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Abstract
Nontraditional undergraduate students have had a high attrition rate over the course of a
4-year program at a for-profit northeastern university. The purpose of this study was to
investigate the perceptions and experiences of nontraditional undergraduate dropout
students about the influence of academic difficulties, social life, and unresolved
educational and occupational goals on leaving the university before graduating. The
conceptual framework was guided by Tinto’s model of student persistence. The research
questions focused on nontraditional undergraduate student perceptions and experiences of
academic difficulties, social life, and unresolved goals. A basic qualitative study design
was used to capture the insights of 10 nontraditional undergraduate students who left the
university before graduating; a purposeful sampling process was used to select the
participants. Emergent themes were identified through open coding, and the findings
were developed and checked for trustworthiness through member checking and rich
descriptions. The findings revealed that nontraditional undergraduate students need
support, training, and guided practice with managing time, social connections, and goals.
A professional development project was created to provide undergraduate instructors
with strategies and approaches to improve learning conditions, academic performance,
and retention of nontraditional undergraduate students. This study has implications for
positive social change by creating a structure to provide undergraduate university
instructors with strategies and approaches for improving support and instruction for

nontraditional undergraduate students.
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not easy. Accomplishing the same achievements as others, without the same support,
opportunity, finances, experiences, or examples is difficult but not impossible. As a
doctoral candidate, I realized I also was a nontraditional student. I am a married woman
with six homeschooled children who worked two online jobs, led praise and worship at
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others. Be grateful for all of your blessings. Try to leave everyone better than when you
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gives you a choice and a voice.
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Section 1: The Problem
The Local Problem

A for-profit university located in the northeastern United States has focused its
mission on providing university services for nontraditional undergraduate students.
Pelletier (2010) identified nontraditional undergraduate students as students who meet
one or more of the following criteria: (a) they may work full time, (b) they may be older
than most other undergraduate students in their classes, (c) they may attend college part-
time, (d) they may be financially independent, (e) they may have dependents other than a
spouse, (f) they may be a single parent, or (g) they may not have a high school diploma
(p. 2). Nontraditional undergraduate students may have work, family, social, or health
issues that could become obstacles to accessing a college education (Metzner & Bean,
1987). Prior to the expansion of the for-profit education sector, nontraditional
undergraduate students had few options for obtaining an advanced degree. To mitigate
this problem for nontraditional undergraduate students, for-profit universities focused on
making concessions to nontraditional undergraduate students’ needs such as relaxed
admission standards and convenience of online, ground, or hybrid programs (Black,
2017). This focus improved the number of nontraditional student enrollments in
university programs (McMullen, Henderson, & Ison, 2017). For this study, the local
university of study is identified with the pseudonym, Northern University. According to
Northern University, the enrollment numbers increased by 18%; however, attrition rates

increased to 55% as of 2018.
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The problem at Northern University is that nontraditional undergraduate students
had a high attrition rate over the course of a 4-year program. The challenges that
nontraditional undergraduate students face in university systems are numerous. Locally at
Northern University, attrition rates have increased from 9% to 16% since 2008, whereas
nationwide attrition rates have decreased (National Center for Education Statistics, 2012).
These dropout-rate statistics were shared with full-time faculty during the annual
conference at Northern University, where one department leader stated that student
persistence is the responsibility of everyone. Another department leader stated, “We want
students to successfully persist at Northern University, but these statistics are
discouraging”. Another member of the committee added, “Our goal is for students to be
connected and love the university.” After the third course, Northern University reported
in 2017 that persistence rates improved to 80%, and this encouraged them to explore the
postenrollment needs of nontraditional students.

Even though students had to meet admission requirements for the Northern
University program, attrition rates remain unsatisfactory. The continued rise in attrition
demonstrates a need for further study. There is a gap in practice at Northern University
between the university efforts to provide specific support programs and the increase in
the number of nontraditional undergraduate students who dropout. Attrition affects all
students but has a greater impact on nontraditional undergraduate students because
statistically, they were already beginning their education at a deficit by being unable to
meet traditional admission requirements for public universities (Cotton, Nash, & Kneale,

2017). Further, nontraditional undergraduate students may be unaware that poor
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academic performance may affect their grade point average, which may in turn reduce the
likelihood that they can transfer to a traditional institution (Austin & Lockmiller, 2016).
It is important to understand attrition from the perspective of undergraduate students
because the consequences can affect many areas of students’ lives.

The rise in attrition rates among nontraditional undergraduate students is a
problem in other locations. While enrollment has increased, the attrition rates have also
increased, resulting in zero student growth at Northern University, according to the
enrollment director. The largest numbers of students who are enrolling in college are
nontraditional (McBride, 2017). Nontraditional students have been defined as students
who are 25 years or older, who attend school part-time, who work full-time, who may be
a veteran, who may have children, who have a General Education Diploma instead of a
high school diploma, who may be a first-generation student, who may be enrolled in
nondegree programs, or who may have reentered a college program (MacDonald, 2018).
According to Gilardi and Guglielmetti (2011), nontraditional students struggle with the
amount of time and energy devoted exclusively to academics. Family issues or financial
strain greatly affect nontraditional undergraduate students’ persistence (He, 2017).

The study of nontraditional undergraduate students affects almost all students
because approximately 74% of all students have at least one nontraditional undergraduate
student risk factor (Smale & Regalado, 2017). Nontraditional undergraduate students
begin with challenges related to family, finances, and academic preparation that make
their educational journeys more difficult (Chung, Turnbull, & Chur-Hansen, 2017).

Nontraditional undergraduate student dropouts may have had negative prior educational
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experiences that affected their ability to develop positive relationships with faculty, staff,
and other students (Furner, 2017). Mukherjee, McKinney, Hagedorn, Purnamasari, and
Martinez (2017) noted that helping students be more effective money managers was one
way to affect change for nontraditional students. Some universities are developing study
skills courses because this population struggles with these skills (Paulsen & Sayeski,
2013). Additionally, student support programs for nontraditional undergraduate students
include increased contact with faculty and staff as well as student mentors (Jilg &
Southgate, 2017).
Rationale

Attrition affects all students, but nontraditional undergraduate students are
affected the most because statistically, they began their education at a deficit by being
unable to meet traditional admission requirements for public universities (Cotton et al.,
2017). For-profit universities have tried to create support programs to address their needs,
but despite this, some academic counselors are bombarded with nontraditional student
problems that lead to decreased student persistence explained the lead academic
counselor. This problem choice is justified by the continued problem with nontraditional
undergraduate student attrition despite the student support programs that were designed
to meet their needs, a shared student support team member. The fact that nontraditional
student persistence continues to be a problem despite many attempts at providing
interventions rationalizes the need for further study.

Nontraditional undergraduate student attrition is a problem for students, staff, and

stakeholders. One student stated that they thought college was going to make their life



better, but now they worry because they owe a huge student loan payment, described a
financial aid representative. One instructor claimed that the students have too many
outside problems; if they could just fix them, they could complete their work. An
admissions representative complained that no matter how many times she explains the
technology requirements, students inevitably come back to complain that instructors will
not accept their work when it is not submitted in the correct format.

The staff is greatly affected by nontraditional undergraduate student attrition
because classes are canceled due to low enrollment, and academic counselors or support
staff are terminated or reassigned. Adjunct instructors have collectively complained about
not receiving course offerings and are not comforted when told that it is based on student
enrollment. One instructor did not understand why a student did not submit an
assignment on time. When he was encouraged to work with a student who had a death in
the family, the instructor said that the student knew that he had this assignment coming
up weeks ago. Another adjunct instructor protested that her job is complicated by having
to try to teach students the difference between scholarly writing and texting language.
Stakeholders are also affected by nontraditional undergraduate student attrition because
they do not see the return on their investments. Even the parent of one nontraditional
student who had been hospitalized questioned how to put her son’s classes on hold
because the family had collectively come together to ensure he could pay for school. His
potential failure would hurt the family, commented an admissions officer.

Nontraditional undergraduate students have a high attrition rate over the course of

a 4-year program at a for-profit northeastern university. The purpose of this study was to



investigate the perceptions and experiences of nontraditional undergraduate dropout
students about the influence of academic difficulties, social life, and unresolved
educational and occupational goals on leaving the university before graduating.
Additional information that provides evidentiary support to this research will appear in
the next section.

Definition of Terms
Special terms associated with the problem are defined and cited here.

For-profit institutions: Run by companies that operate under the demands of
investors and stockholders. These institutions are privately run and exist, at least in part,
to earn money for their owners. Nevertheless, for-profit colleges can receive up to 90% of
their revenue from federal student aid (National Association for College Admission
Counseling, 2016).

Hybrid classes: Classes that are offered in a combination of online and on-ground
formats (Roseth, Akcaoglu, & Zellner, 2013).

Nontraditional undergraduate students: Students who need special modifications
to schedules, format, or delivery of university level courses. Nontraditional
undergraduate students usually meet one or more of the following characteristics: (a)
enrolled in postsecondary education later than most undergraduate students, (b) attend
college part-time, (c) work full time, (d) may be financially independent, (e) have

dependents, or (f) do not have a high school diploma (Pelletier, 2010).
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Proximate structures: The social frameworks to which students relate, with which
they identify, and that they join that contribute to or detract from academic success
(Stryker, Serpe & Hunt, 2005).

The next section includes the explanation of the significance of this study as it
relates to the problem that is caused when nontraditional undergraduate students drop out.

Significance of the Study

Student persistence is a national concern because it requires the effective use of
financial, human, and physical resources in order to satisfy the need for well-educated
citizens (Woods, 2016). As educational access has expanded to include previously
excluded individuals, it has led to an increase in cost and retention pressures (Campbell
& Mislevy, 2013). College costs expanded while including those who were previously
excluded, so more services are now offered at institutions, and the technology
requirements are increasingly extensive (King & Thompson, 2016). Moreover, when
students drop out, they incur debt without the benefit of having attained a degree; these
high debt loads can be unpaid, impacting students’ personal futures and the national
economy (Goldrick-Rab, 2016). By identifying factors that contribute to high-attrition
levels, Northern University could decrease nontraditional student attrition rates.

The purpose of this study was to investigate the perceptions and experiences of
nontraditional undergraduate dropout students about the influence of academic
difficulties, social life, and unresolved educational and occupational goals on leaving the
university before graduating. The local educational setting could benefit from the study

results that might be useful to improve student persistence. Other educational



organizations could garner a greater understanding about nontraditional undergraduate
attrition and about strategies to increase student success. Investigating nontraditional
undergraduate student dropout perceptions and experiences about leaving the university
before graduating may have larger implications about how to properly meet their needs in
other educational contexts from Kindergarten to 12th grade preparation to
postenrollment nontraditional undergraduate student support.
Research Questions

Nontraditional undergraduate students have a high attrition rate over the course of
a 4-year program at a for-profit northeastern university. The purpose of this study was to
investigate the perceptions and experiences of nontraditional undergraduate dropout
students about the influence of academic difficulties, social life, and unresolved
educational and occupational goals on leaving the university before graduating.
Nontraditional undergraduate student attrition has been a problem, and dropout rates have
increased beginning in 2008 at Northern University. The problem with high attrition rates
at the Northern University could be improved by an exploration of nontraditional
students’ perceptions and experiences about leaving the university before graduating. The
research questions for this study are as follows:

Research Question (RQ)1: What were the perceptions of nontraditional
undergraduate student dropouts about the influence of academic difficulties, social life,
and unresolved educational and occupational goals on leaving the university before

graduating?



RQ2: What were the academic, social, and/or unresolved goal experiences of
nontraditional undergraduate student dropouts that led them to decide to leave the
university before graduating?

Review of the Literature
Conceptual Framework

The conceptual framework that grounded this study was based upon Tinto’s
(1975) model of student persistence and retention. Tinto (2017) concluded that attrition is
not the goal of students, but persistence is. Tinto (1975) proposed his model of
persistence and retention; it was built on three major concepts: academic difficulties,
social life, and unresolved educational and occupational goals. According to Tinto
(1975), when students faced academic difficulties such as grade performance, lack of
enthusiasm for the subject, lack of interest in studying the subject, and lack of
responsibility as a student, they were likely to drop out of the class. Institutional
departure also happened when students did not get involved in social life like peer-to-
peer interactions, faculty student interactions, and enjoyment of student life (Little, Gaier,
& Spoutz, 2018). Academic difficulty and a lack of social life can lead to unresolved
goals and the loss of the persistence needed for graduation (Tinto, 1975).

With this theory, Tinto (1975) suggested that students’ retention depends on their
social and academic integration into the college. He also mentioned that the more
students understand their academic and social realms of college, the more likely it is that
they complete their degree (Tinto, 1975, 1987). Continuing to explore retention and

persistence, Tinto (1987) established the “paradox of institutional commitment” (p.11).
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According to the paradox, students’ retention in college is related to students’ academic
and social involvement in college. Tinto’s theory can give insights into why
nontraditional students drop out. Tinto (1975) proposed his model of persistence and
retention; it was built on three major concepts: academic difficulties, social life, and
unresolved educational and occupational goals. According to Tinto (1975), when students
faced academic difficulties such as grade performance, lack of enthusiasm for the subject,
lack of interest in studying the subject, and lack of responsibility as a student, they were
likely to drop out of the class. Institutional departure also happened when students did not
get involved in social life like peer-to-peer interactions, faculty student interactions, and
enjoyment of student life. Academic difficulty and a lack of social life lead to unresolved
goals and the loss of the persistence needed for graduation (Tinto, 1975).

These key elements logically connect to the problem of nontraditional
undergraduate student attrition. Although attrition affects all students, it has a greater
impact on nontraditional undergraduate students because statistically, they were already
beginning their education at a deficit by being unable to meet traditional admission
requirements for public universities (Cotton et al., 2017). Tinto’s social integration
framework and model of student persistence relate to instrument development, data
analysis, and the key research question: What are the perceptions and experiences about
leaving the university before graduating of nontraditional undergraduate student dropouts
in the areas of academic difficulties, social life, and unresolved educational and
occupational goals? Nontraditional undergraduate student dropout perception and

experiences relate to Tinto’s model of student retention and persistence and share the
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same categories of interest such as academic difficulties, social life, and unresolved
educational and occupational goals (Tinto, 2017).
Review of the Broader Problem

The literature review for the problem with nontraditional undergraduate dropouts
was organized by defining nontraditional undergraduate characteristics, challenges, and
curricular needs. The keywords and search terms used to explore this topic were
undergraduate attrition rates, college tuition rates, undergraduate student needs, at-risk
students, student persistence or retention, nontraditional undergraduate students, and
student support. Databases for these keywords and search terms included but were not
limited to ERIC, SAGE Journals, PsycINFO, and ProQuest Central. In the next section, I
present the conceptual framework for the study, define the target group, and outline the
significance of the study.
Nontraditional Undergraduate Student Characteristics

The for-profit online university was created to answer the need of convenience for
students who were unable to attend college in a traditional manner (Sperling, 2017). The
creation of the online program was designed to provide an opportunity for students to
attend school in an asynchronous way (Swift, 2018). The concept would provide
instruction under the accreditation and curriculum standards of the traditional brick and
mortar setting with an added benefit of convenience via technology (Robinson, 2017).
This distance learning technology created an opportunity; however, there are some unmet
needs that students discovered to be insurmountable and therefore caused their attrition

(Miller, Topper, & Richardson, 2017). The modified support programs may mirror
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similar programs that were created to help with the transition from middle school to high
school (Faulkner, 2017). With these improvements, it could possibly increase graduation
rates, like the ones created for incoming high school freshman success (Frost & Dreher,
2017). Colleges and universities can use this program to better support undergraduate
students and improve graduation rates and societal contributions (Sutter & Paulson,
2017).

Nontraditional students may have difficulty with one or more admission
standards, requirements, or indicators such as being older than 24, not living on campus,
and studying less than full time in a traditional academic-admission environment
(Davidson & Wilson, 2016). Areas with which nontraditional undergraduate students
have struggled created a need to modify requirements to allow certain students the
opportunity to attend college (Boliver, 2016). For example, for-profit schools do not
ascribe to a competitive admission environment such that students with noncompetitive
Scholastic Aptitude Test scores can attend college (Hurwitz, Mbekeani, Nipson, & Page,
2016). With the modified admission requirements, the administrators designed an
orientation, remediation, support, and tutoring program to address needs specific to
nontraditional undergraduate students (Ko & Rossen, 2017). As part of this program,
students attend an orientation course to learn about the academic process and procedures
related to degree attainment (Webster, 2016). Further, in the orientation program,
students are trained to identify and locate the resources they will need throughout their

tenure in a program (Ovink, 2017).



13

Students who experience difficulties meeting admission requirements may have a
sense, even after being accepted into the program, that they do not belong (Ribera, Miller,
& Dumford, 2017). Student needs may develop at the university level, but more often,
they carry over from previous learning experiences (Estonanto, 2017). For example, a
student may have trouble in elementary, middle, or high school that can negatively
impact their perceptions, performance, and attendance (Sutton, Langenkamp, Muller, &
Schiller, 2018). Their previous school experiences may predetermine their levels of
anxiety, and these negative perceptions can create anxiety, whether they are real or
imagined (Bhowmick, Young, Clark, & Bhowmick, 2017). Anxiety perpetuates learning
difficulties, diminishes student effort, and complicates faculty-student relationships
because instructors may find developing a rapport with students who have higher anxiety
levels difficult (McBride et al., 2016).

Once students meet requirements for admission, they must complete a financial-
aid application and register for classes that specialize in helping nontraditional
undergraduate students attend college (University of Northern lowa Alumni Association,
2017). The specific issue of enrolling students is not the problem, and some universities
cater to the needs of nontraditional undergraduate students (Pitman et al., 2017). The
issue is the attrition rate of nontraditional undergraduate students whose needs were the
catalyst for the inception of this for-profit university (Davis, 2017). When students
discontinue their education prior to graduation, it creates the problem of attrition for

students, staff, and stakeholders (Black, 2017).
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Nontraditional Undergraduate Student Challenges

Ehlert, Finger, Rusconi, and Solga (2017) examined the results of guarantees to
college admission on economic and college-application behavior. Despite many strides in
racial equality, researchers saw no changes in application behavior because admissions of
minority-students from poor backgrounds have not increased (Hilton & Gray, 2017).
Improving college-attendance rates has become a priority for university officials
(Feldman, 2017). Unmet nontraditional students’ needs require university officials to
continue to improve enrollment strategies to target minority students living below the
poverty level (Herman, 2017). It is important to examine the entire enrollment process,
beginning with the application, to see if modifications need to be made to ethically
support minority students living below the poverty level (Robinson, 2017).

The educational experience forms a foundation that can either support or destroy
students’ future educational expectations (Sadovnik, Cookson, Semel, & Coughlan,
2017). Those prior need experiences can create attitudes that influence perceptions,
behaviors, and ultimately, outcomes (Prasad, Showler, Ryan, Schmitt, & Nye, 2017). It is
critical for instructors to nurture a positive experience, and students must also be aware of
the impact that their experiences can have on their efforts related to work and interacting
with faculty (Angus & Hughes, 2017). Positive prior experiences are not the only
experiences that transfer and affect student performance (Bryant & Veroft, 2017).
Negative experiences can impact a student’s entire educational future (Giannakos,
Pappas, Jaccheri, & Sampson, 2017). Early experiences related to unmet needs affect the

attitude a student develops and forms a basis of comparison or a standard that students
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can maintain for years to come (Grant & Ray, 2018). For example, Shapiro et al., (2017)
stated that students’ negative attitudes can persist throughout their academic career in
elementary, middle, high school, and college. Thus, addressing needs and causes for
anxiety in the educational lives of students is crucial to their future academic success
(Heller & Cassady, 2017).

Students’ prior experiences can affect the way they view their new educational
experiences because they may assume that they will struggle with coursework and faculty
relationships as they have in the past (Bickerstaff, Barragan, & Rucks-Ahidiana, 2017).
These student perceptions can affect student behavior and expectations. Anxiety is a fear
that students develop, based on their perceptions of threats; these feelings can interfere
with many academic and personal situations (Zapata, 2017). A fear of mathematics, for
example, can manifest as a fear of statistics, which affects students’ abilities in
quantitative studies and ultimately their success as marketing majors (Skaalvik, Federici,
Wigfield, & Tangen, 2017). This manifestation creates stress, poor performance, and
negative attitudes toward the subject matter and possibly the instructors in the course
(Harris, Campbell Casey, Westbury, & Florida-James, 2016).

Despite support programs to address difficulties in reaching successful
completion of a degree, graduation gaps continue to widen among affected groups. Syam
(2017) examined the results that some public universities have had in buoying graduation
rates for undergraduate students. Whites graduate at twice the rate of Blacks and almost
three times the rates of those from Hispanic backgrounds (Bankston & Caldas, 2017).

Smith and Persson (2016) suggested that some reasons for these gaps were underfunded
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schools and a lack of materials for minority high school students. Some public
institutions in the Smith and Persson (2016) study entitled “Teacher satisfaction in high
poverty schools” managed to eliminate the graduation gap based on race or significantly
reduce them by efforts to specifically support those groups (Baker, Klasik, & Reardon,
2018). Cohen-Vogel, Little, and Fierro (2017) outlined pertinent information on subgroup
rates of graduation and which factors were most instrumental in supporting these groups.
High school counselors informed and often hosted college fairs to expose students to the
opportunities that await them after high school (Huber, 2017). Students were informed of
course requirements, testing requirements, and financial obligations related to college
(Mukherjee et al., 2017).

College-aged students with disabilities transitioning may need additional support
(Milsom & Sackett, 2018). Sometimes a student may miss the opportunity to receive
special services by just a few points on a measured scale during the identification or
eligibility phase (Gregg et al., 2016). The cut off may exclude certain students who need
extra support. The idea of individualized education programs is that all students are
identified as needing additional resources to facilitate learning and have special needs
(Smith, 1990). The philosophy of individualized education programs is that students have
different strengths and weaknesses (Asimow, Kennedy, & Lees, 2016). These strengths
can be reinforced, and the weaknesses may be diminished by making accommodations to
support student successes and ultimately modify the overall curriculum to best suit

student needs (Young, Bonanno-Sotiropoulos, & Smolinski, 2018). It may be quite
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beneficial to include the needs of all students in order to improve conditions for all
students (Wlodkowski & Ginsberg, 2017).

Esteem issues could be carried over from prior need experiences; however,
esteem can change and improve based on interactions in one’s new environment
(Weisskirch, 2016). These differences could have been attributed to students’ experiences
meeting their needs prior to college enrollment (Lile, Ottusch, Jones, & Richards, 2018).
If students experienced success in certain areas of study, they may have developed a
deeper interest and confidence which facilitates learning in postsecondary institutions
(Shernoff, Csikszentmihalyi, Schneider, & Shernoff, 2014). Once students have interest
and confidence, their concerns about how to pay for the education still exists. Waschull’s
(2013) study examined factors affecting student performance, preparation, and
persistence of courses and found that although online students were more apt to fail the
course, performance and evaluation methods were the same. It is still imperative to
further explore online courses, even though online students performed lower on final
examinations and course tests (Perna et al., 2014).

Family or scholarship support may change if the rates of degree attainment are
made accessible (Hansen, 2014). Kelly and Schneider (2011) pointed out that institutions
of higher learning must be accountable for the tuition rates they receive and must be
responsible to students. Discussing the allocations of tuition and fees charged by
universities begins the evaluation; however, a more complete picture of how these
allocations affect students’ financial lives is needed (Boatman & Long, 2016). According

to the Consumer Price Index between 2004 and 2007 tuition and fees increased
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dramatically by 10% (Reindl, 2007). Even with increases in tuition and fees, attendance
rates increased by 19%. Of public and private universities, 85% said their fees per year
were more than $50,000. The ever-increasing tuition and fees for schools have not
stopped college enrollment; however, they have not helped improve rates of degree
attainment because the increased tuition will affect student success due to lower lifetime
limits for financial aid (Schneider, 2009).

Another area requiring investigation is discerning instructors’ specific
expectations (Verdinelli & Kutner, 2016). Students may reject help from educational
coaches and resent aid if they view it as a perceived intrusion into their newly attained
independence (Mattanah, 2016). Students may have been self-sufficient toward the end of
their other educational needs and experiences; however, the idea of campus life without
the safeguards that may have been in place may cause distractions for some. Students
also must contend with differences in transportation needs (Shumaker & Wood, 2016).
Students’ collective recommendations could help to improve the quality of life (Stephens,
Hamedani, & Destin, 2014). Tips were created to help facilitate student improvement by
considering class choice, support options, leisure activities, and connecting with others on
campus (Fosnacht, McCormick, & Lerma, 2018). These reviews offer first-hand
knowledge from researchers about what is needed to improve conditions for incoming
students. Despite the support features offered, students may require more to improve their

commitment to education (Quaye & Shaun, 2014).
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Nontraditional Undergraduate Students’ Approaches to Learning

Nontraditional students are characterized in part, by being twenty-five years or
older. This difference in age denotes a change in educational requirements and
approaches to learning. Nontraditional students have specific needs. “Knowles'
andragogic theory is based on four assumptions which differ from those of pedagogy: (1)
changes in self-concept, (2) the role of experience, (3) readiness to learn, and (4)
orientation to learning” (Knowles, 1973). Brookfield (1986) further explained that
nontraditional undergraduate students are self-directed, prefer experience-based
activities, search for a life-application, and expect to be able to use the information in
their current circumstance. Rogers, Lyon, and Tausch, (2013) argued that teaching
another person is impossible so educators should strive to facilitate the learning process
for others. Knowles (1973) and Rogers et al., (2013) tended to agree that adult learners
were motivated by their ability to see a connection to how information would directly and
positively affect them in their present circumstance.

Nontraditional students appreciate being a partner in the planning and evaluation
of their instruction (Dillard, 2017). This can be accomplished by providing choices in
academic activities as well as choices in the evaluation instrument (Sharifi, Soleimani, &
Jafarigohar, 2017). Allowing adults to make choices in how they show what they know
and how it will be scored is important (Roberts, 2017). Respecting nontraditional students
and adult learners for their accumulated knowledge is another example. Navarre, Cleary,
and Breathnach, (2017) suggested providing ways in which they can demonstrate prior

knowledge skills and be rewarded by receiving credit for this knowledge also facilitates
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learning. Students must develop certain study skills and be able to transition the use of
these skills into content areas in secondary-education settings and beyond (Paulsen &
Sayeski, 2013). The number of activities in which students participate can facilitate the
development of these skills and relate directly to their abilities upon college entrance
(Warnet, 2019). These skills play an invaluable role in their success and persistence in
their chosen field of study. Tarasi, Wilson, Puri, and Divine, (2012) reiterated the
importance of using Bloom’s taxonomy when developing courses. The revised version
includes (a) remember, (b) understand, (c) apply, (d) analyze, (e) evaluate, and (f) create
(Fonseca Amorim, Balestrassi, Sawhney, de Oliveira-Abans, & Ferreira da Silva, 2018).
The use of these skills can enhance the preparation of students for the college experience.
As students receive more specific instructions as to what the expectations are, they can
check to see if they are putting forth a significant effort in that area or if they need to
improve.

Adult learners value the skills they gained through both positive and negative
experiences (Cleary et al., 2017). They can critically reflect and evaluate themselves
based upon experiential knowledge (Hooper & Scharf, 2017). Using experiential
knowledge to help others to learn in a group setting or collaborative manner further
validates them and increases motivation through self-esteem increases (Utley, Kristina
Henry, & Smith, 2017). When exercises for students included opportunities to use these
types of skills, they were enhanced with practice (Thomas, 2018). Practicing skills of
remembering, understanding, applying, analyzing, evaluating, and creating make the

process of working independently in a college setting more familiar (Bungard, 2017).
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Unprepared students may incur academic repercussions that must be mediated to reduce
long-term effects (Newton, 2016). Using these multilevel models helps institutions better
identify and support student needs (Lane, Robertson, Kalberg, and Menzies, et al., 2011).
These purposes are the same for universities whose goal is to educate the student
population and those that prepare students for their career fields after graduation in an
environment where needs are assessed and addressed (Knowles, Holton, & Swanson,
2014). Educators can facilitate this model more easily when the class meets together in
person. The instructor may even pair students in groups to include a range of student
abilities. The difficulty presents when students must create these groups themselves,
because they may be unaware of their strengths and weaknesses and be uncomfortable
asking for this type of support from other students (Johnson, Johnson, & Smith, 2014).
Researchers examined the idea of creating short instructional podcasts to give
information, explanation, or remediation (Kennedy et al., 2016). Podcasts can be quite
helpful in that they introduce the student to a new level of responsibility for their own
education and remind students of their obligation to control themselves (Mello, 2016).
Students who relied on the constant direction of parents and teachers found it
more difficult to create the support structures and boundaries necessary for college
success without that type of constant directive support. Because the government has
revised the financial aid guidelines, making significant regulatory changes like financial
demands, time limits, and academic performance minimums, (Cappelli & Won, 2016),
the impact on students at for-profit universities is greater because they tend to have a

considerably higher tuition rate (Ho, 2016). Further, the time allotted for funding degree
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completion has been limited to 6.5 years for a 4-year degree and financial aid amount
limits have also changed, creating difficulties for some students (Dynarski & Scott-
Clayton, 2013).

Nontraditional students may also have different family, social, career, or financial
obligations (Hood, 2017). These added responsibilities create specific areas of interest.
Learning is most effective when the student can see that the learning outcomes directly
affect them in their current situation (Ovenden-Hope & Blandford, 2017). It is important
that they understand the rationale for learning the information. Their internal motivation
is directly affected by their ability to link the curriculum to their current personal and
professional life (Cordie, Witte, & Witte, 2018). A screening process for at-risk students
may provide insights into how to support students in all settings, especially with the
advent of distance learning (Heddy, Sinatra, Seli, Taasoobshirazi, & Mukhopadhyay,
2016). Online courses may appeal to nontraditional undergraduate students because of
their outside obligations that put them at risk for higher levels of attrition (Flynn, 2016).
These factors can affect their academic performance and compete for their time,
attention, and resources (Todd, Ravi, Akoh, & Gray, (2017). At-risk students
demonstrated certain risk factors in the areas of achievement, grade retention,
misbehavior, financial disadvantages, overcrowding, and poor attendance (Slavin,
Karweit, & Madden, 1989).

Nontraditional learners are less interested in content and more interested in
problem solving and performance (Saleh, Mujiyanto, & Shofwan, 2017). They seek to be

able to demonstrate their acquired knowledge. Learning activities like discussions,
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projects, presentations, or demonstrations, are more interesting and engaging (Arnold,
Randall, & Lyon, 2017). They are more likely to be engaged in areas that will result in
their being able to do something. Knowles et al. (2014) contended that adult learners are
not content-oriented. Each student must work on becoming an effective independent
learner by improving their proficiency skills, which will help them, improve and meet the
new set of challenges in college academics (Stoll, 2016). Boller (2008) asserted that
students at various intervals are expected to continue to improve their skills as
independent learners. The necessity for these skills of independent study, critical
thinking, study skills, and self-management only increased as they enter college
(Elufiede, Flynn, & Olson, 2017).
Implications

After collecting and analyzing the perceptions of former students, I identified
trends or patterns based on Tinto’s (1975) model of persistence. I incorporated the ideas
of nontraditional students into the final project. The problem of first semester
nontraditional undergraduate student dropouts was explored with the purpose of
investigating the perceptions and experiences of nontraditional undergraduate dropout
students about the influence of academic difficulties, social life, and unresolved
educational and occupational goals on leaving the university before graduating. This
problem was addressed by creating a professional development training course to share
information about nontraditional undergraduate student dropout perceptions and
experiences related to leaving before graduating. I decided to go in the genre of a

professional development and the topics that were included nontraditional undergraduate
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student characteristics, nontraditional undergraduate student challenges, and
nontraditional undergraduate students’ approaches to learning.
Summary

For-profit universities structure programs to serve nontraditional undergraduate
students and to provide a response to their needs. Nontraditional undergraduate students
classified as at-risk have shown improvements after the successful completion of the first
semester, however attrition continues despite increased enrollment. To decrease attrition
rates, exploring possible causes of attrition can provide a more complete picture of the
problem. Universities have created programs to universally support college students and
have seen success after the first semester. Nontraditional undergraduate student attrition
rates are highest. In Section 2, I provide a detailed description of the research design
including participant roles and contributions. The methods of data collection and analysis

are explained.
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Section 2: The Methodology

Qualitative Research Design and Approach

This basic qualitative study design was logically the most appropriate to
comprehensively answer the overarching research question: What were nontraditional
undergraduate dropout students’ perceptions and experiences about leaving the university
before graduating? Assessing nontraditional undergraduate student dropout perceptions
and experiences in their own words was the most appropriate because conclusions could
be drawn from participants’ accounts that could not have been ascertained with the same
depth using other methods. Merriam and Tisdell (2015) described using a basic
qualitative design when researchers want to understand the perceptions and world view of
the population being studied. In general, a basic qualitative study design includes detailed
data from participants’ perceptions (Ritchie, Lewis, Nicholls, & Ormston, 2013) and was
the most appropriate method to use for this specific inquiry because the findings were not
in a bounded system. A qualitative approach provided an in-depth look at students’
perceptions, ideas, and attitudes about obstructions to graduation. To explore the
perceptions and experiences with nontraditional undergraduate student attrition, it was
important to select the most appropriate research design. J. W. Creswell and J. D.
Creswell (2017) referred to qualitative, quantitative, and mixed method approaches.

Officials at Northern University have primarily conducted quantitative research
about nontraditional undergraduate student attrition. Creswell (2013) provided definitions
and explanations of types of research methodology like mixed methods, qualitative, and

quantitative. Exit surveys from Northern University provided numerical data from one
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perspective, used to create quantitative reports allowing researchers to draw conclusions.
Results obtained from quantitative data did not serve the purpose of this study because
my aim was to investigate the perceptions and experiences of nontraditional
undergraduate dropout students about the influence of academic difficulties, social life,
and unresolved educational and occupational goals on leaving the university before
graduating. However, I sought a method to investigate nontraditional undergraduate
student dropout perceptions and experiences in a qualitative manner. Because my goal of
this study was to investigate nontraditional undergraduate student dropout perceptions
and experiences related to leaving the university before graduating, the interview aspect
of a basic qualitative study design best fit the criteria. Using this basic qualitative
research design allowed me to identify recurrent themes without having a bounded
system or developing any theories (see Ravitch & Carl, 2015).

I chose a basic qualitative study design after I considered using other qualitative
designs, such as case studies, grounded theory, ethnographic, narrative, and
phenomenological designs that were identified as qualitative designs, but I determined
that they would be less effective (see Creswell & Creswell, 2017). Narrative research is
beneficial when focusing on one success story; however, in this study, the participant
pool size was 10 and did not allow the specific depth necessary to have fully explored
multiple student need experiences. In addition, narrative research focuses on success, and
the participants in this study were students who failed to succeed. A phenomenology
study does not answer the question of why, but rather requires participants to provide

information to determine how they feel about a phenomenon or to have focused on a
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specific experience. This was not an effective way to answer the guiding research
question. An ethnographic study would have required extensive observation, but because
these students have dropped out, it was not possible to observe them, whereas interviews
were the goal of this study. Creswell and Creswell (2017) noted that to understand the
central phenomenon, researchers employ the qualitative tradition. Exploring this specific
central phenomenon required investigating nontraditional undergraduate student dropout
perceptions and experiences about leaving the university before graduating. According to
Yin (2003), a case study design should be considered when (a) the focus of the study is to
answer how and why questions, (b) you cannot manipulate the behavior of those involved
in the study, (c) you want to cover contextual conditions because you believe they are
relevant to the phenomenon under study, or (d) the boundaries are not clear between the
phenomenon and context (as cited in Baxter, & Jack, 2008, p. 545). None of the types of
qualitative study designs would allow for the most effective exploration of nontraditional
undergraduate student experiences.

For this reason, I chose to use a basic qualitative design. According to Creswell
(2009), qualitative researchers should choose a basic qualitative design when they are
interested in “(a) how people interpret their experiences, (b) how they construct their
worlds, and (c¢) what meaning they attribute to their experiences” when “the overall
purpose is to understand how people make sense of their lives and their experiences” (p.
23).

Because my focus was to understand the problem of nontraditional undergraduate

student dropout perceptions and experiences and not develop a theory about
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nontraditional undergraduate student dropouts, grounded theory would have been not be
an appropriate design for this study (see Sutrisna & Setiawan, 2016). I chose to carry out
a basic qualitative study design because it was best suited for an inquiry to understand
student experiences from their perspective and descriptions. My goal was to collect rich
data about the student dropouts’ experiences and perceptions (see Stake, 2005). To
understand why and how nontraditional undergraduate students dropped out, participants
must be examined from a myriad of perspectives (see Thomas, 2015). Creswell (2009)
identified the characteristics of the basic qualitative design as (a) focusing on meaning,
understanding, and process; (b) using a purposeful sampling process; (c) conducting
interviews, observations, or document collection; (d) using inductive and comparative
data analysis approaches; and (e) identifying themes and categories. Thus, a basic
qualitative study design was the most adequate way to explore the questions about
nontraditional undergraduate student attrition and to better understand nontraditional
undergraduate student dropout perceptions and experiences about leaving the university
before graduating.
Participants

Convenience samples have been used for decades in research (Leiner, 2014). I
considered using convenience sampling because I was looking for dropout student
participants who volunteered and were available, but they needed to have met the criteria.
However, I used purposeful sampling because I needed to select students whose
characteristics were consistent with the study. I planned to have 10 participants who were

former nontraditional university students who met specific criteria. Participants must
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have been enrolled in the focus college Northern University, discontinued their education
without completing a program, not have been a former student of mine, and not have
reenrolled in another college. Participants were informed that

This study is voluntary. You are free to accept or turn down the invitation. No one

at Northern University will treat you differently if you decide not to be in the

study. If you decide to be in the study now, you can still change your mind later.

You may stop at any time. The researcher will follow up with all volunteers to let

them know whether or not they were selected for the study.

According to Creswell, Vidal-Martinez, and Crichton (1995), using eight to 12 was
justified because this number of participants in qualitative research allowed me to reach
saturation and balance it with the depth of inquiry.

Students indicated if they could be contacted prior, during, or after leaving the
university via an exit survey. I contacted Northern University officials in writing and
obtained permission from an administrator before I invited former students to the study.
A list of former students who indicated that they could be contacted was obtained from
the cooperating university in accordance with their policies. To analyze and conduct in-
depth investigative interviews, former nontraditional undergraduate students who
indicated on their exit survey that they could be contacted were informed about the study.
If they responded and indicated a desire to participate, they were emailed an informed
consent letter that provided information about the study, including the purpose,

procedures, privacy, protection of participants, and importance. Once students indicated
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an interest in participating in the study by responding to me, the following process was
used while obtaining each participant’s informed consent:

1. Potential participants were contacted via email if they consented to being
contacted on their exit survey. I attached a copy of the informed consent
agreement and participant invitation.

2. Potential participants responded to the informational email and acknowledged
agreement to participate by emailing the words, “I consent.”

3. The research process was explained to each participant on the informed
consent and participant invitation form email.

4. Rights and protections were explained to each participant on the informed
consent form and participant invitation email.

To establish an effective researcher-participant relationship, I explained the
process, rationale, and safety precautions at the onset (see Wright, Wahoush, Ballantyne,
Gabel, & Jack, 2016). I clearly and succinctly explained the entire process to each
participant using a guided script. The researcher-participant relationship was
professional, and all meetings took place in a professional setting using a public library
conference room previously agreed upon by the participant and me. To guard the privacy
of any participants who were my former students, they were deselected. In an effort to
place each participant at ease, I practiced maintaining a professional, calm, and interested
demeanor as well as by posing questions in a nonthreatening manner (see Dempsey,
Dowling, Larkin, & Murphy, 2016). Participants were assured that I would make no

judgments regarding their comments. I explained that I was exploring this topic to garner
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an in-depth understanding of students’ perceptions of the process of degree attainment
from their specific perspective.

Ethics and participant protection were important to the integrity of the study. Prior
to the interview, each participant was introduced to their rights so that they knew what to
expect throughout the process. Participants’ rights were outlined on the Informed Consent
Agreement, which I provided to all potential participants with the invitation letter. I
provided all potential participants with my contact information so they could contact me
if they had any questions. I was careful to ensure participants’ safety, wellbeing, and
comfort. I informed participants that I would not use any identifying information when
recording data to protect their privacy. I maintained a separate list of code names for
participants in a locked file. The computer, files, and even the physical home office will
all be maintained, and rendered inaccessible to others. Participants had an opportunity to
ask any questions and had the right to terminate their interviews at any time and for any
reason.

Data Collection

In this section, I detail the process and procedures for this nontraditional
undergraduate student dropout investigation of their perceptions and experiences related
to leaving college before graduating. The data sources were approximately 45 to 60-
minute one-on-one semistructured face-to-face interviews with 10 Northern University
nontraditional undergraduate student dropouts. These former students’ perceptions and
experiences about leaving the university before graduating were collected during one

interview over a 4-week time period. Janetzko (2016) stated that data collection is the
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method by which information is gathered in a nonreactive manner. In this basic
qualitative study design, data were collected during interviews by asking questions,
recording responses, and taking notes. By using in-depth interviews, nontraditional
undergraduate student dropouts shared their perceptions and experiences related to
leaving the university before graduating. Merriam and Tisdell (2015) contended that,
ultimately, the interviewer must be skilled at asking good questions. Ample time was
allotted for participants to respond to questions in the interview. As interviewees
answered, further probing questions were asked to provide depth and ensure
completeness of student-experience details (Henderson & Mathew-Byrne, 2016). |
recorded the interviews using a microphone and simultaneously used a speech
recognition software called Dragon Professional Individual, v15 Speak to transcribe, as
Creswell and Creswell (2017) described as a data collection instrument. Dragon
Professional Individual, v15 software simultaneously recorded, transcribed, and saved
each interview. I maintained a researcher produced journal to document thoughts, ideas,
observations, or questions. Using the results from interviews guided by the participant
interview guide (see Appendix B) provided strength to my study. Participants informed
me of any discrepancies after reviewing the initial draft findings. I documented all
questions, comments, or observations made by participants.

I had 15 years of experience in secondary education, which provided
opportunities to observe the process students follow to apply for admission and financial
aid to enter institutions of higher education. Later, as a university professor in the college

of undergraduate studies, I was afforded another opportunity to observe students as they
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adjusted to college life and their performance in some initial courses. These observations
included individual stories of triumph and of disappointment. To truly understand
participants’ perceptions, I empathized and identified with them (Taylor, Bogdan, &
DeVault, 2015). My role as the researcher was to create a warm environment in which
participants could openly share their responses to the interview questions. I did not have
any supervisory role over the participants. Experience as a teacher in developing rapport
with students contributed to an ease in creating a comfortable researcher-participant
relationship.
Data Analysis

I used Dragon Speak speech recognition software to record and create
transcriptions. I edited the transcriptions to ensure accuracy. I began generating initial
codes (Braun & Clarke, 2013) by reading the transcripts and identifying repeating words
or phrases. I organized the data relating to repeated words, ideas, or phrases. “The open
codes, created by the first pass through the data that focuses on identifying, labeling, and
classifying, may be combined into one overarching concept” (Suter, 2011, p.355). 1
extracted repeating concepts and related words to create in vivo codes, which were codes
based upon the language that participants used (Khandkar, 2009). “Different respondents
to the same question, naturally, will respond differently by using words or phrases that do
not match yet are still conceptually related” (Suter, 2011, p.355). I organized them into
categories of repeating words, which were grouped into themes, units, and categories.

I grouped information into thematic units related to the research questions. I used

open coding to identify categories or main concepts in the written transcripts of
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nontraditional undergraduate student dropout perceptions and experiences about leaving
the university before graduating (Sorenson, 2006). I identified the emerging ideas and
used thematic hand analysis to identify categories or concepts (Braun & Clarke, 2013).
Concepts were color coded and organized to confirm the emerging themes and
categories.

Braun and Clarke (2013) listed the six phases of thematic analysis as the
following: “(a) familiarization with data, (b) generating initial codes, (c) searching for
themes among codes, (d) reviewing themes, (e) defining and naming themes, and (f)
producing a final report” (Braun & Clarke, 2013, p.93). According to Frechtling and
Sharp (1997), data analysis should include some form of a six-step process such as the
Braun and Clark plan listed above. I maintained a research journal to help track my ideas
and thoughts about trends, patterns, or potential anomalies that emerged during my
analysis. This research journal was used to compare the participants’ responses with
emerging factors. My initial phase of data analysis included creating memos by adding
any outstanding details or observations to my research journal. “These memos support all
activities of qualitative data analysis” which Miles and Huberman (1994) defined as data
reduction, data display, and drawing conclusions.

I reviewed the transcripts and the memos I noted in my researcher’s journal
before I began the first round of open coding. I used open coding which, according to
Khandkar (2009), was a way of grouping words by identifying, describing, and
developing themes and concepts based on specific criteria. “Open coding includes

labeling concepts and defining and developing categories based on their properties and
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dimensions" (Khandkar, 2009, p.2). Based on Tinto’s Model (1975) and the research

questions, I highlighted themes related to academic difficulties, in yellow, themes related
social life in blue, and themes related to the unresolved educational and occupational
goals in green. I began to organize the data by color codes to locate connected ideas.
“Qualitative researchers may use organizational systems called networks that reveal
connections with a process that occurs over time” (Suter, 2011, p.358). Connections of
ideas related terms between participants became more evident as I continued to review
the transcripts.

After waiting for one week I reread the transcripts. I employed a data reduction
technique to help separate meaningful data from data not related to the focus of the study
and this process was repeated so that meaningful data became clearer as I continued to
review the transcripts (Morse, 1994) I used open coding and the code-recode strategy so
that "codes and categories may become more refined" (Saldafia, 2015, p.10). As I studied
the transcripts I identified and defined any patterns that emerged (Wolcott, 1994). To
ensure effective coding, I employed the code-recode technique which was a data
analyzing protocol that identified commonalities in concepts and categories of emerging
themes (Creswell, 2009). By waiting a week in between coding and recoding, I could
more effectively certify that I had identified themes within the data (Saldafia, 2014).

In order to develop an understanding of any possible data relationships, between
themes, I converted themes into a textual display by separating them into the categories
of (a) academic difficulties, (b) social life, and (c) unresolved educational and

occupational goals. Tinto’s model of student persistence suggested in part that students’
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tendency was to persist and so student failure was against this tendency. Tinto’s model of
student persistence noted that students may struggle because of (a) academic difficulties,
(b) social life, and (c) unresolved educational and occupational goals.

This was a tool I used to track nontraditional undergraduate student dropouts’
perceptions and experiences related to leaving the university before graduating. I created
three initial categories based upon Tinto’s model of student persistence categories; (a)
academic difficulties, (b) social life, and (c) unresolved educational and occupational
goals, in order to investigate nontraditional undergraduate student dropouts and to share
their perceptions and experiences about leaving the university before graduating. Based
on the review of literature, some general areas of concern were common to this target
population. The ideas listed are possible themes that may have emerged, based on the
current body of knowledge, but I also recorded emerging ideas that may have been
different in my research journal. Having a visual aid allowed me to further analyze the
color-coded themes and to see if any relationships exist that I did not see before. I began
to identify themes from the data by using thematic hand analysis which according to
Braun and Clarke (2013) was used in qualitative research to identify themes throughout
data. Themes and common themes were developed from the category results that were
derived from commonalities in research (Saldana, 2009).

Before producing the final report, I reviewed, defined, and named themes (Braun
& Clarke, 2013). I actively searched for any data that may have opposed my findings.
Discrepant data or negative data was defined as data results that challenge and even

contradicted the other findings. I also considered how the discrepant data may have
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By improving conditions that support learning for nontraditional undergraduate
students, subsequently conditions may improve for all students since often they share
characteristics or factors that affect them. Also, other populations will benefit from this
information as well. Secondary educational institutions might want to institute changes to
better prepare students for the issues that they may face as college students. It might be
beneficial to all students to practice strategies to improve their efficacy with time
management, social connections within a school environment, and setting academic
goals.

Implications, Applications, and Directions for Future Research

Since the numbers of students who have some shared characteristics with
nontraditional undergraduate students is increasing, the relevance of this and other similar
studies is important to the education field. There are many possible directions for
continued inquiry into the needs, experiences, and perceptions of nontraditional
undergraduate students. Researchers might also find it beneficial to ask for the
perceptions and experiences of instructor, counselor, and other support staff that work
with nontraditional undergraduate students as their perspectives may offer helpful
observations to improve student success. Future research might do well to inquire if the
training, support, and practice of strategies to improve nontraditional undergraduate
student success are effective.

Although the perceptions and experiences of nontraditional undergraduate
students were studied there is more that can be ascertained from continued study and

comparison with findings of similar studies with different participants. It may also be
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very beneficial to ask students for their recommendations on support program
enhancement. They may want to offer suggestions for the establishment of additional
programming. Possibly nontraditional undergraduate students could perhaps assist in the
creation of a mentor program or modifications to the current orientation programs
offered. Researchers could ask nontraditional undergraduate students to evaluate current
program offerings, course load combinations in relationship to their outside obligations to
determine if any changes could be made to the program. Researchers could ask
nontraditional undergraduate students to reflect on their prior preparation and educational
experiences to see if changes could be made to the secondary educational system to better
prepare students for a late term decision to attend college.
Conclusion

Higher education officials have worked hard to provide greater access to those
students who were previously excluded from participation due to certain factors. Officials
created programs to support the needs of students who had unique challenges that
hindered their college degree attainment. Although enrollment increased for these
populations, persistence continues to be a problem. Despite these measures,
nontraditional undergraduates have not improved. To gain an in-depth perspective of the
problem, I interviewed 10 former nontraditional undergraduate students to participate in a
qualitative study about their perceptions and experiences. The purpose of this study was
to investigate the perceptions and experiences of nontraditional undergraduate dropout
students about the influence of academic difficulties, social life, and unresolved

educational and occupational goals on leaving the university before graduating. I tried to
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understand their experiences and analyze the challenges they described to uncover ways
that officials might improve conditions for nontraditional undergraduate students.

This study was prompted by the fact that nontraditional undergraduate student
attrition has been a problem at Northern University, and dropout rates have increased
since 2008. Through data analysis, the main themes that emerged were: (a) nontraditional
undergraduate students recognized challenges related to issues with time, (b)
nontraditional undergraduate students experienced challenges related to issues with social
connections within a school environment, and (c) nontraditional undergraduate students
demonstrated challenges related to ambiguous academic goals. I learned from the
findings that nontraditional undergraduate students require training, support, and practice
in the following areas: (a) managing time by incorporating time management strategies
into each content area, (b) managing social interactions by developing effective verbal
and written communication skills to improve social connections and (¢) managing goals
by demonstrating the importance of effective goal setting. Nontraditional undergraduate
student performance would improve greatly by addressing their needs in the areas of

managing time, managing social interactions, and managing goals.
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Appendix A: The Project

Professional Development Series: Nontraditional Undergraduate Student

The three themes that resulted from the data analysis of interviews included: (a)
nontraditional undergraduate students recognized challenges related to issues with time,
(b) nontraditional undergraduate students experienced challenges related to issues with
social connections within a school environment, and (c¢) nontraditional undergraduate
students demonstrated challenges related to ambiguous academic goals.
Goals for the Professional Development

Following the data analysis of the study of Perceptions and Experiences of
Nontraditional Undergraduate Students, a 3-day professional development session was
created with the goals and learning outcomes. This professional development includes
goals designed to explore strategies to improve support for students, to minimize
academic difficulties, social life isolation and unresolved occupational or educational
goals. Ultimately the goal of all the activities included in this 3-day professional
development is to improve conditions for nontraditional undergraduate students.
Learning Outcomes

The power point presentation and the activities included were designed to help
participants achieve specific learning outcomes. The learning outcome achievement will
encourage instructors to help nontraditional undergraduate students improve their skills,
enable instructors to engage students, and empower instructors to take ownership of the
nonacademic life skill development that hinders student success. Post collaboration in

this professional development, instructors and other key stakeholders will be able to:
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1. identify nontraditional undergraduate students’ challenges,
2. discuss nontraditional undergraduate students’ experiences and
perceptions, and
3. create strategies that may change conditions for students
Target Audience
The target audience for this professional development includes but is not limited
to instructors and academic counselors since have the most direct contact with
nontraditional undergraduate students. The information presented and the strategies
created can also be shared with secondary education teachers and counselors to improve
exposure, experience, and excellence in challenging areas including managing time,
managing social connections, and managing goals.
Components
The findings of nontraditional undergraduate students showed that: (a)
nontraditional undergraduate students recognized challenges related to issues with time,
(b) nontraditional undergraduate students experienced challenges related to issues with
social connections within a school environment, and (c¢) nontraditional undergraduate
students demonstrated challenges related to ambiguous academic goals. The 3-day
professional development was designed and will be presented and organized according to
these findings.
Professional Development Series: Day 1 MANAGING TIME
The first theme identified that nontraditional undergraduate students experienced

academic difficulties related to issues with time.
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Nontraditional undergraduate students experienced such as challenges related to
1. job responsibilities,
2. scheduling activities, and
3. demonstrating consistent effort.

Components:

During this professional development for instructors that work primarily with
nontraditional undergraduate college students. Based upon the findings of the study each
day will focus by theme to improve conditions for nontraditional undergraduate college
students. The three themes for this professional development based upon experiences of
nontraditional undergraduate college students were issues related to time, social
connections, and goal management. Strategies will be discussed by theme each day.

Day 1: Time Management Strategies for Managing (a) job responsibilities, (b)
scheduling activities, and (c) demonstrating consistent effort.

Day 2: Social Connections Strategies for Managing (a) identifying socially with
other students, (b) prioritizing schoolwork over social interaction, and (c) assimilating
into the social group.

Day 3: Goal Setting Strategies for Managing (a) nonspecific or nonexistent goals,
(b) affected by difficult financial situations or unfulfilling careers, and (c) affected by the

opinions of their peers.

This professional development project is organized by the three themes that

emerged from the findings of this study. To improve student efficacy each day the
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facilitator will lead activities designed to allow participants to understand the issues
related to time management, social connection management, and goal management.
During collaborative work participants can investigate ways to incorporate strategies that
will strengthen nontraditional undergraduate college students’ skills related to time
management, social connection management, and goal management.

Each day will include,

a) an exploration of the issue,

b) discussion on how this affects students’ performance and persistence,

c) group collaboration for the most effective strategies,

d) sharing ideas of how to implement new skill building activities into each
content area, and

e) creating a plan to evaluate the progress and efficacy of the new ideas.

At the end of each day participants will have an opportunity to ask questions and
demonstrate understanding during the question and answer time and by completing an
exit ticket. The facilitator will review exit tickets to check for understanding and begin
Day 2 and Day 3 with a recapitulation of the day before and also clarify any
misunderstandings.

Participants will provide an evaluation of the professional development materials,
presentation, slides, and relevancy of the information presented. Formative and
summative assessments will be used and are included in the appendices. Below is a chart
that will outline the themes, activities, strategies and provide a schedule for each day of

the professional development.
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Professional Development Session Schedule - Day 1 Time Management

Time Activity Method
8:30-9:00 Sign-in Sign-in for PD attendance
Fill out a name tag verification
Locate seating arrangement Label name and position
clusters by content areas and attach to clothing
Use table markers to sit by
content areas
9:00 —9:30 Continental Breakfast By the entrance doors and
Provided sign-in table in the
Conference Room
9:30 —10:00 Welcome, Individual Lead by PD facilitator
Introductions, Outline and  using PowerPoint slides
Overview of each day
10:00 — 10:45 Ice Breaker — How do you  Group activity, participants
manage your time? will use the questions on
the ice breaker slide to
discuss with their group
and relate to the theme
10:45 - 12:00 Time Management Lead by PD facilitator
Exploration Activity
Challenges and
Opportunities
12:00 — 1:00 Lunch Not Provided - On your
own
1:00 —2:00 Small Group Collaboration, PowerPoint presentation-
Whole Group Discussion,  presented by PD facilitator.
2:00-2:30 Closing Question and Assessment: Exit Ticket

Answer Session
Preview Next Day

Professional Development Facilitator Notes for Day 1
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Participants will sign-in and attach a label including their name, content area,
and position. Participants will eat, locate their seat, and participate in the ice
breaker activity.

The ice breaker activity asks participants to describe their system of time
management. The goal is to see the different techniques and discover how
comfortable participants are in effective time management.

The facilitator will introduce the goals and objectives to explore the issues of
time management as described in the findings and how these time
management issues affected nontraditional undergraduate college student
performance.

Explain how these issues may be demonstrated by students. Identify strategies
to introduce, review, model, or strengthen student skills related to time
management of (a) job responsibilities, (b) scheduling activities, and (c)
demonstrating consistent effort.

Participants will participate in a discussion on how this affects students’
performance and persistence. What is time management? Why is time
management important for nontraditional undergraduate student success?
What are the current methods of teaching or reinforcing this skill? How can
we improve upon current methods? Ask for suggestions of new strategies and
how they can be incorporated into all content areas?

The facilitator will divide participants into groups of four to for group

collaboration activity to establish the most effective strategies for teaching
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time management. Remind participants to allow each person to respond
without interruption, record the responses, ask clarifying questions, and share
openly.

¢ Participants will return to whole group discussion in order to share ideas of
how to implement new skill building activities into each content area and
create a plan to evaluate the progress and efficacy of the new ideas.

e The facilitator will distribute exit tickets and support the Question and Answer
session while reviewing the key points associated with nontraditional
undergraduate student challenges related to (a) job responsibilities, (b)
scheduling activities, and (c) demonstrating consistent effort. How has your
own system of time management developed or changed? Do you use
technology to help support your time management system? How can we
encourage students to use an effective time management system?

e Review the time management theme and the strategies discussed. Distribute
exit tickets. The facilitator will review exit tickets to check for understanding
and begin Day 2 and Day 3 with a recapitulation of the day before and also
clarify any misunderstandings.

The nontraditional undergraduate college students’ issue of time management
PowerPoint presentation slides, references, and descriptions for Professional

Development for Day 1 are found below:
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Perceptions and Experiences of Nontraditional Undergraduate Students

Professional Development Series

LET’S GET TO KNOW
ONE ANOTHER!

—

1. WHO AREYOU?

2. WHATIS YOUR ROLE
IN THE
ORGANIZATION?

3. WHAT DO YOU HOPE
TO ACCOMPLISH
FROM PARTICIPATION
IN THIS
PROFESSIONAL
DEVELOPMENT?

£

4

LET’S GET TO KNOW ONE ANOTHER!

WHO ARE YOU?

=R =

2. WHAT IS YOUR ROLE IN THE ORGANIZATION?



175
3. WHAT DO YOU HOPE TO ACCOMPLISH FROM PARTICIPATION IN

THIS PROFESSIONAL DEVELOPMENT?

Professional Development Series:
Nontraditional Undergraduate
Student

Objectives:

L} identify nontraditional
undergraduate students’ challenges,

L) discuss nontraditional
undergraduate students’
experiences and perceptions, and

L1 offer strategies that may change
conditions for students.

Professional Development Series:
Nontraditional Undergraduate
Student

Goals:
-J identify nontraditional
undergraduate students’ challenges,

) discuss nontraditional
undergraduate students’
experiences and perceptions, and

-] offer strategies that may change
conditions for students.
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Professional Development Series: Nontraditional Undergraduate Student

Goals:

U identify nontraditional undergraduate students’ challenges,

U discuss nontraditional undergraduate students’ experiences and perceptions,
and

U offer strategies that may change conditions for students.

= Nontraditional undergraduate
WHO ARE NONTRADITIONAL students are students who need

UNDERGRADUATE special modifications to schedules,
format, or delivery of university level
STUDENTS? e

! p g = Nontraditional undergraduate
-l & B L“. e -‘.- students usually meet one or more of
! the following characteristics:
n ‘\ S c ¥ (a) enrolled in postsecondary
~ education later than most
’ A ‘ i < undergraduate students;
a2t < v (b) attended college part-time;
‘ ] ~ ‘ ‘ 0 v (c) worked full time;
i al G b . o + (d) may be financially
™ independent;
JORR MEUN  VOURE e

v (f) do not have a high school
diploma (Pelletier, 2010, p. 1).

o
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WHO ARE NONTRADITIONAL UNDERGRADUATE STUDENTS?

Nontraditional undergraduate students are students who need special
modifications to schedules, format, or delivery of university level courses.
Nontraditional undergraduate students usually meet one or more of the following
characteristics:
v (a) enrolled in postsecondary education later than most
undergraduate students.
v (b) attended college part-time.
v (¢) worked full time.
v (d) may be financially independent.
v (e) have dependents; or

v (f) do not have a high school diploma (Pelletier, 2010, p. 1).

WHAT ARE NONTRADITIONAL The three themes that resulted
UNDERGRADUATE STUDENT  from the data analysis of
ISSUES? interviews included:

= (a) nontraditional undergraduate
students recognized challenges
related to issues with time,

(b) nontraditional undergraduate
students experienced challenges
related to issues with social
connections within a school
environment, and

(c) nontraditional undergraduate
students demonstrated challenges |
related to ambiguous academic
goals.
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WHAT ARE NONTRADITIONAL UNDERGRADUATE STUDENT

ISSUES?

The three themes that resulted from the data analysis of interviews included:

(a) nontraditional undergraduate students recognized challenges related to
issues with time,

(b) nontraditional undergraduate students experienced challenges related to
issues with social connections within a school environment, and

(c) nontraditional undergraduate students demonstrated challenges related

to ambiguous academic goals.

TIME
MANAGEMENT IS

LIFE
MANAGEMNENT.

Robin Sharma
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-oT-
ICE BREAKER mana?','e"..?em
s
F arstaidgfe
LETIS BREAK — 2 o management.”

INTO GROUPS
1. How doy i te ti
OF 4 management techriquesto

organize your personal time?

2. How do you incorporate time
management techniquesto
organize your professional time?

3. How do you think you could
incorporate time management
technique strategies to help
students?

4. Have you struggled with issues of i
time management?

ICE BREAKER

LET’S BREAK INTO GROUPS OF 4
1. How do you incorporate time management techniques to organize your
personal time?
2. How do you incorporate time management techniques to organize your
professional time?
3. How do you think you could incorporate time management technique
strategies to help students?

4. Have you struggled with issues of time management?



Professional Development Series:

|
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Incorporating time management
strategies into each content area
STRATEGIES AND APPROACHES INCLUDE:

MAKING LISTS

USING A UNIFIED CALENDAR
SCHEDULING WORK TIME AS APPOINTMENTS

TIME BLOCKING

TOP THREE EACH DAY
INTEGRATING TECHNOLOGY

USING REMINDERS

=

Time Management : Failure Reasons

No List For “TO-DO™

Not Setting Personal
GOALS

No Priorities

Failing To Manage
Distractions
Procrastination

Too Many Tasks Without
Plan

No Breaks

No Upgraodation Based
On Milestone Results
Ineffectively Scheduling
Tasks

www.dlarystore.com
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Professional Development Series: Day 1

Professional Development
Series: Day 1

TIME MANAGEMENT STRATEGIES

- INTRODUCTION/REVIEW OF THE
IMPORTANCE OF TIME MANAGEMENT

-] SKILL BUILDING IN EACH CLASSON
HOW TO SCHEDULE STUDY, WORK,
AND LIFE OBLIGATIONS

-] INTEGRATED TECHNOLOGY

TIME MANAGEMENT STRATEGIES

U INTRODUCTION/REVIEW OF THE IMPORTANCE OF TIME
MANAGEMENT

U SKILL BUILDING IN EACH CLASS ON HOW TO SCHEDULE STUDY,
WORK, AND LIFE OBLIGATIONS

U INTEGRATED TECHNOLOGY
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Day 1 MANAGING TIME

The first theme identified that nontraditional

undergraduate students experienced
academic difficulties related to issues with
time.

Nontraditional undergraduate students
experienced such as challenges related to

] job responsibilities,
J scheduling activities, and
-] demonstrating consistent effort.

Professional Development Series: Day 1 MANAGING TIME

The first theme identified that nontraditional undergraduate students experienced

academic difficulties related to issues with time.

Nontraditional undergraduate students experienced such as challenges related to

O job responsibilities,
O scheduling activities, and

U demonstrating consistent effort.
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Developing a Schedule.

Deter « how vou spend a tepical 24-houwr day

Lrear 0 Dewrs yo0 spened o cachh scrivm
I the these cnsesed & loes ham cese hoer. wee
“

B oatehos voow e deoss an oy

Hours Remaning Mo (repn oS or o

Questions and Answers

* Recap Day 1 Issues with Time

- Key points

Nontraditional undergraduate students
experienced challenges related to

« job responsibilities,
» scheduling activities, and
« demonstrating consistent effort.

» Strategies to help?

* Preview for Day 2 Issues with
Social Connection

Questions and Answers

Recap Day 1 Issues with Time

Key points

Nontraditional undergraduate students experienced challenges related to
* job responsibilities,

* scheduling activities, and
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* demonstrating consistent effort.
Strategies to help.

Preview for Day 2 Issues with Social Connection
Professional Development Series: Day 2 MANAGING SOCIAL CONNECTIONS
Participants struggled to identify socially with other students, and this did not facilitate
their involvement in campus activities.
Nontraditional Undergraduate Students had issues:

1. identifying socially with other students,

2. prioritizing schoolwork over social interaction, and

3. assimilating into the social group.



185

Professional Development Session Schedule - Day 2 Social Connection and
Communication Management

Time Activity Method
8:30 — 9:00 Sign-in Fill out a name tag  Sign-in for PD attendance
Locate seating arrangement  verification Label name
clusters by content areas and position and attach to
clothing Use table markers
to sit by content areas
9:00 —-9:30 Continental Breakfast By the entrance doors and
Provided sign-in table in the
Conference Room
9:30 —10:00 Welcome, Individual Lead by PD facilitator
Introductions, Review Day  using PowerPoint slides
1 and Outline Day 2
10:00 — 10:45 Ice Breaker — How do you  Group activity, participants
manage communication will use the questions on
and social connection? the ice breaker slide to
discuss with their group
and relate to the theme
10:45 - 12:00 Social Connection Lead by PD facilitator
Management and
Communication
Exploration Activity
Challenges and
Opportunities
12:00 — 1:00 Lunch Not Provided — On your
own
1:00 —2:00 Small Group Collaboration, PowerPoint presentation-
Whole Group Discussion,  presented by PD facilitator.
2:00-2:30 Closing Q & A Preview Assessment: Exit Ticket

Next Day
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Professional Development Facilitator Notes for Day 2

Participants will sign-in and attach a label including their name, content area,
and position. Participants will eat, locate their seat, and participate in the ice
breaker activity.

The ice breaker activity asks participants to describe their system of social
connection and communication skill management. The goal is to see the
different techniques used and discover how comfortable participants are in
effective social connection and communication management.

The facilitator will introduce the goals and objectives to explore the issues of
social connection and communication management as described in the
findings and how these social connection and communication management
issues affected nontraditional undergraduate college student performance.
Explain how these issues may be demonstrated by students. Identify strategies
to introduce, review, model, or strengthen student skills related to social
connection and communication management including the following: (a)
identifying socially with other students, (b) prioritizing schoolwork over
social interaction, and (c) assimilating into the social group.

Participants will participate in a discussion on how this affects students’
performance and persistence. What is social connection and communication
management? Why is social connection and communication management
important for nontraditional undergraduate student success? What are the

current methods of teaching or reinforcing this skill? How can we improve
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upon current methods? Ask for suggestions of new strategies and how they
can be incorporated into all content areas?

The facilitator will divide participants into groups of four to for group
collaboration activity to establish the most effective strategies for teaching
social connection and communication management. Remind participants to
allow each person to respond without interruption, record the responses, ask
clarifying questions, and share openly.

Participants will return to whole group discussion in order to share ideas of
how to implement new skill building activities into each content area and
create a plan to evaluate the progress and efficacy of the new ideas. What are
the differences in verbal and nonverbal communication? Why are nonverbal
cues or gestures important? What is the difference between formal and
informal written communication? Why is written communication an important
skill for students? How does this skill affect students’ connection and
communication efficacy with peers and faculty?

The facilitator will distribute exit tickets and support the Question and Answer
session while reviewing the key points associated with nontraditional
undergraduate student challenges related to social connection and
communication management including the following: (a) identifying socially
with other students, (b) prioritizing schoolwork over social interaction, and (c)
assimilating into the social group. How has your own system of social

connection and communication management developed or changed? Do you
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use technology to help support your social connection and communication
management system? How can we encourage students to use an effective
social connection and communication management system?

e Review the social connection and communication management theme and the
strategies discussed. Distribute exit tickets. The facilitator will review exit
tickets to check for understanding and begin Day 3 with a recapitulation of the
day before and also clarify any misunderstandings.

The nontraditional undergraduate college students’ issue of social connection and
communication management PowerPoint presentation slides, references, and descriptions

for Professional Development for Day 2 are found below:

Preview for Day 2 Issues with Social Connection

ICE BREAKER —

NETWORKING
IS ALL ABOUT
ACTIVE

LET’S BREAK PARTICIPATION
INTO GROUPS

1. How do you socially connect with
your peersin your personal life?

N

How do you socially connect with
people in your professional
environment?

3. How do you think you could
incorporate social connection and

communication techniques or
strategies to help students?

4. Have you struggled with issues of

connecting socially?

ICE BREAKER

LET’S BREAK INTO GROUPS OF 4
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. How do you socially connect with your peers in your personal life?

. How do you socially connect with people in your professional environment?
. How do you think you could incorporate social connection and
communication techniques or strategies to help students?

. Have you struggled with issues of connecting socially?

Professional Development Series:
Developing effective verbal and
written communication skills to

improve social connections

STRATEGIES AND APPROACHES INCLUDE:

» DEVELOPING A RAPPORT

# ACTIVE LISTENING

» VERBAL COMMUNICATION EFFECTIVENESS
» GESTURES AND NONVERBAL CUES

» WRITTEN COMMUNICATION EFFECTIVENESS
» FORMAL VS INFORMAL

~ OPPORTUNITIES TO PRACTICE INDIVIDUALLY
AND CORPORATELY
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Professional Development Series:
Day 2 MANAGING SOCIAL
CONNECTIONS

Participants struggled to identify socially
with other students and this did not

facilitate their involvement in campus
activities.

Nontraditional Undergraduate Students “

had issues:

- identifying socially with other
students,

- prioritizing schoolwork over social
interaction, and

- assimilating into the social group.

Professional Development Series: Day 2 MANAGING SOCIAL

CONNECTIONS

Participants struggled to identify socially with other students, and this did not
facilitate their involvement in campus activities.
Nontraditional Undergraduate Students had issues:
QO identifying socially with other students,
U prioritizing schoolwork over social interaction, and

U assimilating into the social group.
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Professional Development
Series: Day 2

SOCIAL CONNECTION MANAGEMENT
STRATEGIES

- INTRODUCTION/REVIEW OF THE
IMPORTANCE OF SOCIAL CONNECTIONS
FACULTY, PEER, COMMUNITY

- SKILL BUILDING IN EACH CLASS ON HOW
TO COMMUNICATE EFFECTIVELY,
PRIORITIZE SOCIAL INTERACTIONS, SELF-
ADVOCATE

- INTEGRATED TECHNOLOGY

Professional Development Series: Day 2

SOCIAL CONNECTION MANAGEMENT STRATEGIES

U INTRODUCTION/REVIEW OF THE IMPORTANCE OF SOCIAL
CONNECTIONS FACULTY, PEER, COMMUNITY

U SKILL BUILDING IN EACH CLASS ON HOW TO COMMUNICATE
EFFECTIVELY, PRIORITIZE SOCIAL INTERACTIONS, SELF-
ADVOCATE

U INTEGRATED TECHNOLOGY
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1”/ SELF-ADVOCATE — ASK
QUESTIONS

BE ENGAGED — LOOK
FOR WAYS TO CONNECT

o

COMMUNICATION WITH
FACULTY, PEERS, AND
COMMUNITY MEMBERS
FOR SUCCESS!

COMMUNICATION WITH FACULTY, PEERS, AND COMMUNITY
MEMBERS FOR SUCCESS!
SELF-ADVOCATE - ASK QUESTIONS

BE ENGAGED - LOOK FOR WAYS TO CONNECT

Questions and Answers

* Recap Day Issues with Social
Connection

* Key points

Nontraditional Undergraduate Students had
issues:

) identifying socially with other students,

1 prioritizing schoolwork over social
interaction, and

] assimilating into the social group.

» Strategies to help?

* Preview for Day 3 Issues with Goal
Setting
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Questions and Answers
* Recap Day Issues with Social Connection
* Key points
Nontraditional Undergraduate Students had issues:
QO identifying socially with other students,
U prioritizing schoolwork over social interaction, and
U assimilating into the social group.
e Strategies to help.

* Preview Day 3 Managing Goals

Professional Development Series: Day 3 MANAGING GOALS
The third theme identified that nontraditional undergraduate students often expressed that
they had ambiguous academic goals.
Nontraditional undergraduate students had issues with ambiguous academic goals that
were:

1. nonspecific or nonexistent,

2. affected by difficult financial situations or unfulfilling careers, and

3. affected by the opinions of their peers.
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Professional Development Session Schedule - Day 3 Goal Management

Time Activity Method
8:30-9:00 Sign-in Sign-in for PD attendance
Fill out a name tag verification
Locate seating arrangement Label name and position
clusters by content areas and attach to clothing
Use table markers to sit by
content areas
9:00 —9:30 Continental Breakfast By the entrance doors and
Provided sign-in table in the
Conference Room
9:30 —10:00 Welcome, Individual Lead by PD facilitator
Introductions, Review Day  using PowerPoint slides
1 and Day 2, Outline Day 3
10:00 — 10:45 Ice Breaker — How do you  Group activity, participants
manage your goals? will use the questions on
the ice breaker slide to
discuss with their group
and relate to the theme
10:45 - 12:00 Goal Setting and Lead by PD facilitator
S.M.A.R.T. Goal
Exploration Activity
Challenges and
Opportunities
12:00 — 1:00 Lunch Not Provided - On your
own
1:00 —2:00 Small Group Collaboration, PowerPoint presentation-
Whole Group Discussion,  presented by PD facilitator.
2:00-2:30 Closing Question and Assessment: Overall

Answer Session
Action Items List

Evaluation
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Professional Development Facilitator Notes for Day 3

e Participants will sign-in and attach a label including their name, content area,
and position. Participants will eat, locate their seat, and participate in the ice
breaker activity.

® The ice breaker activity asks participants to describe their system of goal
setting skill management. The goal is to see the different techniques used and
discover how comfortable participants are in effective goal setting skill
management.

¢ The facilitator will introduce the goals and objectives to explore the issues of
goal setting skill management as described in the findings and how these goal
setting skill management issues affected nontraditional undergraduate college
student performance.

¢ Explain how these issues may be demonstrated by students. Identify strategies
to introduce, review, model, or strengthen student skills related to goal setting
skill management including the following issues with ambiguous academic
goals that were: (a) nonspecific or nonexistent, (b) affected by difficult
financial situations or unfulfilling careers, and (c) affected by the opinions of
their peers.

e Participants will participate in a discussion on how this affects students’
performance and persistence. What is goal setting skill management? What is
a S.M.A.R.T. Goal? How do you divide large goals into smaller goals? What

are examples of measurable action items that can be created to support each
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step in the goal? Why is goal setting skill management important for
nontraditional undergraduate student success? What are the current methods
of teaching or reinforcing this skill? How can we improve upon current
methods? Ask for suggestions of new strategies and how they can be
incorporated into all content areas?

The facilitator will divide participants into groups of four to for group
collaboration activity to establish the most effective strategies for teaching
goal setting skill management. Remind participants to allow each person to
respond without interruption, record the responses, ask clarifying questions,
and share openly.

Participants will return to whole group discussion in order to share ideas of
how to implement new skill building activities into each content area and
create a plan to evaluate the progress and efficacy of the new ideas. What are
the differences in achievement with goals or without goals? Why are goal
setting and goal management skills important? What is the difference between
a goal and a wish? Why is goal setting skill management an important skill for
students? How does this skill affect students’ success and efficacy?

The facilitator will distribute exit tickets and support the Question and Answer
session while reviewing the key points associated with nontraditional
undergraduate student challenges related to goal setting and goal management
skills including the following issues with ambiguous academic goals that

were: (a) nonspecific or nonexistent, (b) affected by difficult financial
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situations or unfulfilling careers, and (c) affected by the opinions of their
peers. How has your own system of goal setting and goal management skills
developed or changed? Do you use technology to help support your goal
setting and goal management skills system? How can we encourage students
to use an effective goal setting and goal management skills management
system?

e Review the goal setting and goal management skills management theme and
the strategies discussed. Distribute overall evaluation forms. The facilitator
will review overall evaluation forms to check for ways to improve the
professional development session and end Day 3 with a recapitulation of the

all of the days before and also clarify any misunderstandings.

The nontraditional undergraduate college students’ issue of goal setting and goal
management skills management PowerPoint presentation slides, references, and

descriptions for Professional Development for Day 3 are found below:
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ICE BREAKER

ICE BREAKER

LET’S BREAK
INTO GROUPS

O F 4 1. How do you set goals to organize
your personal time?

N

How do you set goals and action
items to break down what needs to
be done to reach your goals in your
professional time?

w

How do you think you could set goals
and what techniques or strategies
that you could share to help
students?

4. Have you struggled with issues of
goal setting, creating action items, or
accurately evaluating the goals?

LET’S BREAK INTO GROUPS OF 4
1. How do you set goals to organize your personal time?
2. How do you set goals and action items to break down what needs to be done

to reach your goals in your professional time?
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. How do you think you could set goals and what techniques or strategies that
you could share to help students?
. Have you struggled with issues of goal setting, creating action items, or

accurately evaluating the goals?

Professional Development Series:
Demonstrating the importance of
effective goal setting
STRATEGIES AND APPROACHES INCLUDE:

b |

SMART GOALS - SPECIFIC MEASUREABLE
ACHIEVABLE REALISTIC AND TIMELY

PROVIDE EXAMPLES

BREAKING GOALS DOWN INTO SMALLER GOALS
FREQUENT REFLECTION

CREATING ACTION ITEMS

MANAGING DISTRACTIONS

A

Y

|

hi

N
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Professional Development Series:
Day 3 MANAGING GOALS

The third theme identified that nontraditional
undergraduate students often expressed that
they had ambiguous academic goals.

NAanmtraditrianal sinmdavraradiiata ctrirdanmte had
INUILILTtaguiuuviiar uiniuci 6I auualLT oLtuuciiIwn 1iau
issues with ambiguous academic goals that
were:

* nonspecific or nonexistent,

« affected by difficult financial situationsor
unfulfilling careers, and

+ affected by the opinions of their peers.

Professional Development Series: Day 3 MANAGING GOALS

The third theme identified that nontraditional undergraduate students often
expressed that they had ambiguous academic goals.
Nontraditional undergraduate students had issues with ambiguous academic goals
that were:
* nonspecific or nonexistent,
» affected by difficult financial situations or unfulfilling careers, and

» affected by the opinions of their peers.
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Professional Development
Series: Day 3

GOALSETTING STRATEGIES Goals
1

2] INTRODUCTION/REVIEW OF THE Setthem,
IMPORTANCE OF GOALS

_) SKILL BUILDING IN EACH CLASS ON Be them.
HOW TO CREATE SMART GOALS AND Reach them.
ACTION ITEMS AND HOW TO MEAURE
YOUR PROGRESS X5

"o

- INTEGRATED TECHNOLOGY

Professional Development Series: Day 3

GOAL SETTING STRATEGIES

U INTRODUCTION/REVIEW OF THE IMPORTANCE OF GOALS

U SKILL BUILDING IN EACH CLASS ON HOW TO CREATE SMART

GOALS AND ACTION ITEMS AND HOW TO MEAURE YOUR

PROGRESS

U INTEGRATED TECHNOLOGY



Yoort wes’ ULSTER

SMART Goal Setting e, USTER

Introduced by:
Erin Madsen

Start with naming
the goat, and then
work down the

pyramid

HOW

9 ways to get it done
Goal Setting Pyramid |
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Questions and Answers

Questions and Answers

* Recap Day 3 Issues with Goal
Setting

Nontraditional undergraduate students had

issues with ambiguous academic goals that

were:

1 nonspecific or nonexistent,

a

affected by difficult financial situations or
unfulfilling careers, and

1 affected by the opinions of their peers.
* Strategiesto help?

* Review and Looking Forward for
Change

* Recap Day 3 Issues with Goal Setting
Nontraditional undergraduate students had issues with ambiguous academic goals
that were:
U nonspecific or nonexistent,
QO affected by difficult financial situations or unfulfilling careers, and
Q affected by the opinions of their peers.
e Strategies to help.

* Review and Looking Forward for Change
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EVALUATION

LET’S BRAINSTORM ON WAYS
TO IMPROVE CONDITIONS
FOR NONTRADITIONAL
UNDERGRADUATESTUDENTS
IN THE AREAS OF

~MANAGING TIME

~MANAGING SOCIAL
CONNECTIONS

~MANAGING GOALS

EVALUATION

LET’S BRAINSTORM ON WAYS TO IMPROVE CONDITIONS FOR

NONTRADITIONAL UNDERGRADUATE STUDENTS IN THE AREAS OF

» MANAGING TIME

» MANAGING SOCIAL CONNECTIONS

» MANAGING GOALS



ACTION ITEMS

What strategies could you
implement in your specific
subject to help nontraditional
students with;

~MANAGING TIME

~MANAGING SOCIAL
CONNECTIONS

~MANAGING GOALS

ACTION ITEMS
What strategies could you implement in your specific subject to help
nontraditional students with.
» MANAGING TIME
» MANAGING SOCIAL CONNECTIONS

MANAGING GOALS

e B D=

| would now like to invite
your questions!

205



Perceptions and Experiences
of Nontraditional
Undergraduate Students

Professional Development Series
Erica B. Wattley

Perceptions and Experiences of Nontraditional Undergraduate Students

Professional Development Series

LET’S GET TO KNOW
ONE ANOTHER!

1. WHO AREYOU?

2. WHATIS YOUR ROLE
IN THE
ORGANIZATION?

3. WHAT DO YOU HOPE ',\

TO ACCOMPLISH .
FROM PARTICIPATION i B
IN THIS ) ¥
PROFESSIONAL

8 ]
o 2
DEVELOPMENT? X
e |

LET’S GET TO KNOW ONE ANOTHER!
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. WHO ARE YOU?

. WHAT IS YOUR ROLE IN THE ORGANIZATION?

. WHAT DO YOU HOPE TO ACCOMPLISH FROM PARTICIPATION IN

THIS PROFESSIONAL DEVELOPMENT?

Professional Development Series:
Nontraditional Undergraduate
Student

Objectives:

L} identify nontraditional
undergraduate students’ challenges,

L) discuss nontraditional
undergraduate students’
experiences and perceptions, and

L1 offer strategies that may change
conditions for students.




Professional Development Series:

Nontraditional Undergraduate
Student

Goals:
-] identify nontraditional
undergraduate students’ challenges,

-] discuss nontraditional
undergraduate students’
experiences and perceptions, and

-1 offer strategies that may change
conditions for students.

208

Professional Development Series: Nontraditional Undergraduate Student

Goals:

O identify nontraditional undergraduate students’ challenges,

O discuss nontraditional undergraduate students’ experiences and perceptions,

and

QO offer strategies that may change conditions for students.
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= Nontraditional undergraduate
WHO ARENONTRADITIONAL  students are students who need

UNDERGRADUATE special modifications to schedules,
format, or delivery of university level
STUDENTS? e

! p g Nontraditional undergraduate
-l © B L“- 4 -‘.- students usually meet one or more of

n ! ‘\ the following characteristics:
' t v (a) enrolled in postsecondary
— education later than most
! a ‘ i () undergraduate students;
- < v (b) attended college part-time;
n ~ r‘ £ v (c) worked full time;
Maad el b . o “ (d) may be financially
™ independent;
= e > v (e) have dependents; or

v (f) do not have a high school
diploma (Pelletier, 2010, p. 1).

WHO ARE NONTRADITIONAL UNDERGRADUATE STUDENTS?

Nontraditional undergraduate students are students who need special
modifications to schedules, format, or delivery of university level courses.

Nontraditional undergraduate students usually meet one or more of the following

characteristics:



v" (a) enrolled in postsecondary education later than most

undergraduate students.

v (b) attended college part-time.

v (c) worked full time.

v (d) may be financially independent.

v (e) have dependents; or

v (f) do not have a high school diploma (Pelletier, 2010, p. 1).

WHAT ARE NONTRADITIONAL The three themes that resulted

UNDERGRADUATE STUDENT

WHAT ARE NONTRADITIONAL UNDERGRADUATE STUDENT

ISSUES?

from the data analysis of

ISSUES? interviews included:

= (a) nontraditional undergraduate

students recognized challenges
related to issues with time,

= (b) nontraditional undergraduate

students experienced challenges
related to issues with social
connections within a school
environment, and

(c) nontraditional undergraduate
students demonstrated challenges
related to ambiguous academic
goals.

210

The three themes that resulted from the data analysis of interviews included:

(a) nontraditional undergraduate students recognized challenges related to

issues with time,
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(b) nontraditional undergraduate students experienced challenges related to
issues with social connections within a school environment, and

(c) nontraditional undergraduate students demonstrated challenges related

to ambiguous academic goals.

TIME
MANAGEMENT IS

LIFE
MANAGEMNENT.

Robin Sharma

.. 3
ICE BREAKER rime
. DNCANLCN management
is

~Ilcife

LET’S BREAK
INTO GROUPS :
OF 4 " S SRR,

organize your personal time?
g Y

N

How do you incorporate time
management techniquesto
organize your professional time?

3. How do you think you could
incorporate time management
technique strategies to help

students?

Have you struggled with issues of
time r‘nanagernent?
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ICE BREAKER

LET’S BREAK INTO GROUPS OF 4
5. How do you incorporate time management techniques to organize your
personal time?
6. How do you incorporate time management techniques to organize your
professional time?
7. How do you think you could incorporate time management technique
strategies to help students?

8. Have you struggled with issues of time management?

Professional Development Series:
Incorporating time management
strategies into each content area
STRATEGIES AND APPROACHES INCLUDE:

» MAKING LISTS

~ USING A UNIFIED CALENDAR

~ SCHEDULING WORK TIME AS APPOINTMENTS
~» TIME BLOCKING

» TOP THREE EACH DAY

~ INTEGRATING TECHNOLOGY

» USING REMINDERS
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Time Management : Failure Reasons

¥ No List For “TO-DO™

v Not Setting Personal
GOALS

¥ No Priovities

v Failing To Manage
Distraoctions

¥ Procrastination

¥ Too Many Tasks Without
Plan

v No Breaks

v Neo Upgraodation Based
On Milestone Results

v Ineffectively Scheduling

Tasks

www.dlarystore.com |
|

Professional Development Series: Day 1

Professional Development
Series: Day 1

TIME MANAGEMENT STRATEGIES

-] INTRODUCTION/REVIEW OF THE
IMPORTANCE OF TIME MANAGEMENT @

] SKILL BUILDING IN EACH CLASSON
HOW TO SCHEDULE STUDY, WORK, @
AND LIFE OBLIGATIONS

-] INTEGRATED TECHNOLOGY

TIME MANAGEMENT STRATEGIES

213
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U INTRODUCTION/REVIEW OF THE IMPORTANCE OF TIME

MANAGEMENT

U SKILL BUILDING IN EACH CLASS ON HOW TO SCHEDULE STUDY,
WORK, AND LIFE OBLIGATIONS

U INTEGRATED TECHNOLOGY

Professional Development Series:
Day 1 MANAGING TIME

The first theme identified that nontraditional
undergraduate students experienced
academic difficulties related to issues with
time.

Nontraditional undergraduate students
experienced such as challenges related to

- job responsibilities,

-J scheduling activities, and
-J demonstrating consistent effort.

Professional Development Series: Day 1 MANAGING TIME

The first theme identified that nontraditional undergraduate students experienced
academic difficulties related to issues with time.
Nontraditional undergraduate students experienced such as challenges related to
U job responsibilities,
U scheduling activities, and

U demonstrating consistent effort.
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Developing a Schedule.

Deter « how vou spend a tepical 24-houwr day

Lrear 0 Dewrs yo0 spened o cachh scrivm
I the these cnsesed & loes ham cese hoer. wee
“

B oatehos voow e deoss an oy

Hours Remaning Mo (repn oS or o

Questions and Answers

* Recap Day 1 Issues with Time

- Key points

Nontraditional undergraduate students
experienced challenges related to

« job responsibilities,
» scheduling activities, and
« demonstrating consistent effort.

» Strategies to help?

* Preview for Day 2 Issues with
Social Connection

Questions and Answers

Recap Day 1 Issues with Time

Key points

Nontraditional undergraduate students experienced challenges related to
* job responsibilities,

* scheduling activities, and



216

* demonstrating consistent effort.
Strategies to help.

Preview for Day 2 Issues with Social Connection

ICE BREAKER —

NETWORKING
IS ALL ABOUT

ACTIVE
LETIS BREAK PARTICIPATION
INTO GROUPS

your peersin your personal life?

OF 4 1. How do you socially connect with

N

How do you socially connect with
people in your professional
environment?

3. How do you think you could
incorporate social connection and
communication techniques or
strategies to help students?

4. Have you struggled with issues of

connecting socially?

ICE BREAKER

LET’S BREAK INTO GROUPS OF 4
5. How do you socially connect with your peers in your personal life?
6. How do you socially connect with people in your professional environment?
7. How do you think you could incorporate social connection and
communication techniques or strategies to help students?

8. Have you struggled with issues of connecting socially?
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Professional Development Series:
Developing effective verbal and
written communication skills to
improve social connections

STRATEGIES AND APPROACHES INCLUDE:

» DEVELOPING A RAPPORT

# ACTIVE LISTENING

» VERBAL COMMUNICATION EFFECTIVENESS
» GESTURES AND NONVERBAL CUES

» WRITTEN COMMUNICATION EFFECTIVENESS
» FORMAL VS INFORMAL

~ OPPORTUNITIES TO PRACTICE INDIVIDUALLY
AND CORPORATELY

Professional Development Series:
Day 2 MANAGING SOCIAL

CONNECTIONS

Participants struggled to identify socially
with other students and this did not
facilitate their involvement in campus
activities.

Nontraditional Undergraduate Students
had issues:

- identifying socially with other
students,

- prioritizing schoolwork over social
interaction, and

) assimilating into the social group.
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Professional Development Series: Day 2 MANAGING SOCIAL

CONNECTIONS

Participants struggled to identify socially with other students, and this did not
facilitate their involvement in campus activities.
Nontraditional Undergraduate Students had issues:
U identifying socially with other students,
U prioritizing schoolwork over social interaction, and

U assimilating into the social group.
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Professional Development
Series: Day 2

SOCIAL CONNECTION MANAGEMENT
STRATEGIES

- INTRODUCTION/REVIEW OF THE
IMPORTANCE OF SOCIAL CONNECTIONS
FACULTY, PEER, COMMUNITY

- SKILL BUILDING IN EACH CLASS ON HOW
TO COMMUNICATE EFFECTIVELY,
PRIORITIZE SOCIAL INTERACTIONS, SELF-
ADVOCATE

) INTEGRATED TECHNOLOGY

Professional Development Series: Day 2

SOCIAL CONNECTION MANAGEMENT STRATEGIES

U INTRODUCTION/REVIEW OF THE IMPORTANCE OF SOCIAL
CONNECTIONS FACULTY, PEER, COMMUNITY

U SKILL BUILDING IN EACH CLASS ON HOW TO COMMUNICATE
EFFECTIVELY, PRIORITIZE SOCIAL INTERACTIONS, SELF-
ADVOCATE

U INTEGRATED TECHNOLOGY
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1”/ SELF-ADVOCATE — ASK
QUESTIONS

BE ENGAGED — LOOK
FOR WAYS TO CONNECT

o

COMMUNICATION WITH
FACULTY, PEERS, AND
COMMUNITY MEMBERS
FOR SUCCESS!

COMMUNICATION WITH FACULTY, PEERS, AND COMMUNITY
MEMBERS FOR SUCCESS!
SELF-ADVOCATE - ASK QUESTIONS

BE ENGAGED - LOOK FOR WAYS TO CONNECT

Questions and Answers

* Recap Day Issues with Social
Connection

* Key points

Nontraditional Undergraduate Students had
issues:

) identifying socially with other students,

1 prioritizing schoolwork over social
interaction, and

] assimilating into the social group.

» Strategies to help?

* Preview for Day 3 Issues with Goal
Setting




Questions and Answers

Recap Day Issues with Social Connection

Key points

Nontraditional Undergraduate Students had issues:
identifying socially with other students,
prioritizing schoolwork over social interaction, and
assimilating into the social group.

Strategies to help.

Preview for Day 3 Issues with Goal Setting

221
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ICE BREAKER

ICE BREAKER

LET’S BREAK
INTO GROUPS

O F 4 1. How do you set goals to organize
your personal time?

N

How do you set goals and action
items to break down what needs to
be done to reach your goals in your
professional time?

w

How do you think you could set goals
and what techniques or strategies
that you could share to help
students?

4. Have you struggled with issues of
goal setting, creating action items, or
accurately evaluating the goals?

LET’S BREAK INTO GROUPS OF 4
5. How do you set goals to organize your personal time?
6. How do you set goals and action items to break down what needs to be done

to reach your goals in your professional time?
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. How do you think you could set goals and what techniques or strategies that
you could share to help students?
. Have you struggled with issues of goal setting, creating action items, or

accurately evaluating the goals?

Professional Development Series:
Demonstrating the importance of
effective goal setting
STRATEGIES AND APPROACHES INCLUDE:

b |

SMART GOALS - SPECIFIC MEASUREABLE
ACHIEVABLE REALISTIC AND TIMELY

PROVIDE EXAMPLES

BREAKING GOALS DOWN INTO SMALLER GOALS
FREQUENT REFLECTION

CREATING ACTION ITEMS

MANAGING DISTRACTIONS

A

Y

|

hi

N
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Professional Development Series:
Day 3 MANAGING GOALS

The third theme identified that nontraditional
undergraduate students often expressed that
they had ambiguous academic goals.

NAanmtraditrianal sinmdavraradiiata ctrirdanmte had
INUILILTtaguiuuviiar uiniuci 6I auualLT oLtuuciiIwn 1iau
issues with ambiguous academic goals that
were:

* nonspecific or nonexistent,

« affected by difficult financial situationsor
unfulfilling careers, and

+ affected by the opinions of their peers.

Professional Development Series: Day 3 MANAGING GOALS

The third theme identified that nontraditional undergraduate students often
expressed that they had ambiguous academic goals.
Nontraditional undergraduate students had issues with ambiguous academic goals
that were:
* nonspecific or nonexistent,
» affected by difficult financial situations or unfulfilling careers, and

» affected by the opinions of their peers.
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Professional Development
Series: Day 3

GOALSETTING STRATEGIES Goals
1

2] INTRODUCTION/REVIEW OF THE Setthem,
IMPORTANCE OF GOALS

_) SKILL BUILDING IN EACH CLASS ON Be them.
HOW TO CREATE SMART GOALS AND Reach them.
ACTION ITEMS AND HOW TO MEAURE
YOUR PROGRESS X5

"o

- INTEGRATED TECHNOLOGY

Professional Development Series: Day 3

GOAL SETTING STRATEGIES

U INTRODUCTION/REVIEW OF THE IMPORTANCE OF GOALS

U SKILL BUILDING IN EACH CLASS ON HOW TO CREATE SMART

GOALS AND ACTION ITEMS AND HOW TO MEAURE YOUR

PROGRESS

U INTEGRATED TECHNOLOGY



Yoort wes’ ULSTER

SMART Goal Setting e, USTER

Introduced by:
Erin Madsen

Start with naming
the goat, and then
work down the

pyramid

HOW

9 ways to get it done
Goal Setting Pyramid |

226
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Questions and Answers

Questions and Answers

* Recap Day 3 Issues with Goal
Setting

Nontraditional undergraduate students had

issues with ambiguous academic goals that

were:

1 nonspecific or nonexistent,

a

affected by difficult financial situations or
unfulfilling careers, and

1 affected by the opinions of their peers.
* Strategiesto help?

* Review and Looking Forward for
Change

* Recap Day 3 Issues with Goal Setting
Nontraditional undergraduate students had issues with ambiguous academic goals
that were:
U nonspecific or nonexistent,
QO affected by difficult financial situations or unfulfilling careers, and
Q affected by the opinions of their peers.
e Strategies to help.

* Review and Looking Forward for Change
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EVALUATION

LET’S BRAINSTORM ON WAYS
TO IMPROVE CONDITIONS
FOR NONTRADITIONAL
UNDERGRADUATESTUDENTS
IN THE AREAS OF

~MANAGING TIME

~MANAGING SOCIAL
CONNECTIONS

~MANAGING GOALS

EVALUATION

LET’S BRAINSTORM ON WAYS TO IMPROVE CONDITIONS FOR

NONTRADITIONAL UNDERGRADUATE STUDENTS IN THE AREAS OF

» MANAGING TIME

» MANAGING SOCIAL CONNECTIONS

» MANAGING GOALS



ACTION ITEMS

What strategies could you
implement in your specific
subject to help nontraditional
students with;

~MANAGING TIME

~MANAGING SOCIAL
CONNECTIONS

~MANAGING GOALS

ACTION ITEMS
What strategies could you implement in your specific subject to help
nontraditional students with.
» MANAGING TIME
» MANAGING SOCIAL CONNECTIONS

MANAGING GOALS

e B D=

| would now like to invite
your questions!

229
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Daily Exit Tickets for Professional Development on Perceptions and Experiences

of Nontraditional Undergraduate Students
Day 1 Exit Ticket
Describe the issues nontraditional undergraduate students had with managing time?

Name an approach that could be used to improve these issues.

Day 2 Exit Ticket
Describe the issues nontraditional undergraduate students had with managing social
connections?

Name an approach that could be used to improve these issues.

Day 3 Exit Ticket
Describe the issues nontraditional undergraduate students had with managing goal
setting?

Name an approach that could be used to improve these issues.
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Summative Assessment
Evaluation Form of Professional Development on Perceptions and Experiences of

Nontraditional Undergraduate Students

Please provide your feedback below using a scale of 1 (lowest) to 5 (highest).
Please rate this professional development on the content.
1 2 3 45
Please rate this professional development on the presentation.
1 2 3 45
Please rate this professional development on the materials.
1 2 3 45
Please rate this professional development on the participant engagement opportunities.
1 2 3 45
Please rate this professional development on the location.
1 2 3 45
Please rate this professional development on the presenter.
1 2 3 45

Please share any additional comments here below.

Thank you for your time and participation!
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Appendix B: Participant Interview Guide
The overarching question that will guide this study is as follows: What are the

academic, social, and goal achievement perceptions and experiences about leaving the
university before graduating of nontraditional undergraduate student dropouts? The
research questions for this study are:
RQ1 What are the perceptions of nontraditional undergraduate student dropouts about the
influence of academic difficulties, social life, and unresolved educational and
occupational goals on leaving the university before graduating?
Tell me about the classes in which you enrolled.

o What academic challenges did you face?

o Did you seek extra help, tutoring or academic guidance while taking

classes?
o Can you tell me about how you expected to spend your time during a

typical week with regards to coursework?

Tell me about the social life.
o How did you integrate your existing social life with the new social life you
developed while taking classes?
o What did find challenging about the new aspects of your social life?
o Can you tell me about how you expected to spend your time during a

typical week with regards to social activities?
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Tell me about your educational and occupational goals that prompted you to begin
school.
o How did your work experience compare to your educational and occupational
goals?
o Describe your family or social life at that time and its relationship to your
educational and occupational goals?
o What were your expectations of how college would impact your opportunities,

skills, or preparation to achieve your educational and occupational goals?

RQ2 What were the academic, social and/or unresolved goal experiences of
nontraditional undergraduate student dropouts that led them to decide to leave the
university before graduating?
Tell me about the classes in which you enrolled.

o Describe any negative experiences in class or with your instructors?

o Describe any negative academic experiences in your classes related to

your performance, preparation, or peers?
o Can you tell me about how you spent your time during a typical week with

regards to coursework?

Tell me about your experiences in the social realm outside of school.
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Describe any negative experience you had in your social life while taking
classes.

How did those negative experiences affect your performance, efforts, or
motivation?

Can you tell me about how you spent your time during a typical week with

regards to social activities?

Tell me about your experiences in reaching your educational and occupational goals.

O

How did your educational and occupational goals affect your performance,
efforts, or motivation?

Describe any challenges or barriers to success that you experienced in
trying to meet your educational and occupational goals?

Can you tell me about how you spent your time during a typical week with

regards to achieving your educational and occupational goals?



