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Abstract 

Practical nursing program students at a rural vocational school (RCC) in the midwestern 

United States were graduating at a low rate that was putting the school at risk to not meet 

accreditation standards set by the Council on Occupational Education. The purpose of 

this study was to explore the perceptions of practical nursing program students and 

faculty at RCC about institutional, situational, and dispositional supports and barriers 

students faced toward graduation. The conceptual framework, Cross’s model of barriers 

to adult learning, was used to identify institutional, situational, and dispositional supports 

and barriers. A bounded case study design was employed to explore the perceptions of 

faculty and students regarding supports and barriers to successful graduation. Data were 

collected using an open-ended online survey of a purposeful sample of 20 students and 4 

faculty members. Thematic data analysis followed an open coding process to identify 7 

emergent themes: (a) support system, (b) class size, and (c) classroom experiences 

supported student success; and (a) stress, (b) responsibilities, (c) classroom experiences, 

and (d) access to technology were barriers to success. A deeper dive into the theme of 

classroom experiences revealed 5 subthemes: (a) workload, (b) fast pace, (c) class format, 

(d) class organization, and (e) teacher engagement. The resulting project was a 3-day 

professional development series taking place over six monthly 4-hour sessions covering 

the classroom experiences subthemes and an additional session on student assessments to 

help faculty support student success. This study and project have implications for positive 

social change through improved student learning outcomes and graduation rates leading 

to an increase of licensed practical nurses in the field. 
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Section 1: The Problem 

Introduction 

 The problem explored in this study was that practical nursing program students at 

RCC, a rural vocational school in the midwestern United States, were graduating at a low 

rate that was putting the school at risk to not meet accreditation standards set by the 

Council on Occupational Education. Although administrators and faculty members at 

RCC changed admission guidelines for the practical nursing program in 2017 to improve 

retention and graduation rates, students were still graduating at a low rate that put the 

school at risk of falling short of the benchmark for accreditation (director of adult 

education, personal communication, August 11, 2018). Administrators and faculty 

members had not conducted research to gain an understanding of students’ perceptions 

concerning supports and barriers to graduation success. The purpose of this study was to 

explore the perceptions of practical nursing program students and faculty at RCC about 

institutional, situational, and dispositional supports and barriers students face toward 

graduation. The information gained through this study was used to create a 3-day 

professional development series taking place over six monthly 4-hour sessions that 

educators at RCC could implement to support improvement of the practical nursing 

program’s graduation rate and reduce the risk of losing accreditation.  

The first section of this study includes a description of the local problem and 

rationale for the problem choice. Section 1 also includes definitions of terms, significance 

of the study, research questions, and a review of literature as it relates to the conceptual 
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framework and the broader problem. I close this section with the implications for the 

study project. 

The Local Problem 

The U.S. Census Bureau (2019) reported that the population in the rural county 

where RCC is located is approximately 58,000 with 15% of the households without 

computers and 32% without broadband internet access. Areas throughout the county do 

not have cellular phone signals. Additionally, there is no public transportation system 

within the county. The U.S. Census Bureau also reported that 12% of the county 

population is living in poverty and 87% of the population do not have a college degree. 

The U.S. Department of Labor (2018) reported that the national average for weekly wage 

earnings is $1,184 and the average weekly wage earnings for the county where the study 

site is located is $884. One of the programs that RCC offers to address the need for 

vocational training to improve employment opportunities and wage earnings is a practical 

nursing program. 

The Council on Occupational Education set the minimum acceptable graduation 

rate for practical nursing programs at 60% (U.S. Department of Education, 2017). 

According to the director of adult education at RCC, the median graduation rate for 

students in the practical nursing program from 2014 through 2019 was 73%, and the 

anticipated graduation rate for 2020 is 63% or less, which put the school at risk of losing 

accreditation (personal communication, August 11, 2018, May 20, 2020). Table 1 

includes the number of students enrolled in the practical nursing program at RCC, the 

number of students who graduated from the program each year from 2014 through 2019, 
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and the predicted graduation rate for 2020 (personal communication, August 11, 2018, 

December 12, 2018, May 20, 2020).  

Table 1 
 
Number of Students Who Were Enrolled and Who Graduated from the Practical Nursing 
Program at RCC 

Fiscal year 
Number of students 
beginning of class 

Number of students 
who graduated 

Percentage of 
students who 

graduated 
2020 40 < 25 < 63% 
2019 41 28 68% 
2018 54 44 81% 
2017 66 52 79% 
2016 31 23 75% 
2015 79 55 70% 
2014 38 26 68% 

Note. 2020 data are estimates as graduation has not occurred to date.  

The director of adult education at RCC shared that, in addition to the problem 

with the low graduation rate for students in the practical nursing program, administrators 

and faculty members were also concerned about the passing rate for graduates who take 

the licensure exam (personal communication, August 11, 2018). The practical nursing 

program at RCC is overseen by a state board of nursing, which determines the status of 

programs based on compliance with state board of nursing administrative code. The 

nursing board requires programs to have 95% of the national median or greater passing 

rate for first-time candidates who have graduated from their nursing programs and have 

taken the licensing exam (State Board of Nursing, 2017). The 2017 national median 

passing rate for practical nursing program graduates taking the licensure exam was 

81.17%, with RCC having a passing rate of 80% for the fourth quarter of 2017 (State 
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Board of Nursing, 2017). Although the 2017 fourth quarter passing rate for RCC was 

within the range, because it was 1.17% lower than the national median rate (State Board 

of Nursing, 2017), the director of adult education at RCC stated that the administrators 

and faculty members set a goal to improve the low graduation rate for nurses in the 

practical nursing program with the belief that the increased graduation rate would have a 

positive impact on the rate of graduates who go on to pass the licensure exam (personal 

communication, August 10, 2018).  

Administrators and faculty members at RCC changed the admission guidelines in 

2017 to improve the low graduation rate for students in the practical nursing program by 

requiring students to pass a preliminary class in order to gain admission to the practical 

nursing program (director of adult education, personal communication, December 12, 

2018). The director stated that the purpose of the new preliminary class was to collect 

data that could be used to predict student success and then limit admission to the nursing 

program to those students they believed were likely to graduate, which could help reduce 

the school’s risk of losing accreditation (personal communication, August 10, 2018). 

Although the director of adult education noted that the graduation rate for practical 

nursing students increased from 79% to 81% from 2017 to 2018, the graduation rate for 

2019 was 68%, (personal communication, December 12, 2018) and the anticipated 

graduation rate for 2020 is less than or equal to 63% (faculty member, personal 

communication, May 20, 2020), which indicates the new admission requirement has not 

been successful.  
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In addition to not improving the low graduation rate, the adult education director 

at RCC noted that the new admission requirement is having a negative impact on 

practical nursing program class sizes (personal communication, December 12, 2018). As 

shown in Table 1, 66 students were admitted to the practical nursing program in 2017, 54 

were admitted in the 2018 class, 41 were admitted to the class in 2019, and 40 were 

admitted to the 2020 class. The decrease in class sizes over the last 3 years following the 

change to the admission guidelines is having a negative impact on financial sustainability 

for RCC. The director of adult education expressed concern that the reduced enrollment 

in the practical nursing program for the 2019 fiscal year resulted in a 15% income loss 

(personal communication, December 12, 2018). 

The mission of RCC is to empower individuals to achieve their goals. The 

director of adult education at RCC expressed that the mission is being negatively 

impacted by the new admission requirements for the practical nursing program as fewer 

individuals are empowered to achieve their goals (personal communication, December 

12, 2018). Additionally, the director has expressed concern that not only have the new 

admission requirements had a negative impact on the class sizes and commitment to the 

school’s mission, but also decisions made to implement the program changes were made 

without administrators and faculty members understanding the students’ perspectives of 

institutional, situational, and dispositional supports and barriers to success (personal 

communication, December 12, 2018).  

There are many possible contributing factors for attrition (Beer & Lawson, 2018; 

Cross, 1988; Naylor, Baik, & Arkoudis, 2018). Among the barriers to nursing student 
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success are anxiety and time management skills (Ghiasvand, Naderi, Tafreshi, Ahmadi, 

& Hosseini, 2017). Nursing student experiences are also negatively impacted by 

workload stress (Naylor et al., 2018). Deeper descriptions of supports and barriers to 

student success are provided in the conceptual framework section of this study.  

Education leaders are responsible for supporting student success (Jenkins, Lock, 

& Lock, 2018). RCC’s director of adult education expressed that administrators and 

faculty members at the school are committed to student success; however, they had not 

conducted research to understand the perceptions of practical nursing students regarding 

institutional, situational, and dispositional supports and barriers to success (personal 

communication, December 12, 2018). Understanding the perceptions of practical nursing 

program students and faculty at RCC concerning supports and barriers to student success 

could lead to program changes to increase the graduation rate, reducing the school’s risk 

to lose accreditation. Although the focus of this project study was to understand students’ 

and faculty members’ perceptions to help address the problem of the low graduation rate, 

the study findings might also inform decisions regarding admission criteria to increase 

class sizes, or decisions about program changes that might increase the number of 

graduates who pass the licensure exam. In the next section, information is provided 

concerning the rationale for this project study. 

Rationale 

The problem I explored in this study was that practical nursing program students 

at RCC, a rural vocational school in the midwestern United States, were graduating at a 

low rate that was putting the school at risk to not meet accreditation standards set by the 
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Council on Occupational Education. Although administrators and faculty members at 

RCC changed admission guidelines for the practical nursing program in 2017 to improve 

retention and graduation rates, students were still graduating at a rate that put the school 

at risk of falling short of the benchmark for accreditation. The director of adult education 

at RCC stated that administrators and faculty members had not conducted research to 

understand institutional, situational, and dispositional supports and barriers to student 

success (personal communication, August 10, 2018). The purpose of this study was to 

explore the perceptions of practical nursing program students and faculty at RCC about 

institutional, situational, and dispositional supports and barriers students face toward 

graduation. The gap in practice was that the graduation rate for students in the practical 

nursing program at RCC was putting the school at risk to lose its accreditation when the 

graduation rate should have been meeting or exceeding the accreditation standards. 

The director of adult education at RCC shared that the new admission 

requirements for the practical nursing program at RCC are not improving the low 

graduation rate and that the new requirements are resulting in decreased enrollment in the 

program and loss of income for the school (personal communication, December 12, 

2018). Additionally, the director expressed concern that the new admission guidelines are 

in conflict with the school’s mission to empower individuals to achieve their goals 

(personal communication, December 12, 2018). For the practical nursing program, 

student goals include graduating from the program, passing the licensure exam, and 

finding employment in the nursing field. 
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The state board of nursing where RCC is located reported that the United States 

will experience a shortage of 193,000 nursing professionals during the year 2020 (State 

Board of Nursing, 2015). The state board of nursing also reported that, from July 2015 

through June 2016, the 67 practical nursing programs in the state where RCC is located 

had the capacity to enroll 9,014 students, however, the maximum enrollment was 5,242 

students with 2,831 practical nursing students successfully graduating (State Board of 

Nursing, 2016). The lower than capacity enrollment identified at RCC and the state level 

is consistent with the national trend toward decreased classroom sizes due to the selection 

of students based on their likelihood to succeed (Kubec, 2017). 

The director of adult education at RCC expressed concern that because the 

decision to implement new admission requirements to increase the graduation rate was 

made without administrators and faculty members understanding students’ and faculty 

members’ perceptions concerning institutional, situational, and dispositional supports and 

barriers to graduation success, the problem with the low graduation rate will perpetuate 

(personal communication, December 12, 2018). The purpose of this study was to explore 

the perceptions of practical nursing program students and faculty at RCC about 

institutional, situational, and dispositional supports and barriers students face toward 

graduation. The information gained through this study was used to create a 3-day 

professional development series taking place over six monthly 4-hour sessions that 

educators at RCC could implement to support improvement of the practical nursing 

program’s low graduation rate and reduce the risk of losing accreditation. 
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Definitions of Terms 

The following are brief explanations of terms associated with the problem: 

Barriers: Obstacles that prevent successful learning (Cross, 1988). 

Dispositional supports and barriers: Self-perceptions and attitudes of learners. 

This category includes confidence, previous learning experiences, and ambition (Cross, 

1988). 

Institutional supports and barriers: Processes that support or thwart adults from 

participating in educational activities. Examples of institutional supports include funding, 

staff enthusiasm, and staff collaboration (King et al., 2017). Examples of institutional 

barriers include schedules that are not convenient for students, school locations that are 

difficult for learners to travel to, and course workload (Cross, 1988).  

Licensed practical nurse (LPN): Members of healthcare teams who are required 

to be competent to practice nursing ethically and according to the legal latitude of their 

practice. LPNs must also practice effective infection control (American Association of 

Occupational Health Nurses, 2017). An LPN is usually supervised by a registered nurse 

(RN) and provides more basic care compared to that which an RN is licensed to provide 

(Practical Nursing, 2017). The guidelines for management of licensed practical nurses are 

determined by each state (American Association of Occupational Health Nurses, 2017). 

Practical nursing programs: Education programs that last between one to two 

years and are designed to prepare students to pass the licensure exam and to be competent 

in the technical aspects of their roles as nurses (American Association of Occupational 

Health Nurses, 2017).  
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Situational supports and barriers: Supports and barriers that arise from an 

individual’s life. Examples of this category include available time for school, 

responsibilities outside of school, finances, and, if needed, availability of childcare 

(Cross, 1988). 

Supports: People or aspects that fulfill adult learners’ needs and contribute to the 

achievement of successful learning (Knowles, Swanson, & Holton, 2005).  

Significance of the Study 

Although this project study was focused on a local problem, it may have a 

positive impact at a broader level. The demand for new nurses in the United States will 

grow 15% from 2016 to 2026 according to the U.S. Department of Labor (2018) and it is 

projected that 33 states will experience a shortage of licensed practical nurses by 2030 

(U.S. Department of Health and Human Services, Health Resources and Services 

Administration, National Center for Health Workforce Analysis, 2017). More 

information about the nursing shortage broader problem is provided in the literature 

review, including how the nursing shortage impacts delivery of health care. The local 

problem at the project study site is described next. 

The local problem explored in this study was that practical nursing program 

students at RCC, a rural vocational school in the midwestern United States, were 

graduating at a low rate that was putting the school at risk to not meet accreditation 

standards set by the Council on Occupational Education. Although administrators and 

faculty members at RCC implemented changes to the admission guidelines to the 

practical nursing program in 2017 to improve retention and graduation rates, students 
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were still graduating at a rate that put the school at risk of falling short of the benchmark 

for accreditation. Additionally, students who failed the program were not able to take the 

practical nursing licensure exam to become gainfully employed in the field and have a 

positive impact on the broader problem, the nursing shortage.  

In a systematic review of 12 research articles, Harrison and Luckett (2019) noted 

that individuals have the right to have access to experts, to become experts themselves, 

and then to transform the essence of that area of expertise. Administrators and faculty 

members at RCC are committed to supporting the success of students to graduate and 

pursue careers in the nursing field; however, according to the director of adult education 

(personal communication, August 10, 2018, December 12, 2018), administrators and 

faculty members were challenged to maintain their commitment for student success. The 

director of adult education (personal communication, December 12, 2018) stated that the 

mission of RCC is to empower individuals to achieve their goals and that student success 

can also have a positive impact on the school’s accreditation and the nursing shortage. 

The director (personal communication, December 12, 2018) noted that although 

administrators and faculty members at RCC changed admission guidelines for the 

practical nursing program in 2017 to improve retention and graduation rates, students 

were still graduating at a rate that put the school at risk of falling short of the benchmark 

for accreditation. 

As shown in Table 1, the graduation rate for the practical nursing program at RCC 

increased from 79% in 2017 to 81% in 2018, then decreased to 68% for the class of 2019 

(personal communication, December 12, 2018), and is expected to decrease to 63% in 



12 

 

2020 (personal communication, May 20, 2020). The admission restrictions are not 

improving the graduation rate and are resulting in decreased class sizes, which, according 

to the director of adult education, is causing income loss for the school (personal 

communication, December 12, 2018).  

The director of adult education at RCC (personal communication, December 12, 

2018) stated that faculty members at RCC had not conducted research to collect 

information concerning the perspectives of students and faculty regarding supports and 

barriers to success to inform decisions regarding program changes to support student 

success. Naylor et al. (2018) noted that educators should monitor student experiences and 

risk of attrition. Because administrators and faculty members at RCC had not conducted a 

study to understand the perspectives of practical nursing program students and faculty, 

the purpose of this study was to explore the perceptions of practical nursing program 

students and faculty at RCC about institutional, situational, and dispositional supports 

and barriers students face toward graduation. Naylor et al. (2018) noted that educators 

should monitor student experiences and risk of attrition. The information gained through 

this study was used to create a 3-day professional development series taking place over 

six monthly 4-hour sessions that educators at RCC could implement to support 

improvement of the practical nursing program’s low graduation rate and reduce the risk 

of losing accreditation. The increased graduation rate could also contribute to an 

increased number of licensed practical nurses in the field.  



13 

 

Research Questions 

 The problem explored in this study was that practical nursing program 

students at RCC, a rural vocational school in the midwestern United States, were 

graduating at a low rate that was putting the school at risk to not meet accreditation 

standards set by the Council on Occupational Education. Although administrators and 

faculty members at RCC changed admission guidelines for the practical nursing program 

in 2017 to improve retention and graduation rates, students were still graduating at a rate 

that put the school at risk of falling short of the benchmark for accreditation. The director 

of adult education at RCC (personal communication, December 12, 2018) expressed 

concern that the problem with the low graduation rate would perpetuate because the 

decision to implement new program admission guidelines was made without 

administrators and faculty members understanding students’ and faculty members’ 

perceptions concerning supports and barriers to student graduation success. Therefore, 

the purpose of this study was to explore the perceptions of practical nursing program 

students and faculty at RCC about institutional, situational, and dispositional supports 

and barriers students face toward graduation. The information gained through this study 

was used to create a 3-day professional development series taking place over six monthly 

4-hour sessions that educators at RCC could implement to support improvement of the 

practical nursing program’s low graduation rate and reduce the risk of losing 

accreditation.  

This project study was guided by the following research questions: 
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RQ1: What are the perceptions of students from the practical nursing program at 

RCC about institutional, situational, and dispositional factors for graduation success?  

RQ2: What are the perceptions of students from the practical nursing program at 

RCC about institutional, situational, and dispositional barriers to successful graduation? 

RQ3: What are the perceptions of practical nursing program faculty at RCC about 

institutional, situational, and dispositional factors supporting student graduation success? 

RQ4: What are the perceptions of practical nursing program faculty at RCC about 

institutional, situational, and dispositional barriers to successful graduation for students? 

Review of the Literature 

This section includes a review of the literature concerning students not graduating 

from practical nursing programs. The conceptual framework describes Cross’s (1988) 

model of categories of barriers to success for adult learners. I conducted the literature 

search through the Walden University Library using multiple databases, including 

Google Scholar, Academic Search Complete, Education Source, ERIC, CINAHL Plus, 

Thoreau Multi-Database Search, and ProQuest. At times during the literature research, I 

selected all databases to cast a broader net. The search terms used to explore the 

literature included education, nursing, health science, barriers to adult learning, barriers 

to the success of nursing students, supports of success for nursing students, supports that 

impact the success of adult students, the nursing shortage, licensed practical nurses and 

the nursing shortage, attrition, pre-license nursing programs, rural education, 

responsibilities of schools, and the nursing faculty shortage. The criteria for the search 

included articles published during and after 2016, academic journals, peer-reviewed 
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articles, and as much as possible articles related to the United States. I also used the 

reference sections of identified articles as resources to explore for additional articles that 

might be appropriate to refer to for my project study. The following sections include 

literature-supported descriptions of the conceptual framework for this project study and 

the broader problem.  

Conceptual Framework 

The conceptual framework that guided this project study was Cross’s (1988) 

model, which aimed to synthesize other frameworks for adult learning such as andragogy 

(Knowles, 1980, 1984; Knowles et al., 2005). In Cross’s model, there are three categories 

of barriers to success for adult learners: (a) institutional, (b) situational, and (c) 

dispositional. According to Cross, institutional barriers involve processes and procedures, 

situational barriers concern an individual’s life, and dispositional barriers concern an 

individual’s perceptions and attitudes. Knowles et al. (2005) identified the following 

assumptions concerning adult learners that form the andragogical model: (a) adults need 

to know why they need to learn, (b) adults believe they are responsible for their own 

decisions, (c) adults bring more and different experiences into a learning environment 

than youths, (d) adults are ready to learn, (e) adults have a task-centered orientation to 

learning, and (f) while adults respond to some external motivators such as higher salaries, 

they are more likely to be motivated by internal factors such as quality of life and self-

esteem. Knowles et al. further noted that among the supports educators should provide 

adult learners are an environment conducive to learning, resources that are rich and 

accessible, and a reward system.  
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Although Knowles et al.’s (2005) theory involves assumptions related to 

successful learning, the categories of success factors are similar to the categories of 

barriers identified by Cross (1988). Table 2 illustrates the similarities between the 

assumptions of Knowles et al. concerning adult learners’ characteristics and supports for 

success and Cross’s model concerning the categories of learners’ barriers to success.  

Table 2 
 
Comparison of the Theories of Knowles et al. (2005) and Cross (1988)  

Knowles et al. Cross 
Adults need to know why they need to learn Dispositional 

Adults believe they are responsible for their own 
decisions 

Dispositional 

Adults bring more and different experiences into the 
learning environment than youths 

Situational 

Adults are ready to learn Dispositional 

Adults have a task-centered orientation to learning Dispositional 

Adults respond to internal and external motivators Dispositional 

Adults need an environment conducive to learning Institutional 

Adults need rich and accessible resources Institutional & Situational 

Adults need a reward system Dispositional & Institutional 

 

Cross’s (1988) model describing barriers to learning provides categories 

consistent with the descriptions of supports for success provided by Knowles et al. 

(2005). Because Cross’s model is conducive to qualitative research to identify trends, I 

chose this model as the framework for this project study. I applied the categories 

identified by Cross to both supports and barriers as they were described by the study 

participants to answer the research questions concerning their perceptions of institutional, 
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situational, and dispositional supports and barriers to students’ successful graduation 

from the practical nursing program at RCC. A deeper description of the categories 

identified by Cross is provided in the following subsections.  

Institutional Barriers 

Cross (1988) described barriers at the school level that threaten the potential for 

adults to participate in educational activities as institutional barriers. Institutional barriers, 

as described by Cross, include admission restrictions, course schedules, and strict 

attendance policies. A literature review revealed deeper descriptions of institutional 

barriers, which are provided in the following paragraphs. 

Admission restrictions. Nursing programs are accredited based on graduation 

rates and first time passing of licensure exams by graduates (Kubec, 2017). To address 

both measures of graduation and passing rates, Kubec (2017) noted that there is a trend 

by institutions to limit admissions to students identified as likely to succeed. Kubec 

further stated that the process of limiting admissions to students likely to succeed creates 

an institutional barrier for the students with a desire to go into the field of nursing but 

who are not granted admission to school. In contrast to limiting admissions, educators 

need to conduct research to identify effective strategies to support success for students 

who are interested in enrolling in nursing programs (Kubec, 2017).  

Lack of student assessments. Assessments of students might reveal that the 

institutional barriers to student success include denied admission to programs (Kubec, 

2017) class timetables, classroom allocations, learning resources, and communication in 

the classroom (McTaggart & Cavaliero, 2016). Additionally, student assessments might 



18 

 

reveal that institutions are lacking in providing needed support services for students 

(Arifin, 2018). Information gained from assessments of students can be used to support 

institutional decisions to support student success (Naylor et al., 2018), including 

decisions about the teaching methods used at the school. 

Teaching method. In a multisite qualitative study exploring the perceptions of 

220 millennial nursing students enrolled in traditional classroom settings, Cantrell and 

Farer (2019) found that the students reported feeling disengaged. Murray (2016) 

recommended that educators need to design pedagogical approaches to nursing education 

to support the success of students. Beyond the teaching method, institutional barriers can 

be related to the location of the school. 

School location. Cherkowski and Schnellert (2017) found that institutional 

barriers may be different for schools in urban settings versus schools in rural settings. 

Classroom instructors in rural settings may feel challenged to collaborate with their 

colleagues because they may need to take on additional roles compared to educators in 

urban settings where there may be more staff (Cherkowski & Schnellert, 2017). Rural 

students may have a sense of estrangement from the school’s faculty members (Qing, 

2017). Students’ perceptions might also include situational barriers to success as is 

described next. 

Situational Barriers 

Cross (1988) found that situational barriers arise from an individual’s life. Cross 

further defined situational barriers to include limited finances, responsibilities at home 

and with work, lack of access to childcare and transportation, and lack of support from 
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family. Research-supported descriptions of situational barriers are provided in the 

following paragraphs. 

Limited finances. Among the situational barriers that play a role in the failure of 

students is financial limitations (Beer & Lawson, 2018). There is a disparity between 

learners who do not have the financial means and access to higher education and learners 

who do have access and the financial means to attend school (Palmadessa, 2017). People 

with low incomes are challenged to afford school-related expenses such as books and 

tuition (Cross, 1988). School-related expenses also include childcare (Cross, 1988) so 

that students can take the time away from family obligations to attend class and to study. 

In a qualitative study involving the use of an online survey to explore the perceptions of 

27 nursing students concerning resilience, Lekan, Ward, and Elliott (2018) also found 

that financial hardship is a top stressor for students. Additionally, family events such as 

death of a family member and marriage or divorce are top stressors for students (Lekan et 

al., 2018). More information concerning family is provided next. 

Family obligations. Family obligations are one of the top reasons that students 

drop out of nursing school (Harding, Bailey, & Stefka, 2017). In a phenomenological 

study exploring the perceptions of eight nursing students through semistructured 

interviews, Alharbi, McKenna and Whittall (2019) found that nursing students struggle 

with conflicts between their families and their studies. Alternatively, Alharbi et al. (2019) 

also found that nursing students with family support felt motivated to succeed. In addition 

to family obligations, work obligations are also barriers to student success, as described 

in the next section.  
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Work obligations. In a descriptive pilot study to explore six nursing students’ 

perceptions of stressors, Knowlton (2017) found that students have difficulty with 

complex work and school schedules. Additionally, Knowlton found that students reported 

feeling foggy from fatigue, especially in cases where the students needed to work night 

shifts in order to attend classes during the day. In addition to difficulty with managing 

multiple schedules, adult learners have reported that a top reason for their dropping out of 

school was the demands of their employer (Beer & Lawson, 2018).  

Dispositional Barriers 

Cross (1988) described dispositional barriers as those that are related to the 

learner’s self-perceptions and attitudes. According to Cross, dispositional barriers include 

fear of being too old to go back to school, lack of confidence, and low energy. Richer 

descriptions of dispositional barriers are provided next.  

Self-perceptions and attitudes. Adults with negative self-perceptions (Tsai, Li, 

& Cheng, 2017) or with negative emotional responses to school (Roosmaa & Saar, 2017) 

may have difficulty learning. Negative emotional responses to school can include a lack 

of a sense of belonging, which has been found to be a top indicator for risk of attrition 

(Naylor et al., 2018). Dispositional barriers also include anxiety, as is described next. 

Anxiety. Dispositional barriers to the success of nursing students include anxiety 

(Ghiasvand et al., 2017). In research concerning nursing students’ perceptions of tests, 

Liu and Xu (2017) found that nursing students reported feeling anxious and overwhelmed 

about taking tests. Potential contributing factors to test anxiety could be a lack of 

comprehension of subjects (Roberts & Campbell, 2017) as well as a lack of 
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understanding which tests are mandatory so that challenges to passing those tests can be 

addressed (Siddiqui, 2017). Villeneuve, Heale, Rietze, and Carter (2018) found that 

anxiety is not limited to test taking. In a correlational study designed to explore nursing 

students’ perceptions concerning anxiety, Villeneuve et al. found that nursing students 

perceived heightened anxiety during clinical learning experiences. Villeneuve et al. also 

found that the level of anxiety reported by nursing students is higher than anxiety levels 

reported by students enrolled in college programs other than nursing programs. 

The study approach, research question, data collection instruments and analysis 

process for this project study were consistent with Cross’s (1988) conceptual framework. 

The decision to collect qualitative data for this project study was consistent with Cross’s 

finding that barriers to learning fall into the categories of institutional, situational, and 

dispositional, and subsequent research into Cross’s work provided a deeper 

understanding of the aspects that fall into these categories. Qualitative research allows for 

the collection of descriptive, narrative data from the study participants concerning their 

perceptions so that themes can be identified and the research questions can be answered.  

The research approach was designed to collect information concerning the local 

problem that practical nursing program students at RCC were graduating at a low rate 

that was putting the school at risk to not meet accreditation standards. Although the 

problem was local, it had a broader reach. The following section provides more 

information about the broader problem.  
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Review of the Broader Problem 

The problem of students not graduating from practical nursing programs is not 

limited to RCC. In this section, I describe the literature from a broad perspective of the 

problem. The five themes concerning the broader problem that I identified during the 

literature review include: (a) the status of the nursing shortage, (b) the impact of the 

nursing shortage on the delivery of healthcare, (c) the nursing shortage in relationship to 

the failure of nursing students, (d) the impact of failure on nursing students, and (e) the 

responsibility of schools to support the success of nursing students. Literature supported 

descriptions of these themes are provided in the following sections.  

Status of the Nursing Shortage  

Projections indicate that 33 states will experience a shortage of licensed practical 

nurses by 2030 (U.S. Department of Health and Human Services, Health Resources and 

Services Administration Bureau of Health Workforce National Center for Health 

Workforce Analysis, 2017). While the nursing shortage will continue to increase (Lloyd, 

2017), the demand for new nurses in the United States is projected to grow 15% from 

2016 to 2026 (U.S. Department of Labor, 2018). A survey of 838 hospitals conducted by 

Nursing Solutions, Inc. (2016) revealed that over 77% of hospitals anticipate growing 

staffing needs at a rate of 6%. The state board of nursing where RCC is located noted that 

by 2020 there will be 700,000 newly created nursing positions (state board of nursing 

web site, 2015). Additionally, by 2030, one million nurses will retire, leaving vacant 

positions (Buerhaus, Auerbach, Skinner, & Staiger, 2017). The negative impact of the 

anticipated number of registered nurses who will be retiring extends beyond the positions 
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they leave vacant to the loss of accumulated nursing experience at the facilities where 

they were employed (Sofer, 2018).  

The loss of accumulated nursing experience in the field is coming when there is 

an increased need for that experience due to the population across the nation getting older 

and requiring complex medical care (Li, Pittman, Han, & Lowe, 2017). The nursing 

shortage also contributes to increased workloads for nurses (Li et al., 2017). Increased 

workloads resulting in an increase in overtime can have a negative impact on nursing 

wellness and patient outcomes (Wheatley, 2017).  

The nursing shortage and the negative impact it is having on nurses in the field is 

evident throughout the United States in rural and urban community and ambulatory 

healthcare settings and will continue to increase (Snavely, 2016). The negative impact of 

the nursing shortage extends beyond nurses in the field to an impact on hospitals (Li et 

al., 2017) and the economy of the United States (Snavely, 2016). In addition, the nursing 

shortage is having a negative impact on the delivery of healthcare as is described next. 

Impact of the Nursing Shortage on the Delivery of Healthcare  

The nursing shortage is impacting the delivery of healthcare as it relates to patient 

ages (Prowle & Araali, 2017; Weaver et al., 2018) and to patient outcomes (Kear, 2018; 

Keers et al., 2018; Wheatley, 2017). Additionally, the nursing shortage is impacting the 

workload of nurses who are working in the field (Middaugh & Willis, 2018) and the 

distribution of the nurses in the field (Carnevale, Smith, & Gulish, 2018). Deeper 

descriptions of the impact of the nursing shortage on the delivery of healthcare related to 
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patient ages, patient outcomes, nursing workload, and nursing distribution are provided 

next. 

Patient ages. In a combination study including qualitative data collection through 

interviews of 11 clinicians and policy makers from five developing countries and a 

review of literature and data from 11 references from 1991 through 2014, Prowle and 

Araali (2017) found that, while the nursing shortage continues, people are living longer 

due to advancements in healthcare and a greater percentage of the population is now 

considered elderly. Patients 65 and older use 34% of the healthcare services available in 

the United States and every minute nearly 8 Americans turn 65 (Nursing Solutions, Inc., 

2016). The growth of the aging population is increasing the need for complex healthcare 

services in conflict with the availability of nurses to provide care (Sofer, 2018).  

On the opposite end of the spectrum from aging patients, pediatric patients are 

also impacted by the nursing shortage. In a quantitative survey of 38 families, Weaver et 

al. (2018) found that the nursing shortage is having a negative impact on pediatric 

patients. Families of pediatric patients diagnosed with complex medical conditions who 

were receiving palliative and home health care reported that they believed that the 

nursing shortage was why they had negative experiences concerning quality of life, care 

costs, and psychosocial issues (Weaver et al., 2018). The negative impact of the nursing 

shortage extends to patient outcomes as is described next. 

Patient outcomes. The influence of the nurse to patient ratio on patient outcomes 

has been the subject of multiple studies. Kear (2018) conducted a mixed methods study 

of 1,070 registered nurses working in nephrology, of whom 89% were between the ages 
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of 38 and 72 and who had spent an average of 24 years as registered nurses. After 

analyzing the 2,507 narrative responses by the registered nurses to open-ended questions, 

Kear (2018) identified a trend that registered nurses are concerned that inadequate 

staffing prevents them from spending an appropriate amount of time with their patients 

possibly resulting in negative patient outcomes. Of the 21 mental health nursing students 

who participated in a qualitative study by Keers et al. (2018), 20 also reported that one of 

the top reasons for medication administration errors was low staffing. Additionally, in a 

systematic literature review spanning 2004 to 2015 including 28 citations, Wheatley 

(2017) found that lower nurse to patient ratios increases the likelihood for errors in 

medication administration resulting in a negative impact on patient outcomes.  

Alternatively, studies have shown that higher nurse to patient ratios improve 

patient outcomes (Kuwata, 2017; Martsolf et al., 2016). In a quantitative study of data 

spanning 2009 to 2011 from 341 hospitals, Martsolf et al. (2016) found that a higher 

number of nurses on staff contributes to a higher number of positive patient experiences. 

In a systematic literature and law review spanning 1987 through 2017, Kuwata (2017) 

noted that because higher nurse to patient ratios have a positive impact on patient 

outcomes, higher nurse to patient ratios should be federally mandated. The impact of 

nurse to patient ratios extends to nurse workloads as is described next. 

Nursing workloads. Several authors have conducted studies concerning nursing 

workloads (Lanz & Bruk, 2017; Middaugh & Willis, 2018; Steege, Pinekenstein, 

Knudsen, & Rainbow, 2017). Exploring for a solution to nurse burnout through a 

systematic review citing eight articles, Middaugh and Willis (2018) found that workloads 
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for nurses and nurse managers include patient care, fulfilling physicians’ expectations 

and requests, and assuming duties that would otherwise be assigned to ancillary staff if 

the additional staff was available. Middaugh and Willis (2018) also noted that nurse 

workloads can contribute to burnout, fatigue, insomnia, weight gain, anxiety, and 

difficulty focusing. In a mixed methods study including semistructured interviews of 21 

nurse managers and leaders, Steege et al. (2017) identified that the types of fatigue that 

nurses experience at work are emotional, physical, mental, and compassion-related. 

According to Steege et al. (2017), nurse fatigue is related to occupational responsibilities 

including long hours, interruptions, and meetings. In a double wave quantitative study of 

165 randomly chosen nurses across the United States from a wide variety of units during 

wave 1, and 97 nurse participants in wave 2, Lanz and Bruk (2017) also found that 

workload is a common stressor for nurses and that workload is impacted by patient 

complexity and dependency, amount of time in patient care, nursing intensity, and 

physical exertion.  

Distribution of nurses in the field. Several studies have described the 

distribution of nurses in the field (Baernholdt et al., 2017; Both, Dijkstra, Klink, & 

Beersma, 2018; Buerhaus et al., 2017; Carnevale et al., 2018). In an analysis of data 

collected from 2001 through 2004 of 600,000 households, and from 2005 through 2015 

of two million households, by the U.S. Census Bureau through the American Community 

Survey, Buerhaus et al. (2017) found that nurses are becoming increasingly more 

involved in supporting patient access to care in underserved and rural areas. In an 

analysis of data from 2009 from the National Database of Nursing Quality Indicators 
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Assessment 
Outcomes

Faculty Professional Development for Student Success: Assessments 21

Outcomes: 
Assessment Data Can Impact Classroom Experiences

• Changes / or perceived changes in the subthemes of our 
study’s classroom experiences emergent theme:
• Teacher engagement
• Class organization / organizational skills
• Class format
• Class pace
• Workload

Assessment 
Outcomes

Faculty Professional Development for Student Success: Assessments 22

Outcomes: 
Assessment Data Can Impact Classroom Experiences

• Flipping classrooms
• Adjusting curriculum
• Knowing when to press forward or devote more 

time to a subject
• Create camaraderie
• Improve student engagement
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Assessment 
Outcomes

Faculty Professional Development for Student Success: Assessments 23

Outcomes: 
Assessment Data Can Impact and Student Success

Strategies to Set Up Your Students for Academic 
Success

https://youtu.be/3T5wKYnLPLY

Assessment 
Outcomes

Faculty Professional Development for Student Success: Assessments 24

Outcomes: 
Assessment Data Can Impact Classroom Experiences 

and Student Success

Success Story:
How adult education changed my life | Overcoming doubt | 

Mohammed’s story https://youtu.be/rva0m0GGitY
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Evaluation

Faculty Professional Development

for Student Success Series

Session 1: Student Perception Assessments

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Assessments 25
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Faculty Professional Development for Student Success Series 

Session 1: Student Perception Assessments 

Interactive Exercise 

 

Problems 

1) Curriculum Level 1 – Nursing Principles and Practice.  
a. What type of formative assessment would you use to identify whether or 

not students understand the concept of secondary health? 
 

b. If the formative assessment revealed that students were not understanding 
what secondary health care is, what would your next steps be? 

 

 

 

2) Curriculum Level 1 – Nursing Principles and Practice.  
What type of formative assessment would you use to identify whether or not students 
understand the concept of “working phase”? 
 
 
3) If the formative assessment concerning the “working phase” results were that 
students responded that they understood this to be when the nurse is collecting patient 
data and listening to patient concerns, yet during a quiz most students failed this question, 
what would be your next steps? 
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Faculty Professional Development for Student Success Series 

Session 1: Student Perception Assessments 

Evaluation 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o The purpose of student perception assessments 
o Descriptions and different types of assessments 
o Student perception assessment tools 

 
 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate assessments into their practice 
o Yes  o No  
 
Attendees will use the knowledge gained through assessments to create change to 
improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Session 2. Faculty Professional Development for Student Success: Teacher 

Engagement 

8:00 – 8:30 a.m. Welcome, Background, and Study Results (slides 1-8) 

Attendees will receive handout materials which will include a copy 

of the PowerPoint presentation, handout for the interactive 

exercise, and session evaluation form. Welcome will include the 

objectives and goals for the session. 

8:30 – 9:00 a.m. Video (Slide 9) 

  Attendees will watch a video about teacher engagement.  

Video: Clinical Teacher Effectiveness | Five Principles of Positive 

Feedback https://youtu.be/cwOlaoi6esI 

Discussion about video 

9:00 – 10:00 a.m. Teacher Engagement Description and Tactics (slides 10 - 13) 

Video: Engaging' and 'Inspiring' Teachers. | Amjad Ali | 

TEDxNorwichED https://youtu.be/mC6LNBWpMCE 

10:00 – 10:30 a.m. Interactive Exercise (Handout) (slide 14) 

Attendees will participate in an interactive exercise concerning 

teacher engagement. 

10:30 – 11:00 a.m. Discussion about Exercise 

11:00 – 11:30 a.m. Teacher Engagement Outcomes (slides 15 – 17) 

Presentation will include descriptions and examples of how teacher 

engagement impacts student success. 

Video: What makes a good teacher great? | Azul Terronez | 

TEDxSantoDomingo https://youtu.be/vrU6YJle6Q4 

11:30 – 11:50 a.m. Discussion 

Open discussion about the topic covered today, respond to 

questions, and provide feedback about how plan to enhance teacher 

engagement in the classroom. 

11:50 – 12:00 noon Evaluation 

   Attendees will complete a brief evaluation about today’s session. 
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Faculty Professional 
Development 
for 
Student Success Series

Session 2: Teacher Engagement

Welcome

� Agenda review
� Objectives

� Attendees will gain a deeper understanding of:
� Student perceptions of teacher engagement
� Descriptions of teacher engagement
� Teacher engagement changes to improve the classroom 

experience

� Goals
� Attendees will incorporate teacher engagement into 

their practice to create change to improve student 
success

� Student graduation rate will increase

Faculty Professional Development for Student Success: Teacher Engagement 2
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Background

Problem

The problem this study explored was that practical nursing program 
students at a rural vocational school in the midwestern United 
States, referred to as RCC, were graduating at a rate that was 
putting the school at risk to not meet accreditation standards set by 
the Council on Occupational Education. 

Although administrators and faculty members at RCC changed 
admission guidelines for the practical nursing program in 2017 to 
improve retention and graduation rates, students were still 
graduating at a rate that put the school at risk of falling short of the 
benchmark for accreditation. 

Faculty Professional Development for Student Success: Teacher Engagement 3

Background

Purpose

The purpose of this study was to explore the perceptions of practical 
nursing program students and faculty at RCC about institutional, 
situational and dispositional supports and barriers they face toward 
graduation. 

The information gained through this study was used to create a 3-
day professional development series taking place over 6 monthly 4-
hour sessions that educators at RCC could implement to support 
improvement of the practical nursing program’s graduation rate and 
reduce the risk of losing accreditation. 

Faculty Professional Development for Student Success: Teacher Engagement 4
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Background

� You are attending this session because:
� RCC is your school
� The research study revealed that  changes need to be 

made to classroom experiences to support student 
success

Faculty Professional Development for Student Success: Teacher Engagement 5

Study Results

The theme that emerged from the data analysis for this 
study was classroom experiences. 

Data analysis revealed 5 classroom experiences subthemes:

� Teacher engagement

� Class organization (and student organizational skills)

� Class format

� Class pace

� Student workload

� workload, pace, teacher engagement, class format, and 
class organization, are barriers to student success and that 
there is a need for change. 

Faculty Professional Development for Student Success: Teacher Engagement 6
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Study Results

Along with the classroom experiences theme and the 5 
subthemes, participants identified that there is a need 
for change to support student success. 

This professional development series is designed to 
support that change.

Faculty Professional Development for Student Success: Teacher Engagement 7

Teacher 
Engagement

Session 2 of 6

Faculty Professional Development for Student 
Success: Teacher Engagement

Faculty Professional Development for Student Success: Teacher Engagement 8
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Teacher 
Engagement

Video:

Clinical Teacher Effectiveness | Five Principles of Positive Feedback
https://youtu.be/cwOlaoi6esI

Faculty Professional Development for Student Success: Teacher Engagement 9

Teacher 
Engagement

Student Perception Teacher Engagement

� Discussion about video:
� Teacher engages with student to not only provide 

expertise and guidance but also to show cares about 
student success

� Taking the time to incorporate “lecture” and “self-
directed” learning

Faculty Professional Development for Student Success: Teacher Engagement 10
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Teacher 
Engagement

Faculty Professional Development for Student Success: Teacher Engagement 11

Teacher Engagement

Teacher’s expectations can vary from student 
to student and those expectations can impact 
student-need teaching

There is a relationship between teacher 
expectations and student motivations

The relationship between teacher expectations 
and student motivations is impacted by 
student perceptions of teacher behaviors

Hornstra, L., Stroet, K., van Eijden, E., Goudsblom, J., & Roskamp, C. (2018). Teacher expectation effects on need-supportive teaching, student 
motivation, and engagement: A self-determination perspective. Educational Research and Evaluation, 24(3–5), 324–345. doi: 
10.1080/13803611.2018.1550841

Teacher 
Engagement

Teacher Engagement Tactics 

� Not letting teacher expectations impact engagement

� Can range from making verbal/non-verbal contact with each 
student to joining in detailed conversations

� Students are motivated when they perceive their teachers 
care about the subject and about them

� Actively engage students in discussion versus straight 
lecture

� Invite questions

Faculty Professional Development for Student Success: Teacher Engagement 12
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Teacher 

Engagement

There is a link between teaching 

competencies and teacher 

engagement 

Dong, Y., Xu, C., Song, X., Fu, Q., 

Chai, C. S., & Huang, Y. (2019). 

Exploring the effects of 

contextual factors on in-service 

teachers’ engagement in STEM 

teaching. Asia-Pacific Education 
Researcher (Springer Science & 
Business Media B.V.), 28(1), 25–

34. doi:10.1007/s40299-018-

0407-0 

Faculty Professional Development for Student Success: Teacher Engagement 13

Engaging' and 'Inspiring' Teachers. | Amjad Ali | TEDxNorwichED
https://youtu.be/mC6LNBWpMCE

Teacher 
Engagement

Teacher Engagement

Interactive Exercise

Pair up, or join in small groups and work on the 
interactive exercise (see handout)

Faculty Professional Development for Student Success: Teacher Engagement 14
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Teacher 
Engagement 
Outcomes

Faculty Professional Development for Student Success: Teacher Engagement 15

https://threeteacherstalk.com

Teacher 
Engagement 
Outcomes

Faculty Professional Development for Student Success: Teacher Engagement 16

What makes a good teacher great? | Azul Terronez | 
TEDxSantoDomingo

https://youtu.be/vrU6YJle6Q4
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Teacher 
Engagement

Faculty Professional Development for Student Success: Teacher Engagement 17

Discussion about video:

• Listen to students
• Ask more questions to promote more 

information sharing
• Learn to speak their language
• Show students that you, as a teacher also want to 

learn

Evaluation

Faculty Professional Development

for Student Success Series

Session 2: Teacher Engagement

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Teacher Engagement 18
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Faculty Professional Development for Student Success Series 

Session 2: Teacher Engagement 

Interactive Exercise 

 

1) Reflect on a past instructor of yours who displayed heightened teacher 

engagement 

 

 

2) What are elements of your personality that you could portray to the students 

to make them feel that you are more engaged with them. 

 

3) What elements of your personality would you enhance to promote teacher 

engagement? 

 

4) Share an example of when you felt you were engaged with your students. 

 

5) Share an example of when you could tell that your students did not perceive 

you to be engaged. 
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Faculty Professional Development for Student Success Series 

Session 2: Teacher Engagement 

Evaluation 

 
 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o Student perceptions of teacher engagement 
o Descriptions of teacher engagement 
o Teacher engagement changes to improve the classroom experience 

 
 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate teacher engagement into their practice to create change to 
improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Session 3. Faculty Professional Development for Student Success:  
Class Organization 

 
8:00 – 8:30 a.m. Welcome, Background, and Study Results (slides 1-9) 

Attendees will receive handout materials which will include a copy 
of the PowerPoint presentation, handout for the interactive 
exercise, and session evaluation form. Welcome will include the 
objectives and goals for the session. 

8:30 – 9:30 a.m. Class Organization and Student Organizational Skills 
Description and Tools (slides 8-14) 
Attendees will watch videos about class organization and 
organizational skills: 
1) Life Skills for Teachers: Getting Organised 
https://youtu.be/ynmhh_noUHU 
2) How a student changed her study habits by setting goals and 
managing time | Yana Savitsky | TEDxLFHS 
https://youtu.be/z7e7gtU3PHY 
3) HOW I ORGANIZE MY STUDIES - tips for student 
organization https://youtu.be/0qVwPXHwNVU 

9:30 – 10:00 a.m. Interactive Exercise (Handout) (slide 15) 
Attendees will participate in an interactive exercise concerning 
class organization and supporting student organizational skills. 

10:00 – 10:45 a.m. Discussion about Exercise 
10:45 – 11:15 a.m. Relationship Between Teacher Engagement and Student 

Organizational Skills / Being Prepared (slide 16-17) 
Video: Proactively Supporting Students To and Through College | 
Lindsay Page | TEDxWilmingtonED 
https://youtu.be/pYgENucOQFQ 

11:15 – 11:50 a.m. Discussion 
Open discussion, respond to questions, and provide feedback about 
class organization and student organizational skills. 

11:50 – 12:00 noon Evaluation 
   Attendees will complete a brief evaluation about today’s session. 
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Faculty Professional 
Development 
for 
Student Success Series

Session 3: Class Organization

Welcome

� Agenda review

� Objectives
� Attendees will gain a deeper understanding of:

� Student perceptions of class organization
� Descriptions of class organization / organizational skills 

tools
� Organizational skills to support student success

� Goals
� Attendees will incorporate organizational skills tools/ 

tactics into their practice to create change to improve 
student success

� Student graduation rate will increase

Faculty Professional Development for Student Success: Class/Student Organizational Skills 2
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Background

Problem

The problem this study explored was that practical nursing program 
students at a rural vocational school in the midwestern United 
States, referred to as RCC, were graduating at a rate that was 
putting the school at risk to not meet accreditation standards set by 
the Council on Occupational Education. 

Although administrators and faculty members at RCC changed 
admission guidelines for the practical nursing program in 2017 to 
improve retention and graduation rates, students were still 
graduating at a rate that put the school at risk of falling short of the 
benchmark for accreditation. 

Faculty Professional Development for Student Success: Class/Student Organizational Skills 3

Background

Purpose

The purpose of this study was to explore the perceptions of practical 
nursing program students and faculty at RCC about institutional, 
situational and dispositional supports and barriers they face toward 
graduation. 

The information gained through this study was used to create a 3-
day professional development series taking place over 6 monthly 4-
hour sessions that educators at RCC could implement to support 
improvement of the practical nursing program’s graduation rate and 
reduce the risk of losing accreditation. 

Faculty Professional Development for Student Success: Class/Student Organizational Skills 4
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Background

� You are attending this session because:
� RCC is your school
� The research study revealed that  changes need to be 

made to classroom experiences to support student 
success

Faculty Professional Development for Student Success: Class/Student Organizational Skills 5

Study Results

The theme that emerged from the data analysis for this 
study was classroom experiences. 

Data analysis revealed 5 classroom experiences subthemes:

� Teacher engagement

� Class organization (and student organizational skills)

� Class format

� Class pace

� Student workload

� workload, pace, teacher engagement, class format, and 
class organization, are barriers to student success and that 
there is a need for change. 

Faculty Professional Development for Student Success: Class/Student Organizational Skills 6
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Study Results

Along with the classroom experiences theme and the 5 
subthemes, participants identified that there is a need 
for change to support student success. 

This professional development series is designed to 
support that change.

Faculty Professional Development for Student Success: Class/Student Organizational Skills 7

Class 
Organization

Session 3 of 6

Faculty Professional Development for Student 
Success: Class Organization

Faculty Professional Development for Student Success: Class/Student Organizational Skills 8
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Class 
Organization

Perceptions / study results
� Faculty members responded that students were not 

organized

� Students responded that faculty/the classroom was not 
organized

Faculty Professional Development for Student Success: Class/Student Organizational Skills 9

Class 
Organization

Video:

Life Skills for Teachers: Getting Organised
https://youtu.be/ynmhh_noUHU

Faculty Professional Development for Student Success: Class/Student Organizational Skills 10
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Class 
Organization / 
Student 
Organizational 
Skills

How a student changed her study habits by 
setting goals and managing time | Yana 
Savitsky | TEDxLFHS

https://youtu.be/z7e7gtU3PHY

Faculty Professional Development for Student Success: Class/Student Organizational Skills 11

Class 

Organization / 

Student 

Organizational 

Skills

Study LESS, Study SMART – What I Wish I 

Knew in College 

https://youtu.be/V2_2UGeGL9M

Faculty Professional Development for Student Success: Class/Student Organizational Skills 12
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Class 

Organization / 

Student 

Organizational 

Skills

HOW I ORGANIZE MY STUDIES - tips for student 

organization https://youtu.be/0qVwPXHwNVU

Faculty Professional Development for Student Success: Class/Student Organizational Skills 13

Class 
Organization / 
Student 
Organizational 
Skills

Faculty Professional Development for Student Success: Class/Student Organizational Skills 14

Curriculum

Break down into segments for 
the students

Timelines & Tasks

Tips

Hornstra, L., Stroet, K., van Eijden, E., Goudsblom, J., & Roskamp, C. (2018). Teacher expectation effects on need-supportive teaching, student 
motivation, and engagement: A self-determination perspective. Educational Research and Evaluation, 24(3–5), 324–345. doi: 
10.1080/13803611.2018.1550841
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Class 
Organization / 
Student 
Organizational 
Skills

Class Organization / Student Organizational Skills

Interactive Exercise

Pair up, or join in small groups and work on the 
interactive exercise (see handout)

Faculty Professional Development for Student Success: Class/Student Organizational Skills 15

Class 
Organization / 
Student 
Organizational 
Skills

There is a relationship between teacher engagement and 
student organizational skills.

Organizational skills are not limited to assignments.

Proactively Supporting Students To and Through College | 
Lindsay Page | TEDxWilmingtonED
https://youtu.be/pYgENucOQFQ

Faculty Professional Development for Student Success: Class/Student Organizational Skills 16
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Class 
Organization / 
Student 
Organizational 
Skills

Faculty Professional Development for Student Success: Class/Student Organizational Skills 17

Discussion about video:

• Think like a student
• Proactively offer organizational skills tips for 

whole picture as well as smaller details 
• Assume, until proven otherwise, that students 

need your help

Evaluation

Faculty Professional Development

for Student Success Series

Session 3: Class Organization / Student 
Organizational Skills

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Class/Student Organizational Skills 18
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Faculty Professional Development for Student Success Series 

Session 3: Class Organization 

Interactive Exercise 

 

1) Select a course in the curriculum that you believe students struggle with 
 
 

a. Divide the course into segments to support student organizational skills: 

i. Include timeframes 
ii. Study tips 

iii. Goals 
 

 

2) Now think of a time where students might have perceived that the class or the 
curriculum was not organized. 

a. What would you do differently to support organization of the 
course/curriculum and/or the student’s perception of the organization of 
the course/curriculum 
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Faculty Professional Development for Student Success Series 

Session 3: Classroom Organization / Student Organizational Skills 

Evaluation 

 
 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o Student perceptions of class organization  
o Descriptions of organization/ organizational skills tools 
o Organizational skills to support student success  

 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate organizational skills tools/ tactics into their practice to create 
change to improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Session 4. Faculty Professional Development for Student Success: Class Format 

 

8:00 – 8:30 a.m. Welcome, Background, and Study Results (slides 1-9) 
Attendees will receive handout materials which will include a copy 
of the PowerPoint presentation, handout for the interactive 
exercise, and session evaluation form. Welcome will include the 
objectives and goals for the session. 

8:30 – 9:15 a.m. Videos / Discussion (slides 10-11) 
1) Changing Roles of teachers and learners 
https://youtu.be/nuYWUPirkqQ 

   2) Problem Based Learning https://youtu.be/bUCbCoDpwD0 
Discussion – how would you incorporate problem based learning 
in your classroom? 

9:15 – 9:45 a.m. Video/Discussion (slide 12) 
Teaching Medical and Nursing Students With Mnemonics | 
Picmonic in the Classroom https://youtu.be/MgySRJla0Qc 
Discussion – how would you incorporate mnemonics or a similar 
tool in your classroom? 

9:45 – 10:30 a.m. Video/Discussion (slide 13) 
Classroom Management Styles: What's Your Style? 
https://youtu.be/CiIcptKYNh4 
Discussion – What is your style? Does it support student success? 

10:30 – 11:50 a.m. Videos/Discussion (slides 14-16) 
Flipping the Classroom - A Nursing Perspective 
https://youtu.be/qhh0o4Vq8qc 
Flipped Classroom in Nursing School - LOVE it or HATE it? 
https://youtu.be/K9VAI-WaPZQ 

 The Flipped Classroom for Medical Students V2 
https://youtu.be/MvlMCvtrbD0 
Discussion – Have you/will you use the flipped classroom 
approach?  

11:50 – 12:00 noon Evaluation 
   Attendees will complete a brief evaluation about today’s session. 
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Faculty Professional 
Development 
for 
Student Success Series

Session 4: Class Format

Welcome

� Agenda review

� Objectives
� Attendees will gain a deeper understanding of:

� Student perceptions of class format
� Descriptions of class formats
� Class formats to support student success

� Goals
� Attendees will incorporate knowledge gained from this 

session into their practice to create change to improve 
student success

� Student graduation rate will increase

Faculty Professional Development for Student Success: Class Format 2
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Background

Problem

The problem this study explored was that practical nursing program 
students at a rural vocational school in the midwestern United 
States, referred to as RCC, were graduating at a rate that was 
putting the school at risk to not meet accreditation standards set by 
the Council on Occupational Education. 

Although administrators and faculty members at RCC changed 
admission guidelines for the practical nursing program in 2017 to 
improve retention and graduation rates, students were still 
graduating at a rate that put the school at risk of falling short of the 
benchmark for accreditation. 

Faculty Professional Development for Student Success: Class Format 3

Background

Purpose

The purpose of this study was to explore the perceptions of practical 
nursing program students and faculty at RCC about institutional, 
situational and dispositional supports and barriers they face toward 
graduation. 

The information gained through this study was used to create a 3-
day professional development series taking place over 6 monthly 4-
hour sessions that educators at RCC could implement to support 
improvement of the practical nursing program’s graduation rate and 
reduce the risk of losing accreditation. 

Faculty Professional Development for Student Success: Class Format 4
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Background

� You are attending this session because:
� RCC is your school
� The research study revealed that  changes need to be 

made to classroom experiences to support student 
success

Faculty Professional Development for Student Success: Class Format 5

Study Results

The theme that emerged from the data analysis for this 
study was classroom experiences. 

Data analysis revealed 5 classroom experiences subthemes:

� Teacher engagement

� Class organization (and student organizational skills)

� Class format

� Class pace

� Student workload

� workload, pace, teacher engagement, class format, and 
class organization, are barriers to student success and that 
there is a need for change. 

Faculty Professional Development for Student Success: Class Format 6
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Study Results

Along with the classroom experiences theme and the 5 
subthemes, participants identified that there is a need 
for change to support student success. 

This professional development series is designed to 
support that change.

Faculty Professional Development for Student Success: Class Format 7

Class Format

Session 4 of 6

Faculty Professional Development for Student 
Success: Class Format

Faculty Professional Development for Student Success: Class Format 8
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Class Format

Perceptions / study results – student responses
� “To have the instructors… give actual examples other than just 

reading from a power point.”

� “Allowing more time to talk about lecture and ask questions 
instead of rushing through lecture…” 

� “More hands-on homework rather than just giving us a book and 
turning us loose” 

Faculty Professional Development for Student Success: Class Format 9

Class Format

Changing Roles of teachers and learners

https://youtu.be/nuYWUPirkqQ

Faculty Professional Development for Student Success: Class Format 10
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Class Format

Problem based Learning 
https://youtu.be/bUCbCoDpwD0

Faculty Professional Development for Student Success: Class Format 11

Discussion - How would you incorporate this in your class?

Class Format

Faculty Professional Development for Student Success: Class Format 12

Teaching Medical and Nursing Students With Mnemonics | 
Picmonic in the Classroom
https://youtu.be/MgySRJla0Qc

Discussion - How would you incorporate this in your class?
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Class Format

Classroom Management Styles: What's Your Style?

https://youtu.be/CiIcptKYNh4

Faculty Professional Development for Student Success: Class Format 13

Discussion – What is your style?  Does it support student success?

Class Format

Flipping the Classroom - A Nursing Perspective

https://youtu.be/qhh0o4Vq8qc

Faculty Professional Development for Student Success: Class Format 14
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Class Format

The Flipped Classroom for Medical Students V2

https://youtu.be/MvlMCvtrbD0

Faculty Professional Development for Student Success: Class Format 15

Class Format

Flipped Classroom in Nursing School - LOVE it or 
HATE it? https://youtu.be/K9VAI-WaPZQ

Faculty Professional Development for Student Success: Class Format 16

Discussion – Have you/will you use the flipped classroom approach?  
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Evaluation

Faculty Professional Development

for Student Success Series

Session 4: Class Format

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Class Format 17
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Faculty Professional Development for Student Success Series 

Session 4: Class Format 

Evaluation 

 
 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o Student perceptions of class format 
o Descriptions of class formats 
o Class formats to support student success  

 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate knowledge gained from this session into their practice to 
create change to improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Session 5. Faculty Professional Development for Student Success: Class Pace 
 

8:00 – 8:30 a.m. Welcome, Background, and Study Results (slides 1-9) 
Attendees will receive handout materials which will include a copy 
of the PowerPoint presentation, handout for the interactive 
exercise, and session evaluation form. Welcome will include the 
objectives and goals for the session. 

8:30 – 9:45 a.m. Accelerated Learning (slides 10-12)  
  Video: 4 Steps to Accelerate Learning 

https://youtu.be/Sq1-Wk1nyjc 
Video: The Real Secret Behind Every "Accelerated Learning" 
Expert 
https://youtu.be/du_-Tae042g 
Video: The first 20 hours -- how to learn anything | Josh 
Kaufman | TEDxCSU https://youtu.be/5MgBikgcWnY 
Discussion – what are your experiences as an accelerated 
learner 

9:45 – 10:00 a.m. Supporting Student Success in Accelerated Learning 
Environments (slides 13-14) 
Presentation will include a description of class pace.  

10:00 – 10:30 a.m. Interactive Exercise (Handout) (slide15) 
Attendees will participate in an interactive exercise concerning 
accelerated learning. 

10:30 – 11:00 a.m. Discussion about Exercise 
11:00 – 11:50 a.m. Talk about fast– paced. Nick Fuhrman describes how you can 

change a life in 45 minutes… 
Video: The One Thing All Great Teachers Do | Nick Fuhrman | 
TEDxUGA https://youtu.be/WwTpfVQgkU0  
Discussion: Talk about how you apply, or can apply, these 
techniques in your classroom 

11:50 – 12:00 noon Evaluation 
   Attendees will complete a brief evaluation about today’s session. 
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Faculty Professional 
Development 
for 
Student Success Series

Session 5: Class Pace

Welcome

� Agenda review

� Objectives
� Attendees will gain a deeper understanding of:

� Student perceptions of class pace
� Tactics to support student success in accelerated 

programs

� Goals
� Attendees will incorporate knowledge gained from this 

session into their practice to create change to improve 
student success

� Student graduation rate will increase

Faculty Professional Development for Student Success: Class Pace 2
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Background

Problem

The problem this study explored was that practical nursing program 
students at a rural vocational school in the midwestern United 
States, referred to as RCC, were graduating at a rate that was 
putting the school at risk to not meet accreditation standards set by 
the Council on Occupational Education. 

Although administrators and faculty members at RCC changed 
admission guidelines for the practical nursing program in 2017 to 
improve retention and graduation rates, students were still 
graduating at a rate that put the school at risk of falling short of the 
benchmark for accreditation. 

Faculty Professional Development for Student Success: Class Pace 3

Background

Purpose

The purpose of this study was to explore the perceptions of practical 
nursing program students and faculty at RCC about institutional, 
situational and dispositional supports and barriers they face toward 
graduation. 

The information gained through this study was used to create a 3-
day professional development series taking place over 6 monthly 4-
hour sessions that educators at RCC could implement to support 
improvement of the practical nursing program’s graduation rate and 
reduce the risk of losing accreditation. 

Faculty Professional Development for Student Success: Class Pace 4
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Background

� You are attending this session because:
� RCC is your school
� The research study revealed that  changes need to be 

made to classroom experiences to support student 
success

Faculty Professional Development for Student Success: Class Pace 5

Study Results

The theme that emerged from the data analysis for this 
study was classroom experiences. 

Data analysis revealed 5 classroom experiences subthemes:

� Teacher engagement

� Class organization (and student organizational skills)

� Class format

� Class pace

� Student workload

� workload, pace, teacher engagement, class format, and 
class organization, are barriers to student success and that 
there is a need for change. 

Faculty Professional Development for Student Success: Class Pace 6
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Study Results

Along with the classroom experiences theme and the 5 
subthemes, participants identified that there is a need 
for change to support student success. 

This professional development series is designed to 
support that change.

Faculty Professional Development for Student Success: Class Pace 7

Class Pace

Session 5 of 6

Faculty Professional Development for Student 
Success: Class Pace

Faculty Professional Development for Student Success: Class Pace 8
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Class Pace

Perceptions / study results – student responses
� “I wish we spend more time on topics instead of rushing through 

because we “ have stuff to get done”. Sometimes it feels like I’m 
teaching myself a great deal because we have so much to get 
through.”

� “It’s stressful because we learn a new chapter everyday and I feel 
its really fast pace, hard to take it all in.” 

� “More time (should be ) spent on a topic to help us better 
understand the concept.”

Faculty Professional Development for Student Success: Class Pace 9

Class Pace

4 Steps to Accelerate Learning

https://youtu.be/Sq1-Wk1nyjc

Faculty Professional Development for Student Success: Class Pace 10
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Class Pace

The Real Secret Behind Every "Accelerated 
Learning" Expert

https://youtu.be/du_-Tae042g

Faculty Professional Development for Student Success: Class Pace 11

Class Pace

The first 20 hours -- how to learn anything | Josh 
Kaufman | TEDxCSU

https://youtu.be/5MgBikgcWnY

Faculty Professional Development for Student Success: Class Pace 12
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Class Pace

Faculty Professional Development for Student Success: Class Pace 13

Teachers support student success in fast-paced 

learning environments by:
• Incorporating personalized learning styles into the 

classroom

• Including a variety of visual and audio media into the 

classroom

Radler, D., & Bocianu, I. (2017). Accelerated teaching and learning: Roles 
and challenges for learners and tutors. ELearning & Software for Education, 
2, 601–608. doi:10.12753/2066-026X-17-170

Class Pace

Faculty Professional Development for Student Success: Class Pace 14

Teachers support student success in fast-paced 
learning environments by:
• Flipping the classroom
• Including hands-on learning and videos

Barral, A. M., Ardi-Pastores, V. C., & Simmons, R. E. (2018). Student 
learning in an accelerated introductory biology course is significantly 
enhanced by a flipped-learning environment. CBE - Life Sciences Education, 
17(3). doi:10.1187/cbe.17-07-0129
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Class Pace
Break up into small groups to participate in the 

interactive exercise 

(see handout)

Faculty Professional Development for Student Success: Class Pace 15

Class Pace

Talk about fast– paced. Nick Fuhrman describes how you can change 
a life in 45 minutes…

The One Thing All Great Teachers Do | Nick Fuhrman | TEDxUGA

https://youtu.be/WwTpfVQgkU0

Faculty Professional Development for Student Success: Class Pace 16

Discussion:  Talk about how you apply, or can apply, these techniques in your 
classroom
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Evaluation

Faculty Professional Development

for Student Success Series

Session 4: Class Format

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Class Pace 17
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Faculty Professional Development for Student Success Series 

Session 5: Class Pace 

Interactive Exercise 

 

1) Select a course in the curriculum that you believe students struggle with due to the 
fast pace 
 
 

a. Determine what techniques you will use to support student success 
 

 

2) Now think of a time where students perceive the pace as too fast where you could 
actually slow the pace down?  

 

a. What would you do to slow the pace, or change the students’ perceptions 
that the pace is too fast? 
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Faculty Professional Development for Student Success Series 

Session 5: Class Pace 

Evaluation 

 
 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o Student perceptions of class pace 
o Tactics to support student success in accelerated programs 

 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate knowledge gained from this session into their practice to 
create change to improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Session 6. Faculty Professional Development for Student Success:  
Student Workload 

 
8:00 – 8:30 a.m. Welcome, Background, and Study Results (slides 1-9) 

Attendees will receive handout materials which will include a copy 
of the PowerPoint presentation, handout for the interactive 
exercise, and session evaluation form. Welcome will include the 
objectives and goals for the session. 

8:30 – 9:30 a.m. Nursing Student Perspectives (slides 10-11) 
Videos: 
1) Things Nursing Students Say 
https://youtu.be/6S59PBZw1qE 
2) How to Survive Nursing School with a Family | Nursing 
Student Tips Vlog | Alyssa All Day 
https://youtu.be/CrYs4lPeNmM 
Discussion: What are you hearing about workload from your 
students? How are you supporting them? 

9:30 – 10:00 a.m. Workload and Student Success (slides 12-14)  
10:00 – 10:30 a.m. Interactive Exercise (Handout) (slide 15) 

Attendees will participate in an interactive exercise concerning 
student workload. 

10:30 – 11:00 a.m. Discussion about Exercise 
11:00 – 11:30 a.m. Understanding time management self-management (slide 16) 

Video: How To Multiply Your Time | Rory Vaden | 
TEDxDouglasville 
https://youtu.be/y2X7c9TUQJ8 
Discussion: How can you use this information to help your 
students manage workload? 

11:30 – 11:50 a.m. Discussion 
Open discussion, respond to questions, and provide feedback about 
student workload and how attendees might change their practice. 

11:50 – 12:00 noon Evaluation 
   Attendees will complete a brief evaluation about today’s session. 
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Faculty Professional 
Development 
for 
Student Success Series

Session 6: Workload

Welcome

� Agenda review

� Objectives
� Attendees will gain a deeper understanding of:

� Student perceptions of workload
� Tactics to support student success with workload

� Goals
� Attendees will incorporate knowledge gained from this 

session into their practice to create change to improve 
student success

� Student graduation rate will increase

Faculty Professional Development for Student Success: Workload 2
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Background

Problem

The problem this study explored was that practical nursing program 
students at a rural vocational school in the midwestern United 
States, referred to as RCC, were graduating at a rate that was 
putting the school at risk to not meet accreditation standards set by 
the Council on Occupational Education. 

Although administrators and faculty members at RCC changed 
admission guidelines for the practical nursing program in 2017 to 
improve retention and graduation rates, students were still 
graduating at a rate that put the school at risk of falling short of the 
benchmark for accreditation. 

Faculty Professional Development for Student Success: Workload 3

Background

Purpose

The purpose of this study was to explore the perceptions of practical 
nursing program students and faculty at RCC about institutional, 
situational and dispositional supports and barriers they face toward 
graduation. 

The information gained through this study was used to create a 3-
day professional development series taking place over 6 monthly 4-
hour sessions that educators at RCC could implement to support 
improvement of the practical nursing program’s graduation rate and 
reduce the risk of losing accreditation. 

Faculty Professional Development for Student Success: Workload 4
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Background

� You are attending this session because:
� RCC is your school
� The research study revealed that  changes need to be 

made to classroom experiences to support student 
success

Faculty Professional Development for Student Success: Workload 5

Study Results

The theme that emerged from the data analysis for this 
study was classroom experiences. 

Data analysis revealed 5 classroom experiences subthemes:

� Teacher engagement

� Class organization (and student organizational skills)

� Class format

� Class pace

� Student workload

� workload, pace, teacher engagement, class format, and 
class organization, are barriers to student success and that 
there is a need for change. 

Faculty Professional Development for Student Success: Workload 6
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Study Results

Along with the classroom experiences theme and the 5 
subthemes, participants identified that there is a need 
for change to support student success. 

This professional development series is designed to 
support that change.

Faculty Professional Development for Student Success: Workload 7

Workload

Session 6 of 6

Faculty Professional Development for Student 
Success: Workload

Faculty Professional Development for Student Success: Workload 8
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Workload

Perceptions / study results – student responses
� “Too much going on during the day and not enough time in the 

evenings to get assignments done so I have to stay up late.” 

� “Some days, especially during Pharmacology, the homework load 
is insanely large.”

� “Less homework, more together work.”

� “All of the work is a lot of stress.“

Faculty Professional Development for Student Success: Workload 9

Workload

Things Nursing Students Say

https://youtu.be/6S59PBZw1qE

Faculty Professional Development for Student Success: Workload 10
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Workload

How to Survive Nursing School with a Family | 
Nursing Student Tips Vlog | Alyssa All Day

https://youtu.be/CrYs4lPeNmM

Faculty Professional Development for Student Success: Workload 11

Discussion: What are you hearing about workload from your 
students? How are you supporting them?

Workload

Faculty Professional Development for Student Success: Workload 12

• Nursing students can benefit from 

understanding their study habits

• Helping students develop self-regulated 

learning skills can help them keep up with the 
class/workload

Reinke, N. B. (2018). The impact of timetable changes on student 

achievement and learning experiences. Nurse Education Today, 62, 137–

142. doi:10.1016/j.nedt.2017.12.015
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Workload

Faculty Professional Development for Student Success: Workload 13

Students are more likely to be able to keep up 

with the workload if…

• They maintain classwork assessment logs

• They receive weekly reminders from their 

teachers to complete the log

Sherr, G., Akkaraju, S., & Atamturktur, S. (2019). Nudging students to 

succeed in a flipped format gateway biology course. Journal of Effective 
Teaching in Higher Education, 2(2), 57–69. Retrieved from 

https://jethe.org/index.php/jethe

Workload

Faculty Professional Development for Student Success: Workload 14

• A top stressor for nursing students is 

homework load

• Teachers need to be aware of what 

homework load aspects are causing stress 

for their students AND use the information 

to find solutions

Karaca, A., Yildirim, N., Ankarali, H., Açikgöz, F., & Akkuş, D. (2017). 

Nursing students’ perceived levels of clinical stress, stress responses and 

coping behaviors. Journal of Psychiatric Nursing / Psikiyatri Hemsireleri
Dernegi, 8(1), 32–39. doi:10.14744/phd.2017.22590
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Workload
Break up into small groups to participate in the 

interactive exercise 

(see handout)

Faculty Professional Development for Student Success: Workload 15

Workload

�

How To Multiply Your Time | Rory Vaden | 
TEDxDouglasville

https://youtu.be/y2X7c9TUQJ8

Faculty Professional Development for Student Success: Workload 16

Discussion: How can you use this information to help your students 
manage workload?
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Evaluation

Faculty Professional Development

for Student Success Series

Session 4: Class Format

Please complete your evaluation form and turn it in to the 
moderator.

Thank you!

Faculty Professional Development for Student Success: Workload 17



218 

 

Faculty Professional Development for Student Success Series 

Session 6: Workload 

Interactive Exercise 

 

1) Select a course in the curriculum that you believe students struggle with due to the 
workload 
 

a. Determine what techniques you will use to support student success 

 

 

2) Now think of a time where students perceive the workload to be too heavy pace 
where you believe the load should be manageable.  

 

a. What would you to understand your student’s perceptions about the 
workload so that you could either make changes to the workload or change 
the students’ perceptions that the workload is too heavy? 
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Faculty Professional Development for Student Success Series 

Session 6: Workload 

Evaluation 

 
 
 

1. Were the session objectives met? 
Attendees will gain a deeper understanding of: 

o Student perceptions of workload 
o Tactics to support student success with workload 

 
2. Do you believe this session will help with you/your school meeting the goals: 
Attendees will incorporate knowledge gained from this session into their practice to 
create change to improve student success 
o Yes  o No  
 
Student graduation rate will increase 
o Yes  o No  
 
 
3. How would you rate your overall experience in participating in this session? 
(1 = the least satisfied, 5 = most satisfied) 
 
o 1 o 2  o 3 o 4 o 5 
 
 
4. What are your key takeaways / how will you use the information that was shared 
today? 
 
 
 
Name (optional): ___________________________ 
 
Date of session: ____________________________ 
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Appendix B: Student Survey 

Rural	Practical	Nursing	Students'	and	Faculty	Members’	Perceptions	of	Supports	
and	Barriers	to	Success	–Student	Survey	 
Welcome!	 

You	are	invited	to	take	part	in	a	research	survey	of	students	of	a	practical	nursing	program	
regarding	perceptions	of	supports	and	barriers	to	student	success.	You	were	chosen	for	the	
survey	because	you	are	a	current	or	former	student	of	a	practical	nursing	program	at	a	rural	
vocational	school	in	the	midwestern	United	States.	 

If	you	have	not	done	so	already,	please	read	the	consent	form	that	was	attached	to	the	
invitation	you	received	to	participate	in	the	survey,	type	in	your	signature	and	email	it	to:	
Amy	Randall-McSorley	at	XXXXXX@XXXXXX	 

Please	also	email	Amy	with	any	questions	you	have	before	agreeing	to	be	part	of	the	survey.	
Amy	is	conducting	this	research	as	a	doctoral	student	at	Walden	University.	 

*	1.	I	have	read	the	consent	form	that	was	attached	to	the	invitation	to	participate	in	this	study.	I	
agree	to	participate	in	the	study	and	have	typed	my	name	into	the	consent	form	and	emailed	it	to:	
amy.randall-mcsorley@waldenu.edu.	 

Yes	No	 

*	2.	Are	you	a	current,	or	a	former,	student	of	the	practical	nursing	program	at	the	vocational	school?	 

o I	am	a	current	student	of	the	practical	nursing	program	  
o I	am	a	former	student	of	the	practical	nursing	program	 
o I	prefer	not	to	answer	this	question	 

*	3.	If	you	are	a	former	student	of	the	practical	nursing	program,	did	you	graduate?	 

o I	graduated	from	the	program	 
o I	did	not	graduate	from	the	program	 
o I	prefer	to	not	answer	this	question	 

4.	There	are	many	different	situational	factors	that	can	support	student	success.	These	are	factors	
in	an	individual's	life.	Situational	factors	include	those	that	are	listed	below.	As	you	look	over	the	
types	of	situational	factors	in	this	list,	what,	if	anything,	do	you	perceive	are,	or	were,	supports,	to	
your	success	in	the	practical	nursing	program?	Check	all	that	apply.	 

Access	to	technology		
Finances	
Nutrition		
Responsibilities		
Physical	environment		
Sleep	habits	 
Support	system		
Transportation	
NA	/	Not	Applicable	 
Other	(please	specify)		
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5.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	4.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

6.	What	changes	to	the	supports	you	described	in	questions	#4	and	#5	do	you	think	could	be	made	to	
help	improve	student	success?	 

7.	Just	as	there	are	many	different	situational	factors	in	an	individual's	life	that	can	support	student	
success,	situational	factors	can	also	be	barriers	to	success.	As	you	look	over	the	types	of	situational	
factors	in	the	list,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	your	success	in	the	
practical	nursing	program?	Check	all	that	apply.	 

Access	to	technology		
Finances	
Nutrition		
Responsibilities		
Physical	environment		
Sleep	habits	 
Support	system	
Transportation	
NA	/	Not	Applicable	 
Other	(please	specify)		
 
8.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	7.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

9.	What	changes	to	the	barriers	you	described	in	questions	#7	and	#8	do	you	think	could	be	made	to	
help	improve	student	success?	 

10.	There	are	many	different	institutional	factors	that	can	support	student	success.	Institutional	
factors	include	processes	and	procedures	of	the	school.	Institutional	factors	include	those	that	are	
listed	below.	As	you	look	over	the	types	of	institutional	factors	in	this	list,	what,	if	anything,	do	you	
perceive	are,	or	were,	supports,	to	your	success	in	the	practical	nursing	program?	Check	all	that	
apply.	 

Class	schedule	Class	size	
Class	topics	
Class	experiences		
Homework	load		
NA	/	Not	Applicable	 
Other	(please	specify)		
 
11.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	10.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

12.	What	changes	to	the	supports	you	described	in	questions	#10	and	#11	do	you	think	could	be	
made	to	help	improve	student	success?	 
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13.	Just	as	there	are	many	different	institutional	factors	that	can	support	student	success,	
institutional	factors	can	also	be	barriers	to	student	success.	As	you	look	over	the	types	of	
institutional	factors	in	this	list,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	your	
success	in	the	practical	nursing	program?	Check	all	that	apply.	 

Class	schedule	
Class	size	
Class	topics	
Class	experiences		
Homework	load		
NA	/	Not	Applicable	 
Other	(please	specify)		
 
14.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	13.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

15.	What	changes	to	the	barriers	you	described	in	questions	#13	and	#14	do	you	think	could	be	
made	to	help	improve	student	success?	 

16.	There	are	many	different	dispositional	factors	that	can	support	student	success.	Dispositional	
factors	include	an	individual’s	attitudes	and	perceptions.	A	list	of	some	dispositional	factors	is	listed	
below.	As	you	look	over	the	types	of	dispositional	factors	in	this	list,	what,	if	anything,	do	you	
perceive	are,	or	were,	supports,	to	your	success	in	the	practical	nursing	program?	Check	all	that	
apply.	 

Organizational	skills		
Study	habits	
Stress	or	anxiety		
Self	perceptions	 
NA	/	Not	Applicable		
Other	(please	specify)		
 
17.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	16.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

18.	What	changes	to	the	supports	you	described	in	questions	#16	and	#17	do	you	think	could	be	
made	to	help	improve	student	success?	 

19.	Just	as	many	different	dispositional	factors	can	support	student	success,	dispositional	factors	
can	also	be	barriers	to	student	success.	As	mentioned	in	question	#16,	dispositional	factors	include	
an	individual’s	attitudes	and	perceptions.	As	you	look	over	the	types	of	dispositional	factors	in	the	list	
below,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	your	success	in	the	practical	
nursing	program?	Check	all	that	apply.	 

Organizational	skills	
Study	habits	
Stress	or	anxiety	
Self	perceptions	 
NA	/	Not	Applicable		
Other	(please	specify)	 

20.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	19.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 



223 

 

21.	What	changes	to	the	barriers	you	described	in	questions	#19	and	#20	do	you	think	could	be	
made	to	help	improve	student	success?	 

22.	If	there	is	anything	else	you	would	like	to	share	about	your	experiences	and	perceptions	
regarding	supports	and	barriers	to	students	successfully	graduating	from	the	practical	nursing	
program	at	the	vocational	school,	please	share	your	thoughts	here.	 
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Appendix C: Faculty Survey 

Rural	Practical	Nursing	Students'	and	Faculty	Members’	Perceptions	of	Supports	
and	Barriers	to	Success	–Faculty	Survey	 
Welcome!	 

You	are	invited	to	take	part	in	a	research	survey	of	students	of	a	practical	nursing	program	
regarding	perceptions	of	supports	and	barriers	to	student	success.	You	were	chosen	for	the	
survey	because	you	are	a	current	or	former	faculty	of	the	practical	nursing	program	at	a	rural	
vocational	school	in	the	midwestern	United	States.		

If	you	have	not	done	so	already,	please	read	the	consent	form	that	was	attached	to	the	
invitation	you	received	to	participate	in	the	survey,	type	in	your	signature	and	email	it	to:	
Amy	Randall-McSorley	at	XXXXXX@XXXXXX	 

Please	also	email	Amy	with	any	questions	you	have	before	agreeing	to	be	part	of	the	survey.	
Amy	is	conducting	this	research	as	a	doctoral	student	at	Walden	University.	 

*	1.	I	have	read	the	consent	form	that	was	attached	to	the	invitation	to	participate	in	this	study.	I	
agree	to	participate	in	the	study	and	have	typed	my	name	into	the	consent	form	and	emailed	it	to:	
amy.randall-mcsorley@waldenu.edu.	 

Yes	No	 

*	2.	What	is	your	relationship	to	the	vocational	school?	 
I	am	a	current	faculty	member	  
I	am	a	former	faculty	member	 
I	prefer	not	to	answer	this	question	 

*	3.	About	how	many	years	have	you	been,	or	were	you,	a	faculty	member	at	the	school?		

Less	than	1	year	 
At	least	1	year	but	less	than	3	years		
At	least	3	years	but	less	than	5	years		
At	least	5	years	but	less	than	10	years		
10	years	or	more	 

4.	There	are	many	different	situational	factors	that	can	support	student	success.	These	are	factors	
in	an	individual's	life.	Situational	factors	include	those	that	are	listed	below.	As	you	look	over	the	
types	of	situational	factors	in	this	list,	what,	if	anything,	do	you	perceive	are,	or	were,	supports,	to	
student	success	in	the	practical	nursing	program?	Check	all	that	apply.	 
Access	to	technology		
Finances	
Nutrition		
Responsibilities		
Physical	environment		
Sleep	habits	 
Support	system		
Transportation	
NA	/	Not	Applicable	 
Other	(please	specify)		
	
5.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	4.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 
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6.	What	changes	to	the	supports	you	described	in	questions	#4	and	#5	do	you	think	could	be	made	to	
help	improve	student	success?	 
7.	Just	as	there	are	many	different	situational	factors	in	an	individual's	life	that	can	support	student	
success,	situational	factors	can	also	be	barriers	to	success.	As	you	look	over	the	types	of	situational	
factors	in	the	list,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	student	success	in	the	
practical	nursing	program?	Check	all	that	apply.	 
Access	to	technology		
Finances	
Nutrition		
Responsibilities		
Physical	environment		
Sleep	habits	 
Support	system	
Transportation	
NA	/	Not	Applicable	 
Other	(please	specify)		
 
8.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	7.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 
9.	What	changes	to	the	barriers	you	described	in	questions	#7	and	#8	do	you	think	could	be	made	to	
help	improve	student	success?	 
10.	There	are	many	different	institutional	factors	that	can	support	student	success.	Institutional	
factors	include	processes	and	procedures	of	the	school.	Institutional	factors	include	those	that	are	
listed	below.	As	you	look	over	the	types	of	institutional	factors	in	this	list,	what,	if	anything,	do	you	
perceive	are,	or	were,	supports,	to	student	success	in	the	practical	nursing	program?	Check	all	that	
apply.	 
Class	schedule	Class	size	
Class	topics	
Class	experiences		
Homework	load		
NA	/	Not	Applicable	 
Other	(please	specify)		
 
11.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	10.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 

12.	What	changes	to	the	supports	you	described	in	questions	#10	and	#11	do	you	think	could	be	
made	to	help	improve	student	success?	 
13.	Just	as	there	are	many	different	institutional	factors	that	can	support	student	success,	
institutional	factors	can	also	be	barriers	to	student	success.	As	you	look	over	the	types	of	
institutional	factors	in	this	list,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	student	
success	in	the	practical	nursing	program?	Check	all	that	apply.	 
Class	schedule	
Class	size	
Class	topics	
Class	experiences		
Homework	load		
NA	/	Not	Applicable	 
Other	(please	specify)		
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14.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	13.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 
15.	What	changes	to	the	barriers	you	described	in	questions	#13	and	#14	do	you	think	could	be	
made	to	help	improve	student	success?	 
16.	There	are	many	different	dispositional	factors	that	can	support	student	success.	Dispositional	
factors	include	an	individual’s	attitudes	and	perceptions.	A	list	of	some	dispositional	factors	is	listed	
below.	As	you	look	over	the	types	of	dispositional	factors	in	this	list,	what,	if	anything,	do	you	
perceive	are,	or	were,	supports,	to	student	success	in	the	practical	nursing	program?	Check	all	that	
apply.	 
Organizational	skills		
Study	habits	
Stress	or	anxiety		
Self	perceptions	 
NA	/	Not	Applicable		
Other	(please	specify)		
 
17.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	16.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 
18.	What	changes	to	the	supports	you	described	in	questions	#16	and	#17	do	you	think	could	be	
made	to	help	improve	student	success?	 

19.	Just	as	many	different	dispositional	factors	can	support	student	success,	dispositional	factors	
can	also	be	barriers	to	student	success.	As	mentioned	in	question	#16,	dispositional	factors	include	
an	individual’s	attitudes	and	perceptions.	As	you	look	over	the	types	of	dispositional	factors	in	the	list	
below,	what,	if	anything,	do	you	perceive	are,	or	were,	barriers,	to	student	success	in	the	practical	
nursing	program?	Check	all	that	apply.	 
Organizational	skills	
Study	habits	
Stress	or	anxiety	
Self	perceptions	 
NA	/	Not	Applicable		
Other	(please	specify)	 
20.	Please	tell	me	a	little	more	about	your	answer(s)	to	question	19.	The	more	information	you	can	
provide,	the	better	I	can	understand	your	experiences.	 
21.	What	changes	to	the	barriers	you	described	in	questions	#19	and	#20	do	you	think	could	be	
made	to	help	improve	student	success?	 
22.	If	there	is	anything	else	you	would	like	to	share	about	your	experiences	and	perceptions	
regarding	supports	and	barriers	to	students	successfully	graduating	from	the	practical	nursing	
program	at	the	vocational	school,	please	share	your	thoughts	here.	 


