, politics, economics, addcation. The leading educational
theorist associated with the Progressive movemastdehn Dewey. Dewey'’s theories
suggested that “children need education that isesntiic and allows them to grow

mentally, physically, and socially by providing apfunities to be creative, critical
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thinkers” (Heilig et al., 2010, p. 137). Dewey's tin@ds are also known as experiential
education because it was believed that studentsMearn by “doing.” In addition, the
progressive movement is also widely credited wxpamding public schools to serve a
larger portion of the population.

Dewey was one of the first researchers to find theelation between instruction
in the arts and cognition to be positive, which bhgatofound effect on curriculum
decisions of the time” (Gullatt, 2008, p. 13). Basa research done in Dewey’s
Laboratory School in Chicago, he found that artsusthbe “a foundational part of the
curriculum because it developed creativity, selpression, and an appreciation of the
expression of others” (Heilig, Cole & Aguilar, 20p0136). In 1934, Dewey “presented
the theory that arts should be a central compoofeadiucation because the development
of the imagination is the impetus for social chdn@pilka & Long, 2009, p. 5). The
contributions of Mann and Dewey laid the foundationhe research base of arts
education and are considered to be the starting fmi discussions on arts in education
to this day and Dewey, in particular, is often @ites providing the theoretical foundation
for art integration (Gullatt, 2008, p. 13).

Along with the Progressive movement, arts educatias affected by several
other events of the first half of the®2Century. Hailer et al (2010) suggest that edupatio
of this era has been recognized for its increagimgllusive approach to curricular
decisions, including decisions related to arts atlan. During this period, “the child
study movement...explored theories about childrerdgsaof learning. This broad-based
approach to the arts in the curriculum marked itts¢ time that arts education concepts

were advocated for their contributions to otherjeactareas” (Heilig et al., 2010, p. 137).
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In 1918, the Federal Bureau of Education commigsianreport entitledThe
Cardinal Rules of EducatiohAccording to this report, public schools shoutatfis on
basic skills (reading, writing, arithmetic) at thiementary level and secondary schools
should teach children how to use these skills nous settings. As the title suggests, the
report also provides suggestions on the generattiton of education in the form of
“rules” for education. Many of the “rules” focus eontent area and application of
concepts including the sixth “rule” which emphasiZstudent appreciation of literature,
art, and music” (Rothstein & Jacobsen, 2006, p).Zbi@e report also suggested a
reorganization of schools’ curricula based on thena¢her than by subject area;
“integrated curriculum, as well as “correlated autum,” “fused curriculum,” and
“project curriculum” all were touted as improvedans to prepare young adults for adult
life” (Cruikshank, p. 179).The Cardinal Ruleand the ongoing effect of the ideals of
Romantic Idealism led to general consensus abeutdlue of art education and “art
appreciation was accepted as part of a balancedwum...art educators sought to raise
the standards of a technically based, utilitaridrcarriculum in order to sensitize
students to the beauty of artistic creation” (Tup2008, p. 62).

However, with the start of the Great Depressionding to all areas of the
economy, including education was drastically redusmed many schools eliminated art
programs. Although Roosevelt's New Deal progranisstated some funding for art
education, public opinion had shifted to the vidatt‘the arts were enrichment or
primarily for the wealthy or talented” (Gullatt, @8, p. 13). Arts education would
continue to suffer lack of funding throughout tI8@s as the arts were not considered a

priority during the rationing of World War Il. Thigew persisted despite several reports,
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such as the 1938 National Education Associatioortgpat promoted the view the
“social-economic goals of American education” (R & Jacobsen, 2006, p. 268)
should be addressed by public schools.

The pattern that had begun in the first half of288 century, funding arts during
times of plenty and cutting programs during recassvould continue throughout the
remainder of the centuyHeilig et al., 2010, p 137). However, in additimneconomic
changes, arts education began to be influencealtycpl change rather than funding
issues.

The three most influential noneconomic events tecafarts education were the
launching of Sputnik in 1957, the social and catyprograms of Kennedy and Johnson,
and the publication oh Nation at Riskn 1983. Sputnik introduced an era of national
concern that America was falling behind the Soueion technologically, which led to
an increased educational focus on math and scieAcesrding to Heilig et al (2010),
this increased focus on “hard science” had two annoutcomes. First, once again, it
forced “arts education into the background” (p. 1&condly arts educators began to
take the position that their work was endangeret“arts education professionals and
advocates began to mobilize and organize theirtsfto reposition arts teaching and
learning in the educational policy arena” (Heiligaé, 2010, p. 138).

The economic well being of the 1960s, along with phogressive administrations
of Kennedy and Johnson produced several lastingutisns that have supported the
arts. The Rockefeller Brothers Fund reports of 185& 1965 both provided explicit
support for the arts. One went so far as to sagrétlis excellence in abstract intellectual

activity, in art, in music” (Rothstein & Jacobs@006, p. 270). Kennedy and Johnson
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each appointed a Special Consultant for the Aftsese developments were seen as
precursors to the formation of the National Endownier the Arts in 1965 that
“spearheaded support for artists in schools invest (Heilig et al., 2010, p. 138). In
addition, several other federal offices and depantis offered support for art education:

The United States Office of Education (USOE) supgabresearch and curriculum

projects in the visual, literary, and performingsdyetween 1963 and 1968...The

U.S. Department of Health, Education, and Welfa868) published a lengthy

report stressing the necessity of arts programalf@choolchildren and focusing

on the importance of designing and allocating jpaices in schools in which such
programs could be deliveredThe 1960s also saw new commitments of

resources by state education agencies. (Heilig,e2G10, p. 138)

The 1960s were also a time when behaviorism, whathremained the most
common philosophical framework for schools, wasgealisputed by a growing
movement in cognitive psychology known as consivissh. Several theorists built on
the work of John Dewey, Swiss developmental psyatist Jean Piaget, and the newly
rediscovered (in the West) ideas of Russian psypgist Lev Vygotsky to create a new
approach to cognitive development in children kn@srfconstructivism.” Jerome
Bruner, for example, began to introduce Piagettdore development ideas to the field
of educational psychology and to propose his oweascabout cognitive development that
became associated with the idea of “discoveryngay. The theoretical opposite of
behaviorism, constructivism views “the child as\astand learning is described as a
process of construction in which learners buildrufieeir previous, or pre-existing,

knowledge and seek meaningfulness in these cotisinat (Gamble & Kinsler, 2004, p.
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37). Constructivists often suggest that studentsllogved time to experiment and discuss
in order to discover how things work and to “constt meaning based on their previous
understandings and the information learned thrqaigtsical and mental manipulation.

The constructivist theories of learning also led t@newed interest in art
education and integration in 1960s and 1970s. Woatost prominent theorists of this
time were Harry Broudy and Eliot Eisner. Althought a constructivist per se, Broudy
was instrumental in reviving the ideas of art img&igpn. His basic theoretical scheme
proposed that education should be used to devéiitgren’s imagination, as opposed to
“the intellectual operations of the mind, espegi#ilose of acquiring facts and of
problem solving by hypothetical-deductive thinkin@resler, 1995, p. 32). Broudy
proposed that the basic skills of all types of oe@sg are developed through imagination
and that one of the keys to developing imaginabiocurs through development of
aesthetic appreciation. He imagined that art irdegn should include development of all
forms of aesthetic appreciation from classical talern art, including all possible forms
of media and definitions of “art” using the skiflad attitudes of the artists in each
respective field.

Eisner’s conceptual framework for integration bsitth the theories of Dewey in
that he believes that in order to achieve uniguitive benefits of the arts children
should be given the opportunity to experience &éht forms of representation (e.g.,
visual, kinesthetic, auditory)” because these &@ets/“develop our ability to interact with
and comprehend the world around us and draw meliianings out of it” (Bresler,
1995, p. 32). Additionally, Eisner borrows the cepicof curriculum as “school

experiences” from Progressive educators. This Wields that the entirety of the school
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experience affects how students learn and thatt'gthes on in the classrooms, hallways,
cafeteria, and playground... cannot be separated tihemesponsibility of educators
(Brown, 2005, p. 92). Eisner’s theories advocaterforeased use of all of the learner’s
senses in order to improve learning for all, bustreignificantly those students “whose
strengths are not linguistic or mathematical” (Bmp\®005, p. 92).

Eisner’s view of cognition posits that words, alpo@nnot fully describe the
depth and breadth of the human experience. Pit@3)20ustrates this as the use of
“symbol systems” and the meaning making that ocaimsn individuals interpret
representations of thought and “cultural repredenta that convey and express
meaning” (p. 3 & p. 7) According to Brown (2005)s&er championed art integration as
a method to promote the ability of students to fmanerous solutions to similar
dilemmas and to “develop certain mental skills,ahhivill enable them to formulate a
variety of solutions to life’'s problems”(Brown, 200pp. 91 -92).

The 1983 publication oA Nation at Riskin concert with a weakened economy,
led to an unraveling of the support that arts etlondad gained over the previous few
decades. Much like the Sputnik launch, the U. Siadnent of Education publication
promoted the idea that America was falling behigdia. This time however, the primary
enemy was the global economy rather than an indalidountry. The authors charged
that the nation’s educational system should refacuthe “five new basics” in order to
battle “a rising tide of mediocrity that threatems very future as a Nation and a people"
(United States. National Commission on ExcellemcEducation, 1983). These “basics”
were English, mathematics, science, social studias computer science.

As in the 1950s, arts education was in danger.KArndsell, as the head of the
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NEA, publishedloward Civilization: a Report on Arts Education1988. In the report,
Hodsell (as cited in Heilig et al., 2010) descrilbeel state of arts education in America
as: “not viewed as serious, knowledge itself isvieived as a prime educational
objective, and those who determine school curridol@ot agree on what arts education
is.” Hodsell (as cited in Heilig et al., 2010) went to propose that arts education should
include concepts that were presented iNation at Rislkand were becoming increasingly
common in other curricula such as, “sequentialicula, comprehensive testing,
improved data gathering, improved teacher quéalhiy,recruitment of outstanding
teachers, and increased educational responsibility.

In opposition to other the trends of the early 98@oward Gardner proposed his
theory of Multiple Intelligences in 1983 in orderdescribe how differently cognition
occurs for different individuals. Originally, Gareinincluded seven types of intelligence:
logical-mathematical, linguistic, musical, spatiadily-kinesthetic, interpersonal, and
intrapersonal. He later added an eighth type, alstirand has considered a ninth,
existentialist. The theory holds that although eyple of intelligence is present to some
degree in nearly everyone, Gardner proposes tktiedividual possesses “a unique
blend of intelligences” and that they “rarely ogeradependently. They are used at the
same time and tend to complement each other asepéeyelop skills or solve problems”
(Smith, 2002, 2008).

This theory is often used in support of art intéigra Although some types of
intelligence, particularly the first two, are highlewarded in traditional, behaviorist,
models of schooling and standardized testing, therantelligences are more difficult to

assess, but can be used as part of “a straigtgfdrplanning tool for the purposes of arts
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integration” (Burnaford, 2007, p. 23).

Notwithstanding Gardner’s work, most of the repairsl political attitudes of the
1980s fueled the standards-based and accountaddlityational reforms of the 1990s
into the 2% century. In 1994, Goals 2000: Congress passedEd@heate America Act.
One of the primary purposes of the Act was to assages in creating standardized
curricula in “challenging subject matter includiggglish, mathematics, science, foreign
languages, civics and government, economics, lad®ry, and geography” (Gamble &
Kinsler, 2004, p. 278) so that all students in Aiggar public schools would be able to
demonstrate proficiency by the year 2000. Thisslagon marked the first federal policy
that recognized the arts as part of the basicalm in public schools (Heilig et al.,
2010, p. 139). Based on the new law, the NatiomaEAucation Association created the
voluntary National Visual Arts Standards, which gesfed “a curriculum that features
content-based teaching and learning without commiagthe developmental needs of
K-12 students or their socio-cultural relationshiph®ir environment” (Tuman, 2008, p.
63). This development also “propelled many states tgpadodevelop their own arts
education standards. With this, the arts were doucly validated and the bar was
raised for quality pedagogy” (Spilka & Long, 20@9,5).

During the mid to late 1990s, James S. Catteraltileed the difference between
learning in the arts and learning through the &srning in the arts involves instruction
in the skills and abilities of artists. For exampkading music notation or the “proper”
way to hold a paint brush. While learning throughiravolves activities that utilize the
arts in order to clarify concepts in another fidldkamples would include analyzing

musical patterns in math class or studying paistinghistory class. Catterall also
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published several studies that described the kderefand potential uses of arts in
education. Gullatt (2008) delineates Catteralbglings as:

learning through the arts...allows students to |ésyond the rote recall of

information. In order to teach for true understaigdi..teachers should consider

activities that allow students to appreciate anaafboth in and out of the
classroom) newly acquired information. The curncalshould be designed to
enable students to apply what has been taughtughrthis application, higher
order thinking skills, risk taking, and creativaye enhanced. Utilizing the arts
and reporting around historical themes, for examplre useful activities that
enabled students to apply the historical contesy thad acquired in constructive,

meaningful, and multi-sensory ways. (p. 16)

In this way, Catterall describes the differencenaein learning about art and using art as
a tool for learning.

Many arts educators believed that these develomwentld lead to a new era of
increased support for offerings in the arts cuttou However, the 2000 election of
George W. Bush was partially based on his ideasdacation reform which he based on
the policies in place while he was governor of Bekahere testing in mathematics and
language arts served as the primary mechanisnmdasuring student, school, and
district success” (Heilig et al., 2010, p. 139)e%$ha policies became the backbone of the
reauthorization of the national Elementary and 8daoy Education Act, which is now
commonly referred to as the No Child Left Behintdl ac2002. The primary effect on
education has been that “high-stakes testing it mmat reading have dominated national

educational improvement efforts” (Spilka & Long,0®0 p. 5). Many educators claimed
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that one of the side effects of NCLB is that “tmeas not tested directly on high-stakes
exams... (e.g., fine arts) were receiving less assl &tention in the curriculum (Heilig et
al., 2010, p. 139).

Although the federal government continues to fomuseading and mathematics
as the main indicator of school success, as datedby Adequate Yearly Progress,
research has shown that educators generally hawvegdmions of the legislation and
believe it has negatively impacted other areasuafesit learning. “Specifically, teachers
reported that they ignored important aspects otthiaculum, de-emphasized or
completely neglected untested topics, and tendéattes their instruction on tested
subjects, sometimes excessively” (Mertler, 201T,)pRuppert (2006) describes NCLB
as having a mixed effect on arts education. Onhamel, it “reaffirms the arts as a “core
academic subject” that all schools should teagbuts the arts on equal footing with the
other designated core subjects” (p. 6) while @ndtiher hand, “schools in some states
report the amount of instructional time devotedeading, writing, math and science has
increased, while for the arts it has declinedgp.

However, Gullatt (2008) notes that “practitioneusts as Catterall, Eisner, and
Gardner have begun to argue that the arts arerattegthe education of the “whole
child”... these noted theorists have recognized apparted the lifelong benefits that the
arts have provided students as they became adplt$?2).

Current Research on the Benefits of Arts Integratio. There has been a great
deal of research on art education and its plademwihe educational milieu. A search of
the United States Department of Education’s Edand®esources Information Center

(ERIC) digital library service of the keywords “@dlucation” produced 11,066 results.
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More than 10,000 journal articles were publishedft‘pre-1966” to the present. Walden
University’'s “Thoreau Search” tool was also useddarch the multiple databases of the
Laureate International University network of libes. Using the Boolean/phrase “art
education” to search for peer reviewed, full textademic journal articles written in
English and published between 1950 and 2012 pradii@&48 results.

Research Compendiums and Collection®ue to the overwhelming amount of
research on art in education, several research eéodigms are helpful to use as a
starting point. Indeed, many authors of compendibewn by referencing the previous
such works. Welch and Greene llsiward Civilizationpublished by the National
Endowment of the Arts in 198&81cLaughlin’s 1990Building a Case for Arts Educatipn
a 1982 compendium of research on the arts andiblisash and reference additional texts
by groups such as the Music Educators National €ente, the National Art Education
Association, the National Dance Association, arngbostate and local arts groups (Welch
& Greene, 1995).

In 1995, the Morrison Institute for Public PolicArizona State University and
the National Endowment for the Arts’ Arts in EduoatProgram reviewed
approximately 500 pieces of research and producssngendium entitled Schools,
Communities, and the Arts. This compendium provelgamaries of 49 reports, articles,
and dissertations of applied and academic reselathiescribe positive relationships
between the arts and education. In addition, thieoas included a “quick scan” guide of
that research in the appendices that provide a thbl summarizes the included research.
This particular compilation is intended to be ubgdeachers, school officials, and local

decision makers to support the arts in schoolsofting to the authors, the research
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addresses six primary themes of arts in education:

“innovation versus tradition in arts education peogs multiple delivery systems

and link to learning partnerships, community reseay and community-based

education indicators of program effectiveness dkifi¢ ‘voices’ on the arts

education, arts participation, and economic imp#&éfelch & Greene, 1995)

In 2000, an educational research group at Harv&@désluate School of
Education known as Project Zero published its Rewig Education and the Arts Project
(REAP). Hetland and Winner, the principal researgsheonducted meta-analyses of all
research between 1959 and 1999 that investigatethehthe arts lead to specific and
measurable gains in academic ability. Of the neB2l{00 pieces originally considered,
only 188 were deemed to fit the empirical, genesaddie, and rigorous standards of the
investigators. The analysis of the research foudidtanct and generalizable causal
relationship in three areas. One, the researcbarslfthat listening to music temporarily
improved spatial-temporal reasoning, although &search did not provide any
mechanism for how or why this relationship exiStscondly, there appears to be a large
correlation and causal relationship between legrtorplay music, specifically when
learning to read music, and spatial reasoning.llyindassroom drama, or acting out
written text, and verbal ability, was found to l@usally related even when considering
students’ comprehension of texts that were nottedac

Despite the compelling evidence available in tregseific areas, the researchers
were unable to find the same level of evidencerfany other beneficial relationships
that are often purported as being due to partidpah art education programs. For

example, the researchers found no evidence obtel@ausal relationships between arts
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education and performance on verbal mathematite¢aement, particularly in the area
of test scores, creative thinking, reading, or rewbal reasoning. The study’s authors
concluded that using the benefits of art educad®a means to justify art education
becomes a slippery slope that demeans and dimahisieevalue of art education, which
is valuable in its own right. The authors use thalegy that we do not attempt to
describe the mathematical benefits of teachingtysir the scientific benefits of
physical education, and proponents of arts in etlutahould focus on the inherent
benefit of the arts as part of a well rounded etiona

The Arts Education Partnership’s (AEP) Task Fomed&Research suggested that
there was a need for an updated compilation afdutation research in its 1997 report,
Priorities for Arts Education Researchn order to address that gap, The AEP
commissioned and publishé@titical Links: Learning in the Arts and Studentatlemic
and Social Development 2002. Richard J. Deasy edited the compendiumearct of
the included studies was chosen and summarizeldedead researchers, James S.
Catterrall, Lois Hetland, and Ellen Winner. Thigmqeendium includes nearly 160 pages
of commentary and review of more than 60 resedrdiess of the benefits associated
with five art areas: dance, drama, music, visual and “multi-arts,” which include
experiences in art integrated academics, intersivexperiences, and arts rich schools.

The lead researchers describe the skills thatedireed by participation in each of
the arts and the connections between the arts@sitive gains for specific groups of
learners in capacities associated with successfnhing such as literacy, concentration,
persistence, creativity, and social skills (Catteketland & Winner, 2002, pp. 152 -

153). These capacities are especially importantrapdctful for at risk students, are
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provided opportunities to “develop positive coninats to school and to more
conventional social networks, and to promote tmalividual interests, achievements,
and goals” (Catterall, Hetland & Winner, 2002, £).8n addition, “more than 65 distinct
relationships between the arts and academic anal ®utcomes are documented. They
include such associations as: visual arts instoand reading readiness; dramatic
enactment and conflict resolution skills; traditsdance and nonverbal reasoning; and
learning piano and mathematics proficiency” (Rup@2d06, p. 10).

In addition toCritical Links, the AEP has continued to provide resources fasgh
who seek recent research on the potential beroéféds in education. One example is
the ArtsEdSearch website which provides researblighed since 2002 arfds designed
to be an interactive, living resource that will grand evolve along with arts and
education research and practice” (Arts EducatiatnBeship, 2012):In response to
worries in the public realm about the potentialatage impacts of NCLB on arts
education” (Heilig et al., 2010, p. 139) the AEBapublisheCritical Evidence: How
the ARTS benefit student achievenisnandra S. Ruppert in 2006. Ruppert uses
information fromCiritical Links as one of the sources fGritical Evidenceut also
includes a meta-analysis of previous research tsreducation and student achievement.
According to the author, NCLB includes provisionsnhich “the arts share equal billing
with reading, math, science and other disciplire%care academic subjects,” which can
contribute to improved student learning outcom&ligpert, 2006, p. 1). Ruppert (2006)
also describes six major types of benefits asstiaith study of the arts and student
achievement:

. Reading and Language skills
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. Mathematical skills

. Thinking skills

J Social skills
. Motivation to learn
. Positive school environment. (Ruppert, 2006, p. 10)

According to Ruppert (2006) studying how the agadfit student achievement
leads to the “recognition that learning in the &tacademic, basic, and comprehensive.
It is as simple as A-B-C (Ruppert, 2006, p. 10)pprt (2006) also states that the arts
contribute to academic success in several wayscplarly the “habits of mind, social
competencies and personal dispositions inheregrttsdearning” as well as “fewer hours
of TV, ...more community service and ...less boredorsdnool” (p. 8).

In addition to the previous benefits, this authmvides a clear and concise
definition of the term “transfer”, which is so ofte part of the discussion on arts and
education. Transfer, according to Ruppert, ocadrsn “learning in one context assists
learning in a different context” (2006, p. 8). Adtigh transfer is generally believed to
occur in nearly all learning experiences, reseaschave struggled to describe the
specific mechanisms and the permanence of transfer.

Each of the aforementioned research compendiuntsibles the relationship
between arts and learning in broad terms and foogly correlations between the two.
The relative strength and generalizability of tasgarch connections contained in a
compendium, especially when the collections arelygpeed by arts-based organizations, is
of limited benefit in and of itself. However, whased as a starting point and backed up

by current, individual research projects, the pietoecomes clearer.
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General Benefits.Eliot Eisner, as an independent researcher andishduas
found ten essential benefits of an education thdtides the arts. He delivered the
keynote address at the 2006 Annual ConventioneoNitional Art Education
Association and provided the following, as quotgdimilan (2007):

o The arts teach children to make good judgmentstaipmlitative

relationships;

. The arts teach children that problems can have thareone solution and

that questions can have more than one answer,

o The arts celebrate multiple perspectives;

. The arts teach children that in complex forms objpem solving purposes

are seldom fixed;

o The arts make vivid the fact that neither wordtheir literal form nor

numbers exhaust what we can know;

o The arts teach students that small difference eae harge effects;

. The arts teach students to think through and wighimaterial,

. The arts help children learn to say what cannataie;

. The arts enable us to have experiences we canfiltameno other source;
and

. The arts’ position in the school curriculum symbes to the young what

adults believe is importanfpp. 245 - 246)
David Gullat (2007) describes research conductetthéNational Endowment for

the Arts which identifies five ways that the arenbfit learners:



learn:

38

1) The arts can promote the academic growth of stgdetiiey are actively
involved in the learning process.

2) The arts can bring students, teachers, and pacgether by sharing fun
and creative experiences.

3) The arts can help produce a curriculum in whichdbre subject areas are
tied together and meaning is created for the stgden

4) The arts provide students with an outlet to redblerocultures found
among larger groups of people and institutions.

5) The arts can humanize the atmosphere in which stsidigarn. (p. 213)

In addition Brown (2007) also noted six ways in gbhthe arts help students

. Elaborate and creative thinking and problem solving
. Verbal and nonverbal expressive abilities.

o Applied learning in new contexts.

. Increased skills in collaboration.

. Increased self-confidence.

. Higher motivation. (p. 174)

Cognitive Benefits.In 2009, Spilka and Long published their internalaation

of the first half of the Ford Foundation's Natiodats Education Initiative. Their review,

conducted by the OMG Center for Collaborative Leagnincluded references to

research conducted by Catterall (1998, 1999), Be(dl@96), and Shreeve (1996) that

found a high correlation between students invoiveithe arts and increased academic

achievement, as evidenced by tendencies to achedter “grades and standardized test
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scores; ...stay in school longer; and ...better aisuabout self, school, and community
(p- 4). Ruppert (2006) also reported findings thaggest that “the arts nurture a
motivation to learn by emphasizing active engagenuksciplined and sustained
attention, persistence and risk taking, among atberpetencies” (p. 14).

Additionally, the authors found that these gaires“aupported by studies in
neuroscience that demonstrate positive relatiosdb@ween participation in the arts,
cognitive development, and learning” (Spilka & Lo2@09, p. 5). For instance,
endorphins in the bloodstream have the effectdficeng the amount of cortisol, the
hormone most associated with the body’s “fightdaghit” responses and secreted during
times of stress. One such study noted an increabe ibody’s production of endorphin
while involved in art and music experiences. Entorp have the potential to increase
students’ ability to concentrate and “manage peaksiness and enhances their learning
potentials” (Creedon, 2011, p. 34). As such, astigies that boost the production of
endorphin should increase student achievementde@eéedon also suggests that the
positive emotional aspects of the arts are alsd totlearning because emotion can
improve attention, which improves learning and mgmpartially by reducing the
amount of cortisol in the bloodstream. (2011, p- 35

In many independent studies, this increased acadachievement has been, at
least partially, attributed to learning in the aRsippert (2009) cites several that have
demonstrated a positive correlation between ppgtmon in arts courses and increased
achievement on SAT scores. For example, it wasdahat students who were enrolled
in arts courses for multiple years achieved atowva the national SAT averages in both

the math and verbal portions of the SAT. In famhger enrollment is correlated to
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significantly increased scores (p. 9).

However, it is important to note, as Heilig, e{2010) point out, that although
the benefits associated with arts education “mdyeas clear and measureable as core
subject test scores... we should not underestimatedtue of arts education for our
youth. The tyranny of readily observable data mawyally obscure what may be best for
society” (p. 142). The authors also described thdinear correlation between education
and potential growth and suggest that “succedsariuture will likely depend on the
interaction of creative, entrepreneurial thinkinghwnathematic and scientific intellect
and literary prowess” (2010 p. 142).

Social BenefitsIn addition to the possible cognitive benefitsedrning in the
arts, and in support of the idea that arts educasioaluable in and of itself, several
authors have described the social benefits assdomth arts in education. Brown
(2007) states that “the arts support qualities éin@tdesirable in students, including
creativity, originality, and expression” (p. 172pther researchers have described
positive correlations between participation in adsication programs and social skills
such as “self-confidence, self-control, conflicsakition, collaboration, empathy and
social tolerance” (Ruppert, 2006, p. 14).

Several studies have found that the arts can ledfactive way to create a
positive school environment by cultivating “teacherovation, a positive professional
culture, community engagement, increased stud&sriddnce, effective instructional
practice and school identity” as well as “increhsEacher collaboration and enhanced
partnerships with parents and the community” (Ruip2€06, p. 15). Brown also found

that arts education could be credited with improgets in several other socially
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beneficial ways, such as “cooperative learning ahalt and peer relationship
development” (p. 173).

Spilka & Long (2009) note that the arts can be usedducators to improve
teaching about “issues that pertain to social nesiadity and social change” (pp. 4-5)
perhaps due to the arts’ unique ability to “helgenplore our own and others’ thoughts
and feelings, critique ourselves and our worldgress our voices, and influence our
social contexts by using nonviolent means” (Walk&99 in Spilka & Long, 2009, p. 5).
The authors also note that these skills may bedfqular importance for the diverse
groups of students living in modern urban areas Yan® more likely to struggle with
issues of identity, voice, and their role in thencounity” (Spilka & Long, 2009, p. 5).
They also describe a literature review done by elaahd Noblit in 2009 that
“unequivocally emphasizes the importance of the asta strategy for culturally
responsive education that helps strengthen raigattity, resilience, and achievement”
(Spilka & Long, 2009, p. 5). In fact, at least arsearcher goes as far as describing
participation in the arts as analogous to “prewenpiediatric medicine” (Creedon, 2011,
p. 35)

Additional Benefits of Art Integration. Although the literature provides
substantial evidence for the benefits of arts mcation, there are even greater benefits
when art is integrated throughout a school’s cutam. Lynch (2007) found four
primary benefits for students who participatedrini@egrated curricula; the curriculum
“allowed for multiple perspectives ... helped creatgafe atmosphere for taking risks
...demonstrated that learning can be a pleasurapleriexce” and led to an atmosphere

where “the arts and regular classroom curriculutanadly complement each other” (pp.
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36 - 37). Also, Lynch (2007) described an environthvehere students are increasingly
more responsible for their own learning, more @ableonnect their experiences to their
learning, and improved their ability to “interpintent in ways that were meaningful to
them” (p. 36). Arts integration has a unique cafyatci achieve these benefits because
these activities engage students in several wayedrations allowed students to use
their hands, bodies, and voices in meaningful wanaking art allowed choices about
how to interact with content” and because “inteigreg were social events” (Lynch,
2007, p. 36).

Similar results are reported by Brown (2007) whadesd that art integration:
“encompasses an emphasis on student constructiomwofledge through collaboration
to make real-world connections to learning thaingpout of past work, as well as on the
use of reflection in continuous assessment of situiéarning” (p. 173). In addition to
these benefits, the author also found that aregmation has a positive correlation with
expanded “social competencies, such as coopetatveing and adult and peer
relationship development” (Brown, 2007, p. 173) #mat students benefit from art

integration by exhibiting the following traits thate correlated with improved learning:

. Elaborate and creative thinking and problem solving
. Verbal and nonverbal expressive abilities.

o Applied learning in new contexts.

. Increased skills in collaboration.

. Increased self-confidence.

. Higher motivation. (Brown, 2007, pp. 173-174)

An investigation by DeMoss and Morris (n.d) inte @hicago Arts Partners in
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Education (CAPE) schools described benefits astwatiaith one specific integrated arts
curriculum. However, because those benefits wepiicgble for a broad range of
students across socioeconomic, ethnic, and culined, the results may be more
generalizable. The authors found that the artemsmpces helped to create “analytically
deeper, experientially broader, and psychologiaqaldye rewarding learning. These
developments could have significant positive e§aut student’s general cognitive
growth over time, particularly if students expegerarts-integrated learning in their
classrooms on a regular basis” (Demoss, and Marids p. 23).
Implications

This study will contribute to the body of knowledgeeded to address this
problem by, first, investigating whether there isoasistent disconnect between the
written mission of the organization and the “livedission of its stakeholders. Secondly,
this action research intends to propose methodsnjmmoving the stakeholders
understanding of the term “arts integration.” Hiahis investigation anticipates using
the data gathered from the teachers, administraacsboard members to propose a
direction for coordinating the integration effodisthose who work for the school in
order to improve the educational experience foofils students.

Summary

Based on the problem statement and literature we\geveral factors are evident.
First, the students exhibit inconsistent achievermeacond, the school’s stakeholders
have struggled to define and implement the schaoission. Third, arts integration,
already a part of the school’s mission, has therg@l to increase consistency in

teaching which will yield consistency in studenhi@wement. Finally, without a clear and
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cohesive plan to integrate the arts, the individeathers will retain their individual
perceptions and methodologies and the long-terreflisrof integration will not be
attained for the students, the staff, or the ingsan.

Moreover, the process of teaching through art natisgn “does not occur
spontaneously, but must be deliberately introduoedfaculty already deeply invested in
multiple other responsibilities” (Charland, 2011 2p. In order to shape long-term,
meaningful change rather than brief periods of espence, decision makers must
cultivate “interactions in the mesosystem ...to yiehénges in teachers’ individual

understandings” (Charland, 2011, p. 13).
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Section 2: The Methodology
Introduction

The research design is based largely on the fisdfighe literature review. In
order to better understand the depth and breadtreaftakeholder’s knowledge related to
both organizational statements and arts integrainrapplied mixed methodology is
proposed. The research questions focus on thoss tapd delving into the potential
holes in understanding. The teachers, adminissabmard members, and other staff
members will be surveyed and interviewed in refatmthe research questions and their
responses will be summarized through statisticalyses. Those analyses will be used to
provide direction for the project.

Research Design and Approach

An applied, mixed-methods approach was choserhisrésearch design due to
several factors. First, Merriam (2009) describgdiafd research as research that is
“undertaken to improve the quality of practice qdaticular discipline” in the hopes that
the work “will be used by administrators and poliogkers to improve the way things
are done” (pp. 3-4). Also, quantitative researchsisd to summarize data and to
“describe preexisting groups or to determine wheghelationship exists between
variables” (Lodico et al., 2010, p. 24). In additigualitative research strives toward
“understanding how people interpret their expemsntiow they construct their worlds,
and what meaning they attribute to their experish@derriam, 2009, p. 5). Lodico et al,
(2010) suggest that “within the same study, quatig and qualitative methods can be
combined in creative ways to more fully answer aese questions” (p. 16). A

combination of each methodology allowed me to tfate the current state as well to
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gather deep, thick descriptions of the settingthedoarticipants’ perceptions of that
setting in order to influence the many relationstbptween and among the school’s
stakeholders and initiate change.
Research Questions

The research questions that drove this endeava agefollows:

1) How do the stakeholders’ perceptions of the schstaliied mission of an

“integrated art curriculum” compare to definitioofsthat term used in the

literature?

2) Are there consistent gaps between perception aminomly accepted

definitions?

3) What does the organization need in terms of legrrfunding, or capacity

in order to address those gaps?

Participants

The participants included a purposeful sample efcdrrent staff, administration,
and Board of Directors of the school in questioresvell (2008) describes purposeful
sampling as the most appropriate sampling methodatitative research. Additionally,
these participants had been chosen due to thewlkdge and experience with the
school, its mission, and the perceptions and dt#guegarding the mission’s
implementation. All participants were asked to ctetgpan online survey consisting of
Likert scale questions along with several open-dndsponses. Of these participants, a
sample was chosen based upon the participantshgnkkss to participate in a one-on-one
interview with me related to the school, its missiand art integration. Allowing

participants to self-select helped to minimize effect of individual attitudes and
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perceptions toward the researcher impacting thdtsee§ he broad results of the entire
staff survey were compared with the deep, richltesi the volunteer interviews.

| requested permission from the Board of Directord the school’s
Administration in order to gain access to potemeatticipants and complete the study at
the school. | sent letters via email and the US todoth entities outlining the proposed
study, its objectives, any potential risk or benffr the institution, and any potential
risks or benefits for the participants. Each po&tmarticipant was provided with the
same information and asked to sign an informedear®rm. The participants were
provided with contact information for me, the schadministration, and the research
advisors of Walden University in the event that payticipant has concerns related to the
study or their continued participation.

| strove to maintain a positive working relatiorskith all participants. This
relationship had been created through seven yéamlaboration and work within the
organization. | have previously been employed whehdistrict as a teacher and as an
administrator and was employed as a teacher idigitiect during the research term. In
addition, | had previously worked closely with ttaff, administration, and students on
many efforts to improve the institution for all ls¢dolders.

Denscombe (2007) describes the ethical concerosiagsd with action research
as identical to the standard ethics of researdmathat researchers must ensure that
permissions are obtained, confidentiality is mamed and identities are protected. This
is especially important when research is likelynipact practitioners other than the
researcher, as was the case in this study. Alththayle was no expected personal or

professional risk for any participants, | implenmeghseveral safeguards to protect
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participants from harm. First, all data was cobectvoluntarily. Participants had the
opportunity to opt out of, or defer participationthe investigation at any time without
recourse. Participants were not compensated fdicipation in any way, nor were they
penalized in any way for opting out. Secondlyd,a member of the teaching staff, had
no supervisory or evaluative roles for any of thetipipants. Finally, all data and
participants’ identities were kept confidentially oy own personal computer and
notebooks in order to prevent any concerns fof stafmbers regarding punitive actions
for their personal opinions. Any discussion of datgarticipant opinions has been
described using pseudonyms or randomized numbers.
Data Collection

Data was collected via several methods. Firsthalinbers of the teaching staff,
administrative staff, and Board of Directors weskeal to participate in a voluntary,
anonymous survey regarding the school, its missiod,arts integration. The survey
included several questions based on a 4-point tdeale. The survey strategy is an
effective method of inquiry due to its “combinatioha commitment to a breadth of
study, a focus on the snapshot at a given poititriea and a dependence on empirical
data” (Denscombe, 2007, p. 8). The survey itemsisted of seventeen questions related
to organizational statements and their usefulrzst$, generally and within the local
setting. The survey also included twenty-two iteslated to arts integration. These items
were intended to investigate integration practinegeneral as well as at the local and
individual level.

The survey data was collected as soon as | obtéieedppropriate permissions.

The survey was conducted via WuFoo, an online suawel questionnaire tool. The data
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gathered using this strategy was exported to SBS&Eing and analysis.

The second strategy for gathering data was intetaegtlude semi-structured
interviews. After analysis of the surveys, | pladite ask for volunteers to participate in
one-on-one interviews in order to gain insight itrends discovered during that analysis.
The interviews were supposed to be semi-structioeeduse this type of interview would
have several traits that would be beneficial te thsearch, as suggested by Denscombe
(2007). This data collection was prohibited whevak promoted into a leadership
capacity that precluded any ethical interview peotolt was decided that the survey data
would provide sufficient information for initial atyses and as a result, the plans for
interviews were abandoned and | focused my effortanalyzing the survey data.
Member checks were added to validate and ensuractheacy of the data as a result of
the interview elimination. The data from each dirthe survey was originally projected
to be triangulated against the interviews, so ggawide for accuracy and credibility of
the data gathered, as suggested by Denscombe (Zix@gyvell (2008, 2009), Merriam
(2009), and Lodico, Spaulding & Voegtle, (2010n the event of discrepant data or
cases, | compared that piece of information tothler data gathered for additional
evidence that may support or refute the disagreemen

| have previously worked within Arts Academy X feveral years and worked
on initiatives to improve the institution. Duriniget term that data was collected and
analyzed, | was employed as a teacher and hadpsowssory role for the entirety of the
school year. In the past, | was employed as anradirator involved in teacher and staff
observations as part of the overall evaluation @geclt was not expected that my role

during the time of the research would have an impacdhe research, but | recognized
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that some individuals on the staff may have hadrvagions regarding participation in a
study conducted by an individual who has held aomsupervisory role. In order to
alleviate these concerns, | emphasized that paaticin, or lack thereof, would have
absolutely no bearing on staff members’ employmgiagement, or position. Much of
the data was collected as anonymously as posSibéeremainder of the data was
collected on a voluntary basis and any discussi@ata in this document is anonymized.
Data Analysis

A four-point Likert type, quantitative survey datas analyzed using the general
protocols described by Creswell (2008). Data wasestand summed in order to
produce two overall scores to represent attitudieded to mission and arts integration in
order to investigate research questions 1 and & daka was input into SPSS to generate
descriptive statistics related to the variablessddigtive statistics such as the mean and
frequency tables were used to summarize and disisasesults. Although all possible
stakeholders did not respond, inferential stasstitere considered as a means to make
assumptions about the entire population of stakislat the institution, however it was
determined that the data did not fit the preretgigssumptions for any useful inferential
statistical analysis. The researcher also consideMNOVA tests in order to compare
stakeholders from different groups, i.e. admintsti® teachers, Board members;
however my desire to maintain anonymity for resporng’ data precluded any type of
comparison among groups.

The original intention was to analyze the survetada inform a process of one
on one interviews. The interview data was to bdyaed in order to further investigate

research question 3 using the following methodgjt@litative data analysis based on
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descriptions provided by Denscombe (2007), Cres{@608, 2009), Merriam (2009),
and Lodico, Spaulding & Voegtle, (2010). First, thedio was to be transcribed into a
word processing program. The transcription wasetodad, reviewed, and organized into
categories or themes. The themes were to be conkthat information was anticipated
to be entered into SPSS in order to analyze fodBeaising descriptive and inferential
statistics in a manner similar to that used forghantitative data. However, as
previously described, ethical concerns relatechtonges in my professional position
preempted those intentions.
Findings

The survey data can be found in Appendix J. It ecas/erted into numerical data
based on the following assumptions:

1) The questions related to mission, vision, andiatégration were all

worded in such a way that the respondents showd agreed to, or had a

positive view of the statement according to therdigbns found in the literature

review.

2) A response of strongly agrees was given a scofe Afree was scored 3.

Disagree was scored 2. Strongly disagree was seoted

According to these assumptions and the literaveew of missions and arts
integration, the average score for each survey #leould have a 4, but for the sake of
these analyses, | used an expected mean of 3, wioigld indicate that the average
respondent agreed to the statement.

The data charts and tables can be found in Appefdbhe data were

summarized in several groups to facilitate botloagrarching view and a detailed
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inquiry into the specifics of how the participamtsw the mission and arts integration.
When several survey questions were analyzed togetieemean of all responses for all
items being considered were averaged, and the masicompared to the expected
mean. For data analysis related to detailed ité@g$requencies of responses to specific
survey questions were analyzed for trends. Fomel& the questions were divided into
two broad categories to look at overall perceptimingrganizational statements and art
integration:
Broad overview of mission statement perceptions

Questions 1 — 17 (Miss1 — Miss 14 and Percl —3Fyaevere analyzed together to
create an overview of the school’s stakeholdersgpgions related to mission statements
and their appropriate use. The overall, combinedmu# these items is 2.339, which is
significantly below the anticipated mean of 3. Ttierence is enough to indicate that
the subjects did not have a shared understandipgroeption of how organizational

statements should operate or could benefit arturistn.
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Table 1

Mission Statement Perception Descriptive Stati

Survey Questior n  Minimum Maximum M SD
Miss1 19 2 3 2.42 507
Miss2 19 1 4 3.00 745
Miss3 19 1 4 2.63 .831
Miss4 20 1 4 2.50 827
Miss5 18 1 3 1.94 539
Miss6 19 1 3 2.16 .765
Miss7 20 1 4 2.45 759
Miss8 20 1 3 2.05 .686
Miss9 20 1 4 1.95 .887

Miss10 20 1 4 2.50 .889
Miss11 20 1 3 1.90 .641
Miss12 19 1 4 2.37 .895
Miss13 19 1 3 2.05 .780
Miss14 20 2 4 3.10 .788
Percl 20 1 4 2.25 967
Perc2 20 1 4 2.45 1.050
Perc3 20 0 4 2.45 1.050

Note All data from Online Survey Instrument availabieAippendix E. Questions related to Mission and
vision statements are abbreviated ‘Miss’. Questiefated to teacher perceptions are abbreviatedPe
Questions related to Art Integration are abbrevdidig'.

Broad Overview of Art Integration Perceptions

Questions 18 — 40 (Int 1- Int 23) were analyzecttogr to determine how the
organization’s stakeholder’s perceptions relateartantegration and the factors that
affect implementation. The overall, combined meafrsurvey items related to
perception of art integration is 2.936. This numibaziose to, but slightly below the
anticipated mean of 3. This high correlation appéaindicate that most stakeholders’

perception of art integration skews toward a pesitipinion.
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In addition, the questions were further analyzed subdivided as follows:
Table 2

Art Integration Perception Descriptive Statis

Surver n  Minimum Maximum M SD
Question

Intl 20 3 4 3.50 513
Int2 20 2 4 3.20 .696
Int3 20 2 4 3.35 .745
Int4 20 2 4 3.30 .657
Int5 20 2 4 3.35 .745
Int6 19 1 4 2.74 872
Int7 20 1 4 2.85 .813
Int8 20 2 4 3.15 587
Int9 19 2 4 3.32 .582
Int10 19 1 4 2.42 1.071
Int11 19 1 4 2.37 .955
Int12 19 1 4 2.74 .933
Int13 19 1 4 2.47 1.073
Int14 20 1 4 2.65 .875
Int15 19 1 4 2.79 1.134
Int16 20 1 4 2.60 .883
Int17 20 1 4 2.30 1.031
Int18 19 1 4 2.74 872
Int19 20 1 4 3.15 .988
Int20 19 1 4 3.26 872
Int21 20 1 4 2.85 1.089
Int22 20 2 4 3.30 .657
Int23 19 1 4 3.16 .834

Note All data from Online Survey Instrument availabdefippendix E. Questions related to Mission andovisi
statements are abbreviated ‘Miss’. Questions relaideacher perceptions are abbreviated ‘Perasfons
related to Art Integration are abbreviated ‘Int’.

Definition and Appropriate Use of Mission and Visim

Questions 1 — 14 (Miss1 — Miss14) related to tHendi®n of the term mission.
The overall, combined mean of these items is 2.85%h is significantly below the
anticipated mean of 3. This disparity indicateg tha subjects did not have a shared

definition or understanding of the term.
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Table 3

Shared Definition Descriptive Statistics

Survey Questior n Minimum Maximum M SD
Missl 19 2 3 2.42 .507
Miss2 19 1 4 3.00 745
Miss3 19 1 4 2.63 .831
Miss4 20 1 4 2.50 .827
Miss5 18 1 3 1.94 .539
Miss6 19 1 3 2.16 .765
Miss7 20 1 4 2.45 .759
Miss8 20 1 3 2.05 .686
Miss9 20 1 4 1.95 .887
Miss10 20 1 4 2.50 .889
Miss11l 20 1 3 1.90 .641
Miss12 19 1 4 2.37 .895
Miss13 19 1 3 2.05 .780
Miss14 20 2 4 3.10 .788

Note All data from Online Survey Instrument availaliefAippendix E. Questions related to Mission
and vision statements are abbreviated ‘Miss’. Qolstrelated to teacher perceptions are abbreviated
‘Perc’. Questions related to Art Integration arbraviated ‘Int’.

Questions 4 — 14 (Miss 4 — Miss 14) focused oraftyopriate use of mission
statements. The overall, combined mean of theswsite 2.357, which is, again,
significantly below the anticipated mean of 3. Ttierence is enough to indicate that
the subjects did not have a shared perceptionwfthe organizational statements should

impact the day to day functioning of the organizati
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Table 4

Appropriate Use Descriptive Statistics

Survey Questior n Minimum Maximum M SD
Miss4 20 1 4 2.50 .827
Miss5 18 1 3 1.94 .539
Miss6 19 1 3 2.16 .765
Miss7 20 1 4 2.45 .759
Miss8 20 1 3 2.05 .686
Miss9 20 1 4 1.95 .887
Miss10 20 1 4 2.50 .889
Miss11l 20 1 3 1.90 .641
Miss12 19 1 4 2.37 .895
Miss13 19 1 3 2.05 .780
Miss14 20 2 4 3.10 .788

Note All data from Online Survey Instrument availalbiieAippendix E. Questions related to Mission
and vision statements are abbreviated ‘Miss’. Qostrelated to teacher perceptions are abbreviated
‘Perc’. Questions related to Art Integration arbraviated ‘Int’.

Questions 1 and 2 (Miss 1 and Miss 2) related ¢édritent of a mission statement.
All of the responses for question 1 included eithgnee (40%) or disagree (55%). None
of the respondents indicated strong feelings eitfagr, but there was a slight skew
toward disagreement, which indicates that indivislaae unsure how to differentiate
between the intent of a mission and a vision statgnQuestion 2 indicates that fully
80% agreed with the statement, which is signifieeg tnost of the respondents felt that

the school’s mission statement was significantfiedent from other schools.
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Table 5

Intent of Mission Descriptive Statist

Survey Questior n Minimum Maximum M SD
Missl 19 2 3 2.42 .507
Miss2 19 1 4 3.00 745

Note All data from Online Survey Instrument availabteAppendix E. Questions
related to Mission and vision statements are aliiey ‘Miss’. Questions related to
teacher perceptions are abbreviated ‘Perc’. Questielated to Art Integration are
abbreviated ‘Int’.

Questions 3 (Miss 3) and 17 (Perc 3) asked respuside indicate how often the
mission statement is reviewed. Slightly more thalf (60%) of the responses for
guestion 3 indicate that the mission statemenerewas part of a continuous process of
improvement. 5% failed to respond and all othepoeslents felt that the mission
statement was not reviewed regularly. The maj¢fif#o) of respondents for question 17
indicated that the school reviewed its mission ger 4 years. All other respondents
provided answers from never to every year, witlotier response receiving more than
20%. The lack of cohesive, shared understandinlgi®process is evidenced in that most

of the responses indicated that the mission ievesd fairly regularly, but there was little

consensus as to how or how often.
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Table 6

Mission Statement Review Descriptive Stati

Survey Questior n Minimum Maximum M SD
Miss3 19 1 4 2.63 .831
Perc3 20 0 4 2.45 1.050

Note All data from Online Survey Instrument availabteAppendix E. Questions
related to Mission and vision statements are aliiey ‘Miss’. Questions related to
teacher perceptions are abbreviated ‘Perc’. Questielated to Art Integration are
abbreviated ‘Int’.

Questions 4, 5, and 6 (Miss 4, Miss 5, and Misaée focused on the use of a
mission and its impact on the purpose and focukeinstitution’s employees and
stakeholders. Question 4 was designed to investiftte school’s mission is used to
communicate a clear purpose. The responses wetrewsghly between agreement and
disagreement. Question 5 asked whether the schosdson is used to develop
employee focus. 80% of the respondents did notedtpad the school’'s mission was used
to focus employees. Question 6 inquired about vdregmployees’ expectations for each
other are influenced by the mission of the sche@¥ of respondents disagreed. These
responses indicate that the school’s mission isoasistently used to provide the

stakeholders with a clear purpose and that theadsheadership had not effectively

used the mission inspire and influence stakehalders
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Table 7

Use and Impact of Mission Descriptive Statistics

Survey Questior n Minimum  Maximum M SD
Miss4 20 1 4 2.50 .827
Miss5 18 1 3 1.94 .539
Miss6 19 1 3 2.16 .765

Note All data from Online Survey Instrument availabdefippendix E. Questions related to
Mission and vision statements are abbreviated ‘M@3gestions related to teacher perceptions are
abbreviated ‘Perc’. Questions related to Art Inédign are abbreviated ‘Int’.

Questions 7, 8, 9, 10, 12, and 13 (Miss 7 — 10ahd,13) inquired as to how the
mission is used to guide long and short term uistibal planning. The overall, combined
mean of these items is 2.228, which is well belbevanticipated mean of 3. This
difference is enough to indicate that the subjditsnot have a shared understanding or
perception of how organizational statements shbaldsed to guide institutional

planning.



60

Table 8

Mission as Guide for PlannirDescriptive Statistics

Survey Questior n Minimum  Maximum M SD
Miss7 20 1 4 2.45 759
Miss8 20 1 3 2.05 .686
Miss9 20 1 4 1.95 .887
Miss10 20 1 4 2.50 .889
Miss12 19 1 4 2.37 .895
Miss13 19 1 3 2.05 .780

Note All data from Online Survey Instrument availaliefippendix E. Questions related to Mission and
vision statements are abbreviated ‘Miss’. Questiefated to teacher perceptions are abbreviatedPe
Questions related to Art Integration are abbrevdidig'.

Questions 5, 6, 11, and 14 (Miss 5, 6, 11, andvete designed to determine how
the mission guides individual teacher’s practicéhiw the classroom. As previously
discussed, the responses to questions 5 and &iediat the school’s mission is not
significantly influential for most staff memberscéording to the data on question 11,
85% of the respondents do not feel that the migsitimences classroom practice.
However, 75% of respondents believed that the dhotssion fits their professional
goals and values. Together, these items indicatgnéficant disconnect between how the

mission has been used by management and how Kehetders view the mission.
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Table 9

Mission as Guide for Pracle Descriptive Statistics

Survey Questior n Minimum Maximum M SD
Miss5 18 1 3 1.94 .539
Miss6 19 1 3 2.16 . 765
Miss11 20 1 3 1.90 .641
Miss14 20 2 4 3.10 .788

Note All data from Online Survey Instrument availabdeAippendix E. Questions related to Mission and
vision statements are abbreviated ‘Miss’. Questrefated to teacher perceptions are abbreviated™Pe
Questions related to Art Integration are abbredidiat’.

Appropriate use of art integration

The overall, combined means of survey items 23 @d® — 23) related to use of
art integration is 2.777. This number is quitetsbleliow the anticipated mean of 3 when
compared to most items related to art integratiom not nearly as low as the items
related to organizational statements. This seemxitoate to indicate that although the
staff and stakeholder’s have a positive view ofdbecept of art integration, there is

some trepidation as to how it should be implemented
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Table 10.

Use of Art Integration Descriptive Statistics

Survey Questior n Minimum  Maximum M SD
Int6 19 1 4 2.74 872
Int7 20 1 4 2.85 .813
Int8 20 2 4 3.15 .587
Int9 19 2 4 3.32 .582

Int10 19 1 4 2.42 1.071
Int11 19 1 4 2.37 .955
Int12 19 1 4 2.74 933
Int13 19 1 4 2.47 1.073
Int14 20 1 4 2.65 .875
Int15 19 1 4 2.79 1.134
Int16 20 1 4 2.60 .883
Int17 20 1 4 2.30 1.031
Int18 19 1 4 2.74 872
Int19 20 1 4 3.15 .988
Int20 19 1 4 3.26 .872
Int21 20 1 4 2.85 1.089
Int22 20 2 4 3.30 .657
Int23 19 1 4 3.16 .834

Note All data from Online Survey Instmient available in Appendix E. Questions relateMission
and vision statements are abbreviated ‘Miss’. Qomstrelated to teacher perceptions are
abbreviated ‘Perc’. Questions related to Art Inédigin are abbreviated ‘Int’.

Questions 18 - 23 (Int 1- 6) related to the digtoncbetween art integration and
art education. The overall, combined means of teaseey items is 3.239. This number
is higher than the anticipated mean of 3. This lpgsitive response indicates that most
stakeholders believe that they can make a cleanci®n between art education and art

integration.
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Table 11

Art Integration Distinction Descriptive Statist

Survey Questior n Minimum Maximum M SD
Intl 20 3 4 3.50 513
Int2 20 2 4 3.20 .696
Int3 20 2 4 3.35 745
Int4 20 2 4 3.30 .657
IntS 20 2 4 3.35 745
Int6 19 1 4 2.74 872

Note All data from Online Survey Instrument availabdeAippendix E. Questions related to Mission and
vision statements are abbreviated ‘Miss’. Questrefated to teacher perceptions are abbreviatedPe
Questions related to Art Integration are abbredidiat’.

Questions 24 — 26 and 29 (Int 7 — 9 and 12) aséspondents to indicate how art
integration impacted their collaborative activitiggh other educators. 70% of the
respondents to item 24 felt that they were confidettheir abilities to plan an integrated
activity on their own. 90% of respondents to itetna@reed that they were confident in
their ability to collaborate with grade level teatosreate integrated activities. 95% of
respondents to item 26 felt they would be confidmiiaborating with an arts specialist
to create integrated activities. Unfortunately,yo®0% of respondents to item 29 felt that
they clearly understood their role as part of datarative team. These numbers indicate
that although most stakeholders are confidenteir tibilities as a team member, a
significant number of individuals are unsure howviwrk on their own or what their

specific role on a team should be.
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Table 12

Impact of ntegration on Collaborative Activities Descripti$atistics

Survey Questior n Minimum Maximum M SD
Int7 20 1 4 2.85 .813
Int8 20 2 4 3.15 587
Int9 19 2 4 3.32 .582
Int12 19 1 4 2.74 .933

Note All data from Online Survey Instrument availabdefppendix E. Questions related to Miss
and vision statements are abbreviated ‘Miss’. Qomstrelated to teacher perceptions are
abbreviated ‘Perc’. Questions related to Art Inéign are abbreviated ‘Int’.

Questions 27 and 28 (Int 10 and 11) were focusdti®nse of art standards and
their correlation to other academic standards.hiBeims were nearly evenly split
between agreement and disagreement. In both dagettydess than half of the
respondents indicated that they were either unfamilith Michigan art education
standards or were unable to use them to make cbongevith another content area.
Table 13

Art and Academic Correlation Descriptive Statis

Survey Questior n Minimum Maximum M SD
Int10 19 1 4 2.42 1.071
Int1l 19 1 4 2.37 .955

Note All data from Online Survey Instrument availalbdeAippendix E. Questions related to Mission
and vision statements are abbreviated ‘Miss’. Qolstrelated to teacher perceptions are abbreviated
‘Perc’. Questions related to Art Integration aréraviated ‘Int’.

Several questions related to the assessing leaamtigmplementing learning
activities using integrated art. Question 30 (I3} Was related to the respondent’s

confidence in the use of art integration as anssssent technique. Again, the responses
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were fairly evenly mixed between agreement andgdesament. Questions 31 - 35 (Int 14
—18) inquired as to how confident the individusgpondents were in their ability to
integrate specific art forms. The overall, combinegans of these survey items related to
the specific forms of art integration is 2.615. S humber is quite low when compared to
the anticipated mean. This seems to indicate ttradwegh the staff and stakeholders have
a fairly positive view of the concept of art intagon, there is a broad lack of detail when
asked about the specifics of how integration shbeldnplemented. A closer
examination of the frequency tables for these st@mdicates that most individuals are
quite comfortable in some areas of art integrasioch as music, drama, and multimedia
art (each of which had 65% agreement) but muchdesgortable when it comes to art
areas such as dance (which had only 40% agreement).

Table 14

Assessing and Implementing Integration Descripftagistic:

Survey Questior n Minimum Maximum M SD
Int13 19 1 4 2.47 1.073
Int14 20 1 4 2.65 875
Int15 19 1 4 2.79 1.134
Int16 20 1 4 2.60 .883
Intl7 20 1 4 2.30 1.031
Int18 19 1 4 2.74 872

Note All data from Online Survey Instrument availalbideAippendix E. Questions related to Mission
and vision statements are abbreviated ‘Miss’. Qolstrelated to teacher perceptions are abbreviated
‘Perc’. Questions related to Art Integration aréraviated ‘Int’.

Questions 36 — 40 (Int 19 — 23) were designed teradene how art integration
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guides individual teacher’s practices within thessroom. The overall, combined means
of these survey items is 3.144. This number isdnghan the anticipated mean. This high
positive response indicates that most stakeholskdigve that integrating the arts has a
strong impact on both their philosophical foundasi@and their daily experiences.

Table 15

Integration and Classroom Practice Descriptive Stadts

Survey Questior n Minimum Maximum M SD
Int19 20 1 4 3.15 .988
Int20 19 1 4 3.26 872
Int21 20 1 4 2.85 1.089
Int22 20 2 4 3.30 .657
Int23 19 1 4 3.16 .834

Note All data from Online Survey Instrument availalbideAippendix E. Questions related to Mission
and vision statements are abbreviated ‘Miss’. Qomstrehted to teacher perceptions are abbrevi
‘Perc’. Questions related to Art Integration arbraviated ‘Int’.

Summary/Project as an Outcome

The collection and analyses of data from multipékeholders has informed the
direction of the project study insofar as the dedcewhich there are misunderstandings
and or misgivings related to the school’s missibmtegrated art education had been
unknown. The data has been applied to the resegarstions as follows:

1) How do the stakeholders’ perceptions of the schstaliied mission of an

“integrated art curriculum” compare to definitioofsthat term used in the

literature? The data indicates that although tieeeeshared desire to integrate art,

there is little in the way of consensus regardirigreiegration or organizational
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statements. The stakeholders, generally undersit@npics, but are unable to

describe the appropriate and specific use of either

2) Are there consistent gaps between perception aminomly accepted

definitions? The respondents’ replies indicate thate are consistent gaps in the

details of how to implement a mission and how tegnate art.

3) What does the organization need in terms of legfrfunding, or capacity

in order to address those gaps? The greatest aggmmal need is the creation of

shared understandings and practices when it camm@g&nizational statements

and effective integrated instruction.

Based on these findings, | have made recommendatgarding how the
institution’s stakeholders can use this data talachaction research in order to gather

additional information and create shared understgsdf these topics.
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Section 3: The Project
Introduction

Based on analysis of the survey data, | have stegésat there appear to be two
primary factors that affect the implementationte# school’s mission. These factors are
that a) the majority of the institution’s stakeharisl are unaware of the role of the
school’s mission statement as the primary drivallodf the school’s planning activities
and b) the majority of the institution’s stakehaklare supportive of the general concept
of arts integration but are unaware of the speam#aning of and methods for
implementing arts integration as described in thesl’s mission. In order to address
both of these issues, | am proposing an ongoinkg ®fcaction research investigating to
be enacted by the school’s staff and focused ontbdwest fulfill the school’s mission by
way of effectively and consistently integrating iato the curricula.

This section provides an overview of the projaatjuding a thorough description
of the rationale and objectives of the projectitérature review focused on recent
research and theoretical basis for arts integraiotion research, as well as the
pedagogical shifts that will make these effortsag pf the culture of the institution rather
than a short term reform effort. In addition, infation regarding potential barriers,
existing supports, and the likely timeframes assed with the project are included. The
conclusion of Section 3 will describe how this pudjis expected to influence social
change for both the local and national educatioaaimunity.

Description and Goals
In order to foster second-order change within tig#itution, | propose a

collaborative effort in which teachers of this sshpartner will conduct action research
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into the best practices related to implementatioaris integration. According to Lodico,

Spaulding & Voegtle (2010), the following steps aeeessary for action research:

o Reflect on your practice and identify a problensomething you want to
improve,

. Set the problem in a theoretical and research gbhtereading research
on the topic,

o Reflect on your own experiences with the problem,

. Identify persons with whom you can collaborate,

. Make a plan for systematic data collection,

. Collect and analyze your data reflecting on what gce learning

throughout data collection,
. Create plan of action based on your results,
o Plan the next cycle of research to carry out ydam pnd assess whether it

improves practice,

. Analyze all data and reflect on its meaning forcfice, and
o Form tentative conclusions and determine what gquestemain (p. 294).
Rationale

This action research will be executed in ordeio&idr second-order change
within the school. First-order change is a chamge is designed to alter an
organization’s policies and procedures withoutcffe the organization’s mission or
vision. The types of changes are appropriate whenexisting goals and structure are

adequate and desirable” (Waks, 2007, pp. 282 -. 288)ever, if those goals and
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structures are not ‘adequate’ or ‘desirable,” abéscase when “art integration efforts ...
favor curricular adjustments over pedagogical refofCharland, 2011, pp. 2 - 3), as is
indicated by the analysis of data collected, searddr change is necessary. Second
order changes significantly impact the way an oigion functions. New organizational
goals, new structures, and new relationships aaridde pedagogical transformations”
and “significantly impacts the cultural core ofcheol and challenges the understandings
of its staff’ (Charland, 2011, p. 3).

Review of the Literature

Investigation of organizational change began wisliearch of the Walden
University Library, using the ‘ThoreaiDiscovery Service. The author limited the results
to the years 2008 through 2014 and further limitedresults to include only those that
would produce full text, scholarly (peer reviewadficles. Using these limiters and the
Boolean phrase ‘organizational change’ produce@3lresults.

The literature related to the analysis of orgamzret change has been
summarized by Smets, Morris, and Greenwood (204 2gaaing three primary
approaches. In their analysis, the first type @mnge is described as the result of one or
more external factors or “exogenous shocks” (Sntsris & Greenwood, 2012, p. 878)
that impact stable organizations and force theohemge. These are changes often
characterized by discord within the organizationleveearching for resolution of the
‘shock’. The second description of organizatiorf@mge occurs as a result of the internal
“contradictions” (Smets, Morris & Greenwood, 20p2878) that are an essential product
of organizational growth. These are often charatdrby political maneuverings

designed to build alliances within the organizaiimorder to address the contradiction.
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The final approach describes how “intraorganizatiaynamics” (Smets, Morris &
Greenwood, 2012, p. 879) influences organizatichahge. In this scenario, managers
interpret aspects of the change process and tisenus reasoned by the groups that
must implement that vision.

A prime example of this third description of chamgi@cluded in Charland’s
(2011) adaptation of the Cultural Ecology theoryJoke Bronfenbrenner, the
psychologist who helped found the Head Start prograthe United States, to describe
change in educational systems. This theory helpdetatify all of the factors that affect
the acquisition and use of information. Accordinghis constructivist theory, all humans
are culturally influenced by many factors that ircipaow we learn and use new
information.

In educational systems undergoing change, theser$amust be assumed to be
“interactive, rather than additive” (Guhn, 20093p5). Indeed, none of the individual
factors can be universally applied successfullgrtg educational setting, and the overall
impact of these factors is ultimately determinechbw each factor is affected by and
implemented in light of the other factors. “Instetieby all must be assumed to be
interdependent, and all necessary, but not suffic@enditions for the implementation
and sustainability of school reform” (Guhn, 20093p5). The theory proposes several
levels of interrelated and complex influence onralividual. Because individual
perceptions will determine the effectiveness of thi any other intervention, these levels
will be considered here.

Of Charland’s levels, as depicted in Figure 6,l#ngest and most encompassing

is the Macrosystem. This level includes societalwa of what an appropriate education
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should involve and include. Secondly, the Exosystatudes educational policy and
standards within the entirety of the educationahcwnity as well as the Federal, State,
and local mandates and policies that impact a dcfibe Mesosystem includes the
influences of the individual school culture; hove fthool’s stake holders interact and
the standards that individuals hold each othefhe. Microsystem level includes
“teachers’ personal understandings of identity mmgkion at the microsystem level. A
school’s distinctive culture can be characterizedhe dynamic interplay of students’
and educators’ Microsystem understandings and Mesas relationships, functioning
within the opportunities and constraints of the &stem and Macrosystem” (Charland,

2011, p. 6).

+ Overarching social. culturalideclogies, values,

Macrosystem s oo

education, status hierarchies, capitalism.

+ Influence of institutional mission, curriculum,
district/state /national standards, professional
EXO Syste m development, funding, mandates,
incentives/disincentives, school/community links,
administrators, policy makers

+ Interrelationships amongteachers, staff, students

‘ M esosyste m + Relationships betweenteacher & school, teacher &

students, students & school, families & school

¢ ldeosyncraticunderstandings, dispositions, values,

- | Py
‘ M I c ro Syste m . E::sr:?hnaan;n;is:::ienceswith colleagues, students,
|

community

Figure 6. A cultural ecosystem of education according torenbrenner. Adapted from “Art integration
as school culture change: A cultural ecosystemasatr to faculty development” by Charland, W., 2011,
International Journal of Education & the Arts, 12(8 5. Retrieved frorhttp://www.ijea.org/

Using these constructs, it is apparent that effectingoing implementation of
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any type of change is dependent upon all of thesedctions. If second order change is
to occur, it must be compatible with the ideals aallies of the educational community,
those who fund education, those being educatedtheneducators, themselves. As
Charland states:

The persistence of an intervention in a schooluceltequires that it not only

finds purchase in the exosystem level, which rédlacdistrict’s or school’s

written policies, mission, goals, and standards nore importantly that it is
accepted and put into conscientious practice biyithgals—teachers—at the
microsystem level...the intervention should captareame form macro-level
values, fit within the systemic constructs of thesystem, be compatible with
basic curricular and pedagogical expectationsdbfihe the mesosystem, and
ultimately allow for a sense of purpose, agencicaty, and idiosyncratic
creation of meaning by individuals at the microsystevel. (Charland, 2011, pp.

6-7)

The use of action research is appropriate forstdy for several reasons. First, |
intend to use the results of this study in an d&daool setting that has experienced
difficulty in order to foster long term, second erc&hange. In addition, | recognize that
this change is not likely to be implemented as extome, intervention, but must be
continually reexamined, implemented, and reevatuat@rder to achieve the benefits
associated with art integration. Finally, | intelodake a participatory role as an active
educator and researcher within the research seBEegh of these intentions, desires, and
recognitions are highly aligned with the definirftacacteristics of action research.

According to Denscomb (2007), action research icemed with the following matters:
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1) Practical It is aimed at dealing with real-world problenmslassues,
typically at work and in organizational settings.

2) Change Both as a way of dealing with practical probleansl as a means
of discovering more about phenomena, change isdedas an integral part of
research.

3) Cyclical processResearch involves a feedback loop in which ihitia
findings generate possibilities for change, whichthen implemented and
evaluated as a prelude to further investigation.

4) Participation Practitioners are the crucial people in the neteprocess.
Their participation is active, not passive. (pg3)L2

Two other types of inquiry were considered for s$tisdy, case study and

phenomenological research. Case studies offer portmity to study a “program, event,

activity, process, or one or more individuals” regt detail (Creswell, 2009, p. 13).

Phenomenological research “identifies the essehbarmman experiences about a

phenomenon as described by the participants” (Griés2009, p. 13). Although each

would have been just effective in identifying thederlying issues associated with the

stakeholders’ perceptions and practices relatéateégration, neither of these types of

research includes the inherent continuity of reftet planning, and action that is

associated with action research. Since | intendgutdvide the institution with an

opportunity for continued growth and ongoing impement, the characteristics of action

research were determined to be most appropriathifstudy.

Implementation

The action research began with a survey of ther8f&gsional members of the
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school community to examine the pedagogical andrétieal structures at the
Microsystem level in order to drive staff developrhand increase interaction at the
Mesosystem level as depicted in Figure 7. In ofdlethe members of the staff to
personally subscribe to pedagogical and theoraticdérpinnings of arts integration, the
staff-to-staff relationships must change in a waat supports and encourages meaningful

dialogue that can influence the Mesosystems anddglystems.

+Prior
lnowledge
shared amaong
pesrs

+Faculty +Understandings
developrment ftr of teaching
aining practice and
+ Alignment with * Classroom student
the mission of implementatio learning.
the institution q q n A *Role of teacher
Fitat the WAE Relationships *Peercoaching BEI:;fS at and student,
Exosyste pedagogical atthe « Whole-group _ e + Pedagogical
m need Mesosystem discussions and Microsyste repetoire
« Policy/expectati level analysis of m level * Commitment to
onsforfaculty practice artasa
development *Teachers' teaching/learni
assessmant of ngteolinthe
student general
lzarning classroom
throughart
integration
+ | dentity of

arhaal

Figure 7.Cultural change flow chart. Adapted from “Art igtation as school culture change: A cultural
ecosystem approach to faculty development” by @hall W., 2011, International Journal of Education &
the Arts, 12(8), p. 6. Retrieved framtp://www.ijea.org/

The traits that separate action research from dyfpess of research are that action
research is a process that not only initiates obamgt is an ongoing process that will
foster continual reexamination and change. Thistwagrimary reason that action
research was chosen as a methodology. The oveoak$s is depicted in Figure 8 and
can be summarized as beginning with a criticakbgibn that identifies a problem, after
researching the problem and creating a plan toeaddhe problem, the researcher

initiates a change in professional practice. Thange is the reflected upon to discern
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any new or unforeseen problems.

Professional
Practice

Critical Reflection
Action (Instigate (Identify problem
change) or evaluate

change

Strategic planning
(Translate
findings into
action plan)

Research
(Systematicand
rigorous inquiry

Figure 8.The cyclical process of action research. AdaptechfSood research guide: For small scale
social research project8rd ed.), by M. Denscombe, 2007, p. 126.

Potential Resources and Existing Supports

The potential resources available to implementtifpe of ongoing activity could
come from numerous sources. The school’s staffaanagnistration have extensive
knowledge and experience within their respectietlf and related to education in
general. These individuals can harness that kn@elatd experience to investigate
existing resources such as websites like ArtsEpigevided by The Kennedy Center; the
art education compendiums referenced in the lileeateview; and any of the other art
education resources included in the referencesi®fibcument. In addition to knowledge
and experience, it is possible that the schoolferoonity could investigate grant

opportunities related to at education and integnati
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The most influential existing support for this @cj includes the school’s
administration, teachers, staff, Board of Directams the students and families who
subscribe to the general idea of the benefits @frarducation. These groups along with
the school’s Fine and Performing Arts Parent Assamm have proven that they are
dedicated to, willing to advocate for, and willitgginvestigate methods of improving the
art and educational experience for the students.

Potential Barriers

Unfortunately, the potential barriers for the swsscef this project are from the
very same groups as the potential resources astirexsources of support. The people
at the school will ultimately determine, througleithdesire, willingness to grow, and
ability to change how successful this endeavor is.

Proposal for Implementation and Timetable

As described previously, it is anticipated thataladon research will be
implemented as part of an ongoing cycle of invedio that could last for as little as six
months and up to an entire year. The initial cyélaction research is anticipated to
begin with the completion of this project and isclébed in Figure 8. This investigation
initiated this cycle, wherein my own Critical Reft®n led to an initial phase of
Research. That Research has provided data, thgsenal which led to Strategic
Planning. The Planning involved a proposal forAlséon of ongoing, cyclical action
research on the part of the school’'s stakeholdérs.cycle of initial action research will
be guided by the model proposed by Lodico et &l102 p. 24) and the findings of this
study, which include the awareness that the comiyilacks a shared consensus of art

integration. The researcher will lead the actiseezgch by providing the staff with
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specific training on how to use action researchutther investigate the findings of this
study and to propose potential solutions.
Roles and Responsibilities

In the initial phase of action research, | haveetathe role of lead researcher in a
participatory action research setting. Cressw@08) describes participatory action
research as designed “to improve the quality opfes organizations, communities, and
family lives...incorporating an emancipator aim ofiraving and empowering
individuals and organizations” (pg. 603). Howeverfuture phases, it is expected that
other members of the teaching or administrativl sl become more involved as the
focus changes from participatory to practical actiesearch, the purpose of which is “ to
research a specific school situation with a viewax improving practice (Creswell,
2008, p. 600) . In either case, many stakeholddrparticipate in the process of critical
reflection, research, strategic planning, actiom professional practice to guide further
critical reflection.

Project Evaluation

These action researchers will be able to evalinate progress in multiple ways.
First, during the cycle of research, teams of actesearchers can compare their efforts
with Cresswell’s (2008) defining characteristicsacfion research. The first
characteristic describes action research as havprgctical focus. It should also remain
focused on the educator-researcher’s own pracickaboration must always be at the
heart of action research. The researchers musecoiire dynamic processes of all of the
activities of action research. After these stepsiiitegral to the process to create a plan

of action and to share the results with those wdrohenefit from the use those plans to
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foster change. Secondly, Cresswell (2008) prove#e®ral more criteria to assess the
quality of both participatory and practical acti@search:
o Does the project clearly address a problem or isspeactice that needs

to be solved?

. Did the action researcher collect sufficient dataelp address the
problem?
o Did the action researcher collaborate with othersng the study? Was

there respect for all collaborators?

. Did the plan of action advanced by the researchid bbgically from the
data?
. Is there evidence that the plan of action contatub the researcher’s

reflection as a professional?

. Has the research enhanced the lives of particigmnésnpowering them,

changing them, or providing them with new underdiags?

. Did the action research actually lead to a chamgkdoa solution to a

problem make a difference?

. Did the author report the action research to awdienvho might use the

information? (p. 612).

These two sets of guidelines provide directionefealuation and course
correction when necessary. Teachers of the schilokark in action research teams.
Each team will provide all other teams with prograpdates on a quarterly basis during

staff development days. These updates will be aompnity for other teams and the
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project leader to provide feedback and will focagthre following objectives, based on

Cresswell’s (2008) criteria for quality:

o What is the plan of action?

. How does this plan of action clearly address alprabn our practice?
. What data what collected? Does it relate to thélpra and the plan?
. What was the process for collaboration for yountea

. Does the collected data logically lead to the psggoplan?

o How has this process contributed to your team’lecabn as

professionals?

. How will our research and plan enhance the livestudents?

. How will our action research lead to a change acpce or make a
difference?

. Did the team present their findings to the entiedfsn a meaningful way?

These updates will be an opportunity for the teaamsyell as other teams and the

project leader, to provide feedback and to evalaatd team’s progress.
Implications Including Social Change

Local Community

This project contains great potential for sociarmde in the local community.
The literature review of section one describes hassion driven and focused schools
benefit the learning environment. Section one algdains how arts education, and to an
even greater degree, arts integration are valuattesocially beneficial for the students

and the adults involved in these programs. A schooimunity that remains focused on
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and dedicated to its core mission will continugfgw, develop, and improve. A school
community that remains focused on and dedicategtsoeducation is an increasingly
rare commodity in the current educational environnhand is a necessary commaodity for
those students who thrive in a creative environmendrder to ensure that this
commodity remains available to those students,iiicumbent upon the stakeholders to
understand and effectively implement the missiothefschool.
Far-Reaching

The researcher hopes that this work may contritmutiee greater body of
knowledge related to the myriad benefits of atteducation, and a highly focused
learning organization. As the United States comito discuss and implement ‘new’
cross-cutting curricula such as the Common Coree Standards in English Language
Arts and Mathematics, The Next Generation Scienaedards, and the National
Curriculum Standards for Social Studies it is agonant as ever to keep the arts as an
integral part of the conversation. As educatongestio continually improve the process,
it is always important to remember Dewey’s thedatt‘arts should be a central
component of education because the developmehteafrtagination is the impetus for
social change” (Spilka & Long, 2009, p. 5).

Conclusion

All of the issues described in the problem statdrméfection One, namely
inconsistent achievement on the part of the stsl@nperceived lack of clarity related to
the school’s purpose, and the untapped potentiattohtegration to increase consistency
could be addressed via a coordinated collaborationg the individuals who are

already dedicated to the ideals of an art integratkication at the institution.



82

Section 4: Reflections and Conclusions
Introduction

The analysis of the surveys indicated a need fangés in the attitudes and
behaviors of the school’s stakeholders. The rebeaisuggests that action research
could have a potentially dramatic positive impattloe struggles experienced by this
institution due to these factors. In addition tosé changes for the teachers, students, and
community, | have also grown in many ways. In Secd the author will reflect on and
discuss the strengths and weaknesses of the pagjeetll as those changes related to
personal growth in the following areas: scholarshipject development, and leadership.
In addition, potential directions for future resgrawill be discussed.

Project Strengths

This project is expected to have several strengibisthe least of which are
attributable to the ability of action researchrgpact “the lives of participants by
empowering them, changing them, or providing theith wew understandings”
(Creswell, 2008. p. 612). Action research requo@stinuous input and reflection by the
educators and administrators of the school. Thgomy cycle of critical reflection,
research, strategic planning, and action as desthlyp Denscombe (2007, pg. 126) can
provide the structure for continuous improvemernthefinstitution. Empowering the staff
to participate in collaborative, critical refleatiovill directly address the stated problem
of a lack of clear guidance and agreement on fégegration” practices and procedures.

The project also has the potential for becomingxaeptionally cost-effective
professional development model, which can providelerent, and cohesive content

delivery model through the entire school. Denscerf#®07) describes how the
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continued reexamination of practice, investigatbsolutions, and the resulting changes
is beneficial because iféeds back directly into practice “and “the process is ongoing”
(pg. 125). As the educators involved in the stugyable to identify what works and
what doesn't, the teachers themselves will be tabfarther investigate and hone their
practices related to arts integration.

Although specifically intended to addrees art inddign in this project, the
processes of action research can be implementedpotiéd to multiple situations that
would benefit from improved reflection and changeprofessional practice in areas
such as Professional Learning Communities, Responisgervention, Multi-Tiered
Systems of Support, and project evaluation, to naresv..

Project Limitations

The design of the survey that was used as the pyidaa source could have
impacted the interpretation of the results. Althoegre was taken to ensure that the
guestions would address specific issues relatatigsion statements and arts integration,
it is plausible to assume that some of the paditip misunderstood the questions or
were affected by preconceived notions. Additionalthough other institutions could
use portions of the project, the action researah @ primarily useful to this specific
setting and would require major overhaul to be gaized to other settings. The final
limitation of this plan is that understanding otlasupport for the plan by the teachers
will have a significant impact on the success efphoject.

Recommendations for Remediation of Limitations
In order to address the limitations posed by theesuand its use, | have

attempted to use multiple data points for similams and triangulation of data via
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interviews. The specificity of this project couldtpntially be remediated by removing
many of the identifying details. In this way, thengral plan for action research could be
applied to any school setting investigating anyosthvide issue. The types of teacher
understanding and support necessary for this t{peganizational change will require
the staff to participate in second order changel af the levels described by Charland
(2011, pp. 6 -7.)
Scholarship

Scholarship is defined differently depending upos $pecifics of the situation.
For example, when referring to those involved inadarship, “Webster$hird
International Dictionarydefinesscholarlyas: 1) concerned with academic study,
especially research, 2) exhibiting the methodsatitides of a scholar, and 3) having
the manner and appearance of a scholar’ (Reseat&@afhing Services Olin Library
Cornell University Library, 2012). Tyler (2009) goso far as to suggest that the terms
“researcher, scientist, scholar, and academic32p) can be, and often are, used
interchangeably. Another description is given antbton (2010), who defines
scholarship as “the knowledge and wisdom gainealtr the examination of
educational theories and frameworks” (p. 186). Rrnacademic researchers and
libraries also use the term scholarly to describpexific type writing that is found in a
particular type of publication. According to Watdeniversity, scholarly writing is
defined by a lack of bias, use of evidence anchgtargument, and employs a scholarly
tone exemplified by concise, precise, and cleaguage (Walden University Center for
Student Success, 2013). A scholarly journal is kisawn as &cademic, peer-reviewed,

or refereed journal(Research & Learning Services Olin Library Corntliversity
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Library, 2012) because experts of the field whoeewthe articles for content, style, and
accuracy review their contents
Project Development and Evaluation

| learned several important lessons when investigand developing this
project. First, the success of the project will dnam the effective implementation of
many interconnected considerations. Considerasank as: who will be involved, what
the problem is, how this type of problem been askird in the past, how this problem
will be addressed in the future, who the partictpamll be and how they will
participate, where and when the work of the projelt occur, if the participants will
need additional resources, if they will need timeney, training, and expertise, if there
are specific strengths or opportunities that cahdreessed, and if specific weaknesses or
threats can be avoided.

Second, it is vital to evaluate the project in oredetermine whether the project
is progressing appropriately. Evaluation is destdilm detail by Spaulding (2008) and he
separates evaluation from other types of researatabing that evaluation is “conducted
for decision making purposes, whereas researcttaaded to build our general
understanding and knowledge of a particular toptt @ inform practice” (p. 5).

Effective and efficient evaluation using the tent@éain Appendix L will help to maintain
a shared vision of what the project is intendeddocomplish and keep team members, as
well as the entire community, moving toward the eayuoal.
Leadership and Change
At the beginning of the process, | often viewedlkrahip as a process of telling

individuals how to do their jobs, what steps auneed, what forms should be filled out.
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However, over the course of this investigationmanily during the literature review, |

have had the opportunity to reexamine those natibne single most important lessbn
have learned is that leadership is a process of inspiring change. In
order for change to occur, people must change as well. Only when the
individuals doing the work want a change can it be successfully
implemented. As described by Michael Fullan, stakeholdersattitudes and
beliefs will play a major role in the successful implementation of any
change (Fullan, 2007). It is my goal to become a transformational

leader, which has been described as “one who commits people to action, who

converts followers into leaders, and who may conleaders into agents of change.
Rather than focusing on control and direct coottitimathe transformational leader seeks
to build the organization’s capacity to innovateotigh the selection of purpose and the
ability to support the development of changes txpces of teaching and learning”
(Hampton, 2010, p. 191).
Analysis of Self as Scholar

Over the course of investigating, researching,iamgdementing this project and
pursuing the associated degree, | have learned thargs about his role as a scholar. A
great deal was learned about conducting reseanchindg and using appropriate
literature, collecting and analyzing informatiosjng those analyses to draw
conclusions, as well as the theoretical bases ¢ivatong and leading others. Perhaps the
most important lesson however, is that althoughdgree earned is often called a

‘terminal’ degree, the desire and thirst for leagnis a continuing process.
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Analysis of Self as Practitioner

Tyler (2009) indicates that those who work outsifl&academia’ are often
referred to, interchangeably, as practitionersrofgssionals (p.525). As such, using
Tyler’s previously noted definitions of scholarsetauthor posits that there is a
perception of an “unbridgeable schism” (p. 527 s those who are scholars and
those who are practitioners. Throughout my caréeve tended to agree with that
assertion and largely considered much and, thuselintp be fairly pragmatic more of a
practitioner than a scholar or a leader. Howevhave noticed a shift during the process
of examining my perceptions and attitudes regarduohgcation. While writing this paper,
and during similar experiences during the creabiomy Master’s thesis, | have found
myself moving in a direction first proposed in 2d84Jenlink and described in Hampton
(2010):

“The ideal of scholar—practitioner leadership emris a “new scholarship”
wherein the practitioner as a scholar of pracBeeks to mediate professional practice
and formal knowledge theory through disciplineduing, and uses scholarly inquiry and
practice to guide decisions on all levels of ediocal activity” (p. 186).

In addition, Hampton (2010) describes the scholaetgioner as one who will
“continually explore the world around them seekiogonstruct new knowledge, reflect
on current professional practices and use knowléalg#luence decisions that promote
social justice” (Hampton, 2010, p. 190).

Analysis of Self as Project Developer
Previously, | presented a laundry list of questittvag must be considered when

developing projects. However, what | have learmethis process is that none of these
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guestions will ultimately decide whether the projscsuccessful. Good, knowledgeable
teams can address any questions successfullyyiictdre answer one question with
conviction. Why is this project important? Teamsheout clear and unanimous direction
will falter when faced with adversity. Teams whalarstand and believe in the vision of
the purpose of the project will use their combieagertise to overcome obstacles.
Implications for Positive Social Change

The study offers ongoing pragmatic action reseasch means to investigate and
implement possible resolutions to the issues taae historically interfered with the
institution’s ability to provide a coherent artsagrated learning experience for the
school’s students. As described in the literataregffective and integrated art
curriculum, when combined with a quality academitriculum has been shown to
improve learning in all areas. The institution thas served as the focus of this study has
the potential to provide a unique learning oppatiuior students long disenfranchised
by traditional schooling. As described in Hampt2@10), it is my goal as a scholar-
practitioner to “combine the efforts of the schaad the practitioner in an effort to
implement true change throughout the educatiorstbay and society as a whole”
(Hampton, 2010, p. 188). It is my hope that | czerdl by example and encourage the
institution’s staff and community to continuallylladorate toward continuous
improvement.

Implications, Applications, and Directions for Future Research

This work has importance in several arenas. Rhistwork is most import ant to

me as a means to add to the continuous improveoféiné small community of learners

and guide the growth of this individual, ecceninistitution. In addition, this work adds
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to the body of knowledge specifically as it relaieart education, art integrated
education, and the appropriate use and implicanbsganizational statements in
education as well as in the business and managemigss.

This project has implications for future researtsoifar as it provides a fairly
coherent historical and theoretical backgroundafbintegration and the effective use of
organizational statements. As described in thealitge review, there are a few directions
in which future research could be beneficial. la #ivailable literature for both
organizational statements and art integrationgetiea significant need for a clear,
concise, and cohesive definition of terms. In Haths it is not uncommon to find
several competing definitions for the same term.

Conclusion

This section highlighted the strengths and weala@sgtthe project as well as
those personal and professional transformatiornd #eperienced in the areas of
scholarship, project development, and leadershgn,A have provided a detailed
analysis of the ways in which action research cputd/ide means to revitalize the ways
this institution’s stakeholders interact with eather, with their students, and with their

content in order to foster ongoing Social Change.



90

References

AdvancED. (2011)Standards for quality schoolRetrieved from http://www.advanc-
ed.org/webfm_send/288

Appel, M. (2006). Arts integration across the cculum.Leadership36, 14 - 17.

Arts Education Partnership. (2012ytsEdSearchRetrieved from
http://www.artsedsearch.org/

Balfanz, R. (2009, March). Can the american higloetbecome an avenue of
advancement for allPuture of Children19(1), 17-36.

Bellisario, K., & Donovan, L. (2012)oices from the field: Investigating teacher
perspectives on the relevance of arts integratiotheir classroomsCambridge,
MA: Lesley University. Retrieved from
http://nationalcenter.lesley.edu/userfiles/file/feoundation. pdf

Brofenbrenner, U. (1994). Ecological models of hardavelopment. In M. Gauvain &
M. Cole (Eds.)Readings on the development of childramd ed. (pp. 37 - 43).
New York: Freeman.

Brown, S. (2007). An arts-integrated approach fementary level student€hildhood
Education 83(3/4), 172 - 174. Retrieved from
http://search.proquest.com/docview/210393525?admb 1872

Burnaford, G. (2007). Arts integration frameworkesearch & practice. A literature
review (Arts Education Partnership).

Buytendijk, F. (2009). Performance leadership: mbgt practices to motivate your

people, align stakeholders, and lead your indugGraw-Hill. New York.



91

Cady, S. H., Wheeler, J. V., DeWolf, J., & Brodk&,(2011). Mission, vision, and
values: What do they say¥ganization Development Journ@9(1), 63-78.

Campbell, A. (1996, MarchMission and management commitméetrieved from
https://www.ashridge.org.uk/Website/Content.nséEibrary/3F75A6C68227ED
E980257911003158FA/$file/Mission%20%26%20Manage@Commitment
%20article%20-%20mar96.pdf

Campbell, A., & Yeung, S. (1990Po you need a mission statement? Special report no.
1208.Economist Publications.

Catterall, J. S., Hetland, L., & Winner, E. (2002)itical links: Learning in the arts and
student academic and social development. Arts EauncBRartnership.

Charland, W. (2011, August 1). Art integration eB@l culture change: A cultural
ecosystem approach to faculty developmemnernational Journal of Education
& the Arts 12(8). Retrieved from http://www.ijea.org/

Collins, J. (2001, January). Level 5 leadershipe Tiumph of humility and fierce
resolve Harvard Business Reviewp. 66 -76.

Creedon, D. W. (2011, March). Fight the stressrbano education with the art8hi
Delta Kappan92(6), 34 - 36.

Creswell, J. W. (2008). Educational research: Rfaprconducting, and evaluating
guantitative and qualitative research. Upper SaRdler, NJ: Pearson Education.

Creswell, J. W. (2009). Research design: Qualgatuantitative, and mixed methods
approaches. Thousand Oaks, CA: Sage Publications.

DeMoss, K., & Morriss, T. (n.d.How arts integration supports student learning:

Students shed light on the connecti¢@hicago Arts Partnerships in Education).



92

Retrieved from http://www.capeweb.org/wp-contenldapls/2011/05/support.pdf

Denscombe, M. (2007). Good research guide: Forlsoale social research projects
(3rd ed.). Berkshire, England: Open University Bres

Dorfman, D. (2008, Fall). Arts integration as aatydgt for high school renewebtudies
in Art Education: A Journal of Issues and Reseabflil), 51-66.

Drucker, P. F. (1973Management: TasksesponsibilitiespracticesNew York: Harper
& Row.

Drucker, P. F. (1989, August 1). What businessleam from nonprofitsHarvard
Business Review7(4), 88 - 93.

Drucker, P. F., & Maciariello, J. A. (2008f1lanagementHarper Collins.

DuFour, R., DuFour, R., & Eaker, R. (2008). Rewngjtprofessional learning
communities at work: New insights for improving eoks. Bloomington, IN:
Solution Tree.

Fayed, J. D. (2011). Making mission statementsaifmeral: Perceptions of principals
from tri-association schools.

Fullan, M. (2007)New meaning of educational chanffew York: Teachers College
Press.

Fullan, M. (2008). The six secrets of change: Whatbest leaders do to help their
organizations survive and thrive. San Francisco, Id&sey-Bass.

Gamble, M., & Kinsler, K. (2004Reforming schoold.ondon, GBR: Continuum
International Publishing.

Gardner, J. W. (2007). The nature of leadershifX.I@agnon (Ed.)Jossey-Bass reader

on educational leadershifpp. 17 - 26). San Francisco, CA: Jossey-Bass.



93

Grace, K. S. (2003). The nonprofit board's rolsetting and advancing the mission.

Grantmakers in the Arts. (n.dGlossary of arts and education ternietrieved from
http://www.giarts.org/article/glossary-arts-and-ealion-terms

Guhn, M. (2009, November 1). Insights from sucadssfid unsuccessful
implementations of school reform progrardsurnal of Educational Change
10(4), 337-363.

Gullatt, D. E. (2007, Spring). Research links ths with student academic gaii$he
Educational Forum71(3), 211 - 220.

Gullatt, D. E. (2008, May 1). Enhancing studenti@ag through arts integration:
Implications for the professioithe High School Journa®1(4), 13 - 25.

Hampton, K. (2010). Transforming school and sociEamining the theoretical
foundations of scholar-practitioner leadersl8pholar-Practitioner Quarterly
4(2), 185 - 193.

Hauser, L. (2005). Behaviorism. (n.d.). In J. Fie&d. Dowden (Eds.)The internet
encyclopedia of philosophfRetrieved May 16, 2012, from
http://www.iep.utm.edu/

Heilig, J. V., Cole, H., & Aguilar, A. (2010). FroDewey to no child left behind: The
evolution and devolution of public arts educatiarnts Education Policy Review
111(4), 136 - 145.

Hindle, T. (2008). The economist guide to managerntkas and gurus. London: Profile
Books Ltd.

Hollender, J., Breen, B., & Senge, P. (20Rysponsibility revolution: How the next

generation of businesses will wisan Francisco, CA: Jossey-Bass.



94

Leithwood, K., Louis, K., Anderson, S., & Wahlstrok (2004).How leadership
influences student learninflew York: Wallace Foundation.

Lodico, M. G., Spaulding, D. T., & Voegtle, K. HRq10).Methods in educational
research: From theory to practic€an Francisco, CA: Jossey-Bass.

Luthra, V., & BusinessDictionary.com. (2007 - 201¥l)ssion StatemenRetrieved from
http://www.businessdictionary.com/definition/missistatement.html

Luthra, V., & BusinessDictionary.com. (2007 - 20Mision statemenRetrieved from
http://www.businessdictionary.com/definition/visistatement.htmi

Lynch, P. (2007, August 1). Making meaning many svan exploratory look at
integrating the arts with classroom curriculunt Education 60(4), 33 - 38.

Marzano, R. J. (2003yVhat works in schools: Translating research inti@c
Alexandria, VA: Association for Supervision & Cuwulum Development.

Marzano, R. J., Waters, T., & McNulty, B. A. (2005ghool leadership that works:
From research to result&ssociation for Supervision and Curriculum
Development.

Merriam, S. B. (2009)Qualitative research: A guide to design and impletagon. San
Francisco, CA: John Wiley & Sons.

Mertler, C. (2011). Teachers' perceptions of tliiémce of no child left behind on
classroom practice€urrent Issues in Educatioa3(3), 1 - 33.

Michigan Department of Education. (2012, Februa2@p6-11 student count for Arts
Academy X, all grade®etrieved from https://www.mischooldata.org/

Michigan Department of Education. (2012, Februa2@p6-11 student performance

against act college readiness benchmarks for Actgl@my X, all subjects.



95

Retrieved from https://www.mischooldata.org/

Mishook, J. J., & Kornhaber, M. L. (2006, April Brts integration in an era of
accountability Arts Education Policy Review074), 3-11.

Romeo, S. A. (2008). Is it a mission or a vision?

Rothstein, R., & Jacobsen, R. (2006, DecemberHhg.goals of educatioithe Phi Delta
Kappan 88(4), 264 - 272.

Ruppert, S. S. (2006ritical evidence: How the ARTS benefit studenieaament
(National Assembly of State Arts Agencies).

Senge, P. (2007). Give me a lever long enough imgteshanded | can move the world.
In K. Gagnon (Ed.)Jossey-Bass reader on educational leaderghp 3-15). San
Francisco, CA: Jossey-Bass.

Sergiovanni, T. J. (2001)eadership: What's in it for school$®utledge/Falmer.

Smets, M., Morris, T., & Greenwood, R. (2012). Frpractice to field: A multilevel
model of practice-driven institutional changeademy Of Management Journal
55(4), 877-904.

Smilan, C. (2007, Fall). [The] creative art [of|um@tion.International Journal of Social
Sciences2(4), 242 - 249.

Smith, M., Ronald, B. H., Paula, P. C., & Kerry, ©. (n.d.). Do missions accomplish
their missions? an exploratory analysis of missitatement content and
organizational longevity. Retrieved from http://wwwizenga.nova.edu/

Spilka, G., & Long, M. (2009, Fall). Building locahpacity to bring arts education to all
children: Lessons learned from the first half & tbrd foundation's national

demonstrationPerspectives on Urban Educatidsf(2), 4 - 13.



96

Tuman, D. M. (2008, Summer). The changing faceerhBrandt. Pedagogy, politics,
and cultural values in American art educatidhe Journal of Aesthetic
Education 43(2), 57 - 67.

Tyler, J. A. (2009). Moving beyond scholar-practiter binaries: Exploring the liminal
possibilities of the borderlandadvances in Developing Human Resources
111(4), 523 - 535.

United States. National Commission on Excellendédocation. (1983). A nation at risk:
the imperative for educational reform: a reportht® nation and the secretary of
education, united states department of educati@ashikigton: U.S. Dept. of
Education.

Waks, L. J. (2007). The concept of fundamental atlanal change=ducational Theory
57(3). Retrieved from http://dx.doi.org/10.1111/].178446.2007.00257 .x

Waters, J., & Marzano, R. J. (2007). Primacy ofesuqptendant leadershifchool
Administrator 64(3), 10 - 16.

Waters, J., Marzano, R. J., & McNulty, B. (2004g¢adership that sparks learning.
Educational Leadershj®1(7), 48 - 51.

Welch, N., & Greene, A. (Senior Research Analyd995, June)Schools, communities,
and the arts: A research compendi{shorrison Institute for Public Policy).
Tempe, AZ.

Winner, E., & Hetland, L. (2000, January 1). Thes @nd academic achievement: What

the evidence show¥he Journal of Aesthetic EducatiB%(3/4).



Appendix A: The Project

Action Research Introduction and Implementation ®lod

Michael A. Mitchell

September 2014

97



98

Action Research Introduction and Implementation Mockl

This project paper is designed to provide an méatehe introduction and
implementation of staff based action research deoto address issues experienced by a,
a small, suburban charter high school Southeashilyao whose mission is to provide a
high-quality art curriculum that is fully integratevith a high-quality academic
curriculum. The school was founded by a small grolggachers and administrators who
strongly believed in the connections between dugcation, and quality of life. This
school’s stated organizational statements haveyalwaluded provisions for providing
an “integrated arts” curriculum. Despite this vepecific and well-defined mission, the
school’s leaders, staff, and supporters have expesd significant difficulty describing
and enacting that mission. Although the foundershigh hopes for the future of the
school, the institution has struggled to reach plodé¢ntial.

The proposed model for reaching that potentiahisagoing, cyclical process of
Action Research in which the school stakeholdersstigate specific problems, research
potential solutions, propose, implement and evalpatential solutions. The overall
process is described in the following

figure:
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Professional
Practice

Critical
Reflection
{Identify
problem or
evaluate change

Action (Instigate
change)

Strategic
planning Research

[Translate {Systematic and
findings into rigorous inguiry
action plan)

The Cyclical Process of Action Research. From “Gaesttarch guide For small scale social research

projects (3rd ed.)”, by Denscombe, M., 2007, p..126

According to Lodico, Spaulding & Voegtle (2010)eth are several, specific
steps necessary for high quality action research

a) Reflect on your practice and identify a problensomething you want to
improve

b) Set the problem in a theoretical and research gbhtereading research
on the topic

C) Reflect on your own experiences with the problem
d) Identify persons with whom you can collaborate
e) Make a plan for systematic data collection

f) Collect and analyze your data reflecting on what gce learning
throughout data collection

0) Create plan of action based on your results

h) Plan the next cycle of research to carry out ydam pnd assess whether it
improves practice

i) Analyze all data and reflect on its meaning forcpice
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)] Form tentative conclusions and determine what questemain. (p. 294).

This project paper will provide a detailed descoptof a three day Professional
Learning program that will occur on consecutivesdpsior to the beginning of the
academic year. The entire teaching and professsiatilis contractually obligated to
participate in training during this time. The 2adbers and 5 support staff members will
participate in three, full day professional leaghopportunities focused on how the staff
of the school can implement and evaluate ActioreBesh in order to fulfill the schools

stated mission of a truly integrated arts expeedoc its learners.

Day One

The first day of the Professional Learning prograithfocus on providing a
review and the results of the cycle of Action Resk@ompleted by the author,
introducing staff to Action Research, and providargoverview of the three day

Professional Learning Cycle
Activity Summary of Mission Statement Research

Overview: During this activity participants will betroduced to the concept of
mission statements and their role in an organin&isuccess. In addition | will present
the questions that have led to the completed Ad®esearch and my findings and
recommendations.

Outcome: Participants will understand the assumptand functions of Mission
Statements and the results of the action research.

e Guiding Questions
o Whatis a mission statement?

o How does it affect our success?
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e Materials:

0 Introducing Summary of Findings and RecommendatidhewerPoint
presentation

o Digital Projector

0 Laptop computer

o Writing paper and utensils
0o Whiteboard

Facilitation Notes:
Brainstorm and Discuss. - Facilitator asks parénotig to brainstorm using a prompt and
record each of their ideas on a separate postet By participating in this activity,
participants willexplore their own understandings of the institution’s mission

Who Are We? - Facilitator will begin by asking irdluals to complete the "Who
are we?" questions below. Facilitator will ask ipgant to read one question to the
group. Group members will discuss the questiomdawbin. At this point, the facilitator
should listen without commenting.

1) What is a mission?

2) What isour mission?
3) How is our mission different from other schools’ssion?

After considering the discussion of the group,fdwlitator will ask for any
perceived themes and will write suggestions onettuard. Facilitator will ask the group
to consider and discuss characteristics, qualitied,guidelines for what makes a good
mission statement and will write suggestions onteldoard.

Introduce Mission Statement Research. - Facilitatipoduces mission statements

via introductory PowerPoint, explaining that thesiaty is designed to describe the
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assumptions and goals of mission statements. Bicipating in this activity,
participants willunderstand the reasons for, assumptions of, and the purpose of
Mission Statements Research.

Associated PowerPoint Slides

The Ashridge Mission Model.
From “Creating a Sense of Mission,”
by Campell and Yeung 1990, Long Range Planning 24(4), p. 13
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Activity Summary of Research Findings
Overview: During this activity participants will betroduced to the research
guestions and the results of the Action Researodwted by the facilitator.
Outcome: Participants will understand the guidingsiions as well as the results
and recommendations of the facilitator’s actioreeash.
e Guiding Questions
o0 What were the questions posed by the research?
o What were the findings of the research?
o0 How do we begin to address those findings?
e Materials:
o PowerPoint presentation
o Digital Projector
0 Laptop computer
o Writing paper and utensils

o Whiteboard

Facilitation Notes:

Introduce Facilitator’'s Action Research. - Factbiaintroduces the guiding
guestions and the findings of his Action ReseaiaPowerPoint, explaining that this
activity is designed to describe the assumptionlsgmals of Action Research. By
participating in this activity, participants wilelterunderstand the findings of the
previously conducted Action Research

Associated PowerPoint Slides
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jhe literature related to management and
gIgEnIzational effectiveness is very clear an

‘ Stronglaindicates that our mission stateme
i mustmateh the reality of our day-to-day

gperations.

A
Ouréhtire organization will continue r
to stru until we create a | ‘
cohesive definition of and
practices that are associated with
the term “arts integration.”

Reflection.
Participants should discuss the following questions
¢ How do the themes identified on our “Who Are Wegetiaty compare to

the themes identified by the research?
¢ What opportunities can you imagine for improving ptactice?
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Activity Introduction to Assumptions and Characteristics of Action Research

Overview: During this activity participants will gtuss the underlying
assumptions of Action Research and why it can led as a tool to support improved
fidelity of implementation of the school’s mission.

Outcome: Participants will understand the assumptad Action Research and
how action research can be applied to concernshthey identified through their own
experience.

e Guiding Questions

o Why was Action Research chosen as a method to iepro
implementation of the mission?

o What are the 4 primary concerns of the action rebea?

o0 How do the multilevel dynamics interact to initiaieange?

0 How is action research different from other typesesearch?
e Materials

o PowerPoint presentation

o Digital Projector

0 Laptop computer

o0 Writing paper and utensils

o Whiteboard

Facilitation Notes: Introduce Action Research Conse Facilitator introduces
concerns and traits of Action Research via intréolycPowerPoint, explaining that this
activity is designed to describe the assumptiomisgarals of Action Research. By
participating in this activity, participants willhderstand the reasons for, assumptions
of, and the purpose of Action Research

Independent Activity: Brainstorm. - Facilitator agbarticipants to brainstorm
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characteristics of an effective problem solvingt&gy using prompt and record ideas on

a separate paper. By participating in this actj\piyrticipants willshare ideas regarding

the necessary aspects of a problem solving schema.

Solving Problems - Facilitator will ask individuats complete the "Solving

Problems" questions below. Facilitator will asklegarticipant to read one question to

the group. At this point, the group will discusgl question and the facilitator should

listen without comments.

1)
2)
3)
4)
5)

What is the goal of a problem solving process?

Where should the process start?

When does the process end?

What do you do after you've ‘solved’ a problem?

What can you do when you are ‘stumped’ by a proBlem

After considering the questions asked by the grtupfacilitator will ask the

group for any common themes and will write sug@estion whiteboard. Facilitator will

ask the group to consider and discuss charactesisfualities, and guidelines for what

makes a good action research question problemngpprocess and will write

suggestions on whiteboard.
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Associated PowerPoint Slides
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+ Alignment with the
mission of the
s

*Match with pedagogical
need

 Policy/expectations for
faculty development:

» Understandings of teaching
practice and student learning.

*Role of teacher and student.

»Pedagogical repertoire

*Commitment fo artasa
teaching/learning tool in the
general classroom

+Classroom
: implementation
0 ePeer coaching
ships *Whole-group
Policy/expectatio. discussions and
for h};m:tp analysis of practice sCommitment fo
sTeachers® & &
teaching /learnin
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NONNRESElC]: from other

Rypes o researel, and the
Brimary reasons that action
88earch is being proposed,

Wit initiates change
= qaction research is also an
ongoing process that will
foster continual
reexamination and change.

Activity Day One Reflection. Participants shouldhsmer and discuss the

following questions

Are we where we want to be in terms of implementiog mission?
How will we address this problem?
What are the key aspects of an effective problemrgpstrategy?

What opportunities can you see for improving owactice through the use
of action research strategies?

Day Two

Activity Potential Action Research Topics

Overview: During this activity participants will dinstorm how aspects of their
professional practice can be addressed via ActeseRrch.

Outcome: Participants will understand how Actiors&ach can be applied to

concerns they have identified through their ownegignce.

e Guiding Questions

o What are some concerns we have about our profedgicarctice?
e Materials

o0 Writing paper and utensils

o Whiteboard

Facilitation Notes: Brainstorm and Discuss. - Rtatibr asks participants to
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brainstorm using a prompt and record each of fdeas on a paper. By participating in
this activity, participants wilkxplore their own practice to determine areas of
potential inquiry

Starting Points - Facilitator will ask individudls complete the "Starting Points"
guestions below and ask participants to considerrahs of practice for potential areas of
concern. Facilitator will ask each participantéad one question to the group. At this

point, the group should listen without comments.

1) | would like to get better at...

2) | am confused by...

3) An issue that frustrates many of us is....

4) | would like to know more about...

5) | would liketotryout _ in my class.

6) Something | think would really improve the Academy.
7) Something | would like to change is...

After considering the areas of potential inquirggented by the group, the
facilitator will ask for any perceived themes anitl write suggestions on whiteboard.
Facilitator will ask the group to consider and dss characteristics, qualities, and
guidelines for what might make a good action reseguestion and will write

suggestions on whiteboard.

Activity Introduce Process of Action Research

Overview: During this activity participants will beme familiar with the process
of Action Research.
Outcome: Participants will understand the proceskssteps of Action Research

and how Action Research can be applied to condbayshave identified through their



own experience.

e Guiding Questions

o

(0]

What is action research?

How do we begin to implement action research?

e Materials

(0]

(0]

(0]

o

o

PowerPoint presentation
Digital Projector

Laptop computer

Writing paper and utensils

Whiteboard

113

Facilitation Notes: Discuss Process of Action Redea Facilitator introduces

Action Research via introductory PowerPoint, explay that this activity is designed to

describe the assumptions and goals of Action RekeBly participating in this activity,

participants willunderstand the process and cyclical nature of Action Research

Associated PowerPoint Slides

(=)

5

@

A

&-E

The Cyclical Process of Action Research.
From “Good research guide: For small scale social research projects (3rd
ed.)”, by Denscombe, M., 2007, p. 126.
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Determine &
describe the
current situation
Discu

Negotiate

Explore
opportunities

Assess possibilities

Examine
constraints

Critical
Reflection
(Identify
problem or
evaluate
change)

Become familiar
with other research
done on the area of

Research
focus

*y . (Systematic
Utilize the findings and rigorous

of others to help inquiry)
develop the plan

Apply research

findings through

the lens of others’

experience

@ Using a variety of data
collection strategies,
Research gather information
(Systematic that will contribute to
and rigorous the findings
inquiry) @ Triangulate
As the data is
collected, it is also
continually organized
& analyzed
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= Asnew perspectives are
gained on the original
area of focus, the
problem statement may
change

Strategic

planning

(Translate
findings into

action plan) Interpretation is based
on ongoing analysis &
continually reviewing
the area of focus

Draw conclusions

from the data

analyzed

Translate

conclusions into (Instigate
actions or behaviors change)
Plan how to

implement the

actions or behaviors

Do it!

Reflection Facilitator will ask individuals to corae the Action Research process
with discussion from the "Solving Problems" acywitf day one and the “starting Points”
activity of day two. Facilitator will ask all pastpants to share one commonality or
significant omission from either list.

Activity 3 Evaluating Action Research

Overview: During this activity participants will beme familiar with the
evaluative aspects inherent in Action Research.

Outcome: Participants will understand the critésiaquality action research and
the defining characteristics of Action Research laow these traits can be used to drive

and focus program evaluation.
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e Guiding Questions:

(0]

What are the criteria for high quality action ras#?

o What are the defining characteristics of actioreaesh?

(0]

How do we use these traits to maintain the focusuofresearch?

e Materials:

(0]

(0]

o

(0]

o

PowerPoint presentation
Digital Projector

Laptop computer

Writing paper and utensils

Whiteboard

Facilitation Notes: Discuss Process of Action Redea Facilitator will

introduce the evaluative aspects of Action ReseaiiPowerPoint. By participating in

this activity, participants willinderstand the self-evaluative nature of Action

Research and the process for sharing their results and providing other teams with

feedback.

Associated PowerPoint Slides

= In order to maintain focus and to ensure that
we are staying on track, we will be able to
monitor our progress in multiple ways.
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Resedrcori

= Does the project clearly address a
problem or issue in practice that
needs to be solved?

Did the action researcher collect
sufficient data to help address the
problem?

Did the action researcher
collaborate with others during the
study? Was there respect for all
collaborators?

= What was the process for
collaboration for your team?
= Does the collected data logically
lead to the proposed plan?
= How has this process contributed to
your team’s reflection as
fessionals?

= How will our research and plan
enhance the lives of students?

= How will our action research
lead to a change in practice or
make a difference?

= Did the team present their
findings to the entire staff in a
meaningful way?
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e
g Ui

During the research, we can compare our
efforts with the defining characteristics of
action research.
= action research must have a practical focus.
= Action research must remain focused on the
educator-researcher’s own practice.
Collaboration must always be at the heart of action
research

We must always connect the dynamic processes of
all of the activities of action research.

After these steps it is integral to the process to create
a plan of action and to share the results with those
who can benefit from the use those plans to foster

advanced by the researcher
build logically from the data?
Is there evidence that the plan
of action contributed to the
researcher’s reflection as a
professional?

Has the research enhanced
the lives of participants by
empowering them, changing
them, or providing them with
new understandings?

@ Did the action research actually
lead to a change or did a
solution to a problem make a
difference?

Did the author report the
action research to audiences
who might use the
information?




= These two sets of guidelines will provide
direction for evaluation and course correction
when necessary.
As we go forward, we will
each be a part of an action
research team.

Each team will provide all
other teams with progress
updates on a quarterly basis

during staff development

These updates should focus on the
following objectives, based on
the following criteria for quality:
= What is the plan of action?
= How does this plan of action clearly

address a problem in our practice?
= What data what collected? Does it
relate to the problem and the plan?

These updates will be
an opportunity for
all of the teams to
provide feedback
and to evaluate each
other’s progress.

Day Three

Activity Action Research “Dry Run”

Overview:This activity will help participants deepen their understanding of

the process of Action Research as described in the previous two days work.

119
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Participants will also develop specific examples of what Action Research might look
like in this specific setting.

Outcome: Participants will practice and gain exgce with the processes of
Action Research by identifying and developing exmpf Action Research that apply
to this setting.

e Guiding Question:
0 What would each step of Action Research look like here?

e Materials:
0 PowerPoint presentation (for review)
Digital Projector
Laptop computer
Internet capable computer workstations
Writing paper and utensils
Whiteboard
Action Research “Dry Run” Worksheets

O O0OO0Oo0oOoo

Facilitation Notes: Discuss Process of Action Rede - Review the
characteristics of Action Research and remind @agnts that Action Research is a
cyclical problem solving process that increasekegdl relationships and identifies
solutions to problems. Also, instruct participathtat today, we will collaborate to
produce simplified examples of what Action Reseanight look like in this institution.

Describe group work based on Action Research. idBiparticipants into small
groups. Each group should be 4 participants or feRRa@rticipants will be assigned a
group by lining up by height (tallest to shortesmtd count off to six. All individuals with
the same number will be in the same group. Thetestomember of the group will be the
‘leader’. The ‘leader’ will be asked select a poi@nAction Research topic from the

“Starting Points” activity of day two and to writike topic on Worksheets. Each team
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will work in small groups for several hours to cdetp the worksheets. Computer labs,

internet access, and other research materialbaithade available to participants.
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Action Research “Dry Run” Worksheets

Topic (from ‘starting points’ activity)

What are the team’s thoughts on

the problem?
Determine &
describe the

. current situation
Reflection

(Identify
problem or

evaluate EXPIOT’ ties
change) opportunities

Assess possibilities
Examine
constraints

Discuss

Negotiate

What has your team learned about

the problem from the literature?
= Become familiar

with other research

done on the area of Research

- AN (Systematic
Utilize the findings and rigorous

of others to help inquiry)
develop the plan

Apply research

findings through

the lens of others’
experience

How can your team learn more
Research (Continued)

) about the problem by investigating
@ Using a variety of data
collection strategies,

Research gather information loca]ly?
(Systematic that will contribute to

and rigorous the findings
inquiry) Triangulate

m As the data is
collected, it is also

continually organized
& analyzed
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How can your team interpret and

share their results? What resources

=@ Asnew perspectives are
gained on the original

;‘zifeﬁ;osct‘;i'e;}:gm . are available at the Academy?

change
Interpretation is based

on ongoing analysis &
continually reviewing
the area of focus

| How can your team change their
{instigate Change)

. practice based on what they’ve
Draw conclusions
from the data

analyzed learned?

Translate
conclusions into
actions or behaviors

Plan how to
implement the
actions or behaviors

Do it!

Activity Project Evaluation “Dry Run”

Overview:This activity will help participants practice and build
understanding of the process of project evaluation of Action Research as described
in the previous two days work. Participants will also have an opportunity to share
and discuss the results of their Action Research ‘Dry Run’.

Outcome: Participants will practice and gain exgrce with the processes of
project evaluation by sharing and discussing tbein Action Research experiences.

e Guiding Question:
0 What does effective project evaluation look like here?

e Materials:
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PowerPoint presentation (for review)

Digital Projector

Laptop computer

Internet capable computer workstations

Writing paper and utensils

Whiteboard

Completed Action Research “Dry Run” Worksheets
Project Evaluation “Dry Run” Worksheets

O O0OO0OO0OO0OO0OO0OOo

Facilitation Notes: Discuss Process of Project &atibn.- Review the
characteristics of project evaluation and remindigipants that project evaluation is a
collegial process designed to improve implementatiball teams.

Present group work based on Action Research. - Bamip will present a
summary of their work from the previous sessiorctEgam presentation will be

‘evaluated’ by other groups using the ‘Project kadilon Dry Run’ worksheets.
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Project Evaluation “Dry Run” Worksheets

Topic

) How did the team meet these

875G YRE pran GPaction

advanced by the researcher objective s?
build logically from the data?

Is there evidence that the plan
of action contributed to the
researcher’s reflection as a
professional?

Has the research enhanced
the lives of participants by
empowering them, changing
them, or providing them with
new understandings?

How did the team meet these

advanced by the researcher objectives?
build logically from the data?
Is there evidence that the plan
of action contributed to the
researcher’s reflection as a
professional?

Has the research enhanced
the lives of participants by
empowering them, changing
them, or providing them with
new understandings?

How did the team meet these

objectives?

= Did the action research actually
lead to a change or did a
solution to a problem make a
difference?

Did the author report the
action research to audiences
who might use the
information?




These updates should focus on the
following objectives, based on
the following criteria for quality:
= What is the plan of action?

= How does this plan of action clearly
address a problem in our practice?

= What data what collected? Does it
relate to the problem and the plan?

126

How did the team meet these

objectives?
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Appendix B: Survey Instrument Use Authorizations

From: David Fayed[dfayed@colegiobolivar.edu.co]
Sent: Tue 12/11/2012 1:35 PM

To: Michael Mitchell

Cc:

Subject: Re: Mission and Vision

Dear Mr. Mitchell,

Feel free to use the survey and let me know ifriyeed any additional

information to add the corresponding citation toiyaork.

Best wishes,
David Fayad, Ed. D.

Primary Principal



128

From: Garrett JoAnn [JoAnn.Garrett@ngu.edu] Sent: Wed
12/12/2012 8:27 PM

To: Michael Mitchell

Cc:

Subject: Dissertation Survey

Michael,

Please feel free to access the survey. It isfgiragito know that you found the
dissertation useful. |1 would be very interestedering your adapted rubric and even

learn more about your study. Best Wishes as yogrpss to the finish.

Jo Garrett, Ed. D.
Graduate Studies

North Greenville University
1400 Locust Hill Road
Greer, SC 29651

(864) 270-9218
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Appendix C: Letter of Cooperation

From: Maxwell Spayde Sent: Wed 3/6/2013 9:30 AM
To: Michael Mitchell
Cc: ‘irbo@waldenu.edu’

Subject: Survey Permission Letter.doc

Maxwell Spayde
Principal and CEO

Arts Academy X

3/6/2012

Dear Michael Mitchell,

Based on my review of your research proposal, ¢ germission for you to
conduct the study entitled Mission Statement Glaitd Organizational Behavior at an
Art focused High School within the Arts Academy As part of this study, | authorize
you to conduct an online survey of current membétbe staff, administration, and
Board of Directors as well as interviews of selfeséed volunteers from the same
participant pool. | authorize you to conduct setnikstured interviews as well as member

checks within the school. You are further authatite share the findings of your
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research with staff and administration during autady scheduled Professional
Development day to be determined and with the Bo&irectors via a written and
verbal report to the Board upon conclusion of tiuelg. Individuals’ participation will be

voluntary and at their own discretion.

We understand that our organization’s respong#slithclude: providing
available email addresses for Arts Academy stakigns] access to stakeholders as
previously described, and the use of an unoccugassroom for interviews. We reserve

the right to withdraw from the study at any timeifr circumstances change.

| confirm that | am authorized to approve reseandhis setting.

| understand that the data collected will remaitirely confidential and may not
be provided to anyone outside of the research teiéimout permission from the Walden

University IRB.

Sincerely,

Maxwell Spayde
Principal and CEO
Arts Academy X

t: 586-294-0391

f: 586-294-0617
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Appendix D: Informed Consent Letter

Dear Arts Academy community member,

| am conducting a one time, online survey on missi@atement clarity and
organizational behavior at an art focused high sthse part of the dissertation for my
doctoral degree in Administrator Leadership fordhea Learning at Walden University.
You may also know me as a teacher and former adtrator at the Academy, but this
research is separate from that role. The studyslabkhe level of agreement between an
organization’s goals and the reality of its daydeoy operations along with the
stakeholders’ perceptions of their own understapdinand capability to implement the
organizations goals. The researcher is inviting bmens of the staff, administration, and
Board of Directors at the Arts Academy X to papate in the study. This form is part of
a process called “informed consent” to allow yowalerstand this study before deciding
whether to take part.

Procedures:

If you agree to participate in this study, you Vol asked to take approximately
10 — 20 minutes to complete a onetime online survey

Here are some sample questions:

| consider that my school’s mission statementgsificantly different from that

of other schools.

My school’s mission statement is reviewed perioticas part of a process of

continuous improvement
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The school’s mission statement is used to commtengalear purpose to all
school stakeholders of what we do in our schoattgyam | am comfortable
planning arts integrated instruction/assessmeitt griide-level team members.
| am comfortable planning arts integrated instactvith an arts specialist.

| can effectively match arts standards with congtandards for a natural and

significant connection.

| understand my role when collaborating as a ctessfarts teacher team.

| can effectively integrate visual arts in teachaugtent.

You will also be asked if you would be willing tagpicipate in a onetime, face to
face interview that would take 20 — 40 minutesivitiials who would be willing to
participate in the interview portion of the datdhgaing will be asked questions such as:

How would you describe any arts integration prafess development you have

experienced?

What additional training or experience do you desirorder to improve arts

integration at your school?

How has integrating the arts influenced the legymnvironment of your

classroom?

How has integrating the arts influenced your classr management?

With which art forms are you most comfortable imsgong?

Which art form has been the most challenging tegrdte?

What arts integration goals do you have for yotirsedl your students?

Individuals who would be willing to participate anface to face interview are

asked to email the researcher at Michael.mitchella{@enu.edu in order to schedule the
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interview. Care will be taken to ensure that theetiand place of the interview is most
convenient for the participants.

Voluntary Nature of the Study:

This study is voluntary. Everyone will respect yoecision of whether or not you
choose to be in the study. No one at the Acadenay Wfalden University will treat you
differently if you decide not to be in the studyybu decide to join the study now, you
can still change your mind during or after the gtidou may stop at any time.

Risks and Benefits of Being in the Study:

Being in this type of study involves some risk led¢ iminor discomforts that can
be encountered in daily life, such as any discotr#ssociated with extended sitting or
reading. Being in this study would not pose riskaor safety or well being.

There is no promise that you will receive any indinal benefit from taking part
in this study; however your participation in thisdy may help the Academy and its
students reach their full potential.

Payment:

There is no payment for participation in this study

Privacy:

Any information you provide will be kept anonymodse researcher will not use
your personal information for any purposes outsitis research project. Also, the
researcher will not include your name or anythilsg ¢hat could identify you in the
study reports. Data will be kept secure by maimtgmanonymity and password
protection of data collected via the online surasywell as maintenance of

confidentiality for interviews. Data will be keptrfa period of at least 5 years, as
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required by the university.

Contacts and Questions:

You may ask any questions you have now, or if yawehquestions later, you may
contact the researcher via email at Michael.mitei@ivaldenu.edu. If you want to talk
privately about your rights as a participant, yan call the Walden University
representative who can discuss this with you. He@np number is 1-800-925-3368,
extension 1210. Walden University’s IRB approvaiter for this study is 04-19-13-
0166135 and it expires on 4/18/2014.

Please print or save this consent form for youores.

Statement of Consent:

| have read the above information and | feel | usténd the study well enough to
make a decision about my involvement. By clickimgtlee following link and through
completion of this electronic survey, | give my sent for the data to be used as part of
the study. https://artsacad.wufoo.com/forms/sumvkegrganizational-statements/

If you have trouble accessing the survey throughlitik, please copy it into your

Internet browser.

| appreciate your time and assistance.
Michael A. Mitchell
Ed.D Candidate

Walden University
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Appendix E: Online Survey Instrument

Please mark the appropriate box to indicate to wkegnt you agree with the
following statements:

Strongly Agree = SA, Agree = A, Disagree=D, Strgnipisagree=SD, No
Response=NR
Survey of Organizational Statements

1) | can make a clear distinction between my schaulssion and vision

statements in terms of what they are intended¢oraplish.

2) | consider that my school’s mission statementgsaificantly different

from that of other schools.

3) My school’s mission statement is reviewed periotiicas part of a

process of continuous improvement.

4) The school’s mission statement is used to commtegcalear purpose to

all school stakeholders of what we do in our sclsqaiogram.

5) The school’s mission statement is used to developd for the employees

of our school.

6) The school’s mission statement is used to clanfyeetations of and for

each other.

7) The school’s mission statement is used to guiggesiic planning for the

school.

8) The school’s mission statement is used when we @eg&isions related to

resource allocation.
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9) The school’s mission statement is used when we ™eg&msions related to
personnel hiring.
10) The school’'s mission statement is used when we ™eg&msions related to
new program adoption.
11) The school's mission statement is used as a refeneoint to guide
classroom practice.
12) The school's mission statement is used to develmschool’s long and
short term goals.
13) The school’s mission statement is used to develdpsalect the methods
for assessing our progress towards meeting ouio$sHong and short term
goals.
14)  The school's mission statement fits my personalgyaad values as an
educator.
15) What percentage of teachers do you think know tission statement? (0-
25; 26 — 50; 51 — 75; 76 —100)
16) What percentage of teachers do you think are comdnid the mission
statement? (0- 25; 26 — 50; 51 — 75; 76 — 100)
17) My school's mission statement is reviewed for gefulness (Never; 8+
years; 5 — 7 years; 2 — 4 years; once a year)

Survey of Art Integration
1) | understand the meaning of the term “arts integnat
2) | am comfortable explaining the term “arts integmat to individuals who

are unfamiliar with the concept.
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3) | can make a clear distinction between “art edocdtand “arts
integration” in terms of how the curriculum is pgased to students.

4) | can make a clear distinction between “art edocétand “arts
integration” in terms of what they are intendedécomplish.

5) | consider “art integration” to be significantlyfidirent from “art
education.”

6) The school uses the term “art integration” in oriecommunicate a clear

purpose to all school stakeholders of what we daumnschool.

7) | am comfortable planning arts integrated instawathssessment on my
own.
8) | am comfortable planning arts integrated instaathssessment with

grade-level team members.

9) | am comfortable planning arts integrated instauctvith an arts
specialist.

10) | understand the Michigan arts curriculum standards

11) | can effectively match arts standards with congtahdards for a natural
and significant connection.

12) | understand my role when collaborating as a ctessfarts teacher team.
13) | am confident in assessing student learning irathenodalities.

14) | can effectively integrate visual arts in teachaugtent.

15) | can effectively integrate music in teaching caoite

16) | can effectively integrate drama in teaching cante

17) | can effectively integrate dance/movement in t@aglcontent.
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18) I can effectively integrate multimedia art in myrgcoulum.

19) Integrating the arts influences my educationalqsaphy.

20) Integrating the arts influences the learning enuinent of my classroom.

21) Integrating the arts influences my classroom mamage.

22) Integrating the arts influences my view of colladtan.

23) Integrating the arts influences how | assess stualgnevement.
Adapted from Garrett, J. (2010) Arts Integratiorofassional development: Teacher
perspective and transfer top instructional practidectronic resources] and Fayed, J.
D. (2011). Making mission statements operationakdéptions of principals from tri-

association schools.
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Appendix F: Interview Question Guide

Your decision to participate in an interview iswolary. You may discontinue
your participation at any time without harm or pignalhere is no compensation, nor is
there any cost to you for participating. Your hdages responding will be helpful and
appreciated. Confidentiality of your response suasd. The interview will be audio
recorded, with the interviews to last 20-30 minut@sgestions guiding the interview are
listed below, although other questions will be askighank you for your participation.

How would you describe any arts integration pratesa development you have

experienced?

How has arts integration professional developmbanhged your practice?

How does art integration influence the way you khabout your teaching

practice?

What was the most helpful aspect of the professidenaelopment experience?

What was the least helpful aspect of the professidevelopment experience?

What additional training or experience do you degirorder to improve arts

integration at your school?

How has integrating the arts influenced the leaymnvironment of your

classroom?

How has integrating the arts influenced your classr management?

How has integrating the arts influenced your vidwallaboration?

How has integrating the arts influenced your vidwlanning for diversity?

How has integrating the arts influenced your assess of students?
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What are some specific examples of how your ategnation practice impacts
your students?

With which art forms are you most comfortable imsgong?

Which art form has been the most challenging tegrate?

What arts integration goals do you have for yotirsedl your students?



142

Appendix G: Human Research Protections training corpletion certificate

Certificate of Completion

The National Institutes of Health (NIH) Office oktEamural Research certifies
thatMichael Mitchell successfully completed the NIH Web-based trainiogy se
“Protecting Human Research Participants”.

Date of completion: 12/03/2009

Certification Number: 347531
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Appendix H: Follow-up Letter of Invitation to Paripate in the Study

Dear Arts Academy community member,

This is a friendly reminder of the invitation yoeceived a few days ago to
participate in a one time, online survey on misstatement clarity and organizational
behavior at an art focused high school. In orden#&ntain participant anonymity, the
survey does not track who has completed the stamdywho has not. As such, | am
sending this reminder to all potential participants

If you have already completed the survey, thankamad please disregard this
message.

If you have not had an opportunity to completeghevey, | would greatly
appreciate it if you would take a few minutes tosdo You can click on this link
https://artsacad.wufoo.com/forms/survey-of-orgatnizeal-statements/ in order to
complete the survey. | am hoping to get sixty teesey-five percent participation from
the potential participants in order to have enomgprmation to make reliable and valid
conclusions and interpretations.

| truly appreciate your contribution.

Thank you again,
Michael A. Mitchell
Ed.D. Candidate

Walden University
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Appendix I: Participant Thank You Letter

Survey participant,

Thank you for taking part in this study by compigtthe survey.

I'd also like to request that you considering vakering to participate in a one on
one, face to face interview with the researcheteel to the school, its mission, and art
integration that will take approximately 30 — 40nurties.

Procedures:

If you agree to be in this portion of the studyuyaill be asked to take
approximately 30 — 40 minutes to complete a onetface to face interview.
Confidentiality of your response is assured. Thennew will be audio recorded and you
will be contacted after the interview to discusd annfirm the researcher’s interpretation
of the data you have provided.

If you would be willing to participate in the fate face interview portion of the
data gathering, you will be asked questions such as
How would you describe any arts integration pratess development you have
experienced?

How has arts integration professional developmbahged your practice?

How does art integration influence the way you khabout your teaching practice?

What was the most helpful aspect of the professidenaelopment experience?

What was the least helpful aspect of the professidavelopment experience?
What additional training or experience do you desirorder to improve arts integration
at your school?

What additional training or experience do you desirorder to improve arts integration
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at your school?
What are some specific examples of how your ategynation practice impacts your
students?

With which art forms are you most comfortable imsgong?

Which art form has been the most challenging tegrdte?

Individuals who would be willing to participate anface to face interview are
asked to email the researcher at Michael.mitcheNai@enu.edu in order to schedule the
interview. Care will be taken to ensure that theetiand place of the interview is most
convenient for the participants.

Voluntary Nature of the Study:

This study is voluntary. Everyone will respect yoecision of whether or not you
choose to be in the study. No one at the Acadenay Wfalden University will treat you
differently if you decide not to be in the studyybu decide to join the study now, you
can still change your mind during or after the gtidou may stop at any time.

Risks and Benefits of Being in the Study:

Being in this type of study involves some risk lod¢ iminor discomforts that can
be encountered in daily life, such as any discotr#ssociated with extended sitting or
reading. Being in this study would not pose riskdoor safety or well being.

There is no promise that you will receive any indinal benefit from taking part
in this study; however your participation in thisdy may help the Academy and its
students reach their full potential.

Payment:

There is no payment for participation in this study
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Privacy:

Any information you provide will be kept anonymodse researcher will not use
your personal information for any purposes outsitis research project. Also, the
researcher will not include your name or anythilsg ¢hat could identify you in the
study reports. Data will be kept secure by maimtgmanonymity and password
protection of data collected via the online surasywvell as maintenance of
confidentiality for interviews. Data will be keptrfa period of at least 5 years, as
required by the university.

Contacts and Questions:

You may ask any questions you have now, or if yavehquestions later, by
contacting the researcher via email at Michael Ineil@ @waldenu.edu If you want to
talk privately about your rights as a participamt can call Dr. She is the Walden
University representative who can discuss this wath. Her phone number is 1-800-925-
3368, extension 1210. Walden University’s appraovahber for this study is 04-19-13-
0166135 and it expires on 4/18/2014

Please print or save this consent form for youores.

Statement of Consent:

| have read the above information and | feel | usténd the study well enough to
make a decision about my involvement. By emailimgresearcher and agreeing to
participate in the face to face interview procéggye my consent for the data to be used
as part of the study.

Again, if you would be willing to participate inglface to face interview please

send an email to michael.mitchell2@waldenu.educatthg your interest.
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Thank you again,
Michael A. Mitchell
Ed.D. Candidate

Walden University
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Appendix J: Survey Data Analyses

Mission Missl Miss2 Miss3 Miss4 Miss5 Miss6 Miss7 Miss8 Miss9 Miss10 Miss1l]l Missl2 Missl3 Missl4

Valid 19 19 19 20 18 19 20 20 20 20 20 19 19 20
Missing 1 1 1 0 2 1 0 0 0 0 0 1 1 0
2.42 3.00 263 250 194 216 245 205 1.95 250 190 237 2.05 3.10
M
Mode 2 3 3 2° 2 2 3 2 2 3 2 3 2 3
507 .745 .831 .827 .539 .765 .759 .686 .887 .889  .641 .895 .780 .788
SD
.348 -900 -.468 .000 -.073 -.286 -.215 -.062 .607 -250 .080 -.337 -.096 -.186
Skewness

Std. Error -524 524 524 512 536 524 512 512 512 512 512 524 524 512

of
Skewness
Range 1 3 3 3 2 2 3 2 3 3 2 3 2 2
Minimum 2 1 1 1 1 1 1 1 1 1 1 1 1 2
Maximum 3 4 4 4 3 3 4 3 4 4 3 4 3 4

a. Multiple modes exist. The smallest value is ghow

Integration Intl Int2 Int3 Int4Int5 Int6 Int7 Int8Int9Int10Int11Int12Int13Int14Int1EInt1€ Int17 Int1€Int19Int20Int21Int22 Int23

Valid 20 20 20 20 20 19 20 20 19 19 19 19 19 20 19 20 20 19 20 19 20 20 19
Miss,g 0 0 0 o0 o 1 o 01 1 1 1. 12 0 1 O O 1 O 1 O O 1

3.503.2(3.353.3(3.3£ 2.742.853.1£3.322.422.37 2.742.47 2.652.792.60 2.30 2.743.15 3.26 2.853.30 3.16
M

Mode 3 3 4 3 4 3 3 3 3 2 3 3 2 3 3 3 2 3 4 4 4 3 3
.513 .696 .74£.657.74£.872.81:.587.5821.07.955 .9331.07.8751.13 .883 1.03 .872.988 .872 1.0¢ .657 .834
SD

.000 - -697 - - -548 - - - .229-.007-.32€.076-.25C-.562-.59z .282 -.54¢ - - -.48E-.39€ -.963

Skewness .29z .39€.697 .35€.004.12C 1.05€1.13¢

Std. Error .512.512.512.512.512 .524 .512.512.524.524 .524 524 .524 .512 .524 .512 .512 .524 512 .524 512 .512 .524

of
Skewness
Range 1 2 2 2 2 3 322 3 3 3 3 3 3 3 3 3 3 3 3 2 3
Miniuom 3 2 2 2 2 1 1 2 2 1 1 1 1 1 1 1 1 1 1 1 1 2 1
Maximum 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
a. Multiple modes exist. The smallest value is show

PerceptionPerc] Perc2 Perc3

Valid 20 20 20
Missing 0 0 0
M 225 245 245
Mode 2 2 3
SD .967 1.050 1.050
Skewness .219 .146 -1.369
Std. Error .512 512 512
of
Skewness
Range 3 3
Minimum 1 1
Maximum 4 4

»O DN



Appendix L: Individual Survey Response Frequenclléa

Missl (Q1)
Frequency Percent Valid Percent Cumulative Percent
2 11 55.0 57.9 57.9
Valid 3 8 40.0 42.1 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss2 (Q 2)
Frequency Percent Valid Percent Cumulative Percent
1 1 5.0 5.3 53
2 2 10.0 105 15.8
Valid 3 12 60.0 63.2 78.9
4 4 20.0 21.1 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss3 (Q 3)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 105 105
2 5 25.0 26.3 36.8
Valid 3 10 50.0 52.6 89.5
4 2 10.0 105 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss4 (Q 4)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 10.0 10.0
2 8 40.0 40.0 50.0
Valid 3 8 40.0 40.0 90.0
4 2 10.0 10.0 100.0
Total 20 100.0 100.0
Miss5 (Q 5)
Frequency Percent Valid Percent Cumulative Percent
1 3 15.0 16.7 16.7
valid 2 13 65.0 72.2 88.9
3 2 10.0 111 100.0
Total 18 90.0 100.0
Missing  System 2 10.0
Total 20 100.0
Miss6 (Q 6)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 211 211
valid 2 8 40.0 42.1 63.2
3 7 35.0 36.8 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss7 (Q 7)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 10.0 10.0
2 8 40.0 40.0 50.0
Valid 3 9 45.0 45.0 95.0
4 1 5.0 5.0 100.0
Total 20 100.0 100.0
Miss8 (Q 8)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 20.0 20.0
Valid 2 11 55.0 55.0 75.0
3 5 25.0 25.0 100.0



Total 20 100.0 100.0
Miss9 (Q 9)
Frequency Percent Valid Percent Cumulative Percent
1 7 35.0 35.0 35.0
2 8 40.0 40.0 75.0
Valid 3 4 20.0 20.0 95.0
4 1 5.0 5.0 100.0
Total 20 100.0 100.0
Miss10 (Q 10)
Frequency Percent Valid Percent Cumulative Percent
1 3 15.0 15.0 15.0
2 6 30.0 30.0 45.0
Valid 3 9 45.0 45.0 90.0
4 2 10.0 10.0 100.0
Total 20 100.0 100.0
Miss11 (Q 11)
Frequency Percent Valid Percent Cumulative Percent
1 5 25.0 25.0 25.0
. 2 12 60.0 60.0 85.0
Valid 3 3 15.0 15.0 100.0
Total 20 100.0 100.0
Miss12 (Q 12)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 21.1 21.1
2 5 25.0 26.3 47.4
Valid 3 9 45.0 47.4 94.7
4 1 5.0 5.3 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss13 (Q 13)
Frequency Percent Valid Percent Cumulative Percent
1 5 25.0 26.3 26.3
valid 2 8 40.0 42.1 68.4
3 6 30.0 31.6 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Miss14 (Q 14)
Frequency Percent Valid Percent Cumulative Percent
2 5 25.0 25.0 25.0
valid 3 8 40.0 40.0 65.0
4 7 35.0 35.0 100.0
Total 20 100.0 100.0
Intl (Q 18)
Frequency Percent Valid Percent Cumulative Percent
3 10 50.0 50.0 50.0
Valid 4 10 50.0 50.0 100.0
Total 20 100.0 100.0
Int2 (Q 19)
Frequency Percent Valid Percent Cumulative Percent
2 15.0 15.0 15.0
Valid 3 10 50.0 50.0 65.0
4 7 35.0 35.0 100.0
Total 20 100.0 100.0
Int3 (Q 20)
Frequency Percent Valid Percent Cumulative Percent
2 3 15.0 15.0 15.0
valid 3 7 35.0 35.0 50.0
al 4 10 50.0 50.0 100.0
Total 20 100.0 100.0
Int4 (Q 21)
Frequency Percent Valid Percent Cumulative Percent
Valid 2 2 10.0 10.0 10.0
3 10 50.0 50.0 60.0
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4 8 40.0 40.0 100.0
Total 20 100.0 100.0
Int5 (Q 22)
Frequency Percent Valid Percent Cumulative Percent
2 3 15.0 15.0 15.0
valid 3 7 35.0 35.0 50.0
4 10 50.0 50.0 100.0
Total 20 100.0 100.0
Int6 (Q 23)
Frequency Percent Valid Percent Cumulative Percent
1 10.0 10.5 10.5
2 4 20.0 21.1 31.6
Valid 3 10 50.0 52.6 84.2
4 3 15.0 15.8 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int7 (Q 24)
Frequency Percent Valid Percent Cumulative Percent
1 1 5.0 5.0 5.0
2 5 25.0 25.0 30.0
Valid 3 10 50.0 50.0 80.0
4 4 20.0 20.0 100.0
Total 20 100.0 100.0
Int8 (Q 25)
Frequency Percent Valid Percent Cumulative Percent
2 2 10.0 10.0 10.0
valid 3 13 65.0 65.0 75.0
4 5 25.0 25.0 100.0
Total 20 100.0 100.0
Int9 (Q 26)
Frequency Percent Valid Percent Cumulative Percent
2 1 5.0 53 5.3
. 3 11 55.0 57.9 63.2
Valid 4 7 35.0 36.8 100.0
Total 19 95.0 100.0
Missing ~ System 1 5.0
Total 20 100.0
Int10 (Q 27)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 21.1 21.1
2 7 35.0 36.8 57.9
Valid 3 4 20.0 211 78.9
4 4 20.0 21.1 100.0
Total 19 95.0 100.0
Missing ~ System 1 5.0
Total 20 100.0
Intll1 (Q 28)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 21.1 21.1
2 6 30.0 31.6 52.6
Valid 3 7 35.0 36.8 89.5
4 2 10.0 10.5 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int12 (Q 29)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 10.5 10.5
2 5 25.0 26.3 36.8
Valid 3 8 40.0 42.1 78.9
4 4 20.0 21.1 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0

Int13 (Q 30)
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Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 211 211
2 6 30.0 31.6 52.6
Valid 3 5 25.0 26.3 78.9
4 4 20.0 211 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int14 (Q31)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 10.0 10.0
2 6 30.0 30.0 40.0
Valid 3 9 45.0 45.0 85.0
4 3 15.0 15.0 100.0
Total 20 100.0 100.0
Int15 (Q 32)
Frequency Percent Valid Percent Cumulative Percent
1 4 20.0 211 211
2 2 10.0 105 31.6
Valid 3 7 35.0 36.8 68.4
4 6 30.0 31.6 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int16 (Q 33)
Frequency Percent Valid Percent Cumulative Percent
1 3 15.0 15.0 15.0
2 4 20.0 20.0 35.0
Valid 3 11 55.0 55.0 90.0
4 2 10.0 10.0 100.0
Total 20 100.0 100.0
Intl7 (Q 34)
Frequency Percent Valid Percent Cumulative Percent
1 25.0 25.0 25.0
2 7 35.0 35.0 60.0
Valid 3 5 25.0 25.0 85.0
4 3 15.0 15.0 100.0
Total 20 100.0 100.0
Int18 (Q 35)
Frequency Percent Valid Percent Cumulative Percent
1 2 10.0 105 105
2 4 20.0 21.1 31.6
Valid 3 10 50.0 52.6 84.2
4 3 15.0 15.8 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int19 (Q 36)
Frequency Percent Valid Percent Cumulative Percent
1 10.0 10.0 10.0
2 2 10.0 10.0 20.0
Valid 3 7 35.0 35.0 55.0
4 9 45.0 45.0 100.0
Total 20 100.0 100.0
Int20 (Q 37)
Frequency Percent Valid Percent Cumulative Percent
1 1 5.0 5.3 5.3
2 2 10.0 105 15.8
Valid 3 7 35.0 36.8 52.6
4 9 45.0 47.4 100.0
Total 19 95.0 100.0
Missing  System 1 5.0
Total 20 100.0
Int21 (Q 38)
Frequency Percent Valid Percent Cumulative Percent
15.0 15.0 15.0

Valid 1

152



153

2 4 20.0 20.0 35.0
3 6 30.0 30.0 65.0
4 7 35.0 35.0 100.0
Total 20 100.0 100.0
Int22 (Q 39)
Frequency Percent Valid Percent Cumulative Percent
2 2 10.0 10.0 10.0
valid 3 10 50.0 50.0 60.0
4 8 40.0 40.0 100.0
Total 20 100.0 100.0
Int23 (Q 40)
Frequency Percent Valid Percent Cumulative Percent
1 5.0 5.3 5.3
2 2 10.0 10.5 15.8
Valid 3 9 45.0 47.4 63.2
4 7 35.0 36.8 100.0
Total 19 95.0 100.0
Missing System 1 5.0
Total 20 100.0
Percl (Q15)
Frequency Percent Valid Percent Cumulative Percent
1 5 25.0 25.0 25.0
2 7 35.0 35.0 60.0
Valid 3 6 30.0 30.0 90.0
4 2 10.0 10.0 100.0
Total 20 100.0 100.0
Perc2 (Q 16)
Frequency Percent Valid Percent Cumulative Percent
1 20.0 20.0 20.0
2 7 35.0 35.0 55.0
Valid 3 5 25.0 25.0 80.0
4 4 20.0 20.0 100.0
Total 20 100.0 100.0
Perc3 (Q17)
Frequency Percent Valid Percent Cumulative Percent
0 2 10.0 10.0 10.0
1 1 5.0 5.0 15.0
valid 2 4 20.0 20.0 35.0
3 12 60.0 60.0 95.0
4 1 5.0 5.0 100.0
Total 20 100.0 100.0
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Appendix M: Individual Survey ltem Histograms
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Appendix N: Evaluation Information
For Project:
According to Lodico, Spaulding & Voegtle (2010)etfollowing steps are
necessary for action research:

1) Reflect on your practice and identify a problensomething you want to
improve

2) Set the problem in a theoretical and research gbhtereading research
on the topic

3) Reflect on your own experiences with the problem

4) Identify persons with whom you can collaborate

5) Make a plan for systematic data collection

6) Collect and analyze your data reflecting on what gce learning
throughout data collection

7) Create plan of action based on your results

8) Plan the next cycle of research to carry out ydam pnd assess whether it
improves practice

9) Analyze all data and reflect on its meaning forcpce

10)Form tentative conclusions and determine what questemain. (p. 294).

For teams:
These updates will be an opportunity for other teamd the project leader

to provide feedback and will focus on the followiigjectives, based on
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Cresswll’s (2008) criteria for quality:

1) What is the plan of action?

2) How does this plan of action clearly address alerabn our practice?

3) What data what collected? Does it relate to thélera and the plan?

4) What was the process for collaboration for yountea

5) Does the collected data logically lead to the psmgplan?

6) How has this process contributed to your teamlecdbn as
professionals?

7) How will our research and plan enhance the livestudlents?

8) How will our action research lead to a change acpce or make a
difference?

9) Did the team present their findings to the entiadf$sn a meaningful way?
These updates will be an opportunity for the teaamsyell as other teams

and the project leader, to provide feedback arev&buate each team’s progress.
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Curriculum Vitae

Michael A. Mitchell
36687 Haley
New Baltimore, Ml
48047
586-725-0369

Personal Profile

As | have gained experience and advanced my owca¢ida, | have had the opportunity to serve
several schools in positions of leadership. | Haae several opportunities to work with staff and
administration on designing and implementing schpumdicies and procedures. | have had extensive
experience working with the administration, SchBohrd, faculty, students, and the community with th

desire to sustain and improve the educational épe for students.

| possess a variety of skills that would be anteas¢he leader of a district. | am able to
communicate well with people in many situationalsio have the ability to perform well in stressful
situations where tact and patience are essemntiaddition, | believe that you have found me taberd
working, dependable, individual who enjoys challesig am flexible, enthusiastic, and a team pléyatr

learns quickly and applies that knowledge effedyive

| have thirteen years experience as a classro@ncaeiteacher. | also have three years experience
in an administrative role. In addition, | have takeleadership role for several school associatidrsse
focus was on improving communication between alinters of the community. Due to these experiences,
along with my work coaching and working with chidrwho have disabilities, | have obtained extensive

experience in planning, implementing, and docunmgndi course of action in many areas.

Key Skills and Experiences

e Experience using data related to student achievetogatan and implement curricula
according to the State of Michigan Merit Curriculum

e Experience using staff and student data to plarimptement staff development for
instructional improvement and personnel evaluation

e Experience with building operations, school-comnyinélations, student services and
discipline
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e Experience building and editing Master SchedulagiSIASI and PowerSchool

e Founding Co-chair of the Arts Academy Faculty Asatien

e Chairperson for Conflict Resolution Committee fasrtth Central Accreditation at
Regina High School

o Certified by the State of Michigan to teach Second&ology and Social Studies

e Master of Arts in Teaching. Major: Secondary SceeBducation. Wayne State
University
Thirteen years classroom teaching experience
Three years secondary school administration expegie

e Experience with and trust of the multifaceted Aktmademy community

Education
Present: Enrolled in Ed.D. Program. Specializatfhministrator Leadership for Teaching and
Learning. Walden University. Expected Date of Coetiph: June 2014.

2008: Master of Arts in Teaching. Major: Second&cjence Education. Wayne State University.
1999: Bachelor of Arts in Biological Science. WayBtate University.

1995: Associate of Liberal Arts. Macomb Commurtityllege.

1990: High School Diploma. De La Salle Collegiatéarren, Ml.

Employment
2013 -Present Principal. Arts Academy X; Fraser, Ml

e Lead Administrator.

e Provide leadership for instructional improvemend anrriculum, instructional
leadership, personnel evaluation, building opergtigchool-community relations,
student services and discipline.

o Work with students, parents and staff to maintggositive, productive learning
environment.

e Monitor and supervise student activities duringostthours and on evenings and
weekends.

e Recognize the strengths of the school and fostpramements by expanding or adding to
those strengths.

e Improve and maintain positive school community tieles including parental
involvement.

2012 — 201 3High School Biology--Anatomy and Physiology- Curr&vents — and American
History Teacher. Arts Academy X; Fraser, Ml

e  Substitute Administrator.

e Mentor for new teachers.

2010—-2012  Director of Student Support Services/DirectoRadfl. Arts Academy X;
Warren/Fraser, Ml

e Associate Administrator.

e Assist the principal in providing leadership fostructional improvement and
curriculum, instructional leadership, personnelleston, building operations, school-
community relations, student services and disaiplin

o Work with students, parents and staff to maintggositive, productive learning
environment.

e Monitor and supervise student activities duringostthours and on evenings and
weekends.

e Recognize the strengths of the school and fostprdaements by expanding or adding to
those strengths.
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e Improve and maintain positive school community tieles including parental
involvement.
e Class Advisor for senior class.
2005 —-2010 High School Biology-Physical Science-EconomicgdPslogy-Anatomy and
Physiology Teacher. Arts Academy X; Warren/Frabk#r,
e Founding Co-chair of Arts Academy Faculty Associati
¢ Responsible for coordinating communication betwienlty, administration, Board of
Directors, and Fine and Performing Arts Parentgisdion.
e Member of Strategic Planning Steering Committee.
e  Substitute Administrator.
e Mentor for new teachers.
e Class Advisor for senior class.
2003 — 2005 High School Biology Teacher. Learning Options iigchool. Eighth Grade
Social Studies-Science Teacher; Middle School Titians Program. Lake Orion Community
Schools. Lake Orion, Ml
e Responsible for assisting students in transitiofiiagh middle school to high school by
coordinating and communicating with staff at sel/echools.
e Responsible for supervising creation of revisedi&ti Code of Conduct and School
Course Offerings.
e  Substitute Administrator
Mentor for new teachers.
2002 — 2003 Middle School Science Teacher. St. Julianardite MI.
e Substitute Administrator for Middle School area.
e Class Advisor for eighth grade class.
2000 — 2002  High School Physical Science-Honors Biology drea. Regina High School.
Harper Woods, MI.
e Chairperson for North Central Accreditation CorflResolution Committee. Responsible
for guiding creation of conflict resolution prograahRegina High School.
e Coach of inaugural season of freshman women’sackéy team.
e Class Advisor for sophomore class.
1998 — 2000  Middle School Science Teacher. St. Juliana 8ichaetroit, MI.
e Substitute Administrator for Middle School area.
e Class Advisor for eighth grade class.
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