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Abstract 

Nontraditional undergraduate students have had a high attrition rate over the course of a 

4-year program at a for-profit northeastern university. The purpose of this study was to 

investigate the perceptions and experiences of nontraditional undergraduate dropout 

students about the influence of academic difficulties, social life, and unresolved 

educational and occupational goals on leaving the university before graduating. The 

conceptual framework was guided by Tinto’s model of student persistence. The research 

questions focused on nontraditional undergraduate student perceptions and experiences of 

academic difficulties, social life, and unresolved goals. A basic qualitative study design 

was used to capture the insights of 10 nontraditional undergraduate students who left the 

university before graduating; a purposeful sampling process was used to select the 

participants. Emergent themes were identified through open coding, and the findings 

were developed and checked for trustworthiness through member checking and rich 

descriptions. The findings revealed that nontraditional undergraduate students need 

support, training, and guided practice with managing time, social connections, and goals. 

A professional development project was created to provide undergraduate instructors 

with strategies and approaches to improve learning conditions, academic performance, 

and retention of nontraditional undergraduate students. This study has implications for 

positive social change by creating a structure to provide undergraduate university 

instructors with strategies and approaches for improving support and instruction for 

nontraditional undergraduate students. 
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Section 1: The Problem 

The Local Problem 

A for-profit university located in the northeastern United States has focused its 

mission on providing university services for nontraditional undergraduate students. 

Pelletier (2010) identified nontraditional undergraduate students as students who meet 

one or more of the following criteria: (a) they may work full time, (b) they may be older 

than most other undergraduate students in their classes, (c) they may attend college part-

time, (d) they may be financially independent, (e) they may have dependents other than a 

spouse, (f) they may be a single parent, or (g) they may not have a high school diploma 

(p. 2). Nontraditional undergraduate students may have work, family, social, or health 

issues that could become obstacles to accessing a college education (Metzner & Bean, 

1987). Prior to the expansion of the for-profit education sector, nontraditional 

undergraduate students had few options for obtaining an advanced degree. To mitigate 

this problem for nontraditional undergraduate students, for-profit universities focused on 

making concessions to nontraditional undergraduate students’ needs such as relaxed 

admission standards and convenience of online, ground, or hybrid programs (Black, 

2017). This focus improved the number of nontraditional student enrollments in 

university programs (McMullen, Henderson, & Ison, 2017). For this study, the local 

university of study is identified with the pseudonym, Northern University. According to 

Northern University, the enrollment numbers increased by 18%; however, attrition rates 

increased to 55% as of 2018.  



2 

 

The problem at Northern University is that nontraditional undergraduate students 

had a high attrition rate over the course of a 4-year program. The challenges that 

nontraditional undergraduate students face in university systems are numerous. Locally at 

Northern University, attrition rates have increased from 9% to 16% since 2008, whereas 

nationwide attrition rates have decreased (National Center for Education Statistics, 2012). 

These dropout-rate statistics were shared with full-time faculty during the annual 

conference at Northern University, where one department leader stated that student 

persistence is the responsibility of everyone. Another department leader stated, “We want 

students to successfully persist at Northern University, but these statistics are 

discouraging”. Another member of the committee added, “Our goal is for students to be 

connected and love the university.” After the third course, Northern University reported 

in 2017 that persistence rates improved to 80%, and this encouraged them to explore the 

postenrollment needs of nontraditional students.  

Even though students had to meet admission requirements for the Northern 

University program, attrition rates remain unsatisfactory. The continued rise in attrition 

demonstrates a need for further study. There is a gap in practice at Northern University 

between the university efforts to provide specific support programs and the increase in 

the number of nontraditional undergraduate students who dropout. Attrition affects all 

students but has a greater impact on nontraditional undergraduate students because 

statistically, they were already beginning their education at a deficit by being unable to 

meet traditional admission requirements for public universities (Cotton, Nash, & Kneale, 

2017). Further, nontraditional undergraduate students may be unaware that poor 
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academic performance may affect their grade point average, which may in turn reduce the 

likelihood that they can transfer to a traditional institution (Austin & Lockmiller, 2016). 

It is important to understand attrition from the perspective of undergraduate students 

because the consequences can affect many areas of students’ lives. 

The rise in attrition rates among nontraditional undergraduate students is a 

problem in other locations. While enrollment has increased, the attrition rates have also 

increased, resulting in zero student growth at Northern University, according to the 

enrollment director. The largest numbers of students who are enrolling in college are 

nontraditional (McBride, 2017). Nontraditional students have been defined as students 

who are 25 years or older, who attend school part-time, who work full-time, who may be 

a veteran, who may have children, who have a General Education Diploma instead of a 

high school diploma, who may be a first-generation student, who may be enrolled in 

nondegree programs, or who may have reentered a college program (MacDonald, 2018). 

According to Gilardi and Guglielmetti (2011), nontraditional students struggle with the 

amount of time and energy devoted exclusively to academics. Family issues or financial 

strain greatly affect nontraditional undergraduate students’ persistence (He, 2017). 

The study of nontraditional undergraduate students affects almost all students 

because approximately 74% of all students have at least one nontraditional undergraduate 

student risk factor (Smale & Regalado, 2017). Nontraditional undergraduate students 

begin with challenges related to family, finances, and academic preparation that make 

their educational journeys more difficult (Chung, Turnbull, & Chur-Hansen, 2017). 

Nontraditional undergraduate student dropouts may have had negative prior educational 
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experiences that affected their ability to develop positive relationships with faculty, staff, 

and other students (Furner, 2017). Mukherjee, McKinney, Hagedorn, Purnamasari, and 

Martinez (2017) noted that helping students be more effective money managers was one 

way to affect change for nontraditional students. Some universities are developing study 

skills courses because this population struggles with these skills (Paulsen & Sayeski, 

2013). Additionally, student support programs for nontraditional undergraduate students 

include increased contact with faculty and staff as well as student mentors (Jilg & 

Southgate, 2017). 

Rationale 

Attrition affects all students, but nontraditional undergraduate students are 

affected the most because statistically, they began their education at a deficit by being 

unable to meet traditional admission requirements for public universities (Cotton et al., 

2017). For-profit universities have tried to create support programs to address their needs, 

but despite this, some academic counselors are bombarded with nontraditional student 

problems that lead to decreased student persistence explained the lead academic 

counselor. This problem choice is justified by the continued problem with nontraditional 

undergraduate student attrition despite the student support programs that were designed 

to meet their needs, a shared student support team member. The fact that nontraditional 

student persistence continues to be a problem despite many attempts at providing 

interventions rationalizes the need for further study.  

Nontraditional undergraduate student attrition is a problem for students, staff, and 

stakeholders. One student stated that they thought college was going to make their life 
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better, but now they worry because they owe a huge student loan payment, described a 

financial aid representative. One instructor claimed that the students have too many 

outside problems; if they could just fix them, they could complete their work. An 

admissions representative complained that no matter how many times she explains the 

technology requirements, students inevitably come back to complain that instructors will 

not accept their work when it is not submitted in the correct format.  

The staff is greatly affected by nontraditional undergraduate student attrition 

because classes are canceled due to low enrollment, and academic counselors or support 

staff are terminated or reassigned. Adjunct instructors have collectively complained about 

not receiving course offerings and are not comforted when told that it is based on student 

enrollment. One instructor did not understand why a student did not submit an 

assignment on time. When he was encouraged to work with a student who had a death in 

the family, the instructor said that the student knew that he had this assignment coming 

up weeks ago. Another adjunct instructor protested that her job is complicated by having 

to try to teach students the difference between scholarly writing and texting language. 

Stakeholders are also affected by nontraditional undergraduate student attrition because 

they do not see the return on their investments. Even the parent of one nontraditional 

student who had been hospitalized questioned how to put her son’s classes on hold 

because the family had collectively come together to ensure he could pay for school. His 

potential failure would hurt the family, commented an admissions officer. 

Nontraditional undergraduate students have a high attrition rate over the course of 

a 4-year program at a for-profit northeastern university. The purpose of this study was to 
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investigate the perceptions and experiences of nontraditional undergraduate dropout 

students about the influence of academic difficulties, social life, and unresolved 

educational and occupational goals on leaving the university before graduating. 

Additional information that provides evidentiary support to this research will appear in 

the next section.  

Definition of Terms 

Special terms associated with the problem are defined and cited here. 

For-profit institutions: Run by companies that operate under the demands of 

investors and stockholders. These institutions are privately run and exist, at least in part, 

to earn money for their owners. Nevertheless, for-profit colleges can receive up to 90% of 

their revenue from federal student aid (National Association for College Admission 

Counseling, 2016). 

Hybrid classes: Classes that are offered in a combination of online and on-ground 

formats (Roseth, Akcaoglu, & Zellner, 2013). 

Nontraditional undergraduate students: Students who need special modifications 

to schedules, format, or delivery of university level courses. Nontraditional 

undergraduate students usually meet one or more of the following characteristics: (a) 

enrolled in postsecondary education later than most undergraduate students, (b) attend 

college part-time, (c) work full time, (d) may be financially independent, (e) have 

dependents, or (f) do not have a high school diploma (Pelletier, 2010). 
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Proximate structures: The social frameworks to which students relate, with which 

they identify, and that they join that contribute to or detract from academic success 

(Stryker, Serpe & Hunt, 2005). 

The next section includes the explanation of the significance of this study as it 

relates to the problem that is caused when nontraditional undergraduate students drop out. 

Significance of the Study 

Student persistence is a national concern because it requires the effective use of 

financial, human, and physical resources in order to satisfy the need for well-educated 

citizens (Woods, 2016). As educational access has expanded to include previously 

excluded individuals, it has led to an increase in cost and retention pressures (Campbell 

& Mislevy, 2013). College costs expanded while including those who were previously 

excluded, so more services are now offered at institutions, and the technology 

requirements are increasingly extensive (King & Thompson, 2016). Moreover, when 

students drop out, they incur debt without the benefit of having attained a degree; these 

high debt loads can be unpaid, impacting students’ personal futures and the national 

economy (Goldrick-Rab, 2016). By identifying factors that contribute to high-attrition 

levels, Northern University could decrease nontraditional student attrition rates. 

The purpose of this study was to investigate the perceptions and experiences of 

nontraditional undergraduate dropout students about the influence of academic 

difficulties, social life, and unresolved educational and occupational goals on leaving the 

university before graduating. The local educational setting could benefit from the study 

results that might be useful to improve student persistence. Other educational 
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organizations could garner a greater understanding about nontraditional undergraduate 

attrition and about strategies to increase student success. Investigating nontraditional 

undergraduate student dropout perceptions and experiences about leaving the university 

before graduating may have larger implications about how to properly meet their needs in 

other educational contexts from Kindergarten  to 12th grade preparation to 

postenrollment nontraditional undergraduate student support.  

Research Questions 

Nontraditional undergraduate students have a high attrition rate over the course of 

a 4-year program at a for-profit northeastern university. The purpose of this study was to 

investigate the perceptions and experiences of nontraditional undergraduate dropout 

students about the influence of academic difficulties, social life, and unresolved 

educational and occupational goals on leaving the university before graduating. 

Nontraditional undergraduate student attrition has been a problem, and dropout rates have 

increased beginning in 2008 at Northern University. The problem with high attrition rates 

at the Northern University could be improved by an exploration of nontraditional 

students’ perceptions and experiences about leaving the university before graduating. The 

research questions for this study are as follows:  

Research Question (RQ)1: What were the perceptions of nontraditional 

undergraduate student dropouts about the influence of academic difficulties, social life, 

and unresolved educational and occupational goals on leaving the university before 

graduating? 
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RQ2: What were the academic, social, and/or unresolved goal experiences of 

nontraditional undergraduate student dropouts that led them to decide to leave the 

university before graduating? 

Review of the Literature 

Conceptual Framework 

The conceptual framework that grounded this study was based upon Tinto’s 

(1975) model of student persistence and retention. Tinto (2017) concluded that attrition is 

not the goal of students, but persistence is. Tinto (1975) proposed his model of 

persistence and retention; it was built on three major concepts: academic difficulties, 

social life, and unresolved educational and occupational goals. According to Tinto 

(1975), when students faced academic difficulties such as grade performance, lack of 

enthusiasm for the subject, lack of interest in studying the subject, and lack of 

responsibility as a student, they were likely to drop out of the class. Institutional 

departure also happened when students did not get involved in social life like peer-to-

peer interactions, faculty student interactions, and enjoyment of student life (Little, Gaier, 

& Spoutz, 2018). Academic difficulty and a lack of social life can lead to unresolved 

goals and the loss of the persistence needed for graduation (Tinto, 1975).  

With this theory, Tinto (1975) suggested that students’ retention depends on their 

social and academic integration into the college. He also mentioned that the more 

students understand their academic and social realms of college, the more likely it is that 

they complete their degree (Tinto, 1975, 1987). Continuing to explore retention and 

persistence, Tinto (1987) established the “paradox of institutional commitment” (p.11). 
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According to the paradox, students’ retention in college is related to students’ academic 

and social involvement in college. Tinto’s theory can give insights into why 

nontraditional students drop out. Tinto (1975) proposed his model of persistence and 

retention; it was built on three major concepts: academic difficulties, social life, and 

unresolved educational and occupational goals. According to Tinto (1975), when students 

faced academic difficulties such as grade performance, lack of enthusiasm for the subject, 

lack of interest in studying the subject, and lack of responsibility as a student, they were 

likely to drop out of the class. Institutional departure also happened when students did not 

get involved in social life like peer-to-peer interactions, faculty student interactions, and 

enjoyment of student life. Academic difficulty and a lack of social life lead to unresolved 

goals and the loss of the persistence needed for graduation (Tinto, 1975).  

These key elements logically connect to the problem of nontraditional 

undergraduate student attrition. Although attrition affects all students, it has a greater 

impact on nontraditional undergraduate students because statistically, they were already 

beginning their education at a deficit by being unable to meet traditional admission 

requirements for public universities (Cotton et al., 2017). Tinto’s social integration 

framework and model of student persistence relate to instrument development, data 

analysis, and the key research question: What are the perceptions and experiences about 

leaving the university before graduating of nontraditional undergraduate student dropouts 

in the areas of academic difficulties, social life, and unresolved educational and 

occupational goals? Nontraditional undergraduate student dropout perception and 

experiences relate to Tinto’s model of student retention and persistence and share the 
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same categories of interest such as academic difficulties, social life, and unresolved 

educational and occupational goals (Tinto, 2017).  

Review of the Broader Problem 

The literature review for the problem with nontraditional undergraduate dropouts 

was organized by defining nontraditional undergraduate characteristics, challenges, and 

curricular needs. The keywords and search terms used to explore this topic were 

undergraduate attrition rates, college tuition rates, undergraduate student needs, at-risk 

students, student persistence or retention, nontraditional undergraduate students, and 

student support. Databases for these keywords and search terms included but were not 

limited to ERIC, SAGE Journals, PsycINFO, and ProQuest Central. In the next section, I 

present the conceptual framework for the study, define the target group, and outline the 

significance of the study.  

Nontraditional Undergraduate Student Characteristics 

The for-profit online university was created to answer the need of convenience for 

students who were unable to attend college in a traditional manner (Sperling, 2017). The 

creation of the online program was designed to provide an opportunity for students to 

attend school in an asynchronous way (Swift, 2018). The concept would provide 

instruction under the accreditation and curriculum standards of the traditional brick and 

mortar setting with an added benefit of convenience via technology (Robinson, 2017). 

This distance learning technology created an opportunity; however, there are some unmet 

needs that students discovered to be insurmountable and therefore caused their attrition 

(Miller, Topper, & Richardson, 2017). The modified support programs may mirror 
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similar programs that were created to help with the transition from middle school to high 

school (Faulkner, 2017). With these improvements, it could possibly increase graduation 

rates, like the ones created for incoming high school freshman success (Frost & Dreher, 

2017). Colleges and universities can use this program to better support undergraduate 

students and improve graduation rates and societal contributions (Sutter & Paulson, 

2017). 

Nontraditional students may have difficulty with one or more admission 

standards, requirements, or indicators such as being older than 24, not living on campus, 

and studying less than full time in a traditional academic-admission environment 

(Davidson & Wilson, 2016). Areas with which nontraditional undergraduate students 

have struggled created a need to modify requirements to allow certain students the 

opportunity to attend college (Boliver, 2016). For example, for-profit schools do not 

ascribe to a competitive admission environment such that students with noncompetitive 

Scholastic Aptitude Test scores can attend college (Hurwitz, Mbekeani, Nipson, & Page, 

2016). With the modified admission requirements, the administrators designed an 

orientation, remediation, support, and tutoring program to address needs specific to 

nontraditional undergraduate students (Ko & Rossen, 2017). As part of this program, 

students attend an orientation course to learn about the academic process and procedures 

related to degree attainment (Webster, 2016). Further, in the orientation program, 

students are trained to identify and locate the resources they will need throughout their 

tenure in a program (Ovink, 2017). 
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Students who experience difficulties meeting admission requirements may have a 

sense, even after being accepted into the program, that they do not belong (Ribera, Miller, 

& Dumford, 2017). Student needs may develop at the university level, but more often, 

they carry over from previous learning experiences (Estonanto, 2017). For example, a 

student may have trouble in elementary, middle, or high school that can negatively 

impact their perceptions, performance, and attendance (Sutton, Langenkamp, Muller, & 

Schiller, 2018). Their previous school experiences may predetermine their levels of 

anxiety, and these negative perceptions can create anxiety, whether they are real or 

imagined (Bhowmick, Young, Clark, & Bhowmick, 2017). Anxiety perpetuates learning 

difficulties, diminishes student effort, and complicates faculty-student relationships 

because instructors may find developing a rapport with students who have higher anxiety 

levels difficult (McBride et al., 2016). 

Once students meet requirements for admission, they must complete a financial-

aid application and register for classes that specialize in helping nontraditional 

undergraduate students attend college (University of Northern Iowa Alumni Association, 

2017). The specific issue of enrolling students is not the problem, and some universities 

cater to the needs of nontraditional undergraduate students (Pitman et al., 2017). The 

issue is the attrition rate of nontraditional undergraduate students whose needs were the 

catalyst for the inception of this for-profit university (Davis, 2017). When students 

discontinue their education prior to graduation, it creates the problem of attrition for 

students, staff, and stakeholders (Black, 2017). 
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Nontraditional Undergraduate Student Challenges 

Ehlert, Finger, Rusconi, and Solga (2017) examined the results of guarantees to 

college admission on economic and college-application behavior. Despite many strides in 

racial equality, researchers saw no changes in application behavior because admissions of 

minority-students from poor backgrounds have not increased (Hilton & Gray, 2017). 

Improving college-attendance rates has become a priority for university officials 

(Feldman, 2017). Unmet nontraditional students’ needs require university officials to 

continue to improve enrollment strategies to target minority students living below the 

poverty level (Herman, 2017). It is important to examine the entire enrollment process, 

beginning with the application, to see if modifications need to be made to ethically 

support minority students living below the poverty level (Robinson, 2017). 

The educational experience forms a foundation that can either support or destroy 

students’ future educational expectations (Sadovnik, Cookson, Semel, & Coughlan, 

2017). Those prior need experiences can create attitudes that influence perceptions, 

behaviors, and ultimately, outcomes (Prasad, Showler, Ryan, Schmitt, & Nye, 2017). It is 

critical for instructors to nurture a positive experience, and students must also be aware of 

the impact that their experiences can have on their efforts related to work and interacting 

with faculty (Angus & Hughes, 2017). Positive prior experiences are not the only 

experiences that transfer and affect student performance (Bryant & Veroff, 2017). 

Negative experiences can impact a student’s entire educational future (Giannakos, 

Pappas, Jaccheri, & Sampson, 2017). Early experiences related to unmet needs affect the 

attitude a student develops and forms a basis of comparison or a standard that students 
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can maintain for years to come (Grant & Ray, 2018). For example, Shapiro et al., (2017) 

stated that students’ negative attitudes can persist throughout their academic career in 

elementary, middle, high school, and college. Thus, addressing needs and causes for 

anxiety in the educational lives of students is crucial to their future academic success 

(Heller & Cassady, 2017). 

Students’ prior experiences can affect the way they view their new educational 

experiences because they may assume that they will struggle with coursework and faculty 

relationships as they have in the past (Bickerstaff, Barragan, & Rucks-Ahidiana, 2017). 

These student perceptions can affect student behavior and expectations. Anxiety is a fear 

that students develop, based on their perceptions of threats; these feelings can interfere 

with many academic and personal situations (Zapata, 2017). A fear of mathematics, for 

example, can manifest as a fear of statistics, which affects students’ abilities in 

quantitative studies and ultimately their success as marketing majors (Skaalvik, Federici, 

Wigfield, & Tangen, 2017). This manifestation creates stress, poor performance, and 

negative attitudes toward the subject matter and possibly the instructors in the course 

(Harris, Campbell Casey, Westbury, & Florida-James, 2016). 

Despite support programs to address difficulties in reaching successful 

completion of a degree, graduation gaps continue to widen among affected groups. Syam 

(2017) examined the results that some public universities have had in buoying graduation 

rates for undergraduate students. Whites graduate at twice the rate of Blacks and almost 

three times the rates of those from Hispanic backgrounds (Bankston & Caldas, 2017). 

Smith and Persson (2016) suggested that some reasons for these gaps were underfunded 



16 

 

schools and a lack of materials for minority high school students. Some public 

institutions in the Smith and Persson (2016) study entitled “Teacher satisfaction in high 

poverty schools” managed to eliminate the graduation gap based on race or significantly 

reduce them by efforts to specifically support those groups (Baker, Klasik, & Reardon, 

2018). Cohen-Vogel, Little, and Fierro (2017) outlined pertinent information on subgroup 

rates of graduation and which factors were most instrumental in supporting these groups. 

High school counselors informed and often hosted college fairs to expose students to the 

opportunities that await them after high school (Huber, 2017). Students were informed of 

course requirements, testing requirements, and financial obligations related to college 

(Mukherjee et al., 2017).  

College-aged students with disabilities transitioning may need additional support 

(Milsom & Sackett, 2018). Sometimes a student may miss the opportunity to receive 

special services by just a few points on a measured scale during the identification or 

eligibility phase (Gregg et al., 2016). The cut off may exclude certain students who need 

extra support. The idea of individualized education programs is that all students are 

identified as needing additional resources to facilitate learning and have special needs 

(Smith, 1990). The philosophy of individualized education programs is that students have 

different strengths and weaknesses (Asimow, Kennedy, & Lees, 2016). These strengths 

can be reinforced, and the weaknesses may be diminished by making accommodations to 

support student successes and ultimately modify the overall curriculum to best suit 

student needs (Young, Bonanno-Sotiropoulos, & Smolinski, 2018). It may be quite 
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beneficial to include the needs of all students in order to improve conditions for all 

students (Wlodkowski & Ginsberg, 2017). 

Esteem issues could be carried over from prior need experiences; however, 

esteem can change and improve based on interactions in one’s new environment 

(Weisskirch, 2016). These differences could have been attributed to students’ experiences 

meeting their needs prior to college enrollment (Lile, Ottusch, Jones, & Richards, 2018). 

If students experienced success in certain areas of study, they may have developed a 

deeper interest and confidence which facilitates learning in postsecondary institutions 

(Shernoff, Csikszentmihalyi, Schneider, & Shernoff, 2014). Once students have interest 

and confidence, their concerns about how to pay for the education still exists. Waschull’s 

(2013) study examined factors affecting student performance, preparation, and 

persistence of courses and found that although online students were more apt to fail the 

course, performance and evaluation methods were the same. It is still imperative to 

further explore online courses, even though online students performed lower on final 

examinations and course tests (Perna et al., 2014). 

Family or scholarship support may change if the rates of degree attainment are 

made accessible (Hansen, 2014). Kelly and Schneider (2011) pointed out that institutions 

of higher learning must be accountable for the tuition rates they receive and must be 

responsible to students. Discussing the allocations of tuition and fees charged by 

universities begins the evaluation; however, a more complete picture of how these 

allocations affect students’ financial lives is needed (Boatman & Long, 2016). According 

to the Consumer Price Index between 2004 and 2007 tuition and fees increased 
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dramatically by 10% (Reindl, 2007). Even with increases in tuition and fees, attendance 

rates increased by 19%. Of public and private universities, 85% said their fees per year 

were more than $50,000. The ever-increasing tuition and fees for schools have not 

stopped college enrollment; however, they have not helped improve rates of degree 

attainment because the increased tuition will affect student success due to lower lifetime 

limits for financial aid (Schneider, 2009). 

Another area requiring investigation is discerning instructors’ specific 

expectations (Verdinelli & Kutner, 2016). Students may reject help from educational 

coaches and resent aid if they view it as a perceived intrusion into their newly attained 

independence (Mattanah, 2016). Students may have been self-sufficient toward the end of 

their other educational needs and experiences; however, the idea of campus life without 

the safeguards that may have been in place may cause distractions for some. Students 

also must contend with differences in transportation needs (Shumaker & Wood, 2016). 

Students’ collective recommendations could help to improve the quality of life (Stephens, 

Hamedani, & Destin, 2014). Tips were created to help facilitate student improvement by 

considering class choice, support options, leisure activities, and connecting with others on 

campus (Fosnacht, McCormick, & Lerma, 2018). These reviews offer first-hand 

knowledge from researchers about what is needed to improve conditions for incoming 

students. Despite the support features offered, students may require more to improve their 

commitment to education (Quaye & Shaun, 2014). 
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Nontraditional Undergraduate Students’ Approaches to Learning 

Nontraditional students are characterized in part, by being twenty-five years or 

older. This difference in age denotes a change in educational requirements and 

approaches to learning. Nontraditional students have specific needs. “Knowles' 

andragogic theory is based on four assumptions which differ from those of pedagogy: (1) 

changes in self-concept, (2) the role of experience, (3) readiness to learn, and (4) 

orientation to learning” (Knowles, 1973). Brookfield (1986) further explained that 

nontraditional undergraduate students are self-directed, prefer experience-based 

activities, search for a life-application, and expect to be able to use the information in 

their current circumstance. Rogers, Lyon, and Tausch, (2013) argued that teaching 

another person is impossible so educators should strive to facilitate the learning process 

for others. Knowles (1973) and Rogers et al., (2013) tended to agree that adult learners 

were motivated by their ability to see a connection to how information would directly and 

positively affect them in their present circumstance.  

Nontraditional students appreciate being a partner in the planning and evaluation 

of their instruction (Dillard, 2017). This can be accomplished by providing choices in 

academic activities as well as choices in the evaluation instrument (Sharifi, Soleimani, & 

Jafarigohar, 2017). Allowing adults to make choices in how they show what they know 

and how it will be scored is important (Roberts, 2017). Respecting nontraditional students 

and adult learners for their accumulated knowledge is another example. Navarre, Cleary, 

and Breathnach, (2017) suggested providing ways in which they can demonstrate prior 

knowledge skills and be rewarded by receiving credit for this knowledge also facilitates 
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learning. Students must develop certain study skills and be able to transition the use of 

these skills into content areas in secondary-education settings and beyond (Paulsen & 

Sayeski, 2013). The number of activities in which students participate can facilitate the 

development of these skills and relate directly to their abilities upon college entrance 

(Warnet, 2019). These skills play an invaluable role in their success and persistence in 

their chosen field of study. Tarasi, Wilson, Puri, and Divine, (2012) reiterated the 

importance of using Bloom’s taxonomy when developing courses. The revised version 

includes (a) remember, (b) understand, (c) apply, (d) analyze, (e) evaluate, and (f) create 

(Fonseca Amorim, Balestrassi, Sawhney, de Oliveira-Abans, & Ferreira da Silva, 2018). 

The use of these skills can enhance the preparation of students for the college experience. 

As students receive more specific instructions as to what the expectations are, they can 

check to see if they are putting forth a significant effort in that area or if they need to 

improve. 

Adult learners value the skills they gained through both positive and negative 

experiences (Cleary et al., 2017). They can critically reflect and evaluate themselves 

based upon experiential knowledge (Hooper & Scharf, 2017). Using experiential 

knowledge to help others to learn in a group setting or collaborative manner further 

validates them and increases motivation through self-esteem increases (Utley, Kristina 

Henry, & Smith, 2017). When exercises for students included opportunities to use these 

types of skills, they were enhanced with practice (Thomas, 2018). Practicing skills of 

remembering, understanding, applying, analyzing, evaluating, and creating make the 

process of working independently in a college setting more familiar (Bungard, 2017). 
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Unprepared students may incur academic repercussions that must be mediated to reduce 

long-term effects (Newton, 2016). Using these multilevel models helps institutions better 

identify and support student needs (Lane, Robertson, Kalberg, and Menzies, et al., 2011). 

These purposes are the same for universities whose goal is to educate the student 

population and those that prepare students for their career fields after graduation in an 

environment where needs are assessed and addressed (Knowles, Holton, & Swanson, 

2014). Educators can facilitate this model more easily when the class meets together in 

person. The instructor may even pair students in groups to include a range of student 

abilities. The difficulty presents when students must create these groups themselves, 

because they may be unaware of their strengths and weaknesses and be uncomfortable 

asking for this type of support from other students (Johnson, Johnson, & Smith, 2014). 

Researchers examined the idea of creating short instructional podcasts to give 

information, explanation, or remediation (Kennedy et al., 2016). Podcasts can be quite 

helpful in that they introduce the student to a new level of responsibility for their own 

education and remind students of their obligation to control themselves (Mello, 2016).  

Students who relied on the constant direction of parents and teachers found it 

more difficult to create the support structures and boundaries necessary for college 

success without that type of constant directive support. Because the government has 

revised the financial aid guidelines, making significant regulatory changes like financial 

demands, time limits, and academic performance minimums, (Cappelli & Won, 2016), 

the impact on students at for-profit universities is greater because they tend to have a 

considerably higher tuition rate (Ho, 2016). Further, the time allotted for funding degree 
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completion has been limited to 6.5 years for a 4-year degree and financial aid amount 

limits have also changed, creating difficulties for some students (Dynarski & Scott-

Clayton, 2013).  

Nontraditional students may also have different family, social, career, or financial 

obligations (Hood, 2017). These added responsibilities create specific areas of interest. 

Learning is most effective when the student can see that the learning outcomes directly 

affect them in their current situation (Ovenden-Hope & Blandford, 2017). It is important 

that they understand the rationale for learning the information. Their internal motivation 

is directly affected by their ability to link the curriculum to their current personal and 

professional life (Cordie, Witte, & Witte, 2018). A screening process for at-risk students 

may provide insights into how to support students in all settings, especially with the 

advent of distance learning (Heddy, Sinatra, Seli, Taasoobshirazi, & Mukhopadhyay, 

2016). Online courses may appeal to nontraditional undergraduate students because of 

their outside obligations that put them at risk for higher levels of attrition (Flynn, 2016). 

These factors can affect their academic performance and compete for their time, 

attention, and resources (Todd, Ravi, Akoh, & Gray, (2017). At-risk students 

demonstrated certain risk factors in the areas of achievement, grade retention, 

misbehavior, financial disadvantages, overcrowding, and poor attendance (Slavin, 

Karweit, & Madden, 1989). 

Nontraditional learners are less interested in content and more interested in 

problem solving and performance (Saleh, Mujiyanto, & Shofwan, 2017). They seek to be 

able to demonstrate their acquired knowledge. Learning activities like discussions, 
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projects, presentations, or demonstrations, are more interesting and engaging (Arnold, 

Randall, & Lyon, 2017). They are more likely to be engaged in areas that will result in 

their being able to do something. Knowles et al. (2014) contended that adult learners are 

not content-oriented. Each student must work on becoming an effective independent 

learner by improving their proficiency skills, which will help them, improve and meet the 

new set of challenges in college academics (Stoll, 2016). Boller (2008) asserted that 

students at various intervals are expected to continue to improve their skills as 

independent learners. The necessity for these skills of independent study, critical 

thinking, study skills, and self-management only increased as they enter college 

(Elufiede, Flynn, & Olson, 2017).  

Implications 

After collecting and analyzing the perceptions of former students, I identified 

trends or patterns based on Tinto’s (1975) model of persistence. I incorporated the ideas 

of nontraditional students into the final project. The problem of first semester 

nontraditional undergraduate student dropouts was explored with the purpose of 

investigating the perceptions and experiences of nontraditional undergraduate dropout 

students about the influence of academic difficulties, social life, and unresolved 

educational and occupational goals on leaving the university before graduating. This 

problem was addressed by creating a professional development training course to share 

information about nontraditional undergraduate student dropout perceptions and 

experiences related to leaving before graduating. I decided to go in the genre of a 

professional development and the topics that were included nontraditional undergraduate 
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student characteristics, nontraditional undergraduate student challenges, and 

nontraditional undergraduate students’ approaches to learning. 

Summary 

For-profit universities structure programs to serve nontraditional undergraduate 

students and to provide a response to their needs. Nontraditional undergraduate students 

classified as at-risk have shown improvements after the successful completion of the first 

semester, however attrition continues despite increased enrollment. To decrease attrition 

rates, exploring possible causes of attrition can provide a more complete picture of the 

problem. Universities have created programs to universally support college students and 

have seen success after the first semester. Nontraditional undergraduate student attrition 

rates are highest. In Section 2, I provide a detailed description of the research design 

including participant roles and contributions. The methods of data collection and analysis 

are explained. 
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Section 2: The Methodology 

Qualitative Research Design and Approach 

This basic qualitative study design was logically the most appropriate to 

comprehensively answer the overarching research question: What were nontraditional 

undergraduate dropout students’ perceptions and experiences about leaving the university 

before graduating? Assessing nontraditional undergraduate student dropout perceptions 

and experiences in their own words was the most appropriate because conclusions could 

be drawn from participants’ accounts that could not have been ascertained with the same 

depth using other methods. Merriam and Tisdell (2015) described using a basic 

qualitative design when researchers want to understand the perceptions and world view of 

the population being studied. In general, a basic qualitative study design includes detailed 

data from participants’ perceptions (Ritchie, Lewis, Nicholls, & Ormston, 2013) and was 

the most appropriate method to use for this specific inquiry because the findings were not 

in a bounded system. A qualitative approach provided an in-depth look at students’ 

perceptions, ideas, and attitudes about obstructions to graduation. To explore the 

perceptions and experiences with nontraditional undergraduate student attrition, it was 

important to select the most appropriate research design. J. W. Creswell and J. D. 

Creswell (2017) referred to qualitative, quantitative, and mixed method approaches.  

Officials at Northern University have primarily conducted quantitative research 

about nontraditional undergraduate student attrition. Creswell (2013) provided definitions 

and explanations of types of research methodology like mixed methods, qualitative, and 

quantitative. Exit surveys from Northern University provided numerical data from one 
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perspective, used to create quantitative reports allowing researchers to draw conclusions. 

Results obtained from quantitative data did not serve the purpose of this study because 

my aim was to investigate the perceptions and experiences of nontraditional 

undergraduate dropout students about the influence of academic difficulties, social life, 

and unresolved educational and occupational goals on leaving the university before 

graduating. However, I sought a method to investigate nontraditional undergraduate 

student dropout perceptions and experiences in a qualitative manner. Because my goal of 

this study was to investigate nontraditional undergraduate student dropout perceptions 

and experiences related to leaving the university before graduating, the interview aspect 

of a basic qualitative study design best fit the criteria. Using this basic qualitative 

research design allowed me to identify recurrent themes without having a bounded 

system or developing any theories (see Ravitch & Carl, 2015).  

I chose a basic qualitative study design after I considered using other qualitative 

designs, such as case studies, grounded theory, ethnographic, narrative, and 

phenomenological designs that were identified as qualitative designs, but I determined 

that they would be less effective (see Creswell & Creswell, 2017). Narrative research is 

beneficial when focusing on one success story; however, in this study, the participant 

pool size was 10 and did not allow the specific depth necessary to have fully explored 

multiple student need experiences. In addition, narrative research focuses on success, and 

the participants in this study were students who failed to succeed. A phenomenology 

study does not answer the question of why, but rather requires participants to provide 

information to determine how they feel about a phenomenon or to have focused on a 
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specific experience. This was not an effective way to answer the guiding research 

question. An ethnographic study would have required extensive observation, but because 

these students have dropped out, it was not possible to observe them, whereas interviews 

were the goal of this study. Creswell and Creswell (2017) noted that to understand the 

central phenomenon, researchers employ the qualitative tradition. Exploring this specific 

central phenomenon required investigating nontraditional undergraduate student dropout 

perceptions and experiences about leaving the university before graduating. According to 

Yin (2003), a case study design should be considered when (a) the focus of the study is to 

answer how and why questions, (b) you cannot manipulate the behavior of those involved 

in the study, (c) you want to cover contextual conditions because you believe they are 

relevant to the phenomenon under study, or (d) the boundaries are not clear between the 

phenomenon and context (as cited in Baxter, & Jack, 2008, p. 545). None of the types of 

qualitative study designs would allow for the most effective exploration of nontraditional 

undergraduate student experiences.  

For this reason, I chose to use a basic qualitative design. According to Creswell 

(2009), qualitative researchers should choose a basic qualitative design when they are 

interested in “(a) how people interpret their experiences, (b) how they construct their 

worlds, and (c) what meaning they attribute to their experiences” when “the overall 

purpose is to understand how people make sense of their lives and their experiences” (p. 

23).   

Because my focus was to understand the problem of nontraditional undergraduate 

student dropout perceptions and experiences and not develop a theory about 
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nontraditional undergraduate student dropouts, grounded theory would have been not be 

an appropriate design for this study (see Sutrisna & Setiawan, 2016). I chose to carry out 

a basic qualitative study design because it was best suited for an inquiry to understand 

student experiences from their perspective and descriptions. My goal was to collect rich 

data about the student dropouts’ experiences and perceptions (see Stake, 2005). To 

understand why and how nontraditional undergraduate students dropped out, participants 

must be examined from a myriad of perspectives (see Thomas, 2015). Creswell  (2009) 

identified the characteristics of the basic qualitative design as (a) focusing on meaning, 

understanding, and process; (b) using a purposeful sampling process; (c) conducting 

interviews, observations, or document collection; (d) using inductive and comparative 

data analysis approaches; and (e) identifying themes and categories. Thus, a basic 

qualitative study design was the most adequate way to explore the questions about 

nontraditional undergraduate student attrition and to better understand nontraditional 

undergraduate student dropout perceptions and experiences about leaving the university 

before graduating.  

Participants 

Convenience samples have been used for decades in research (Leiner, 2014). I 

considered using convenience sampling because I was looking for dropout student 

participants who volunteered and were available, but they needed to have met the criteria. 

However, I used purposeful sampling because I needed to select students whose 

characteristics were consistent with the study. I planned to have 10 participants who were 

former nontraditional university students who met specific criteria. Participants must 
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have been enrolled in the focus college Northern University, discontinued their education 

without completing a program, not have been a former student of mine, and not have 

reenrolled in another college. Participants were informed that  

This study is voluntary. You are free to accept or turn down the invitation. No one 

at Northern University will treat you differently if you decide not to be in the 

study. If you decide to be in the study now, you can still change your mind later. 

You may stop at any time. The researcher will follow up with all volunteers to let 

them know whether or not they were selected for the study.  

According to Creswell, Vidal-Martinez, and Crichton (1995), using  eight to 12 was 

justified because this number of participants in qualitative research allowed me to reach 

saturation and balance it with the depth of inquiry.  

Students indicated if they could be contacted prior, during, or after leaving the 

university via an exit survey. I contacted Northern University officials in writing and 

obtained permission from an administrator before I invited former students to the study. 

A list of former students who indicated that they could be contacted was obtained from 

the cooperating university in accordance with their policies. To analyze and conduct in-

depth investigative interviews, former nontraditional undergraduate students who 

indicated on their exit survey that they could be contacted were informed about the study. 

If they responded and indicated a desire to participate, they were emailed an informed 

consent letter that provided information about the study, including the purpose, 

procedures, privacy, protection of participants, and importance. Once students indicated 
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an interest in participating in the study by responding to me, the following process was 

used while obtaining each participant’s informed consent:  

1. Potential participants were contacted via email if they consented to being 

contacted on their exit survey. I attached a copy of the informed consent 

agreement and participant invitation. 

2. Potential participants responded to the informational email and acknowledged 

agreement to participate by emailing the words, “I consent.” 

3. The research process was explained to each participant on the informed 

consent and participant invitation form email. 

4. Rights and protections were explained to each participant on the informed 

consent form and participant invitation email. 

To establish an effective researcher-participant relationship, I explained the 

process, rationale, and safety precautions at the onset (see Wright, Wahoush, Ballantyne, 

Gabel, & Jack, 2016). I clearly and succinctly explained the entire process to each 

participant using a guided script. The researcher-participant relationship was 

professional, and all meetings took place in a professional setting using a public library 

conference room previously agreed upon by the participant and me. To guard the privacy 

of any participants who were my former students, they were deselected. In an effort to 

place each participant at ease, I practiced maintaining a professional, calm, and interested 

demeanor as well as by posing questions in a nonthreatening manner (see Dempsey, 

Dowling, Larkin, & Murphy, 2016). Participants were assured that I would make no 

judgments regarding their comments. I explained that I was exploring this topic to garner 
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an in-depth understanding of students’ perceptions of the process of degree attainment 

from their specific perspective.  

Ethics and participant protection were important to the integrity of the study. Prior 

to the interview, each participant was introduced to their rights so that they knew what to 

expect throughout the process. Participants’ rights were outlined on the Informed Consent 

Agreement, which I provided to all potential participants with the invitation letter. I 

provided all potential participants with my contact information so they could contact me 

if they had any questions. I was careful to ensure participants’ safety, wellbeing, and 

comfort. I informed participants that I would not use any identifying information when 

recording data to protect their privacy. I maintained a separate list of code names for 

participants in a locked file. The computer, files, and even the physical home office will 

all be maintained, and rendered inaccessible to others. Participants had an opportunity to 

ask any questions and had the right to terminate their interviews at any time and for any 

reason.  

Data Collection 

In this section, I  detail the process and procedures for this nontraditional 

undergraduate student dropout investigation of their perceptions and experiences related 

to leaving college before graduating. The data sources were approximately 45 to 60-

minute one-on-one semistructured face-to-face interviews with 10 Northern University 

nontraditional undergraduate student dropouts. These former students’ perceptions and 

experiences about leaving the university before graduating were collected during one 

interview over a 4-week time period. Janetzko (2016) stated that data collection is the 
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method by which information is gathered in a nonreactive manner. In this basic 

qualitative study design, data were collected during interviews by asking questions, 

recording responses, and taking notes. By using in-depth interviews, nontraditional 

undergraduate student dropouts shared their perceptions and experiences related to 

leaving the university before graduating. Merriam and Tisdell (2015) contended that, 

ultimately, the interviewer must be skilled at asking good questions. Ample time was 

allotted for participants to respond to questions in the interview. As interviewees 

answered, further probing questions were asked to provide depth and ensure 

completeness of student-experience details (Henderson & Mathew-Byrne, 2016). I 

recorded the interviews using a microphone and simultaneously used a speech 

recognition software called Dragon Professional Individual, v15 Speak to transcribe, as 

Creswell and Creswell (2017) described as a data collection instrument. Dragon 

Professional Individual, v15 software simultaneously recorded, transcribed, and saved 

each interview. I maintained a researcher produced journal to document thoughts, ideas, 

observations, or questions. Using the results from interviews guided by the participant 

interview guide (see Appendix B) provided strength to my study. Participants informed 

me of any discrepancies after reviewing the initial draft findings. I documented all 

questions, comments, or observations made by participants.  

I had 15 years of experience in secondary education, which provided 

opportunities to observe the process students follow to apply for admission and financial 

aid to enter institutions of higher education. Later, as a university professor in the college 

of undergraduate studies, I was afforded another opportunity to observe students as they 
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adjusted to college life and their performance in some initial courses. These observations 

included individual stories of triumph and of disappointment. To truly understand 

participants’ perceptions, I empathized and identified with them (Taylor, Bogdan, & 

DeVault, 2015). My role as the researcher was to create a warm environment in which 

participants could openly share their responses to the interview questions. I did not have 

any supervisory role over the participants. Experience as a teacher in developing rapport 

with students contributed to an ease in creating a comfortable researcher-participant 

relationship.  

Data Analysis 

I used Dragon Speak speech recognition software to record and create 

transcriptions. I edited the transcriptions to ensure accuracy. I began generating initial 

codes (Braun & Clarke, 2013) by reading the transcripts and identifying repeating words 

or phrases. I organized the data relating to repeated words, ideas, or phrases. “The open 

codes, created by the first pass through the data that focuses on identifying, labeling, and 

classifying, may be combined into one overarching concept” (Suter, 2011, p.355). I 

extracted repeating concepts and related words to create in vivo codes, which were codes 

based upon the language that participants used (Khandkar, 2009). “Different respondents 

to the same question, naturally, will respond differently by using words or phrases that do 

not match yet are still conceptually related” (Suter, 2011, p.355). I organized them into 

categories of repeating words, which were grouped into themes, units, and categories. 

I grouped information into thematic units related to the research questions. I used 

open coding to identify categories or main concepts in the written transcripts of 
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nontraditional undergraduate student dropout perceptions and experiences about leaving 

the university before graduating (Sorenson, 2006). I identified the emerging ideas and 

used thematic hand analysis to identify categories or concepts (Braun & Clarke, 2013). 

Concepts were color coded and organized to confirm the emerging themes and 

categories.  

Braun and Clarke (2013) listed the six phases of thematic analysis as the 

following: “(a) familiarization with data, (b) generating initial codes, (c) searching for 

themes among codes, (d) reviewing themes, (e) defining and naming themes, and (f) 

producing a final report” (Braun & Clarke, 2013, p.93). According to Frechtling and 

Sharp (1997), data analysis should include some form of a six-step process such as the 

Braun and Clark plan listed above. I maintained a research journal to help track my ideas 

and thoughts about trends, patterns, or potential anomalies that emerged during my 

analysis. This research journal was used to compare the participants’ responses with 

emerging factors. My initial phase of data analysis included creating memos by adding 

any outstanding details or observations to my research journal. “These memos support all 

activities of qualitative data analysis” which Miles and Huberman (1994) defined as data 

reduction, data display, and drawing conclusions.  

I reviewed the transcripts and the memos I noted in my researcher’s journal 

before I began the first round of open coding. I used open coding which, according to 

Khandkar (2009), was a way of grouping words by identifying, describing, and 

developing themes and concepts based on specific criteria. “Open coding includes 

labeling concepts and defining and developing categories based on their properties and 
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dimensions" (Khandkar, 2009, p.2). Based on Tinto’s Model (1975) and the research 

questions, I highlighted themes related to academic difficulties, in yellow, themes related 

social life in blue, and themes related to the unresolved educational and occupational 

goals in green. I began to organize the data by color codes to locate connected ideas. 

“Qualitative researchers may use organizational systems called networks that reveal 

connections with a process that occurs over time” (Suter, 2011, p.358). Connections of 

ideas related terms between participants became more evident as I continued to review 

the transcripts.  

After waiting for one week I reread the transcripts. I employed a data reduction 

technique to help separate meaningful data from data not related to the focus of the study 

and this process was repeated so that meaningful data became clearer as I continued to 

review the transcripts (Morse, 1994) I used open coding and the code-recode strategy so 

that "codes and categories may become more refined" (Saldaña, 2015, p.10). As I studied 

the transcripts I identified and defined any patterns that emerged (Wolcott, 1994). To 

ensure effective coding, I employed the code-recode technique which was a data 

analyzing protocol that identified commonalities in concepts and categories of emerging 

themes (Creswell, 2009). By waiting a week in between coding and recoding, I could 

more effectively certify that I had identified themes within the data (Saldaña, 2014).  

In order to develop an understanding of any possible data relationships, between 

themes, I converted themes into a textual display by separating them into the categories 

of (a) academic difficulties, (b) social life, and (c) unresolved educational and 

occupational goals. Tinto’s model of student persistence suggested in part that students’ 
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tendency was to persist and so student failure was against this tendency. Tinto’s model of 

student persistence noted that students may struggle because of (a) academic difficulties, 

(b) social life, and (c) unresolved educational and occupational goals.  

This was a tool I used to track nontraditional undergraduate student dropouts’ 

perceptions and experiences related to leaving the university before graduating. I created 

three initial categories based upon Tinto’s model of student persistence categories; (a) 

academic difficulties, (b) social life, and (c) unresolved educational and occupational 

goals, in order to investigate nontraditional undergraduate student dropouts and to share 

their perceptions and experiences about leaving the university before graduating. Based 

on the review of literature, some general areas of concern were common to this target 

population. The ideas listed are possible themes that may have emerged, based on the 

current body of knowledge, but I also recorded emerging ideas that may have been 

different in my research journal. Having a visual aid allowed me to further analyze the 

color-coded themes and to see if any relationships exist that I did not see before. I began 

to identify themes from the data by using thematic hand analysis which according to 

Braun and Clarke (2013) was used in qualitative research to identify themes throughout 

data. Themes and common themes were developed from the category results that were 

derived from commonalities in research (Saldaña, 2009).  

Before producing the final report, I reviewed, defined, and named themes (Braun 

& Clarke, 2013). I actively searched for any data that may have opposed my findings. 

Discrepant data or negative data was defined as data results that challenge and even 

contradicted the other findings. I also considered how the discrepant data may have 
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By improving conditions that support learning for nontraditional undergraduate 

students, subsequently conditions may improve for all students since often they share 

characteristics or factors that affect them. Also, other populations will benefit from this 

information as well. Secondary educational institutions might want to institute changes to 

better prepare students for the issues that they may face as college students. It might be 

beneficial to all students to practice strategies to improve their efficacy with time 

management, social connections within a school environment, and setting academic 

goals.  

Implications, Applications, and Directions for Future Research 

Since the numbers of students who have some shared characteristics with 

nontraditional undergraduate students is increasing, the relevance of this and other similar 

studies is important to the education field. There are many possible directions for 

continued inquiry into the needs, experiences, and perceptions of nontraditional 

undergraduate students. Researchers might also find it beneficial to ask for the 

perceptions and experiences of instructor, counselor, and other support staff that work 

with nontraditional undergraduate students as their perspectives may offer helpful 

observations to improve student success. Future research might do well to inquire if the 

training, support, and practice of strategies to improve nontraditional undergraduate 

student success are effective.  

Although the perceptions and experiences of nontraditional undergraduate 

students were studied there is more that can be ascertained from continued study and 

comparison with findings of similar studies with different participants. It may also be 
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very beneficial to ask students for their recommendations on support program 

enhancement. They may want to offer suggestions for the establishment of additional 

programming. Possibly nontraditional undergraduate students could perhaps assist in the 

creation of a mentor program or modifications to the current orientation programs 

offered. Researchers could ask nontraditional undergraduate students to evaluate current 

program offerings, course load combinations in relationship to their outside obligations to 

determine if any changes could be made to the program. Researchers could ask 

nontraditional undergraduate students to reflect on their prior preparation and educational 

experiences to see if changes could be made to the secondary educational system to better 

prepare students for a late term decision to attend college. 

Conclusion 

Higher education officials have worked hard to provide greater access to those 

students who were previously excluded from participation due to certain factors. Officials 

created programs to support the needs of students who had unique challenges that 

hindered their college degree attainment. Although enrollment increased for these 

populations, persistence continues to be a problem. Despite these measures, 

nontraditional undergraduates have not improved. To gain an in-depth perspective of the 

problem, I interviewed 10 former nontraditional undergraduate students to participate in a 

qualitative study about their perceptions and experiences. The purpose of this study was 

to investigate the perceptions and experiences of nontraditional undergraduate dropout 

students about the influence of academic difficulties, social life, and unresolved 

educational and occupational goals on leaving the university before graduating. I tried to 
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understand their experiences and analyze the challenges they described to uncover ways 

that officials might improve conditions for nontraditional undergraduate students.  

This study was prompted by the fact that nontraditional undergraduate student 

attrition has been a problem at Northern University, and dropout rates have increased 

since 2008. Through data analysis, the main themes that emerged were: (a) nontraditional 

undergraduate students recognized challenges related to issues with time, (b) 

nontraditional undergraduate students experienced challenges related to issues with social 

connections within a school environment, and (c) nontraditional undergraduate students 

demonstrated challenges related to ambiguous academic goals. I learned from the 

findings that nontraditional undergraduate students require training, support, and practice 

in the following areas: (a) managing time by incorporating time management strategies 

into each content area, (b) managing social interactions by developing effective verbal 

and written communication skills to improve social connections and (c) managing goals 

by demonstrating the importance of effective goal setting. Nontraditional undergraduate 

student performance would improve greatly by addressing their needs in the areas of 

managing time, managing social interactions, and managing goals.  



124 

 

References 

Adams, M. C. (2019). The effectiveness of interpersonal communication and active-

listening skills with individuals with communication disorders. Tennessee 

Research and Creative Exchange. Retrieved from 

https://pdfs.semanticscholar.org/d57c/0d03c5bf6edfdf217feb9c5e08cf5dbb731d.p

df 

Ahern, K. J. (1999). Ten tips for reflexive bracketing. Qualitative Health Research, 9, 

407–411. doi:10.1177/104972329900309 

Alias, A., Noor, N. A. M., Bhkari, N. M., & Ariffin, K. (2019). Student learning time: A 

needs analysis for university students’ time management skills. In proceedings of 

the regional conference on science, technology and social sciences (pp. 125-134). 

Singapore: Springer. 

Aliotta, J. (2019). Burnout factors among Master of Social Work students: Lack of 

resources and high academic demand. (Doctoral Dissertation). Retrieved from 

ProQuest Dissertations and Theses. (Order No. 13864140). 

Angus, R., & Hughes, T. (2017). School climate, connectedness and academic 

achievement: Examining positive impacts from high school mentoring services. 

Education Leadership Review of Doctoral Research, 4, 69-84. Retrieved from 

https://eric.ed.gov/?q=source%3A%22Education+Leadership+Review+of+Doctor

al+Research%22&id=EJ1144782 

Arnold, M., Randall, F., & Lyon, A. (2017, May). Well control course redesign for the 

21st century. Paper presented at Offshore Technology Conference, Houston, TX. 



125 

 

Abstract retrieved from https://www.onepetro.org/conference-paper/OTC-27770-

MS 

Asimow, J. G., Kennedy, A. S., & Lees, A. T. (2016). Beginning with yes: Reframing the 

narrative in teacher preparation to support community college transfer students in 

early childhood special education. In S. A. Bernoteit, J. C. Darragh Ernst, & N. I. 

Latham (Eds.), Voices from the field (pp. 27–46). Edwardsville, IL: Illinois 

Education Research Council 

Austin, D., & Lockmiller, B. (2016). An examination of how traditional and 

nontraditional students differ in perceived stress and how they manage stress. 

Missouri Journal of Health, Physical Education, Recreation and Dance, 26, 48–

55. doi:10.1080/02673843.2014.098784 

Baker, R., Evans, B., Li, Q., & Cung, B. (2019). Does inducing students to schedule 

lecture watching in online classes improve their academic performance? An 

experimental analysis of a time management intervention. Research in Higher 

Education, 60(4), 521-552. Retrieved from 

https://link.springer.com/article/10.1007/s11162-018-9521-3 

Baker, R., Klasik, D., & Reardon, S. F. (2018). Race and stratification in college 

enrollment over time. American Educational Research Association Open, 4(1), 

doi:2332858417751896. 

Banks, B. M. (2019). Meet them where they are: An outreach model to address university 

counseling center disparities. Journal of College Student Psychotherapy, 1-12. 

DOI: 10.1080/87568225.2019.1595805 



126 

 

Bankston, C. L., & Caldas, S. J. (2017). Challenges facing suburban schools: Promising 

responses to changing student populations. Lanham, MD: Rowman and 

Littlefield. 

Baxter, P., & Jack, S. (2008). Qualitative case study methodology: Study design and 

implementation for novice researchers. The Qualitative Report, 13, 544-559. 

Retrieved from http://www.sodobna-pedagogika.net/wp-

content/uploads/2013/03/Starman1.pdf 

Beattie, G., Laliberté, J. W. P., Michaud-Leclerc, C., & Oreopoulos, P. (2019). What sets 

college thrivers and divers apart? A contrast in study habits, attitudes, and mental 

health. Economics Letters, 178, 50-53. Retrieved from 

https://doi.org/10.1016/j.econlet.2018.12.026 

Bell, D. (2018). The new college student: The challenges that impact nontraditional 

students’ persistence toward degree completion. Retrieved from 

https://minds.wisconsin.edu/bitstream/handle/1793/78122/BellDeborah.pdf?seque

nce=3 

Berry, S. (2019). Professional development for online faculty: Instructors’ perspectives 

on cultivating technical, pedagogical and content knowledge in a distance 

program. Journal of Computing in Higher Education, 31(1), 121-136. Retrieved 

from https://eric.ed.gov/?id=EJ1209870 

Berry, G. R., & Hughes, H. (2020). Integrating work–life balance with 24/7 information 

and communication technologies: The experience of adult: Students with online 

learning. American Journal of Distance Education, 34(1-15). 



127 

 

doi:10.1080/08923647.2020.1701301 

Bhowmick, S., Young, J. A., Clark, P. W., & Bhowmick, N. (2017). Marketing students' 

mathematics performance: The mediating role of math anxiety on math self-

concept and math self-efficacy. Journal of Higher Education Theory and Practice, 

17(9), 104-117. Retrieved from https://doi.org/10.1108/JARHE-03-2018-0049 

Bickerstaff, S., Barragan, M., & Rucks-Ahidiana, Z. (2017). Experiences of earned 

success: Community college students’ shifts in college confidence. International 

Journal of Teaching and Learning in Higher Education, 29(3), 501-510. Retrieved 

from https://files.eric.ed.gov/fulltext/EJ1151074.pdf 

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member checking a 

tool to enhance trustworthiness or merely a nod to validation? Qualitative Health 

Research, 26, 1802–1811. doi:10.1177/1049732316654870 

Black, R. C. (Ed.). (2017). Critical assessment and strategies for increased student 

retention. London, England: IGI Global.  

Boatman, A., & Long, B. T. (2016). Does financial aid impact college student 

engagement? Research in Higher Education, 57(6), 653-681. Retrieved from 

https://eric.ed.gov/?id=EJ1109970. 

Boliver, V. (2016). Exploring ethnic inequalities in admission to Russell group 

universities. Sociology, 50, 247–266. doi:10.1177/0038038515575859 

Boller, B. (2008). Teaching organizational skills in middle school: Moving toward 

independence. Clearing House, 81, 169–171. doi:10.3200/TCHS.81.4.169-172 

Braun, V., & Clarke, V. (2013). Successful qualitative research: A practical guide for 



128 

 

beginners. Thousand Oaks, CA: Sage Publishing. 

Breivik, P. S., & McDermand, R. (2019). Partnerships and connections: Campus 

partnerships building on success: A look at San Jose State University. College & 

Research Libraries News, 65(4), 210-215. Retrieved from 

https://crln.acrl.org/index.php/crlnews/article/view/17500/19301. 

Brookfield, S. (1986). Understanding and Facilitating Adult Learning: A Comprehensive 

Analysis of Principles and Effective Practices. McGraw-Hill Education. 

Brown, R., & Pehrson, S. (2019). Group processes: Dynamics within and between 

groups. Hoboken, NJ: John Wiley & Sons Publishing Company.  Retrieved from 

https://www.researchgate.net/publication/340539127_The_convergence_between

_cultural_psychology_and_developmental_science_Acculturation_as_an_exempl

ar 

Bryant, F. B., & Veroff, J. (2017). Savoring: A new model of positive experience. New 

York, NY: Psychology Press Publishing Company.  

Bungard, P. A. (2017). Meeting the distance education challenge: A guide for designing 

online classrooms. Retrieved from 

https://scholarworks.lib.csusb.edu/cgi/viewcontent.cgi?referer=https://scholar.goo

gle.com/&httpsredir=1&article=1654&context=etd 

Burns, E. C., Martin, A. J., & Collie, R. J. (2019). Understanding the role of personal best 

(PB) goal setting in students’ declining engagement: A latent growth model. 

Journal of Educational Psychology, 111(4), 557. Retrieved 

https://doi.org/10.1037/edu0000291 



129 

 

Campbell, C. M., & Mislevy, J. L. (2013). Student perceptions matter: Early signs of 

undergraduate student retention/attrition. Journal of College Student Retention: 

Research, Theory & Practice, 14, 467–493. doi:10.2190/CS.14.4.c 

Cappelli, P., & Won, S. (2016). How you pay affects how you do: Financial aid type and 

students’ performance in college. Cambridge, MA: National Bureau of Economic 

Research. doi:10.3386/w22604 

Carless, D., & Boud, D. (2018). The development of student feedback literacy: enabling 

uptake of feedback. Assessment & Evaluation in Higher Education, 43(8), 1315-

1325. 

Cassells, L. (2018). The effectiveness of early identification of ‘at risk’ students in higher 

education institutions. Assessment & Evaluation in Higher Education, 43(4), 515-

526. 

Chelladurai, P., & Kerwin, S. (2018). Human resource management in sport and 

recreation. Champagne, Illinois: Human Kinetics Publishing Company. 

Chernobilsky, E., & Hayes, S. (2019). Utilizing learning analytics in small institutions: A 

study of performance of adult learners in online classes. In D. Ifenthaler, D. Mah, 

& J. Yin-Kim Yau (Eds.) Utilizing Learning Analytics to Support Study Success 

(pp. 201-220). Cham, Switzerland: Springer Publishing Company. 

Cho, K. W. (2019). Exploring the dark side of exposure to peer excellence among 

traditional and nontraditional college students. Learning and Individual 

Differences, 73, 52-58. 

Chowdhury, I. A. (2015). Issue of quality in a qualitative research: An 



130 

 

overview. Innovative Issues and Approaches in Social Sciences, 8(1), 142-162. 

Retrieved from http://dx.doi.org/10.12959/issn.1855-0541.IIASS-2015-no1-art09 

Chung, E., Turnbull, D., & Chur-Hansen, A. (2017). Differences in resilience between 

‘traditional’ and ‘non-traditional’ university students. Active Learning in Higher 

Education, 18(1), 77-87. Retrieved from 

https://doi.org/10.1177/1469787417693493 

Cleary, M. N., Wozniak, K., Marienau, C., Wilbur, G., Tolliver, D. E., & Meyer, P. 

(2017). Learning, adults, and competency-based education. In K. Rasmussen, P. 

Northrup, & R. Colson (Eds.) Handbook of Research on Competency-based 

Education in University Settings (pp. 210-231). Hershey, PA: Idea Group 

International Global Publishing Company. 

Cohen-Vogel, L., Little, M., & Fierro, C. (2017). Evidence-based staffing in high 

schools: Using student achievement data in teacher hiring, evaluation, and 

assignment. Leadership and Policy in Schools, 18(4)1-34. Retrieved from 

https://www.tandfonline.com/doi/abs/10.1080/15700763.2017.1326146 

Cordie, L., Witte, M. M., & Witte, J. E. (2018). Using blended learning and emerging 

technologies to transform the adult learning experience. In L. Cordie, M. Witte, & 

J. Witte Online Course Management: Concepts, Methodologies, Tools, and 

Applications (pp. 2140-2165). South Korea, Idea Group International Global.  

Cotton, D. R., Nash, T., & Kneale, P. (2017). Supporting the retention of nontraditional 

students in higher education using a resilience framework. European Educational 

Research Journal, 16, 62–79. doi:10.1177/1474904116652629 



131 

 

Creed, P. A., Sawitri, D. R., Hood, M., & Hu, S. (2020). Career goal setting and goal 

pursuit in young adults: The role of financial distress. Journal of Career 

Development. DOI: 10.1177/0894845319897136 

Creswell, J. (2009). Research design: Qualitative, quantitative, and mixed methods 

approaches (3rd ed.). Thousand Oaks, CA: Sage. 

Creswell, John W. (2013). Research design: Qualitative, quantitative, and mixed methods 

approaches. Thousand Oaks: CA. Sage Publications. 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and 

mixed methods approaches. Thousand Oaks, CA: Sage Publications.  

Dalton, J. (2019). Great big agile: An OS for agile leaders. Berkeley, CA: Apress 

Publishing Company. 

Davidson, J. C., & Wilson, K. B. (2016). Community college student dropouts from 

higher education: Toward a comprehensive conceptual model. Community 

College Journal of Research and Practice, 1––14. doi:10.1080/10668926.2016 

.1206490 

Davis, N. M. (2017). A quantitative study of institutional attributes that contribute to 

success of nontraditional students in traditional four-year universities and 

community colleges. (Doctoral Dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No. 10269134). 

Deacon, A., Walji, S., Jawitz, J., Small, J., & Jaffer, T. (2019). Seizing opportunities: 

MOOC takers making time for change. Critical Studies in Teaching and Learning, 

7(1), 20-37. Retrieved from 



132 

 

https://www.eurodl.org/?p=current&sp=brief&article=809 

Dell, E. M. (2019). Supporting women in engineering technology programs. Journal of 

Engineering Technology, 36(2). Retrieved from 

https://web.b.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&aut

htype=crawler&jrnl=07479964&AN=139899997&h=HWv5onSUjKxv%2bGKw

wlQcetcz8DYInq4un2wWOn5tJGsEmqIxbONvznOzmJTtniNypF41IZNJ3tH4hIv

eYK9jbw%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAu

th&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsit

e%26authtype%3dcrawler%26jrnl%3d07479964%26AN%3d139899997 

Dempsey, L., Dowling, M., Larkin, P., & Murphy, K. (2016). Sensitive interviewing in 

qualitative research. Research in Nursing & Health, 39, 480––490. 

doi:10.1002/nur.21743 

Devlin, M., & Bushey, H. (2019). Using data holistically to create a student success 

safety net. Change: The Magazine of Higher Learning, 51(6), 17-25. Retrieved 

from https://doi.org/10.1080/00091383.2019.1674096 

Dickfos, J. (2019). Academic professional development: Benefits of a pracademic 

experience. International Journal of Work-Integrated Learning, 20(3), 243. 

Retrieved from https://files.eric.ed.gov/fulltext/EJ1232894.pdf 

Dillard, M. S. (2017). Perceptions of supplemental instruction by nontraditional 

developmental students in a community college setting. Retrieved from 

https://rdw.rowan.edu/cgi/viewcontent.cgi?referer=https://scholar.google.com/&h

ttpsredir=1&article=3376&context=etd 



133 

 

Dillon, D. (2019). Time management theory. Blueprint for success in college and career. 

Oklahoma State University. Retrieved from 

https://open.library.okstate.edu/mannfirstyearseminar/chapter/14-time-

management-theory/ 

Dixon, L. L. (2019). Increasing nontraditional enrollment in secondary school nursing 

assistant and early childhood programs (Doctoral dissertation). Retrieved from 

ProQuest Dissertations and Theses. (Order No. 13423710) 

Drucker, P. (2018). Essential Drucker. London: Routledge Publishing Company.  

Duncan, T. W. (2018). Improving intrinsic motivation in students: Leadership practices  

and strategies (Doctoral Dissertation). Retrieved from ProQuest Dissertations and 

Theses. (Order No. 10977116) 

Dundes, L., & Marx, J. (2006). Balancing work and academics in college: Why do 

students working 10 to 19 hours per week excel? Journal of College Student 

Retention: Research, Theory & Practice, 8(1), 107-120. Retrieved from 

https://eric.ed.gov/?id=EJ738873 

Dynarski, S., & Scott-Clayton, J. (2013). Financial aid policy: Lessons from research. 

Future of Children, 23(1), 67–91. doi:10.3386/w18710 

Eddy, P. L., Hao, Y., Markiewicz, C., & Iverson, E. (2019). Faculty change agents as 

adult learners: The power of situated learning. Community College Journal of 

Research and Practice, 43(8), 539-555. Retrieved from 

https://doi.org/10.1080/10668926.2018.1507848 

Ehlert, M., Finger, C., Rusconi, A., & Solga, H. (2017). Applying to college: Do 



134 

 

information deficits lower the likelihood of college-eligible students from less-

privileged families to pursue their college intentions: Evidence from a field 

experiment. Social science research, 67, 193-212. 

DOI:10.1016/j.ssresearch.2017.04.005 

Elliott, S., Hendry, H., Ayres, C., Blackman, K., Browning, F., Colebrook, D., ... & 

Newboult, D. (2019). ‘On the outside I’m smiling but inside I’m crying’: 

communication successes and challenges for undergraduate academic writing. 

Journal of Further and Higher Education, 43(9), 1163-1180. DOI:10.15293/2658-

6762.1904.10 

Ellis, H. (2019). A nontraditional conundrum: The dilemma of nontraditional student 

attrition in higher education. College Student Journal, 53(1), 24-32. 

https://doi.org/10.1080/02671520110037410 

Elufiede, K., Flynn, B., & Olson, J. S. (2017). Writing our way: Giving voice to adult 

learning. Adult higher education alliance annual conference proceedings (41st, 

Orlando, Florida, March 9-10, 2017). Adult Higher Education Alliance.  

Estonanto, A. J. J. (2017). Math anxiety and academic performance in pre-calculus of 

selected senior high school in Sorsogon State College. Journal of Higher 

Education Research Disciplines, 2(2). Retrieved from 

https://www.nmsc.edu.ph/ojs/index.php/jherd/article/view/58 

Faulkner, A. C. (2017). “Keeping it in the middle”: The lived, everyday school 

experiences of two high school students with emotional disturbance in a day 

treatment program. Retrieved from 



135 

 

https://repository.lib.ncsu.edu/bitstream/handle/1840.20/34746/etd.pdf?sequence=

1  

Feldman, R. S. (Ed.). (2017). The first year of college: Research, theory, and practice on 

improving the student experience and increasing retention. New York: 

Cambridge University Press.  

Ferradás, M. D. M., Freire, C., Núñez, J. C., & Regueiro, B. (2019). Associations 

between profiles of self-esteem and achievement goals and the protection of self-

worth in university Students. International journal of environmental research and 

public health, 16(12), 2218. DOI:10.3390/ijerph16122218 

 

Flynn, E. (2016) Should at-risk students take online courses? College Student Journal, 

50, –, 130–134. Retrieved from 

http://www.ingentaconnect.com/contentone/prin/csj/2016/00000050/00000001/art

00016? crawler=true 

Fonseca Amorim, G., Balestrassi, P. P., Sawhney, R., de Oliveira-Abans, M., & Ferreira 

da Silva, D. L. (2018). Six sigma learning evaluation model using Bloom’s 

taxonomy. International Journal of Lean Six Sigma, 9(1), 156-174. 

DOI:https://doi.org/10.14505//jemt.10.3(35).14  

Fosnacht, K., McCormick, A. C., & Lerma, R. (2018). First-year students’ time use in 

college: A latent profile analysis. Research in Higher Education, 59(7), 958-978. 

DOI: 10.1007/s11162-018-9497-z 



136 

 

Foster, K. (2019). Does leadership & academic coaching paired with small peer group 

interaction improve black male student academic engagement, self-efficacy and 

self-esteem? School of Education Student Capstone Projects, 304. Retrieved from 

https://digitalcommons.hamline.edu/hse_cp/304 

Frechtling, J. A., & Sharp, L. M. (1997). User-friendly handbook for mixed method 

evaluations. Darby, PA: Diane Publishing Company.  

Frost, J. L., & Dreher, J. P. (2017). Impact of online summer mathematics bridge 

program on placement scores and pass rates. Universal Journal of Educational 

Research, 5(6), 1039-1044. Retrieved from 

https://files.eric.ed.gov/fulltext/EJ1143902.pdf 

Fulcher, K. A. (2019). The importance of fostering interpersonal relationships with 

family and peers through face-to-face communication. New York State Child 

Welfare/Child Protective Services Training Institute, 17. Retrieved from 

https://digitalcommons.buffalostate.edu/cwcpstriaininginstitute/17/ 

Furner, J. M. (2017). Using fairy tales and children’s literature in the math classroom: 

Helping all students become Einstein’s in a STEM world. Journal of Advances in 

Education Research, 2(2). DOI: 10.22606/jaer.2017.22006 

Gabriel, A. S., Calderwood, C., Bennett, A. A., Wong, E. M., Dahling, J. J., & 

Trougakos, J. P. (2019). Examining recovery experiences among working college 

students: A person-centered study. Journal of Vocational Behavior, 115, 103329. 

https://doi.org/10.1016/j.jvb.2019.103329 

Garner, C. J. (2019). Academic success advising: The impact on nontraditional 



137 

 

undergraduate adult learners. (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No.13862064). 

Giannakos, M. N., Pappas, I. O., Jaccheri, L., & Sampson, D. G. (2017). Understanding 

student retention in computer science education: The role of environment, gains, 

barriers and usefulness. Education and Information Technologies, 22(5), 2365-

2382. Retrieved from https://eric.ed.gov/?id=EJ1152768 

Gilardi, S., & Guglielmetti, C. (2011). University life of nontraditional students: 

engagement styles and impact on attrition. The Journal of Higher Education, 

82(1), 33-53. DOI:10.1353/jhe.2011.0005 

Gillen-O’Neel, C. (2019). Sense of belonging and student engagement: A daily study of 

first-and continuing-generation college students. Research in Higher Education, 

1-27. DOI:10.4324/9781315297293 

Glowacki-Dudka, M. (2019). How to engage nontraditional adult learners through 

popular education in higher education. Adult Learning, 30(2), 84-86. Retrieved 

from https://doi.org/10.1177/1045159519833998 

Goldrick-Rab, S. (2016). Paying the price: College costs, financial aid, and the betrayal 

of the American dream. Chicago, IL: University of Chicago Press. 

Goldrick-Rab, S., Minikel-Lacocque, J., & Kinsley, P. (2011). Managing to make it: The 

college trajectories of traditional-age students with children (Working Paper #1). 

Retrieved from 

http://www.finaidstudy.org/documents/APPAM_ParentPaper_WSLS.pdf 

Grant, K. B., & Ray, J. A. (2018). Home, school, and community collaboration: 



138 

 

Culturally responsive family engagement. Thousand Oaks, CA: Sage 

Publications.  

Gregg, N., Wolfe, G., Jones, S., Todd, R., Moon, N., & Langston, C. (2016). STEM 

mentoring and community college students with disabilities. Journal of 

Postsecondary Education and Disability, 29, –, 47–63. Retrieved from http://files 

.eric.ed.gov/fulltext/EJ1107474.pdf 

Guilmette, M., Mulvihill, K., Villemaire-Krajden, R., & Barker, E. T. (2019). Past and 

present participation in extracurricular activities is associated with adaptive self-

regulation of goals, academic success, and emotional wellbeing among university 

students. Learning and Individual Differences, 73, 8-15. 

https://doi.org/10.1016/j.lindif.2019.04.006 

Gunter, B., & Gunter, B. (2019). Children and mobile phones: Adoption, use, impact, and 

control. United Kingdom: Emerald Publishing Limited.  

Hackmann, D. G., Malin, J. R., & Ahn, J. (2019). Data use within an education-centered 

cross-sector collaboration. Journal of Educational Administration, 57(2), 118-

133. Retrieved from https://doi.org/10.1108/JEA-08-2018-0150 

Hall, J. A., Horgan, T. G., & Murphy, N. A. (2019). Nonverbal communication. Annual 

review of psychology, 70, 271-294. doi:10.1146/annurev-psych-010418-103145 

Hansen, M. N. (2014). Self-made wealth or family wealth? Changes in intergenerational 

wealth mobility. Social Forces, 93(2), 457-481. DOI:10.1093/sf/sou078 

Harding, J. F., Connors, M. C., Krauss, A. F., Aikens, N., Malone, L., & Tarullo, L. 

(2019). Head start teachers’ professional development, well‐being, attitudes, and 



139 

 

practices: Understanding changes over time and predictive associations. American 

Journal of Community Psychology. 63(3-4), 324-337. DOI:10.1002/ajcp.12327  

Hart, J. (2018). Nontraditional community college students' motivational regulation in a 

blended core technology course. (Doctoral Dissertation). Retrieved from 

ProQuest Dissertations and Theses. (Order No. 3298170) 

Hart, J., & Park, S. (2019). Exploring nontraditional community college students’ 

motivational experiences for goal achievement in a blended technology course. 

Community College Journal of Research and Practice, 32(1-15). Retrieved from 

https://naspa.tandfonline.com/doi/abs/10.1080/10668926.2019.1647903#.XldDsk

p7k2w 

Harris, P. J., Campbell Casey, S. A., Westbury, T., & Florida-James, G. (2016). 

Assessing the link between stress and retention and the existence of barriers to 

support service use within HE. Journal of Further and Higher Education, 40, 

824––845. doi:10.1080/03098777X.2015.1014316 

He, J. (2017). Students’ persistence in advanced engineering university-industry-

collaborated distance education: A case study of the project ‘expertise for 

sustainable wood construction’ in Linnaeus University. Retrieved from 

http://www.diva-portal.org/smash/record.jsf?pid=diva2%3A1119864&dswid=-

4848 



140 

 

Heddy, B. C., Sinatra, G. M., Seli, H., Taasoobshirazi, G., & Mukhopadhyay, A. (2016). 

Making learning meaningful: Facilitating interest development and transfer in at-

risk college students. Educational Psychology, 37, 565–581. 

doi:10.1080/01443410.2016.1150420 

Heller, M. L., & Cassady, J. C. (2017). The impact of perceived barriers, academic 

anxiety, and resource management strategies on achievement in first-year 

community college students. Journal of The First-Year Experience & Students in 

Transition, 29(1), 9-32. Retrieved from https://eric.ed.gov/?id=EJ1139392 

Henderson, K., & Mathew-Byrne, J. (2016). Developing communication and 

interviewing skills. In K. Davies, & R. Jones (Eds.), Skills for social work 

practice (pp. 1––22). London, England: Palgrave. 

Herman, A. J. (2017). Exploring strategic information use in enrollment management at 

four-year institutions of higher education. (Doctoral Dissertation). Retrieved from 

ProQuest Dissertations and Theses. (Order No. 1325980) 

Hensley, L. C., Wolters, C. A., Won, S., & Brady, A. C. (2018). Academic probation, 

time management, and time use in a college success course. Journal of College 

Reading and Learning, 48(2), 105-123. Retrieved from 

https://eric.ed.gov/?id=EJ1171056 

Hilton, Y. R., & Gray, M. (2017). Improving minority student persistence: An 

institutional factors approach. In Y. R. Hilton., & M. Gray. Strategies for 

increasing diversity in engineering majors and careers (pp. 1––25). Austin, TX: 

IGI Global. 



141 

 

Hittepole, C. (2019). Nontraditional students: supporting changing student populations. 

Retrieved from 

https://www.naspa.org/images/uploads/main/Hittepole_NASPA_Memo.pdf 

Ho, S. (2016). Effect of 2012 federal student financial aid policy changes on Colorado 

public higher education student enrollment (Doctoral dissertation).). Retrieved 

from ProQuest Dissertations and Theses. (Order No. 1365925). 

Hoeger, W. W., Hoeger, S. A., Hoeger, C. I., & Fawson, A. L. (2018). Lifetime physical 

fitness and wellness. Boston, MA: Cengage Learning Publishing Company.  

Hood, A. M. (2017). The role of interaction with faculty in retaining nontraditional 

community college students (Doctoral Dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No.10263879). 

Hooper, M. D. W., & Scharf, E. (2017). Connecting and reflecting: Transformative 

learning in academic libraries. Journal of Transformative Education, 15(1), 79-

94. Retrieved from https://doi.org/10.1177/1541344616670033 

Hong, P. Y. P., Hong, R., Lewis, D., & Williams, D. (2019). Pathway of employment 

from uncovering barriers to discovering hope: Nontraditional, student-centered, 

relationship-based approach. Families in Society, Retrieved from 

https://journals.sagepub.com/doi/abs/10.1177/1044389419864228 

Huang, H., Fernandez, S. B., Rhoden, M. A., & Joseph, R. (2019). Elements of a college 

support program that matter: A case study. Research on Social Work Practice, 

29(8), 949-960. Retrieved from 

https://journals.sagepub.com/doi/abs/10.1177/1049731519832105 



142 

 

Huber, E. C. (2017). Small town, big future: Preparing rural Maine students for college. 

(Doctoral Dissertation). Retrieved from ProQuest Dissertations and Theses. 

(Order No. 10143597) 

Hurwitz, M., Mbekeani, P. P., Nipson, M. M., & Page, L. C. (2016). Surprising ripple 

effects how changing the SAT score-sending policy for low-income students 

impacts college access and success. Educational Evaluation and Policy Analysis, 

1–36. doi:10.2139/ssrn.2725693 

Hutchings, S. (2019). The social skills handbook: practical activities for social 

communication. London, UK: Routledge Publishing.  

Hyatt, M. (2018). Your best year ever: A 5-step plan for achieving your most important 

goals. Grand Rapids, MI: Baker Books.  

Jamison, T. E., & Bolliger, D. U. (2019). Student perceptions of connectedness in online 

graduate business programs. Journal of Education for Business, 94(1-13). 

Retrieved from https://doi.org/10.1080/08832323.2019.1643698 

Janetzko, D. (2016). Nonreactive data collection online. The SAGE Handbook of Online 

Research Methods, 76. DOI:http://dx.doi.org/10.4135/9781473957992.n5 

Jilg, T., & Southgate, M. (2017). Students helping students: a learning partnership 

initiative for distance language learners. The Language Learning Journal, 45(2), 

245-262. Retrieved from https://eric.ed.gov/?id=EJ1134299 

Johnson, D. W., Johnson, R. T., & Smith, K. A. (2014). Cooperative learning: Improving 

university instruction by basing practice on validated theory. Journal on 

Excellence in University Teaching, 25(4), 1-26. Retrieved from 



143 

 

https://eric.ed.gov/?id=EJ1041374 

Kabat-Zinn, J. (2019). Interrupting Ourselves. Mindfulness, 10(4), 769-771. 

doi:10.1016/j.msard.2019.101468 

Kaftan, O. J., Freund, A. M., Diener, E., Oishi, S., & Tay, L. (2018). The way is the goal: 

The role of goal focus for successful goal pursuit and subjective well-being. 

Retrieved from 

https://www.researchgate.net/publication/322850635_The_Way_is_the_Goal_Th

e_Role_of_Goal_Focus_for_Successful_Goal_Pursuit_and_Subjective_Well-

Being 

Kamer, J. A., & Ishitani, T. T. (2019). First-year, nontraditional student retention at four-

year institutions: How predictors of attrition vary across time. Journal of College 

Student Retention: Research, Theory & Practice, Knoxville, TN. University of 

Tennessee. Retrieved from https://doi.org/10.1177/1521025119858732. 

Kelly, A. P., & Schneider, M. (2011). What parents don’t know about college? 

Washington, DC: Plum. 

Kendricks, K. D., Arment, A. A., Nedunuri, K. V., & Lowell, C. A. (2019). Aligning best 

practices in student success and career preparedness: An exploratory study to 

establish pathways to STEM careers for undergraduate minority students. Journal 

of Research in Technical Careers, 3(1), 27. Retrieved from 

https://doi.org/10.9741/2578-2118.1034 

Kennedy, M. J., Hirsch, S. E., Dillon, S. E., Rabideaux, L., Alves, K. D., & Driver, M. K. 

(2016). Using content acquisition podcasts to increase student knowledge and to 



144 

 

reduce perceived cognitive load. Teaching of Psychology, 43(2), 153-158. 

Retrieved from https://doi.org/10.1177/0098628316636295 

Khandkar, S. H. (2009). Open coding. University of Calgary, 23, 2009.  

King, K. P., & Thompson, G. M. (2016, April). Including “anyone” in the “anytime, 

anywhere” paradigm: Strategies to build access to distance education. Paper 

presented at the Florida Distance Learning Association Conference, Orlando, 

Florida. Retrieved from 

https://nsuworks.nova.edu/cgi/viewcontent.cgi?referer=https://scholar.google.com

/&httpsredir=1&article=1004&context=fdla-conference/ 

Knowles, M. (1973). The adult learner: A neglected species. New York, NY: Gulf 

Publishers 

Knowles, M. S., Holton, E. F., & Swanson, R. A. (2014). The adult learner: The 

definitive classic in adult education and human resource development. London, 

UK: Routledge.  

Ko, S. & Rossen, S., (2017). Teaching online: A practical guide. New Jersey. Taylor & 

Francis. Retrieved from https://www.taylorfrancis.com/books/9780203427354 

Köseoglu, Y. (2015). Self-efficacy and academic achievement--A case from Turkey. 

Journal of Education and Practice, 6(29), 131-141. Retrieved from 

https://eric.ed.gov/?id=EJ1081281 

Kowalewski, S., & Halasz, M. E. (2019). Why are written communication skills 

important for business students? Archives of Business Research, 7(2). Retrieved 

from https://doi.org/10.14738/abr.72.6140  



145 

 

Kundu, A. (2019). Understanding college “burnout” from a social perspective: Reigniting 

the agency of low-income racial minority strivers towards achievement. The 

Urban Review, 51(5), 677-698. Retrieved from 

https://doi.org/10.1521/jscp.1986.4.3.359 

Kwok, C. Y. (2018). Managing uncertainty in the career development of emerging adults: 

Implications for undergraduate students. Australian Journal of Career 

Development, 27(3), 137-149. Retrieved from 

https://doi.org/10.1177/1038416217744216 

Lakshminarayanan, S., Best, S., & Poulakidas, A. (2019). Using technology to enhance 

learning benefits accrued through assignments. The Business & Management 

Review, 10(2), 249-257. Retrieved from 

https://cberuk.com/cdn/conference_proceedings/2019-07-12-18-39-39-PM.pdf 

Lane, K. L., Kalberg, J. R., Menzies, H., Bruhn, A., Eisner, S., & Crnobori, M. (2011). 

Using systematic screening data to assess risk and identify students for targeted 

supports: Illustrations across the K––12 continuum. Remedial and Special 

Education, ,32, 39––54. doi:10.1177/0741932510361263 

Le, T. M. (2019). An investigation into the impact of teachers’ nonverbal communication 

on teaching and learning English at some universities in Ba Ria-Vung Tau 

province. International Journal of Research in Social Sciences, 9(5) 621-636. 

Retrieved from 

http://thuvienso.bvu.edu.vn/bitstream/TVDHBRVT/19765/1/Noverbal-

Communication.pdf  



146 

 

Levin, J. S. (2018). Faculty and the connection to the institution. In Understanding 

Community Colleges (pp. 181-201). Routledge. 

Leiner, D. J. (2014). Convenience samples from online respondent pools: A case study of 

the SoSci panel. International Journal of Internet Science, 5, 367–396. doi:10 

.5771/2192-4007-2016-4-36769-134 

Lile, J. R., Ottusch, T. M., Jones, T., & Richards, L. N. (2018). Understanding college-

student roles: Perspectives of participants in a high school/community college 

dual-enrollment program. Community College Journal of Research and Practice, 

42(2), 95-111. Retrieved from https://eric.ed.gov/?id=EJ1164419 

Liou, Y. H., & Canrinus, E. T. (2020). A capital framework for professional learning and 

practice. International Journal of Educational Research, 100. Retrieved from 

https://doi.org/10.1016/j.ijer.2019.101527 

Lippincott, J. K. (2019). Learning communities for excellence: Developing collaborative 

relationships: Librarians, students, and faculty creating learning communities. 

College & Research Libraries News, 63(3), 190-193. Retrieved from 

https://crln.acrl.org/index.php/crlnews/article/view/21442/26735 

Little, J. M., Gaier, S., & Spoutz, D. (2018). The role of values, beliefs, and culture in 

student retention and success. In critical assessment and strategies for increased 

student retention (pp. 54-72). IGI Global. 

Long, B. T. (2010). Grading higher education: Giving consumers the information they 

need. Retrieved from https://www.brookings.edu/wp-content/uploads/2016/06/12 

_higher_ed_long.pdf 



147 

 

MacDonald, K. (2018). A Review of the literature: The needs of nontraditional students 

in postsecondary education. Strategic Enrollment Management Quarterly, 5(4), 

159-164. Retrieved from https://plosjournal.deepdyve.com/lp/wiley/a-review-of-

the-literature-the-needs-of-nontraditional-students-in-

5jHMtk2suA?impressionId=5da5fb77d51b3&i_medium=docview&i_campaign=r

ecommendations&i_source=recommendations 

Mason, P., & Butler, C. C. (2010). Health behavior change e-book. Elsevier Health 

Sciences. London, UK: Elsevier Publishing.  

Mattanah, J. F. (2016). College student psychological adjustment: Exploring relational 

dynamics that predict success. New York: Momentum Press.  

McBride, M. C., Kirby, E. L., Bergen, K. M., Wahl, S. T., Norander, S., & Robinson, T. 

(2016). 14 social identities in the classroom. Communication and Learning, 16, 

339. doi:10.1515/9781501502446-015 

McBride, P. E. (2017). Addressing the lack of mental health services for at-risk students 

at a two-year community college: A contemporary review. Community College 

Journal of Research and Practice, 1-3. Retrieved from 

https://doi.org/10.1080/10668926.2017.1409670 

McChesney, K., & Aldridge, J. M. (2019). A review of practitioner-led evaluation of 

teacher professional development. Professional Development in Education, 45(2), 

307-324. 

McMullen, S. A., Henderson, T., & Ison, D. (2017, May). Embry-Riddle Aeronautical 

University multispectral sensor and data fusion laboratory: A model for 



148 

 

distributed research and education. Next-Generation Spectroscopic Technologies 

X.  

McNatt, D. B. (2019). Enhancing public speaking confidence, skills, and performance: 

An experiment of service-learning. The International Journal of Management 

Education, 17(2), 276-285. Retrieved from 

https://files.eric.ed.gov/fulltext/EJ1161521.pdf 

Mello, L. V. (2016). Fostering postgraduate student engagement: online resources 

supporting self-directed learning in a diverse cohort. Research in Learning 

Technology, 24(1), 29366. Retrieved from https://eric.ed.gov/?id=EJ1100225 

Meneghel, I., Martínez, I. M., Salanova, M., & de Witte, H. (2019). Promoting academic 

satisfaction and performance: Building academic resilience through coping 

strategies. Psychology in the Schools, 56(6), 875-890. 

https://doi.org/10.1002/pits.22253 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and 

implementation. San Francisco, CA: John Wiley & Sons. 

Metzner, B. S., & Bean, J. P. (1987). The estimation of a conceptual model of 

nontraditional undergraduate student attrition. Research in higher education, 

27(1), 15-38. Retrieved from https://doi.org/10.3102/00346543055004485 

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded 

sourcebook. Thousand Oaks, CA. Sage Publications, Inc.  

Miller, A., Topper, A. M., & Richardson, S. (2017). Suggestions for improving integrated 

postsecondary education data system distance education data collection. 



149 

 

Washington D C.: National Postsecondary Education Cooperative.  

Milsom, A., & Sackett, C. (2018). Experiences of students with disabilities transitioning 

from 2-year to 4-year institutions. Community College Journal of Research and 

Practice, 42(1), 20-31. Retrieved from 

https://scholarworks.merrimack.edu/cgi/viewcontent.cgi?article=1030&context=s

oe_student_ce 

Min, H. (2019). The risk factors of abusive relationships for nontraditional students. 

Journal of American college health, 67(2), 174-179. 

doi:10.1080/07448481.2018.1468333 

Montero-Hernandez, V., & Cerven, C. (2018). Adult student development: The socio-

agentic approach and its relationship to the community college context. In E. St. 

John & M. Gasman (Eds.) Understanding Community Colleges (pp. 109-134). 

London, UK: Routledge Publishing Company. 

Morse, J. M. (1994). Emerging from the data: The cognitive processes of analysis in 

qualitative inquiry. Critical Issues in Qualitative Research Methods, 346 (23-43). 

Retrieved from 

https://www.researchgate.net/publication/309051156_Verification_strategies_for_

establishing_reliability_and_validity_in_qualitative_research 

Morrison, G. R., Ross, S. J., Morrison, J. R., & Kalman, H. K. (2019). Designing 

effective instruction. New York: Wiley & Sons. 

Mukherjee, M., McKinney, L., Hagedorn, L. S., Purnamasari, A., & Martinez, F. S. 

(2017). Stretching every dollar: The impact of personal financial stress on the 



150 

 

enrollment behaviors of working and nonworking community college students. 

Community College Journal of Research and Practice, 41(9), 551-565. Retrieved 

from https://eric.ed.gov/?id=EJ1146554 

 Munz, S. M., & Colvin, J. (2019). Examining students’ learning and preparation in a 

basic communication course. Basic communication course annual, 31(1), 7. 

Retrieved from 

https://digitalcommons.uri.edu/cgi/viewcontent.cgi?article=1269&context=jmle 

Myers, M. (2019). SMART Goal. Retrieved from 

https://digitalcommons.imsa.edu/cgi/viewcontent.cgi?article=1004&context=m_r

_assign 

National Association for College Admission Counseling. (2016). NACAC Directory of 

college access & success programs. Retrieved from http://casp.nacacnet.org/. 

National Center for Education Statistics. (2012). Digest of Education statistics, 2012 

Table 326.30: Retrieved from https://nces.ed.gov/pubs2014/2014015.pdf 

Navarre Cleary, M., & Breathnach, C. (2017). Competency‐based education as a force 

for equity. The Journal of Competency-Based Education, 2(1). Retrieved from 

https://doi.org/10.1002/cbe2.1040 

Nelson, M. A. (2019). First-year students' reasons for withdrawing from college. 

(Doctoral Dissertation). Retrieved from ProQuest Dissertations and Theses. 

(Order No.13895993) 

Neroni, J., Meijs, C., Gijselaers, H. J., Kirschner, P. A., & de Groot, R. H. (2019). 

Learning strategies and academic performance in distance education. Learning 



151 

 

and Individual Differences, 73, 1-7. Retrieved from 

https://research.ou.nl/en/publications/learning-strategies-and-academic-

performance-in-distance-educatio 

Newton, R. (2016). Massive open online courses and completion rates: Does academic 

readiness and its factors influence completion rates in Massive Open Online 

Courses. Retrieved from https://thescholarship.ecu.edu/handle/10342/6040 

Nix, B. K. (2019). Best communication practices for nontraditional students in the RN-

BSN online program (Doctoral Dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No.13895788) 

O’Donnell, C. T., & Blankenship, C. (2018). Status frustration among college students: 

The relationship between socioeconomic status and undergraduate performance. 

Deviant Behavior, 39(6), 679-693. Retrieved from 

https://doi.org/10.1080/01639625.2017.1286197 

Oh, J. E., Ho, J. C., Shaw, C., & Chan, J. (2018). Engaging creative media students' 

motivation: The influence of autonomy, peer relationships, and opportunities in 

the industry. World Journal of Education, 8(6), 1-10.  

DOI: https://doi.org/10.5430/wje.v8n6p1 

Oreopoulos, P., & Petronijevic, U. (2019). The remarkable unresponsiveness of college 

students to nudging and what we can learn from it (No. w26059). National 

Bureau of Economic Research. 

Osam, E. K., Bergman, M., & Cumberland, D. M. (2016). An integrative literature 

review on the barriers impacting adult learners’ return to college. Adult Learning. 



152 

 

28(2), 54-60. doi:10.1177/1045159516658013 

Osorio, J. (2019). University Studies Course for Transfer Students. Retrieved from 

http://broncoscholar.library.cpp.edu/handle/10211.3/208028 

Ovenden-Hope, T., & Blandford, S. (2017). Understanding applied learning: Developing 

effective practice to support all learners. London, UK: Routledge. 

Ovink, S. M. (2017). Race, Class, and Choice in Latino/a Higher Education. New York: 

Palgrave Macmillan. 

Patton, M. Q. (2014). Qualitative research and evaluation methods (4th ed). Thousand 

Oaks, CA: SAGE Publications. 

Paulsen, K., & Sayeski, K. (2013). Using study skills to become independent learners in 

secondary content classes. Intervention in School and Clinic, 49, pp. 39–45. 

doi:10.1177/1053451213480026 

Pechac, S., & Slantcheva-Durst, S. (2019). Coaching toward completion: Academic 

coaching factors influencing community college student success. Journal of 

College Student Retention: Research, Theory & Practice, 17(3), 42-51 Retrieved 

from https://journals.sagepub.com/doi/abs/10.1177/1521025119869849  

Pelletier, S. G. (2010). Success for adult students. Public Purpose, 12, 2-6. Retrieved 

from 

https://www.aascu.org/uploadedFiles/AASCU/Content/Root/MediaAndPublicatio

ns/PublicPurposeMagazines/Issue/10fall_adultstudents.pdf 



153 

 

Perna, L. W., Ruby, A., Boruch, R. F., Wang, N., Scull, J., Ahmad, S., & Evans, C. 

(2014). Moving through MOOCs: Understanding the progression of users in 

massive open online courses. Educational Researcher, 43(9), 421-432. Retrieved 

from https://doi.org/10.3102/0013189X14562423 

Pitman, T., Harvey, A., McKay, J., Devlin, M., Trinidad, S., & Brett, M. (2017). The 

impact of enabling programs on indigenous participation, success and retention in 

Australian higher education. In J. Frawley, S. Larkin, & J. Smith (Eds.) 

Indigenous Pathways, Transitions and Participation in Higher Education (pp. 

235-249). Singapore: Springer. 

Porcari, O. (2019). Expanding educational methods for students and staff: exploring non-

traditional methods. (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No. 1237271) 

Powers, S. L., Trauntvein, N. E., Barcelona, R. J., & Hartman, C. L. (2019). Constraints 

and negotiations to student recreational sport center usage. Journal of Amateur 

Sport, 5(2), 18-38. Retrieved from https://doi.org/10.17161/jas.v5i2.8439  

Prasad, J. J., Showler, M. B., Ryan, A. M., Schmitt, N., & Nye, C. D. (2017). When 

belief precedes being: How attitudes and motivation before matriculation lead to 

fit and academic performance. Journal of Vocational Behavior, 100, 27-42. 

Retrieved from https://doi.org/10.1016/j.jvb.2017.02.003 

Prentiss, S., & Walton, J. (2019). Pedagogical tools in our briefcases: Teaching the 

business and professional communication course. Journal of Communication 

Pedagogy, 2(1), 9. DOI10.31446/JCP.2019.10 



154 

 

Priode, K. (2019). Juggling school with life: How the successful non-traditional nursing 

student stays in school. Teaching and Learning in Nursing, 14(2), 117-121. 

DOI:10.1016/j.teln.2018.12.010 

Quaye, S. J., & Shaun, R. Harper (2014). Student engagement in higher education: 

theoretical perspectives and practical approaches for diverse populations. New 

York and Oxford: Routledge. 

Ravitch, S. M., & Carl, N. M. (2015). Qualitative research: Bridging the conceptual, 

theoretical, and methodological. Thousand Oaks, CA: Sage Publications. 

Reagle Jr, J. M. (2019). Hacking life: Systematized Living and Its Discontents. 

Cambridge, Massachusetts, Massachusetts Institute of Technology Press.  

Reindl, T. (2007). Hitting home: quality, cost, and access challenges confronting higher 

education today. Lumina Foundation for Education. Retrieved from https://jfforg-

prod-prime.s3.amazonaws.com/media/documents/HittingHome.pdf 

Ribera, A. K., Miller, A. L., & Dumford, A. D. (2017). Sense of peer belonging and 

institutional acceptance in the first year: The role of high-impact practices. 

Journal of College Student Development, 58(4), 545-563. Retrieved from 

https://eric.ed.gov/?id=EJ1146321 

Riegle‐Crumb, C., & Callahan, R. M. (2009). Exploring the academic benefits of 

friendship ties for Latino boys and girls. Social science quarterly, 90(3), 611-631. 

Retrieved from https://doi.org/10.1111/j.1540-6237.2009.00634.x 

 
Ritchie, J., Lewis, J., Nicholls, C. M., & Ormston, R. (Eds.). (2013). Qualitative research 

practice: A guide for social science students and researchers. London, UK: Sage 



155 

 

Publishing. DOI:10.12759/hsr.29.2004.3.171-191 

Roberts, L. (2017). Research in the real world: Improving adult learners web search and 

evaluation skills through motivational design and problem-based learning. 

College & Research Libraries, 78(4), 527. DOI:10.5860/crl.78.4.527 

Roberts, L. M. (2019). The choice is yours: Guiding graduate students to construct 

meaningful and motivating learning goals. Chicago, Illinois: Associated Press.  

Robinson, B. (2017). Structural poverty and college enrollment: The impact of rural 

American determinism. (Doctoral Dissertation). Retrieved from ProQuest 

Dissertations and Theses. (Order No. 3247271) 

Robinson, L. (2017). Embracing online education: exploring options for success. Journal 

of Marketing for Higher Education, 27(1), 99-111. Retrieved from 

https://eric.ed.gov/?id=EJ1141593 

Rogers, C. R., Lyon, H. C., & Tausch, R. (2013). On becoming an effective teacher: 

Person-centered teaching, psychology, philosophy, and dialogues with Carl R. 

Rogers and Harold Lyon. London, UK: Routledge Publishing Company.  

Rodriguez, W., Bass, T., Souza, D., Lynch, J., Lystad, M., & White, A. (2019). 

Improving persistence via student-support applications. Ubiquitous Learning: An 

International Journal, 12(3). DOI:10.17159/2520-9868/i76a02 

Roseth, C., Akcaoglu, M., & Zellner, A. (2013). Blending synchronous face-to-face and 

computer-supported cooperative learning in a hybrid doctoral seminar. 

TechTrends, 57(3), 54–59. doi:1007/s11528-13-0663-z 

Russell, M. E. (2019). Nontraditional students’ academic success experiences at a large 



156 

 

Public University in the American South: A phenomenological investigation 

(Doctoral dissertation, The University of Memphis). Retrieved from ProQuest 

Dissertations and Theses database. (Order No.13857837) 

Sadovnik, A. R., Cookson, P. W. Jr., Semel, S. F., & Coughlan, R. W. (2017). Exploring 

education: An introduction to the foundations of education. New York: Taylor 

and Francis.  

Saldaña, J. (2009). First cycle coding methods. The coding manual for qualitative 

researchers. Thousand Oaks, CA: Sage Publications. 

Saldaña, J. (2014). Thinking qualitatively: Methods of mind. Thousand Oaks, CA. Sage 

Publications.  

Saldaña, J. (2015). The coding manual for qualitative researchers. London, UK: Sage 

Publications.  

Saleh, M., Mujiyanto, J., & Shofwan, A. (2017). Androgogy and pedagogy: Learning 

method orientations for EFL adult learners. Asian Journal of Educational 

Research, 5(2). Retrieved from http://www.multidisciplinaryjournals.com/wp-

content/uploads/2017/04/Full-Paper-ANDRAGOGY-AND-PEDAGOGY-

LEARNING-METHOD-ORIENTATIONS.pdf 

Schneider, M. (2009). Where does all that tuition go? Washington, DC: American 

Enterprise Institute 

Seaward, B. L. (2019). Essentials of managing stress. Burlington, MA: Jones & Bartlett 

Learning.  

Serpe, R. T., & Stryker, S. (2011). The symbolic interactionist perspective and identity 



157 

 

theory. In S. Schwartz, K. Luyuckx, & V. Vignoles Handbook of identity theory 

and research (pp. 225-248), New York: Springer Publishing. 

Shapiro, H. B., Lee, C. H., Roth, N. E. W., Li, K., Çetinkaya-Rundel, M., & Canelas, D. 

A. (2017). Understanding the massive open online course (MOOC) student 

experience: An examination of attitudes, motivations, and barriers. Computers & 

Education, 110, 35-50. doi:10.1016/j.compedu.2017.03.003 

Sharifi, M., Soleimani, H., & Jafarigohar, M. (2017). E‐portfolio evaluation and 

vocabulary learning: Moving from pedagogy to andragogy. British Journal of 

Educational Technology, 48(6), 1441-1450. Retrieved from 

https://www.academia.edu/37348213/Sharifi_M._Soleimani_H._and_Jafarigohar

_M._2017_._E-

portfolio_evaluation_and_vocabulary_learning_Moving_from_pedagogy_to_andr

agogy_British_Journal_of_Educational_Technology_48_6_1441-1450 

Shernoff, D. J., Csikszentmihalyi, M., Schneider, B., & Shernoff, E. S. (2014). Student 

engagement in high school classrooms from the perspective of flow theory. In M. 

Csikszentmihalyi Applications of Flow in Human Development and Education 

(pp. 475-494). Netherlands. Springer. 

Shumaker, R., & Wood, J. L. (2016). Understanding first-generation community college 

students: An analysis of covariance examining use of, access to, and efficacy 

regarding institutionally offered services. Community College Enterprise, 22(2), 

9––17. Retrieved from https://www.questia.com/library/journal/1G1-478697133 

/understanding-first-generation-community-college-students 



158 

 

Simplicio, J. S. (2019). Strategies to improve online student academic success and 

increase university persistence rates. Education, 139(3), 173-177. Retrieved from 

https://www.academicimpressions.com/improving-online-student-retention-

success/ 

Skaalvik, E. M., Federici, R. A., Wigfield, A., & Tangen, T. N. (2017). Students’ 

perceptions of mathematics classroom goal structures: implications for perceived 

task values and study behavior. Social Psychology of Education, 20(3), 543-563. 

https://doi.org/10.1007/s11218-017-9382-1 

Slavin, R. R. E., Karweit, NN. L., & Madden, NN. A. (1989). Effective programs for 

students at risk. Boston, MA: Allyn & Bacon. 

Sleiman, T., Chung‐Shin, Y., & Haddad, R. A. (2019). Empowering students in leading 

their education and practice: The design workbook. International Journal of Art 

& Design Education, 38(2), 508-523. Retrieved from 

https://www.ijern.com/journal/2019/June-2019/09.pdf 

Smale, M. A., & Regalado, M. (2017). Situating college students and technology. In 

digital technology as affordance and barrier in higher education (pp. 1-21). 

Palgrave Macmillan, Cham. DOI https://doi.org/10.1007/978-3-319-48908-7_1 

Smith, S. W. (1990). Individualized education programs (IEPs) in special education: 

From intent to acquiescence. Exceptional Children, 57(1), 6-14. 

https://doi.org/10.1177/001440299005700102 

Smith, W. C., & Persson, A. M. (2016). Teacher satisfaction in high poverty schools: 

Searching for policy relevant interventions in Estonia, Georgia, and Latvia. 



159 

 

Educational Studies, 2016, 146–182. doi:10.17232/1814-9545-2016-2-146-182 

Sorenson, K. K. (2006). Maslow’s hierarchy of needs and subpersonality work. Retrieved 

from http://two.not2.org/psychosynthesis/articles/maslow.htm#4 

Sperling, J. (2017). For-profit higher education: Developing a world class workforce. 

London, Routledge. 

Sperling, J. G., & Tucker, R. W. (1997). For-profit higher education: Developing a 

world-class workforce. New Brunswick, N.J, Transaction Publishers.  

Stake, R. E. (2005). Qualitative case studies. In N. K. Denzin & Y. S. Lincoln (Eds.), The 

Sage handbook of qualitative research (pp. 443–466). Thousand Oaks, CA: Sage. 

Stephens, N. M., Hamedani, M. G., & Destin, M. (2014). Closing the social-class 

achievement gap: A difference-education intervention improves first-generation 

students’ academic performance and all students’ college transition. 

Psychological Science, 25(4), 943-953. Retrieved from 

https://doi.org/10.1177/0956797613518349 

Stewart, C. O., McConnell, J. R., III, Stallings, L. A., & Roscoe, R. D. (2019). Growth 

mindset: Associations with apprehension, self-perceived competence, and beliefs 

about public speaking. Basic communication course Annual, 31(1), 6. Retrieved 

from https://doi.org/10.1080/08824096.2016.1270821 

Stoll, J. R. (2016). How student-led goal setting and self-monitoring of progress impacts 

self-efficacy among third graders at an international school in eastern Europe. St. 

Paul, MN, Hamline University. 

Strayhorn, Terrell L. 2019. College students' sense of belonging: a key to educational 



160 

 

success for all students. New York: Routledge.  

Stryker, S., Serpe, R. T., & Hunt, M. O. (2005). Making good on a promise: The impact 

of larger social structures on commitments. In S. Thye & E. Lawler Social 

identification in groups (pp. 93-123). West Yorkshire, England: Emerald Group 

Publishing Limited. 

Sutrisna, M., & Setiawan, W. (2016). 14 The application of grounded theory 

methodology in built environment research. In V. Ahmed, A. Opoku, & Z. Aziz 

(Eds.), Research methodology in the built environment: A selection of case studies 

(pp. 231–245). Abingdon, England: Taylor & Francis. 

Suter, W. N. (2011). Introduction to educational research: A critical thinking approach. 

Los Angeles, CA: SAGE publications.  

Sutter, N., & Paulson, S. (2017). Predicting college students' intention to graduate: a test 

of the theory of planned behavior. College Student Journal, 50(3), 409-421. 

Retrieved from https://psycnet.apa.org/record/2017-05724-013 

Sutton, A., Langenkamp, A. G., Muller, C., & Schiller, K. S. (2018). Who gets ahead and 

who falls behind during the transition to high school? Academic performance at 

the intersection of race/ethnicity and gender. Social problems, 65(2), 154-173. 

Retrieved from https://academic.oup.com/socpro/article/65/2/154/4851718 

 Swift, K. R. (2018). The seven principles for good practice in (asynchronous online) 

legal education. Mitchell Hamline L. Rev., 44, 105. Retrieved from 

https://pdfs.semanticscholar.org/4ae5/b441d8525b2d603c9fcdaf3033f6b0098aa2.

pdf 



161 

 

Syam, H. M. (2017). A survey on young people’s purposes and communications 

activities in coffee shops in Banda. Humanities & Social Sciences Reviews, 5(2), 

149-154. Retrieved from https://doi.org/10.18510/hssr.2017.5211  

Tamir, O., & Taylor, N. (2019). Nontraditional students: Understanding and meeting 

their needs in the anthropology classroom. Teaching and Learning Anthropology, 

2(2). DOI:10.5070/T32240832 

Tarasi, C. O., Wilson, J. H., Puri, C., & Divine, R. L. (2012). Affinity for quantitative 

tools: Undergraduate marketing students moving beyond quantitative anxiety. 

Journal of Education, 35, 41–53. doi:10.1177/0273475312460764 

Taylor, S. J., Bogdan, R., & DeVault, M. (2015). Introduction to qualitative research 

methods: A guidebook and resource. Hoboken, New Jersey: John Wiley & Sons.  

Thomas, G. (2015). How to do your case study. Los Angeles, CA: Sage. 

Thomas, K. S. (2018). Using multiple instructional mediums to foster critical literacy 

skills with the adult linguistic diverse learner. Social Science and Humanities 

Journal, 2(1)322-334. Retrieved from http://sshj.in/index.php/sshj/article/view/90 

Thomas, K. T. (2019). Bridging social boundaries and building social connectedness: 

Through youth development programs. Equality, Diversity and Inclusion: An 

International Journal. 29(1) Retrieved from 

https://www.emerald.com/insight/content/doi/10.1108/EDI-02-2018-

0019/full/html 

Tiferes, J., Hussein, A. A., Bisantz, A., Higginbotham, D. J., Sharif, M., Kozlowski, J., ... 

& Guru, K. (2019). Are gestures worth a thousand words? Verbal and nonverbal 



162 

 

communication during robot-assisted surgery. Applied ergonomics, 78, 251-262. 

doi:10.1016/j.apergo.2018.02.015 

Tinto, V. (1975) ‘Dropout from higher education: A theoretical synthesis of recent 

research.’ Review of Educational Research, 45, 89-125. 

https://doi.org/10.3102/00346543045001089 

Tinto, V. (1987) Leaving college: Rethinking the causes and cures for student attrition. 

Chicago, IL: University of Chicago Press. 

Tinto, V. (1993). Building community. Liberal Education, 79(4), 16-21. Retrieved from 

https://www.researchgate.net/publication/251201522_Learning_Communities_Bu

ilding_Gateways_to_Student_Success_1 

Tinto, V. (2017). Through the eyes of students. Journal of College Student Retention: 

Research, Theory & Practice, 19(3), 254-269. Retrieved from 

https://doi.org/10.1177/1521025115621917 

Todd, C. L., Ravi, K., Akoh, H. A., & Gray, V. (2017). Engaging adult learners online 

through technology, andragogy, and flexible course design: From theory to 

practice. In Handbook of Research on Technology-Centric Strategies for Higher 

Education Administration (pp. 1-16). IGI Global. 

Turner, L. E. (2019). Differences between nontraditional and traditional college students' 

perceptions of transition preparedness. Retrieved from 

https://scholarworks.waldenu.edu/dissertations/6693/ 

University of Northern Iowa Alumni Association. (2017). UNI today, v100n3, Winter 

2017. Retrieved from 



163 

 

https://scholarworks.uni.edu/cgi/viewcontent.cgi?referer=https://scholar.google.co

m/&httpsredir=1&article=1016&context=alumninews 

Utley, R., Kristina Henry, D. N. P., & Smith, L. (2017). Frameworks for advanced 

nursing practice and research: philosophies, theories, models, and taxonomies. 

New York: Springer Publishing Company.  

Verdinelli, S., & Kutner, D. (2016). Persistence factors among online graduate students 

with disabilities. Journal of Diversity in Higher Education, 9(4), 353. Retrieved 

from https://doi.org/10.1037/a0039791 

Wang, Y., & Liu, Q. (2019). Effects of online teaching presence on students' interactions 

and collaborative knowledge construction. Journal of Computer Assisted 

Learning. 12 Retrieved from https://doi.org/10.1111/jcal.12408 

Waschull, S. B. (2013). The online delivery of psychology courses: Attrition, 

performance, and evaluation. Teaching of Psychology, 28, 143–147. doi:10.1207 

/S15328023TOP2802_15 

Warnet, V. (2019). Band enrollment and high school graduation rates. Research 

Perspectives in Music Education, 20(1), 55-64. Retrieved from 

https://scholarworks.gsu.edu/cgi/viewcontent.cgi?article=1018&context=mse_dis

s 

Wayment, H. A., & Cavolo, K. (2019). Quiet ego, self-regulatory skills, and perceived 

stress in college students. Journal of American College Health, 67(2), 92-96. 

Retrieved from 

https://pdfs.semanticscholar.org/d121/16375909eb314f838b65ad4924a71c540702



164 

 

.pdf 

Webster, M. A. (2016). Impact of orientation programs on nontraditional students 

perceived academic success in adult education programs (Doctoral Dissertation). 

Retrieved from ProQuest Dissertations and Theses. (Order No. 12834140). 

Weisskirch, R. S. (2016). Grit, self-esteem, learning strategies and attitudes and estimated 

and achieved course grades among college students. Current Psychology, 37(1), 

21-27. DOI:10.1007/s12144-016-9485-4 

Westwick, J. N., Hunter, K. M., & Kleinjan, B. A. (2019). Anxiety and communication 

competence in the honors basic public speaking course: An intervention and 

formative assessment. Basic Communication Course Annual, 31(1), 9. Retrieved 

from   

https://pdfs.semanticscholar.org/6830/235413a2b9a520faf3379b029c8793467b31

.pdf 

Williams, A. (2019). Empowering primary students to create self-set proximal smart 

goals (Doctoral dissertation). Retrieved from 

http://130.17.111.21/handle/011235813/1442 

Wlodkowski, R. J., & Ginsberg, M. B. (2017). Enhancing adult motivation to learn: A 

comprehensive guide for teaching all adults. San Francisco, CA: John Wiley & 

Sons.  

Wolcott, H. F. (1994). Transforming qualitative data: Description, analysis, and 

interpretation. Thousand Oaks, CA: Sage Publishing.  

Wong, B., & Chiu, Y. L. T. (2019). ‘Swallow your pride and fear’: the educational 



165 

 

strategies of high-achieving nontraditional university students. British Journal of 

Sociology of Education, 40(7), 868-882. Retrieved from 

https://doi.org/10.1080/01425692.2019.1604209 

Woods, R. L. (2016). Those who quit: A study of student retention at two-year community 

and for-profit colleges (Doctoral dissertation) Retrieved from 

http://scholarship.shu.edu/cgi/viewcontent.cgi?article=3224&context=dissertation 

Wright, A. L., Wahoush, O., Ballantyne, M., Gabel, C., & Jack, S. M. (2016). Qualitative 

health research involving indigenous peoples: Culturally appropriate data 

collection methods. The Qualitative Report, 21(12), 2230. Retrieved from 

https://doi.org/10.1177/1609406917749702 

Woods, K., Gomez, M., & Arnold, M. G. (2019). Using social media as a tool for 

learning in higher education. International Journal of Web-Based Learning and 

Teaching Technologies (IJWLTT), 14(3), 1-14. Retrieved from 

https://doi.org/10.4018/ijwltt.2014070103 

Wong, B., & Chiu, Y. L. T. (2019). ‘Swallow your pride and fear’: the educational 

strategies of high-achieving nontraditional university students. British Journal of 

Sociology of Education, 40(7), 868-882. Retrieved from 

https://doi.org/10.1080/01425692.2019.1604209 

Wyner, J. S. (2019). What excellent community colleges do: Preparing all students for 

success. Cambridge, MA: Harvard Education Press.  

Yin, R. K. (2003). Case study research: Design and methods. Thousand Oaks. Sage.  

Young, L. C. & Wilkinson, I. R. (1989). The role of trust and co-operation in marketing 



166 

 

channels: A preliminary study. European Journal of Marketing, 23(2), 109-122. 

DOI:10.1108/IJBM-08-2013-0086 

Young, N. D., Bonanno-Sotiropoulos, K., & Smolinski, J. A. (2018). Making the grade: 

Promoting positive outcomes for students with learning disabilities. Lanham, 

Maryland: Rowman & Littlefield.  

Zapata, L. E. P. (2017). Personal self-regulation, learning approaches, resilience and test 

anxiety in psychology students. Estudios sobre Educación, 32, 9-26. 

DOI:10.15581/004.32.9-26 

 Zimmerman, B. J., & Kitsantas, A. (2014). Comparing students’ self-discipline and self-

regulation measures and their prediction of academic achievement. Contemporary 

Educational Psychology, 39(2), 145-155. Retrieved from 

https://doi.org/10.1016/j.cedpsych.2014.03.004 

Zydney, J. M., Warner, Z., & Angelone, L. (2020). Learning through experience: Using 

design based research to redesign protocols for blended synchronous learning 

environments. Computers & Education, 143, 103678. Retrieved from 

https://www.sciencedirect.com/science/article/pii/S0360131519302313 

Zyromski, B., Martin, I., & Mariani, M. (2019). Evaluation of the true goals school 

counseling curriculum: A pilot study. The Journal for Specialists in Group Work, 

44(3), 170-183. Retrieved from https://doi.org/10.1080/01933922.2019.1634781 



167 

 

Appendix A: The Project 

Professional Development Series: Nontraditional Undergraduate Student  

 

The three themes that resulted from the data analysis of interviews included: (a) 

nontraditional undergraduate students recognized challenges related to issues with time, 

(b) nontraditional undergraduate students experienced challenges related to issues with 

social connections within a school environment, and (c) nontraditional undergraduate 

students demonstrated challenges related to ambiguous academic goals. 

Goals for the Professional Development 
  

Following the data analysis of the study of Perceptions and Experiences of 

Nontraditional Undergraduate Students, a 3-day professional development session was 

created with the goals and learning outcomes. This professional development includes 

goals designed to explore strategies to improve support for students, to minimize 

academic difficulties, social life isolation and unresolved occupational or educational 

goals. Ultimately the goal of all the activities included in this 3-day professional 

development is to improve conditions for nontraditional undergraduate students.  

Learning Outcomes  

 

The power point presentation and the activities included were designed to help 

participants achieve specific learning outcomes. The learning outcome achievement will 

encourage instructors to help nontraditional undergraduate students improve their skills, 

enable instructors to engage students, and empower instructors to take ownership of the 

nonacademic life skill development that hinders student success. Post collaboration in 

this professional development, instructors and other key stakeholders will be able to:  
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1. identify nontraditional undergraduate students’ challenges,  

2. discuss nontraditional undergraduate students’ experiences and 

perceptions, and 

3. create strategies that may change conditions for students 

Target Audience  

 

The target audience for this professional development includes but is not limited 

to instructors and academic counselors since have the most direct contact with 

nontraditional undergraduate students. The information presented and the strategies 

created can also be shared with secondary education teachers and counselors to improve 

exposure, experience, and excellence in challenging areas including managing time, 

managing social connections, and managing goals.  

Components  

 

The findings of nontraditional undergraduate students showed that: (a) 

nontraditional undergraduate students recognized challenges related to issues with time, 

(b) nontraditional undergraduate students experienced challenges related to issues with 

social connections within a school environment, and (c) nontraditional undergraduate 

students demonstrated challenges related to ambiguous academic goals. The 3-day 

professional development was designed and will be presented and organized according to 

these findings.  

Professional Development Series: Day 1 MANAGING TIME 

 

The first theme identified that nontraditional undergraduate students experienced 

academic difficulties related to issues with time.  
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Nontraditional undergraduate students experienced such as challenges related to  

1. job responsibilities,  

2. scheduling activities, and 

3. demonstrating consistent effort. 

Components: 

 

 During this professional development for instructors that work primarily with 

nontraditional undergraduate college students. Based upon the findings of the study each 

day will focus by theme to improve conditions for nontraditional undergraduate college 

students. The three themes for this professional development based upon experiences of 

nontraditional undergraduate college students were issues related to time, social 

connections, and goal management. Strategies will be discussed by theme each day.  

Day 1: Time Management Strategies for Managing (a) job responsibilities, (b) 

scheduling activities, and (c) demonstrating consistent effort. 

Day 2: Social Connections Strategies for Managing (a) identifying socially with 

other students, (b) prioritizing schoolwork over social interaction, and (c) assimilating 

into the social group. 

 Day 3: Goal Setting Strategies for Managing (a) nonspecific or nonexistent goals, 

(b) affected by difficult financial situations or unfulfilling careers, and (c) affected by the 

opinions of their peers.  

 

This professional development project is organized by the three themes that 

emerged from the findings of this study. To improve student efficacy each day the 
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facilitator will lead activities designed to allow participants to understand the issues 

related to time management, social connection management, and goal management. 

During collaborative work participants can investigate ways to incorporate strategies that 

will strengthen nontraditional undergraduate college students’ skills related to time 

management, social connection management, and goal management.  

Each day will include,  

a) an exploration of the issue,  

b) discussion on how this affects students’ performance and persistence,  

c) group collaboration for the most effective strategies,  

d) sharing ideas of how to implement new skill building activities into each 

content area, and  

e) creating a plan to evaluate the progress and efficacy of the new ideas.  

At the end of each day participants will have an opportunity to ask questions and 

demonstrate understanding during the question and answer time and by completing an 

exit ticket. The facilitator will review exit tickets to check for understanding and begin 

Day 2 and Day 3 with a recapitulation of the day before and also clarify any 

misunderstandings.  

Participants will provide an evaluation of the professional development materials, 

presentation, slides, and relevancy of the information presented. Formative and 

summative assessments will be used and are included in the appendices. Below is a chart 

that will outline the themes, activities, strategies and provide a schedule for each day of 

the professional development. 
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Professional Development Session Schedule - Day 1 Time Management 

 

Time Activity Method 

8:30 – 9:00 Sign-in  
Fill out a name tag 
Locate seating arrangement 
clusters by content areas 
 

Sign-in for PD attendance 
verification 
Label name and position 
and attach to clothing 
Use table markers to sit by 
content areas 

9:00 – 9:30 Continental Breakfast 
Provided 
 

By the entrance doors and 
sign-in table in the 
Conference Room 
 

9:30 – 10:00 Welcome, Individual 
Introductions, Outline and 
Overview of each day 

Lead by PD facilitator 
using PowerPoint slides 

10:00 – 10:45 Ice Breaker – How do you 
manage your time? 

Group activity, participants 
will use the questions on 
the ice breaker slide to 
discuss with their group 
and relate to the theme 

10:45 – 12:00 Time Management 
Exploration Activity 
Challenges and 
Opportunities 
 

Lead by PD facilitator 

12:00 – 1:00 Lunch Not Provided - On your 
own 
 

1:00 – 2:00 Small Group Collaboration, 
Whole Group Discussion, 

PowerPoint presentation- 
presented by PD facilitator. 
 
 

2:00– 2:30 Closing Question and 
Answer Session 
Preview Next Day 
 
 

Assessment: Exit Ticket 

 

Professional Development Facilitator Notes for Day 1 
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• Participants will sign-in and attach a label including their name, content area, 

and position. Participants will eat, locate their seat, and participate in the ice 

breaker activity. 

• The ice breaker activity asks participants to describe their system of time 

management. The goal is to see the different techniques and discover how 

comfortable participants are in effective time management. 

• The facilitator will introduce the goals and objectives to explore the issues of 

time management as described in the findings and how these time 

management issues affected nontraditional undergraduate college student 

performance.  

• Explain how these issues may be demonstrated by students. Identify strategies 

to introduce, review, model, or strengthen student skills related to time 

management of (a) job responsibilities, (b) scheduling activities, and (c) 

demonstrating consistent effort. 

• Participants will participate in a discussion on how this affects students’ 

performance and persistence. What is time management? Why is time 

management important for nontraditional undergraduate student success? 

What are the current methods of teaching or reinforcing this skill? How can 

we improve upon current methods? Ask for suggestions of new strategies and 

how they can be incorporated into all content areas? 

• The facilitator will divide participants into groups of four to for group 

collaboration activity to establish the most effective strategies for teaching 
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time management. Remind participants to allow each person to respond 

without interruption, record the responses, ask clarifying questions, and share 

openly. 

• Participants will return to whole group discussion in order to share ideas of 

how to implement new skill building activities into each content area and 

create a plan to evaluate the progress and efficacy of the new ideas.  

• The facilitator will distribute exit tickets and support the Question and Answer 

session while reviewing the key points associated with nontraditional 

undergraduate student challenges related to (a) job responsibilities, (b) 

scheduling activities, and (c) demonstrating consistent effort. How has your 

own system of time management developed or changed? Do you use 

technology to help support your time management system? How can we 

encourage students to use an effective time management system? 

• Review the time management theme and the strategies discussed. Distribute 

exit tickets. The facilitator will review exit tickets to check for understanding 

and begin Day 2 and Day 3 with a recapitulation of the day before and also 

clarify any misunderstandings.  

The nontraditional undergraduate college students’ issue of time management 

PowerPoint presentation slides, references, and descriptions for Professional 

Development for Day 1 are found below: 

 



174 

 

 

Perceptions and Experiences of Nontraditional Undergraduate Students 

Professional Development Series 

 

 

LET’S GET TO KNOW ONE ANOTHER! 

1. WHO ARE YOU? 

2. WHAT IS YOUR ROLE IN THE ORGANIZATION? 
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3. WHAT DO YOU HOPE TO ACCOMPLISH FROM PARTICIPATION IN 

THIS PROFESSIONAL DEVELOPMENT? 
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Professional Development Series: Nontraditional Undergraduate Student  

Goals: 

� identify nontraditional undergraduate students’ challenges,  

� discuss nontraditional undergraduate students’ experiences and perceptions, 

and 

� offer strategies that may change conditions for students. 
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WHO ARE NONTRADITIONAL UNDERGRADUATE STUDENTS? 

Nontraditional undergraduate students are students who need special 

modifications to schedules, format, or delivery of university level courses.  

Nontraditional undergraduate students usually meet one or more of the following 

characteristics:  

� (a) enrolled in postsecondary education later than most 

undergraduate students.  

� (b) attended college part-time.  

� (c) worked full time.  

� (d) may be financially independent.  

� (e) have dependents; or  

� (f) do not have a high school diploma (Pelletier, 2010, p. 1). 
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WHAT ARE NONTRADITIONAL UNDERGRADUATE STUDENT 

ISSUES? 

The three themes that resulted from the data analysis of interviews included:  

(a) nontraditional undergraduate students recognized challenges related to 

issues with time,  

(b) nontraditional undergraduate students experienced challenges related to 

issues with social connections within a school environment, and  

(c) nontraditional undergraduate students demonstrated challenges related 

to ambiguous academic goals. 
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ICE BREAKER 

LET’S BREAK INTO GROUPS OF 4 

1. How do you incorporate time management techniques to organize your 

personal time? 

2. How do you incorporate time management techniques to organize your 

professional time? 

3. How do you think you could incorporate time management technique 

strategies to help students? 

4. Have you struggled with issues of time management? 
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Professional Development Series: Day 1  

 

TIME MANAGEMENT STRATEGIES 

� INTRODUCTION/REVIEW OF THE IMPORTANCE OF TIME 

MANAGEMENT 

� SKILL BUILDING IN EACH CLASS ON HOW TO SCHEDULE STUDY, 

WORK, AND LIFE OBLIGATIONS 

� INTEGRATED TECHNOLOGY 
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Professional Development Series: Day 1 MANAGING TIME 

The first theme identified that nontraditional undergraduate students experienced 

academic difficulties related to issues with time.  

Nontraditional undergraduate students experienced such as challenges related to  

� job responsibilities,  

� scheduling activities, and  

� demonstrating consistent effort. 
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Questions and Answers 

• Recap Day 1 Issues with Time 

• Key points  

Nontraditional undergraduate students experienced challenges related to  

• job responsibilities,  

• scheduling activities, and  
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• demonstrating consistent effort. 

Strategies to help. 

Preview for Day 2 Issues with Social Connection 
 

Professional Development Series: Day 2 MANAGING SOCIAL CONNECTIONS 

 

Participants struggled to identify socially with other students, and this did not facilitate 

their involvement in campus activities. 

Nontraditional Undergraduate Students had issues:  

1. identifying socially with other students,  

2. prioritizing schoolwork over social interaction, and  

3. assimilating into the social group. 
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Professional Development Session Schedule - Day 2 Social Connection and 

Communication Management 

 

Time Activity Method 

8:30 – 9:00 Sign-in Fill out a name tag 
Locate seating arrangement 
clusters by content areas 
 

Sign-in for PD attendance 
verification Label name 
and position and attach to 
clothing Use table markers 
to sit by content areas 

9:00 – 9:30 Continental Breakfast 
Provided 
 

By the entrance doors and 
sign-in table in the 
Conference Room 
 

9:30 – 10:00 Welcome, Individual 
Introductions, Review Day 
1 and Outline Day 2  

Lead by PD facilitator 
using PowerPoint slides 

10:00 – 10:45 Ice Breaker – How do you 
manage communication 
and social connection? 

Group activity, participants 
will use the questions on 
the ice breaker slide to 
discuss with their group 
and relate to the theme 

10:45 – 12:00 Social Connection 
Management and 
Communication 
Exploration Activity 
Challenges and 
Opportunities 
 

Lead by PD facilitator 

12:00 – 1:00 Lunch Not Provided – On your 
own 
 

1:00 – 2:00 Small Group Collaboration, 
Whole Group Discussion, 

PowerPoint presentation- 
presented by PD facilitator. 
 

2:00– 2:30 Closing Q & A Preview 
Next Day 

Assessment: Exit Ticket 
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Professional Development Facilitator Notes for Day 2 

 

• Participants will sign-in and attach a label including their name, content area, 

and position. Participants will eat, locate their seat, and participate in the ice 

breaker activity. 

• The ice breaker activity asks participants to describe their system of social 

connection and communication skill management. The goal is to see the 

different techniques used and discover how comfortable participants are in 

effective social connection and communication management. 

• The facilitator will introduce the goals and objectives to explore the issues of 

social connection and communication management as described in the 

findings and how these social connection and communication management 

issues affected nontraditional undergraduate college student performance.  

• Explain how these issues may be demonstrated by students. Identify strategies 

to introduce, review, model, or strengthen student skills related to social 

connection and communication management including the following: (a) 

identifying socially with other students, (b) prioritizing schoolwork over 

social interaction, and (c) assimilating into the social group. 

• Participants will participate in a discussion on how this affects students’ 

performance and persistence. What is social connection and communication 

management? Why is social connection and communication management 

important for nontraditional undergraduate student success? What are the 

current methods of teaching or reinforcing this skill? How can we improve 
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upon current methods? Ask for suggestions of new strategies and how they 

can be incorporated into all content areas? 

• The facilitator will divide participants into groups of four to for group 

collaboration activity to establish the most effective strategies for teaching 

social connection and communication management. Remind participants to 

allow each person to respond without interruption, record the responses, ask 

clarifying questions, and share openly. 

• Participants will return to whole group discussion in order to share ideas of 

how to implement new skill building activities into each content area and 

create a plan to evaluate the progress and efficacy of the new ideas. What are 

the differences in verbal and nonverbal communication? Why are nonverbal 

cues or gestures important? What is the difference between formal and 

informal written communication? Why is written communication an important 

skill for students? How does this skill affect students’ connection and 

communication efficacy with peers and faculty? 

• The facilitator will distribute exit tickets and support the Question and Answer 

session while reviewing the key points associated with nontraditional 

undergraduate student challenges related to social connection and 

communication management including the following: (a) identifying socially 

with other students, (b) prioritizing schoolwork over social interaction, and (c) 

assimilating into the social group. How has your own system of social 

connection and communication management developed or changed? Do you 
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use technology to help support your social connection and communication 

management system? How can we encourage students to use an effective 

social connection and communication management system? 

• Review the social connection and communication management theme and the 

strategies discussed. Distribute exit tickets. The facilitator will review exit 

tickets to check for understanding and begin Day 3 with a recapitulation of the 

day before and also clarify any misunderstandings.  

The nontraditional undergraduate college students’ issue of social connection and 

communication management PowerPoint presentation slides, references, and descriptions 

for Professional Development for Day 2 are found below: 

 

Preview for Day 2 Issues with Social Connection 

 

 

ICE BREAKER 

LET’S BREAK INTO GROUPS OF 4 
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1. How do you socially connect with your peers in your personal life? 

2. How do you socially connect with people in your professional environment? 

3. How do you think you could incorporate social connection and 

communication techniques or strategies to help students? 

4. Have you struggled with issues of connecting socially? 
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Professional Development Series: Day 2 MANAGING SOCIAL 

CONNECTIONS 

Participants struggled to identify socially with other students, and this did not 

facilitate their involvement in campus activities. 

Nontraditional Undergraduate Students had issues:  

� identifying socially with other students,  

� prioritizing schoolwork over social interaction, and  

� assimilating into the social group.  
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Professional Development Series: Day 2  

SOCIAL CONNECTION MANAGEMENT STRATEGIES 

� INTRODUCTION/REVIEW OF THE IMPORTANCE OF SOCIAL 

CONNECTIONS FACULTY, PEER, COMMUNITY 

� SKILL BUILDING IN EACH CLASS ON HOW TO COMMUNICATE 

EFFECTIVELY, PRIORITIZE SOCIAL INTERACTIONS, SELF-

ADVOCATE 

� INTEGRATED TECHNOLOGY 
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COMMUNICATION WITH FACULTY, PEERS, AND COMMUNITY 

MEMBERS FOR SUCCESS! 

SELF-ADVOCATE – ASK QUESTIONS 

BE ENGAGED – LOOK FOR WAYS TO CONNECT 
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Questions and Answers 

• Recap Day Issues with Social Connection 

• Key points  

Nontraditional Undergraduate Students had issues:  

� identifying socially with other students,  

� prioritizing schoolwork over social interaction, and  

� assimilating into the social group.  

• Strategies to help. 

• Preview Day 3 Managing Goals 

 

 

Professional Development Series: Day 3 MANAGING GOALS 

 

The third theme identified that nontraditional undergraduate students often expressed that 

they had ambiguous academic goals.  

Nontraditional undergraduate students had issues with ambiguous academic goals that 

were:  

1. nonspecific or nonexistent,  

2. affected by difficult financial situations or unfulfilling careers, and  

3. affected by the opinions of their peers. 
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Professional Development Session Schedule - Day 3 Goal Management 

 

Time Activity Method 

8:30 – 9:00 Sign-in  
Fill out a name tag 
Locate seating arrangement 
clusters by content areas 
 

Sign-in for PD attendance 
verification 
Label name and position 
and attach to clothing 
Use table markers to sit by 
content areas 

9:00 – 9:30 Continental Breakfast 
Provided 
 

By the entrance doors and 
sign-in table in the 
Conference Room 
 

9:30 – 10:00 Welcome, Individual 
Introductions, Review Day 
1 and Day 2, Outline Day 3  

Lead by PD facilitator 
using PowerPoint slides 

10:00 – 10:45 Ice Breaker – How do you 
manage your goals? 

Group activity, participants 
will use the questions on 
the ice breaker slide to 
discuss with their group 
and relate to the theme 

10:45 – 12:00 Goal Setting and 
S.M.A.R.T. Goal 
Exploration Activity 
Challenges and 
Opportunities 
 

Lead by PD facilitator 

12:00 – 1:00 Lunch Not Provided - On your 
own 
 

1:00 – 2:00 Small Group Collaboration, 
Whole Group Discussion, 

PowerPoint presentation- 
presented by PD facilitator. 
 

2:00– 2:30 Closing Question and 
Answer Session 
Action Items List 

Assessment: Overall 
Evaluation 
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Professional Development Facilitator Notes for Day 3 

 

• Participants will sign-in and attach a label including their name, content area, 

and position. Participants will eat, locate their seat, and participate in the ice 

breaker activity. 

• The ice breaker activity asks participants to describe their system of goal 

setting skill management. The goal is to see the different techniques used and 

discover how comfortable participants are in effective goal setting skill 

management. 

• The facilitator will introduce the goals and objectives to explore the issues of 

goal setting skill management as described in the findings and how these goal 

setting skill management issues affected nontraditional undergraduate college 

student performance.  

• Explain how these issues may be demonstrated by students. Identify strategies 

to introduce, review, model, or strengthen student skills related to goal setting 

skill management including the following issues with ambiguous academic 

goals that were: (a) nonspecific or nonexistent, (b) affected by difficult 

financial situations or unfulfilling careers, and (c) affected by the opinions of 

their peers. 

• Participants will participate in a discussion on how this affects students’ 

performance and persistence. What is goal setting skill management? What is 

a S.M.A.R.T. Goal? How do you divide large goals into smaller goals? What 

are examples of measurable action items that can be created to support each 
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step in the goal? Why is goal setting skill management important for 

nontraditional undergraduate student success? What are the current methods 

of teaching or reinforcing this skill? How can we improve upon current 

methods? Ask for suggestions of new strategies and how they can be 

incorporated into all content areas? 

• The facilitator will divide participants into groups of four to for group 

collaboration activity to establish the most effective strategies for teaching 

goal setting skill management. Remind participants to allow each person to 

respond without interruption, record the responses, ask clarifying questions, 

and share openly. 

• Participants will return to whole group discussion in order to share ideas of 

how to implement new skill building activities into each content area and 

create a plan to evaluate the progress and efficacy of the new ideas. What are 

the differences in achievement with goals or without goals? Why are goal 

setting and goal management skills important? What is the difference between 

a goal and a wish? Why is goal setting skill management an important skill for 

students? How does this skill affect students’ success and efficacy? 

• The facilitator will distribute exit tickets and support the Question and Answer 

session while reviewing the key points associated with nontraditional 

undergraduate student challenges related to goal setting and goal management 

skills including the following issues with ambiguous academic goals that 

were: (a) nonspecific or nonexistent, (b) affected by difficult financial 
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situations or unfulfilling careers, and (c) affected by the opinions of their 

peers. How has your own system of goal setting and goal management skills 

developed or changed? Do you use technology to help support your goal 

setting and goal management skills system? How can we encourage students 

to use an effective goal setting and goal management skills management 

system? 

• Review the goal setting and goal management skills management theme and 

the strategies discussed. Distribute overall evaluation forms. The facilitator 

will review overall evaluation forms to check for ways to improve the 

professional development session and end Day 3 with a recapitulation of the 

all of the days before and also clarify any misunderstandings.  

 

The nontraditional undergraduate college students’ issue of goal setting and goal 

management skills management PowerPoint presentation slides, references, and 

descriptions for Professional Development for Day 3 are found below: 
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ICE BREAKER 

 

 

LET’S BREAK INTO GROUPS OF 4 

1. How do you set goals to organize your personal time? 

2. How do you set goals and action items to break down what needs to be done 

to reach your goals in your professional time? 
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3. How do you think you could set goals and what techniques or strategies that 

you could share to help students? 

4. Have you struggled with issues of goal setting, creating action items, or 

accurately evaluating the goals? 
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Professional Development Series: Day 3 MANAGING GOALS 

The third theme identified that nontraditional undergraduate students often 

expressed that they had ambiguous academic goals.  

Nontraditional undergraduate students had issues with ambiguous academic goals 

that were:  

• nonspecific or nonexistent,  

• affected by difficult financial situations or unfulfilling careers, and  

• affected by the opinions of their peers. 
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Professional Development Series: Day 3  

GOAL SETTING STRATEGIES 

� INTRODUCTION/REVIEW OF THE IMPORTANCE OF GOALS 

� SKILL BUILDING IN EACH CLASS ON HOW TO CREATE SMART 

GOALS AND ACTION ITEMS AND HOW TO MEAURE YOUR 

PROGRESS 

� INTEGRATED TECHNOLOGY 
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Questions and Answers 

 

• Recap Day 3 Issues with Goal Setting 

Nontraditional undergraduate students had issues with ambiguous academic goals 

that were:  

� nonspecific or nonexistent,  

� affected by difficult financial situations or unfulfilling careers, and  

� affected by the opinions of their peers. 

• Strategies to help. 

• Review and Looking Forward for Change 
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EVALUATION 

LET’S BRAINSTORM ON WAYS TO IMPROVE CONDITIONS FOR 

NONTRADITIONAL UNDERGRADUATE STUDENTS IN THE AREAS OF 

� MANAGING TIME 

� MANAGING SOCIAL CONNECTIONS 

� MANAGING GOALS 
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ACTION ITEMS 

What strategies could you implement in your specific subject to help 

nontraditional students with. 

� MANAGING TIME 

� MANAGING SOCIAL CONNECTIONS 

MANAGING GOALS 
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Perceptions and Experiences of Nontraditional Undergraduate Students 

Professional Development Series 

 

 

LET’S GET TO KNOW ONE ANOTHER! 
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4. WHO ARE YOU? 

5. WHAT IS YOUR ROLE IN THE ORGANIZATION? 

6. WHAT DO YOU HOPE TO ACCOMPLISH FROM PARTICIPATION IN 

THIS PROFESSIONAL DEVELOPMENT? 
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Professional Development Series: Nontraditional Undergraduate Student  

Goals: 

� identify nontraditional undergraduate students’ challenges,  

� discuss nontraditional undergraduate students’ experiences and perceptions, 

and 

� offer strategies that may change conditions for students. 
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WHO ARE NONTRADITIONAL UNDERGRADUATE STUDENTS? 

Nontraditional undergraduate students are students who need special 

modifications to schedules, format, or delivery of university level courses.  

Nontraditional undergraduate students usually meet one or more of the following 

characteristics:  
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� (a) enrolled in postsecondary education later than most 

undergraduate students.  

� (b) attended college part-time.  

� (c) worked full time.  

� (d) may be financially independent.  

� (e) have dependents; or  

� (f) do not have a high school diploma (Pelletier, 2010, p. 1). 

 

 

WHAT ARE NONTRADITIONAL UNDERGRADUATE STUDENT 

ISSUES? 

The three themes that resulted from the data analysis of interviews included:  

(a) nontraditional undergraduate students recognized challenges related to 

issues with time,  
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(b) nontraditional undergraduate students experienced challenges related to 

issues with social connections within a school environment, and  

(c) nontraditional undergraduate students demonstrated challenges related 

to ambiguous academic goals. 
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ICE BREAKER 

LET’S BREAK INTO GROUPS OF 4 

5. How do you incorporate time management techniques to organize your 

personal time? 

6. How do you incorporate time management techniques to organize your 

professional time? 

7. How do you think you could incorporate time management technique 

strategies to help students? 

8. Have you struggled with issues of time management? 
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Professional Development Series: Day 1  

 

TIME MANAGEMENT STRATEGIES 
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� INTRODUCTION/REVIEW OF THE IMPORTANCE OF TIME 

MANAGEMENT 

� SKILL BUILDING IN EACH CLASS ON HOW TO SCHEDULE STUDY, 

WORK, AND LIFE OBLIGATIONS 

� INTEGRATED TECHNOLOGY 

 

Professional Development Series: Day 1 MANAGING TIME 

The first theme identified that nontraditional undergraduate students experienced 

academic difficulties related to issues with time.  

Nontraditional undergraduate students experienced such as challenges related to  

� job responsibilities,  

� scheduling activities, and  

� demonstrating consistent effort. 
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Questions and Answers 

• Recap Day 1 Issues with Time 

• Key points  

Nontraditional undergraduate students experienced challenges related to  

• job responsibilities,  

• scheduling activities, and  
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• demonstrating consistent effort. 

Strategies to help. 

Preview for Day 2 Issues with Social Connection 

 

ICE BREAKER 

LET’S BREAK INTO GROUPS OF 4 

5. How do you socially connect with your peers in your personal life? 

6. How do you socially connect with people in your professional environment? 

7. How do you think you could incorporate social connection and 

communication techniques or strategies to help students? 

8. Have you struggled with issues of connecting socially? 
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Professional Development Series: Day 2 MANAGING SOCIAL 

CONNECTIONS 

Participants struggled to identify socially with other students, and this did not 

facilitate their involvement in campus activities. 

Nontraditional Undergraduate Students had issues:  

� identifying socially with other students,  

� prioritizing schoolwork over social interaction, and  

� assimilating into the social group.  
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Professional Development Series: Day 2  

SOCIAL CONNECTION MANAGEMENT STRATEGIES 

� INTRODUCTION/REVIEW OF THE IMPORTANCE OF SOCIAL 

CONNECTIONS FACULTY, PEER, COMMUNITY 

� SKILL BUILDING IN EACH CLASS ON HOW TO COMMUNICATE 

EFFECTIVELY, PRIORITIZE SOCIAL INTERACTIONS, SELF-

ADVOCATE 

� INTEGRATED TECHNOLOGY 
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COMMUNICATION WITH FACULTY, PEERS, AND COMMUNITY 

MEMBERS FOR SUCCESS! 

SELF-ADVOCATE – ASK QUESTIONS 

BE ENGAGED – LOOK FOR WAYS TO CONNECT 
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Questions and Answers 

• Recap Day Issues with Social Connection 

• Key points  

Nontraditional Undergraduate Students had issues:  

� identifying socially with other students,  

� prioritizing schoolwork over social interaction, and  

� assimilating into the social group.  

• Strategies to help. 

• Preview for Day 3 Issues with Goal Setting 
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ICE BREAKER 

 

 

LET’S BREAK INTO GROUPS OF 4 

5. How do you set goals to organize your personal time? 

6. How do you set goals and action items to break down what needs to be done 

to reach your goals in your professional time? 



223 

 

7. How do you think you could set goals and what techniques or strategies that 

you could share to help students? 

8. Have you struggled with issues of goal setting, creating action items, or 

accurately evaluating the goals? 
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Professional Development Series: Day 3 MANAGING GOALS 

The third theme identified that nontraditional undergraduate students often 

expressed that they had ambiguous academic goals.  

Nontraditional undergraduate students had issues with ambiguous academic goals 

that were:  

• nonspecific or nonexistent,  

• affected by difficult financial situations or unfulfilling careers, and  

• affected by the opinions of their peers. 
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Professional Development Series: Day 3  

GOAL SETTING STRATEGIES 

� INTRODUCTION/REVIEW OF THE IMPORTANCE OF GOALS 

� SKILL BUILDING IN EACH CLASS ON HOW TO CREATE SMART 

GOALS AND ACTION ITEMS AND HOW TO MEAURE YOUR 

PROGRESS 

� INTEGRATED TECHNOLOGY 
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Questions and Answers 

 

• Recap Day 3 Issues with Goal Setting 

Nontraditional undergraduate students had issues with ambiguous academic goals 

that were:  

� nonspecific or nonexistent,  

� affected by difficult financial situations or unfulfilling careers, and  

� affected by the opinions of their peers. 

• Strategies to help. 

• Review and Looking Forward for Change 
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EVALUATION 

LET’S BRAINSTORM ON WAYS TO IMPROVE CONDITIONS FOR 

NONTRADITIONAL UNDERGRADUATE STUDENTS IN THE AREAS OF 

� MANAGING TIME 

� MANAGING SOCIAL CONNECTIONS 

� MANAGING GOALS 
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ACTION ITEMS 

What strategies could you implement in your specific subject to help 

nontraditional students with. 

� MANAGING TIME 

� MANAGING SOCIAL CONNECTIONS 

MANAGING GOALS 
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Formative Assessment  

 

Daily Exit Tickets for Professional Development on Perceptions and Experiences 

of Nontraditional Undergraduate Students 

Day 1 Exit Ticket  

 

Describe the issues nontraditional undergraduate students had with managing time? 

Name an approach that could be used to improve these issues. 

 

 

Day 2 Exit Ticket 

 

Describe the issues nontraditional undergraduate students had with managing social 

connections? 

Name an approach that could be used to improve these issues. 

 

 

Day 3 Exit Ticket 

 

Describe the issues nontraditional undergraduate students had with managing goal 

setting? 

Name an approach that could be used to improve these issues. 
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Summative Assessment 

 

Evaluation Form of Professional Development on Perceptions and Experiences of 

Nontraditional Undergraduate Students 

 

Please provide your feedback below using a scale of 1 (lowest) to 5 (highest). 

Please rate this professional development on the content.  

1    2    3    4    5 

Please rate this professional development on the presentation.  

1    2    3    4    5 

Please rate this professional development on the materials.  

1    2    3    4    5 

Please rate this professional development on the participant engagement opportunities.  

1    2    3    4    5 

Please rate this professional development on the location.  

1    2    3    4    5 

Please rate this professional development on the presenter.  

1    2    3    4    5 

Please share any additional comments here below. 

 

 

 

Thank you for your time and participation! 
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Appendix B: Participant Interview Guide 

The overarching question that will guide this study is as follows: What are the 

academic, social, and goal achievement perceptions and experiences about leaving the 

university before graduating of nontraditional undergraduate student dropouts? The 

research questions for this study are:  

RQ1 What are the perceptions of nontraditional undergraduate student dropouts about the 

influence of academic difficulties, social life, and unresolved educational and 

occupational goals on leaving the university before graduating? 

Tell me about the classes in which you enrolled. 

o What academic challenges did you face?  

o Did you seek extra help, tutoring or academic guidance while taking 

classes? 

o Can you tell me about how you expected to spend your time during a 

typical week with regards to coursework? 

 

Tell me about the social life. 

o How did you integrate your existing social life with the new social life you 

developed while taking classes? 

o What did find challenging about the new aspects of your social life?  

o Can you tell me about how you expected to spend your time during a 

typical week with regards to social activities? 
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Tell me about your educational and occupational goals that prompted you to begin 

school.  

o How did your work experience compare to your educational and occupational 

goals? 

o Describe your family or social life at that time and its relationship to your 

educational and occupational goals? 

o What were your expectations of how college would impact your opportunities, 

skills, or preparation to achieve your educational and occupational goals? 

 

 

 

RQ2 What were the academic, social and/or unresolved goal experiences of 

nontraditional undergraduate student dropouts that led them to decide to leave the 

university before graduating? 

Tell me about the classes in which you enrolled. 

o Describe any negative experiences in class or with your instructors?  

o Describe any negative academic experiences in your classes related to 

your performance, preparation, or peers?  

o Can you tell me about how you spent your time during a typical week with 

regards to coursework? 

 

Tell me about your experiences in the social realm outside of school. 
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o Describe any negative experience you had in your social life while taking 

classes. 

o How did those negative experiences affect your performance, efforts, or 

motivation?  

o Can you tell me about how you spent your time during a typical week with 

regards to social activities? 

 

Tell me about your experiences in reaching your educational and occupational goals. 

o How did your educational and occupational goals affect your performance, 

efforts, or motivation? 

o Describe any challenges or barriers to success that you experienced in 

trying to meet your educational and occupational goals? 

o Can you tell me about how you spent your time during a typical week with 

regards to achieving your educational and occupational goals? 

  

 


