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Abstract 

To increase students’ reading achievement, the assistant superintendent of a school 

district in the Northeastern United States recruited an expert for a 1-day workshop on 

independent reading. The problem was that little was known about teachers’ experiences 

using independent reading in Grade 5 through Grade 8 English language arts (ELA) 

classes, despite current researchers’ recommendation that students spend time 

independently reading in school to develop learned reading skills. The purpose of this 

study was to explore Grade 5 through Grade 8 ELA teachers’ experiences using 

independent reading. The study, framed by Vygotsky’s theory of social and cognitive 

development, examined ELA teachers’ implementation of instructional activities that lead 

students to develop reading independence, how teachers scaffold student reading levels of 

growth, and the use of assessment data as an informant for teachers’ instructional choices 

for supporting student growth and independence in reading development. This qualitative 

case study included 9 participants who taught ELA for 2 or more years at the local middle 

school who were selected for semi-structured interviews. Inductive data analysis of the 

interview transcripts and descriptive analysis of ELA meeting minutes were grounded in 

elements of Vygotsky’s zone of proximal development, use of data, and scaffolding. The 

results of the study provided insight into teachers’ lack of understanding of the use of 

student data and scaffolding to provide instruction in independent reading in the ELA 

curriculum. A professional development training using these constructs in planning and 

instruction was developed as a project from the results. Successful independent reading 

implementation may enhance student learning, increase reading achievement, and may 

contribute to focused, long-term professional development for teachers.  
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Section 1: The Problem 

The Local Problem 

At a rural middle school in the Northeast, English language arts (ELA) teachers 

who use independent reading recommend that students practice their reading skills at 

home (Middle school ELA department chairperson, personal communication, March 16, 

2018). Home practice does not allow administrators and teachers to understand how 

teachers are supporting reading and providing additional instructional support for the 

ELA curriculum. More recently, researchers have recommended that teachers include 

independent reading in the classroom to encourage students to develop and practice 

learned skills (Bates et al., 2017; Brannan & Giles, 2018; Flowers, 2017). At the 

beginning of this study, little was known about local teachers’ experiences using 

independent reading in fifth grade through eighth grade ELA classrooms. This study 

addresses the gap in practice between recommended independent reading instruction in 

the ELA curriculum (Raney, 2017; Serravallo, 2017; Williams, 2017) and how 

independent reading is used by ELA teachers at the local setting as an approach to 

support, or scaffold, student learning. 

Typically, teachers do not implement independent reading in the ELA curriculum 

without clear directives from administrators (Woulfin, 2015). Scholastic (2016b) survey 

results of teachers and principals nationwide suggested that principals and teachers wish 

there was more time in the ELA curriculum to include daily independent reading time. 

Teachers and principals felt significant barriers to implementing independent reading in 

the ELA curriculum due to curriculum demands and mandates (Scholastic, 2016b). 
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Routman (2016) found that independent reading was seldom practiced in ELA 

classrooms and suggested that little is understood about teacher experiences with the 

method of independent reading. Brannan and Giles (2018) similarly found that little time 

was allocated for independent reading in schools.  

In 2000, the U.S. National Reading Panel released a report stating more research 

is needed to determine if independent reading could be deemed an effective means for 

increasing students’ reading fluency, skills, and motivation. Cullinan (2000) also released 

a review of research identifying the importance of independent reading in relation to 

school achievement. Cullinan considered reading at home, reading at school, and free 

reading and used several terms for independent reading, including voluntary reading and 

free reading. Inclusive of all terms is the fact that students are not engaged in a lesson; 

rather, they are practicing reading (Cullinan, 2000). Cullinan concluded that independent 

reading does have a positive impact on student learning and achievement. In 2014, the 

International Reading Association released a report based on significant research findings 

that policymakers and school administrators should support independent reading in the 

classroom. Literacy researchers in 2019 focused on the role of the teacher as the pivotal 

change agent in independent reading as a current research topic (Brooks & Frankel, 

2019).  

Rationale 

The local school district has made attempts to educate teachers on the importance 

of providing independent reading time in the ELA classroom with the presence of the 

ELA teacher. The assistant superintendent of Peregrine School District (pseudonym) saw 
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that student reading outcomes at Falcon Middle School (pseudonym) were not advancing 

and invited a presenter for a 1-day professional development workshop on independent 

reading. Table 1 shows 3 years of flat reading data with students in Grade 5 through 

Grade 8 (Department Chair, personal communication, June 18, 2019).   

Table 1  

Three Years of Falcon Middle School Reading Results  

School year 
Tier 1 

(On/above level) 
Tier 2 

(One level below) 

Tier 3 
(Two or more 
levels below) 

2016-2017 
(AIMSweb) 

47% 29% 24% 

2017-2018 
(i-Ready) 

40% 25% 35% 

2018-2019 
(i-Ready) 

45% 24% 31% 

Note. AIMSweb is a benchmark and progress monitoring system that provides curriculum-based 
measurement student assessments (Pearson Education, 2009). i-Ready is an individualized reading program 
aimed at differentiating reading instruction for students in order to meet the needs of all learners 
(Curriculum Associates, 2018).  
 

On the second day of the 2018-2019 school year, elementary and middle school 

teachers at the local setting attended a workshop directly related to independent reading 

time in the classroom. Teacher and author Donalyn Miller presented three major 

components of independent reading to teachers and administrators: free choice of which 

books students may read, designated time in the curriculum for independent reading, and 

a classroom environment that fosters a love of reading. Miller shared research-based tips 

from her own successful classroom experiences. The goal of the presentation was to 

encourage elementary and middle school teachers at the local setting to support 
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independent reading in their classrooms to increase student growth and achievement 

while also fostering a love for reading.  

Miller’s visit was an attempt made by the local school district to educate teachers 

on the importance and value of using independent reading in the ELA classroom 

(Assistant superintendent, personal communication, August 27, 2019). The assistant 

superintendent acknowledged the link between teacher-supported independent reading 

and student outcomes, which researchers support (Bates et al., 2017; Brannan & Giles, 

2018; Flowers, 2017, Raney, 2017; Serravallo, 2017; Williams, 2017). Peregrine School 

District has an ongoing goal of getting all students reading on grade level, knowing that 

research shows that children who read more often are better at reading. In order to get 

students reading more, it is necessary to instill a love of reading (Assistant 

superintendent, personal communication, August 27, 2019). The district felt Miller’s 

approach to independent reading would fit best into what they wanted teachers to use in 

their classrooms (Assistant superintendent, personal communication, August 27, 2019).  

The purpose of this study was to explore, after Miller’s visit and guidance, fifth 

grade through eighth grade teachers’ experiences using independent reading in the ELA 

curriculum. This qualitative case study will help address the gap in practice between best 

practices concerning independent reading and what is occurring in the local setting. A 

stronger understanding of teachers’ experiences with independent reading will be 

beneficial because it will provide stakeholders with information about independent 

reading that will inform efforts to develop and improve an ELA curriculum that is best 

for all students (Woulfin, 2015). 
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Definition of Terms 

Listed below are definitions of special terms associated with the problem, 

including variables and conceptual terms.  

Academic intervention services: Students who are in jeopardy of not meeting state 

standards or who have scored below that state requirement on state issued exams must 

receive additional academic services within the school day. Academic intervention 

services require a change in a student’s teaching program to increase student success 

(New York State Department of Education [NYSED], 2009).  

AIMSweb: AIMSweb is a benchmark and progress monitoring system that 

provides curriculum-based measurement student assessments (Pearson, 2009). 

Book talks: Book talks are conversations about books given by teachers meant to 

introduce and entice students to those books, explore new genres, or read books by 

specific authors (Fisher & Frey, 2018; Serravallo, 2017).  

Classroom library: Classroom libraries are in classrooms and provide students 

with immediate access to books. Classroom libraries include a variety of genres and 

books pertaining to student interests (Brannan & Giles, 2018; Routman, 2016).  

Free choice reading, free voluntary reading, self-selected reading: Free choice 

reading, free voluntary reading, and self-selected reading describe when the reader has 

the choice to read what he or she wants, without any means of accountability measures 

attached (Krashen, 2016).  

i-Ready: i-Ready is an individualized reading program aimed at differentiating 

reading instruction for students in order to meet the needs of all learners. The program 
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includes assessments, online instruction, and teacher resources (Curriculum Associates, 

2018).  

Independent reading: Independent reading occurs when students are provided 

time during the school day to engage in authentic reading experiences that are 

manageable by the students, independent of any supports. Students choose their own 

books and are encouraged to practice learned skills while reading. Teachers support 

independent reading time by focusing on student-centered learning and providing 

scaffolding through conferences with students about their reading (Brannan & Giles, 

2018; Routman, 2016).  

International Literacy Association: For the past 60 years, the International 

Literacy Association (ILA), formerly the International Reading Association, has worked 

to enrich literacy instruction through research endeavors and professional development 

for educators (ILA, 2018a).  

Matthew effects in reading: Children who are more proficient readers and have 

proficient vocabularies will read more, increasing their vocabularies further, which 

increases the amount of word learning they experience, leading them to read better. 

Children who have smaller vocabularies read slowly and with minimal enjoyment, 

causing them to read less, which then leads to reduced vocabulary development, slowing 

reading growth (Stanovich, 1986). Those who read well, read more, become more 

proficient readers, and then read more often (Fisher & Frey, 2018).  
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National Reading Panel: The National Reading Panel is a United States 

government body originated in 1997 at the request of Congress in order to assess the 

effectiveness of different approaches to teaching reading (National Reading Panel, 2000).  

Purposeful reading: With teacher support and modeling, guided by the teachers’ 

purposeful instruction strategies, students see a purpose in their independent reading 

(Sanden, 2014; Trudel, 2007).  

Reading conferences: During reading conferences, teachers meet with students 

independently or in small groups to discuss students’ independent reading. During 

teacher-student conferences, teachers have an opportunity to scaffold instruction for 

students, discuss reading choices, and assess reading behaviors (Brannan & Giles, 2018; 

Serravallo, 2017). 

Reading fluency: Reading fluency is the rate at which a student reads 

automatically, with accuracy and speed (Fisher & Frey, 2018).  

Reading motivation: Reading motivation (extrinsic or intrinsic) consists of what 

draws a student to read, such as independent reading, classroom libraries, and choice 

(Brannan & Giles, 2018; Serravallo, 2017).  

Reading stamina: A student’s reading stamina is the amount of uninterrupted time 

a student is able to spend reading during independent reading time (Routman, 2016).  

Reading volume: Reading volume is the amount of reading students engage in, 

both in and out of school, and have engaged in throughout their lives. Reading volume is 

believed to have an impact on a student’s reading achievement (Brannan & Giles, 2018; 

Fisher & Frey, 2018). 
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Scaffolding: Scaffolding is the act of providing support, followed by the gradual 

release of support, to the point where the child can control frustration and successfully 

complete a task without the adult (Brownfield & Wilkinson, 2018). 

Sustained silent reading: Sustained silent reading (SSR) is a specific time set 

aside daily for students to read during school. Often, teachers will also read during this 

time. Students may choose what they read, and there are no means for accountability 

associated with sustained silent reading (Krashen, 2016).  

Texts: Texts refer to the books students are reading or teachers are using for 

classroom instruction (Serravallo, 2017).  

Title I: Title I is financial assistance provided to local agencies and schools that 

have high numbers of children from low income families based on local census reports. 

The financial funding is meant to help ensure that all children meet demanding academic 

standards (U.S. Department of Education, 2018).  

Significance of the Study 

This study is important because it may generate deeper understanding about how 

teachers are using independent reading at the local setting. Researchers and experts in the 

field of reading have identified the importance of providing students in-school time for 

independent reading (Brannan & Giles, 2018; Fisher & Frey, 2018; Hudson & Williams, 

2015; Krashen, 2016; Routman, 2016). The results of the study may lead to the creation 

of professional development that could improve teachers’ understanding of independent 

reading and how to successfully embed, support, and assess it in the ELA curriculum. 
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The findings may also contribute to school district leaders’ efforts to prioritize 

independent reading instruction in the ELA curriculum.  

This study may further contribute to positive social change by providing 

information about teachers’ instructional practices, which could lead to improvements in 

students’ academic skill development. Researchers have determined that independent 

reading in school leads to increased reading achievement and reading motivation and, 

ultimately, higher skill jobs that may offset poverty (Fisher & Frey, 2018; Krashen, 

2016). Highlighting ELA teachers’ instructional practices at the local level may 

encourage curricular change regarding independent reading practices, influencing both 

teaching and learning. Students may be motivated to read and to develop into 

independent learners, thus becoming college and career ready (Every Student Succeeds 

Act [ESSA], 2015).  

Research Questions 

Gaining a greater understanding of teachers’ experiences in using independent 

reading could both benefit the local school district and inform practitioners nationwide 

about how teachers are using independent reading, providing information to move 

forward with relevant professional development for educators. The results of the study 

will assist stakeholders in developing a blueprint for future practices in ELA curricula. 

The following questions, written through the lens of Vygotskian theory, guide this study.  

RQ1: How do ELA teachers implement instructional activities that lead students 

to develop reading independence? 
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RQ2: How are ELA teachers scaffolding student reading levels of growth during 

independent reading in the ELA curriculum? 

RQ3: How does ELA assessment data inform ELA teachers’ instructional choices 

for supporting students’ growth and independence in reading development?  

Review of the Literature 

Conceptual Framework 

Vygotsky’s (1978) theory of social and cognitive development was the conceptual 

framework for this case study. Social development theory is the basis for constructivist 

teaching, which holds that cognitive growth and learning require social interaction, a 

knowledgeable teacher, and the student’s zone of proximal development (ZPD), also 

known as the cognitive space between working with the assistance of another and 

working independently. Students play an active role in their own learning as they co-

construct knowledge with a teacher and gradually gain independence. Vygotsky’s 

cognitive development theory asserts that learning takes place in social interactions. 

According to Vygotsky, the ZPD “is the distance between the actual development level 

… and the level of potential development … under adult guidance” (p. 33). At the core of 

the ZPD concept, teachers help students reach their full reading potential (van Rijk, 

Volman, de Haan, & van Oers, 2017). Teachers accomplish this goal through scaffolding 

instruction based on observation of students’ progress and targeted guidance to help them 

develop the targeted skill (van Rijk et al., 2017). The most relevant elements of ZPD and 

scaffolding to this study are (a) establishing activities to support learning, (b) evaluating 
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the effectiveness of the activities to support learning, and (c) gradually allowing the 

student to accept independent responsibility for the activities.  

ZPD and scaffolding are used for the framework of this study by providing a 

means of interpreting how teachers support their students’ independent reading efforts. 

Both the problem and the purpose of this study are framed by ZPD and scaffolding 

because I explored the experiences of the teachers according to their use of “adult 

guidance” (Vygotsky, 1978, p. 33) from the concept of ZPD. The data collection 

interview protocol used in the study was constructed to include the relevant constructs of 

the conceptual framework. The data analysis was grounded in the named conceptual 

framework by using an inductive coding process for the interviews and a descriptive 

coding process for the meeting minutes based on the relevant elements of ZPD and 

scaffolding, including the establishment of activities to support learning, the evaluation of 

activity effectiveness to support learning, and the gradual allowance of students to accept 

independent responsibility for the activities. The active agents in Vygotsky’s (1978) 

ZPD, with a foundation in adult guidance, may include books, videos, and displays that 

adults have prepared for students that will lead to development in students’ learning and 

independent responsibility (John-Steiner & Mahn, 1996). With this study, I looked to 

determine if any activities or other active agents were used to support student learning, 

and if so, which specific activities or active agents were employed by teachers to support 

and scaffold student learning.  

Adults primarily read in their heads, without the support of others. Children begin 

to develop their reading abilities by first relying on adults to read aloud to them (Prior & 
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Welling, 2001). Vygotsky’s (1978) cognitive development and social development 

theories support the social interactions of parent to child, teacher to child, and child to 

child (Prior et al., 2011; Prior & Welling, 2001). A child’s earliest stages of learning 

development begin with the support of a more knowledgeable being, most often an adult 

(Prior & Welling, 2001). Once students reach school age, they build on their reading 

development by reading aloud with another experienced adult, their teacher (Prior et al., 

2011; Prior & Welling, 2001). The teacher has the child read aloud to determine where 

the child needs reading support. Students eventually move from reading orally to their 

teachers to reading silently (Prior & Welling, 2001). Prior et al. (2011) found that by 

sixth and seventh grade, students’ silent reading comprehension skills are similar to or 

stronger than their oral reading skills in first grade through fifth grade. A child’s oral 

reading fluency skills support the development of his or her silent reading fluency, and as 

children reach middle level grades, their silent reading comprehension begins to improve 

to where it is stronger than their oral reading comprehension (Price, Meisinger, 

Louwerse, & D’Mello, 2016; Schimmel & Ness, 2017).  

Vygotsky (1978) pointed out that there is a difference between learning and 

developing. Even if students have learned to read silently, they still need support to 

develop the skill. As students develop and strengthen their internal reading skills, there is 

still a need for teachers to provide activities through adult guidance that will continue to 

support student development. For example, student support from adult guidance once 

students have internalized the skill of reading helps with the development of student 

comprehension skills (Prior et al., 2011). All readers must know the difference between 
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reading words and understanding complex ideas, exercising comprehension skills 

(Allington, 2014; Krashen, 2013; Price et al., 2016; Prior et al., 2011; Schimmel & Ness, 

2017; Spichtig et al., 2016).  

Thompson’s (2013) research supports Vygotsky’s theory that writing, like 

reading, is a socially developmental process of learning and teaching. Through the 

complexities of ZPD, Thompson’s study supported the development of collaborative 

relationships between teachers and students and that students may move fluidly through 

the phases of ZPD in both reading and writing. The process, Thompson suggested, is both 

social and individual. Brownfield and Wilkinson (2018) emphasized the impact of 

scaffolding on literacy learning. While Vygotsky’s ZPD is the gap between what the 

child can accomplish alone and what the child can do with adult guidance, scaffolding is 

what needs to be done to fill in that gap (Brownfield & Wilkinson, 2018). In this study, I 

interviewed teachers at the local middle school to determine what activities they were 

implementing to support each student’s ZPD and their long-term growth as lifelong 

readers.    

Review of the Broader Problem 

The review of literature contributed to the foundation for this study by identifying 

and connecting the broader problem of teachers in a rural middle school in the 

Northeastern United States and their experiences using independent reading in fifth grade 

through eighth grade ELA classrooms. The literature review also focused on how 

teachers plan instructional activities to support students’ independent reading 

development and how teachers plan assessments for supporting students’ independence in 
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reading development. After establishing the conceptual framework of the study, I 

demonstrated how independent reading has evolved from sustained silent reading into 

independent reading, a practice that encompasses Vygotsky’s (1978) ZPD through adult 

guidance. Through a description of the development of independent reading as a 

classroom practice, I showed what the literature indicates motivates students to read and 

what specific classroom practices support independent reading as part of an ELA 

curriculum. I reviewed the literature that is centered around independent reading and 

research that addresses ways to assess independent reading practices in the classroom. I 

addressed barriers that are key components of independent reading in the ELA 

curriculum. I then discussed the role of principals, administrators, and school culture in 

the development of independent reading in ELA curricula.  

Prior to submitting the project study proposal for University Research Reviewer 

(URR) and Institutional Review Board (IRB) approval, I conducted an exhaustive search 

of current literature using peer-reviewed journals assessed through the Walden 

University’s Library. I initially identified the keyword search terms, independent reading, 

sustained silent reading, and middle school. I then conducted a Boolean search using 

various combinations of terms: independent reading, sustained silent reading, middle 

school, teacher, adolescents, conferencing, reading instruction, reading, motivation, 

assessments, curriculum, time, principals, administrators, scheduling, sustainable 

professional development, Vygotsky, and ZPD. I targeted sources published within the 

past five years using the following search engines to generate over 1,000 journals and 

books related to the project study: Academic Search Complete, Education Research 
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Complete, SAGE, EBSCO, ERIC, Thoreau, and Google Scholar. I also searched over 25 

online websites, including NYSED website, Curriculum Associates, and the ILA. The 

2011 New York State (NYS) ELA Learning Standards were revised to the new 2017 

Next Generation ELA Learning Standards, requiring a thorough review of the new NYS 

ELA Learning Standards. 

 The revised 2017 Next Generation ELA Learning Standards include a new aspect 

titled the Lifelong Practices of Readers and Writers (NYSED, 2017). The new addition to 

the NYS ELA standards outlines the practices of reading widely and often, reading for 

both learning and for pleasure, and self-selecting texts to read. The encouragement for 

schoolwide independent reading programs has been established, specifically stating that 

an important component of instruction includes providing students time to read (NYSED, 

2017). Providing time during the school day for students to read independently allows 

students to practice the skill of reading, with the support of a teacher acting as an adult 

guide to further develop the skill. Even after a skill is learned, students need support to 

continue to develop the skill (Vygotsky, 1978).   

Shift from Sustained Silent Reading 

 A section of the 2000 National Reading Panel report focused on independent 

silent reading, defined in the report as reading that students engage in with little or no 

support from a teacher. The results reported did not provide evidence to support large 

amounts of independent reading as a means to help students improve in reading 

achievement (National Reading Panel, 2000). Since the 2000 National Reading Panel 

report, many teachers have shifted from sustained silent reading time to a scheduled 
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independent reading time for practicing reading skills and completing work that is 

included in the ELA curriculum. Independent reading programs are widely implemented 

based on research conducted supporting the growth of students as readers (Bates et al., 

2017; Brannan & Giles, 2018; Flowers, 2017).  

The power of independent reading is a logical outcome of Stanovich’s theory of 

reading inequalities. Stanovich (1986) suggested in his Matthew effects example that 

children who are reading well will have larger vocabularies and will read more than 

children who do not read as well and who have less significant vocabularies, resulting in 

less time spent reading. Differences in reading among students have the potential to 

continue to increase as the better, more exposed readers develop stronger reading skills 

and, in turn, read more (Fisher & Frey, 2018; Stanovich, 1986). Current research on the 

presence of the Matthew effect in reading has produced mixed results. While researchers 

have tested for Matthew effects in reading and found that gaps between high- and low-

performing groups can be closed with appropriate reading support, other researchers have 

found it more likely for there to be steady growth within categories of students (Huang, 

Moon, & Boren, 2014; Kwiatkowska-White, Kirby, & Lee, 2016; Pfost, Hattie, Dörfler, 

& Artelt, 2014). Students who do not read well do not read as much, unlike students who 

do read well and who are more likely to read often (Huang et al., 2014). Especially for 

struggling readers, independent reading in school is a key component to reading growth 

and development (Pfost et al., 2014). When provided independent reading time in school, 

teachers have the opportunity to scaffold instruction based on observations of students’ 

progress or lack of progress (Van Rijk et al., 2017). 
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 The shift from sustained silent reading to independent reading practices was 

developed based on the concept of sustained silent reading time daily in school. With 

sustained silent reading as a foundation, Trudel (2007), Walker (2013), and Sanden 

(2014) provided clarification and support for the shift from sustained silent reading to 

independent reading classroom practices. Traditional sustained silent reading is time 

provided to read independently in the school day, without any additional components and 

with no set goal in mind besides providing time to read (Trudel, 2007). The student’s 

teacher could also be reading for pleasure during this time, but the teacher is not 

conferencing with students about their reading and is not providing any form of skill-

based guidance or instruction to support student reading growth.  

Trudel (2007) shifted from traditional sustained silent reading to independent 

reading time during the same school year. Sanden (2014) researched the classroom 

practices of teachers and found that the classroom practices did not reflect traditional 

sustained silent reading. Results of both studies confirmed the significance of the new 

practices focused on student reading growth (Sanden, 2014; Trudel, 2007). Independent 

reading practices consisted of student collaboration around reading, increased teacher and 

student communication about what students were reading, mini lessons that provided 

purposeful reading, and student accountability (Sanden, 2014; Trudel, 2007). The more 

structured independent reading programs encouraged students to not only read for 

pleasure, but to also practice learned reading skills to grow as readers. The teachers in the 

two studies would provide support in some areas and then encourage student 

independence in other areas (Sanden, 2014; Trudel, 2007). Teachers would scaffold 
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instruction to fill in the gap between what students could do independently and what the 

students could do with adult guidance (Brownfield & Wilkinson, 2018). Walker (2013), a 

professor of reading, supported the shift from sustained silent reading to structured 

independent reading programs for adolescent readers based on research and visits to 

schools that do not implement independent reading programs. In addition to setting time 

aside daily for reading at the secondary level, Walker saw the value in providing 

secondary students with teacher support and guidance, coupled with structure and 

accountability, as part of a newly implemented independent reading program.  

Independent Reading 

The ILA (2018b) released a publication supporting the development of lifelong 

readers through time during the school day for independent reading. In-school time for 

independent reading is a time for adult guides to provide explicit instruction directly 

connected to students’ reading choices, a time for students to self-select books with the 

guidance of adults, a time when adult guides are able to monitor and support students’ 

reading, and a time when adult guides and students alike can participate in authentic and 

meaningful conversations about the books that students are reading (ILA, 2018b). The 

recent ILA (2018b) publication aligns with the 2017 Next Generation ELA Learning 

Standards that were written in support of schoolwide independent reading programs, with 

a focus on providing students in-school time to read (NYSED, 2017).  

Teachers’ experiences using independent reading. Independent reading is not a 

strategy for success, but a reading practice that should be implemented wide and often in 

all ELA classrooms to foster a love of reading and a lifetime of literacy. Through 
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independent reading practice in the ELA classroom, students play an active role in their 

learning and reading development, with the support of a knowledgeable teacher and 

social interaction with peers (Vygotsky, 1978). Fowler (2015), Radlauer (2017), and 

Raney (2017), three educators who endorsed independent reading, exercised the practice 

of independent reading in their classrooms daily. Fowler, a middle school ELA teacher, 

provided class time daily for independent reading, encouraged her students to read, and 

was a model herself for wide reading. Radlauer, a veteran upper elementary school 

teacher, invested in the practice of daily in-school reading with her students, while also 

acting as a model reader herself. Raney, a high school English teacher, found that once he 

fully supported and implemented independent reading into his high school English 

curriculum, students became fully engaged in reading and were on their way to becoming 

lifelong readers.  

Krashen (2016) found that research throughout the past 30 years has shown that 

free voluntary reading (independent reading) supports reading ability, writing ability, 

vocabulary, grammar, and spelling. Independent reading supports these skills indirectly, 

yet proves to be an effective means of indirect instruction surrounding these core literacy 

skills. In some studies of independent reading implementation, at worst, students either 

show no improvement in reading comprehension, and at best, students show 

improvement in reading comprehension; students do not digress in their independent 

reading skills due to the implementation of independent reading (Krashen, 2016). In a 

study comparing current silent reading efficiency in the United States to performance in 

1960, Spichtig et al. (2016) found that students need to nurture their reading skills by 
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engaging in sufficient reading practice. There is a steady decline in time spent reading in 

the United States, and to raise academic achievement in the United States, a 

recommendation is to increase reading volume as a national priority (Spichtig et al., 

2016). The Finnish perspective, which is highly regarded due to their consistent successes 

in education, is that as children get older, the need to set time aside during school hours 

to read becomes increasingly important because children are busier outside of school with 

many extra-curricular activities, leaving them less likely to set time aside outside of 

school to read (Aerila & Merisuo-Storm, 2017). Even once students have developed the 

skill to read, they still need support from a knowledgeable teacher to continue developing 

the skill of reading (Vygotsky, 1978). 

To determine if in-school independent reading had a positive impact on students’ 

reading ability, Cuevas, Irving, and Russell (2014) conducted a quantitative study with 

145 ninth and 10th graders from a Southeastern, Title I United States high school. The 

results of the study showed that the independent silent reading group did improve in their 

overall reading ability. Based on the results, teachers can help students improve their 

reading abilities by providing in-school independent reading time regularly (Cuevas et 

al., 2014). In a similar study that examined the reading habits of high school juniors in a 

Southeastern U.S. high school, Whitten, Labby, and Sullivan (2016) found that, on 

average, the students who engaged in self-selected reading for pleasure performed better 

academically than students who did not. Little, McCoach, and Reis (2014) conducted a 

large-scale study with 2,150 middle school students and determined that the inclusion of 

self-selected independent reading time and differentiated teacher instruction through 
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individual conferences with students resulted in higher reading fluency scores and similar 

reading comprehension scores for students. Liu and Wang (2015) found that for fourth 

grade English language learners, the implementation of independent reading activities 

motivated English language learners to read and helped develop their reading 

comprehension in preparation for reading at higher grade levels. The results of the studies 

support the need for providing in-school time in middle school classrooms for 

independent reading.  

Instructional activities for supporting students’ independence in reading 

development. Classroom practices centered around independent reading make a 

difference in students’ independent reading habits and successes. Routman (2016) is a 

staunch proponent of daily, in-school independent reading time for developing reading 

success in students. Daily in-school independent reading time is supported with 

classroom practices, such as teachers coaching students on self-selecting books, teachers 

modeling comprehension strategies for students to practice while independent reading, 

conferences and conversations between teachers and students about books, and book talks 

by teachers and students (Hudson & Williams, 2015; Noortyani, 2018; Serravallo, 2017). 

Pruzinsky (2014), an International Baccalaureate English teacher, believed in and 

supported building a reading culture in the classroom, no matter what level a teacher 

taught.  

In classrooms where an independent reading program is successfully 

implemented, teachers set forth with a plan of action (Pruzinsky, 2014). Pruzinsky’s 

(2014) reading plan of action for his high school English students consisted of 15 minutes 
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every class for reading, students hearing book talks every single class, conducting reading 

conferences with as many students as possible each class, students setting reading goals, 

a classroom library, and a comfortable reading area in the classroom. In their qualitative 

study of three second grade teachers, Brannan and Giles (2018) found that the second 

grade teachers in their study believed the quantity of time students got to read daily was 

an essential part of an independent reading plan. This included the quality of what 

students were reading, which was determined when teachers conferenced with students as 

part of their classroom independent reading plans (Brannan & Giles, 2018). Reutzel and 

Juth (2014) developed a framework for Grade 3 through Grade 6 based on research to 

support the plan of providing time to read, having a supportive reading environment, 

engaging students in what they are reading through choice, and providing scaffolds 

through teacher conferences with students.  

Libraries and librarians can also have an impact on students’ independent reading 

habits. Flowers (2017), a high school English teacher, worked in conjunction with her 

school library and librarian to grow and nurture her students’ independent reading lives. 

Book access and the commitment of her librarian made a significant difference in 

ensuring that all her students found just the right book to read (Flowers, 2017). Webster 

(2017), a sixth grade English teacher, contributed the success of her school’s independent 

reading program to the support of their school librarian. Library circulation increased at 

Webster’s middle school due to an increase in relevant and popular book titles the 

librarian sought out after observing students’ reading habits more closely (Webster, 

2017). When serving as a middle school librarian, Grigsby (2014) worked with her 
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middle school students to foster independence with book selection and focused on student 

interests to connect students to literature. Through Grigsby’s support, students were 

playing an active role in their learning process (Vygotsky, 1978). Loosvelt (2015) worked 

with her school principal, other school librarians, and teachers within her high school to 

find time in the busy high school schedule for independent reading. Having the support of 

a school librarian acting as an additional adult guide for students can help to build a 

schoolwide community of readers.  

Assessing independent reading development. While teachers’ assessment of 

students’ reading development varies, the goal is to use assessment to inform 

instructional choices for supporting student growth and independence in reading 

development. Teachers implementing independent reading in their classrooms may assess 

students’ reading growth and development through student conferences, students’ written 

responses in journals, and standardized reading assessments (Brannan & Giles, 2018; 

Hudson & Williams, 2015; Kern & Bean, 2018; Pruzinsky, 2014; Serravallo, 2017). 

Reading response activities assess students’ ability to implement skills taught in class 

lessons or during individual teacher and student conferences (Brannan & Giles, 2018; 

Sanden, 2014; Serravallo, 2017). Independent reading assessments assist teachers in 

scaffolding instruction based on their observations of student progress (van Rijk et al., 

2017).  

A commonly used program in schools called Accelerated Reader is an assessment 

tool and an estimate of student reading growth. Students take literal comprehension 

quizzes based on their independent reading and earn points if they pass the 
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comprehension quiz (Foster & Foster, 2014). Topping (2017) found that the more points 

and higher word counts students earned in Accelerated Reader, the better they performed 

on a standardized reading comprehension assessment. 

What is observed during independent reading time in a classroom and the culture 

built into the classroom environment provide the true assessment of independent reading 

success and help guide ELA classroom instruction (Jang, Conradi, McKenna, & Jones, 

2015; Kern & Bean, 2018). In a classroom where students have free choice of books to 

read, time is set aside daily to read as part of the ELA curriculum, students engage in 

their books and are motivated to continue reading, conversations with classmates and 

teachers about books happens regularly, and teachers act as adult guides to scaffold 

reading development through teacher-student conferences. Cognitive growth requires 

social interaction (Vygotsky, 1978). This is a classroom where students are highly likely 

to develop and grow as readers (Hudson & Williams, 2015; Moses & Kelly, 2018). 

Student reading motivation and engagement can also be assessed.  

Reading Motivation 

Beyond the efforts of teachers, administrators, and schools is the underlying 

concept of student motivation. Teachers’ knowledge of what motivates students to read, 

based on students’ values, goals, and beliefs, can unlock students’ reading potential 

(Groenke, 2017; Merga & Moon, 2016). Motivated students play an active role in their 

learning (Vygotsky, 1978). According to the teens in Wilhelm and Smith’s (2016a, 

2016b) studies, pleasure contributes significantly to teens’ reading motivation. Rather 

than trying to motivate students, teachers must consider the students’ motivations 
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(Groenke, 2017; Ivey, 2015), or points of reading pleasure (Hudson & Williams, 2015). 

Of the eighth graders interviewed, four different kinds of pleasure through reading were 

discovered: “play, intellectual, social, and work” (Hudson & Williams, 2015, p. 27). 

When we play, we are experimenting with our ZPD, as outlined by Vygotsky (1978). The 

role-playing aspect of reading helps young readers navigate their ZPD and grow as 

readers (Wilhelm & Smith, 2016a). Through each of these pleasure domains applied to 

the students’ personal life journeys, teachers can support students’ reading pleasures by 

providing choice and by leveraging for students to use what they read by asking questions 

that encourage responses from within (Groenke, 2017; Hudson & Williams, 2015; 

Wilhelm & Smith, 2016a, 2016b).  

Social motivators to read. Students’ social lives are intertwined with their 

academic lives, and often their motivators and pleasures are significant in bringing value 

and substance to their education. Students have been observed feeding off of each other’s 

reading motivation, such as when excitement about a book is shared among classmates or 

peers (Chiu, Chow, & Joh, 2017; Hudson, 2016). Classmates who model positive 

attitudes toward reading serve as motivators to peers who may lack the same motivation 

to read independently (Chiu et al., 2017). When given reading choice, students choose 

books to read that connect to their lives socially and bring them pleasure or 

understanding, which in turn allows students to apply meaningful conversations from 

what they are reading with their peers and their teachers (Aerila & Merisuo-Storm, 2017; 

Hudson & Williams, 2015; Ivey, 2015; Miller, 2015; Mitchell, 2016; Wilhelm, 2016). 

Students’ reading choices could stretch to include digital and audio copies of books to 



26 

 

meet a variety of reading preferences and needs (Loh & Sun, 2018; Mitchell, 2016). 

Access to e-reader technology serves as a strong motivator for some adolescents, and e-

reading devices provide scaffolding support for students when an adult is not available 

(Mitchell, 2016). Without pleasure, personal connection, cultural connection, or social 

connection, reading is without meaning, and motivators disappear (Gambrell, 2015; 

Wilhelm, 2016).  

Teacher and classroom practices serve as motivators to read. Teachers and the 

practices they carry out in their classrooms are distinct indicators of reading motivators 

for students (Gambrell, 2015; Merga & Moon, 2016; Neugebauer & Fujimoto, 2018; 

Noortyani, 2018). In studies of adolescents’ recreational reading habits and intrinsic 

reading motivation, student results showed that teacher excitement about books, teacher 

interest in reading, and teacher recommendation of books served as motivating factors for 

students to read (Merga, 2015; Wilhelm & Smith, 2016a). Providing a structure of 

required reading at home and at school, with a de-emphasis on testing coupled with 

teacher support through guidance and feedback, were also found to be motivating factors 

for students (De Naeghel et al., 2014; Merga, 2015; Merga & Moon, 2016). Students 

were motivated to read when their teachers showed investment in their social 

relationships and their personal interests (De Naeghel et al., 2014). Multiple levels of 

involvement and support lead to students’ motivation to read and students who are 

motivated readers.  

Motivated readers will not only read in school, but they will also read outside of 

school. By raising reading volume in school, providing access to books of interest and 
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relevance, centering classroom discussions around books, and sharing about books 

through book talks, teachers can develop a culture around reading that results in students 

reading more outside of school (Aerila & Merisuo-Storm, 2017; Fisher & Frey, 2018; 

Gambrell, 2015; Hudson, 2016; Merga & Moon, 2016). Teachers who maintained 

continued support of the four components observed a significant impact on students’ 

academics and an increase in the number of books students were reading (Fisher & Frey, 

2018). Families indicated that students were reading more due to the change in the 

classroom set forth by teachers. Mitchell (2016) found that both access to reading 

material and choice of the reading material outside of school also determined adolescent 

motivation to read.  

Assessing student reading motivation. Jang et al. (2015) concluded that six 

factors—attitude, interests, value, self-efficacy, self-concept, and goals—move or 

motivate students to read. The factors that motivate students to read can be assessed in 

two different ways, through reactive assessments and through nonreactive assessments 

(Jang et al., 2015). Reactive assessments require students to self-report and are quick and 

easy for teachers to assess. One reactive tool that teachers could use to determine 

students’ motivation to read is the Adolescent Motivation to Read Profile survey 

(Groenke, 2017). This adaptation of the more elementary focused Motivation to Read 

Profile consists of a 20-question, group-administered survey and a 14-item interview 

administered in a one-on-one conversation setting with a teacher and a student (Groenke, 

2017). According to beginning ELA teachers who used the Adolescent Motivation to 

Read Profile with high school students, the results were varied, with some inconsistencies 
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to observations that the teachers were also making in the classroom regarding students’ 

reading habits (Groenke, 2017). Nonreactive ways to assess students include teacher 

observations of students and teacher assessment of student reading journals (Jang et al., 

2015). Determining student motivation can assist teachers in predicting students’ level of 

engagement in reading (Afflerbach & Harrison, 2017). Motivating students to read and 

motivators for students to read include many factors that teachers must consider when 

determining what instructional strategies to implement in their classrooms to guide 

student growth and independence in reading development.  

Developing reading growth through motivation. Students who are not reading 

on grade level or who struggle to gain reading independence can develop reading 

motivation that will support their independent reading growth. When determining 

appropriate reading interventions to support reading growth, in addition to a focus on 

reading skills, teachers should also spend time finding ways to motivate students to read 

(van Bergen et al., 2018). While it is common that children who do not read well tend to 

read less and that children who read well are more likely to read more, it is vital that 

teachers develop supportive strategies in the classroom to motivate their students to read 

(van Bergen et al., 2018). The three pillars of cognitive growth—social interaction, 

support of a knowledgeable teacher, and the student’s ZPD (Vygotsky, 1978)—are best 

supported during independent reading by student motivation.  

Barriers to Implementing Independent Reading  

 To be fair to teachers, there exist barriers to implementing an independent reading 

program effectively. As far back as 2013, Krashen investigated barriers to independent 
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reading and found that access to interesting books and time to read are vital to literacy 

development, especially for students from low socioeconomic backgrounds or who are 

living in poverty (Krashen, 2013). Common core standards, however, contributed to 

funding loss for school libraries, and standardized tests contributed to less time spent 

independently reading for pleasure. Students need to spend time reading to become 

proficient, lifelong readers, and teachers must find time during class to allocate for 

independent reading (Reutzel & Juth, 2014; Williams, 2017). Dedicating time daily for 

independent reading is a challenge in packed middle school ELA curricula, which include 

increased demands on high-stakes standardized testing and state-mandated curriculum 

requirements, coupled with a lack of focus on reading for pleasure (Manuel & Carter, 

2015; Radlauer, 2017; Rutherford, Merga, & Singleton, 2018; Scholastic, 2016b; Whitten 

et al., 2016). Integration of common core standards requires teachers to invest significant 

time in their instruction and curriculum to effectively align student learning to the new 

standards (Nadelson & Jones, 2016). Teachers must constantly work to bridge the gap 

between new instructional policies, reforms, initiatives, and effective classroom practices 

(Woulfin, 2015). 

In the Teacher & Principal School Report: Focus on Literacy (Scholastic, 2016b), 

94% of 4,700 public school Pre-K through Grade 12 teachers and principals surveyed 

throughout the United States felt that students should have time during the day to read a 

book of choice independently. Ninety-one percent of New York educators agreed that 

students should have time set aside to read independently a book of their choice 

(Scholastic, 2016a). An overwhelming percentage of teachers and Pre-K through Grade 
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12 principals found value in providing students at all grade levels time during the school 

day to read independently a book of choice. While more than three-quarters of the 

teachers surveyed did set time aside time in school for students to read independently, 

less than half set time aside for students to read independently on a daily basis 

(Scholastic, 2016b).  

Of the teachers surveyed nationwide, more than half wished there was more time 

for independent reading in school, but felt curriculum demands and mandates were the 

primary barrier to providing daily time for independent reading (Scholastic, 2016b). 

Additional barriers are that some teachers felt that independent reading was not 

considered an important use of class time, lack of books that appeal to students or not 

enough books, and not knowing how to best incorporate independent reading time into 

instruction (Scholastic, 2016b). Of the principals surveyed, many wished that more time 

was available in the school day for independent reading (Scholastic, 2016b). 

The National Reading Panel (2000) cast a shadow over in-school independent 

reading practices for many years. As teachers move away from the practices of sustained 

silent reading, which the National Reading Panel conclusions were based upon, and 

toward structured independent reading programs, support for in-school independent 

reading grows. Independent reading programs that focus on teachers acting as adult 

guides by conferencing with students and providing support through activities that hold 

readers accountable encourage students’ growth as lifelong readers (Sanden, 2014). New 

York State Next Generation ELA Standards (2017) have a newfound focus toward 

developing Pre-K through Grade 12 students into lifelong readers and writers. The 
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support in this document may be the reinforcement that middle school ELA teachers need 

to begin implementing independent reading programs consistently as part of their ELA 

curricula. Woulfin (2015) found that what teachers implemented most regarding new 

school policy, reform, and initiatives was determined by how much professional support 

and emphasis was provided about certain policies, reforms, and initiatives. Reform in 

Pre-K through Grade 12 curricula is complex and requires extensive professional 

development support for educators in order for educators to make meaningful shifts at the 

classroom level (Asunda, Finnell, & Berry, 2015; Nadelson & Jones, 2016). Teachers in 

New York State want more ongoing, effective, and relevant professional development 

opportunities (Scholastic, 2016a). Possessing an openness for change is necessary to 

begin the reform process.  

Principals’ and Administrators’ Supporting Role 

School culture, set by teachers, principals, and other staff and administrators, 

contributes to students’ motivation to read and to fostering a lifelong love of reading 

(Francois, 2015). Louick, Leider, Daley, Proctor, and Gardner (2016) conducted a mixed 

methods study with struggling middle school readers between two different sites. 

Students’ socioeconomic status was not found to be predictive of students’ growth, 

leading the researchers to conclude that students’ school environment likely plays a role 

in students’ reading comprehension development, positively or negatively. Researchers 

determined the need for teachers to offer students a multidimensional approach to reading 

and that school environment plays a role in students’ affect and performance (Louick et 

al., 2016). Dr. Chantal Francois (2015), a literacy coach and 10th grade English teacher, 
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through student and teacher interviews, learned that a school can shape students’ 

motivation to read and students’ reading identities. The involvement of the entire school 

in the independent reading program shaped students’ view of the school and developed a 

strong reading culture.  

In addition to the teachers, the principal has a role in the reading lives of his or her 

students (Francois, 2015). In 1989, Sanacore wrote about how the principal of a school 

serves as a key component for creating a positive professional attitude toward 

independent reading. Administrators and teachers must work together to create a positive 

environment where students will want to read in school (Loosvelt, 2015; Sanacore, 1989, 

1994). Staff development efforts and supervision are two key components of successfully 

adopting effective school reading cultures (Sanacore, 1989). District leaders and 

administrators can support teachers’ implementation by providing professional learning 

opportunities and time within the curriculum or daily schedule for independent reading 

(Loosvelt, 2015; Woulfin, 2015). 

Implications 

The limitations and challenges that teachers face when developing ELA curricula 

are well established in current research (Raney, 2015; Routman, 2017; Whitten et al., 

2016; Woulfin, 2015). Teachers’ ability to design, implement, follow, and enhance ELA 

curricula with students’ best learning interests in mind varies widely. The purpose of this 

study was to explore fifth grade through eighth grade teachers’ experiences using 

independent reading in the ELA curriculum. Using a qualitative case study methodology, 

I gathered data from participants through interviews. Based on the findings, the district 
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“Using Independent Reading in the Language Arts Classroom”  
Final Evaluation Questions 

 
1. Was this professional development beneficial?  

a. Why or why not? 

2. How will these training sessions help you implement independent reading in your 

language arts classroom? 

3. What is something new you learned from the training? 

4. Would you recommend this professional development to a colleague? 

a. Why or why not? 

5. Please describe anything that you would you recommend be added to the training. 

 

 



182 

 

Facilitator Notes for All Sessions 
 

Distribute note-taking format of printed slides to each participant prior to the first 
session. 

 
Session 1 

- Slide 2 
o Go over timeline of Session 1/introductions of facilitator and participants 

 Share name, grade level, years in building, what you brought to 
read 

- Slide 3 
o Say, “I have outlined four group norms to ensure the success of our 

training sessions.” 
 Go through norms 

o Say, “I have also set two goals for our professional development based on 
the needs observed and expressed by middle school ELA teachers.” 

- Slide 4 
o Share definition of independent reading and focus on key points (i.e. 

providing reading time during the school day, student choice, students 
working on practicing learned skills, teachers supporting students through 
scaffolded instruction).  

o Be sure to explain that there has been a shift from SSR to IR. Time spent 
reading in school is important because teachers are present to provide 
support and scaffold instruction.  

- Slide 5 
o Highlight one national organization (ILA) and one state organization 

(NYSED) that support independent reading practices.  
- Slide 6 

o Highlight the essential aspects of independent reading.  
 Students provided time daily/consistently/frequently to read in 

school.  
 Say, “Independent reading is so much more than just reading. 

Teachers should act as adult guides coaching students on book 
choices, providing time to read in school while providing 
scaffolded support and structure with accountability. Independent 
reading also includes consistent conferencing with students about 
books, reading goals, and strategy application.” 

- Slide 7 
o Explain that participants in the training session will independently read for 

10 minutes while the facilitator records observations of the participants 
reading.  
 Set timer; observe two or three participants reading; take notes of 

observations. 
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 After time is up, explain to participants that this is what an 
independent reading session could look like in teachers’ 
classrooms. Sometimes the teacher must take time to observe 
students as they read. The observation notes will be used at a later 
date during a one-on-one conference.  

- Slide 8 
o Share the picture of the form. Discuss the different parts of the form. 

Explain that coming up with a form that works best for them will take 
time.  

- Slide 9 BREAK 
- Slide 10  

o Conduct a group discussion reflecting on the independent reading session 
that took place prior to the break. Encourage participants to share 
feedback. 

- Slide 11 
o Ask participants to jot some responses to the questions in the note column 

or on another piece of paper. 
o Give participants time to work independently. 

- Slide 12 
o Ask the participants to turn to a partner and share what they enjoy reading.  

- Slide 13 LUNCH on your own 
- Slides 14 and 15 

o Explain wide reading.  
 Say, “Teachers and administrators and librarians are models of 

wide reading when we are a part of the process as much as we 
strive for our students to be. We too must be readers to be 
advocates for reading.” 

o Share ways to model wide reading in the classroom.  
 Say, “Wide reading does not necessarily mean reading a variety of 

genres or reading different things. Wide reading means that you 
are making your reading practices available for students to see.” 

- Slide 16 
o Direct teachers back to their self-reflection forms.  

 “Are you a wide reader? How can you improve as a wide reader?” 
o Have participants write down one way that they can improve personally as 

a wide reading model on a post-it and stick it up on a chart at the front of 
the room.  

- Slide 17 BREAK 
- Slide 18  

o With partners and then as a group, have participants discuss what shapes 
their classroom independent reading.  
 Ask, “Is it prior teaching experience? Is it based on their childhood 

reading experiences? Is it based on a college experience?” 
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- Slide 19 
o Help participants sign up for a Google Class (provide code) that has been 

set up to collaborate when not in the sessions.  
 Make sure you have already established and set up the Google 

Class. 
o Share about the next session.  
o Encourage participants to 1) try one independent reading session while 

observing a few students and 2) do at least one activity to promote 
yourself as a wide reader. 
 Show teachers how to post in the Google Class how the IR session 

with observations went and the wide reading modeling.  
 
Session 2 

- Slide 20 
o Go over timeline of Session 2 
o Reflect and discuss independent reading sessions and observing and also 

what activities were tried as wider readers. 
- Slide 21 

o Share with participants strategies that can be taught to students that 
support reading growth.  
 Say, “Some of you may already be familiar with these three 

strategies or have other strategies that you use with your students. 
These are just three ideas for helping develop your students’ 
reading independence and build growth as readers.” 

o Also encourage participants to teach reading related curriculum standards 
to students, broken into mini lessons that can then be practiced by students 
during in-school independent reading time.  

o Remind participants that when students are independently reading in 
school, adults are present to monitor students’ use of the strategies and to 
support students as they work toward independence.  
 Suggest that students can be asked to write in their reading journals 

after independent reading sessions responses related to the 
different strategies. 

o Explain that the strategies can also be a part of read aloud sessions. 
Students can practice applying the taught strategies with classmates during 
pauses from read alouds with the adult present to assist with application.  
 As a way to engage participants, have each participant make a 

BHH bookmark to take. Supply each participant with a piece of 
unlined white paper, pre-cut to an appropriate bookmark size, and 
markers.  

 Explain that each bookmark should have a B (book) 
question, an H (head) question, and an H (heart) question as 
a reference for the reader.  
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 Walk around to help participants and ask how they might 
incorporate the strategy into their class lessons. 

o Say, “If students have their own bookmarks with the strategies on them or 
if charts of the taught strategies are up in the classroom, teachers can refer 
to them during read alouds or prior to independent reading sessions.” 

- Slide 22 BREAK 
- Slide 23 

o Explain that participants in the training session will independently read for 
20 minutes while the facilitator conferences one-on-one with some of the 
participants.  
 Set timer; call over participants one by one for a conference. When 

conferencing, use the observation sheet from the previous session.  
 When conferencing, have a plan. Plan to spend 

approximately 5 to 7 minutes with each participant. 
o Say, “Please tell me about the book you’re reading 

and why you chose it.” 
o Say to the participant, “As a reader we use 

strategies to help us think about and understand 
what we are reading. As a reader, how did you use 
BHH while you were reading today?” 

o If this was one of the participants you observed in 
the first session during independent reading, you 
could also discuss some of what you observed.  

o End the session by setting a reading goal together. 
- Slide 24 

o After time is up, explain to participants that this is what an independent 
reading session could look like in their classrooms. Sometimes the teacher 
will be calling students over for one-on-one conferences. Explain that 
what is discussed in the conferences will vary, but it is always important to 
have a plan.   

o As a group, discuss participants’ observations during that independent 
reading session. Ask the participants that had conferences to please share 
with the group about their conference experiences.  

- Slide 25 
o Share with participants the importance of communicating with students 

about reading.  
 Say, “You don’t need to do all of these and some of these things 

you probably already do because you are such great teachers.” 
o Remind participants that the goal is to use assessment to inform 

instructional choices for supporting student growth and independence in 
reading development. 
 Explain that one way to communicate about reading is with one-

on-one conferences and that conferences are also a way to assess 
students’ reading growth and reading independence.  
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 When focusing on conferencing, encourage the participants to 
view conferencing as an assessment tool. Explain that when 
planning for a conference, participants should consider literacy 
skills that are critical to a specific grade level or what a particular 
student might be struggling with. Participants can also have 
students read aloud to assess a student’s fluency and to determine 
if the student’s book choice is appropriate. Encourage participants 
to ask students, “Does this book feel right for you? Tell me how or 
why.” 

 Encourage participants to make one-on-one conferencing a 
positive experience for their students.  

 Refer back to the observation/conference form from Session 1. 
This form can be used to take notes about the conference once the 
conference is over. 

o Share other forms of assessment that are also ways to hold students 
accountable for their own reading. 
 Student reading journals, standardized reading assessments, 

student observations.  
- Slide 26  

o Have participants write down one way that they can improve 
communication about reading with their students on a post-it and stick it 
up on a chart at the front of the room.  

- Slide 27 LUNCH on your own 
- Slide 28 

o Focus on student reading motivation and motivators for students. Say, 
“Research supports the need to focus on motivation in order to help 
students grow in their reading independence.” 
 Read through and explain the different motivators. 

 Book commercials – brief (30 second) “commercials” to 
advertise a book so that others will want to read it. 
Teachers should model book commercials prior to asking 
students to present them.  

 Read alouds – reading books aloud to students of all ages 
motivates students to read and increases student interest in 
reading the book that is being read aloud.  

 5 Word Friday – on Friday students come up with a five-
word statement about the book they are currently reading. 
All students share their five-word Friday statements with 
each other. This activity advertises different books and 
generates excitement and social connection around reading 
and books.  

- Slide 29 
o Share the example of a reading interest survey that can be given to 

students. 
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o  Discuss the student wish lists of books and reading interests that teachers 
and students can make together.  
 Say, “One way to get students involved in the process of choosing 

books for your classroom library is to directly as their opinion. 
Having students write wish lists or developing wish lists together 
as a class can be an empowering process for students.” 

- Slide 30 
o Share with participants ideas for how to choose books that students are 

interested in and motivated to read.  
 Say, “We can’t assume by looking at students how they self-

identify. It’s important to have diverse books to expose children to 
other people and other cultures, but it’s also important so children 
can find themselves in books.” 

 Click on the links provided to show the websites with book lists. 
Explain that the lists are up-to-date and include relevant reading 
material for today’s middle school readers.  

- Slide 31 
o Share with participants the following blogs about reading.  

 Encourage participants to choose at least one of the blogs to sign 
up for. Explain the by joining one or more of the blogs they are 
gaining exciting insight from other professionals that are excited 
about reading, building reading communities, and fostering the 
love of reading in children.  

- Slide 32 
o Help participants join one of the blogs.  
o Share about the next session.  
o Encourage participants to choose a book from one of the popular book 

lists that was shared in slide 30 and sign up to visit a colleague’s class 
during independent reading for an observation.  
 Say, “Books from the websites in slide 30 can be found in the 

school library, in colleagues’ classroom libraries, at a public 
library, or purchased. You do not need to purchase the book, but 
please plan to have it at Session 3.” 

 
Session 3 

- Slide 33 
o Go over timeline of Session 3 

- Slide 34 
o After going over the timeline for Session 3, model a read aloud session.  

 Be prepared with sometime to read aloud. 
o Encourage participants to practice visualizing from the PVC strategy that 

was reviewed in Session 1. Read for approximately 15 to 20 minutes. At a 
preplanned stopping point, ask participants to share with the people 
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around them one they visualized and then have a few participants share 
their visualization with the entire group.  
 Remind participants about visualizing while reading by saying, 

“Visualizing while reading is like making a movie in your head.” 
- Slide 35 

o Encourage participants to give book commercials or book talks to their 
classes to motivate and entice students to read. 
 Explain the different elements of a good book commercial. 
 Share that Scholastic and other websites do offer online book 

commercials.  
 Explain that after some modeling and coaching, students can also 

begin giving book commercials for their classmates.  
 Say, “Book commercials should be brief. Think TV commercial. 

The idea is to get you to buy the product. The idea of a book 
commercial is to get your listeners to read the book. Be brief. 
About thirty seconds should cover just enough to keep the listeners 
interested and build excitement around the book.” 

- Slide 36 BREAK 
- Slide 37  

o Guide participants in developing their own book commercials using the 
book that they read between Sessions 2 and 3.  

o Once all participants have had time to make a book commercial and 
practice sharing with some colleagues, encourage participants to take turns 
presenting their book commercials. 
 Keep a list of the book commercials and later post the list in the 

Google Class for participants to have as a reference.  
- Slide 38 

o Prior to Session 3, make plans with a local school district to have a virtual 
collaboration session via Google Meet. The local school district 
representatives will share about their independent reading experiences and 
how they incorporate IR into their ELA classes and school culture. Allow 
time at the end of the session for questions.  

- Slide 39 
o After the virtual collaboration session, spend time as a group discussing 

what was learned about the other district’s independent reading practices.  
- Slide 40 LUNCH on your own 
- Slide 41 

o Explain to the participants that as a group we will observe one of the 
participating ELA teacher’s classes virtually during an independent 
reading session.  
 Prior to Session 3 plan this virtual observation with one of the 

teachers.  
o After the virtual observation, spend some time reflecting as a group on 

what was observed. 
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- Slide 42 BREAK 
- Slide 43 

o Provide participants with time to develop a plan for independent reading 
in their class(es). Encourage participants to work together with the same 
grade levels and/or their co-teachers and/or team. Be available to support 
participants in the planning process. 

- Slide 44 
o Wrap up Session 3 by signing up on the spreadsheet that is in Google 

Class for a time to observe another colleague’s ELA class during an 
independent reading session. 
 Make sure spreadsheet of teachers’ ELA classes is available as a 

working document in the Google Class.  
 
Final Meeting 

- Slide 45 
o Have participants reflect and share positive feedback with each other 

based on the classroom independent reading observations. 
o As a group set future independent reading implementation goals.  
o Have participants complete the professional development evaluation 

survey. 
 Throughout the final session give books away to participants for 

sharing and have a drawing for Barnes and Noble gift cards.  
 

References 
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Appendix B: In Vivo Codes 

RQ1  
“Implementing instructional activities that lead students to develop reading 
independence.” 
 
I1 
“…teacher guided or like I read a page, or you read a page...” (referencing IR) 
“So as like a choice, you can either read your independent reading book…” (IR) 
“I’ll set a clock and we’re all going to read for 10 minutes…” (IR) 
“…your students are given time to read during your classes…” “Yes.” (IR) 
“…we’ll read, talk about our books…”  
“…we draw pictures of what we read…” 
“…they really enjoy sharing with each other what they’ve read…” 
“…a class novel we will do audio books…” 
“…if a kid is reading something, I know is above their reading level…I’ll show them 
how…to get it read aloud to them…” (IR) 
“So, if a kid...was reading something that was a little bit higher of a level, I would 
probably read with them…” (IR) 
“…we read, we have a little breakfast, and then we talk about our books.”  
“…they draw what they’ve read…I walk around and look…sometimes…I draw…they 
even want to show it…and they want to talk about their books.” 
“…once they’re guided to a book that they really like, they’re in it and it’s awesome.” 
(IR) 
“…they’re enjoying what they’re reading…they’re enjoying talking to each other about 
it…drawing a picture about it…they’re proud of themselves.” 
“…we try to predict, we try to visualize, and we try to clarify.”  
“…I typically try to have them do it in color because we visualize in color.” 
“…we clarify, which is super important, and we do it in science class often as well…” 
“…we just go around and talk about the books…” 
“…they like to talk about their books, and that’s time for me to say, “What do you think 
is going to happen next? Do you have a prediction?”” 
“…you’d still get time to talk to kids about their independent reading books.” (IR) 
 
I2 
“…my students have 20 minutes of independent reading each day.” (IR) 
“…have their independent reading books with their logs where they document how much 
they are reading…” (IR) 
“I have a couple students that will either be partnered with myself or another T.A….”  
“I also allow them once in a while to read to a buddy…” 
“Some kids ask to go to the library and once in a while we all go down as a class…” 
“I do audio books for a couple students…” (IR) 
“…I print them out ReadWorks.org passages…” 
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“I have done independent reading logs that they take home and they’re supposed to read 
10 minutes a night…” 
“They do a log and will print out questions for it…” 
“…the kids definitely love to read to each other.” 
“They definitely love to pick out their own books.” 
“They like to talk about their own books.” 
“They will willingly go in the corner and just read.” 
“…reading in silence and visualizing and…talking about different strategies…” 
“…Meeting Monday…” Who did you meet today?” …Texting Tuesday…” Could you 
make a text to self-connection?”.” 
“…I give them a range/selection to choose out of two to three book bins…” 
 
I3 
“…right now, there is a full day dedicated to independent reading.” (IR) 
“…keep up with them through conferencing.” 
“…more than half of my students are getting…well over an hour and a half of 
independent reading a week.” (IR) 
“…modeling it for them…write a summary…make connections…ask 
questions…connect to it…” 
“…an “other” column on the side. …bullet ideas or just thoughts or words or concepts.” 
“…try to look at my students. …even if I only get to two or three kids in a 40-minute 
period…” 
“…I have tried to share statistics about the difference between the number of words they 
can pick up if they read…” 
“…every creative organizer out there I have shown them.” 
“…game of picking up words.” 
“…I’ve tried…competitions, I’ve tried to track…you name it.” 
“…the more we just model…” 
“…complete projects every five weeks…” 
“…literary elements…” 
“Theme development…” 
“…theme…where you can talk about it…identify it…make connections…” 
“…a reading log…” 
“…keep a list of books they read throughout the year…” 
“…tell me why you didn’t read…what go in the way…identifying time…” 
“…at five weeks and 10 weeks…embed a project…” 
“…reading log…” 
“…modeling reading and…having open conversations about it…” 
 
I4 
“…choose any book they want and then doing Status of the Class with them.” 
“…meet and record how long it takes them to read a book, if they finish a book…” 
“…the 40 Book Challenge is part of where they have to read different genres…” 
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“…I rotate through and call the kids back to check in with them with what they’re 
reading.” 
“…it’s just total silent reading on their own.” (IR) 
“I ask them for advice on what I should order…” 
“That…helped me…do more independent reading.” (IR) 
“…they really do enjoy sitting and reading…” 
“…part of their homework grade is independent reading.” (IR) 
“…with Status of the Class I will touch base with every student…” 
“…if we didn’t offer this time and encourage them to read, they wouldn’t…” 
“…do a Flipgrid…where they talk about and try to encourage other students to read…” 
“…it’s like a little book taste…it touches on your main ideas and character traits…” 
 
I5 
“I use the homework in my classroom. I assign book one is due, book two is due, we try 
to do four a marking period.” 
“I also give independent reading time in the classroom.” (IR) 
“…I tell them they have to give me some kind of proof that they have read…scheduling a 
conference...there’s a Book Talk form they could fill out…I was utilizing Whooo’s 
Reading…” 
“…ten minutes per 40-minute class a week.” (IR) 
“I try to do it at the beginning or the end.” (IR) 
“…it’s also a great time to pull a kid aside…see that they all have a book…a book that 
fits them.” 
“…I remind them that there’s a lot of different types of reading.” 
“…it’s more getting the knowledge, getting that reading.” 
“I allow listening and read alouds…as an independent reading.” (IR) 
“I give them…two to three weeks depending through the marking period…” 
“If they’re a student who is a faster reading…they’ve got book four complete, …. try a 
different genre…” 
“I do brief conferences…sitting with them, talking to them, referring back to the basics of 
the story.” 
“The Somebody, And, What, But, So.” 
“One on one conversation with a child. And some students choose to do a write-
up…I’ll…make a little note on it…” 
“…this is what I tell my students…the more you try it, the better you’re going to get at 
it.” 
“…we’re going to sample different genres in our short-reads. …I hope…they’ll then go 
back for independently…” 
“The short-reads that we do…kind of sample different genres…” 
“And we also talk about how we would read those…” 
“…we tie everything back to the writer…and consider how does this piece help you read 
this type of novel or text…in our instruction time that I hope then spills over to their 
independent reading.” 
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“…taking a closer look at the text…it might not be something that they can do 
independently…” 
“…Bless the Book. …sit with the kid with a basket of books…and talk briefly about 
them…and hope that it hooks them…” 
 
I6 
“In our classroom we call it Status of the Class and we check in with our students to see 
what they’re reading.” 
“…five to 10 minutes at the end of a period, but not very often.” (IR) 
“I often select a skill/strategy, model it with a reading passage and then ask students to do 
the same with their independent reading books.” 
“We are trying to introduce the kids to an app called Libby where they can use their 
actual library card.” 
“Students…complete…one reading lesson a week…to help them further develop their 
reading skills.” 
“We’re trying to strive to have them read at least 20 books this school year…” 
“…when we…do the Status of the Class…we meet with a student…” 
“…dig into what they’re reading…find out what they like about it, help them find new 
books…” 
“…two-minute book talks…they talk about plot, genre…” 
“…with the leniency…they can pick any book and read it…” 
 
I7 
“I do read to some students…looking to check comprehension, listening skills…” 
“…to get to sight word recognition, letter sound correspondence…to be, at some point, 
independent.” 
“…anywhere between 30 and 45 minutes a week…” (IR) 
“…students that need to be read to…sit at the back of the room…. other kids come up to 
the front of the room…” 
“Some of them use the CDs, the books on CD…” 
“…they may be listening, but they’re not always comprehending what they read…” 
“Everybody needs to be read to…” 
“It’s pretty much reading short fictional or non-fictional passages. Checking for 
comprehension, word, site word identification, or larger word identification…” 
 
I8 
“…every Friday, 40 minutes of class time to read the book they selected.” (IR) 
“…when the bell rings…they begin reading…I have a sheet that they fill 
out…to…monitor how much progress they made…reflecting on what they read.” 
“…I do a whole lesson. We talk about when we read outside of school, when we see 
other people reading…” 
“…trying to find texts that they’ll read.” 
“…every couple of weeks I’ll call students back to my desk…I talk about what book 
they’re reading…” 
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“…book title, author, genre, and the page started on, page ended on, and…write a brief 
summary of what they read that day.” 
“…interesting word. …they need to write down one word that they thought 
was…funny…to get them engaged more in the words.” 
“…I collect all of those…make comments…to try and engage them…” 
“…I always put the genre on there because I try to have kids explore different genres.” 
“…I just try to model that and let kids see that…this is something that’s going to help 
you.” (reading) 
 
I9 
“…I do give them time every week to read something of their choice…” (IR) 
“I provide a full 20 minutes per week.” (IR) 
“…based on the amount of time I had left over…the largest amount of time I could 
spare…” 
“…I allow students to not only choose what they’d like, I let them sit where they’d like.” 
(IR) 
“I have a huge classroom library. … I want to encourage that love of reading.” 
“…the only way…I can…make these kids love reading and be lifelong readers is to 
provide them with the time, the materials, and the praise and encouragement to keep 
reading…” 
“…there’s a lot of very reluctant readers that we’ve been able to bring around with the 
right text.” 
“I found kids that have really found their niche…” 
“…kids recommending books to other kids, engaging in discussions with me and the 
other students about what they’re reading.” 
“We should be engaging in…conversations as a group…about what we’re reading…” 
“…First Chapter Friday…I read to them the first chapter of a book or I’ll show some 
really well-done book trailers…or I’ll do a book talk myself…” 
“I challenge all of my kids to read and log as much as they can, and I promise them in 
return that I will read…” 
“…I encourage them to find their reading buddies. …I try to make it as…active as 
possible.” 
“…First Chapter Fridays…book trailers…book talks…three different things…to get them 
engaged in picking up books…” 
“…I do a lot of mini lessons on different things…to help them with those skills…” 
 

RQ2 
“ELA teachers scaffolding student reading levels of growth during independent 
reading.” 
 
I1 
“…it could be teacher guided or like I read a page, or you read a page…” 
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“…I start off the year smaller with…10-minute time limits because I know that’s a 
realistic goal for them.” (IR) 
“…if a kid is reading something that I know is above their reading level…I’ll show them 
how…to get it read out loud to them…” 
“I read some of those books with them…” 
“…sometimes I’ll just have an adult read to them…” 
“…one kid is reading graphic novels…. Does he understand what’s going on…? I don’t 
think so, but he thinks he does and he’s proud of himself so even though that’s 
not…where I want him to be, it’s better than being reluctant and grumpy about reading.” 
“…the biggest thing for me in my classroom, is that they can actually talk to each other 
about their books.” 
“That’s the biggest reading growth, because they really have a hard time reading.” 
“Whether they’ve gained a level or a letter or a Lexile or a number isn’t as important or 
noticeable as the fact that they’re enjoying what they’re reading…” 
“…predict, because if you’re predicting you at least know enough as to what’s going on 
now to make a guess about the future.” 
 
I2 
“If the student is able to read on their own, then they’re on their own.” 
“…a couple students that will either be partnered with myself or another T.A. and that 
will range from either they read but we have to assist them on a lot of words or I will read 
and they kind of fill in the blanks at specific words.” 
“…once in a while to read to a buddy…” 
“…audio books for a couple students that can’t read…” 
“…print them out ReadWorks.org passages that they’ll complete based on their Lexile 
level and they’ll complete comprehension questions with that…” 
“…just 20 minutes a day is doing strides for them.” 
“…once they complete their book test, they have a free day and then they pick out a new 
book and they rate the book they’ve read.” 
“…if we have two students that can’t read that requires by T.A. and myself to be with 
them one on one which means I can’t go around the room and listen to the rest of them 
read…” 
“…I’ll grade all of those and see where their Lexiles are. …then I give them…a range to 
look for a book.” 
“So, if you’re this Lexile level, you can look in bins two and three for example.” 
“Even though I give them a range/selection to choose out of two or three book bins I do 
like giving them that…” 
 
I3 
“…I often will check struggling readers who show me interest in anything or my readers 
who excel.” 
“…recently I’ve hit kind of a snag with some pretty resistant readers…whatever they 
want right now.” 
“…I try to listen and value where they’re at…” 
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“Even my struggling readers still walk in with books on Friday…” 
“…even kids who I know aren’t successfully completing a book are still…at least 
attempting…” 
“…this is something greater than a number that is going to show up on a progress report 
and a report card.” 
“…they’ll remember that books shaped them somehow.” 
“There’s still excitement in telling me a story for a few seconds when they get into a 
book…they will tell me about a character.” 
“By eighth grade I’m lucky that it’s pretty much a review, but I find it’s great to use that 
language…being consistent…” 
“…most of them are just discovering literature where theme really does exist in a way 
that you can talk about it and they can start to identify it and make connections…” 
“This year more than ever I’ve tried to be open…it’s allowed them to identify with habits 
as readers.” 
“…tell me when you think you can find minutes.” 
 
I4 
“I don’t think it has to be on their level.” (IR) 
“…we do Whole Group reading…where they’re not reading…they’re following along as 
we listen…” 
“…for the first marking period it was four books a marking period. …Next marking 
period, second…five books…” 
“…each time I meet with them…we count them together.” 
“…when I talk to them, I do ask them, but there is no way for me to verify that they have 
read the entire book.” 
“…a pro is just being excited about reading. …the students who they just don’t 
read…how to motivate them or encourage them.” 
“…it’s helpful in life in many different areas to develop the fluency and the 
comprehension. …I just hope to see them grow in all areas.” (IR) 
 
I5 
“…there’s not a score given based on how well they do on it. …they would just get full 
credit for reading that book.” 
“See that they all have a book and it’s a book that fits them.” 
“The level to me isn’t as important as the student reading. The level isn’t as important as 
the student liking what they read.” 
“…you want them to enjoy it and you’ve seen them at different levels and different kids 
like different things and where they’re at and different genres and trying to find that 
special book and give them information…” 
“Everybody’s reading is different. What their reading looks like in their life is not all 
going to be the same. So, I try to allow the kids to have that freedom in the classroom as 
well.” 
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“…I do also allow for independent reading because there’s so many different levels and 
some kids are very reluctant readers and some kids even still are not solid readers, 
confident readers.” 
“I allow listening and read alouds…. I do all that…every kid is different.” 
“…just have to be flexible and know the kid.” 
“You have to be flexible…. You want to push and challenge, but you don’t want to make 
those reluctant readers uncomfortable…” 
“That’s as a whole class and they’re usually on grade level or slightly above grade level. 
…a little more challenging, they’re more structured. We do it as a read aloud, they’ll do a 
partner read within it.” 
“…independent reading is, the big piece is to find what kind of reader that child is and 
where they’re going to fit, what reading’s going to look like in their life…” 
 
I6 
“I often select a skill/strategy, model it with a reading passage and then ask the students 
to do the same with their independent reading books. My hopes are for my students to 
utilize these skills/strategies independently.” 
“…from pre-readers to advanced.” (classroom library) 
“…I’m a Special Education teacher…. So, I can touch base with them…and dig into what 
they’re reading…find out what they like about it…help them find new books…keep their 
reading going.” 
“We do not make students read only on their level…anymore. They can pick up any book 
and read it. I think this fosters a love for reading.” 
“…we always talk about practice makes perfect…if students continue reading on their 
own…they’ll show growth…” 
 
I7 
“I use it…to expose kids to different types of literature.” (IR) 
“I’ve got from picture books all the way to grade level six books that kids can choose 
from. A library…that’s that vast.” 
“Their reading level, their ability…how much time they can handle being an independent 
reader or being read to.” 
“The IEP, there are certain goals and objectives that I have to hit on…” 
“For some…they show increases in their comprehension, they do show an increase in 
their reading level. For others, it’s just a way to expose them to different types of 
literature.”  
“If they’re at a, what I choose for them to do independently or as a group, I’ll look at, or 
how the groupings are done, I’ll look at what their levels are, if they’ve increased, if 
they’ve stayed the same.” (F&P) 
 
I8 
“If students want to read audio books many of them have their own personal accounts 
and I let them do that…” 
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“…it’s very clear the students in my classroom who read a lot and have diverse genre 
selection compared to students who don’t.” 
“…the Burke Inventory…I’ve kind of modified it over the course of my teaching…I 
always say to my students, “Who do you know that’s a good reader?’...they list a whole 
bunch of names…then they always say, “Because they read a lot. They read all the time.” 
So, they understand…the next step is trying to find texts that they’ll read.” 
“…we do a book project. …just to keep it simple, …was a book talk and I modeled how 
a book talk looks…” 
“If a kid’s stagnant or if a kid’s continuing to pick up…Mary Pope Osborne…I’ll say, 
“Okay, somethings, you know, it’s not working for this kid.” 
 
I9 
“…I still find it difficult to ascertain whether or not some of my kids are really getting 
what they should out of their reading. …and the interventions I’ve been trying with them 
haven’t seen as much progress as I would like.” 
“…I believe in my heart that any reading is good reading, and the more words I can 
expose them to, the more time reading they do, that has to make them better readers. It 
has to make them more fluent. They have to be garnering more vocabulary.” 
“I try to…encourage them to find their reading buddies…a lot of times they will read the 
same book at the same time so they can discuss it.” 
“Those help me by giving me a jumping off point to know what to engage with the 
student in my conversation with him or her. So, if I can see that they’re having a really 
hard time with inferencing skills…that tells me to work on inferencing. If they have a 
hard time telling me who the main characters are when asked, conflict…that tells me we 
need to spend more time in this area and discuss this either one on one or in a whole 
group.” 
 
 
RQ3 
“Assessment data as an informant for ELA teachers’ instructional choices for supporting 
student growth and independence in reading development.” 
 
I1 
“…reading…above their reading level…I’ll show them how to find it on YouTube to get 
it read aloud…” 
“…reading something that was a little bit higher of a level, I would…read with them…or 
have one of the other adults in my room read with them…” 
“…as a special education teacher, my kids have really low reading 
levels…so…sometimes it’s difficult to find texts that they…enjoy…” 
“…if that’s at their reading level and they’re happy to read them…I’m happy…” 
“…they’re reading levels are so low that I don’t expect them to do it outside of my 
classroom.” (read) 
“…our reading levels are pretty challenging. …I have some kids who barely read on their 
own…” 
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“…a challenge is…their individual reading levels…” 
“…I ask them what’s going on in their book and they can tell me, that’s what makes me 
happy.” 
“They don’t get a grade for it, it’s for the pure enjoyment of doing it.” 
“…it’s hard to assess something…with a number like independent reading. But I 
personally don’t feel it needs a number.” 
 
I2 
…I print them out ReadWorks.org passages that they’ll complete based on their Lexile 
levels and they’ll complete comprehension questions with that for their IEP goals.” 
“…we did it and just seeing how much their Lexiles grow and at the end of the year when 
you have their parent meetings, just seeing how far they’ve come…” 
“We did the Renaissance book tests. …there were questions…based on that book. …you 
could really tell if the child was comprehending…” 
“…once they complete book test they have a free day and then they pick out a new book 
and they rate the book that they’ve read. So, they really liked it and I really liked it just to 
hold them accountable to actually reading.” 
“…their Lexile levels go up dramatically. When it comes to their IEPs, last year I had a 
student who had a goal to read at a 500 Lexile level…and they were almost past 600 at 
the end. So just that 20 minutes of reading in silence and visualizing and just talking 
about different strategies to use was huge for them.” 
“I do print out their ReadWorks.org passages and that’s based on Lexile level. …I’ll 
grade all of those and see where their Lexiles are. Once I figure that out, then I give them 
kind of a range to look for a book.” 
 
I3 
“…I feel a lot of pressure every five weeks for progress reports and 10 weeks to produce 
a grade on a 100-point scale and it really undermines my hopes for independent reading 
to have to place a number on it.” 
“…I try to make it seem as open-ended…and as free as possible, but I do have to hold 
them accountable somehow.” 
“…they are receiving a grade, a numerical grade from me, on the project, but there’s a 
rubric provided for that at both five and 10 weeks…” 
“…their reading log. …It’s more anecdotal. I write back to them…” 
“In past years our school has used a reading test system, reducing the reading to multiple 
choice questions using specifically Accelerated Reader…” 
 
I4 
“…I just meet and record how long it takes them to read a book, if they finish a book, and 
I have different incentives for them to read more books.” 
“Each book they read they get a star…” 
“…when I talk to them, I do ask them, but there is no way for me to verify that they have 
read the entire book. I take it on their word.” 
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“I wish I could offer something else too, …because they know they’re only going to read 
one book and they’re going to get a bad grade.” (reluctant readers) 
“…it’s like a book taste, but still…making sure that the student has read the book and 
they can tell you everything about it. And it touches on your main ideas and character 
traits…” (Flipgrid videos) 
 
I5 
“…I tell them they have to give me some kind of proof that they have read…by having 
them…scheduling a conference with me, …there’s a Book Talk form they could fill out, 
or they could do a write up of their choice…and also I was utilizing Whooo’s 
Reading…as a means of proof for credit, book credit.” 
“…everything I do is an assessment.” 
“With observations and listening to the students read…all of that stuff I take into 
my…consideration.” 
“The assessment would be if they’ve proven that they’ve read the book, they would just 
get full credit for reading that book. There’s no partial credit. We would just find a 
different book or move on to something else.” 
“I try to…allow for independent reading because there’s so many different levels and 
some kids are very reluctant readers and some kids even still are not solid readers, 
confident readers.” 
“I do brief conferences, sitting with them, talking with them, referring back to the basics 
of the story.” 
“…some students choose to do a write-up…I’ll collect them, I’ll read the write-up, I’ll 
talk to them about what the book is, make a little note…it helps to see what they’re 
getting out of the book…” 
“…it will help overall with…your standards and assessments…but at the end of the day, 
we’re preparing these kids for life and where that reading fits in in their life is what I 
want them to be successful with.”  
“Did they do it? Didn’t they do it? …we all know the more they do, the better they’ll be.” 
 
I6 
“i-Ready to assess student growth with reading. They take a diagnostic in the fall, middle 
of the school year, and in the springtime to show their progress. Students complete at 
least one reading lesson a week (or more) to help them further develop their reading 
skills. The lessons are on their reading level and hone in on the skills the students need to 
improve. Areas in need of improvement are identified after the students complete their 
diagnostic. We monitor their growth based on the fall/winter/spring diagnostic tests.” 
“…Status of the Class and we meet with a student, if they can tell us a little bit about the 
book, then it kind of shows that they are reading it…” 
“I think in previous years when we forced the kids to read only on their level or higher 
and forced them to take book tests, it kind of turned them away from reading.” 
“We do not make students read only on their level either, anymore. They can pick up any 
book and read it. I think this fosters a love for reading.” 
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“…tried to pilot Whooo’s Reading…. It’s sort of like a book test site, but it gets more 
personable. …it makes more sense for the students than the Renaissance book tests when 
they would ask some random detail.”  
 
I7 
“The students that need to be read to or read with, they usually sit at the back of the 
room…the other kids can come up to the front of the room.” 
“…their reading ability. Their reading level, their ability…how much they can handle 
being an independent reader or being read to.” 
“The pros are…it’s developing their reading levels. It’s developing their comprehension, 
their listening…” 
Now that we don’t have the AR tests…. So, there’s not really any way to check for their 
comprehension, their understanding of what they’ve read.” 
“…one of the other reading teachers will go back and do the Fountas and Pinnell reading 
assessment for me. It gives us, we do use the i-Ready, but I find the i-Ready program 
does not give an accurate picture of where my kids are, what they can do, so I rely more 
on the F and P.”  
“It shows me whether or not they’re increasing their reading level. If they’re at a, what I 
choose for them to do independently or as a group, I’ll look at, or how the groupings are 
done, I’ll look at what their levels are, if they’ve increased, if they’ve stayed the same. 
…what I pull for them to work on. The skills we’re working on.” 
 
I8 
“…I have a sheet that they fill out just to kind of monitor that they are in fact truly 
reading and how much progress they made and just kind of reflecting on what they read.” 
“…I do…the Burke Inventory…” 
“…it…has book title, author, genre, and then page started on, page ended on, and they 
just write a brief summary of what they read that day.” 
“…I go through them all and make comments and always try to ask them a question…to 
try and engage them…” 
“…at the end of each five weeks we do a book project.” 
“…each five weeks I try to have some cumulative activity about what they read, and it’s 
not meant to trick them or to give them a bad grade, it’s just, again, thinking about their 
text…” 
 
I9 
“…i-Ready is an instructional online took that our school district has purchased in order 
to give targeted instruction to our students. It analyzes based on an exam three times a 
year what areas a student may be struggling in and assigns them lessons to meet those 
targeted goals.” 
“…using a reading log, group discussions about their books, and one on one discussions 
about what they’re reading.” 
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“They fill it out once a week. They tell me where they are in their book, questions that 
they have moving forward. So, things they might wonder about happening in the text, 
and/or making predictions.” 
“Those help me by giving me a jumping off point to know what to engage with the 
student in my conversation with him or her. So, if I can see that they’re having a really 
hard time with inferencing skills…that tells me to work on inferencing. If they have a 
hard time telling me who the main characters are when asked, conflict, things like that, 
those are going to be evident from what we’re filling out in there, so tells me we need to 
spend more time in this area and discuss this either one on one or in a whole group.” 
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Appendix C: Descriptive Codes Derived From In Vivo Codes 

RQ1 
“Implementing instructional activities that lead students to develop reading 
independence.” 
 
I1 
INDEPENDENT READING (AS A CLASS) 
TALK ABOUT THEIR BOOKS 
DRAW PICTURES OF WHAT THEY READ/VISUALIZED 
 
I2 
INDEPENDENT READING TIME (WITH SUPPORT) 
READING IS SOCIAL 
READING CHOICE 
 
I3 
INDEPENDENT READING TIME 
CONVERSATIONS ABOUT READING 
MODELING 
 
I4 
INDEPENDENT READING TIME 
STATUS OF THE CLASS (CONFERENCE ABOUT BOOKS) 
FLIPGRID (STUDENT BOOK COMMERCIALS) 
 
I5 
INDEPENDENT READING TIME 
CONFERENCING 
CHOICE 
SHORT-READS AS A CLASS (DIFFERENT GENRES) 
 
I6 
STATUS OF THE CLASS 
CONFERENCE 
MODEL A SKILL 
BOOK TALKS 
CHOICE 
 
I7 
INDEPENDENT READING TIME 
SHORT READING PASSAGES (AS A CLASS) 
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I8 
INDEPENDENT READING TIME 
CONFERENCING 
MODELING 
 
I9 
INDEPENDENT READING TIME 
CONVERSATIONS AROUND READING (BETWEEN STUDENTS AND 
TEACHERS) 
BOOK TALKS 
CHOICE 
MINI SKILLS LESSONS 
 

RQ2 
“ELA teachers scaffolding student reading levels of growth during independent 
reading.” 
 
I1 
TEACHER READS WITH/TO STUDENT 
AUDIO BOOKS 
 
I2 
TEACHERS/T.A. READS WITH/TO STUDENT 
BUDDY READING 
AUDIO BOOKS 
 
I4 
WHOLE GROUP READING 
 
I5 
WHOLE CLASS READING 
AUDIO BOOKS 
 
I6 
MODEL SKILLS/STRATEGIES 
 
I7 
READ  WITH STUDENTS/TO STUDENTS 
AUDIO BOOKS 
 
I8 
AUDIO BOOKS 
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I9 
READING BUDDIES 
 
 
RQ3 
“Assessment data as an informant for ELA teachers’ instructional choices for supporting 
student growth and independence in reading development.” 
 
I1 
STUDENT READING LEVELS 
STUDENT COMPREHENSION 
CONFERENCING 
 
I2 
STUDENT READING LEVELS 
STUDENT COMPREHENSION 
 
I3 
ACCOUNTABILITY 
READING LOG 
BOOK TESTS 
BOOK PROJECTS 
 
I4 
STUDENT COMPREHENSION 
STATUS OF THE CLASS 
 
I5 
STUDENT READING LEVELS 
STUDENT COMPREHENSION 
PROOF OF BOOKS READ (CONFERENCE/FORM) 
 
I6 
STUDENT COMPREHENSION 
I-READY  
 
I7 
STUDENT READING LEVELS 
STUDENT COMPREHENSION 
I-READY 
FOUNTAS & PINNELL 
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I8 
READING FORM 
BOOK PROJECT 
 
I9 
STUDENT COMPREHENSION 
READING LOG 
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Appendix D: Dominant Codes 

RQ1  
(Note: Theme #2 derived from RQ1 dominant codes.) 
 
INDEPENDENT READING 
SOCIAL ACTIVITY 
CONFERENCING 
SPECIFIC SKILL INSTRUCTION 
MODELING 
BOOK CHOICE 
 
 
RQ2 
(Note: Theme #3 derived from RQ2 dominant codes.) 
 
READ WITH STUDENTS 
AUDIO BOOKS 
BUDDY READING 
WHOLE GROUP READING 
MODEL SKILLS/STRATEGIES 
 
 
RQ3 
(Note: Theme #4 derived from RQ3 dominant codes.) 
 
STUDENT COMPREHENSION 
STUDENT READING LEVELS 
ACCOUNTABILITY 
I-READY 
 
 
 


